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ABSTRACT

LANDSCAPING PRE-SERVICE ENGLISH LANGUAGE TEACHERS’
IDENTITY DEVELOPMENT: A BOURDIEUAN PERSPECTIVE

KANDEMIR, Anil
Ph.D., the Department of Educational Sciences (Curriculum and Instruction)
Supervisor: Prof. Dr. Hanife AKAR

September 2023, 222 Pages

The present study aimed to portray the identity development process of ELT pre-
service teachers in 3 cases. With this purpose in mind, this research was situated
within the borders of a multiple cross-case study design. The cases (n = 3) were
selected in terms of various variables. The unit of analysis was 3 ELT programs
in 3 different state universities. The study also aimed to explore the pre-service
teachers and teacher educators’ perspectives on the development of the teacher
identity in their institutions and its relation to institutional habitus from a
Bordieuan perspective, particularly utilizing habitus, doxa, field, and capitals
from Bourdieu’s toolkits. Pre-service teachers (n =30) and teacher educators both
from English Language Teaching (ELT (n=15) and Educational Sciences (n=9)
constituted the study participants. | collected interview data from the participants
via self-designed semi-structured interview forms for individual interviews and
focus groups. Teacher education policy documents, the vision and mission
statement of the department, the teacher education curriculum of the Council of
Higher Education, field notes, and visual materials were all considered as part of

the documents of the study. | analyzed thick data through inductive thematic



analysis, and raw explanatory good quotes and visual data were used to provide
complementary evidence for the research report. As a result of the data analysis,
the main themes (n=3) emerged as *ELT as a field, *Teacher educators as agents,
and *Pre-service teachers as agents, respectively. As a main conclusion, this
study claims that a one-size central policy does not generate similar outputs in
teacher education and ELT pre-service teacher identity development.

Keywords: teacher identity, institutional habitus, pre-service teacher education,

English language teacher education, Bourdieu.
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HIZMET ONCESI INGILiZCE OGRETMENLERININ KiIMLIK GELISIMININ
KONUMLANDIRILMASI: BOURDIEUCU BiR PERSPEKTIF

KANDEMIR, Anil
Doktora, Egitim Bilimleri (Egitim Programlari ve Ogretim)
Tez Yoneticisi: Prof. Dr. Hanife AKAR

Eyliil 2023, 222 Sayfa

Bu calisma, ingiliz Dili Egitimi programi hizmet dncesi dgretmen adaylarinin kimlik
gelisim silirecini li¢ vaka lizerinden resmetmeyi amaglamaktadir. Bu amagla, bu
aragtirma ¢oklu durum c¢alismasi deseninin sinirlar1 igerisinde yer almaktadir.
Vakalar (n = 3) c¢esitli degiskenler (6rnegin, kurumsal ge¢mis, birgok agidan
benzersizlik, i1yi insa edilmis bir kurum olma, Yabanci Diller Egitimi ve Egitim
Bilimleri boliimlerinde 6nemli sayida 6gretmen egitimcisine sahip olma) ag¢isindan
secilmistir. Veri analiz birimini Tiirkiye’de 3 farkli devlet {iniversitesinde bulunan 3
ELT programi olugturmustur. Calisma, ayn1 zamanda 6gretmen adaylarinin (n=30)
ve Ogretmen egitimcilerinin (N=24) kurumlarinda dgretmen kimliginin gelisimi ve
bunun kurumsal habitus ile iligkisi hakkindaki goriislerini  Bourdieu’nun
perspektifinden incelemeyi amaglamistir. Bourdieu'nun alan teorisi ve alet setleri
(habitus, doxa, field/alan, sermaye tiirleri), kurumsal habitusu ve bunun segilen
vakalardaki Ingilizce dgretmen adaylarinin dgretmen kimligi gelisimiyle iliskisini
aciklarken, ana teorik ¢ergeve olarak kullanilmistir. Ayni zamanda, hizmet Oncesi
dgretmen egitimi programinin Ingilizce 8gretmen adaylarinin kimlik gelisimini nasil

etkiledigi sorusuna da yanit aranmistir. Calismanin  katilmcilar, Ingilizce
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Ogretmenligi programlarinda egitim goren 4. smif 6gretmen adaylar1 (n =30) ile ders
veren oOgretmen egitimcileridir (n=24). Veri kaynaklarimda g¢esitlemeye gittim.
Katilimcilarla bireysel ve odak grup goriismeleri yapmak i¢in tasarladigim yari
yapilandirilmis goriisme formlar araciligiyla goriisme verilerini topladim. Ogretmen
egitimi politika belgeleri, bdliim ve programin vizyon ve misyon beyani,
Yiiksekogretim Kurulu'nun dgretmen egitimi programi ve saha notlart ile belgeler ve
gorseller veri olarak c¢alismanin dokiimanlar1 olarak irdelendi. Yogun veriler
timevarimsal tematik analiz yoluyla analiz edildi ve ham agiklayici iyi alintilar1 ve
gorsel verileri aragtirma raporunu tamamlamak i¢in kullandim. Veri analizi
sonucunda; Bir alan olarak ELT, Failler olarak 6gretmen egitimcileri ve Failler
olarak 6gretmen adaylari ana temalar1 (N=3) ortaya ¢ikmistir. Ana sonug¢ olarak bu
calisma, tek boyutlu merkezi bir politikanin 6gretmen egitiminde ve 6gretmen kimlik

gelisiminde benzer ¢iktilar tiretmedigini iddia etmektedir.

Anahtar Kelimeler: 6gretmen kimligi, kurumsal habitus, hizmet 6ncesi 6gretmen

egitimi, Ingilizce 6gretmen egitimi, Bourdieu.
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Emekli 6gretmen,
Canim annem
Saliha SATIR (1958-2023) 'a
ve
Degerli ailem ile tiim ogretmenlerime...

viii



ACKNOWLEDGMENTS

I firstly want to thank my dear advisor, Prof. Dr. Hanife AKAR, for being such a
great person and a teacher educator. Prof. AKAR constantly shared her wisdom with
me, not only regarding this dissertation but also regarding any relevant topics and
situations an emergent teacher educator like me might come across. I sincerely feel
lucky to have you as my advisor, dear Hanife Hocam. Thank you for everything you

taught me.

I would like to thank Prof. Dr. Cennet ENGIN, from whom I have taken various
courses, for being the committee member of this dissertation. Thank you for always
providing constructive feedback and revisions throughout the process. My other
committee member, Prof. Dr. Fatma BIKMAZ, whom I have always learned from,
thank you, and I am so grateful to you for accepting to be a member of this
committee. During the committee meetings, Prof. BIKMAZ’s suggestions were
highly valuable and supportive of my development as a teacher educator during this
dissertation process. I would like to thank other jury members, Prof. Dr. Pasa Tevfik
CEPHE and Prof. Dr. Perihan SAVAS, for their invaluable contributions to this
study with their feedback.

I would like to acknowledge my deepest thanks to Assist. Prof. Dr. Duygun
GOKTURK for always being helpful and supportive to me, specifically if I have
developed some expertise in Bourdieu’s theory; it is thanks to Duygun Hocam who

introduced me to Bourdieu and his works.

I also would like to express my sincere gratitude to Prof. Dr. Meral AKSU, Prof. Dr.
Ahmet OK, and Prof. Dr. Ali YILDIRIM for being the great teacher educators from
whom I have taken various courses and/or had a chance to discuss my dissertation
study. They have always answered and opened new pathways during the courses and
when I have asked anything about the field of curriculum and instruction, teacher

education, and the relevant areas.



My dear colleagues from METU EDS, Ozlem, Gonca, Neslihan, Halil Han, Sevgi,
Ayse, Giil¢in, Biisra, Burcu, Fadime, Sultan, Anil E., our conversations in the
kitchen and the corridor of the department also contributed a lot to the writing of this

dissertation. Thank you all.

I want to state my deep thanks to my dear officemate Hiirriyet and my ex-officemate
Secil for creating a wonderful space while I was in the department (which means
approximately 7 years in total in Office 305), in addition, I thank my ex-officemates
Basak and Sibel for providing an enjoyable and supportive environment for me in the

office while I was taking the Ph.D. courses of the program.

My dear friends who I know for more than 15 years, my dear bros Metin and Oguz, I
don’t know how to thank you for always being so generous in answering my calls
and supporting me emotionally throughout this process. I am so lucky to have you in

my life.

I would like to thank TUBITAK (The Scientific and Technological Research Council
of Turkey) for their support during my Ph.D. via 2211-A National Ph.D. Scholarship

Program.

I also want to thank coffee shops around Ankara, specifically for the last bits of this
dissertation manuscript written in various coffee shops located in Ankara. I
appreciate these coffee shops for their baristas making great coffee and providing a

nice ambiance to study and write.

I am so thankful for my family, namely, my dear parents Necmiye and Ahmet, my
brother Serhat, my auntie Nazmiye, my lovely cousin Demir, my uncle Bahri, my
mother-in-law Saliha (deceased), my father-in-law Mehmet and my sister-in-law
Besen, and my cousin Eda for always being supportive of me and being with me
throughout such a though process. (Hepiniz iyi ki varsiniz, hayatimda oldugunuz i¢in

¢ok sanshiyim®)



Last but not least, my dear wife Gizem (guriskimi), thank you so much for being by
my side and supporting me during sleepless nights and times when my motivation
was low. I know that without you, I would have written this dissertation under much
more difficult conditions. I am so grateful to you for making my life easier in every
way, especially during the writing process. Thank you for always shining like a sun

and being the light of my life for the last 5 years.

Xi



TABLE OF CONTENTS

PLAGIARISM ...ttt ettt e e i
ABSTRACT e e arre s Y,
OZ ettt ettt vi
DEDICATION ..ottt sttt ettt sttt re b e viii
ACKNOWLEDGMENTS ..ottt iX
TABLE OF CONTENTS .. oottt st Xii
LIST OF TABLES ...t XV
LIST OF FIGURES ..ottt XVi
CHAPTERS
L INTRODUCTION ...ttt sttt e et e e enae e ne e e e naeeannes 1
1.1. Background t0 the STUY ........ccccoeieiiiiiieee e 1
1.1.1. Teacher identity development ...........ccccovevviieiicie e, 1
1.1.2. Background of my interest in teacher identity development...................... 4
1.1.3. Bourdieu’s field theOTY.........ccooiiiiiiiiiiiciceese e 4
1.2. Statement of the Problem ..........coo oo 5
1.3. PUrp0Sse OF the STUAY .....ccviieieiiecie e 9
1.4. Significance of the StUY ..........coeveeiiiec e 10
1.5. Definition 0f the TeIMS ......cveiiieieee e 13
2. REVIEW OF LITERATURE......co ittt 15
20 R (o =T ] [o o | SR RS PTSS 15
2.2. Education and 1deology ..........ccceoveiieiiiiiiieie e 17
2.3. Education and Sociological Perspectives...........cocovveiieneieneneseseeeeeens 18
2.3.1. Bourdieu's field thEOIY ..o 18
2.4. ldentity politics — Being a Teacher/ Initial Teacher Education....................... 20
2.5, TAENTILY oo 21
2.5.1. Professional Identity ..........ccooeeiiieiiniiiseee s 24
2.5.2. TEACNET TUBNTITY ......oiviiieiiieiieieiee s 24
2.6. Socio-cultural Theory’s Take on Teacher Identity as a Frame ....................... 28

Xii



2.6.1. Teacher educator IHENTITY ..........covieereiiie i 29

2.7. TeaCher EAUCALION........ccoiiiiiiiesi e 30
2.8. Tiirkiye’s General Political and Social Habitus and Educational Politics ...... 30

2.9. Related Research in Teacher Identity Development and Teacher Education

POIICY et 32
I = I [ ] SRR 39
3.1. Overall Design of the StUdY .........ccceeieeiieie e 39
3.2. The Context of the StUY .........ccoveieiieieee e 44
3.2.1. Brief descriptions Of the CASES ..o 45
3.2.2. Participants Of the STUAY .........cccoeiiriiii e 51
3.3. Data CollECtioN TOOIS .....ccveiveiiiiieiisieieie e 62
3.3.1. DOCUMENTS ...ttt 62
3.3.2. INtErVIEW PrOtOCOIS ..o 63
3.4. Data Collection ProCEAUIES..........ccuiiiieieieriesie st 63
3.5. Data ANalysiS ProCEAUIES ........cccveiuiiieieeie ettt 64
3.6. Trustworthiness of the StUdY ..........ccevveii i 66
3.7. Researcher POSITIONAIITY ..........ccoiiiiiiieiee s 67
3.8. Limitations and Delimitations of the Study ...........cccceveiininnineeee, 71
4, RESULTS AND DISCUSSION ..ottt 74
4.1. Theme 1. ELT @S @ Field .....ccocoveieiiieicece e 74
4.1.1. Current Status of English Language Teaching .........cccccoceiiiiniiniiinnenn 75
4.1.2. English Language Teacher Education (ELTE) in the Turkish higher
EAUCALION CONEXE ..ottt 78

4.1.3. Role of the Council of Higher Education (CoHE) as a decision-making

INSEITULION. ...t 88

O o (0o [ =T o PP PRSPPI 90
g I T [ 13 0o SRS 93
4.2. Theme 2. Teacher EAUCAOrs @S AQENTS ......ccveivveeiieiiiieiie e esie e 99
4.2.1. ELT teacher @dUCALOIS ........cceiuiiieiieieeie e 99
4.2.2. Expected characteristics from pre-service teachers ............ccoceevvvenennnn 102
4.3. Theme 3. Pre- Service Teachers as AgentS.......ccccoervrerereneneseseeeeeen, 107
A.3.1. HADITUS ..o e 107
4.3.2. CaPItaAlS.....oiiiie et 108



4.3.3. Career aspirations and professional orientations.............c.ccoeeveeereenene 109

4.3.4. Expectations from the program/inStitution.............cccccceveninineinniiennenn 111

4.4, Summary of the RESUILS .........ccveiiieiiie e 120
5. CONCLUSION AND IMPLICATIONS ......cotiiiiieieseeese e 121

5.1, CONCIUSION. ...ttt sttt ettt sneenneas 121

5.2. Implications fOr rESEAICN ..........cccviiiiiieci e 125

5.3. Implications for teacher education POlICY .........ccccevveveeveiiese e 126
REFERENGCES . ......c.o ottt ettt ene s 129
APPENDICES
A. APPROVALS OF THE METU HUMAN SUBJECTS ETHICS

COMMITTEE ...ttt ettt 151
B. INTERVIEW PROTOCOLS........ccoiiieeieieise et 153
C. DATA COLLECTION PROCESS.......c.cc oot 159
D. SAMPLE INTERVIEW NOTES AND MEMOS........ccccco oo 162
E. SAMPLE DATA ANALYSIS -INTERVIEW .....ccocoiiiiiiiiineieceseee e 164
F. 1997 ELT PROGRAM- COURSES LIST AND STRUCTURE..........ccccvruenrnnn. 166
G. 2006 PROGRAM AND COHE’S RELEVANT EXPLANATIONS

REGARDING THAT REFORM .....ooiiiiiee e 167
H. 2006 ELT PROGRAM (FORMAL CURRICULUM).......ccooveiviiiiiienerienne 169
I. 2018 ELT PROGRAM (FORMAL CURRICULUM) ..ot 170
J. CODEBOOK ...ttt sttt e e e e et e e e nee e e neeeenneeeenes 171
K. VISUALS OF JUPITER, MARS, AND VENUS UNIVERSITIES AND ELT

DEPARTMENTS’ CONTEXT FROM FIELD VISITS........coocoiiiiiineees 173
L. CURRICULUM VITAE ......co oottt 191
M. TURKISH SUMMARY / TURKCE OZET ....c.coovitiiiiieceeeeeeeeeee e 195
N. THESIS PERMISSION FORM / TEZ IZIN FORMU.........ccccoovvveviiiirercene, 222

Xiv



LIST OF TABLES

Table 1. The numbers and academic titles of faculty members at Jupiter University
ELT DEPL. oo 46
Table 2. The numbers and academic titles of faculty members at Mars University
ELT DEPL. oottt sttt nnas 48
Table 3. The numbers and academic titles of faculty members at Venus University
ELT DEPL. o 49
Table 4. The multiple cases Of the STUAY ..., 50
Table 5. Codebook for demographic form for pre-service teachers ...........c.cccce.... 52
Table 6. Demographics of pre-service teachers at Jupiter University ...............c....... 53
Table 7. Demographics of pre-service teachers at Venus University .............ccoceee.. 55
Table 8. Demographics of pre-service teachers at Mars University ...........ccccceeeeennen. 57
Table 9. Demographics of the teacher educators at Jupiter University...................... 61
Table 10. Demographics of the teacher educators at Venus University ................... 61
Table 11. Demographics of the teacher educators at Mars University ...................... 62

XV



Figure 1.

Figure 2.

Figure 3.
Figure 4.
Figure 5.
Figure 6.
Figure 7.
Figure 8.

LIST OF FIGURES

Relationship among ideology, educational policies, teacher education
institutions and identity development............ccocooviiiiiniiee, 13

Relationships among various relevant constructs within the institutional

NADITUS ... s 32
The overall design of the StUdY..........cccocveiiiieiiec e, 44
Qualitative data analysis PrOCESS ........ccceveiiriririieieiese e 65
Categories of theme 1. ELT asa Field...........ccocvveiiiiiiinecee, 75
Categories of theme 2. Teacher Educators as Agents..........cccceevvvvevvenenne. 99
Categories of theme 3. Pre-service Teachers as Agents..........ccccecvevenen, 107

Pre-service ELT professional development & cultivation of identity ...... 122

XVi



CHAPTER1

INTRODUCTION

‘The world in which one thinks is not the world in which one lives.’
Gaston Bachelard, quoted in Pierre Bourdieu’s Pascalian meditations

(Bourdieu, 1997, p.51)

This chapter provides background to the study, indicates its main theoretical focus,
states the purpose of the study, gives information on the importance of this study,

and explains the definition of key terms used throughout the study.

1.1. Background to the Study

This part summarizes the main problem of teacher identity development and why
how this research is situated in the related literature. Then, it explains the background
of my interest in teacher identity development. Lastly, it explains Bourdieu’s field
theory briefly.

1.1.1. Teacher identity development

Teacher identity has become a popular area of research in both pre-service and
in-service teacher education globally over the last two dewans trend is also
evident in the Turkish context, where teacher educators are gaining more
knowledge about the development of teacher identity and its interaction with
teaching, learning, curriculum, teacher cognition, and beliefs. Recent studies
have focused on language teacher identity, including the works of Lindahl and
Yazan (2019), Yazan (2017, 2018, 2019, 2022), Yazan & Peercy (2016), and De
Costa and Norton, 2017).



The study of teacher identity has gained significant traction in pre-service and
in-service teacher education worldwide over the past two decades. TESOL
scholars have underscored the crucial role of teacher identity not only in teacher
learning and growth but also in shaping classroom practices (Kanno & Stuart, 2011,
Reeves, 2018; Varghese, Morgan, Johnston, & Johnson, 2005). This trend is also
prominent in Turkey, where teacher educators actively pursue a deeper
understanding of the development of teacher identity and its impact on teaching,
learning, curriculum, teacher cognition, beliefs, and teacher agency. The recent
and leading research in the related literature has specifically examined language
teacher identity, with notable contributions from Lindahl and Yazan (2019),
Yazan (2018, 2019, 2022), Yazan and Peercy (2016), Akkerman and Meijer,
(2011); Banegas, (2022); Barkhuizen, (2016); Cosgun and Savas, ( 2023); Giralt-
Romeu et al., (2021); Kayi-Aydar, (2019); Akcaoglu and Akcaoglu, (2022); Coté &
Levine, (2002); Liang et al., (2023); Swennen et al., (2010) Karaman and Edling
(2021). | here prefer to use identity development because, from Bourdieu's aspects
and critical theory perspective, nobody has none of it as the starting point, there is no
zero level of any identity, so | do not use shape or (re)formation as a term regarding
identity construct while approaching a professional identity. | hereby conclude, and
the literature also supports that pre-service teachers come to the preservice teacher
education programs with various already imagined teacher identity characteristics at
first, which they have developed during their high school cycles of education and the

society also have some effects on it to develop it in such manners.

The role of a teacher's identity cannot be overstated when it comes to shaping their
perceptions of their behavioral expectations and their position within society. These
perceptions can greatly impact their decision-making processes as well as their
teaching methodologies. Essentially, a teacher's identity forms the bedrock upon
which their instructional strategies and sense-making are built. Teacher identity
affects how teachers "build their own ideas about being, doing and understanding
their work and their place in society” (Sachs, 2005, p. 15). It provides "the basis" for
the "meaning making and decision making" of the teacher in the classroom
(Bullough, 1997, p. 21). In other words, as they teach, learn to teach, and interact

with their students, students, parents, and colleagues, teachers negotiate (a) what they
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value and prioritize in their professional practice and what kind of teacher they are or
want to be , and (b) "the ideas and expectations of others, including widely accepted
images in society about what a teacher should know and do" (Beijaard et al., 2004, p.
108).

The role of a teacher's identity in TESOL is of utmost importance (Yazan, 2019).
It significantly has a great role in not only in teacher learning and growth, but
also in shaping classroom practices. Scholars, Kanno and Stuart (2011), Reeves
(2018), and Varghese, Morgan, Johnston, and Johnson (2005) have emphasized
the critical nature of this factor. In a similar vein, the enlightening findings of
Yazan's (2019) research, highlight the importance of prioritizing teacher identity
in education. He claims that integrating this focus into TESOL teacher education
is crucial, but it may be challenging to know where to begin. Yazan (2019)
introduced a powerful tool for teacher learning: the critical autoethnographic
narrative. This approach uses a combination of critical language teacher
education, autoethnography, and narrative to help teachers construct their
identities and prepare for success in the classroom. This initiative is a
collaborative effort that requires ongoing engagement from teacher candidates
and support from teacher educators. By deconstructing dominant discourses and
sharing feedback, Yazan (2019) announces that teacher educators can create a
supportive environment that fosters growth and learning. Additionally, our
teacher candidates are encouraged to contribute to scholarly publications with
their narratives, recognizing their unique experiences as valuable knowledge
generators. Yazan (2019) acknowledges that although he is aware of the
potential challenges for teacher educators, he is confident that this approach will
have a positive impact on teacher education in TESOL. His call is for us (teacher
educators) to work together to make a difference in the lives of our students and

teachers.

As responsible teacher educators, it is incumbent upon us to undertake a
meticulous evaluation of our teaching methodologies and strategies. This must
be done in conjunction with a thorough understanding of the educational

aspirations and objectives of our students-pre-service teachers. Such a
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comprehensive approach not only serves to enhance the quality of teacher
education programs and institutions but also plays a critical role in advancing the
fields of curriculum and instruction. Of particular relevance in this regard are
Turkey's English language teaching field, programs, curricula, and teacher

education, which warrant careful consideration and analysis.

1.1.2. Background of my interest in teacher identity development

I completed my bachelor's studies in an English Language Teaching program at a
state university, which sparked my research interests while training to become an
English language teacher. During my Master’s and Ph.D. coursework, I took
various courses on teacher education, developing an interest in global and
Turkish teacher education. My focus on literature and research shifted during my
Ph.D. qualifying exam and dissertation proposal preparation, where | delved into
the teacher identity development of pre-service English language teachers in
their undergraduate programs. | also explored the impact of institutions and
teacher education programs on pre-service English language teacher identity
development.

1.1.3. Bourdieu’s field theory

This research employs Bourdieu's field theory as the primary theoretical approach to
thoroughly investigate the development of teacher identity among pre-service
teachers. Specifically, it scrutinizes the way in which a professional identity (in this
case, teacher identity) is established through undergraduate programs, and how this
process is connected to the institutional habitus of the university contexts where

these future teachers are educated.

Bourdieu’s theory (Bourdieu, 1990, 1997; Benzecry, 2018; Bourdieu & Wacquant,
2007; Corcuff et al., 1993; Fligstein & McAdam, 2012; Grenfell, 2008; Grenfell &
James, 1998; Wacquant & Bourdieu, 2005) was utilized in this research via
considering such terms and he also defines habitus as “the learned set of preferences

or dispositions by which a person orients to the social world. It is a system of



durable, transposable, cognitive ‘schemata or structures of perception, conception
and action”; field is defined as a “playground”; besides, doxa refers “the rules and
(dis)positions in that playground (in the field)”. In addition, the final one in the
toolkit institutional habitus that is “embedded in the theory of action that questions
how regular patterns of practices are formed in social and cultural locations”, also,
social actors inscribe the “structured structures” and play a role in their

transformation to “structuring structures” (Bourdieu, 1990, p. 53).

1.2. Statement of the Problem

In teacher education, there have been various policy changes in Turkey. In each era
of the Turkish Republic, there are some most notable effects on the teacher education
policies and its institutions. If these changes are viewed in terms of eras, these eras
might be named as such; Early Republican, Post WWII, 80’s liberalism and
neoliberalism, Pan-Islamizm, and Current Era-2000s (Giindiiz, 2009; Gok, 2007;
Turek, 2016; Ozdil, 2015; Song, 2016; Inal & Akkaymak, 2012). In each of these
eras, there have been various fundamental and minor policy changes whose effects
might be seen in the teacher education system immediately or long-lastingly. For
instance; in the early Republican era (mostly 1930s); the Unification of the party
principles with the school curricula was aimed (Erdal, 2012), also how teachers are
viewed has undergone various changes. Teacher was seen as a technician (Gray,
2007), as subject matter expert (Beijaard, Verloop & Vermunt, 2000; Hazir Bikmaz,
2006, p.99), as an artist (Eisner, 1985; Hill, 1993), as a researcher (Glesne, 1991;
Kincheloe, 2012) and as a reflective practitioner (Mangal, 2017; Tubbs, 2000) and as
so many other different ways (e.g. facilitator, guide, change agent) throughout the

teacher education history.

Darvin and Norton (2017, p.9) and De Costa and Norton (2017) claim that
globalization is also impacting language teacher identity in diverse ways. Thus,
globalization and internationalization processes in higher education in Turkey might
also have some effects on teacher education and teacher identity development
processes in these teacher education institutions. While discussing policies,

globalization and internationalization effects on the policy, digitalization of teacher
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education, and Covid-19 effects on teacher education might be considered further. As
Giil (2008) stated, the problems and needs that have been persistent in the Turkish
education system for a long time are increasingly diversified with the effect of

globalization and are becoming more and more crucial points to tackle.

From a local perspective, in recent months of 2018, the Ministry of National
Education (MoNE) published and declared its vision for education for the period
until 2023. Strategic plans of MoNE regarding the 2023 Vision Document claim that
it aims to increase the level of teachers’ professional satisfaction from their job by
applying various precautions and improvements to the system. In order to take
precautions and apply improvements, firstly, in pre-service teacher education, a
clearer understanding of teacher identity might be fruitful in accomplishing such

aims.

Yildirrm (2013, p.177) also pointed out the need for further studies in teacher
education research and calls for studying answering that such type of studies;
understanding of teacher education processes, the impact of pedagogical training on
teacher candidates’ development as a teacher, the impact of content education on
teacher candidates’ development as a teacher, and impact of general culture
education on teacher candidates’ development as a teacher. Moreover, even in the
international literature, there is growing attention for case studies dealing with pre-
service teachers, such as; “in-depth case studies of teacher education programs are
needed that illuminate what teacher education students learn from the opportunities
they are provided within their programs” (Cochran-Smith & Zeichner, 2009, p.30).
In terms of current teacher education policy in Turkey, the philosophical perspective
in the Vision document is another point to consider in order to understand how
MoNE sees its teachers who are currently in the system and what kind of teachers
they foresee recruiting in relation to general competencies for teaching profession

and field-specific teacher competencies.

Various policy changes in terms of quality management and assurance of teacher
education in Turkey have been seen in the last decade. National Qualification

Framework for higher education (TQF, 2015), General Competencies for the
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teaching profession (MoNE, 2017a) English language teacher subject area
competencies (MoNE, 2017b) have been published. In addition, recent changes were
implemented in teacher education programs in 2018 by including new pedagogical,
cultural, and elective courses offered. Also, “despite the significance and necessity of
broadening our knowledge of teachers’ identity development, researchers are still in
the early stages of understanding how teacher identities are formed, the factors that
influence changes of identities, and the role these identities play in students’ and

teachers’ motivation and learning” (Schutz et al., 2018; p.3).

In a study Ozakyiiz and Giines (2022) examined graduate thesis/dissertations
conducted in Turkey on professional identity and found that most of the studies were
on English language teachers and employed qualitative designs (case study as a
design was the most used) and by using purposeful sampling, generally explored the
perceptions of the teachers at that time on their professional identity however the
studies examining the construction/development of the teacher identity is limited
leading to varying perceptions among them (p. 2714). According to Ozakyiiz and
Gilines (2022), Middle East Technical University has the highest number of
postgraduate theses and dissertations on this topic. Interestingly, the availability of
literature in English has contributed to this, while literature in Turkish remains

Scarce.

In a recent extensive and informative research study Erdem Cosgun (2021)
conducted a mixed-method study to investigate student, novice, and experienced
English as a foreign language teachers’ professional identity development through
the Possible Selves Theory in a Turkish context. As a result, which supports the
present study from various points found that in terms of ideal language teacher
selves, all three participant teacher groups emphasized professional development,
language competency, professional competency, personal qualities, and recognition.
Besides, it was found that, in terms of feared language teacher selves, five themes
emerged as follows; language incompetency, lack of professional development,
undesired personal qualities, undesired professional dispositions, and lack of
recognition. Not interestingly for me, the participants also mentioned external and

internal factors that affected their possible selves. In the present study, | am deeply
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invested in and intrigued by the external and internal factors, which | prefer to
reframe and explain with the institutional habitus, doxa, capital, field, teacher
education policy, ideology, and program. Lastly, the study highlighted that with the
effect of the Covid-19 pandemic, the participants mostly emphasized the importance

of using technology effectively and having the ability to be adaptable.

Having such a mindset or an attitude change on what we are doing as teacher
educators (who we are, how we teach, and what we want to teach and besides,
understanding pre-service teachers (by asking questions inquiring-what kind of a
teacher they would like to be, what kind of attributions they have with the teaching
profession, how they define themselves as teachers/teacher candidates) might bring
invaluable contributions to the teacher education programs and these teacher

education institutions.

Bourdieu’s theory and toolkit are highly suitable for understanding this phenomenon
because it gives the researcher various and numerous combinations of social aspects
regarding the phenomenon itself in this case, we can easily understand the social
reality and explain its borders and intersections, in that case, the teacher identity
development and its relation to the institutional habitus (see, Figure 2.). Habitus itself
is key here to see the development process from another social perspective and
understand it via various points embedded in the institutional habitus. Institutional
habitus and field theory help me, the researcher, to uncover what is covered in the
very deep of the social space. | hope to uncover and bring various insights regarding
teacher identity development and how it is as it is in such institutional habitus of
three universities and find an answer to the question. While doing it, understanding
Bourdieu’s theory and terminology and toolkits such as habitus, doxa, and capital, as
he stated in the French culture and society, is another point to consider. I, as the
researcher, make various comparisons and try to make various adaptations and
conformation while using them in the Turkish context. What Bourdieu substantially
stated while saying “structured structure” and “structuring structure” (Bourdieu,
1990, p.53) in explaining habitus and giving various points to consider helped me
much in situating this study. Hence, habitus plays a pivotal role in this study as being

such a valuable term to base the framework on.
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In addition, ideology as a highly contested term is defined by many. As Sargent
(2006) defined it;

“An ideology is a system of values and beliefs regarding the various
institutions and processes of society that is accepted as fact or truth by a
group of people. An ideology provides the believer with a picture of the world
both as it is and as it should be, and, in doing so, organizes the tremendous
complexity of the world into something fairly simple and understandable”
(Sargent, 20006).

When the relation of ideology to identity development is considered, the ideology of
the agents in such habitus, the ideology of the teacher educators, and the ideological
stances which is mostly attributed to these institutions become highly important
points and aspects to consider. It determines and regulates various processes in the
institution, whether overtly or covertly. In the study, the ideological stances of such
agents and institutions are seen as different from each other as seen by society. In
Turkey, various institutions are seen as supporters of one ideology while another
university is seen as in relation to another ideology and such groups, although these

connotations are not formally stated anywhere.

1.3. Purpose of the Study

This study aims to explore the pre-service teachers and teacher educators’ views on
the teacher identity development process in their institutional habitus. This multiple
cross-case study (Yin, 2018) explores the complexity of teacher identity development
in ELT undergraduate contexts (institutions) through an in-depth analysis of a small
number of cases via cross-case design. Meanwhile, how the pre-service teacher
education program affects ELT pre-service teachers’ identity development in these
university contexts is also be aimed to be answered. Besides, how the institutional
habitus of the selected cases functions in this identity development process is one of
the aims of this current study. In addition, macro, meso and micro policies regarding
teacher education in Turkey and the institutional habitus in these institutions have
been utilized in analyzing the ELT pre-service teachers’ identity development in such

institutions.



In line with the aim of the study, the following research questions emerge:

1. How do 3 teacher education institutions develop ELT teacher identity through
pre-service teacher education programs?

2. How do 3 teacher education institutions cultivate ELT teacher identity in a
teacher education program centrally mandated by the Council of Higher
Education

a. regarding teacher educators’ perspective?
b. regarding pre-service ELT teachers’ perspective on their own identity
development process?

3. How do 3 teacher education institutions intersect regarding ELT teacher
education development?

4. How do macro, meso, and micro policies regarding teacher education and the
institutional habitus of the institutions influence the identity development

process of pre-service ELT teachers in the Turkish context?

1.4. Significance of the Study

Based on the search conducted in METU library databases (i.e. WoS, SCOPUS,
ERIC; and ULAKBIM between May 2018 and November 2018, prior to submitting
the study proposal, | was unable to locate any studies that applied Bourdieu's theory,
particularly institutional habitus, to the development of teacher identities. Currently,
since June 2018, until June 2023 in the same databases, there did not appear any
study that specified exploring the pre-service teachers' and teacher educators’ views
on the teacher identity development process in their institutional habitus. In that
sense, this study is significant as it provides a new understanding of teacher identity
development of pre-service English language teachers in their undergraduate
programs by using a different perspective from what has been studied so far. Hence,
in light of the review mentioned above and the database search, this study
differentiates itself from the current literature on teacher identity conducted in pre-
service teacher education by focusing on institutional habitus as its core theoretical
framework in landscaping ELT pre-service teachers’ identity development in their
institutions. In a similar manner, this study relies on Bourdieu’s theory and his

thinking toolkits as its main theoretical perspective, besides ideology and policy
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effect on the institutional habitus formation and/or integrating with the identity
development frameworks can be seen as one of the significances of the current study.
Through the current study, | explore the teacher identity development process from
Bourdieu’s field theory focusing mainly on institutional habitus. Using Bourdieu’s
theory as one of the theoretical frameworks of the study is hoped to bring new
insights into dealing with teacher identity development processes. Also, there are
similar claims by other researchers as; the use of language socialization as a
conceptual framework is a novel way of looking at language teacher identity,
especially for the “outer circle” English speakers (Kachru, 1992) who learn English
as a foreign language (EFL) (cited in Ortagtepe, (2015). Schools and/or other
educational settings are important sites for socialization in which language learners
acquire communicative competence that spans their lifetime and experiences
(Baquedano-Lopez & Kattan, 2008). As another point, cross-case analysis of the
selected universities might be seen as a unique contribution because these
universities have already been studied one by one but not from a cross-case analysis

perspective in teacher identity research in the Turkish context.

Besides, when ELT teacher education programs are analyzed in Turkey, only a few
institutions offer the ELT program in the English language, not in the Turkish
language. On the other hand, one of the universities that was selected as a research
university by the Council of Higher Education of Turkey (CoHE) in 2017, along with
other 9 universities (CoHE, 2017), and this university is also a public research
university that is among top 200 institutions in the world according to results of
World University Rankings 2020 by subject: education and it might be called as
unique regarding such properties of the institution. This institution is named Jupiter
University through this dissertation study. The medium of instruction in the context
of this institution is English which makes the study distinctive to some extent and
different from other studies previously conducted at institutions with the medium of
instruction as the Turkish language. There are also other cases selected in which the
medium of instruction is not English. The ELT teacher education program at that
institution might also be seen as one of the respected and well-established programs,

and it has a long history in the field of English language teaching. Having various
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cases (3 cases) which are carefully selected to portray the situation under
investigation in this study might bring various insights to the current literature.

Investigation of both pre-service teachers’ identity and understanding of the teacher
educators’ perspectives relating them to the institutional habitus might be seen as one
of the distinctive features of this study. Providing perspectives from both sides,
namely, pre-service teachers and teacher educators, might also be seen as one of the
strengths of this study.

There is already a number of studies written and published in the related literature on
teacher education programs, however, there isn’t much research conducted on
teacher education policy, contextual factors, and teacher identity development in
such an environment (habitus), especially in Turkish context which this study will

base upon its claims.

Especially in the Turkish context, there are various differences among teacher
education institutions and how these differences have an effect on preservice
teachers’ identity development process, how these characteristics of each institution
can be seen in the process, how institutions approach the teaching profession, teacher
educators’ own way of understanding teaching, policy and its effect, history of the
institution, sociological characteristics of these institutions might provide essential

implications for the research and the teacher education policy.

Ideology imposed and or adopted in teacher education institutions and in general
educational, higher education climate and its relation to the teacher education and
pre-service teacher identity development in each institution, and how this is
perceived, and its effects on the habitus and doxa would relate in a way to the
professional identity development process (see, Figure 1).

Examining the teacher educators' role in such processes, how they perceive policy,
teacher education program(s), ideology and power in relation to teacher identity, the
role of a teacher in society, value given to a teacher, teacher competencies, and their

satisfaction would be a distinctive point of this present study.
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Figure 1. Relationship among ideology, educational policies, teacher education
institutions and identity development

1.5. Definition of the Terms
Teacher education: The process of preparing individuals to become teachers.

Pre-service English language (ELT) teachers: Individuals who are studying to

become English language teachers.

Teacher educator: An individual responsible for preparing individuals to become

teachers.

ELT teacher educator: A professional who works as a faculty member at an

English language teaching department.

EDU Sciences teacher educator: A professional who works as a faculty member at

an Educational Sciences department.

Teacher identity: The beliefs, values, and attitudes that shape how a teacher sees

themselves and their role in society.

13



Identity development: The process by which individuals develop their sense of self

and their place in society.

Ideology: A set of beliefs and values that shape how individuals see the world and

their place in it.
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CHAPTER 2

REVIEW OF LITERATURE

The purpose of this chapter is to provide an overview of the literature on identity
development and teacher education. First, the term ideology is explained. Second, the
main characteristics of education and sociological perspectives and specifically
Bourdieu’s field theory, are presented. Third, different approaches to identity politics
and identity are discussed. Fourth, definitions and approaches to socio-cultural
theory’s take on teacher identity as a frame and teacher educator identity are
provided. Fifth, a historical picture of teacher Education in Turkey and perspectives
regarding teacher education is depicted. Sixth, related research in teacher identity
development and teacher education policy is presented. Seventh and last, a summary

of the literature review is presented.

2.1. Ideology

“Ideology . . . a system of ideas and ideals, especially one which forms the
basis of economic or political theory and policy: the ideology of
republicanism. the ideas and manner of thinking characteristic of a group,
social class, or individual: a critique of bourgeois ideology. [mass noun]
archaic visionary speculation, especially of an unrealistic or idealistic
nature.” (The New Oxford Dictionary of English, n.d.)

Eagleton proposes that ‘in any particular situation you must be able to point to what
counts as non-ideological for the term to have meaning” (Eagleton 1991, p.9 cited in
Decker, 2004). Sargent (2006) furthermore explains that “An ideology is a system of
values and beliefs regarding the various institutions and processes of society that is
accepted as fact or truth by a group of people. An ideology provides the believer with
a picture of the world both as it is and as it should be, and, in doing so, organizes the
tremendous complexity of the world into something fairly simple and

understandable”. The institutional habitus, or the dominant norms and values within
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an educational institution, can greatly impact the formation of a teacher's identity.
This is because individuals, including teachers, often internalize the expectations and
beliefs of the institutions they belong to. In an undergraduate education program, the
institutional habitus may influence how teachers view their roles and responsibilities,
their beliefs about teaching and learning, and their relationships with students and
colleagues. This, in turn, can shape the way they develop their professional identities

as teachers.

In an undergraduate education program, teacher identity development is likely to be
influenced by the ideology of the program in a number of ways. First, the program's
ideology may shape the knowledge, skills, and dispositions that are emphasized in
the curriculum and pedagogy of the program. For example, a program with a social
justice-oriented ideology may place a greater emphasis on teaching teachers to be
culturally responsive, to create inclusive and equitable classrooms, and to engage
with issues of power and privilege in education. In contrast, a program with a more
traditional ideology may focus more on teaching teachers to deliver content
effectively and to assess student learning using standardized tests and other

measures.

Second, the program's ideology may also shape the way teachers are socialized into
the profession. For example, a program with a social justice-oriented ideology may
provide opportunities for teachers to learn from and engage with diverse
communities, to reflect on their own identities and biases, and to develop a sense of
ethical responsibility to address injustice and inequality in education. In contrast, a
program with a more traditional ideology may focus more on the technical aspects of

teaching and may provide less emphasis on these broader issues.

Third, the program's ideology may also influence the way teachers are supported and
evaluated as they progress through the program. For example, a program with a
social justice-oriented ideology may provide more support for teachers to engage in
action research and other forms of inquiry-based learning and may evaluate teachers
based on their ability to demonstrate critical thinking and problem-solving skills. In

contrast, a program with a more traditional ideology may place a greater emphasis on
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the acquisition of specific knowledge and skills and may evaluate teachers based on
their ability to demonstrate mastery of these content areas.

Overall, the ideology of an undergraduate education program can have a significant
impact on teacher identity development by shaping the knowledge, skills, and
dispositions that are emphasized in the program, the way teachers are socialized into
the profession, and the way they are supported and evaluated as they progress
through the program. As a result, the ideology of the program can play a key role in
the formation of a teacher's professional identity.

It is important for undergraduate education programs to carefully consider the
ideology that underpins their curriculum and pedagogy, and to ensure that this
ideology aligns with their goals for teacher development. Programs should also
provide opportunities for teachers to engage with a range of perspectives and
ideologies, and to reflect on how these may impact their own professional identities.
Additionally, programs should provide ongoing support and professional
development for teachers to help them continue to grow and evolve as professionals.
By taking these steps, undergraduate education programs can support the
development of teachers who are well-prepared, reflective, and committed to
advancing equity and justice in education. This might involve engaging in ongoing
reflection and dialogue about the program's ideology and making sure that the
program's curriculum and pedagogy are aligned with its stated goals and values.
Additionally, it may be helpful for teacher education programs to provide
opportunities for teachers to engage with diverse perspectives and to develop critical
thinking and problem-solving skills, as these can help teachers to form a professional
identity that is flexible and adaptable to changing circumstances. Finally, teacher
education programs should also provide ongoing support and evaluation for teachers
as they progress through the program, in order to help them to develop their

professional identities in meaningful and effective ways.

2.2. Education and Ideology

While dealing with education in general and specifically with teacher education,

ideology is a major term to consider, and it should be discussed. As Michael Apple
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99,

(2004; p.1) stated in his popular book “Ideology and Curriculum”; “education was
not a neutral enterprise, by the very nature of the institution, the educator was
involved, whether he or she was conscious of it or not, in a political act”. In addition,
Apple (2016) claims that in the educational area, “ideological positions that now
dominate educational reforms and suggest a number of roles that critically
democratic educators should play in confronting these reforms”. In addition,
Eagleton (2005; p.23) claims that “ideology is relevant to legitimizing the ruling

social groups or classes’ power”.

Furthermore, O’Neill (1983, p.3) expresses that “our schools, as merely one
institution within government, are both a product of society and its values and, at the
same time, a determinant of society and its values” and he also acknowledges that
“educational policies justify and confirm political policies.” Darvin and Norton
(2015) in addition, stated that “ideology is not a static, monolithic worldview that
rests on either acceptance or resistance (p.11)”. Fiala (2007), in a similar manner,
asserts that “education systems reflect and are shaped by ideological and
organizational processes at the individual, group, societal and even world level”. On
the other hand, ideology and policy are indispensable terms and when the

interrelatedness of both is seen, they are interwoven with each other in various ways.

2.3. Education and Sociological Perspectives

2.3.1. Bourdieu's field theory

| want to start this subtitle with a long quote from Grenfell (2012) to begin to express
his mentality to approach/develop a theory and its relation to practice and also how
he starts to theorize anything. His starting point was a specific social phenomenon or
practice, then reaching a theory. I value his unique understanding much. | have also
followed such a route as much as possible for this particular study from the

beginning idea of conducting such a Ph.D. study till the writing of its last sentence.

“...his work referred to in a wide range of academic disciplines, from .... to
..... This applicability and adaptability is in many ways, a measure of the
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value of Bourdieu’s approach to the social sciences. Two features
characterize it: first, a particular understanding of the link between theory
and practice, and how these should feature in social science research; and
secondly, a unique individual set of conceptual terms to be employed in the
course of analysis and discussion of findings. These terms, what he called
his “thinking tools” (emerged in the course of his empirical studies and are
used to explain and illuminate the social processes uncovered therein.
Bourdieu argued that he never really theorized as such; his starting point was
always a particular social phenomenon or practice. Certainly, any study to
be undertaken within a Bourdieusian framework must begin with real,
empirical data. Nevertheless, his legacy amounts to a Bourdieusian language,
a language which can be used to think with...” (emphasis mine) (Grenfell,
2012, p.2).

Bourdieu’s theory has been recently used in Turkish education literature mainly on
educational (in)equalities in various educational cycles, and reproduction in
education, and etc. (e.g. Atmaca, 2019; Ozsdz, 2014; Hazir, 2014) Besides, it has
also been used mostly in higher education contexts and in various areas of research
such as; academic inbreeding (e.g., Gokturk & Kandemir, 2019), reproduction
(Sayilan, 2017), symbolic violence (Olger, 2019), (in)equality in education
(Papuscuoglu, 2021), political sociology (Akgaoglu & Suveren, 2022).

Bourdieu’s theory (Bourdieu, 1990, 1997; Benzecry, 2018; Bourdieu & Wacquant,
2007; Corcuff et al., 1993; Fligstein & McAdam, 2012; Grenfell, 2008; Grenfell &
James, 1998; Wacquant & Bourdieu, 2005) is utilized in this research via considering

such terms;

Habitus is the learned set of preferences or dispositions by which a person orients to
the social world. It is a system of durable, transposable, cognitive ‘schemata or
structures of perception, conception and action’.

Field is defined as a playground.

Doxa: rules and (dis)positions in that playground (in the field).

Institutional habitus: Bourdieu’s concept of habitus is embedded in the theory of

action that questions how regular patterns of practices are formed in social and
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cultural locations. Social actors inscribe the “structured structures” and play a role in

their transformation to “structuring structures” (Bourdieu 1990, p. 53).

As Maton (2018, p.251) stated, Bourdieu (1990, pp. 52-65) viewed practice as
“arising from relations between “two histories” or evolving logics: agents’
dispositions (“habitus”) and the positions they occupy (by virtue of their “capital’)
within an evolving system (“field”)”. Maton (2018) further claimed that “as
illustrated by the formula “[(habitus)(capital)] + field = practice” (Bourdieu 1984, p.
101), this horizontally relates concepts, offering a corrective to accounts that explore
only either the attributes of agents or their social contexts”. Practice here is the
teacher identity development process in this study. This practice (not the praxis),
development process is seen as the combination of the agents’ habitus and capital
and their overall relation with the field in which they use/behave/develop their
already acquired (individual) habitus and various forms of capital.

Teacher educators and pre-service teachers are the agents in this (institutional)
habitus, and they play a crucial role in “structuring the structures” in their
institutions. How pre-service English language teachers use their agency and
cognition in this institutional habitus is a guiding understanding of the situation in the

selected contexts for this study.

2.4. Identity politics — Being a Teacher/ Initial Teacher Education

In the sociological theory of Pierre Bourdieu, doxa refers to the dominant beliefs,
values, and norms of a particular social group or field. Doxa represents the "common
sense™ of a given society or community, and it is often taken for granted and not
subject to critical examination or debate. Doxa is closely related to the concept of
habitus, which refers to the internalized dispositions and dispositions that individuals
develop as a result of their socialization within a particular group or field. Together,
doxa and habitus help to explain how individuals come to internalize the dominant
beliefs and norms of their social group, and how these beliefs and norms shape their

perceptions, actions, and interactions with others.
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Habitus, on the other hand, refers to the internalized dispositions and practices that
individuals develop as a result of their socialization within a particular group or field.
Habitus is shaped by an individual's experiences, interactions, and perceptions within
the group or field, and it influences how they perceive and interact with the world
around them, so they behave in a context and how they behave in a classroom
setting. For example, an individual who grows up in a wealthy family and attends
elite schools may develop a habitus that is characterized by a sense of entitlement, a
focus on achievement and success, and a lack of empathy for those who are less

fortunate.

Together, doxa and habitus help to explain how individuals come to internalize the
dominant beliefs and norms of their social group (the doxa of the institutions), and
how these beliefs and norms shape their perceptions, actions, and interactions with
others and maybe even their identity and cognition. Doxa provides the framework for
understanding the world, while habitus provides the dispositions and practices that
allow individuals to navigate and act within that framework. As a result, doxa and
habitus play a crucial role in shaping individuals' identities and their place within the
social hierarchy. In this study, doxa and habitus in the selected cases, hand in hand,
may function in various ways during pre-service English language teachers’ identity
development and might be one of the main determinants of such a development

process.

2.5. ldentity

Individuals have a main identity composed of all identity statuses and different sub-
identities, such as professional, parental, sexual and ideological identities (Gur,
2014). Identities are combinations of knowledge, emotion, competencies and
experiences with regard to a social role like in this study as teacher identity (Giddens,
1991). In addition, Reisetter et al. (2004) acknowledge that professional identity
came out as a being as a result of an interaction between personal worldview and
professional views and with the processes of accepting oneself as professionally
sufficient. Moreover, identity formation in a professional domain is “an ongoing

process of integration of the “personal” and the “professional” sides of becoming and
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being a teacher” (Beijaard, Meijer, & Verloop, 2004, p.113) and becoming a teacher

involves the construction of a person’s identity (Danielewicz, 2001).

There are some scholars who may draw upon identity as a basis for interpreting
teachers’ decision-making and meaning-making processes (Bullough, 1997). Teacher
identity concerns teachers’ responses to the following two questions with respect to
their teaching self-images: “Who am I at this moment? Who do I want to become?”
These questions together highlight the dynamic and ever-changing nature of teacher
identity, negotiation, and imagination (Beijaard, Meijer, & Verloop, 2004). Using
identity as a framework, teachers can also flourish their own ideas of their beings
(identity), how they behave, their actions, and understandings of their teaching
practices and their place in the society (Sachs, 2005), on the other hand university
education I mean undergraduate teacher education program might be seen as having
another great role in encouraging students to engage in self exploration and support
them in their career calling and in creating their unique professional identity (Crosby,
2004; Dalton, 2001; Duffy & Sedlacek, 2007; Schepens et al., 2009).

As quoted from Fleming (2017; p. 3), we need to have an aha moment, take a pause
for thought and have a kind of realization and comprehension, at least to some
degree, that we are, as teacher educators and either directly or indirectly affecting
pre-service teachers whom we educate and interact are living in such a situation that
we develop and rearrange our beings and identity every day constantly in various

situations that we have experienced.

“Each day we reinvent ourselves, our approaches, our understandings and
our interactions with each (other) as we work towards realizing greater
equity, recognition and embracing of diversity and championing of inclusion
in our own practice and in the practice of the pre-service teachers who we
work with. Such reinvention defies the hegemony of practice and requires us
to bear the burden of being ever present in and cognizant of the work that we
do” (Fleming, 2017; p.3).

Identity, then, is “a cover term for a range of social personae, including social
statuses, roles, positions, relationships, and institutional and other relevant

community identities one may attempt to claim or assign in the course of social life”
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(Ochs, 1993, p. 288; cited in Reeves, 2018). As Vignoles, Schwartz and Luyckx
(2011) stated, studies on identity can be found in many fields as diverse as
psychology, sociology, anthropology, linguistics, political science, family studies,
public health and education. Even within each of these disciplines, a largely high

number of different ways of identity research have been conducted (p.7).

According to Norton (1995), “carly studies on language and identity suffered from a
comprehensive social theory integrating the language learner and language learning
aspects.” As Rezaei, (2017) properly points out that in respect to language and
identity research, Block (2013) refers to three main existing issues: (1) the
predominance of the social aspect of identity and neglecting its psychological aspect,
(2) more attention should be given to the interrelationship between individual agency
and social structures in language and identity research, and (3) the benefits associated
with the inclusion of a socio-economic and social class view in language and identity

research should be also stressed.”

Rezaei (2017) in addition claims that “One other issue that can be followed by future
researchers is related to the lack of clear conceptualization of language and identity.
In spite of the vast literature on the topic, many studies have failed to provide a clear
definition for identity as far as the concept of identity itself is slippery and hard to
define especially when investigated from a poststructuralist viewpoint...the
definitions provided in the literature cannot encompass the subtlety and nicety of the
term identity and accordingly masks its complex nature. As far as various
definitions...are provided by sociolinguistics for the concept of identity in language
studies, the construct validity of identity is also jeopardized. From a more scientific
point of view, a more operational definition for identity in language and education
should be provided so that researchers can avoid the prevailing less tangible view of
identity.” In addition Meyer et al. (2002) claimed that “defining the concept of
identity consistently and operationally is a path under construction and a challenge to

be faced by the professional identity field of study (p.1)”.

Varghese and Huang, (2017), in addition, remind us that “both (1) how to understand

and view language teacher knowledge and (2) how to conceptualize language teacher
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learning, present methodological challenges in studying these phenomena. A
pressing issue is how to connect language teaching with learning outcomes.” Future
research might use mixed-methods to examine multiple teaching variables and their
effects on students’ achicvement, and they might use a critical approach to
understand language teachers and teaching, such as studying and understanding

language teacher identity.

2.5.1. Professional identity

Professional identity development studies are documented on various professions and
social groups such as; nurses (Willetts & Clarke, 2014), journalists (Donsbach,
2010), gameworkers (Deuze et al., 2007), doctors/medical students (Cruess et al.,
2014), engineers (Hatmaker, 2013).

2.5.2. Teacher identity

In the context of teacher education, teacher identity is often seen as a complex and
dynamic configuration of personal and professional factors that more or less
influence each other (Beijaard, 2017 p.140; Lander, 2015; Mansfield et al., 2016;
Mulimbi & Dryden-Peterson, 2018; Yeh, 2017). Identity is also seen as a relevant
issue in dealing with critical reflexivity (Varghese et al., 2005) and how teachers see
themselves and how they reflect on what they are doing. Recently, scholars have
argued that the early foundational work on identity and the more recent
developments in psychology, have not been adequately incorporated into the
literature on professional teacher identity and the process of how teachers develop an
identity needs more thorough investigation (Hamman, Gosselin, Romano, & Bunuan,
2010; Korthagen, 2004; Rodgers & Scott, 2008; Friesen & Besley, 2013). Individuals
derive identity, or understanding of self, “in great part from the social categories to
which they belong” (Hogg & Abrams, 1998, p. 19). This self-definition is a dynamic
process, “temporally and contextually determined, and...in continual flux”;
furthermore, identification with a negatively valued group, for even a short while,
will have a “negative impact on one’s level of self-esteem” (Sherman, Hamilton, &

Lewis, 1999, pp. 88-89; cited in Varghese, Morgan, Johnston, & Johnson, 2005).
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Biographies and beliefs are key constituents of teachers’ identity formation (Beijaard
etal., 2004).

As another theory in identity studies from a psychological perspective, social identity
theory (SIT) which mainly takes its terms and issues from some core studies (e.g.
Tajfel, 1978; Hogg & Abrams, 1998; Brown, 2000) has also been utilized in many
related identity studies in addition to Erikson’s (1964) theory of identity
development. Erikson’s (1964) theory of identity development mainly discusses
“Who am 1?”. SIT places emphasis on social interactions, perceived opinions of
others, and self-awareness in building teacher identity (Black, 2008). Identity as a
teacher is partly given and partly achieved by active location in a social space
(Coldron & Smith, 1999).

As another perspective, Morgan (2004) asserts that teacher identity might be seen as
a pedagogy. Identity formation not only includes in-service teachers but also might
help to have an awareness in terms of teacher identity formation, may provide trainee
teachers with the tools they need to investigate and comprehend local cultural
practices in the educational systems, schools and classrooms in which they will teach
and how these practices might interact with their own processes of becoming a
teacher (Trent, 2010, p. 912). Teachers are seen as an indispensable part of any
processes and issues while dealing with education in general as Kumaravadivelu
(2012) legitimately stated that “we cannot separate the teacher from teaching any
more than we can separate the dancer from dancing” (p. 55). “Teacher-learning
involves not only discovering more about the skills and knowledge of language
teaching but also what it means to be a language teacher. Identity seems to play a
special role in teaching, as compared with other professions” (Singh & Richards,
2006, p.155). As a consequence, we might deduce that identity is then somehow seen

as much more important in teacher education as in any other profession.

In teaching, identity emerges as a dynamic construct that is shaped by the context in
which the teacher works (e.g., a teacher of young learners or a teacher of adults) and
that may have different features at different times (Pennington & Richards, 2016).
From a perspective of identity as a component in teacher education, Beauchamp and

Thomas (2009), in their seminal study in the teacher identity literature, assert that
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gaining a full understanding of identity generally and teacher identity in specific
ways might help to understand the ways in which teacher education programs are
conceived. This might help to “aid teacher educators and curriculum developers in
educating more socio-culturally and politically aware teachers” (Dogancay-Aktuna,
2006, p.278). As another explanation regarding the social context in identity
development Beijaard, (2017) supports that “student teachers participate in different
social contexts and, as Cherrington explains, the uniqueness of these social contexts
presents complex challenges for both initial teacher education and more general
professional learning and development programs for teachers. A number of examples
of studies into educational programs are given that are grounded in situative
approaches and strategies and aim at influencing teacher identity development of
student and novice teachers as well as teachers in general. Specific attention is given
to the role of personal aspects, contextual factors, and emotions in identity
development. It is further argued that learners’ identities develop and are shaped
through participation in community practices. Against this background, Cherrington
explains why situative approaches to research hold promise for understanding the
development of teacher identity.” (cited in Beijaard, 2017, p.140). So, considering
the explanation and claims given, situative approaches and contextual examination in
teacher identity development might yield promising results on the pre-service

English language teachers' development of teacher identity in this current study.

In a similar manner, teacher-learning involves not only discovering more about the
skills and knowledge of language teaching but also what it means to be a language
teacher. Identity seems to play a unique role in teaching, as compared with other
professions (Singh & Richards, 2006, p.155). Negotiating one’s position and identity
in different contexts is an ongoing process that involves interaction and sometimes
struggle in relation to the roles and positioning of others (Norton, 1997; Varghese et
al., 2005), as people accept, reinforce, downplay, or challenge the classifications and
categories that are available or ascribed to them .... “Identity, while reflecting
individual characteristics, is not predetermined but is relative to social context” (cited

in Pennington & Richards, 2016).
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Language teacher identity is an emerging subject of interest in research on language
teacher education and teacher development (Varghese et al., 2005). By identifying
Varghese et al.’s (2005) calls for multiple theoretical approaches to explore teacher
identity, various studies consider using social identity theory as its core theoretical
perspective by combining this theory with the language socialization approach and
Norton’s (2000) “identity investment” term. Investment can be defined as the
commitment to the goals, practices, and identities that constitute the learning process
and that are continually negotiated in different social relationships and structures of
power (Darvin & Norton, 2018). In addition, it might be explained, such as; “how a
person understands his or her relationship to the world, how that relationship is
structured across time and space, and how the person understands possibilities for the
future” (Norton, 2013, p. 45). Some studies give a clear definition of identity
investment. Norton’s identity investment (1997, 2000), Norton-Peirce (1995); Darvin
and Norton (2015, 2018); Norton and Gao (2008; p. 110) give clearly defined and

explained understanding of identity investment.

Such theories, which were framed in primarily psychological terms, did not do
justice to the identities and experiences of the language learners in Norton’s research.
For this reason, the notion of “investment”, which can be understood as a primarily
sociological construct, might help to extend notions of motivation in the field of
SLA. The notion of investment, inspired by the work of Bourdieu (1977), signals the
socially and historically constructed relationship of learners to the target language
and their sometimes-ambivalent desire to learn and practice it (Norton & Gao, 2008;
p.110). Furthermore, teacher identity is shaped by the conditions and through the
opportunities supplied by the situational conditions, which are always in a state of
flux (Celebi & Aktekin, 2017). So, in this current study, in order to emphasize the
importance of the contextual factors and unique characteristics of the institutions in
developing teacher identity, taking a Bordieuan stance to examine such processes is
considered to contribute much to the current English language pre-service teachers’
identity development literature. Additionally, by using such a theory, this study
might also help to develop Bourdieu’s field theory by using it in such a different and
unique field of study.
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2.6. Socio-cultural Theory’s Take on Teacher Identity as a Frame

In this complex and rapidly changing social context, one way of framing and
exploring critical questions about teacher identity and agency is actor-network theory
(ANT) (Latour, 1987, 1996, 2005). From an ANT perspective, agency is understood
as occurring whenever one actor causes another to change. In ANT, the agency is not
regarded as a uniquely human force. Actors can be individuals or groups, but they
can also be objects, technologies, or belief systems. Thus, this broad and critical view
of agency necessitates a sensitivity and open-mindedness to all possible sources of
change. An ANT view of agency is applied to an analysis of career narratives and
other ethnographic data in a study regarding the FETJ association and its members in
order to explore the factors that have led to the formation of the group and to the
professional identity of its members (see, Latour, 1987, 1996, 2005; and Stewart,
2009 for more details regarding the ANT and its applications to various areas).
Grenfell (2012) draws our attention to Bourdieu’s “view of language as a special
kind of field in that language transcends all fields because it is the medium for
communication”. Bourdieu, (1991, p. 47) also takes a stance that “Education as a
field is therefore potentially instrumental in ‘construction, legitimation, and
imposition of an official language.” Also, Hardy (2012; cited in Costa & Murphy,
2016) explores the relationship of the field of education to the field of power; “more
specifically, she examines how teachers in the field of education are related to the
expectations of policy for the curriculum which is generated by central government

(field of power).”

In the context of teacher education, teacher identity is often seen as a complex and
dynamic configuration of personal and professional factors that more or less
influence each other. In their chapter, therefore, Douwe Beijaard and Paulien C.
Meijer (2017) frame teacher growth in terms of reconciling aspects of the personal
and professional dimensions of becoming a teacher. In this process, it is essential to
pay attention to the beliefs that student teachers bring with them when they enter
teacher education, and the tensions these may cause. Against this background, they
point to the need for doing ‘real’ identity work in teacher education. They

furthermore argue that ownership, sense-making, and agency are essential concepts
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for understanding and provoking identity learning in teacher education (Beijaard,
2017, p. 140). In addition, “most teachers, particularly in secondary and higher
education, derive their identity first of all from the subject they studied themselves”
(Betjaard, 2017, p. 140). Furthermore, “being aware of student teachers’ identity
tensions, and supporting them to transform these tensions into key experiences or
learning opportunities, is seen ... as fundamental for developing a strong and realistic
teacher identity.” (Beijaard & Meijer, 2017, p. 188).

As for the consideration of the surrounding environment/situation and social context
in teacher identity development, we can deduce that “...the impact of the direct work
environment was experienced as either strengthening or constraining, depending on
whether or not teaching is valued in the department. Five psychological processes
were found to be involved in the development of teacher identity: a sense of
appreciation, a sense of connectedness, a sense of competence, a sense of
commitment, and imagining a future career trajectory” (van Lankveld et al., 2017).
As van Lankveld et al. (2017), significantly points out, “There are varied theoretical
approaches to teacher identity; some stress the social and cultural nature of identity,
whereas others focus on its discursive and narrative nature. Most contemporary
approaches, however, agree that identity is constructed in a social context and that
rather than being stable and fixed, it is shifting and dynamic (emphasis is mine)
(in Rodgers & Scott, 2008, p. 736). Furthermore, scholars agree that when one
becomes emotionally attached to the teacher role, that role becomes part of who that
person is; it becomes an organizing element in teachers’ lives (Akkerman & Meijjer,
2011; Beauchamp & Thomas, 2009). Though the development of teacher identity is
sometimes presented as unproblematic, most authors identify it as a struggle, as
teachers must often give meaning to different, sometimes conflicting perspectives
(Beijaard et al., 2004 cited in van Lankveld et al., 2017)

2.6.1. Teacher educator identity

When the literature is reviewed, as another term, teacher educator identity is gaining
interest by the researchers who are studying in the identity research field. There are
various studies that use many different and multiple definitions regarding teacher

educator identity. For instance, Czerniawski defines it as “professional identity forms
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a key part of teacher educators’ ways of understanding the world of teacher
education as well as the ways in which they enact their beliefs, values, and principles
through work”’ (Czerniawski, 2018, p. 9-10).

2.7. Teacher Education

As (Mayer, 2021) stated; in various countries, “teacher education is being framed as
a policy problem that requires national solutions and large-scale reforms (p.1)”;
Turkish teacher education is no exception in being regarded as a policy problem and
in a process of searching for solutions to its problems and inadequacies. In order to
understand Turkish teacher education, it might be a good idea to look at what kind of
changes have been made throughout history. In addition, large-scale reforms are
primarily favored in the Turkish context, sometimes without even examining or
evaluating the outputs and results of such big reforms; decision-makers tend to force
a change in the system frequently and try new solutions to the various problems
experienced mostly because of a change of Ministries of National Education. Rich
(2019) gives such a perspective on teacher education “Alongside this expansion of
Teacher Education (TED) as an activity, there has been a gradual evolution in our
understanding of the knowledge base of ELTED (Johnson, 2009). This knowledge
base, or what Freeman (2009, p. 11) calls the ‘scope’ of ELTED, comprises attention
to three interrelated components:

1) The content that needs to be addressed is underpinned by a conception of what
good teaching is and what the essential knowledge and skills of teachers are.

2) Teacher engagement or a view of how teachers learn to teach.

3) The influence of teacher education on teachers’ practice.” This explanation refers

to a crucial aspect to be considered in the scope of ELTED.

2.8. Tiirkiye’s General Political and Social Habitus and Educational Politics

Tirkiye is known by many (European people and around the world) as a country that
has both European and Eastern values and mentality in doing things. The people of

Tiirkiye are mostly labeled as highly religious and even (it is not legally possible to
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say that, though) as Islamist and religiously led. However, the constitution of Turkey
states it is a “secular and social state” in Article 2 of the Constitution of the Republic
of Tirkiye).

“The Republic of Turkey is a democratic, secular, and social state governed
by rule of law, within the notions of public peace, national solidarity and
justice, respecting human rights, loyal to the nationalism of Atatiirk, and
based on the fundamental tenets set forth in the preamble.” (Constitution of
the Republic of Turkey- Article 2, p.17,;
https://www.anayasa.gov.tr/media/7258/anayasa_eng.pdf)

Similarly, Engin Demir (2003), in the study entitled “Secularism and education in
Turkey” gives an outline and historical perspective of Turkish education. Then, it
examines how Islam and the new Republic shaped the outline and tradition of a
modern education system by explaining the collapse of Ottoman Empire in 1918,
then concludes an overview of “modern Turkish Republic was established and a
reform program based on secularism or laicism was implemented” (Engin Demir,

2003, p. 261).

Inal and Akkaymak, (2012) edited a book entitled “Neoliberal Transformation of
Education in Turkey, political and Ideological Analysis of Educational Reforms in
the Age of the AKP” published by Palgrave provides an excellent summary of what
happened in Turkey in the second half of the 1970s and during 1980 coup d état. I
highly suggest international readers of this present study read this edited compilation
book to better situate the results and make some implications regarding the country
and its specific and highly unique political and social aspects of the habitus (see, Inal
& Akkaymak, 2012 p. ix-xii for more details). Besides, to better summarize and
embody what has been said until that point regarding the huge terms, the figure
showing the relationships between institutional habitus and relevant constructs of the

study is provided below (see, Figure 2).

All such interconnectedness, coexistence and changing one another conjointly among identity
development, educational policies and ELT program and these relationships are emerging in
the long term within the context of the institutional habitus and within such a social space.
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Figure 2. Relationships among various relevant constructs within the institutional
habitus

2.9. Related Research in Teacher Identity Development and Teacher Education

Policy

Until now there have been various research studies conducted on teacher identity at
both international and national levels. In this section of the paper, | would like to
summarize the related studies. Wells (2015), in her study, examined the author’s
experience in supporting teacher candidates to consider how their social locations
affect their teaching and found out that supporting new teachers to be aware of their

social identity and how it might influence their teaching is an important job.

Beijaard, Verloop, and Vermunt (2000) conducted a study to investigate experienced
80 secondary school teachers’ current and prior perceptions of their professional
identity, and they concluded that five groups of teachers could be distinguished.
These groups had different learning experiences throughout their careers for each
aspect of expertise. Also, teachers from different subject areas did not undergo the
same changes in their perceptions of their professional identity. The differences
among the groups in teachers' current perceptions of professional identity were not
related to contextual, experiential, and biographical factors that might influence these

perceptions.
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In addition, in their study, Varghese et al. (2005), presented three data-based studies
of teacher identity and juxtaposing the three different theoretical frameworks that
they use: Tajfel’s (1978) social identity theory, Lave and Wenger’s (1991) theory of
situated learning, and Simon’s (1995) concept of the image-text. They claimed as a
result that each theory has its limitations; an openness to multiple theoretical
approaches allows a richer and more useful understanding of the processes and

contexts of teacher identity.

Ali and Hamid (2018), in their study, present a case study of one public university in
Malaysia that investigated the types of agency exercised by content area lecturers
(CALs) and the factors that influenced their agency. They revealed in the study that
the CALs displayed various forms of agency, including resistance, accommodation,
and dedication in making sense of the English Medium Instruction policy being

driven by students’ needs and realities.

Fajardo-Castafieda (2011) in his Ph.D. dissertation study in Colombia, examined how
teachers construct their professional identity, explores the process of becoming a
teacher and consequently of the construction of identity in terms of three specific
components: belonging to a teacher community, the relationship between systems of
knowledge and beliefs and classroom practice, and professional expectations for the
future. The study conducted with a group of six Colombian preservice teachers in the
final stage of their five-year teacher education program as a case study revealed that
a teacher’s identity not only comprises personal knowledge and action, but is also
influenced by the ideological, political and cultural interests and circumstances
surrounding teachers’ lives and work. Also, the results exhibited a permanent
struggle between developing a personal professional style and coping with the
restrictions imposed by living in a particular type of society that has already defined
what teachers should do, and they manifested well-grounded principles and theories
of language teaching and learning and the purpose of education, and awareness of

their potential as a new generation of teachers.

Lerseth (2013) in her dissertation study, examined teacher identity development

among four pre-service teacher candidates during their student teaching experience.
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The study was guided by three complementary theoretical frameworks for
investigating teacher professional identities (e.g., Gee, 2000, 2001; Beijaard, Meijer,
& Verloop; 2004; Moje & Luke, 2009), the study focused on two closely related
research questions: (a) What factors contribute to or hinder the identity formation of
these four pre-service teacher candidates?; (b) How do their professional identities
develop or evolve as revealed through the student teaching experience? Results
showed that multiple factors affected pre-service teachers’ self-identity as a teacher,
and also complexities were involved in the course of identity formation during the
practicum. Also, a total of eight themes, which can be tied directly to students’ past
world experiences, were named as experiences and connections with teachers and
mentors, student recognition of their own identities, student knowledge of the subject
matter, teaching pedagogy, teacher dispositions, classroom management, and

differing tensions.

Overton (2005), in her study employed a critical case study approach to examine the
effects of change on teachers and used the concept of identity to investigate the
deeper personal and professional implications of change. Open-ended interviews
with eight early childhood teachers provided the data, which were analyzed using a
three-tiered approach; first, narrative approach, storying the interviews; second one
interrogates the data using a grounded theory approach and arriving at three themes
of change, power and identity and third level of analysis expands on the previous
analyses and employs a discourse analytic approach. As a result, key findings relate
to the interconnected issues of teacher professionalism, the actions of the education
system towards teachers, and the relationship between teachers’ identity and change.
The study claimed that it has evidenced the ways in which the actions of the
educational system shape the value that teachers assign to themselves and their

working lives and corrode teachers’ sense of value to their employer.

Thomas and Beauchamp (2011) in their study entitled “Understanding new teachers’
professional identities through metaphor”, based on semi-structured interviews,
examined the metaphors new teachers use to describe their professional identities and
compared metaphors chosen immediately following graduation with those suggested

part-way through their first year of teaching. Findings indicated that new teachers
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make a shift from seeing themselves as ready for the challenge to adopting a survival
mode. The metaphors suggested in the study that new teachers struggle to develop a
professional identity during their first year and that this development process is

gradual, complex, and often problematic.

On a national level, I mean in the Turkish context, there is also a growing literature
on teacher identity in general. Especially in the EFL context, we might also say that
there have been many research studies on teacher identity and formation process.
However, this study holds a different theoretical approach from them and aims to
portray the teacher identity formation process with a different lens and aims to show
its relation with institutional habitus, policies, and ideologies. Similar research
studies conducted in Turkish higher education are briefly summarized in following

lines and pages:

Yilmaz and Ilhan (2017), in their study, examined creating a hierarchy of identities
for teachers’ perceptions of the self. The research carried out as a survey study was
conducted in Diyarbakir, a province in Turkey, with a study group of 261 teachers.
They analyzed six types of identities—namely, professional identity, moral identity,
gender identity, political identity, ethnic identity and religious identity as they
claimed. As a result, they found that teachers adopt moral identity mostly—which is
followed by professional identity, political identity, ethnic identity, religious identity
and gender identity respectively.

Cakir (2017), examined and discussed foreign language education in Turkey before
and after YOK (Council of Higher Education) and policy changes in both periods
comparatively. As a result, the study explained that all the teaching staff working at
the institutes had the ‘teacher’ title, and there was no ranking except seniority. These
teachers were not expected to produce any publications based on scientific research.
They did not have to complete Master’s or Ph.D. degrees. Following the University
Reform in 1981, the institutes of education were no longer part of the MoNE and
they were transformed into Faculties of Education under YOK as a result of radical
changes. Also, the study covered major developments in approaches to teaching

foreign languages, beginning with the model adopted in the institutes of education,
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which were popular in 1960s and 70s and the boundaries of English Language
Teaching as a separate field were discussed, including subjects, courses and research
topics that have become outstanding at different times in language teaching, teacher

training and research conducted.

Ortactepe (2015), adapting Norton’s (2000) notion of investment as an analytical
lens along with thematic analysis in a longitudinal/narrative inquiry, explored how 2
EFL teachers’ language socialization in the United States resulted in an identity
(re)construction as teachers of intercultural competence. Participants’ language
socialization in the United States was marked with 3 identity investments: as an
experienced EFL teacher, as an L2 user, and as a burgeoning scholar. The findings
highlighted that teacher identities are not unitary, fixed, or stable but dynamic,

situated, and multiple.

Tatli-Dalioglu and Adiguzel (2016), aimed to examine the change observed in self-
efficacy beliefs and possible selves of teacher candidates regarding their first year in
the profession after the completion of teaching practice. In the study, 70 teacher
candidates were administered both the ‘‘Teacher’s Sense of Efficacy Scale’ and
““New Teacher Possible Selves Questionnaire’’ at the beginning and end of the term
as pretest and posttest in order to identify the change caused by teaching practice. A
joint interpretation of both quantitative and qualitative findings of this research
indicated that teaching practice has an influence over self-efficacy beliefs and teacher
possible selves of teacher candidates. In the research, overall self-efficacy beliefs of

teacher candidates have been identified to improve after teaching practice.

Balban (2015), in her master’s thesis, entitled “Reflections on teacher identity: A
case study of novice language teachers”, aimed to explore how three novice teachers
viewed their teacher identity in their first of teaching and what prominent elements
they related to these views in a higher education institution in Ankara, Turkey. In the
study, a qualitative case study design was employed by gathering data through two
major tools: semi-structured interviews and classroom observations. The findings of
the study revealed two themes for each participant’s case. In one case, rejection of

the teacher's identity and obsession with authority were the main themes that
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emerged, while in another case involved seeking constant approval and identity
transition. Another case was themed under age and professionalism, and despair and
blaming self. Lastly, the participant teachers of the study reported political capital,
student profile, workload, standardized tests and curriculum policy, and professional
development opportunities were salient elements related to their teacher identity

view.

Yazan (2019) introduced a powerful tool for teacher learning: the critical
autoethnographic narrative. This approach uses a combination of critical language
teacher education, autoethnography, and narrative to help teachers construct their
identities and prepare for success in the classroom. This initiative is a collaborative
effort that requires ongoing engagement from teacher candidates and support from
teacher educators. By deconstructing dominant discourses and sharing feedback,
Yazan (2019) announces that we can create a supportive environment that fosters
growth and learning. Additionally, our teacher candidates are encouraged to
contribute to scholarly publications with their narratives, recognizing their unique
experiences as valuable knowledge generators. Yazan (2019) acknowledges that
although he is aware of the potential challenges for teacher educators, he is confident
that this approach will have a positive impact on teacher education in TESOL. His
call is for us (teacher educators) to work together to make a difference in the lives of

our students and teachers.

Ozakyiiz and Giines, (2022) examined graduate thesis/dissertations conducted in
Turkey on professional identity, found that most of the studies were on English
language teachers and employed qualitative designs (case study as a design was the
most used) and by using purposeful sampling, generally explored the current
perceptions of the teachers on their professional identity however the studies
examining the construction/development of the teacher identity is limited leading to
varying perceptions among them (p. 2714). According to Ozakyiiz and Giines,
(2022), Middle East Technical University has the highest number of postgraduate
theses and dissertations on this topic. Interestingly, the availability of literature in

English has contributed to this, while literature in Turkish remains scarce.
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In a recent extensive and informative research study, Erdem Cosgun, (2021)
conducted a mixed-method study to investigate student, novice, and experienced
English as a foreign language teachers’ professional identity development through
the Possible Selves Theory in a Turkish context. As a result, which supports the
present study from various points found that in terms of ideal language teacher
selves, all three participant teacher groups emphasized professional development,
language competency, professional competency, personal qualities, and recognition.
Besides, it was found that, in terms of feared language teacher selves, five themes
emerged as follows; language incompetency, lack of professional development,
undesired personal qualities, undesired professional dispositions, and lack of
recognition. Not interestingly for me, the participants also mentioned external and
internal factors that affected their possible selves; in this present study, | am deeply
invested in and intrigued by the external and internal factors, which | prefer to
reframe and explain with the institutional habitus, doxa, capital, field, teacher
education policy, ideology, and program. Lastly, the study emphasized that with the
effect of the Covid-19 pandemic, the participants mostly emphasized the importance

of using technology effectively and having the ability to be adaptable.
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CHAPTER 3

METHOD

“The worse thing that contemporary qualitative research can imply is that, in this
postmodern age, anything goes. The trick is to produce intelligent, disciplined work
on the very edge of the abyss.”

David Silverman, Interpreting Qualitative Data, (2014, p. 621)

This chapter presents the method used in this study. It covers information about the
overall design of the study along with research questions, the participants of the
study, data collection instruments and methods, as well as data analysis and

limitations of the study.

3.1. Overall Design of the Study

This study aims to explore the pre-service teachers and teacher educators’ views on
the teacher identity development process in their institutional habitus. The study
delves into the intricacies of how teacher identity is developed in undergraduate ELT
programs within certain institutions. By examining a small number of cases through
a cross-case design, the study aims to provide insights into the identity development
of pre-service ELT teachers in three public universities. In addition, I aim to explore
how the pre-service teacher education program impacts the development of ELT pre-
service teachers' identities in university settings. Besides, how the institutional
habitus of the selected cases functions in this identity development process is one of
the aims of this current study. In addition, macro, meso, and micro policies regarding
teacher education in Turkey and the institutional habitus in these institutions have
been utilized in analyzing the ELT pre-service teachers’ identity development in such

institutions.
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This study is designed as a multiple-case study. This type of design, namely multiple
case study design, (cross-case study), is defined as exploring several instances of a
phenomenon (Stake, 2005; Marshall & Rossman, 2016; Yin, 2018). Tight (2017),
also adds that case study as a research design focuses on understanding behavior in
its specific social context instead of being concerned with establishing causal
connections, generalization, or temporal connections. In addition Creswell and
Creswell (2018, p. 51,) gives a definition of a case study as a qualitative research
design as stating that “case studies are a design of inquiry found in many fields,
especially evaluation, in which the researcher develops an in-depth analysis of a
case, often a program, event, activity, process, or one or more individuals... bounded
by time and activity, and researchers collect detailed information using a variety of

data collection procedures over a sustained period of time.”

Multiple data sources were used to ensure data credibility, as Patton (2002) and Yin
(2018) suggested, and how validity is ensured by applying suggested applications in
the literature has been explained further in all processes of the dissertation study
under the trustworthiness of the study subtitle. “The evidence from multiple cases is
often considered more compelling, and the overall multiple-case study is therefore
regarded as being more robust” (Herriott & Firestone, 1983, cited in Yin, 2018).
Furthermore, Yin (2018) warns that the conduct of a multiple-case study can require
many resources and time beyond the means of a single student or independent
researcher, so the decision to conduct a multiple-case study cannot be taken easily.

This multiple case study includes the portrayal of the identity development process
of ELT pre-service teachers in 3 cases. With this purpose in mind, this research was
situated within the borders of a multiple cross-case study design. The cases (n = 3)
were selected in terms of various variables. The unit of analysis is 3 ELT programs
in 3 different state universities which means purposefully selected universities. In
brief, the cases selected based on their various characteristics, such as; being an
international and respected institution that applicable for Jupiter university, for Mars
university, having an historical faculty and the department and program, and being
labeled as the national institution which is respected by the society and within the

general education and teacher education field. As for the Venus University, being a
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local university to some extent, being a small-scale institution and relatively having a
relatively small number of students and faculty members and being a recently
founded institution are among these characteristics that were considered while
ensuring the maximum variation in selecting the cases. In addition, the participants
were purposefully selected based on maximum variation sampling strategy and Pre-
service teachers (n =30) and teacher educators both from English Language Teaching
(ELT) (n=15) and Educational Sciences (EDS) (n=9) constituted the study
participants. | collected interview data from the participants via self-designed semi-
structured interview forms for individual interviews and focus groups. Teacher
education policy documents, the vision and mission statement of the department, the
teacher education curriculum of the Council of Higher Education, field notes, and
visual materials were all considered as part of the documents and as data that is
complementary to the in-depth interviews. (Se,e Figure 3 for the overall research
design).

On the other hand, Denzin and Lincoln (2018, p.592) state that by referring to
Simons, (2009, p. 21) case study is defined as “....an in-depth exploration from
multiple perspectives of the complexity and uniqueness of a particular project,
policy, institution, programme, or system in real-life context. It is research-based,
inclusive of different methods, and is evidence-based. The primary purpose is to
generate in-depth understanding of a ... programme, policy, institution or system to
generate knowledge and/or inform policy development, professional practice, and

civil or community action.”

Moreover, Denzin and Lincoln (2018, p.592); further claim that case study is
understood as “a research approach that is used to generate an in-depth, multi-faceted
understanding of a complex issue in its real-life context” by referring to Crowe et al.,
(2011, p. 1). Furthermore, Marshall and Rossman (2016), by referring to Stake
(2005), warn that “When many cases are available for study, it is necessary to clarify
the selection process; for instance, one may be interested in a particular case in and
of itself (an intrinsic case), or one may wish to explore a case as an illustration of a
larger phenomenon (instrumental case), and one could even be interested in

exploring several instances of a phenomenon.”
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In line with such definitions and explanations, this multiple case study explores the
complexity of teacher identity development in ELF undergraduate context
(institutions) through an in-depth analysis of a small number of cases regarding the
institutional habitus of the selected cases in a context of centralized teacher education
programs at the time of data collection (from August 2020 to April 2022 for most of
the interviews and May 2023 for only one interview done).

Related to qualitative research, in social sciences “truth” is mostly relevant to the
context and might be explained with multiple knowledge sources. Because of the
complexity of human nature, the researchers should focus on the complexity among
variables and their relatedness to each other rather than focusing on previously
defined and specified variables (Yildinm & Simsek, 2016; p. 361). So, each data
source is one piece of the “puzzle,” with each piece contributing to the researcher’s
understanding of the whole phenomenon (Baxter & Jack, 2008). Sutton and Staw
(1995) see qualitative research as “a [hypothetical] story about why acts, events,
structure, and thoughts occur” (p. 378). Denzin and Lincoln (2005) define qualitative
research as stating that “qualitative research is a situated activity that locates the
observer in the world” (p. 3). A number of authors of introductory textbooks on
qualitative research convey such characteristics of qualitative research (Creswell,
2013; Hatch, 2002; Marshall & Rossman, 2016):

e Natural setting

e Researcher as key instrument

e Multiple sources of data

e Inductive and deductive data analysis
e Participants’ meanings

e Emergent design

e Reflexivity

e Holistic account

As a key element in research, trustworthiness is seen as an asset and one of the

strengths of qualitative studies. Trustworthiness is ensured by determining whether

42



the findings are accurate from the side of the researcher, the participant, or the
readers of an account (Creswell & Miller, 2000). So, trustworthiness, authenticity,
credibility, transferability, and dependability have been ensured for the study
considering points suggested by Bryman (2012), Creswell and Miller (2000), and
Onwuegbuzie and Leech (2007);

Triangulation of different data sources of information

Cognitive interview

Member validation/ checking

Intercoder agreement (cross-checking) reliability (Miles & Huberman , 1994;
O’Connor & Joffe, 2020)

Piloting of the interview forms

Rich, thick description in interpreting findings

Explaining the researcher’s role

In line with the aim of the study, the following research questions emerge:

1. How do 3 teacher education institutions develop ELT teacher identity
through pre-service teacher education programs?

2. How do 3 teacher education institutions cultivate ELT teacher identity in a
teacher education program centrally mandated by the Council of Higher
Education

a. regarding teacher educators’ perspective?
b. regarding pre-service ELT teachers’ perspective on their own identity
development process?

3. How do 3 teacher education institutions intersect regarding ELT teacher
education development?

4. How do macro, meso, and micro policies regarding teacher education and the
institutional habitus of the institutions influence the identity development
process of pre-service ELT teachers in the Turkish context?
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Jupiter University
Individual Interviews with
ELT TE: 8
EDU TE:6
| Pre-Service Teachers: 5

Institutional
Habitus
Venus University Mars University
Individual Interviews with Individual Interviews with
ELT TE: 4 ELTTE:3
EDU TE: 3 EDUTE: 0

3 Focus Groups:1st Focus Group: 5 PTs
2nd Focus Group: 6 PTs

5 PTs in each ‘ 3rd Focus Group:4 PTs

10 PTs in total 15 PTs in total
\/

2 Focus Groups with PTs:

Figure 3. The overall design of the study

3.2. The Context of the Study

This present study is a multiple case study, and it was conducted in three state
universities in Turkey located in mid Anatolia, and south-west Anatolia. Such an
approach enabled me to examine how teacher identity development may vary based
on its habitus. Interviews were conducted with the teacher educators and pre-service
teachers of these three universities. They were asked about their views on the teacher
identity development they experience and or live as being the agents who foster or

not and regarding their practices in these universities’ institutional habitus.

Each university (higher education institutions and their related departments) that
were chosen as the case of this current study is presented in Table 1. The institutions'
characteristics were explained briefly in the table; however, the details regarding the
universities selected as cases that were selected with the criterion sampling are given
in the following subtitles. While two of the cases are located in the Central Anatolia

Region of Turkey, the other one is located in the Aegean Region of Turkey. In
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addition, each of them has unique characteristics to be selected as the case, and such
characteristics were given in the thick descriptions of the cases.

3.2.1. Brief descriptions of the cases

ELT in Turkey: 68 programs in state universities, excluding other optional programs
with a full scholarship, full-paid, with 50 % scholarship, and excluding foundation
universities and the Republic of Northern Cyprus and abroad institutions affiliated
with Higher Education Council foreign universities in such countries as Azerbaijan,
Republic of Northern Macedonia, etc. In this study, the cases are referred to with the

following pseudonyms.

a) Jupiter University
b) Mars University

c) Venus University

Case 1: Jupiter University

Jupiter University is an English-medium research university, and the faculty of
education was founded in 1982 after CoHE was established. However, the foreign
language education department’s history goes back to the 1960’s which has served as
the main unit of English language teaching to all students at the campus and with the

foundation of the Education faculty, the department is located under this structure.

The Department of Foreign Language Education was created in the fall of
1982 as one of the original departments of the newly-established Faculty of
Education. The first academic staff of the department was composed of
former members of the former Department of Humanities of the Faculty of
Arts and Sciences. When that department was dissolved, the philosophy staff
formed the nucleus of the newly-created Philosophy Department, while the
history staff formed the nucleus of the newly-created History Department.
Those staff members who had been primarily concerned with the teaching of
English and other foreign languages became the first members of the newly-
created Department of Modern Languages (of the School of Foreign
Languages), while those staff members who held doctorate degrees in English
Literature or Linguistics formed the nucleus of the Department of Foreign
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Language Education” (official website of Jupiter university FLE
department).

20 academic staff/faculty members; Prof., Assoc Prof., and Assist. Prof., and
Lecturer Dr. excluding research assistants who don’t have a Ph.D. and not offering a
course in the department as of data collection process in around 2020 and 2022 (see,
Table 1).

Table 1. The numbers and academic titles of faculty members at Jupiter University

ELT Dept.
Number of Faculty Members Academic Titles
7 Prof.
8 Assoc. Prof.
2 Assist. Prof
3 Lecturer Dr.

For Jupiter University, the reasons for selection are as follows; being a public
research university, being a well-established faculty and department, also being an
internationally renowned institution, and having the English language as a medium
of instruction are among the distinctive features of this institution. This case can be
named as the international institution regarding its program’s aim and current status.

In that manner, as for the reasons for being labeled as an international institution, |
might list and explain some of them. Firstly, at Jupiter University, there are various
international  faculty members besides Turkish-origin  faculty members.
Unfortunately, | didn’t have a chance to interview any of them. There are various
numbers of international students in the program as pre-service teachers. | had an
interview with one of them, Alex (pseudo name). This point makes the institution
distinctive from the other two universities, which don’t have any international faculty
members or any international students that I have interviewed. This point shows that
Jupiter University values having an international aspect, and various cultures and
people come together in this case. It also aims to create an international institution

and space, which is seen as highly important for a being university.

Related visuals and definitions of the visuals are provided in Appendix K. Most of

the classrooms were full of desks and tables which is not suitable to use for group
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work or pair work. However, | have photographed one classroom with chairs that can
be used for these purposes. This one was the only classroom arranged with chairs and
do not have a fixed seating arrangement. An interesting point of Jupiter University
and its department’s location is that the ELT (FLE) department uses a separate
building and is not located in the main building of the faculty (Photographs 1-7 in
Appendix).

Case 2: Mars University

Mars University has a long history in teacher education in Turkiye, it is another
research university in the central Anatolia region of Turkiye. The faculty of
education was founded in 1982 after CoHE was founded, although it has functioned
as an Educational Institute since the 1920s until 1982. The department's history also

goes back to the 1940s, it has served as an institute, then as a faculty of education.

The webpage of the Mars Education faculty regarding the history of the faculty and

the mission of the institution might be summarized as:

Serving as the foundation of Mars Faculty of Education was founded in 1926
by Gazi Mustafa Kemal Atatiirk, the founder of modern Turkey with the aim
of educating teachers as Orta Muallim Mektebi (The School for Middle
School Teacher Training). The school was moved to the building currently
known as the Rector’s office building in 1929 along with Ankara Primary
School Teacher Training School for Boys, and its name was changed to
“Mars Institute for Teacher Training and Education for Middle Schools”.
The departments of Arts, Sports, Music, Pedagogy, French, English and
German were established between 1929 and 1948. In the meantime, its name,
which was “Mars School of Teacher Training and Institute of Education”,
was changed to “Mars Institute of Education”. In 1980, as a result of the
decision made by the Ministry of National Education (MoNE), our school was
transformed into “Mars Higher School of Teacher Training”, which provided
education with a duration of 4 years. Since 1982, following the establishment
of Mars University, it has existed and functioned as “XXXX Faculty of
Education”. Courses are presented within a semester-based structure in the
faculty. There is a wide range of elective courses that appeal to students’
interests and abilities in addition to compulsory ones (Source: The webpage
of the institution-Mars).
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Currently, the department has 19 academic staff/faculty members; Prof., Assoc.
Prof., and Assist. Prof., and Lecturer Dr., Res. Assist. Dr. excluding research
assistants who don’t have a Ph.D. and not offering a course in the department as of

data collection process in around 2020 and 2022, (see, Table 2).

Table 2. The numbers and academic titles of faculty members at Mars University

ELT Dept.
Number of Faculty Members Academic Titles
7 Prof.
Assoc. Prof.
Assist. Prof

Lecturer Dr.
Research Assistant Dr.

N~ |~ O

For Mars University, the reasons for being selected as a case can be explained as;
being a public research university and having a well-established faculty and
department. Also, the department is one of the oldest ones in its field in Turkey, so it
is a historical one when compared to the other two. The number of academic staff
and students is higher than the other two universities. These characteristics might be
given as the distinctive points of Mars University to be selected as the case in this

study. This case can be named as the national and historical one.

Related visuals and definitions of the visuals are provided in Appendix K. Most of
the classrooms were full of desks and tables, which is not suitable to use for group
work or pair work. The classrooms were technologically equipped, there were
computers, projectors, etc. although they have a fixed seating arrangement. An
Interesting point of Jupiter University and its department’s location is that the ELT
(FLE) department uses a separate building and is not located in the main building of
the faculty which is shared with the other departments, with German Language and

French Language teaching departments (see, Photographs 8-12 in the Appendix).

Case 3: Venus University

Venus University is a small-scale university in which the ELT department was

founded after 2005, which is a relatively newly institutionalized department when
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compared with the other two established institutions and departments; however, the
faculty of Education in the institution has a history of being a 3-year women teacher
training school that goes back to the 1960s located in the Aegean region of Tiirkiye.
The faculty of education was founded in 1992 with the foundation of the university,
it has served as a faculty from 1982 until 1992 under another name which is
governed by another university.

Currently, the department has 10 academic staff /faculty members; Prof., Assoc.
Prof., and Assist. Prof. and Lecturer Dr., excluding research assistants who don’t
have a Ph.D. and not offering a course in the department as of data collection process
in around 2020 and 2022 (see Table 3).

Table 3. The numbers and academic titles of faculty members at Venus University

ELT Dept.
Number of Faculty Members Academic Titles
3 Prof.
Assoc. Prof.
Assist. Prof

Lecturer Dr.
Research Assistant Dr.

RINWIN

The aim of the department and the program is explained as such on the webpage and

the related documents of VVenus ELT;

The aim of the Department of Foreign Language Education is to train
English language teachers who know and can use contemporary language
teaching methods and techniques in primary, secondary and higher education
institutions and can use various technical equipment in this process. In line
with these objectives, the program aims to enable students: a) to develop their
language skills (English), b) to comprehend these phenomena by establishing
the relationship between language and culture, c) to understand and learn the
characteristics and principles of the teaching profession, d) to develop their
ability to teach the language (English) in the best way with the awareness of
contemporary methods and techniques. In addition, another aim of the
program is to train staff who will work in graduate programs in the field. The
Department of Foreign Language Education encourages students to develop
scientific thinking, problem-solving, critical thinking skills and to become
lifelong learners, and encourages them to acquire new interests and skills
and to take leadership positions. (Source; The mission and aim of Venus ELT
Department).
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For Venus University, the reasons for selection can be listed as; being a public
university; also, the department is relatively newly founded and growing when
compared to the other two cases, and it can be named as the local institution to some
extent. In addition, its number of academic staff and students is lower than the other
two universities. Even the campus area and the building of the Education faculty has
a limited area and located in the city. Such properties of this institution and the
department makes it to be named as a small-scale university. These characteristics
might be given as the distinctive points of Venus University to be selected as the case
in this study. This case might be named as the local institution regarding its graduates

mostly serves in the surrounding cities and mostly in both state and private schools.

Related visuals and definitions of the visuals are provided in Appendix K. Most of
the classrooms were full of desks and tables, which is not suitable to use for group
work or pair work. The classrooms were technologically equipped; there were
computers, projectors, etc., and the classrooms also have a fixed seating
arrangement. Unlike Jupiter University and Mars University, the department’s
location in this institution (Venus) is in the main faculty building. The ELT (FLE)
department has a separate floor in which the offices of faculty members and
classrooms are only used by the department and has a separate corridor, but they are
sharing the building with the other departments, such as Turkish Language teaching
and Social sciences, Educational sciences department (see, Photographs 13-19 in
Appendix). The main characteristics of multiple cases of the study is given as Table
4,

Table 4. The multiple cases of the study

University Faculty and Characteristics
Program
1. Jupiter University Faculty of Education Medium of Instruction:
(located in the Central English
Anatolia Region of Turkey) ELT Program A public research
university, and a well-
Department of established faculty and

Educational Sciences department
An internationally
renowned institution.
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Table 4. (continued)

2. Venus University Faculty of Education  Medium of Instruction:
(located in the Aegean Turkish
Region of Turkey) ELT Program A public university, the
department is relatively
Department of new compared to the other

Educational Sciences two cases. The number of
academic staff and number
of students is lower than the
other two universities.

3. Mars University Faculty of Education Medium of Instruction :
(located in the Central Turkish
Anatolia Region of Turkey) ELT Program A public research
university, and a well-
Department of established faculty and

Educational Sciences department. The
department is one of the
oldest ones in its field in
Turkey and it has been
known by the community
as having an école in
training English language
teachers.

3.2.2. Participants of the study

Pre-service teachers and teacher educators (both from the ELT program and the
Department of Educational Sciences) who are offering courses in that ELT program
in the current universities, which are the context of this study, are the study
participants. In terms of the Dept. of Educational Sciences, | also consider various
variables to select participants as follows; gender, field, experience/seniority, and
type of courses offered. In order to determine the participants from both two groups,
one of the purposive sampling techniques, the maximum variation sampling
technique, was utilized. In order to create variation, some characteristics of the
participants were decided to be considered while choosing participants as explained
above for teacher educators and for pre-service teachers, | considered such kind of
characteristics: being a senior student in the program, gender, type of high school
graduated, both group of people who attended the basic English program (a
preparatory school which lasts for one academic year includes a highly immersed

language program) and the ones not attended the program, and city they are coming
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considered to create variation in the interviews. An opinionnaire was used to select
pre-service teachers: The opinionnaire was used to find out information about the
pre-service teachers including; teaching profession aspiration, willingness to teach,
grade level (Senior), gender, and age. While selecting teacher educators to include in
the study, the course type they offer (field, pedagogical, cultural courses),
experience, and gender have been used. Demographic details regarding the pre-
service teachers to whom | have applied a short questionnaire are presented as the
table X. below separately for each case, namely for Pre-service teachers at Jupiter
University, Pre-service teachers at Mars University, and Pre-Service teachers at
Venus University (see; Table 5, 6,7,8).

Table 5. Codebook for demographic form for pre-service teachers

6. Did you
2 3. High attend the 7.Do you
) School 4.School type Basic English  currently work or
Gender:
Type program at apply for any?
university?
1:Female 1:State 1:Science 1:Yes 1:Yes
school
2:Male 2:Private 2:Anatolian 2:No 2:No
school
3:Other 3:General
4: No
answer 4: Other

52



ice teachers at Jupiter University

-Service

Table 6. Demographics of pre

PIp sIdyoed)
Aw — 194089}

B OWO099q

‘L'19 Jo 9anaoddns 03 ow axrdsur w

SeM BWIPURID) ‘UONEONPd AW A[[earjou pip -9 page
Suump [[om se Sunjiom sem [ se A9} ‘TOAIMOH sjuopms
Suo[ se [T 01 POUOIIMS [ Q0UO  "IAYOBI} S

102(q0 ) UpIp Ing ‘@IMONIYOIY  [enIRIA — pe( o1 ( ES
b | 9ouo pajuroddesip ‘J1oy0Bd) SU e
o1oMm pue ‘ITq pa3so33ns  1mog/Iuryer) pue)
IoASU A3Y] '9q 0) pajuem  — BUWIPURID) ystdug
[ 18YM MOUY ] UPIP | SB 90IAPE 1oyora) § SUIYOLd)
1191} 0O} | PUE “0INJOIYDIY 0} UIdue(]/ssomr  OeALid (r1d)
03 0} ow pojueM pe(J pue WO — WO dwn-Jed | Z eleyuy | 14 z 97 XalV b
(€Ld)
Jomsue ou Iomsue ou 4 e IRIepRIry ¢ I I 6661 nino ‘¢
Sunioim
eand (¢ 13k 8661 (zLld)
ou syuored Juryoed | 4 [nques] ¢ ISe) T ¢ €T m3n g
«U.——.G.—(-&(—U
juawt
dofaasp
pue 6661 (ILd)
IOMSUE OU Iomsue ou  Suruaed | I npIQ ¥ I I 44 nyy |
PI¥eI0[
(qof Aue  ApsioArun  pojenpeasd So[qerieA /s
£ 19Y2EI) € SI 10y Ajdde e weaSoad noA jooyas yuedpnaed
(MOH (weadoad Surgoed) oYM SIADB[II J0 YIom ysisuy drseq ysry adKy Iedk I
o8enSuey ysiSuy ue Sursooyd 1o spdquow  qof jo Apuwarmd oy puape Ay yogm  adK) [00Yds  I9puU  IIq s8] B1e(q
aMym nok yaye Koyp piq 01 Apwiey Kuy'g adAL g nokoqL mnokpiat9 W AND'S  [00YISH YSIH'E 99T ASVL Aaring

53



Table 6. (continued)
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Table 7. (continued)
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To present the details demographics of the teacher educators, | created a table for
them as well, showing their related information on demographics such as gender,
field and academic titles (See, Table 9).

Table 9. Demographics of the teacher educators at Jupiter University

Pseudoname Field & Dept. Gender Academic Title
TEL1-ELT_Aysel ELT Female Prof. Dr.
TE2-ELT_Giil ELT Female Lecturer Dr.
TE3-ELT_Dilek ELT Female Lecturer Dr.
TE4-ELT_Bekir ELT Male Prof. Dr.
TE5-ELT_Cagla ELT Female Prof. Dr.
TE6-ELT_Canan ELT Female Prof. Dr.
TE7-ELT _Pelin ELT Female Assoc. Prof.
TES-ELT_VYeliz ELT Female Lecturer Dr.
TE9_EDS_Deniz EDS Female Assist. Prof.
TE10_EDS_Ali EDS Male Prof. Dr.
TE11_EDS_Segil EDS Female Assoc. Prof.
TE12_EDS Zehra EDS Female Prof. Dr.
TE13_EDS_Nihal EDS Female Assoc. Prof.
TE14-EDS_Giilgin EDS Female Assoc. Prof.

Table 10. Demographics of the teacher educators at Venus University

Pseudoname Field & Dept. Gender Academic Title
TE 15 ELT Derya ELT Female Prof. Dr.
TE16_EDS_Ismail EDS Male Assoc. Prof.
TE17_EDS_Suzan EDS Female Assist. Prof.
TE18_ELT_Sinem ELT Female Reseafcgf\SSiStam
TE19 ELT Taner ELT Male Prof. .Dr.
TE20_ELT_Recep ELT Male Lecturer. Dr.
TE21_EDS Neva EDS Female Prof. Dr.
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Table 11. Demographics of the teacher educators at Mars University

Pseudoname Field & Dept. Gender Academic Title
TE22_ELT_Teoman ELT Male Prof. Dr.
TE23_ELT_Serhat ELT Male Prof. Dr.
TE24_ELT_Meltem ELT Female Assoc. Prof.

3.3. Data Collection Tools

Data collection tools utilized in this study consisted of documents and interview
forms for teacher educators and pre-service teachers. Also, the researcher took
various field notes during the fieldwork. Fieldnotes include announcements, visuals,
posters, and similar photographs taken in the classroom environment and on the
department and faculty boards. Field notes also include various photographs and
visuals taken by the researcher for some cases, such as the architectural and social
structure of the faculty building, the architectural structure and location of the
classrooms, the interaction ways of the faculty member offices and the classrooms,
architectural design features, the location of the faculty and the department on the
university campus, the spatial distance/closeness to the social areas. Boards,
classroom environments (when these environments and areas are empty/no activity
and not revealing any identity/belonging -not revealing the institution and the
relevant area), indoor environments, corridors, etc., have been visited and
photographed by the researcher to indicate the architectural features of the

institutions. (See; Appendix K)

3.3.1. Documents

In each case, | visited the campus area and spend some time to digest the contextual
clues and understand the habitus and started to take field notes of what | saw, what |
observed and felt. | also, took pictures of the symbolic identifications of the cases
and any artefact that may be of evidence of how the institution may play a role
through a hidden curriculum on teacher identity development. More specifically,

teacher education policy documents, vision, mission statement of the departments
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and the program in the university, and teacher education curriculum of CoHE (the
enacted & formal curriculum in the institutions) have been utilized and used in the
result section to give a complete picture of the processes. Documents, field notes,
and visual materials (e.g., photographs of buildings, classrooms, and boards in the
buildings taken by the researcher in the fieldwork) have been analyzed through
content analysis to portray whether and how they foster the teacher identity
development process and in what ways. | used them to give an entire picture of the

situation and have been utilized in the result section to support the findings.

3.3.2. Interview protocols

In order to conduct interviews (via face-to-face and online interviews), | developed
three interview forms to begin with, a semi-structured interview form with the
teacher educators and the pre-service teachers and a semi-structured focus group
interview form for pre-service teachers. After developing the forms, expert opinions
regarding the forms have been taken from the Doctoral thesis committee (2 Prof. Dr.
in the Curriculum and Instruction field, one is highly interested in teacher education,
the other one is interested in the sociology of education and critical aspects of teacher
education). After applying their suggestions and corrections, the forms are finalized

before piloting. (See; Appendix B)

I.  Semi-structured interview form for teacher educators
ii.  Semi-structured focus group interview form for pre-service teachers

iii.  Semi-structured individual interview form for pre-service teachers

3.4. Data Collection Procedures

In the data collection process, | have experienced various situations, as many who
experienced that process in Covid-19 pandemic conditions. | applied for the Ethics
Committee of Middle East Technical University (see, Appendix A) and did not want
the COVID-19 break to become an obstacle to conducting my research. As | closely
know the cases, | started sending invitations through emails for digitized face-to-face

interviews through popular software such as Zoom and Webex. The data collection
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process started right after receiving approval from the METU Ethics Committee and
the required approvals from the related institutions. | sent out emails to the
participants were invited with an e-mail invitation message to the online semi-
structured interviews on August 2020; firstly, some of the participants responded to
the invitation (teacher educators), and online interviews were conducted using Zoom
or Webex, which are institutionally supported and available for researchers, and the
interviews are recorded either as a video or only voice based on the participants’
preferences. For those who didn’t respond to the first invitation, a second e-mail for
the invitation was sent in November and December 2020 to the different cases based
on the first invitation date. In addition, an invitation email was sent to a group of pre-
service teachers (for 2 sections of the course) who are taking a course offered for
senior ELT program students at Jupiter University in May 2021 (May is the time
period before final exams as well) | conducted interviews just before and after that
exam period in 2022 as in April and June 2022. However, during the final exam
period in 2021, none of the students responded to the invitation, maybe due to fatigue
caused by Covid-19 and online courses and most probably for sparing time for
getting ready for the final exam. After understanding that pre-service teachers at
Jupiter University prefer individual interviews, pre-service teachers from Jupiter
University were invited via e-mail for individual interviews. With five of them,
individual interviews were conducted (both face-to-face and online). However, in the
other two institutions (Mars and Venus University), face-to-face focus group
interviews were conducted with pre-service teachers and individual interviews with
teacher educators at these institutions. Details regarding the interviews are presented

in the Appendix B.

3.5. Data Analysis Procedures

Clarke and Braun (2014, p.6626) define thematic analysis (TA) as “a method for
identifying and interpreting patterns of meaning across qualitative data”. It is a
method for analyzing qualitative data that entails searching across a data set to
identify, analyze, and report repeated patterns (Braun & Clarke, 2006). Braun and
Clarke’s (2006, 2012) approach involve a (recursive) six-phase process (see, Figure
4).
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1. Familiarizing yourself with the data and identifying items of potential interest
2. Generating initial codes

3. Searching for themes

4. Reviewing potential themes

5. Defining and naming themes

6. Producing the report

1. Familiarizing yourself
with the data and
identifying items of
potential interest

2. Generating initial

6. Producing the codes

report

5. Defining and
naming themes

4. Reviewing
potential themes

Figure 4. Qualitative data analysis process

(Source: adapted from Braun & Clarke, 2006, 2012)

Braun and Clarke (2006) furthermore add regarding the inductive thematic analysis
that;

An inductive approach means the themes identified are strongly linked to the
data themselves (Patton, 1990) (as such, this form of thematic analysis bears
some similarity to grounded theory). In this approach, if the data have been
collected specifically for the research (eg, via interview or focus group), the
themes identified may bear little relation to the specific questions that were
asked of the participants. They would also not be driven by the researcher’s
theoretical interest in the area or topic. Inductive analysis is therefore a
process of coding the data without trying to fit it into a preexisting coding
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frame, or the researcher’s analytic preconceptions. In this sense, this form of
thematic analysis is data-driven.

I have followed the suggested six-phase process of Braun and Clarke’s (2006, 2012)
in analyzing the data collected for the dissertation study. Data analysis procedures
have been followed in the MAXQDA software.

As a result of this process, the main emerging themes are as follows. The findings of
the main themes and categories are explained in a dense fashion as a result of
inductive thematic analysis in Chapter 4. Results and Discussion. In addition,
details, including the codes for each category, can be seen in Codebook which is
given in Appendix J.

Theme 1. ELT as a field

Theme 2. Teacher educators as agents

Theme 3. Pre-service teachers as agents
3.6. Trustworthiness of the Study

Qualitative research authors and researchers (Creswell, 2013; Flick, 2007; Yin, 2014)
propose several principles for validating case study research. To ensure the study's
credibility, various strategies based on the recommendations of Lincoln and
Guba (1985) and Marshall and Rossman (2014) were used. The opinions of two
experts were specifically solicited on the interview forms, and a pilot study was
conducted with one teacher educator (who is working as a teacher educator in a
state university ELT department) and one pre-service teacher (a 3™ grader in
Jupiter University) prior to the main data collection, both of which contributed to

the study's credibility.

| have also piloted the interview forms with one pre-service teacher (3" grader at the
time of the interview conducted from Jupiter University) and with an ELT teacher
educator from a different institution (a state university) which is not the case of this
study. Furthermore, in-depth interviews allowed for a more in-depth conversation

between the participants and the researcher. As explained in the data analysis,
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establishing intercoder reliability aided in achieving agreement between the
researcher and the independent coder. A friend of mine, a colleague who is also a
Ph.D. candidate in the curriculum and instruction program from the same
institution as me, who has also worked as a language instructor at a state
university for a decade, was the intercoder of this present study. He also has
expertise in qualitative design and procedures and is interested in language

teaching and teacher education.

Furthermore, | selected appropriate raw quotes to be complementary to the codes
identified and enable the readers with a naturalistic description of the themes. |
also selected sample quotations from participants' interview data and used them
to establish referential adequacy. Purposive sampling strategies in selection of
cases and the participants and triangulation were used to have variations in the
cases and the data gathered, which might help to promote the credibility and
trustworthiness of the study as | followed Stahl and King (2020, p.26)’s
suggestion that “...one method of promoting credibility is through the various
processes of triangulation”. Furthermore, a thick description of the overall research
process was provided by presenting a detailed account of all the processes related to
the selection of the research design and participants, data collection, and data
analysis processes. In that way, it enabled thick and detailed descriptions of the
cases and participants can be transferrable while the cases needed to be understood

by their uniqueness.

3.7. Researcher Positionality

I want to express my feelings and what | see myself as much as possible in a critical
way. In order to state my positionality here in detail and to be reflective as much as
possible. My experiences in two different faculties of education in Turkey as a
graduate student and as a research assistant and my experiences with pre-service
and in-service English language teachers (mostly my relatives and classmates
from my Bachelor's degree) developed my interest in English language teacher
education. Most crucially, these experiences in different institutions guided me

to question what the differences between these programs were and why and how
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pre-service teachers develop various and different teacher identities in these
institutions, mainly regarding the graduates of these institutions. | have tried to
figure out such questions in my mind. So, regarding such experiences and
interests, | have decided to analyze such institutions and write my Ph.D.
dissertation on this field of study. Besides, in order to develop myself as a
qualitative researcher, I have completed various courses and attended seminars
regarding qualitative research and using the MAXQDA program for qualitative
data analysis. As a researcher, | am more competent in the English language
teaching field rather than in any other teaching program, as | got my Bachelor's
degree in ELT. Also, my master's thesis and most of my research studies are so
much related to English language teaching and general teacher education in
Turkey. In addition, in this present study, | would like to use and develop my
competence in such areas in the identity development of pre-service English
language teachers. This study also helps me to understand my personal strengths
and weaknesses and possible biases toward various institutions and related
terms, and finally, | sincerely hope to develop myself as a researcher and an
emerging teacher educator who plans, organizes, and conducts such a big and
long-term research study without prejudices as much as possible toward any
institution or program and at least add just another brick to such a growing

literature on English language teachers’ identity development in Turkey.

| have to clarify other various points here to the reader of these sentences, the
dissertation. Being in limbo as a researcher after Middle East Technical University
(METU), | completed the required coursework for my Ph.D. program here. At
METU, | worked for approximately 6 and a half years then | went back to another
institution which is my previous university | was appointed as a research assistant in
2013 with the faculty training program (in Turkish; Ogretim Uyesi Yetistirme
Programi-OYP) to Agri Ibrahim Cegen University Department of Educational
Sciences which | have experience for the last three months. Besides, this university
has a different and varied doxa and habitus that I currently do not have and | am
accustomed to, so as the researcher, | need to clarify my positionality here, what |
experience, and how this process affects this study. While editing most parts of this

study which had already been written while 1 was at Middle East Technical
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University, which is an English medium university, | have always had a feeling of
being in limbo and making comparisons with the data and results of this thesis with
what | have experienced in such a short period of time | have spent in Agri Ibrahim
Cecen University as a research assistant who is expected to graduate his Ph.D.
program and contribute to that institution as a teacher educator who would be
offering various courses such as Introduction to Education, Educational Sociology,

Teaching Practicum, etc.

Ultimately, when | was writing this dissertation study all the time, but | was not the
same Anil throughout the process when I compare myself with the time that I started
writing the study (the proposal) in November 2018 in which | defended the proposal
of this study to the committee members, | honestly express that I am now a different
researcher after collecting and analyzing the data. |1 feel more competent as a
researcher and as a teacher educator after conducting such a daunting and compelling
task, the whole process of the Ph.D. has such times, but the most challenging part for
me is writing this manuscript, so most of the time | consider the all-possible biases
and drawback which might be affecting this study and how | became free from all of
the possible biases and drawbacks which might make this study limited.
Additionally, the field of study, namely, the teacher identity development of English
language teachers, has also flourished during this period of time, and its boundaries
are still getting expanded, but it still needs more nuanced approaches and
understandings to be developed and give us an understanding of the teacher identity

phenomenon and its effects and place in teacher education contexts.

| need to state here that as a person, not only as a researcher but also as a human
being, I have also changed through the process; | make new connections with what |
have observed in the fieldwork and during the interviews | have conducted however,
while | am writing especially the results & discussion and conclusion & implications
parts of the study | have used to employ such a critical lens and mostly question what
is the unique and concrete contribution of this study to the real and daily life which is
experienced by the pre-service teachers and teacher educators in these institutions.
So, what | am writing to explain here in that title is that | have had such a chance to

experience four different faculty of education in Turkey, namely and respectively, as
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a bachelor's student at Akdeniz University, as a Master's student at Pamukkale
University, as a Ph.D. student at Middle East Technical University and as a Research

Assistant at Agri Ibrahim Cecen University since April 2023.

As an emerging teacher educator in Turkey with the experiences and mindset in the
previously stated institutions, | have always tried to question and reflect on my
positions and (un) positioning and my own prejudices against the situation that I
research, if there are any. As the author of this dissertation, | openly acknowledge
that | have been trained as an English language teacher and gained such a formation
in my bachelor studies, but then | developed my own researcher identity in
Curriculum and Instruction field. I have also worked as a research assistant and taken
various courses during my post-graduate studies in various institutions, and what |
have gained in the field of Curriculum and Instruction is mostly based on my
experiences in these institutions courtesy of the faculty members of these institutions
that | have taken courses from and based on my own efforts to understand and read
the related vast amount of the literature available on the related topics; besides,
question, research, and putting an effort of being an agent in such an academic
community in the global level. Furthermore, | have attended various conferences,
congresses, workshops, etc., to develop myself regarding my field and teacher
education and, specifically, regarding teacher identity as a field of study and

Bourdieu’s theory from an educational research perspective.

As the researcher, I must confess here that I don’t speak the French language and
attempted to frame this study with Bourdieu’s field theory and his toolkits.
Understanding him and his writings is mostly stated as difficult, and his dense
style in many works which was written on him and his legacy (Hanks, 2005;
Webb et al., 2002; Benzecry, 2018; Corcuff et al., 1993; Fligstein & McAdam,
2012; Grenfell, 2008; Grenfell & James, 2005).

Not knowing the French language (the target one in this case) is one of the
hurdles that | have experienced in the literature review | have conducted in this

present study while spending hours and days, and months to understand

70



Bourdieu’s stilted and complex style and language use, let it aside that hardness,
please think about its English and Turkish translations’ possible situation.
Hence, | wish | had such a privilege to know sufficient French to at least have an
idea of what he says in his own language regarding his theory. So, | was mostly
limited to the English and Turkish translations of Bourdieu’s works in this study,
| suppose it has brought numerous limitations to that study and my own
understanding of Bourdieu in general and mainly his theory and my use of his

‘thinking toolkits’ in this present study.

3.8. Limitations and Delimitations of the Study

There are several delimitations and limitations of the study that need to be
exposed. As a delimitation with regret, | did not have a chance to conduct an
interview with any of the Educational Sciences teacher educators from Mars
University. Although | have attempted to use various techniques to invite and
include them for the interview by stating there are face-to-face and online
options, any time that they are available is suitable for the researcher, e.g.,
sending e-mails and sending reminder emails to their institutional e-mails,
explaining details of the study, stating the study has taken various ethics and
institutional committee approvals by stating its number, etc. This situation and
the unresponsiveness of this group of teacher educators at Mars University is
actually saying something to me as a researcher regarding their attributed value
given to participating in a Ph.D. study and the general habitus in the field. The
value they give to support an emerging teacher educator/researcher and how they
approach the academic community, not giving even a reply to an email which is
an invitation to participate in an interview from a Ph.D. candidate and a research
assistant who works in a similar department at another institution implies that
these teacher educators from Ed Sciences do not value much to take part in
academic research, not value to support emerging researcher and similar results.
Hence, | might say that, in a way, this might limit my understanding of Mars
University as a whole; however, from another perspective, it might even be a
favorable situation. Because it is highly more than a confirmation of the claims

stated by the pre-service teachers and their criticisms of the Department of
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Education Sciences teacher educators for not being effective in their courses and
not caring as much as their teacher educators from the ELT department.

Conducting qualitative research and fieldwork has become a challenging job
under the Covid-19 Pandemic conditions, as | started data collection in the mid
of 2020. Data collection process and fieldwork and interviews were conducted
mostly during the Covid-19 Pandemic and it means they were done in a social
complexity situation, so the participants might feel depressed, feel anxious
during the data collection process although the researcher attempted to create a
positive and relaxing environment as much as possible during interviews both
face to face and online for both groups, teacher educators and the pre-service
teachers. Interviews with teacher educators if they request/accept it is to be done
face to face and mostly conducted in their own offices and in their available
times, | most of the time wore masks and used sanitizer not to bother any of the
participants during an interview and make the space safe and the conversation

relaxing as much as possible.

As for the individual or focus groups interview, which was most of the time
realized via face-to-face manner, similar precautions were taken, and either the
researcher invited the participant to his office or a suitable room at the
department, or he visited the institution (Mars and Venus in that case) and use
the suitable room/office for the interview given/shown by the department chair.
During fieldwork, | followed the regulations of the state and the institutions
regarding the Covid-19 Pandemic. | also followed and considered the
suggestions of the document “Doing Fieldwork in a Pandemic” (Crowdsourced
document initiated and edited by Deborah Lupton in 2020; revised by Deborah
Lupton 5 July 2021; see; Lupton, 2021).

During the Covid-19 pandemic, online interviewing has become a common practice.
The COVID-19 pandemic has caused limitations in the process of data collection. On
the other hand, it creates a paradigm shift and helps us by forcing us to diversify our
tools utilized in data collection, such as using online interview tools. Besides, it

brings various opportunities and ease of use; on the other hand, it bears various
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difficulties too. Technical difficulties or glitches may disrupt the flow of the
interview, so it's important to ensure a stable internet connection and test any
necessary technology beforehand to minimize these risks, and it is time-consuming
in such a daunting project, in a Ph.D. study. In addition, nonverbal cues and body
language may be more difficult to catch and interpret in an online setting, so both the
interviewer and interviewee should be more careful in making an effort to be clear
and concise in their communication. Despite these limitations, online interviewing is
a viable option for conducting interviews during the pandemic for the researcher, and
the researcher attempted to minimize its threats by taking precautions before, during,

and after the online interviews.
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CHAPTER 4

RESULTS AND DISCUSSION

It is widely believed that a truly scientific or philosophical attitude towards politics, and a deeper
understanding of social life in general, must be based upon a contemplation and interpretation of
human history. While the ordinary man takes the setting of his life and the importance of his
personal experiences and petty struggles for granted, it is said that the social scientist or
philosopher has to survey things from a higher plane. (Popper, 1945, p. 3).

This chapter summarizes the results that emerged from the data analysis. While
presenting the results, the discussion of the results is also provided concurrently.
In addition, the codebook, the sample codes, and related direct quotations from

interviews regarding these codes are presented in a cross-case analysis approach.

4.1. Theme 1. ELT as a Field

In order to adequately address research question 1 and its sub-questions, it is
imperative that we establish a clear definition of the field of ELT using Bourdieu’s
terms. This entails a thorough explanation of the field's operations, the roles of its
agents, as well as the significant influence of habitus and politics within this context.
Without a solid grasp of these fundamental aspects, a comprehensive understanding
of the field of ELT will remain elusive. This study benefitted from the inclusion of
three cases, which allowed for greater depth and meaningful comparisons.
Additionally, the multiple cases added a unique and distinguishing aspect to the

research. The categories included in this theme is presented in Figure 5.

In the field of Educational Sciences, there is a significant difference in what teacher
educators expect from pre-service students and how they view themselves as teacher
educators. This difference is influenced by the ideological stance of individuals in the

university setting, which impacts the program's processes and the pre-service
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students studying in those contexts. Additionally, Macro politics, mechanisms, and
doxa of these institutions have a role in relation to their habitus.

(o
4.1.1. Current status of English Language
Teaching

o -

/ Institution
4.1.2. English Language Teacher Education

(ELTE) in the Turkish Theme: ELT as a Field|

S

4.1.4.Program

(o

4.1.3. Role of the CoHE as a decision making
institution

Figure 5. Categories of theme 1. ELT as a Field
4.1.1. Current Status of English Language Teaching

Within this theme, ELT as a field, the initial category demands a thorough
examination of the Current Status of English Language Teaching. English
Language Teaching is a multifaceted domain subject to numerous contributing
factors that shape its current condition. It is imperative to delve into the current
status of English Language Teaching to acquire a comprehensive understanding
of the subject.

Language as a liberating element: One teacher educator, Yeliz from Jupiter
University emphatically stressed the crucial role of language as a liberating
force. The teacher educator passionately argued that language possesses the
ability to empower both individuals and communities and by nurturing language
proficiency, we can effectively cultivate a more equitable and just society. This
viewpoint is also shared by various educators and scholars who recognize the
transformative impact of language education especially by various defendants of
critical pedagogy. | also believe that through research and analysis, we can
surely gain a deeper understanding of how language shapes our world and how it

can be utilized to construct a better future for all.
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“...dili biz o6zgiirlestirici bir unsur olarak kullanabilir miyiz? Yani bunlari
da tabi ingilizce ogretmeninin diigiinmesi, sorgulamasit ve sorgulatmast
gerekir... [Can we use language as a liberating element? That is, of
course, the English teacher should think, question and make the learners
question it....] ” (Yeliz, interview).

Problematizing the language itself: Yeliz furthermore claims that in a language
course, it is important to problematize the language itself first of all. According
to her, words can often be misinterpreted, and people tend to use imprecise and
unclear language, leading to confusion and misunderstandings, especially in
complex or sensitive discussions however what is more important than that is
problematizing the language itself rather than focusing on the language problems

and misunderstandings.

“...yani problem edilecek konularin biri de baslicast da belki de bir dil
dersinde dilin kendisi.[ in other words, one of the issues that will be
problematic is perhaps the language itself in a language lesson.” (Yeliz,
interview).

She even continues to claim that in a similar manner, an English language
teacher has a duty to consider the relation between power and language relation.
She asserts that an English teacher should question the power dynamics that exist
within the language itself. It is crucial to teach all languages equally, without
prioritizing one over the other or fetishizing English as the superior language.
The relationship between language and power is a critical aspect that an English
teacher must consider and address in their teachings. Multilingualism and
multiculturalism should be celebrated and embraced, rather than promoting

English as the dominant language.

“Ingilizce Ogretmeni de ama hani dili ve Ingilizcenin kendisini de
sorgulamak ve tiim dilleri aslinda yani o diller arasindaki hiyerarsiyi ¢ok
dilliligi, Cok kiiltiirliiliigii yani ingilizceyi fetisize etmeden dil ogretmek
bence ayri bir sorumluluk diye diistiniiyorum. Yani dil ve iktidar iliskisi de
ingilizce 0gretmeninin diistinmesi gereken bir sey [As an English teacher,
I think it is a responsibility to question the language and English
language itself, and to teach all languages without fetishizing English the
hierarchy between those languages, multilingualism, multiculturalism,
that is, English. In other words, the relationship between language and
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power is one of the things that an English teacher should consider].”
(Yeliz, interview).

Everything is a matter of language: In terms of language and its relation with any
topic we experience in daily life, we can make anything as a matter of language.
Our expertise in language allows us to analyze and understand almost anything,
making it easy for us to identify problems. It's a fact that language has a
significant impact on everything. According to Yeliz, the same teacher educator,
in addition, claims that as language teachers, we have many advantages in
discussing various topics.

She stated that:

“dil ogretmeni olarak her seyi dili konusu oldugunda ¢ok fazla
avantajimiz var diye diigiintiyorum. Yani her seyi konusabiliriz. Her seyi
problematize edebiliriz. ["] think as a language teacher we have a lot of
advantages when it comes to the language of everything. | mean we can
talk about everything. We can problematize everything.]” (Yeliz,
interview).)

English language as a transdisciplinary social science field: A teacher educator
from Venus University also stated similar claims regarding the English language
as being a transdisciplinary social science field.Recep, a teacher educator from
Venus University's ELT department, believes that the English language holds a
unique position among other fields as a transdisciplinary social science. He
states that language can mostly be considered as social science because it offers a
lens through which to view life. Recep suggests that teaching language requires
collaboration with other disciplines, making it a unique and challenging field.
He, on the other hand, boosted his field English Language teaching and

languages that:

“Branglar igerisinde ben daha o6zel bir yeri oldugunu diistiniiyorum.
Ciinkii dilden daha sosyal bir bilim olmadigini diigiinmiiyorum. Biitiin
yani hayatin igerisinde dil olmasi yoniiyle hayati okuyarak bir anlamda
yaklasim sergilemis oluyorsunuz. Bu da Ingilizce ogretmenligini biraz
farkly kiliyor, yani dili égretmek demek dedigim gibi farkli disiplinlerle
beraber calismayr gerektiviyor.” [I think it has a more special place
among the branches, because | don't think there is a more social science
than language. In a sense, you have an approach by reading life in the
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sense that it is language in life. This makes English teaching a little
different, 1 mean, teaching language requires working together with
different disciplines, as | said.] (Recep, interview).

One of the teacher educators at Mars University, Serhat, acknowledged that the
English language is a social science field that spans across multiple disciplines
by stating: our field is something different than being a teacher of Mathematics
or social sciences, because we are teaching to communicate within and the

outside of the classroom.

Derya claimed that ELT and the teaching profession was seen a prestigious job
in 80s and 90s in Turkey however it lost its reputation in current society. She
uttered that there is a high reputation of the teaching profession in old and good
times in contrast to the current situation. She mentioned that although it is somewhat
like that her father want her to be a teacher rathe than being a governor maybe
because of his approach to gender roles, becausehe think that teaching is suitable for
females but being a governor is not suitable and seen suitable for a woman for a

career to be pursued by the society.

...ogretmenlik meslegini se¢tim, benim lisede hocalarim hep sinifta bir
Ingilizce 6gretmeni goriiyoruz derlerdi o zaman Anadolu liselerinde hazirlik
egitimi ¢ok giicliiydii, hazirlik egitimi almistim iste sen Ingilizce égretmeni
olmalisin ki ben siyasal bilgileri istiyordum, babam da ona karsi ¢ikiyordu,
essek sirtinda kaymakam mi olacaksin dedi israrla... ("...I chose the teaching
profession, in my high school my teachers would always say we see an
English teacher in the class, at that time preparatory education was very
strong in Anatolian high schools, | had preparatory education, you should be
an English teacher, | wanted political science, my father was against it, he
insisted that you will be a district governor on the back of a donkey”’] (Derya,
interview)

4.1.2. English Language Teacher Education (ELTE) in the Turkish higher

education context

History: Education institutes period in Mars University. History of Mars
University: It has functioned as purely a teacher education institution. Its

foundation goes back to the 1920s and especially after the 1980s there was a
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sharp turmoil/change in its constitution of structure and status. Besides, the
faculty and its members dramatically changed, but the department had not

changed much, as one of the participants, Serhat, from Mars University claimed.

The faculty and its members have undergone a significant transformation, with a
new group of individuals holding diverse political views being appointed to the
newly established Faculty of Education. Upon closer examination, the impact of
this change is clearly visible. Teacher educator Serhat from Mars University
provides a detailed historical background of the institution and its department,
offering valuable insights into English Language Teacher Education (ELTE)
within the broader Turkish higher education landscape and specifically at Mars
University. Serhat's thoughtful and informative presentation is sure to pique the
interest of anyone seeking to learn more about this important topic. With an
optimistic and enthusiastic tone, Serhat's sincerity and positivity shine through as

he shares his expertise.

Serhat voiced that:

“ ....Mars iiniversitesinde 80li 90 yillarda gorev yapmis bazi ogretmen

egitimcilerinin isimlerini sayiyor ........ Bu ekip seksen sonrasi Mars
yerlesen ekiptir. Bundan once ise Mars Universitesi daha bir ogretmen
okulu. Ug yul siiresi biliyorsun zaten.... [" .... He lists the names of some

teacher educators who worked at Mars University in the 80s and 90s...
This is the team that settled in Mars after the eighties. before that, Mars
University was just a teacher training school. You already know it is a
three-year institution at those times...] ” (Serhat, interview).

Doxa: Serhat also further adds that regarding the doxa and habitus of Mars
University, he claims that Mars University is an inbred institution, and
considering its doxa in selecting faculty members, he explains that what kind of
a teacher educator would offer various main courses in the department, he shares
the core mentality of the process of assigning courses in the ELT program, that
is, how the course allocation process occurs in that institution among teacher
educators in the ELT program regarding especially Methods courses based on
whether or not they are inbred. He explained the doxa in such a field.
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Serhat stated that:

“Mars inbred okuludur. On yida bir iki asistan secer kendi
ogrencilerinden. Onlart metot hocast yapar. Ama onun disinda bak bu da
identity iste onun disindaki ya da benzeri edebiyat hocalarint disaridan
alir. Boyle bir kurali vardir. Bu sayede 6gretim metot derslerimiz kiiltiir
aktarimini yapiyoruz.... Hatta asistansaniz metot.... Mars’ta asistansaniz
metot¢usunuz demektir. Herkes oyle bilir. Seyi aliriz yani disaridan
doktoralt bir siirii gelir bagslar gider, digeri gelir. Ama onlar iste
linguistics, 6gretmen kékenli degilse metod dersine girmez gibi. Bu da
benim biraz CV'mi de olusturuyor aslhinda..... [Mars is an inbred school.
Every ten years it selects two assistants from its own students. It makes
them method teachers. But other than that, look, this is identity too, and
other or similar literature professors are outsourced. It has such a rule.
In this way, our teaching method classes are doing the transfer of
culture.... Even if you are an assistant, method.... If you are an assistant
at Mars, you are a methodist. Everyone knows it like that. We get a lot of
PhDs from outside, one comes and goes, and another comes and goes.
But if they don't have a background in teaching or from linguistics area,
they don't offer method courses. This is also a bit of my CV, actually]”
(Serhat, interview).

Another teacher educator, Derya from Venus University, similarly stated that
during her Bachelor studies, her teacher educators also directed her to continue

in MA and Ph.D. studies in their own institution. Derya said that:

“beni hocalarim lisansiistii egitimi ¢ok yonlendirdi ama kendi kurumlarina
yonlendirdiler hep..[my professors directed me a lot to graduate education,
but they always directed me to their own institutions’ programs]” (Derya,
interview).

Another teacher educator Meltem from Mars University, although not directly
expressing the inbreeding, mentioned that she had many problems in the

institutions regarding the appointment procedures stating that:

“....Doktorayr tamamladiktan sonra sancili kisimlara gegiyorum. Akademik
kistmlarla devam etmek istiyvorum. Ciinkii ¢ok ¢ektim. c¢ok seyler
yasadim....Velhasil dogentlige hazirlandim. Iste 2021 Ocak'ta da dogentligimi
aldim. Daha sonra rektorliikte de goreviendirmem oldu...[After completing
my PhD, I move on to the painful parts. | want to continue with the academic
parts. Because | suffered a lot. I went through a lot of things.... In short, |
prepared for associate professorship. And in January 2021, | received my
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associate professorship. Then | was also appointed to a position in
rectorate.] ” (Meltem, interview).

Politics: Another important point to explain here is that the 1980’s coup d’état

occurred in Turkey. It has tremendous effects on Mars University. As Serhat

explained in the interview, we need to consider Turkey’s general political agenda

and the situation in the 1980s after coup d’état and how it affected various things

in the country.1980’s coup d’état obviously and directly affected many

institutions, and the universities are not the exception in that sense (see,

Bekaroglu & Barnes, 2021), so Serhat further gives various ethnographic data

and knowledge and shares his observations and experiences in Mars institution
and stated that;

“Mars’t once anlamak icin dedigim gibi seye bakmak gerekiyor. Seksen
oncesi ¢ok farkli bir Mars var. Seksen sonrasi ¢ok farkli bir Mars var.
Ciinkii hani derya i¢re balik misali akvaryum degisti. Baliklar degisti,
kurumlar degisti. Kurumlar degistirildi, bilerek degistirildi. Ama séyle
etnografik bir data vereyim sana. Mars’ta iki tir eleman bulursun.
Ogretim elemani anlaminda. Ekstrem derecede Mars'in 26°dan 44 ten
bizim boliimde genel kiiltiirii devam ettiren akademik yetkinligi olan
kisiler de vardir. Ama orada olmamasi gereken kisiler de vardir ve bu
aradaki mesafe ¢ok yiiksektir.... [As I said, in order to understand Mars
first, we need to look at this. There is a very different Mars before 80.
There is a very different Mars after 80. Because the aquarium has
changed, like a fish in a sea. Fish changed, institutions changed. ---being
a stranger than a fish which is a part of sea, But doesn't know anything
about it., Institutions were changed, they were changed deliberately. But
let me give you some ethnographic data. You find two types of staff at
Mars. In terms of academic staff. There are also people with academic
competence who maintain the general culture in our department from
1920s, from 1944. But there are also people who shouldn't be there and
the distance between them is very high...] ” (Serhat, interview)

Meltem similarly, stated that there are various differences among teacher

educators in terms of teaching style at Mars University. She further commented

“...Giinliik hayata aktarabilecekleri konular, uygulayabilecekleri konular
oyle sadece simple present tense kurallarini vermek vesaire degil yani.
Durumumuz...Tabii bunu da yine Mars ELT de sadece ben ¢alistim. Ciinkii
bizim hocalar serbest. Onu séylemek istiyorum. Dersine iste o iki saatlik staj
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gortismesini yapan hocamiz var. Cok sik yapmayan hocamiz var konular
bakimindan konu islemeyen hocamiz da var. Sadece toplayip genel bir not
giren de var yani..... [Topics that they can transfer to daily life, topics that
they can apply, not just giving the rules of the simple present tense and so on.
Our situation... Of course, | was the only one who worked on this at Mars
ELT, because our teachers are free. | want to say that. We have a teacher
who does that two-hour practicum interview. There are teachers who do not
do it very often, and there are teachers who do not cover topics in terms of
required subjects. There are also those who just add them up and give a
general grade].” (Meltem, interview).

In a similar manner, Teoman from Mars University, by expressing his ideas from his
experience getting his Bachelor's in the same institution (Mars), mentioned that at
that time, his mentor teacher educator was a tough one, but he remembers that he

learned many things from him and he was a soft-hearted person. He stated that:

“....baslangicta se¢cim bu ama burada o6gretmenlik meslegine basladigimda
va da okurken rol model olan hoca da vardi. Kimden en ¢ok etkilendim? Bu
az once konustugumuz ogretmenlik meslegini alan egitimini veren hocamdan
ve staja gotiiren hocam ¢ok disiplinli idi. Cok katrydi ama katilik bizim igin
yiiregi ¢ok temiz ve saftt ama mesleki anlamda katiydi...[This was the choice
at the beginning, but there were also teachers who were role models when 1
started teaching or when | was studying. | was most impressed by my teacher
who gave me the training for the teaching profession that we just talked
about, and my teacher who took me to practicum was very disciplined. He
was very strict, but his heart was very clean and pure for us, but he was strict
professionally.] (Teoman, interview).

However, in Jupiter University, there is another story going on, starting from its
foundation years in 1980s. Impactful effects of faculty members from literature and
linguistics fields on the department's foundation are still visible when the program
offered in that ELT department is examined. There are currently many courses
offered related with the English literature and the linguistics in the undergraduate
program which is something highly different from other cases and universities’ ELT
departments located throughout the country. Through the years, these faculty
members involvement has widely affected decisions regarding the English language
teaching program, and eventually the department’s habitus, and doxa and the agents’
identity. Furthermore, these faculty members who come from English literature and
linguistics origin, I mean, their BA, MA, and or Ph.D. degrees are not from ELT and

they are not accepting to be entitled as teacher educators and their expectations and

82



understanding of an effective/ideal teacher is somewhat different from other teacher
educators in the department. So, what I mean saying that is depending on the
interviews I have conducted, there is an overtly seen tension among these faculty
members in terms of program renewal, what kind of courses are needed to train
effective pre-service teachers in that program, what kind of characteristics and
identity should be fostered and how are among such kind of contested issues in
Jupiter university ELT department. This, on the other hand, might be seen as a
strength of the institution to some extent, as even some pre-service teachers stated
that they chose that program because of its uniqueness. Even some teacher educators
from the department (see; Pelin’s quotation below) also stated similar claims, while

the majority of them have other negative concerns regarding that.
In that sense, Pelin from Jupiter University supported her claims such:

Baslangi¢ olarak bizim boliimiimiiz aslinda egitim fakiiltesine bagh degildi. O
zamanlar edebiyat olarak acgilmisti ve Egitim Fakiiltesi daha sonradan
kuruldugu icin daha sonra egitim fakiiltesine baglandi. Fakat bizim edebiyat
programlarimiz ve edebiyat master doktora iste programimiz ve edebiyat
derslerimiz yogunlukla devam etmeye basladi. Bunun da ben agik¢asi
ogrencilerimize fayda getirdigini diistintiyorum. Ciinkii Edebiyat da dilin ¢ok
onemli bir birleseni. Ve aymi zamanda ogrencilerimize ¢ok beceri
kazandiriyor. Yani diinyayr anlamalart igin iste...[..In the beginning, our
department was not actually affiliated to the faculty of education. At that
time, it was opened as literature, and since the Faculty of Education was
established later, it was later affiliated to the Faculty of Education. But our
literature programs and literature master's and doctorate program and
literature courses started to continue intensively. I honestly think that this is
beneficial for our students because literature is a very important component
of language. And it also gives our students a lot of skills. I mean, for them to
understand the world...] (Pelin, interview).

In a similar manner, Elif, a pre-service teacher from Jupiter University stated that by
emphasizing the importance of the literature courses in the program which she

supports:

“...edebiyat¢ilar var tabii de bir taraftan. Evet onlar da kalabalik sonucta
yiiksek lisans boliimii de var...Edebiyat derslerimiz de var. Ister istemez
onlarda bir agwrhik olusturuyor. Edebiyat derslerinin aslinda ben gerekli
oldugunu diisiiniiyorum. Yani dil bilim dersleri belki ama bence 6grenciler
igeride ikiye ayrilabilir dil bilime agirlikli olarak ¢alismak isteyen 6grenciler
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ve tam olarak o6gretmen olup ogretmenlikle ilgilenmek isteyen é6grenciler
seklinde...["...of course, there are literary professors on the one hand. Yes,
they are also crowded, after all, there is a graduate program in English
literature...We also have literature courses heavily. It inevitably creates a
weight in them. I think that literature courses are actually necessary. I mean,
maybe linguistics courses not much, but I think that students can be divided
into two, students who want to work mainly on linguistics and students who
want to become teachers and be interested in teaching...]. (Elif, interview).

Institutional habitus: Regarding the institutional habitus of Mars University,
Serhat further shares his ideas as such; he states that although he believes that he
has taken a great education in the Mars University ELT department as an
undergraduate student, there are various problems, and he first claims that there
is a difference between Jupiter and Mars university regarding having similar
faculty member in terms of competence, and while the distance among teacher
educators is high in Mars, however in Jupiter university he claims that there is
not such a distance and it has faculty members with a similar level of academic
competence. He also makes a comparison and explains that as having a
cancerous cell in a body, and making an analogy and stating a well-known city
garbage dump in Ankara, he asks how much that situation affects you and how
difficult it is. Lastly, he affirms that Mars University English Language Teaching
Department trains good English teachers, but they live in extremes.

He stated such claims in such a long direct quotation:

“...bizim béliimde genel kiiltiirii devam ettiren akademik yetkinligi olan
kisiler de vardir. Ama orada olmamasi gereken kisiler de vardir ve bu
aradaki mesafe ¢ok yiiksektir ...Jupiter iiniversitesini ben iyi bilirim.
Mesela Jiipiter’de bu mesafe yiiksek degildir. Harika. Ama evet yakin ama
bunun avantajlar: da var. Dezavantajlari da O kadar basit degil. Aynen.
Jupiter degilse Marsta ise soyle bir durum var. Ingilizce Ogretmenligi
boliimiinii  bilivorum ve onu konusabilirim. Ingilizce &gretmenligi
boliimiinde ben ¢ok iyi bir egitim aldigimi diisiiniiyorum. Lisans egitimi
anlaminda. Ciinkii hepimizde ayni giidii var. Milli Egitim Bakanlig1 beni
cagirdiginda bu biitgeli bir proje mi diye sormuyorum. Gergekten 2007
vilindan beri bakanlhiga ¢alistyorum. Yine c¢agirsalar yine giderim. Bu
devlet¢iliktir. Bu iilkeni sevmektir. Bunu bir¢ok sifatla tanimlayabilirsin.
Mars Ingilizce'de bu hava var. Hocalarimin Tiirkge konusurken ozellikle
Tiirk¢ce kelimelere dikkat etmesi gen¢ cumhuriyetin, Atatiirkgii
cumhuriyetin aydin modern, ¢agdas cumhuriyetin yansimast olan bir
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egitim aldigimt diisiiniiyorum. Ama tabii ki bunu soyle bir acgiklamak
gerekiyor. Kanserli bir bedende ya da iste Mamak ¢opliigiinde ne kadar
az kokar ortam o koku seni ne kadar etkiler, ne kadar zorlar? Mars
Universitesi Ingilizce Ogretmenligi Boliimii o anlamda bence iyi Ingilizce
ogretmeni yetistiriyor diyebilirim ama extremler icinde yasiyoruz. Yani
standartlardan bahsetmem benim i¢cin ¢ok kolay degil. ["...in our
department there are people with academic competence who maintain the
general culture. But there are also people who should not be there and
the distance between them is very high...I know Jupiter University well. In
Jupiter, for example, this distance is not high. That's great. But yes, it is
close, but it has its advantages. The disadvantages are not so simple,
either. Exactly. On Mars, if not Jupiter, there's a situation like this. |
know the English language teaching department and | can talk about it. |
think | got a very good education in the English teaching department, in
terms of undergraduate education. Because we all have the same motive.
When the Ministry of National Education calls me, | don't ask if this is a
project with a budget. | have been working for the ministry since 2007. If
they called me again, | would go again. This is etatism. This is loving
your country. You can define it with many adjectives. Mars has this in the
English department. When my professors speak Turkish, they especially
pay attention to Turkish words, and | think that they receive an education
that reflects the young republic, the Kemalist republic, the enlightened
modern, contemporary republic. But of course, we need to explain it like
this. In a body with cancer or in the Mamak garbage dump, how much
less does that smell affect you, how hard does that smell affect you? In
that sense, | can say that Mars University English Language Teaching
Department trains good English teachers, but we live in extremes. So it is
not easy for me to talk about standards.] (Serhat, interview).

A pre-service teacher from Jupiter University, Ahu, stated that; there is a kind of
collective consciousness at that university, and it creates a collective mindset,
collective consciousness in students on the campus, and this is one of her actual
sources of motivation to select that institution. She even claims that there are
various social opportunities (student clubs, festivals, social gatherings, etc.) that
matter and can create such kind of a community here in that university in that
case and she also made a comparison between theory and practice being an
openness to create a time for searching for new things and even you can in this
habitus you can use your own way of doing things, you can state your ideas
against to your teacher educators and the media and the society also another
points to consider here while she’s deciding what which university to come as a
bachelor. She said that there are a number of inequalities in terms of COVID-19

to illustrate, some have fiber optic internet connectionwhile others do not have
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access to high speed internet connection. She also made a good deal of positive
comments regarding teacher educator at her departmental mentor teacher.
Additionally, she claims especially regarding the program and the curriculum
and the courses taken there, that even though Educational sociology has been a
tough course for her with tough materials in it, it has also prove dto be a great
opportunity for her. Lastly, prior knowledge is also important she claimed in this

interview:

..... Sosyoloji okumalart birinci simif ogrencisi i¢in bence agwrdi. Ciinkii
birinci sinifta simdi liseden gelen 1 ogrenciyi gz oniinde bulundurarak degil,
ingilizce chat okumasi yapmak, Tiirkce okuma yapan 1 6grenci bile degil. O
yiizden onu disipline edilmek biraz zorlayiciydi. Ama mesela ¢ok bazi kilit
noktalart hatirliyorum. Derste mesela bu konum videolarini izlememiz olsun.
Mesela Charlie chaplin birseyini izlemistik....[l think the sociology readings
were heavy for a first-year student. Because in the first grade, not even
considering the student who comes from high school now, not even that
student who does not reading in English, not even that student who reads in
Turkish. So it was a bit challenging to get it. But for example, | remember
some very key points, like in class, for example, we would watch these
location videos. For example, we watched something related with Charlie
Chaplin .]” (Ahu, interview).

Dilek, a teacher educator, further stated that regarding Jupiter University and its

institutional habitus and being a research university, she criticized:

“Jupiter arastirma iiniversitesi degil de bu unvan verilince mi. Oyle mi éyle
degil, yani onun i¢in sey, bu Unvanlar zaten oyle olanlar igin ¢cok baglayict da
degildir. Degisiklige gitti. Ama yani devletten daha c¢ok destek aliyorsa
alyyorsunuzdur falan ama ben gormedim. Yani béyle bir destek alip bunu
kullanin falan filan gérmedim. Belki sey de olabilir yani ne bileyim daha ¢ok
destek geliyor dur daha ¢ok BAP destekleniyordu falan gibi seylerde onun
icin ben ¢ok biiyiik bir degisiklik olacagini zannetmem. [Jupiter is not a
research university but when you are given this title, it comes to that? It is or
it is not, so for it, well, these titles are not very binding for those who are
already like that. It has been changed. But | mean, if you get more support
from the state, you get more support, but I haven't seen it. I mean, | haven't
seen such support and use it or something like that. Maybe it could be
something like, 1 don't know, there is more support, more project support,
etc., so | don't think there will be a big change. ” (Dilek, interview)

A pre-service teacher from Jupiter University expressed his ideas on the institutional

habitus and how it is received by society. He mentioned various comments he
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received when he says he is studying in Jupiter University's ELT department; some
say that, Ok you will learn being a leftist there. Such comments show that Jupiter
University is mostly labeled as an institution that supports leftist ideology, which is a
well-known understanding around most of the people all around Tiirkiye because of
many demonstrations and marches that have been occurring on the campus of Jupiter
University. Actually, most of such demonstrations happened in 1970s, which the
country had undergone many ups and downs in the political sphere and space and
severe conflicts between the left wing and right wing, mostly known as the turbulent
years of the country (see, Yiiksek, 2022; for more regarding the historical period of
Jupiter university and the turbulent years; see Caliskan, 2015; for the history of
Jupiter university from 1956-1980).

Siyasi yorumlar daha ¢ok elestiriler yapilmisti iizerimde. iste 6gretmenlik
okuyorum dedigimde de hani iste tamam sen orada ogrenirsin iste boyle
solcu solcu fikirler de Cocuklari da yetistirirsin, ona yakin yorumlar
oluyordu. onun haricinde Ingilizce égretmenligi boliimiiyle ilgili, yani
Jupiterde okudugum igin ¢ok fazla sey elestiri almiyorum. Ama sadece
Ingilizce ogretmenligi boliimii dedigimde genelde bunun kolay bir meslek
oldugunu, en iyisi dedigim gibi iste garanti bir meslek oldugunu, iyisiniz
devlete iste kapag: attiniz mi? Ug ay tatiliniz var. Bir sey yapmiyorsunuz. Iste
vatarsiniz, canim ister ders islersiniz istemezse islemezsin gibi yorumlar
alryyorum ama bu boliimle alakali Jupiter oldugunu soyledigimde genelde bu
elestiriler yapilmiyor tabii....[ When I say that I am studying English
language teaching at Jupiter, you know, okay, there are various comments |
receive such as; you will learn there being a leftist. Other than that, I don't
get a lot of criticism about the English teaching department, because I'm
studying at Jupiter. But when I just say English teaching department, I
usually say that it's an easy profession, that it's a guaranteed profession, like
[ said, you're good, did you get a job in the state? You have three months’
vacation. You don't do anything. You sleep at work, I get comments like you
can teach if you want, but when I say that I am studying in and the
department, these criticisms are not usually made, of course....] (Ugur,
interview).

Various studies conducted in the same context claim mostly the only English
language teaching aspects, and partly they refer to the pedagogy courses of the
program. However, especially at Jupiter University, | have interviewed nearly all of
the teacher educators who offer any pedagogy course situated in the formal
curriculum of this program. At the Department of Educational Sciences at Jupiter

University, | have gained insight on various aspects to discuss here, such as; the
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educational sciences department is highly esteemed and mostly seen as the core unit
of the faculty of education because it was founded in the 1960s and served as a
department to all university departments offering various courses and activities at
that time, with the restructuring the faculty of education at Jupiter university is
founded by CoHE in 1982 and there were many criticisms and resistance received
from other faculty members and the general community of Jupiter university, maybe
because of the location of the faculty building is still one of the remotest points when
the center and the main buildings of Jupiter University considered, the pre-service
teachers highly criticized that they are constrained only to some activities and they
cannot reach easily reach to the cafeteria for lunch, even the library is located another

part / corner of the campus and is far away from education faculty .

4.1.3. Role of the Council of Higher Education (CoHE) as a decision-making

institution

The third category under the theme ELT as a Field aims to illustrate the role of the
Higher Education Council (CoHE) as a decision-making institution and how it
functions in the field. Firstly, until 2020 CoHE has functioned as the main and the
only authority that decides almost everything regarding the education faculties and
its program until the delegation of its authority to education faculties (see; Tican-
Basaran et al., 2022 for regarding the delegation authority process) in developing
their own curriculum. 1997, 2007, and 2018 programs of general teacher education
departments and also the program for English language teaching were developed by
CoHE, and they have been used in the programs throughout the country with minor
changes if that change is possible. Regarding that authority and its effects, some
studies claimed that the quality of teacher education has been impacted by
centralized political influence from CoHE policies, which limit course flexibility at
the local level (Cakiroglu & Cakiroglu, 2003; CoHE, 2007a).

Teacher Education Curriculum (curriculum/program -before 1997, -1997, -2006 -
2018): Regarding the teacher education curriculum in Turkey, CoHE has taken
various decisions and made some policy and curricula changes in the teacher

education context. In terms of this present study, such changes that affected the
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English language teaching programs are changes that happened in 1997, 2006, and
2018. In these years and in each of them, a new curriculum became effective in
teacher education programs throughout the country. So, in the interviews, most of the
teacher educators compared the curriculum of 1997, 2006, and or 2008, and among
them, a high number of teacher educators favored the 2006 program, and most of
them highly criticized the 2018 program, which they find not suitable for their
context and their style of teaching, The most received criticism regarding the 2018
program is the class hour allocated to the pedagogical courses from the teacher

educators of Educational Sciences.

On the other hand, most of the teacher educators started their career after 1997, and
so as teacher educators, they did not mention much about what it is like before the

1997 program and mostly took their bachelor's degree during that period.

Yeliz from Jupiter University, regarding the curriculum change that happened in
1997, criticized that change mostly because of omitting various courses such as

Educational Sociology and stated that:

“...daha once olan egitim sosyolojisi dersleri falan kaldirilmis curriculum
dersi kalkmig. Mesela nasil kaldiriyorsun, nasil yani? Cok temel bir seyini
ogretmenlige bakis agisini ¢ok temel bir kilit tasint oradan alyyorsun. Yani o
kavram olmadan mezun ediyoruz d&grencilerimizi...[...the sociology of
education courses that were there before were removed and the curriculum
course was removed in the program. For example, how do you remove it, how
do you mean? You take a very basic thing, a very basic perspective on
teaching, a very basic keystone from there. So we graduate our pre-service
teachers without that concept/understanding...]" (Yeliz, interview).

Dilek from Jupiter University made another criticism regarding the teacher education
program and its main aim to train what kind of teachers, the program’s main aim to
train not for any state school but other levels, such as university level, for adult
learners and to what level they are mostly hired by mainly explaining her own

experiences in her doctoral dissertation study.

“Simdi aslinda hi¢ anlam: yok, ....6gretmenligi programlarina yok tarafindan
vapilan programin. Amact ilk orta, lisede ihtiya¢ duyulan J&gretmeni
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vetistirmek. Fakat ingilizce dgretmenligi icin soyle bir sey var, iilkemizde
tiniversitelerin hazirlik smiflart oldugu icin ve modern diller boliimleri
oldugu icin ve bunlarin da ogretmene ihtiyaci oldugu icin. Ister istemez
ogretmen yani mezunlarimiz buralarda da ¢alistyordu. 3-4 sene oncesine
kadar simdi doktora tezimi kendi boliimiimiinn programin ne kadar basarili
oldugu iizerine yapmistim ve isverenlerle mezunlarla goriismiistim onu
vaparken. Hedef aldigim mezun grubundan aldigim bilgiye gore, bizim % 53
civarinda mezunumuz tiniversitede ¢alistyor..["'Now there is actually no point,
....the program made by CoHE for teacher education programs. Its aim is to
train the teachers needed in primary, middle and high schools. But there is
something like this for English language teaching, because universities in our
country have preparatory classes and modern languages departments and
they need teachers (instructors), as well. Inevitably, teachers, that is, our
graduates were also working here. Until 3-4 years ago, | did my doctoral
thesis on how successful the program was in my department and | interviewed
employers and graduates. According to the information | received from the
group of graduates | targeted, around 53% of our graduates work at
universities./ ” (Dilek, interview)

4.1.4. Program

Under this category, some teacher educators make highly important criticism
regarding the program implemented in 2018 mandated by CoHE and one of the main
effects of this program on the pre-service teachers they observe is that it negatively

affected language proficiency.

Negative effects of the 2018 program on language proficiency: Dilek from Jupiter
University complained about the language education in public schools in MoNE. She
had big concerns related to language development and the students who were
attending these language teacher education programs. She explicated in detail as

follows:

“Bir kere ingilizce seviyesi 6gretilen ingilizce seviyesi ¢ok farkli. Simdi o ...
icinde ben liseye ogrenci mi soktugum zaman ¢ocuk sadece dOgretmeni
izlemiyordu, dersi de izliyordu. Bana diyordu ki hocam kelime 6grendim ya
bugiin diyordu yani ¢iinkii ingilizce seviyesi C1 olan ogrenciler var. Orada
ama milli egitimde o sekilde degil. aktaran bir seyleri yiiriitiiyorsunuz. Fakat
bundan da sorumlu olan gene mili egitim bir Anadolu lisesinde mesela itiraz
haktir. Anadolu lisesine giren ¢ocugun zeka seviyesi belli bir diizeyin iistiinde
demektir ve ben seye inantyorum. Yani ¢ocuklari zorlamak ki insanlari
zorlamak gerektigini inaniyyorum ben. Yani kus da kedi diye bir sey var. Ne
kadar ¢ok sumirlari zorlarsaniz ne kadar sey yaparsiniz? Kapasitelerini o
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kadar artirirlar ama oyle bir sey olmus ki Anadolu lisesinde ¢ocuklar
ingilizce dersinde matematik sorusu ¢ozmek istiyor. Yani simdi benim ogrenci
buraya gittiginde hangi oOgretmenlik becerisi bu kazansin? Yani bunu
kazansin degil yani olay simdi bunu denetleyen 1 sey olursa simdiden
soylemeliyim. Bu arada bir ingilizce dgretmeni olarak ingilizce bu kadar
onemli mi? Ben cevabini haywr olarak vermek istiyorum. Yani herkes ingilizce
ogrenmeli ¢ok iyi olur ama 6yle bir sey ki biz herkes sular seller gibi konusun
diye yola c¢ikariz. Ama herkes Al seviyesinden oteye gidemiyor gibi bir
durumla karst karsiwyayiz. Hedefe bence ¢ok ger¢ekgi koymuyoruz.... ["First
of all, the level of English taught is very different. Now in that ... when | took
my student to high school, the child was not only watching the teacher, he
was also watching the class. He would say to me, "Hodja, | learned
vocabulary today," because there are students whose English level is C1.
There, but it is not like that in national education. But national education is
also responsible for this. In an Anatolian high school, for example, objection
is a right. The intelligence level of a child who enters an Anatolian high
school is above a certain level and | believe in this. I mean, | believe in
forcing children, I believe in forcing people. | mean there is such a thing as a
bird and a cat. The more you push the limits, the more you can do? The more
you push the limits, the more they increase their capacity, but there is such a
thing that children in Anatolian high schools want to solve math questions in
English class. So now, when my student (in practicum course) goes there,
what teaching skills will he/she gain? | mean, it's not that he/she will gain
this, | mean, the point is that if there is something that monitors this, I should
tell you in advance. By the way, as an English teacher, is English so
important? | want to give the answer as no. | mean, everyone should learn
English, it would be very good, but it is such a thing that we set out that
everyone should speak it like native speakers. But we are faced with a
situation like everyone cannot go beyond Al level. I don't think we set a very
realistic target....]" (Dilek, interview)

97 reform- neoliberal effect on teacher education: Yeliz from Jupiter University
made negative comments regarding that reform by mainly taking into account its

neoliberal and technicist approach to teacher education, and she commented that:

“97 reformuyla so called reformla diinya bankasi'ndan etkisiyle iyice bir
standartlagtirma iyice bir teknisyen lestirme amaci giidiilmiis gibi geliyor
bana...neoliberal mantik baya igsellestirilmis, yani bunu da oviiniilecek bir
sey gibi yazmiglar. Boliimlerin kapatiimasi egitimlerin bazi lisans programini
kapatilmast da boyle.Yani o yiizden onu ben teknisyenler ettirilmis bir sistem
olarak goriiyorum. Ben Diinya Bankasi ve bizim yok ve icerideki hocalarin
girisimiydi...["With the so called reform of '97, it seems to me that with the
influence of the World Bank, the aim of the reform was to standardize and
technicize...the neoliberal logic was very much internalized, so they wrote it
as something to be proud of. The closure of departments, the closure of some
undergraduate programs of education is also like this. So I see it as a system
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that has been made technicians. I was an initiative from the World Bank and
our CoHE and the professors inside...[Yeliz, interview).

Practicum courses: Practicum is an essential component of teacher education
programs, but some educators resist it. Pre-service teachers have various experiences
during field practice, including distancing from public schooling. However,
practicum courses provide valuable opportunities for gaining practical knowledge. In
addition, the pre-service teachers stated that they gain various invaluable knowledge
in practicum courses which provide them a field they can see their own potential.
Yeliz from Jupiter University uttered that the practicum might be only an

indispensable aspect and part of the program.

Practicum as an indispensable course of the program: Regarding that point Yeliz
explained her experience and how she approached that issue in her institution

throughout the years. She uttered that:

“Staj dersinden baslayayim. O olmazsa olmaz 1 ders hani her dersi atabiliriz
staj1 atamayiz falan gibi bir yapisi var. ...Simdi bu dénem i¢in séyliiyorsak bu
donem ogrenciler staja online olarak devam ediyorlar. Faydasi var mi yok
mu kisminda? Tabi biz devletin devlet okullar: ile ¢alistyoruz. Yani MEB'e
bagli okullarda ¢alisiyoruzgiinkii MEB 6gretmenlerin 24 saatlik bir programa
gitmesini, sertifika almasini ve mentor olmasini istiyorlar. Simdi béyle oldu.
Ozel okullar da 24 saat Ogretmeni gondermek istemiyor ve biz mesela ben
XXX koleji ile ¢alistirmak istersek de o imkani kaybettik. .... O donemdeki
stajla daha sonra c¢alisigim donemdeki Milli Egitim okullarindaki staj
arasinda bence daglar kadar fark var... ["Let me start with the internship
course. It is an indispensable course. It has a structure like we can skip every
course, but we cannot skip the internship. ...Now, if we are talking about this
semester, this semester students continue their internship online. Is there a
benefit or not? Of course, we work with the public schools of the state. That
is, we work in schools affiliated to the Ministry of National Education,
because the Ministry of National Education wants teachers to go to a 24-hour
program, get a certificate and become mentors. This is how it is now. Private
schools also don't want to send teachers for 24 hours and if we want to work
with XXX college for example, we lost that opportunity. .... | think there is a
huge difference between the internship in that period and the internship in
National Education schools when I worked later...]” (Yeliz, interview)

Derya from Venus University on the other hand, supported Yeliz by stating that:
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“...ogretmen kimligi olusmasinda staj egitimi ¢ok ¢ok onemli biitiin teorik
egitim bir yana o tek sene o gercek ogretmenlik yaptiklart kurumlardaki
deneyim éte yanda diyebilirim... ["...] can say that internship training is very
important in the formation of teacher identity, aside from all the theoretical
education, that one year experience in the institutions where they actually
teach is on the other side...["(Derya, interview)

Teacher educators' resistance to practicum course: In addition Yeliz also mentioned
that although the practicum is highly crucial, some teacher educators resist to that
component of the curriculum.

6

. ogretmen egitimcilerinin kisitlamak istemesi ile bence ¢ok ilgisi var.
Clinkii seyde de gelmis yani yok. Programda filan da bunu ashnda 3
uygulama dersi falan getirmisler ama fakiilteler o kadar sey yapmisken 3
uygulama istemiyoruz .... Sonra giderek azalarak devam eden bir siire¢ bu ve
dordiincii sinifa hapsedilmis. Simdi de mesela 6 saat diyorlar ama biz
ogrencileri 4 saat zor gonderiyoruz. Bir sekilde ya programlarina uymuyor
hocalarin, ¢ok isteksiz var. Iki giinii béliindii diye cok kapris yapiyormus
falan, Yani uygulama, zaten ¢ogu ogretmen olmak istemiyor. Boyle bir sey
var mi?” (Yeliz, interview)

4.1.5. Institution

Under this category there are various codes emerged such as; Meso and micro level
policy of the institution, Field of study, Habitus, History and doxa. Each code is

explained one by one in each institution and how it works in such an environment.

Jupiter University (international institution): The teacher educators in this
university mostly claimed that the university’s department is something like a
mixture of ELT, English Literature and Applied Linguistics in one department
altogether and it brings a uniqueness. In addition, most of them also emphasized this
institution is an international one that includes international students and offers such
an education that their graduates at the end of their program would have similar
competences of such well-known international universities and they might even work
as an EFL teacher all around the world, they are so determined to provide such a
well-designed and current program to their pre-service teachers.

As a teacher educator, Giil from Jupiter University stated:
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“arastirma becerilerine sahip olmas: da gerekiyor, Jiipiter’'deki verdigimiz
egitim bizim ile diger egitim fakiiltelerine kiyasladigimda burada ogrenciler
herhangi bir problemle karsilastiklart zaman problemi nasil ¢ozeceklerini
¢ozebileceklerini dair bir yol haritasi kazanarak mezun oluyorlar...[they
need to have research skills, as for preservice students they need to have
research skills, when I compare the education we provide at Jupiter with
other faculties of education, students here graduate with a road map on how
to solve the problem when they encounter any problem...] ” (Giil, interview).

Gl also claimed that they are also providing various opportunities to pre-service
teachers to be an individual and teacher who continue and believe in ongoing
professional development and as she stated, it is one of the strengths of the

department at Jupiter University:

“kendilerini mezuniyetten sonra da ongoing professional development a
gergekten inanmis ve bu konuya kendini adamis bireyler olmalar: yoniinde
bir yol haritasina sahip yada bunu nasil ve ne sekilde gerceklestirebilecegini
bilen kisiler olarak yetistirmeye c¢alisiyoruz ve her zaman kendilerini
gelistirmek icin bir istek duyan ve bu motivasyonu kazanan, kazanan
kazanmug bireyler olarak yetismeleri icin on ayak oluyoruz diyebilirim ["I can
say that we are trying to raise them as individuals who really believe in
ongoing professional development after graduation and who are committed
to this issue, who have a road map or know-how and how to realize it, and |
can say that we pave the way for them to grow up as individuals who always
have the desire to improve themselves and who have gained and pursue this
motivation] " (Giil, interview).

Pre-service teachers aim to be a researcher, have an MA & PhD: In Jupiter
University, most of the pre-service teachers stated that rather than being appointed to
the state schools and aiming to prepare for a central exam for that (KPSS), they
prefer to have an MA and maybe PhD, and work as instructors in universities various
departments such as basic English, preparatory classes, modern languages
departments etc. They don’t have such career plans to work in state schools of
primary secondary and university-level schools, but they prefer to work in

institutionalized private schools as a second option after university-level positions.

As another perspective, not only aiming for MA & Ph.D. or being a researcher, the

graduates have other various plans for their career but there is another reality going
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on in the LT department of Jupiter University, there is another side of the same story.
In that regard, Dilek from Jupiter University for that code expressed that:

“Yani master doktora programi basinda egitim bilimlerinin lisans programi
artik yok. Siz direkt master, doktora égrencisi ile ugrasiyorsunuz ama hani
benim kendi seyim icinde soyleyeyim. Boliimiim icin soyleyeyim. Mastera
gelip de bir 6grenci ben daha iyi 6gretmen olmak icin master yapmak
istiyorum. Yok boyle bir sey yani hani zaten sey diyorum Bilkentte MA TEFL
diye bir program var, daha iyi hoca olmak istiyorsan sen oraya git. Ciinkii
bizdeki daha iyi hoca yapmaz. Ciinkii bizde daha iyi hoca yapma iizerine bir
program, MA doktora icin? Ben seyi boliimleri. Yani programlart boliimleri.
Ben bunun igin su¢layamam ¢iinkii hepsini koymugsunuzdur. Mesela Gazi
Universitesi daha iyi hoca yapmak igin yapiyor olabilir, baska bir iiniversite
yapuyor olabilir. Jupiter bunu yapmiyor. Ciinkii arastirma tiniversitesi geldigi
yol belli, gidecegi yol da belli, akademisyen yetistirmek énemli bir sey. Bir de
buradan ¢ikiyor. Akademisyen sen almiyorsun yani inbreed diye almiyorsun,
baska nedenle almiyorsun da .... karsiligi almiyorsun ama baska iiniversite
kapiyor. Yani onun igin durum farkli. Bencelisansa o6nem vermekte fayda var.
Bu anlamda. Yani benim soézlerimin hepsi hani bu elestirilerimin hepsi
aslinda lisans programi i¢in. ["I mean, at the beginning of the master's and
doctoral program, the undergraduate program of educational sciences no
longer exists. You are directly dealing with master's and doctoral students,
but let me tell you for my own department. Let me tell you for my department.
There is no such thing, I mean, there is a program called MA TEFL at
Bilkent, if you want to be a better teacher, go there. Because we don't make
better teachers. Because we have a program on making better teachers, for
an MA, PhD? I'm talking about departments. I mean the programs and
departments. | can't blame them for that because you have put them all in.
For example, Gazi University may be doing it to make better teachers,
another university may be doing it. Jupiter is not doing that. Because it is a
research university, the path it has come from is clear, the path it will take is
clear, it is important to train academics. And it also comes out from here.
You don't hire academics, you don't hire them because they are inbreed, you
don't hire them for other reasons, you don't hire them for ...., but another
university gets them. So the situation is different for it. I think it is useful to
give importance to undergraduate education. In this sense. I mean, all of
my words, all of my criticisms are actually for the undergraduate
program].” (Dilek, interview)

In Venus university, interestingly highly different from Jupiter University, the
graduates have not considered or not even aware of the options they have if they
pursue a MSc. studies degree and become suitable for a position in a university-level
context, any higher education institutions, there is still a demand for well-developed
and highly competent and effectively trained English language instructors ever year
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who will teach English language to university students all around the universities in
Tiirkiye. There are 208 universities in Turkey (including foundation universities and
various higher education instiutions) in which the number of students are getting

bigger and bigger every year as the CoHE statistics reveal (see,

https://istatistik.yok.gov.tr). Currently, in 208 higher education institutions for 2022-
2023 academic year there are 2.647.054 in associate degree programs (2-year) and
3.754.095 in undergraduate degree program (4-year) who need such an English
language education during their university education. So, the ELT department not
only produce teachers for state and private schools, but they also train the instructors
who will teach English to this high number of students who can be called as adult
learners. As another interesting point, the ELT department’s programs have no such
a course how to teach English to adult learners, such as English for academic
purposes EAP, or English for Special Purposes, ESP. Regarding that, Dilek
highlighted that need and expressed that;

“Programimizin hedefi tiniversitede ingilizce ogretmek degil de mesela bizi
EAP diyoruz. English for academic purposes. Biz lisans egitiminde buna
vonelik hi¢bir bilgi vermiyoruz ya da ESP English for specific purposes
hi¢bir egitim vermiyoruz fakat iilkenin ihtiyact o yonde yani mesela...[ The
goal of our program is not to teach English at the university, but for example
we call us EAP-English for academic purposes. We don't give any
information about this in undergraduate education or ESP-English for
specific purposes, but that is the need of the country, for example].” (Dilek,
interview).

Aspiration of pre-service teachers for an instructor position in various higher
education contexts.

For Jupiter university pre-service teachers not only being appointed to any state
school as an English teacher is the most wanted option, but they mostly prefer to
continue their postgraduate studies in Jupiter or any other university around the city
which has more than 20 university currently offer ELT postgraduate studies. After
they got their MSc degree they have plans to apply for instructorship positions all
around the country university context, in higher education context they hope to find a
position and continue their career as a language instructor. This is the most wanted
among these 5 pre-service teachers, namely for Ahu, Ugur, Giilru, Alex and Elif, of

Jupiter University. However, this finding is not so visible and stated by the pre-
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service teachers of both pre-service teachers from Mars and Venus University. This
might be because of the fact that, most graduates of the Jupiter University ELT
department are currently working as an instructor and the department foster their
current students (pre-service teachers) mostly for such positions. However, there is
no such a space and habitus in mars and or Venus University, their mostly foster
their students to work either for MONE schools, state schools, apply to KPSS and
continue to work as an English language teacher in primary, secondary or high
school, but not directing their pre-service to postgraduate studies or any
instructorship positions. As Dilek stated, even in her doctoral study such information
is approved by the graduates of Jupiter University who mostly work in university
related positions, language instructors, lecturers of English language courses (English
I, English, Il in modern languages departments, or at Basic English Departments
programs in the universities) offered for the university students various programs of
that university. She directly stated that “around 53% of our graduates work at

universities”.

Mars University (national institution)

Mars University has a historical approach to training teachers and one can easily
understand it. While | was taking field notes in the cafeteria of this institution, some
pre-service teachers even mentioned that by stating, yeah our ELT department is so
good and old being old is seen as a great point by them because they think society
values their department and it is seen as a prestigious one in its field of study. The
institution also values itself as being highly important in the general education
agenda, policymakers value this institution and include various teacher educators in
policy-making processes. The institution is mainly serving mostly for MoNE,
however other two institutions are not serving mostly for MoNE. The focus groups
showed me that there is a huge difference between ELT and the Educational Sciences
Dept. and their faculty members’ ideological stance and how they define teacher
training. Most of the pre-service teachers criticize the academic competence of the
EDU Sciences teacher educators in Mars University, however, they mostly praise
ELT teacher educators who offer courses in this institution.
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Most of the teacher educators and pre-service teachers stated that Mars University is
the school that you should attend if you want to become an English language teacher
who aims to work in MoNE state schools, they also shared with me that there are
somewhat unique for that they have great and successful history of teacher education
and have an école in ELT teacher education. In essence, they have the know-how of
teacher education and ELT pre-service teacher training. Such aspects create the
habitus and doxa in that department. Although this école and how they train the
teachers is changing day by day because of various reasons; such as, having high
number of students the department is valuing the practicum aspect of the program
and the teacher educators Emphasized the value of practicum courses provided in
their department and they even say that they still find ways and create various ways

to improve its applications through the program.

Venus University (a local institution)

Venus university can be identified as a local institution which relatively a newly
founded institution and program. Therefore, the way it is operating indicates
evidences that it is still in development and in progress based on the views of teacher
educators. As for its student population, it is the unique case with the least number of
students, and so many of the pre-service teachers identified it as a small-scale
university, and, as expected a small-sized department. Regarding its historical
background, there is almost no trace that indicates or reflects its foundation neither at
institutional nor program specific level. Thick data yields ideas of an institution that
still is in premature stages and not institutionalized. The major challenge that Venus
University faces is the dilemma identified between the EDS and ELT dilemma,
program teacher educators. Sadly, many of the pre-service teachers revealed that they
were happy with various aspects of the institution (for Venus University- for
researcher positionality, | have worked as a teaching assistant in the institution and
helping the ELT department for one and a half years regarding their academic
semester course schedule, being a proctor in the examinations at the department).

The pre-service teachers stated that, unfortunately, they had no future career
aspirations; most of the pre-service teachers apply to KPSS (a national-wide central

examination), although they aim to work as language teachers in state schools. The
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habitus of Venus university, on the one hand, have fostered their identity
development for the state schools, but eventually, most of the pre-service teachers
find teaching positions in not institutionalized private schools (primary and
secondary mostly) in the city which the Venus university located. In that sense, the
education they got and their expectations clash with the current reality of private

sector in education.

4.2. Theme 2. Teacher Educators as Agents

The second theme emerged from the data analysis is Teacher Educators as agents.
Under this theme, various categories flourished such as; ELT teacher educators, and
expected characteristics from pre-service teachers (personal characteristics and

professional characteristics) (see, Figure 6).
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Figure 6. Categories of theme 2. Teacher Educators as Agents

4.2.1. ELT teacher educators

Under this category I have reached various codes, I explained these codes from
various aspects while showing the differences and the similarities among the cases of
the study. For instance, for ELT teacher educators mostly, the postgraduate studies

they have in a program at Bilkent University is a life changing effect on them. In
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addition, in this part, they generally mentioned about their own identity formation
and development process as a teacher educator which might be highly crucial to

understand their own identity and as well its effects on the pre-service teachers.

Postgraduate Studies Bilkent MA TEFL program: Some of the teacher educators
from the ELT departments both at Jupiter and Venus University stated that they have
conducted postgraduate studies in Bilkent University’s MA TEFL program and it
made a huge impact on them. It can be said that this MA program has had an impact
on training ELT teacher educators in various departments currently in the Turkish
higher education context; it provided various opportunities to English language
instructors to become teacher educators later in English language teaching
departments, this program is important in terms of teacher educators’ own identity
and career development and they see it as an opportunity to pursue such a teacher

educator career.

Yeliz, one of the teacher educators who got her MA in that program, uttered that she
pursued a career as a language instructor, then she applied and continued her studies
in the Bilkent University MA TEFL program:

“oradaki tiniversitede okutman ariyorlardi. Tam o swrada XXXXda
(sehrinde). Ona basvurdum, oradan kabul aldim. Sonra okutmanliga gectim.
Orada okutmanlik yaptim. 5 sene kadar falan arada iste orada. Bilkent'teki
MA TEFL programi bilirsiniz belki. Genelde okutmanlar aliyorlar orasi
burslu, orada master programina devam ettim... [they were looking for
lecturers at the university there. Right then in XXXX (city name). | applied to
that university, got accepted there, and then | became an instructor. | was an
instructor there. | was there for about five years. Maybe you know the MA
TEFL program at Bilkent University. They usually accept instructors to that
program with a scholarship, | continued my master's program there... (Yeliz,
interview).

Recep from Venus University also stated:

“...2005 yihinda da Bilkent Universitesi'nde yiiksek lisansimizi tamamladik
MA TEFL programi kapsainda...[In 2005, I completed my master's degree at
Bilkent University within the MA TEFL program....] (Recep, interview).

100



Taner, an ELT teacher educator from Venus University also explained his own
postgraduate education in this program as:

Once XXX Universitesi'nde yiiksek lisansa basladim yaklasik iki ay sonra da
Bilkent Universitesi bir program baglatti. Tiim Tiirkiye'de Ingilizce ogretmen
egitimi i¢in, yani Inglllzce ogretmeninin kalitesini arttirmak tizere Ingzllzce
okutmanlarindan olusan bir ogrenci grubu. Yaklasik on yedi kisiyi tiim
Tiirkiye'den ve hemen hemen her bélgeden iki ii¢ temsilci olsun diye biz iki
arkadas gitmistik o donem. 88, yili. Bir yillik bir program. Universitem izin
veriyor ve stirekli orada yani haftada bes giin ders arti tez olmak iizere. Ben
ilk ogrencilerdenim yakin arkadasim XXX hoca ile, ....dolayisiyla da o ilk
programdan biz ¢ok yararlandik...[First, I started my master's degree at XXX
University and about two months later Bilkent University started a program.
A student group of English lecturers for English teacher training all over
Turkey, that is, to improve the quality of English teachers. There were about
seventeen people from all over Turkey and two or three representatives from
almost every region. Year 88. It's a one-year program. My university gave
permission and I was there all the time, five days a week for lectures plus
thesis. I was one of the first students. With my close friend..so we benefited a
lot from that first program...] (Taner, interview).

Fulbright FLTA program: As another program, Fulbright’s FLTA program also has
some impact on teacher educators’ own development and has seen as a tremendous
opportunity for some of them to develop themselves as teacher educators. Regarding
that program Yeliz stated that;

“fullbright programindan haberim oldu fulbright’in FLTA programiyla
Amerika'va gittim...”. Master devami ve iKi sene ashinda bana devlet
liniversitesi izin vermis oldu. Cok da iyi bir miidiiriim vardi.Iki sene iist iiste
izin verdi. Maasimi aldim, bursumu aldim. Iste o iki seneden sonra tekrar ona
dondiim.... Ne kadar ¢ok sey odgrendim sonra orada siirekli XXX
Universitesine gittim, Tiirkce ogrettim. Geldim iste iki sene falaniki2 bucuk
sene alammda ¢alistim....["l heard about the Fulbright program and I went
to the US with Fulbright's FLTA program...". | continued my master's degree
and for two years the state university actually gave me permission. | had a
very good director. He gave me two consecutive years off. | got my salary, |
got my scholarship. So after those two years | went back to him.... I learned a
lot, and then | went to XXX University, | taught Turkish. I came back and
worked in my field for two years, two and a half years] ” (Yeliz, interview).

Postdoc and abroad experience: Some of the teacher educators from ELT department
mostly from Jupiter University claimed that postdoc and abroad experiences are

highly important for them to develop themselves and become a teacher educator. As
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one of the criteria to be appointed as a faculty member, they mentioned that they
either should have a Ph.D. from an international and prestigious university or, if they
have a Ph.D. from Jupiter or any other university from Turkey they should at least
has a one-year post-doc experience, so for some of the ELT teacher educators in
Jupiter university it is something like a must, because most of the teacher educators
have already got their Ph.D. from the same institution that | have interviewed.
Although there are no such criteria or a must in Venus University, some teacher
educators | have interviewed in that institution also emphasized the importance of

such an experience for themselves.

In similar manner Derya from Venus University claimed that:

....benim lisansimda Amerikali egitimli de hocam yoktu sanirim ondan da
kaynaklanyyor, baglantist olan bir hocam olsaydi yurtdisinda da pek ala
doktora egitimi alabilirdim gidince gordiim yani ¢ok da biiyiik atla deve
olmadigini doktoranin orada .... bir sene Amerika deneyimim var doktora
sonrast ¢alisma yaptim 2007-2008 akademik yilinda Pensilvania State
tiniversitesinde Applied Linguistics boliimiinde.. elbette ..... ne olmasini
bekleriz 6gretmen egitimcisinin bir ayaginin daha ¢ok yurtdiginda olabilmesi,
oradaki sadece kiitiiphanede inan bana 5-10 dakika bir saat vakit gegirenin
ben inaniyorum hayati degisecektir... ornegin bir senelik Amerika keske
imkanim olsa daha ¢ok gidebilsem... [.... I didn't have an American educated
teacher in my undergraduate program, I guess that's why I didn't have, if |
had a teacher with a connection, I could have gotten a PhD education
abroad, I saw when I went there that a PhD is not a big issue. .... I have one
yvear of experience in America, I did a post-doctoral study in the Applied
Linguistics department at Pennsylvania State University in the 2007-2008
academic year. . of course ..... what we expect to happen is that the teacher
educator can have more international connection, believe me, the one who
spends 5-10 minutes and an hour in the library there, I believe that his life
will change... for example for me one year in America, I wish I could go more
if I had the opportunity...] (Derya, interview).

4.2.2. Expected characteristics from pre-service teachers

a. Expected professional characteristics from pre-service teachers

Regarding the expected professional characteristics from the pre-service teachers,
most of the teacher educators, both from ELT and EDU Sciences, stated many
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concepts and terms, and required characteristics that English language teachers
should possess and develop throughout the pre-service education and during the
undergraduate program which are documented in the relevant literature immensely.
The list below shows the all-attributed characteristics coming from the interviews

conducted with teacher educators.

i.  transformative intellectual
ii.  communicator
iii.  global teacher
iv.  potential of having an intellectual background
V.  teachers as change agents
vi.  teachers being aware of societal problems
vii.  reflective practitioners
viii.  teacher as a problem solver
ix.  reflective teachers
x.  resilient teachers
XI. autonomous teachers

xii.  thinking like an English teacher

Serhat from Mars University stated by emphasizing the need for the graduates at the
end of their bachelor education, at the end of the program they offer, a graduate of
Mars University should be a person who is a teacher, should think and behave like an

ideal English language teacher should behave and think in the classroom.

“Ogretmen yetistirmenin oOziinde Ingilizce Ggretmeni gibi diisiinebilen yapabilen
birini yetistirmek gerekiyor [The essence of teacher training is to train someone who

can think and do/behave like an English teacher]” (Serhat, interview).

Another ELT teacher educator; from Jupiter University, Dilek, exemplified their
expectations as teacher educators from the pre-service teachers of her institution by
stating that if the teacher doesn’t have any willingness to work as an English
language teacher, you cannot force him or her otherwise you make much harm to the

profession itself:
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Her seyden once istektir, Bir insan cok iyi Ingilizce bilen biri olabilir,
stiperdir, ¢ok iyi 6gretmenlik becerikerine de sahip, ama yapmak istemiyorsa,
iste o meslegi oldiirseniz yaptiramazsiniz o kisiye. ....bazi insanlar dogal
olarak yaparlar, bazi insanlar ogrensrler farketmez, yani alamin bilgisine
sahip olmak bence dnemli seydir... [First of all, it is the desire, a person can
be a person who knows English very well, he is super, he has very good
teaching skills, but if he does not want to do it, you cannot make that person
do that profession even if you kill him... .... some people do it naturally, some
people learn it, it doesn't matter, so | think it is important to have knowledge
of the field.] (Dilek, interview).

Serhat even further commented that;

“...Ogretmen olan kisinin kendiyle barisik olmasi gerekiyor...Eger kendiyle
barisik degilse, hani egitim bilimi agziyla biri kendi igin, toplum icin proaktif
dvranislar gostermiyorsa bu meslegi yapmamali.... Bu kisinin anlatmaya,
paylasmaya karst istekli olmasi gerekiyor. Bakin bunu o&gretemezsiniz
ogretmen egitiminde. Bu iki temel ozellik varsa kendiyle barisiksa ki bu ¢ok
zor bir seydir ...["...The person who becomes a teacher needs to be at peace
with himself/herself...If he/she is not at peace with himself/herself, if he/she
does not show proactive behaviors for himself/herself, for the society, in the
language of educational science, he/she should not do this profession....This
person needs to be willing to tell, to share. Look, you cannot teach this in
teacher training. If you have these two basic characteristics, if you are at
peace with yourself, which is a very difficult thing.]" (Serhat, interview)

b. Expected personal characteristics from pre-service teachers

Regarding the expected personal characteristics from the pre-service teachers, most
of the teacher educators both from ELT and Edu sciences, stated many concepts and
terms/ characteristically personal aspects that teachers should possess and develop
throughout the pre-service education during the program, which are documented in
the relevant literature immensely. The list below shows the all-attributed personal
characteristics coming from the interviews conducted with teacher educators.
Besides, some of the teacher educators from EDU Sciences highlighted that English
language teachers should also possess various personal characteristics such as loving
to teach, being a responsible person, and having western ideals. The list of the related

codes given to the interviews are listed below:
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i.  Loving to teach
ii.  Being a free-thinking person
iii.  Having a keen reading
iv.  Being a responsible person who takes his/her job seriously

v.  Having western ideals

An ELT teacher educator from Venus University, Derya stated that she believes in
order to be an effective English language, a person should have a characteristic
which includes and embody having western ideals and also be open to think critically
and use his or her thinking skills, mostly being critical, in the teaching career
otherwise, she claimed that that person cannot be a suitable one for the teaching

career maybe not even any related job which requires such characteristics.

She briefly explained her ideas as:

“ Some students say why should I learn the language of America, | mean,
they are very naive children; of course, we were telling them, look, you are
taking preparatory education, you will pass to the department, and so on and
so forth, but I think the ideal English teacher does not come out of that type of
students, | can say that they are more western-oriented, people with a more
critical thinking system, why critical thinking because while you are learning
a language, you are also learning its culture and you need to have some
critical thinking structure in order to be able to compare the culture you
learn with your own culture, to be able to reflect it smoothly in the classroom,
to be able to find solutions to the problems you may encounter in the
classroom...” (Dilek, interview).

She even continued that in order to train and foster the development of identity in
pre-service teachers in ELT, we, the teacher educators, need to understand and
behave accordingly to the fact that we can’t separate our own identity while training
teachers and the more we are open to international aspects, studies and collaboration,
moderns and support the development, we might train better and more effective

teacher candidates by stating that:

“biz dedigim gibi oOgretmen yetistirirken asla kendi kimliklerimizden
uzaklasamayiz ve ne kadar kendimiz batiya a¢iksak, modernsek ve gelisimden
yvanaysak ¢ok daha iyi ogretmen adaylar yetistiririz diye diistiniiyorum...
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[As I said, we can never move away from our own identities while training
teachers and I think that the more we are open to the west, being modern and
in favor of development, the better teacher candidates we will train
eventually... ] (Derya, interview).

Ali, from Jupiter University, regarding the institutional habitus and doxa, he
highlighted that not only knowing pedagogical aspects and requirements and
characteristics of the profession is enough to become a teacher (specifically, an
English teacher), but also any graduate of the institution- Jupiter University, should
also flourish and emerge as a whole person and having personal characteristics also
highly suitable for teaching profession such as loving to teach. As a summary, he
mainly stated that: “...from time to time, is teaching about only having knowledge or
professional knowledge? It is essential. | am speaking on the assumption that this
debate is closed, but from time to time in congress meetings, this comes up .... So
teaching is not only having knowledge not even only having professional aspects,
and characteristics of an effective teacher, 1 mean the personal characteristics are

crucial | want to highlight that point here.

He even continued to criticize the current situation of ELT departments in Turley, by
only focusing on the primary, secondary, and high school levels, not aiming to train

teachers for adult learners and university level, He continued that:

"okutmanlik a¢isindan ama su anda yiiksek lisans derecesi gerektiriyor. Dort
il galiba son dort yildwr ...son dort bes yildir iste gecis donemi de igine
barindirarak oraya simdi Ingilizce gretmenligi ya da dil boliimden mezun
olanlarin bu yetigkin grubu ile ¢alisacak becerileri ne olgiide gelistiriliyor ve
pekistiriliyor? O benim hep sorum olmustur hatta bir yeri diisiinmiiyorum.
Tartistigimiz - bir  konuydu. dolayisiyla  bence Ingilizce  Ogretmenligi
boliimlerinin diisiinmesi ve belki de techiz bir yiiksek lisans programi
organize ederek direkt oraya égretmen yetistirmeleri onu da soyle lisans
programlart tartismast... [for being appointed as a language instructor at
university level requires an MSc degree...In the last four or five years |
suppose, including the transition period, to what extent are the skills of
graduates of English language teaching or language departments to work
with this adult group being developed and reinforced? That has always been
my question, | don't even think about it. It was a topic we discussed.
Therefore, | think that English Language Teaching departments should think
about it and maybe organize a specialized master's program to train teachers
directly and discuss it with undergraduate programs....] " (Ali, interview).
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4.3. Theme 3. Pre- Service Teachers as Agents

The second theme that emerged from the data analysis is Pre-Service Teachers as
Agents. Under this theme, various categories flourished such as; Habitus, Capitals,
Career aspirations and professional orientations, Expectations from the program

and institution (see, Figure 7).
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Figure 7. Categories of theme 3. Pre-service Teachers as Agents
4.3.1. Habitus

In order to understand and examine the habitus of the agents as pre-service teachers,
I have applied the demographics form before conducting the interviews. The
majority of the PTs at Venus University come from nearby cities of the city in which
Venus University is located. In addition, the most of the pre-service teachers are
coming either a low or a middle social class family, as we can deduct from the jobs
of the parents, as they sometimes mention in the forms or during the interviews, they
sometimes say that either their father or mother is teacher and this brings an
intergenerational aspect (Alsup, 2005) to this professional area. In addition as Alsup
(2005, p.106) “claimed early childhood experiences, early teacher role models, and
previous teaching experiences are most important in the formation of an ‘image of
self as teacher”. So, not only the institutional habitus but the general habitus,

including family, personal, and even societal habitus that pre-service teachers
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embody and keep is a crucial point to consider in examining and discussing the

identity development of pre-service teachers.

Their background and previous experiences coming from family and culture (family
habitus, personal habitus) are seen as highly important as the teacher educators to
some extent. The students’ personal background (habitus) and dispositions which
they are bringing with them to the institutional habitus have a great influence on
them during their selection of a career. Even while they are selecting the institution
and the program they attend some of the pre-service teachers stated that if they think
this institution and its ideological standpoint similar or close to him or herself and
chose this program because of this, so habitus of the person and the habitus of the
institution matched then the adaptation of this person to that institution is easy and
there is a harmony. On the other hand, if the opposite is experienced, when the
institutions and the pre-service teachers’ mindset and political views are not in a
harmony, pre-service teaches claim that they search for ways to change their
department or even institutions and transfer to another one, if that is not possible,
they feel isolated and lonely and eventually have various identity tensions including
from the political and professional aspects.

4.3.2. Capitals

Similar to the habitus of pre-service teachers, the capitals they possess are crucial in
determining their success in the profession and whether they will continue or drop
out of the program. These capitals include economic, cultural, social, and symbolic
capital. Additionally, pre-service teachers' background, such as being from a low-
middle class family, also plays a significant role. When the demographics of the pre-
service teachers are examined in this study (see appendix tables of demographics).

They are mostly coming from a middle- or low-class families.

People who choose teaching in Turkey often come from families with to low levels
of socioeconomic status (Saban, 2003). Studies conducted by Kiling and Mahiroglu
(2009) and Saban (2003) have suggested that it is quite common for fathers to be the

only ones with paid jobs in households. Furthermore, research conducted by Ozsoy,
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et al. (2010) has indicated that educational attainment is generally lower in such
families. Fathers work in a variety of professions, such as self-employment, skilled
and unskilled labor, teaching, and government jobs. Meanwhile, the majority of
employed mothers tend to be housewives (Aksu et al., 2010; Saban, 2003). Fathers
tend to hold a range of educational qualifications, while, mothers usually have

primary school-level certificates (Aksu et al., 2010; Yamaner & Kartal, 2001).

4.3.3. Career aspirations and professional orientations

Tendency of working as a teacher: In this code some of the pre-service teachers
claimed that the structure of the department and the program does not create any
space to have such a feeling and they do not feel any aspiration n for being a teacher
or having teacher agency or even some of the pre-service teachers from Venus
University stated that they have no future plan regarding the teaching profession, and

not feel themselves ready for the teaching profession.

Elif, from Jupiter University, criticized the structure of the department, including
many linguistics courses offered which she finds not suitable and not supporting her
identity development as a language teacher. Also, she highlighted that not having
sufficient time allocated to the practicum and real teaching experience in the program

by stating that:

Burast aslinda égretmen yetistiriyor goriiniimlii bir dil bilimci yetistirmeye
calisiyor. Oncelikle Qercekten dil bilimci yetistirmek istiyorsa dilbilim
boliimiiniin a¢ulip onun bir ayrilmasi gerektigini diigiiniiyorum. Onun disinda
tabii ki Ingilizce 6gretmeninin dil bilimi de bilmesi gerekiyor.Yani phonetics
almadan ya da ne bileyim morfoloji almadan... syntax bilecek yani. To some
extent ...iste. Yani iste ti¢ ders belki dort ders toplaminda se¢melilerle birlikte
olsa ya da Linguistics | ve Il ve Foundation | ve Il kalsa yamna bir
Acquisitionla birlikte bilingualism verilse sanki yeter mi acaba ogretmenlik
icin diye diistiniiyorum. Onun disinda ogretmenlik uygulamasi yapilan ders
sayist ¢ok az. Yani teaching uygulamasi yaptigimiz ders sayist ii¢ herhalde ya
da dort. Bilmiyorum yani ¢ok sinirli 6gretmen yetistiriliyor deniliyor ama sen
o swmifa girmeden yani staja kadar gercekten teaching yapmiyorsun... XXX
hocanin dersinde teaching yaptik ki bence methodolgy dersinde de teaching
olmasi gerektigini diisiiniiyorum, Ingilzice 6gretmenliginin nereden gelip
nereye gittigini bilmeden de trendleri yakalamadan da kendimize uygun o
swifa uyarlayabilecegimiz yontemin/methodun oldugunu anlamamiz miimkiin
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degil.... [This place is actually trying to train a linguist who looks like a
teacher. First of all, if it really wants to train linguists, I think the linguistics
department should be opened and it should be separated. Apart from that, of
course, an English teacher should know linguistics. | mean, without taking
phonetics or, I don't know, morphology... syntax. To some extent ...here. |
mean, if there were three courses, maybe four courses in total with electives,
or if Linguistics I and Il and Foundation I and Il were left, and if
bilingualism was given along with Acquisition, | wonder if it would be
enough for teaching. Apart from that, the number of courses with teaching
practice is very few. | mean, the number of courses where we do teaching
practice is probably three or four. I don't know, it is said that there is very
limited teacher training, but you don't really do teaching until you enter that
classroom, that is, until the internship...We did teaching in XXX teacher's
course, which 1 think there should be teaching in the methodology course,
without knowing where English language teaching has come from and where
it is going, without catching the trends, it is not possible to understand that
there is a method/method that we can adapt to that classroom that is suitable
for us....] (Elif, interview).

Future plan, and orientation to the teaching profession: In the interviews, some of the
participants explained that they do not have a future plan and/or any orientation to
the teaching profession. For instance, in FG1 at Venus University, PT7 honestly
exclaimed that; she does not want to be a teacher but the current situation force her to
continue. She explained her feeling;

“Herkesin kafasinda bir evet istedigi sey var ve uzak bir hayali var ama bir de
gerceklere doniince yapmasi gerektigini bildigi seyler var. Ben mesela biraz mecbur
oldugum i¢in su anda agik¢ast hala bu yani hala égretmen olmak istememin sebebi
bu ["Everyone has something in their minds that they want and have a distant
dream, but there are also things that they know they have to do when they return to
reality. For me, for example, because I have to do it a little bit, this is the reason
why [ still want to be a teacher although I honestly do not want to be, but I have

to...]

Readiness for the profession: Regarding readiness for the profession, PT10 from FG1
at Venus University provided another opposite aspect in readiness for the profession,
she stated that she wants to be a teacher and she feels ready for that. She also loves
the teaching profession for many reasons, as the first reason she uttered that this
profession is seen by society as a sacred job, it has spirituality within and besides
this, and she also adds that it has various side gains, it has a chance to impact the

students, the new future generations. She
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“Ama ogretmenlik olarak hani gey diyorlar ya maneviyati ¢ok yiiksek bir alan.
Gergekten boyle yani kutsal ¢ok harika getirileri var gibi diigiinenler ¢ok aslinda
ogrenciye bir hani. Evet. Bir etki yaratma hissi ... [But as a teacher, as they say, it is
a field with a very high spirituality, sacred thing. I mean, there are many people who
think that it is a sacred field with great benefits. Yes, I do. The feeling of making an
impact on the students, the future generation is just perfect....] ” (PT10, interview).

Kiling et al. (2012) examined motivations and perceptions on becoming a teacher of
1577 preservice teachers in Turkey and found that; the most influential factors in
choosing a career were altruistic values related to “social utility”, followed by the
“desire for job security”. Intrinsic value and perceived teaching abilities were also
important, as they were also found to be associated with higher ratings in Western
studies, along with positive past teaching and learning experiences. Factors such as
“family flexibility, job transferability, and social influences” had a moderate impact.
Negative motivations related to choosing a career as a fallback option were found to
have the lowest impact. Ozsoy et al. (2010), similarly, found that the pre-service
teachers choose the teaching profession as a career for many reasons and one of them
is that they feel they have the required qualifications for teaching and is the best
profession that suits them.

4.3.4. Expectations from the program/institution

Criticisms of their program/institution: Elif stated various criticism regarding the
program, the location of the faculty and the department building, how the department

isolate itself from other departments and the faculty and the campus:

“..Yani soyle, fakiilte zaten insanlarin unuttugu yerde, egitim nerde ki
diyorlar en asagida, kampiisiin en ucunda ve teknokentin karsisinda diye
biliniyoruz daha fazlast var mi kampiis hayatindan kopuk oldugumuzu
diistintiyorum yani insanlar kapidan c¢ikiyor, ii¢ dakika yiiriiyor ve xxx’e
(kampiisteki bir café adi) gidiyor, yemekhaneye gidiyor, kiitiiphaneye gidiyor.
Biz eger gideceksek yokus tirmaniyoruz, yiiriiyoruz ya da ringe biniyoruz. iste
bekliyoruz saatlerce. O siire¢ dakikalar siiriiyor. Bir sey oluyor. oncelikle
lokasyon olarak tivey evlat olarak gériiyorum ben bizi. Onun disinda derslik
olarak sikintimiz yok diye diisiiniiyvorum ozellikle yeni yapilan binayla
birlikte. Bilmiyorum tamamen ii¢ bina ortaklasa birlesse daha mi giizel olur?
Daha kalabalik daha mi kétii olur? O nasil etki eder onu bilmiyorum ama
ELT ninlngilzice ogretmenliginin kendi binasinin olmast bence birazcik
sbobluk katiyor boliime . Uzakta ayriyiz, biz. Biz baska bir sey yapryoruz.
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Bizim alamimiz farkl. Biz daha tirnak icinde “entelektiieliz”. Biz daha iste
yani birazcik daha havali cool hem hocalarimiz hem é6grencilerimiz aslinda
biraz bizim ogrencilerimiz daha yiiksek puanla zaten geliyor. Egitim
fakiiltesinin en iyi boliimiiyiiz vs. ....[ I mean, it's like this, the faculty is
already in the place that people forget, they say where is the education, it's at
the bottom, at the very end of the campus and just opposite the technopolis is
there more, I think we are disconnected from campus life, [ mean people go
out from the door, walk for three minutes and go to xxx (the name of a café on
campus), go to the dining hall, go to the library. If we are going to go, we
climb a hill, we walk or we take a bus. we wait for hours at work. That
process takes so many minutes. First of all, I see us as a stepchild in terms of
location. Apart from that, I think we have no shortage of classrooms,
especially with the new building. I don't know if it would be better if all three
buildings were merged together? Would it be more crowded or worse? I don't
know how it would affect it, but I think the fact that ELT and English
language teaching have their own building adds a little bit of being a snob to
the department. We are far away, we are separate. We do something else.
Our field is different. We are more "intellectual” in quotation marks. We are
more, you know, a little bit cooler, both our professors and our students are
actually a little bit cooler, our students come with higher scores anyway. We
are the best department of the faculty of education etc. ....] (Elif, interview).

Jupiter University’s prestigious name (regarded by the society and the pre-service
teachers) is one of the selection reasons for the pre-service teachers whom | have

interviewed at that institution.

Another pre-service teacher from Jupiter University, Ugur, stated that he chose the

program because of many literature courses are offered in the program:

Ben direkt edebiyat istedigim icin burayi tercih ettim. Dilden girdim sinava.
Dedigim gibi zaten edebiyat béliimlerini yazmistim amama sey iste bizim
boliimiin programinda da ashinda bir siirii edebiyat hocast ve edebiyat
dersleri oldugu icin de bayagi etkili oldu burayr segmemde....[I chose this
program because [ wanted literature directly. As I said, I had already written
the literature departments in selection process, but well, since there are
actually a lot of literature teachers and literature courses in our department's
program, it was very effective in choosing this place....] (Ugur, interview).

Most of the pre-service teachers that | have interviewed in the focus groups claimed
that they do not develop a teacher identity in most of the courses offered by the

department in their curriculum, but they feel like a teacher and start to develop a
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sense of belonging to the profession of teaching in the last year of the program and
much of this belongingness develop in the practicum courses given in the program.

These results show that the teacher education programs offered in the faculties of
education are not having such a chance to create a space for the personal
development of teacher identity, and some courses are not contributing to the teacher
identity development of teachers as teacher educators; the development of teacher
education programs should also be considered regarding that points, and should also
consider finding contemporary ways to foster teacher identity development of the
pre-service teachers. Otherwise, as teacher educators, we would most probably be
discussing similar problems that we have today in the near-to-distant future in the
Turkish higher education context regarding English language teachers and their
professional development. As one of the participants (Elif, a pre-service ELT teacher
from Jupiter University) with an eloquent definition stated that, “This place is
actually trying to train a linguist who looks like a teacher” we might easily say that
Jupiter university is aiming to train a linguist or a researcher rather than a teacher

who would like to and have plans to work in a state school and teach English there.

Teacher educators should consider whether or not their courses have any contribution
to teacher identity development while selecting their content, materials, teaching
strategies, methods, and techniques to use in their courses. On the other hand, the
results show that each institution has its own unique characteristics in training
English language pre-service teachers, so we need to be aware that, as teacher
educators should have an understanding of that uniqueness and adapt and or transfer
such unique characteristics of the institution to their own courses and teaching and
learning processes of the programs. Ekici and Kurt (2012) reported that pre-service
teachers have appointment stress in Turkey. Adiguzelli, (2015) claimed that pre-
service teachers have a high level of appointment concern and teachers experience
occupational concerns, perception of incompetence, and reality shock in the early

years of their career.

Being a big frog in a small pond: a few of the teacher educators have such a feeling

that their effect is minimal in training pre-service teachers, and they feel restricted by
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the habitus of the institution in doing that; it is valid mostly for teachers educators in
Venus university, pre-service teachers feelings regarding what they are doing as a
candidate teacher in practicum courses/settings, what they have learned, and how
they have been trained clash with the reality in state schools of the Ministry of
National Education. They feel like they are bounded by a silver cord to the
profession, and this is valid mostly for teacher educators.

Regarding the English Language Teaching in Turkey, historically, English language
teaching in Turkey has been underdone various steps/ and changing policy decisions
in each period throughout history. A policy independent of the cases can be seen and
analyzed as a language policy problem when analyzed in this way, it has had an up-
and-down place and importance in the history of Turkey, the teaching of English and
how to do it, and then the fact that English has become a global language and the
most learned and taught foreign language in Turkey brought radical changes in
language policy, such as the introduction of foreign language education (English) in
primary school 2nd grade in 2016 and before that the introduction of foreign

language education in primary school 4th grade in 1997.

In the recent decade, there has been a tendency in faculties of education and their
programs/departments to get accreditation from an institution named EPDAD (an
institution that is authorized and given permission to conduct accreditation processes
in education faculties by the Turkish Higher Education Quality Council (THEQC;
YOKAK in Turkish). When the programs accredited by EPDAD are examined, it is
clear so state that one of the most accredited programs in Turkey is the English
language teaching program. That is to say, while some of the programs are in the
process of developing themselves, they also feel a need for approval and to recheck
their own status regarding the accreditation criteria set by an independent
organization such as in this case, EPDAD (see; https://www.epdad.org.tr/?sDil=2 for

further information).

I am excited to share the fascinating history of language teaching in Turkey, which is
influenced by the country's language policy. While the constitutional requirement to

use Turkish as the state language poses a challenge to learning minority languages
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like Kurdish and Laz, we remain optimistic about promoting and preserving these
languages. Despite the clash between local, national, and international interests, we
are committed to fostering a bilingual society that celebrates diversity. Let's work
together to create a thoughtful and inclusive habitus, where all languages are valued

and appreciated.

The political agenda of the country directly affects the language policy as it affects
all parts of life in the country. When the language policy of the state is examined,
“based on the political choice of the ruling regime, the AKP regime, since 2002-until
2023, which means nearly two decades, forces the country and its educational
institutions to create a system of “yerli ve milli” (local and national) way of
education, as they claim the country needs such a mentality and a way doing things
throughout the country. The ruling regime, on the other hand, puts an agenda of
generating a (religious generation)-“dindar nesil”- via education in all educational

cycles” (Gengkal Eroler, 2019, emphasis mine)

Regarding the capital, Ahu even stated that during Covid-19, online courses also
create and perpetuate inequalities among pre-service teachers who take various

courses. She stated that:

“....Eve dommeye ¢alisildi. Yani bazilar: ¢alisti, bazilart donmedi vs. Soyle 1
problem vardi, bence sey goz etmiyordu 6grencinin mesela internet erigimi
var mi? Bilgisayara erisimi var mi? Firsat eyitsizligi en basitinden. Ben
bunun en giizel seyini bir dersinde yasadim. Yani iyi anlamda benim hocam
vardi. Boliimde ....evet ve benim ....... da yasiyorum. Ben XXXX'te fiber
internet baglantisi falan yok..... ["....Attempts were made to return home. |
mean some of them did, some of them did not, etc. There was such a problem,
| don't think the student was looking at things, for example, do they have
access to the internet? Do they have access to a computer? Inequality of
opportunity is the simplest. | experienced the best thing about this in one of
my classes. | mean, | had a teacher in a good sense. In the department ....yes,
and I live in ........ There is no fiber internet connection in XXXX..... [ (Ahu,
interview] ” (Ahu, interview).

Observation is mostly seen as a neglected data collection method in higher education
research (e.g. Tight, 2022). As also in this study, no observation is conducted as a

data collection method. Observation might give many insights regarding the identity
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development processes, especially in the practicum courses. As a suggestion,
classroom observations and/or observations of practicum courses might be included

in further studies on teacher education regarding teacher identity.

In terms of theory development, using an already developed one, Bourdieu’s theory
(institutional habitus) with such a different combination with a teacher identity study
can be seen as a development of this theory. Also, applying the theory in such a
cross-case analysis might be helpful for future studies. Explaining how the theory
behind this study is developed and to which direction it can go beyond current
potential, which is already shown, can be seen as a strength of this study.

Narrative studies are gaining importance in the related literature mainly on
investigating English language learners’ and teachers’ identity (e.g., Barkhuizen,
2016; Karaman & Edling, 2021; Lander, 2018; Mula-Falcon & Caballero, 2023;
Nguyen & Dao, 2019; Nguyen, 2019; Sang, 2023; Yazan, 2019).

Teachers should have a self-regulation capability to a sufficient level of being able to
conduct their own analyses and self-reflect to develop their self-image and possible
selves and future selves. Identity development is an ongoing and complex, and
multifaceted construct both valid for a pre-service and an in-service teacher and for a

teacher educator.

I here prefer to use identity development because, from Bourdieu's aspects and
critical theory perspective, nobody has any of it as the starting point, so | do not use
shape or formation regarding identity while approaching a professional identity, |
believe, and the literature also supports that pre-service teachers come to the pre-
service teacher education programs with various already imagine teacher identity
characteristics at first which they have developed during their high school cycles of
education and the society also have some effects on it to develop it in such manners.

Teacher educators should have autonomy in developing the teacher education
program and designing and restructuring the institution for a better teacher education
program and for training better and more efficient teachers (Kandemir, 2015). Like

jelly on peanut butter, if we create a program that highly considers the psychological,
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philosophical, sociological and economic, and cultural aspects of the pre-service and
the teacher educators of the current institution can be a dream for the current agenda
and status of teacher education and curriculum and instruction and the foreign
language departments and the English Language teaching departments throughout

the country.

In teacher education globally, in the last decade, there has been a sudden shift to
various kinds of research studies to understand the various factors affecting teacher
education programs. Also, those are highly studies if they are such psychological
ones, however | believe that philosophical and sociological aspects are highly
valuable and important for teacher educators to better situate the problems in teacher
education; maybe it can be because of that fact that teacher education as a field in
turkey is an old area of study, not a recent one is highly affected by the positivist
paradigm in educational research, agents in the teacher education in Turkey is mostly
taken their Ph.D. degree from Turkish institutions and the main paradigm and
philosophy at these institutions and the time period by its very nature is positivists,
they have a tendency to use quantitative research designs and use numerical data to
support their claims. However, in such a socially complex world, not only numbers
and quantitative designs are sufficient to answer such big questions about the current
educational and social problems in teacher education both at the global level and

local level, in this case, the Turkish teacher education context.

Curriculum and instruction and Teacher education literature discusses and gives
importance to current issues such as diversity, inclusion, social justice and teacher
education programs, policies, etc. and in the current situation value many diverse
issues, which is historically a huge field including both curriculum development,
program evaluation, and instruction, which includes many constructs and concepts
such as motivation, learner characteristics, and achievement. Teacher education as
one of the main aspects and areas of the studies of the curriculum and Instruction
located and bounded in the Turkish context. Language even might be seen as an
element of oppression or deliberation in these programs. Teacher educators who
come from private colleges have a college high school education, their habitus, and

mindset regarding being a teacher is not something valuable, so they do not foster
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being a teacher even in a teacher training origram especially it is visible in Jupiter

University.

Besides, in ELT field, there is an ongoing tendency to include and delve into various
stream of research lines such as; Translingualism, Global English, Socio cultural
aspects in language learning and teaching in EFL contexts, English literature and
Linguistics and technology integration, discourse and conversation analysis their
related terms and areas of research, their effects on the program in the general higher
education context. While researchers are producing a great amount of data, make
various conclusions and suggesting many unique and novel ideas, approaches,
theories and so on regarding the aforementioned topics. However, as researchers we
need to use our reflexivity and w always | believe that we need to remember why we
conduct a study regardless of what it is on or in any topic of interests. So, | am
suggesting that as higher education researchers and teacher educators, regardless of
what we are researching, and examining, we need to consider that we are living in a
society and as social agents we need to consider and understand the habitus and the
field we are located, behave and research to produce and create a meaningful

research study.

As Bourdieu (2018, 2021) claims and suggest us (the researchers) that field and
habitus as concepts have a great level of importance, and the main concept of his
theory and his thinking tools, might yield highly vivid and concrete examples to
support our claims and our understanding can improve our understanding and take us
one step further, together with habitus, as a concept with a potential see “Homo
academicus” for further explanation regarding the status of academic staff at that
time in France and to see how Bourdieu magnificently outline and give a clear
picture of the phenomenon under investigation, it is such a masterpiece of his studies
which are highly known. Specifically, when it is considered that Bourdieu,
throughout his life, produced more than some 20 influential books and 200 articles
published in various ways and in many languages totaling more than when he died at
the age of 71 from cancer. In an Obituary: Pierre Bourdieu published by the
Guardian, a popular and respected newspaper for English readers at the UK and the

territories and the global level, claims that “as a thinker, he was as important to
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the second half of the 20th century as Sartre had been to the generation before”
(emphasis mine). Hence, Bourdieu’s legacy might be said that it is in the Turkish
landscape is undervalued and studied less than it should be when his prolific theory
and toolkit’s potential in explaining various issues in Educational Sociology are

considered.

According to Klimas (2023), becoming an EFL teacher involves more than just
gaining professional skills and knowledge. It can also change a teacher's attitudes,
beliefs, and identity regarding teaching and learning. While there is some research on
this topic, less attention has been given to how teacher educators understand their
role and how it relates to their personal history and identity. However, some studies
have explored the impact of identity, emotion, and personal history on the transition
from teacher-to-teacher educator, including research by Cochran-Smith (2002) and
Souto-Manning (2009). Cochran-Smith (2002) suggests that engaging in inquiry and
being open to learning requires changing beliefs and attitudes, which she discovered
through self-study across different programs and years. Cochran-Smith (2002) states,
«“ . my own education as a teacher educator evolved with my ability and my
willingness to call into question not only my students’ assumptions and practices but
also my own” (p. 12). In addition, as Bhansari et al., (2022, p.11-14) highlights that
“it is necessary for the field to examine the complex process of negotiating and
(re)forming identities as teacher educators, as an authentic means for promoting
commitments to equity and racial and linguistic justice, ...highlight the multi-
faceted, contested nature of teacher educator identity”. Here in that sense we need to
find new ways that future teacher educators need “intentional spaces to collectively
discuss their identity formation in relationship to the larger fields of power that shape
our work working toward equity and justice in teacher education — and in education
more broadly — requires ongoing critical reflection and questioning of our identities

and positions in our work as teachers and teacher educators”.

Unsal et al., (2023) claims that English education has also become among the most
important educational goals in Turkey. There are many studies on the reasons of
inadequacy of English education and English teachers. However, it hasn’t been

conducted any studies on English teachers’ professional engagement. Previous
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studies showed that professional engagement deserves more attention in the teaching
profession as well as in a lot of different occupations because of its positive relations
with personal well-being and performance at work. Professional engagement, which
has a great significance on every occupations’ overstepping the boundaries of the
profession, is an essential part of the teaching profession (Kandemir, 2016).
Teachers’ efforts about their profession are related to the level of their professional
engagement, and the teachers with high engagement makes an effort to improve
themselves and their students (Shukla, 2014).

4.4. Summary of the Results

Based on the interviews conducted with teacher educators from ELT programs cases
mainly show that in each case, there are various unique issues embedded into these
cases. However, there are also various similarities among the cases. Hence, one size
teacher education policy does not fit all and does not yield similar outputs. Each case
and every participant from each case has their own way of understanding the
definition of a teacher and teacher identity, and in each case, what is expected from
pre-service teachers is diverse. Covid 19 pandemic and immediate online teaching
have an immense effect on the program, especially on the practicum course. ELT
curriculum changes/letting faculties decide and develop their own curriculum
regardless of CoHE’s interference (centrally mandated curriculum- formal
curriculum), delegation of authority to faculties of education in August 2020 has an
effect on the programs and how these processes handle changes in each case in
relation to its habitus and its decision making. Ideology and policy intervene in these

institutions’ habitus and doxa to some degree.
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CHAPTER 5

CONCLUSION AND IMPLICATIONS

One size does not fit all.

This chapter first provides the conclusion based on the results that emerged from the
study. Then, based on the conclusion, the implications for further research and the
teacher education policy are depicted.

5.1. Conclusion

This study clearly supported the standpoint of previous studies that considered the
identity construction of English language teachers as highly complicated, multiple,
and dynamic. In addition, one of the main contributions of this study is visualized in
Figure 8. This study concludes that in order to understand the identity development
of EFL pre-service teachers, besides many other constructs, the institutional habitus
and the teacher educators as agents are crucial elements to consider and examine in
this cultivation process. This recent and distinctive framework suggestion to the
related field might yield various new deep understandings of the phenomena under
examination. Using this framework in further studies to be conducted in the Turkish
context and beyond, also be hoped to help in generating new understanding and even
to grasp the complexity and uncover them not only for ELT pre-service teachers but,
on the other hand, for other pre-service teachers’ identity development (e.g.;
Mathematics, Social sciences, Pre-school) in teacher education contexts (see; Figure
8).
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One of the outputs of this study is to show the policymakers that their decisions,
regardless of whether they are big or small, their effects can be easily seen and traced
in the teacher education system around the country, its programs and the habitus.
Besides, for the policy makers; this study can enlighten and highlight the current
turbulent situation in the teacher education faculties, the programs and even the
institutions’ habitus as well as showing an immediate need of autonomy when
deciding and developing and also while evaluating the teacher education programs,
as the main actors in the field, the teacher educators should be more free from
bureaucracy and having an autonomy in their managerial and decision-making
process both in developing their own curriculum and managing their teacher
education programs. Furthermore, this study and the author of this dissertation hope
that this study might pave the road to having a more inclusive understanding of
faculties of education and this new autonomous understanding may bring to Turkey,
which has a long history of teacher education from now on having a chance to have
much more diverse teacher education programs and unique identity development
frameworks throughout its education faculties and programs. Turkish higher
education context currently has 68 English language teaching programs (including
programs in foundation universities but excluding programs in the Turkish Republic

of Northern Cyprus and other abroad CoHE affiliated universities) at 98 faculties of
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education (both located at state and foundation universities) (data from
istatistik.yok.gov.tr).

One size doesn’t fit all is one of the main conclusions of this study. Besides it has
various methodological limitations. Also, Covid 19 also brings various limitations:
using online interview might affect data gathered. The study also not include any
observations in the classroom environment; however, | have taken various field
notes. In addition, a limited number of Edu sciences teacher educators are recruited.
So while evaluating the results and the conclusion the readers should be cautious that
there are various limitations which bound this study.

The main argument is that the institutional habitus is highly effective and determines
much regarding the pre-service teachers' possible selves and guides them on what
kind of a teacher to be. In addition, institutions' unique characteristics somehow and
generally clash with the current state of the field and sometimes even with the doxa
of the university, and the younger generation of teacher educators mostly state that

point.

Teacher educators, to some extent, have a unique and valuable potential to transform
and change the program and the vision of the pre-service teachers (PSTS) on teacher
characteristics and imagined teacher roles, possible selves, and future selves of the
pre-service teachers. In addition, what is done in the pre-service teacher education
program might be highly effective when this group of pre-service teachers starts their
career, how they perform their cognition and agency in the schools in which they

work as language teachers.

Practicum experiences of pre-service teachers are also highly crucial, even in their
decisions to pursue a teaching career or not. Teacher educators and teacher education
institutions should be highly motivated to design such courses from the start and
provide a positive and effective experience to their pre-service teachers in ELT
programs. As Minh Ly and Thanh Tran, (2019) also claimed, English teaching
practicum experiences provided pre-service teachers with valuable opportunities to

develop their English teaching competences and helped them to conceive their
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professional identity on how they saw themselves regarding their duties in school
contexts. On the other hand, Minh Ly and Thanh Tran, (2019) found that pressures,
conflicts and difficult conditions related to teaching community, school disciplines
and facilities in the school environment challenged EFL pre-service teachers’
professional identity development as this current study also showed similar results.
In addition, the development of teacher identity is influenced by experiences before
and beyond teaching programs (Banegas, 2022).

In terms of capital, pre-service teachers are mainly coming from middle or low-
economic and cultural-class families. In addition, some of them come mainly from
nearby cities and rural areas close to Venus University whereas, in Jupiter and Mars
University, pre-service teachers are mostly coming from various sources (cities from
all around the country), and their student groups are more heterogeneous when
compared to Venus University both from economic and cultural capitals. In relation
to this, the study conducted with 18,226 students from 51 different faculty of
education in Tirkiye also showed that the faculty of education was mainly
dominated by students who had lower-middle SES with lower parental education and
having secular-rational values (Aksu et al., 2010).

Interestingly teacher educators at Venus University are not inbred, and they consist
of a heterogeneous group of people, while Jupiter and Mars Universities have much
more inbred faculty members in their departments, mostly they either have a Ph.D. or
Master of Science degree taken from the same department, these two institutions’
faculty members claim that in order to keep the institutions and departments’ current
quality and to sustain and transmit their école and culture to the future graduates and
protect their way of training teachers, they claim inbreeding is beneficial and
indispensable part of such a system.

Current literature shows contradictory results regarding the inbreeding issue
(Karaman & Edling, 2021) Gorelova & Yudkevich, 2015; Goktirk & Kandemir,
2019; Goktirk & Yildirim-Tasti, 2022) Some studies show that there are both
positive and negative effects of inbreeding and some people may foster inbreeding

for such claims while others state that inbreeding creates such an environment in
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academia that similar research interests of the similar people in the departments bring
many drawbacks and hinders upbringing the of the department. This study’s scope is
not mainly that point of inbreeding, so | will not discuss that part further, see; Horta
(2022); Horta et al., (2022); Jones & Jefferson, (2022) for further discussion.

5.2. Implications for research

Different approaches in terms of frameworks of the sociocultural theory are highly
studied, but what about other approaches and frameworks to explain and analyze
teacher identity development both in pre-service and in-service education? As a
researcher, | am aware that pre-service teaching and in-service period are highly
different, and the literature is somehow on the same page regarding there is a huge
difference between pre-service and in-service in terms of professional identity
development. Teachers generally have much agency after they have been appointed
to a school and start to work there rather than having micro-teaching activities,
practicum processes, and giving a private course. They feel themselves as the real
teacher and the only authority of the classes they have been appointed in their own
schools if they have been appointed to the state schools of MONE. In addition,
private school teachers and state school teachers have a multifaceted identity
development process. The literature is clear that, specifically in the Turkish context,
teachers working in private schools are under so many pressures that they feel
restricted and restrained. In the end, they also have problems in (re)cognition and
identity development, or they have been developing an identity that is not suitable

and supposed to be developed.

In terms of method designs, other cases’ perspectives, autoethnography and mixed
methods research designs to give a full picture might be used in further studies. In
terms of contexts, after finishing this study | feel urged to understand and gain
interest in the teacher educators' development of what kind of identity, whether
researcher, educators, or critical educators. In order to understand these aspects of

them might also be beneficial for teacher education programs and policy makers.
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Inclusion of graduates of the programs as participants into further studies might also
yield different points to consider in developing these ELT programs to foster more
identity development. How the identity is shaped during their emerging times, as |
am currently in a state university which was founded in 2007; however, the faculty

dates back to the second half of the 1960s affiliated with another institution.

Working as a teacher educator in a research university is another point to consider
here because education faculties are not seen as necessary and influential by the huge
majority of the community, specifically in Jupiter University, which is a research
university. Interestingly, Mars University has another habitus and doxa regarding
that point; this might be because of the fact that Mars University is restructured as a
university and the faculty of education of that institution is a main unit during that
period, and its history goes back to the foundation years of the modern Mustafa
Kemal Atatiirk’s (the founder of the country) Turkish Republic.

5.3. Implications for teacher education policy

One size does not fit all

All programs and departments are unique, and each of them provides various insights
to develop a curriculum, and the institutional habitus of the teacher education
institutions provides a pathway to advance teacher education and relevant points and
effects of the Council of Higher Education in the Turkish higher education structure.
Interestingly the CoHE also has an agenda, and in the last two years during that
period, the delegation of authority to Education faculties also creates both some
advantages and disadvantages to these institutions and teacher education. Regarding
the policy, at first hand, it seems a great step to give autonomy to such institutions
however, many of these institutions namely faculties of education, have a limited
number of teacher educators, and their human capital is limited. Hence, they do not
have a great extent time and expertise to develop their own curriculum regarding and
considering their own context (institutional habitus) and doxa of their institutions and
the department. In short, departments and the education faculties still have various

problems to tackle in that process.
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In terms of delegation of authority, and restructuring the departments and revising
the formal & enacted/in use curriculum of the ELT program (2018 and later), further
research needed to understand the process and the consequences of such changes and
how these changes affect the agents in this habitus, how teacher educators and pre-
service teachers experience such big paradigmatic changes are also important and
deserves to be investigated and documented.

During Covid-19 pandemic, they have also had various points to consider and
develop their current capacity and capabilities in terms of technology use, regarding
the Al and ChatGpt in assessing the pre-service teachers in their pre-service
education programs, using Zoom and similar platforms and using Moodle effectively

in the online courses offered.

As some of the participants, both from ELT and EDS teacher educators, claimed,
even philosophically, we have some points to consider who is a teacher? who should
be a teacher) -Admission to the programs, selection of pre-service teachers to that
program is also highly questionable. So, these points lead us to consider a
develop/search for a new system of admission to these institutions and using an
interview as a selection process and way of selection was also stated, and it might, |
suppose, bring various negative effects to the current system because, in Turkey, the
current Turkish society has a tendency to nepotism. This suggestion might bring
many negative effects rather than envisaged positive sides as it is foreseen by the
teacher educators who suggest that. As Yazan (2019), in the article entitled “Toward
identity-oriented teacher education: Critical autoethnographic narrative,” stated, there
is a need for “program-wide identity-oriented teacher education practices” in TESOL
in the US context (p.12). On the other hand, | would like to make a similar
suggestion by referring Yazan’s suggestions and statements, which might also be
applicable to the Turkish ELT context. Policymakers and program developers in ELT
teacher education should also gain such a program-wide identity-oriented teacher
education perspective and develop various practices that might foster pre-service

teachers’ identity development.
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All in all, policy makers in education in general and specifically in teacher education
field should be aware of that education as a social system and the space (field) is
highly dynamic and that’s why it needs dynamic policy making, and teacher
education policy should be based on such social realities and structures as
(institutional) habitus, field and its doxa.
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B. INTERVIEW PROTOCOLS

Interview Form for Teacher Educators
Ogretim Uyeleri i¢in Bireysel Goriisme Formu
Katilime1 Onam Formu

Bu c¢alisma, ODTU Egitim Bilimleri Béliimii, Egitim Programlar1 ve Ogretim
Anabilim Dalinda Prof. Dr. Hanife AKAR’1in danismanliginda yiiriittiigtim “Sosyal
Karmasa Caginda Ingilizce Ogretmen Adaylarinin Ogretmen Kimligi Olusumunun
Goriiniisii” baslikli doktora tez arastirmam kapsamindadir. Bu ¢alisma, ingilizce
Ogretmenligi lisans programinda nasil bir dgretmen kimligi olusum siirecinin var
oldugunu incelemeyi hedeflemektedir. Bu amagla, siz 6gretim iiyeleri ile goriisme
yapmak istiyorum. Bu gorliismenin yaklasik 1 saat kadar siirmesini bekliyorum.
Goritisme yalnizca arastirma amaciyla kullanilacak olup yalnizca arastirmaci
tarafindan erisilecek ve arastirma bulgular1 sunulurken kisisel bilgileriniz gizli
tutulacaktir ve hicbir sekilde paylasiimayacaktir. Bu arastirmaya ilisgkin ODTU
Uygulamal Etik Arastirma Merkezinden etik kurul izni alinmistir. Izin verirseniz,
veri kaybini dnlemek amaciyla goriismeyi ses kayit cihazina kaydetmek istiyorum.
Dilediginiz zaman arastirmadan herhangi bir sebep belirtmeksizin ayrilabilirsiniz.

Goriismeye baslamadan 6nce herhangi bir sorunuz varsa simdi yanitlamak isterim.
Calismaya katiliminiz ve yanitlariniz i¢in ¢ok tesekkiir ederim.

Anil KANDEMIR, Ars. Gor.
ODTU Egitim Bilimleri Boliimii
Egitim Programlar1 ve Ogretim

Doktora Aday1
Arastirmaya goniillii olarak katilmak istiyorum.
Gortismenin yaziya dokiilmiis halini sizinle paylasmami ister misiniz?
Evet, isterim. Hayir, gerek duymuyorum.

Katilimeinin Adi-Soyadi Tarih

Imza
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Ogretim Uyesi Goriisme Sorulari

Kisisel Bilgiler/Demografik Bilgiler
Not alinacak.

1. Goriismeye baglarken size ilk olarak sunu sormak istiyorum.
Tanimlamak gerekirse sizce 6gretmen kimdir?
a. Neler yapar?
Nasil bir insandir?
Nasil 6gretir?
Tletisime gecer?
Nasil degerlendirir?

® o0 o

2. Hazir tanimlamalardan baslamisken size Ingilizce 6gretmeni kimdir
sorusunu yoneltmek istiyorum.

3. Sizce Tiirkiye’de nasil bir 6gretmen egitimi yiiriitiiliiyor? Neler
yapiliyor?
a.  Nasil bir 6gretmen yetistirilmesi hedefleniyor?
a.  Ogretmen egitimi felsefesi - amaci
b. Ideolojik yaklasim (demokratik, kiiresel, insan haklarina
saygili, sosyal adalete duyarli, idealist, vs. )
Cc. Toplum hizmetine doniik
d. Arastirmaci, faydal birey,
4. Peki 6zelde Ingilizce 6gretmenligine dair nasil bir 6gretmen egitimi
yiiriitiiliiyor? Neler yapiliyor?
5. Kurumunuzdaki (bir arastirma {iniversitesi olmasi/kuruma gore
sekillenecek), Ingilizce Ogretmenligi programini sizce etkilemekte midir?
Nas1l?

6. Boéliimiiniizde Ingilizce Ogretmenligi lisans programinda nasil bir
Ogretmen yetigiyor?
a. Felsefi/ Ideolojik-amaci-hedefi
b.  Okul tiirti/diizeyi; ilkokul, yetiskin,
c. Kazandirilan mesleki 6zellikler; psikolojik, bilissel,
sosyal

7. Kendi egitim uygulamalariniz ac¢isindan diisiindiigliniizde, nasil bir
Ingilizce dgretmeni yetistirmeye cabaliyor/yetistirmeyi hedefliyorsunuz?
a. Felsefi/amaci
b.  Ideolojik yapisi- topluma bakis

.....

c. Yetistirdigi 6gretmen adaylarinin hazirlandig: okul tiirii/diizeyi
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8. Programu biitiinciil olarak dikkate aldiginizda, hangi
dersler/uygulamalar/etkinlikler s6ziinii ettiginiz 6gretmen 6zelliklerini
kazandirtyor? Nasil? Bu uygulamalarla ilgili béliimiin 6gretim liyeleri
olarak bir araya gelip uygulamalara dontik nasil kararlar aliyorsunuz?
a. Derse iliskin belirlediginiz hedefler, i¢erik/materyaller/etkinlik-

roller-yontemler, degerlendirme?
b. Programin 6geleri (felsefesi, hedef, igerik, egitim durumlari,

degerlendirme vs.)

9. Bu programda aldiklar1 egitim agisindan baktiginizda mezunlarinizin
Ozelliklerini nasil degerlendiriyorsunuz?
a. Kisisel
b. Akademik
c. Profesyonel tutum
d. Dil yeterliligi, yenilik¢i egitim 6gretim uygulamalari
(yaklagimlari), hesap verebilirlik, idealist-mesleki tutum-(idealist,
umutsuz vs.)- felsefeleri,
Ogretmenlik uygulamasi agisindan, pratikte yasanan
Atandiklar1 okullarda giiglii olacaklar1 alanlar
g. Atandiklart okullarda zorluk/gelistirilmesi gereken yanlar-alanlar

- @

10. Ingilizce 6gretmenligi lisans programinda bildiginiz gibi May1s 2018’de
YOK tarafindan bir degisiklige gidildi, bu programdan mezun olacak
adaylar agisindan diisiindiigiiniizde yeni programin ne gibi 6gretmen
ozelliklerini hedefledigini diislinliyorsunuz?

-- Onceki programdan mezun olan adaylardan nasil farklilasacagini

diistinliyorsunuz?

11. Sizce Tiirkiye’de nasil bir Ingilizce 6gretmen egitimine ihtiyag var? Ne
gibi 6gretmen niteliklerine hizmet dncesi 6gretmen egitiminde
odaklanilmalidir? Neden?

12. Ogretmen egitimcisi kimdir? Sizin dgretmen/dgretmen egitimcisi kimligi
olusumunuz nasil bir siiregti? Neler, hangi yasantilar/deneyimler sizin
Ogretmen egitimcisi olma kararinizy/ kimliginizi etkiledi?

Yukaridakilere ek olarak, 6nemli oldugunu diislindiigiiniiz ancak bahsetmedigimiz ek
olarak paylagmak istediklerinizi memnuniyetle dinlemek isterim.

Zaman ayirip ¢alismaya katildiginiz i¢in ¢ok tesekkiir ederim. Calismayla ilgili
herhangi bir hususta dilediginiz zaman benimle iletisime gegebilirsiniz.
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Interview Form for Pre-service Teachers
Ogretmen Adaylari icin Odak Grup Gériisme Formu
Katilimci1 Onam Formu

Bu c¢alisma, ODTU Egitim Bilimleri Béliimii, Egitim Programlar1 ve Ogretim
Anabilim Dalinda Dog. Dr. Hanife AKAR’1n danigmanliginda yiiriittiigiim doktora
tezi arastirmam kapsamindadir. Bu c¢alismada arastirma tiniversitesi olup egitim dili
Ingilizce olan bir iiniversitede yer alan Ingilizce Ogretmenligi lisans programinda
nasil bir 6gretmen kimligi olusum siirecini incelemeyi hedeflemektedir. Bu amagla,
siz 4.s1mn1f 6gretmen adaylari ile gorlisme yapmak istiyorum. Bu goriismenin yaklagik
1 saat kadar silirmesini bekliyorum. Gorligme yalnizca aragtirma amaciyla
kullanilacak olup yalnmizca arastirmaci tarafindan erisilecek ve arastirma bulgular
sunulurken kisisel bilgileriniz gizli tutulacaktir ve hicbir sekilde paylasilmayacaktir.
Bu arastirmaya iliskin ODTU Uygulamali Etik Arastirma Merkezinden etik kurul
izni alinmistir. izin verirseniz, veri kaybin1 onlemek amaciyla goriismeyi ses kayit
cihazina kaydetmek istiyorum. Dilediginiz zaman arastirmadan herhangi bir sebep
belirtmeksizin ayrilabileceginizi hatirlatarak, goriismeye baglamadan dnce herhangi
bir sorunuz varsa simdi yanitlamak isterim.

Calismaya katiliminiz ve samimi yanitlariniz i¢in ¢ok tesekkiir ederim.

Anil KANDEMIR, Ars. Gor.
ODTU Egitim Bilimleri Béliimii
Egitim Programlari ve Ogretim
Doktora Aday1

Arastirmaya gontillii olarak katilmak istiyorum.

Katilimcr Adi-Soyadi Tarih

Imza
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Odak Grup Goriisme Formu

Kisisel Bilgiler: (Liitfen ilgili kisima X isareti koyunuz, ve gerekli aciklamayi
yaziniz).

1) Yas:................

2) Cinsiyet: ................

3) Lise okul tirtintiz: ................

4) Lise egitimi aldigimiz Il: ................

5) Universitede yabanci dil hazirlik smifi okudunuz mu?

6) Is basvurusu durumu:

7) Ailenizde 6gretmen olan birisi var m1?:
Varsa yakiligt, ................

Ogretmen adaylar1 odak grup goriisme sorular

1. Ogretmenlik programini neden tercih ettiginizi agiklar misimz? Sizi bu
tercihe yonlendiren durumlar nelerdi?
a. Kaginci tercih olarak ELT?
b. Aile, arkadas, i garantisi, meslegin statiisii, topluma hizmet,cocuk
sevgisi,...

2. Gelin birlikte bir hayal kuralim

Kafanizda bir 6gretmen imgesi olusturdugunuzda bu 6gretmen kimdir/neler
yapar/ nasil bir insandir/nasil dgretir, iletisime gecer, degerlendirir? ....

157



3. Siz kendinizi nasil bir 6gretmen olarak tanimlarsiniz? Neler sizin 6gretmen
kimliginizi/6gretmen taniminizi etkiledi?

4. 4 yillik siire boyunca aldiginiz egitimi diisiindiigiiniizde neler
hatirliyorsunuz? Size nasil bir 6gretmen misyonu yiiklendigini
diistiniiyorsunuz? Neden?

a. Aldigimiz egitim agisindan baktiginizda sizin nasil bir 6gretmen
olmaniz hedefleniyor? Neden Oyle diisiiniiyorsunuz? / Sizce
boliimiiniizde nasil bir 6gretmen yetistirmek hedefleniyor?

b. Dersin 6gretim iiyesinin 6gretmenlik meslegine bakis agisi/ hangi
diinya goriisii vurgulaniyor?

¢. Kurumun misyonu nasil bir ideolojiye sahip bir 6gretmen
yetistirilmeye calisiliyor?

5. ODTU’niin bir arastirma {iniversitesi olmasi, Ingilizce Ogretmenligi
programini sizce etkilemekte midir? Nasil?

a. Bu amagla neler yapiliyor? Ornek verebilir misiniz?
6. Ogrenim gordiigiiniiz iiniversitede egitim dilinin Ingilizce olmas1 nedeniyle
tiim derslerin (kiiltiir ve egitim bilimleri) ingilizce verilmesini nasil
degerlendiriyorsunuz?

7. Hayal edilen 6gretmeni diislindiiglinlizde, aldiginiz egitim kapsaminda
nelerin var olmasini, diizenlenmesi istersiniz? Egitiminiz boyunca
degismesini istediginiz durumlar varsa nelerdi? Dersler, igerikler, sinif
ortami. vs.

a. Ogretmenlik uygulamast,
b. Teorik dersler
c. EDS dersleri

8. Baslangicta sizle bir hayal kurmustuk, peki bu gériismenin bitiminde siz

kendinizi nasil bir 6gretmen aday1 olarak tanimlarsiniz?

Varsa, ek paylagsmak istediklerinizi memnuniyetle dinlemek isterim.
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C. DATA COLLECTION PROCESS

Table 12. Data Collection Process in a Nutshell

Case Interview ID Psceudo Date conducted Duration Typeof
Nuames Interview
1. TEL-ELT Aysel November 2020 45:35 Online
2. TE2-ELT Gil November 2020 1.09:34 Online
3. TE3-ELT Dilek December 2020 59:09 Online
4. TE4-ELT Bekir December 2020  46:25 Online
5. TES-ELT Cagla Nov 2021 42:13 Face to face
6. TEGELT Canan Nov 2021 42:05 Online
7. TET-ELT Pelin Dec 2021 01:07:35  Online
8. TER-ELT Yeliz May 2022 57:36 Face to face
9. TEY_EDS Deniz Feb 2022 01:09:23  Online
=
E 10. TE10_EDS Al Feb 2022 01:41:26  Face to Face
3 11. TE11_EDS Seqil Aprnl 2022 30:36 Face to face
5 P
=
E’ 12. TE12_EDS Zehra April 2022 57:17 Online
a 13. TEI3_EDS Nihal Apnl 2022 39:52 Face to face
&
14. TEI4-EDS_GG Giilgin May 2022 S58:44 Face to face
15. Pre-Service PT1 Apnl 2022 56:24 Face to face-
Teacher | Ahu individual
16. Pre-Service PT2 June 2022 32:32 Online
Teacher 2 Ugur
17. Pre-Service PT3 June 2022 42:52 Face to face
Teacher 3 Giilru
18, Pre-Service PT4 August 2022 32:52 Online
Teacher 4 Alex
19. Pre-Service PTS August 2022 42:27 Online
Teacher 5 Elf
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Table 12, (cont™d)

Cuse  Interview 1D Paewilo Time Duradion  Type of
Mames candwcted Inderyiew
2 TE15_ELT Derva At B2 1:06:03 Onlme
1. TEl&_EDS lzmail Mlarch 2022 O1:04:48  Face o fce
22, TE1T_EDS Swmn Mlarch 2022 55:00 Face to lace
23, TE18_ELT Smem Mlarch 2022 55:33 Face 1 face
24, TE1%_ELT Tanex Mlarch 2022 O1:31:46  Face o face
=
E 25 TE2h_ELT Recep Mlarch 2022 43:37 Fave 1o face
5 26. TE21_EDS Meva Agril MiF2 54:57 Omnlmie
E 27, Foous Groap i
- 1_Case? PT6
r ;
i {w=3) T March 2022 549 Face o face
- FI%
Fri
FleX Mefurch 2022 5451 Face o face
2H. Focus Groap ﬁ;.!,
2 Cage? a
— [
==} FT14
FT1S
Cuse  Interview 1D Paewde  Time Durniiom  Type of
Mames oonducted Inderyview
Fi:3 Ylarch 2022 52:55 Face s face
S FIi6
24, Focus Gooap P17
3 Cased :
(=5} ag
FTig
E FTHI
E Fed Ylarch 2022 igar Face s face
B FTZ1
% 30 Focus Growp FT1Z
4 4_Case’ P23
. ] P12
P FI25
.E. FIZhH
!
11, Foous Cinoup e s Agril 2{KE2 O1:02:09  Face o face
5 Cased FI27
{m=dl] FTZH
FIid
FIul
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Table 12, {comt™d})

- FPaewda Time - Type of
Case Intervicw ID Names  conducted DU v
. 32 TE2: ELT Teamun  Agpnl 2022 01:25:06  Face 1o face
=3
a-é E 33 TE23_ELT Serhal Agmil 2022 01:02:048  Omlme
d 3. TE24_ELT Meltern My 2023 01:02:49  Omlme
Tatal In 3 University, Se; Froen Tatal Time Periied
Demogra Aupest N0 DCiuration From Angost
24 Indnachaal interviews phic L of 2020 - My
with tables in My 2023 Interviews: 23,
Teacker Educaiors (TE] the tex Appro. 34
(IS ELT-TE & finr miore hours In all stages of
9 EDE-TE) dietadls Convid- 19
regarding Peademic:
& Focus group inlerviews after itx effects
with Pre-service Teachers hics of minimized amd
(0 male & 16 female) the under
teacher relatively
2 Individumal interviews educalors mormalized
with Pre-service teachers aned the conditions.
(2 Male & 3 Female) pre
=ErVicE
In iotal = individual 2re \eachers.

recraited 1o the stody o
voluntarily partcipate in
e inlerviews.
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D. SAMPLE INTERVIEW NOTES AND MEMOS
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Figure 4. A Sample Notes and Memos from a Teacher Educator Interview
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Figure 5. Sample Notes and Memos from a Pre-Service Teacher Interview
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E. SAMPLE DATA ANALYSIS -INTERVIEW

educationallbackground

previous(éxperiences

previous(éxperiences

previous(éxperiences

1

I:[Kaydibaglatiyorumfiocam.
dilersenizlben(biraz[¢alismadan
bahsedeyim.demeldeDuldalismanin
amacilihgilizce®gretmen
adaylarinmasilBiri@dgretmen
kimligikazandiklariiveeBunun
lisans[programlarindaasi|bir
surecle®azandinldigi.[Bukapsamda
benl@gretmenladaylariileldgretmen
egitimcileriflelemngilizceTingiliz
dililegitimifanabilimdalemide
egitimDilimleri@nabilimidalinda
hocalarlalgérismeleryirattiyorum.
BulkapsamdaldalSizinle[45-50
dakikalsureceginildisundigumDir
gorismelyapmak(stiyorum.
Oncelikleocam,@gerSizdeDygun
gorirsenizKisiselbilgilerleaslamak
istiyorum.[Mangilisans[programi,
hangilthasterfhangildoktoralgibi
dilersenizbenbiraz(Sizifaniyayim.
ondan(SonraldigerSorulara
geceyim.

R:BenBEylullnivesitesilBuca
EgitimFakiiltesilingilizce
ogretmenligidZamankilismi@8yili
ayniliiniversitede@ynifanabilim
dalindalytksek(isansimi2001'de
doktoralégitimimilde20051hnda
tamamladim.@81lindalisans
mezunuldugumiSenelfiem
yugkseklisans[Sinavinikazandim
hemide[@ynifiniversitede
okutmanlikSinavinikKazandimQteDir
yandan[dgretmenlikiyapmaya
basladim.BenimDir[ginbile
arasgtirmalgorevliligildeneyimimyok,
bendnceBSeneldoktoralil...[gey
okutmanlikyaptimdoktorami
bitirdigimdeldeyardimcildogent
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R: yani kendine yatinm yapmiyorsa
hoca yok artik duyabilecegi
kendisine donlt verecek insan
kalmiyor etrafinda ve bu gerilemeyi
de beraberinde getiriyor. Uziilerek
soyliyorum mezunlarimizin
cogunun dil yeterliliginden ve
agretmen kimligi agisindan da gok
yeterli olmadigini

I: Biraz oralara girmek istiyorum
aslinda hocam

R: gok galiskan olmadidini, mesela
meslege ¢ok olumlu bakmadigini,
ya hasbelkader puanimiz bunu tuttu,
bu ylizden girdik, veliler zaten gok
egitimli kesimden gelmiyor yani,
okuryazarlik seviyesi ve
sosyokultirel seviyesi cok yliksek
olmadigi igin mesela ben seyi gok
soylerim, okuma egitimi ile
basliyoruz biz 3lerdeki dil becerisi
agretiminde anne babanizi kitap
okurken gordinidz mi, evinizde bir
kitpalik wvar mi ufak da olsa, ya buna
evet diven,

I: gok gok az degil mi 7

R: gazete disinda kitap diyen sinifta
bir kisi ya da iki kisi gikiyor, gikmiyor,
ok aci yani gok kitap okuyan,
dedigim gibi entellektiielite seviyesi
ylksek aile grubundan gelmiyor
gocuklar onun yansimasi olarak da
gocuklar gok fazla 6gretmenlik
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F. 1997 ELT PROGRAM- COURSES LIST AND STRUCTURE

INGILIZCE OGRETMENLIGI LISANS PROGRAMI
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G. 2006 PROGRAM AND COHE’S RELEVANT EXPLANATIONS
REGARDING THAT REFORM

CoHE’s Report on Teacher Education and Faculties of Education (1982-2007)
Regulations Regarding Curricula

CoHE (2007a) summarized the need of the change as follows: An important
dimension of the restructuring in Faculties of Education is the “program
development™ studies. In the curriculum dimension, all undergraduate programs were
reorganized, new programs were developed in some branches, non-thesis master's
programs to be opened within the Faculty of Education (and the institute) were
developed for those who wanted to become teachers from graduates who completed
their field education in other faculties, and the teacher formation program was
reorganized. The main features of the new programs which include significant

changes compared to the previous programs, can be summarized as follows:

1. In the curriculum development studies, parallelism was tried to be
established between the curricula at the relevant school level and the

educational process.

2. The teaching formation courses given in Tables 7 and 8 were redesigned to
emphasize theoretical knowledge as well as knowledge and skills related to
the real school environment and the teaching profession, and were distributed
to undergraduate programs in a balanced manner in line with the principles of

gradualism and completeness. In this context;

- The number and credits of these courses have been significantly increased

compared to the "teaching formation™ courses of the past.
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- Care has been taken to ensure that these courses are in parallel with the field
courses and that they are organized in such a way that the knowledge and

skills learned in the field courses are applied in the learning-teaching process.

- Through both introductory courses and practicum courses, it was envisaged
that prospective teachers would understand and discuss the basic
characteristics, realities, difficulties and positive aspects of the teaching

profession in various dimensions.

- Based on the principles of planned teaching and linking curriculum
development activities at various levels with classroom teaching and
evaluation, a new course called "planning and evaluation in teaching" was

introduced to the curriculum.

- Practice hours were added to most of the formation courses and the practical
aspect of the program was increased. In this context, two new courses, School
Experience-1 and School Experience-Il, were introduced for learning in the
school environment. A comprehensive regulation on faculty-school
cooperation was made and a "Faculty-School Cooperation Directive” was
prepared and put into practice in cooperation with the Ministry of National
Education and the Council of Higher Education.

- Instructional technologies and material development, classroom
management, guidance and computer courses were introduced in all teacher
training programs, and the credit for the course on "subject area teaching”
was increased (CoHE, 2007, p. 54).
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H. 2006 ELT PROGRAM (FORMAL CURRICULUM)

iNGiLiZCE GGRETMENLIGE LISANS PROGRAMI
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1. 2018 ELT PROGRAM (FORMAL CURRICULUM)

L. Yaryul II. ¥aryl
Desinh T U E  AKTS DeindG T U K AKTH
- i 5 - T T  —
=1 L] 2l o] = E| =1 oo 2 3
[ | [ TVEER z| of 2 a )| B Faburkesi ¥ oo g ]
MDD | ik e v bt T 1 2l of 2| = D | Aok Bk wo ik T 2 oo 7 =
| wtancad 1 2l o 2 a | sancivaz ¥ oo g 3
| vrem 3l of 3| = O wwccaz i o 3 =&
Q| iz Teirie s ] I ] Q) | reara Becerien 2 oo g 2
| s B gl o 2 2 AR ¥ oo g a
| s Brceei 1 2l of 2| = & | e v amem 2 ool 2 2
| tiorsc v St 1 2l o 2 2 O | Ean ot Boeamikoni 2 E T E]
| st et Bacair 1 zl o =2 ) Q| bcentos ¢ o g z
Tadun w| of @ = gl | ol 6| @
1. Yarmml IV, Yaryl
Desnia T U K AKTS Daindsr T 1 K AKTS
-~ A ~ T
L= T zl of = | D mscemn ¥ oo g 3
2| toreie b v remerier 2l of 2| a O | e irastra ke ool 2 a
[ | ESERR 2| of 2 ] [= ] B of 2 ]
_ | caprnai 4 gl o 2 ] [ I Ed T i
5 Q| s 2l o 2 4 LR oo g L]
= Q| beioca Ot v D ot | 2] 0 2 a O | begiicea it Pregasian ¥ oo g a
a8 | iz Easte 1 zl of 2| a4 O | ot 2 ool 2
g | resied 4 2l o 2 3 [ JECEEE E T i
W | Eestid Bawm v arrm 2l of 2| = 0| vsin oo 7 =
E Tadun i) of 1@ @ gl iE| o 16 @
|
\ 1 = V. Yanwl VI Yamyl
-
= Desnb T U K AKIS Deinam T U K AKTS
g S A S
E L= 1R 2l o] 2 E] D) | Emime Sigre v Degerierdme # of 2 E]
)| Egmedamnitio Bk #l o 2 ] = T T E T i
k= Q| s el of 2| a4 O | semetd oo 2 &
E | o = 2l o 2 3 [T ¥ oo g 3
o 8| saz zl o = 1 ST # o g a
E Q| ook ana Dl gt 1 sl o] 3 5 O | Gocubiars abascn [ Circived 2 i oof = 5
= )| gttoce (M Bacbariin Soetini 1 3l of 3 5 | bavicoe (0 Beoorierivks Beiimi 2 1 o 3 5
O | 18w Exhtnat Orutioei 1 2l o 2 3 O | 18 s Ecetin D 2 oo g a
Tadun i of 1@ @ Tuplan i o 16 @
VII Yaroml VIIL Yaryil
Desnfh T U K AKTS DeinAB T U K AKTE
o e —
| s Lyguarnasa 1 2| 8] s 10 Q| Do hgpiorace 2 # el s s
)|t e sm Emymanpra 2l o] 2 E] = I T # of 2 E]
[=1 = z| of 2 4 | sarmi & B oo g 4
| vopkrn Haret Lspisnsies 1| 2z 2| = O sl oo 7 s
O e s 2l o 2 4 O | g iutreinga S Hovtaia oo 3 1
)| b St ooy i | 3| 0| 3| a3
[ I sl o) 3 ]
Taglam 1w Bl 18 ] Topdsn n| w6 1 k1]
wndTeglan T U K EART PLEDE
) | sk Bigisi 12| s w 3 S
[ [P w 2| w| 42| =| &
Q) | eus B H| ool m| W n ®
Topdars 141 | 14148 143 158 100

Source: (CoHE’s Website, https://www.yok.gov.tr/kurumsal/idari-birimler/egitim-ogretim-
dairesi/yeni-ogretmen-yetistirme-lisans-programlari)

170


https://www.yok.gov.tr/kurumsal/idari-birimler/egitim-ogretim-dairesi/yeni-ogretmen-yetistirme-lisans-programlari
https://www.yok.gov.tr/kurumsal/idari-birimler/egitim-ogretim-dairesi/yeni-ogretmen-yetistirme-lisans-programlari

J. CODEBOOK

d. 1. Theme:
ELT as a Field

Categories

Various codes as an
example

401, Current sfafus of
English Larguage
Teaching

language as a liberating
clement

everything is a matter of
languags

problematizing the language
itaclf

English language as a
tranadisciplinary social scienes
fizld

f 1.2 Englisk Language history
Teacher Ediication doxa
(ELTE} in the Turkish institutional habitus
figher education corfexy  politics
405 Role of the Councll Teacher Education Carriculum
af Higher Edication curriculum program
(CoHE} ax @ decizion- -befare 1997
making irstirarion - 1947
20065
-2018
d 1 4. Program negative effects of the 2018
program on language
proficiency

47 reform- neoliberal effiect on
teacher education

Practicum courscs

Practicum as an indispenzable
course of the program

teacher educators' resistance to
practicurm courss

A 8 5. Inzrifwtion

Maeso and micro level policy of
the inatitution

Field of study

Habitus, History, Doxa

Jupiter University (an
infcrnational instifution)

Mars University (a national
institution)

“enus University (a local
ingtitution)
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4.2, Theme: Teacher
Educators as Agents

Categories

Varlons codes as an
example

420 ELT teacker

Postgraduate Studics Bilkent

educaiors MA TEFL program
Fulbright FLTA program
Postdoc and abroad
CXpeTicnee

4.2.2. Expectad Expected professional

characferisiics from pre-
service feqehers

characieristics from pre-
service teachers

Expected personal
characteristics from students

4.3, Theme: Pre-
service Teachers as
Agenis

Categories

Various codes as an
exanmiple

u

4.2 1. Halius

Their backgroumnd
PICVIOUS CEPCricnoes
family and culture they
A0C COMming

.32 Capirals

Background {capitals,
family, etc.)
Low-Middle-clazs family
Capitals; Economic,
Cultural, Social and
Svmbalic

.35 Career aspirations
el prrafessional
arleRiaions

Tendeney of working as a
teacher

Future plan, and
oricniation to the teaching
profession

readineas for the
profession

A 34 Expecranions from
fhe pecgraninsiifuilon

Criticisma of their
programyinstifution

4.3 5 Family affect
(parents, relatives) on
choosing the program

Merged with data from
demographics form
questionnaire, sec
demographic table
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K. VISUALS OF JUPITER, MARS, and VENUS UNIVERSITIES and ELT
DEPARTMENTS’ CONTEXT FROM FIELD VISITS

a. JUPITER UNIVERSITY

Photograph 1. A classroom with chairs that can be used for group and pair work.
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Student Study Hall

Capacity: 14 students

Warning;
Don’t share a desk with another student!
Don’t bring extra chairs into this room!

Never take off your mask!

Photograph 2. The door of a student study hall (for 14 people) is used freely by the
pre-service teachers whenever they want to use and study there.
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Photograph 3. An announcement board that has various formal announcements.
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Photograph 4. A classroom with technology types of equipment (projectors, etc.).
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Photograph 5. The entrance of the building used only by the ELT Department.
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Photograph 6. A big announcement board that has almost nothing announced related
to teaching or any social activity.

178



Photograph 7. The corridor of the faculty members’ offices
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b. MARS UNIVERSITY

Photograph 8. The building of ELT department which is currently used since 1980s
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Photograph 9. A classroom with a fixed seating arrangement
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Photograph 10. A sample classroom visual which is technologically equipped
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Photograph 11. A visual from the campus area, the building depicted is used for
many years as the faculty of education before moving to another modern building
which is currently used seen in photograph 8.

183



Photograph 12. The corridor of the department and the classrooms are so close to the
faculty members' offices.
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c. VENUS UNIVERSITY

Photograph 13. A classroom with various technological equipments
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Photograph 14. A classroom with fixed seating arrangement
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Photograph 15. The corridor of the classrooms, so close to the offices of teacher
educators
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Photograph 16. A classroom with fixed seating arrangement
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Photograph 17. A blank board, no activity announcement or related documents
available
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Photograph 18. The corridor and the office area which is used only by ELT
department.
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M. TURKISH SUMMARY / TURKCE OZET

Giris

Bu boliimde 6gretmen kimligi gelisiminin temel sorunu ve bu aragtirmanin ilgili
literatiirde neden yer aldig1 6zetlenmektedir. Ardindan, 6gretmen kimligi gelisimine
olan ilgimin arka plani1 agiklanmaktadir. Son olarak, Bourdieu'nun alan teorisi kisaca

acgiklanmaktadir.

Ogretmen kimligi gelisimi

Ogretmen kimligi, son yirmi yilda kiiresel olarak hem hizmet éncesi hem de hizmet
ici Ogretmen egitiminde popiiler bir arastirma alani haline gelmistir. Bu egilim,
Ogretmen egitimcilerinin 6gretmen kimliginin gelisimi ve bunun 6gretim, 6grenme,
program, dgretmen bilisi (cognition) ve inanclart ile etkilesimi hakkinda daha fazla
bilgi edinildigi ve ilgi ¢ektigi Tiirkiye baglaminda da belirgindir. Lindahl ve Yazan
(2019), Yazan (2018, 2019, 2022), Yazan ve Peercy (2016) ve De Costa ve
Norton'un (2017) calismalar1 da dahil olmak iizere literatiirde bazi1 son ¢alismalar dil

Ogretmeni kimligine odaklanmistir.

Ogretmen kimligi calismalari, son yirmi yilda diinya capinda hizmet &ncesi ve
hizmet i¢i 6gretmen egitiminde 6nemli bir ilgi gdrmiistiir. TESOL akademisyenleri,
ogretmen kimliginin yalnizca 6gretmen 6grenimi ve gelisiminde degil, ayn1 zamanda
sinif uygulamalarini sekillendirmedeki 6nemli roliiniin de altin1 ¢izmistir (Kanno ve
Stuart, 2011; Reeves, 2018; Varghese, Morgan, Johnston ve Johnson, 2005). Bu
egilim, 6gretmen egitimcilerinin 6gretmen kimliginin gelisimi ve bunun §gretme,
O0grenme, program, Ogretmen bilisi, inanclar1 ve Ogretmen eylemliligi (agency)
tizerindeki etkisini daha derinlemesine anlamaya calistig1 Tiirkiye'de de One
cikmaktadir. Ilgili literatiirdeki son ve &nde gelen arastirmalar bu hususta oldukca
kapsamli sonuglar ve bazi agiklamalar sunmaktadir, 6rnegin; Lindahl ve Yazan
(2019), Yazan (2018, 2019, 2022), Yazan ve Peercy (2016), Akkerman ve Meijer,
(2011); Banegas, (2022); Barkhuizen, (2016); Cosgun ve Savas, (2023); Giralt-
Romeu ve digerleri, (2021); Kayi-Aydar, (2019); Akcaoglu ve Akcaoglu, (2022);
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Coté ve Levine, (2002); Liang ve digerleri, (2023); Swennen ve digerleri, (2010)
Karaman ve Edling (2021). Ben bu galismada kimlik gelisimini kullanmay1 tercih
ediyorum c¢iinkii Bourdieu'niin bakis acisindan ve elestirel teori perspektifinden
bakildiginda, baslangi¢ noktas1 olarak hi¢ kimse yoktur ki sifir diizeyinde bir kimlige
sahip olsun ve herhangi bir kimligin sifir seviyesi yoktur, bu nedenle profesyonel bir
kimligi arastirinken ve {izerine bir anlayis kurarken kimlik yapisina iligkin bir terim
olarak sekillendirme (formation) veya (yeniden) olusum (re-construction)
kullanmiyorum. Buradan su sonuca vartyorum ve literatiir de 6gretmen adaylarinin
hizmet Oncesi Ogretmen egitimi programlaria ilk basta, lise egitimleri sirasinda
gelistirdikleri gesitli 6gretmen kimligi anlayislari, yapilanmalar1 ve beklentileri ile
geldiklerini ve toplumun da bu kimligin bu sekilde gelismesinde bazi etkileri

oldugunu destekliyor.

Ogretmenlerin davranis beklentileri ve toplum igindeki konumlarina iliskin
algilarinin sekillenmesinde 6gretmen kimliginin rolii yadsinamaz. Bu algilar, karar

verme siireglerinin yani sira 6gretim metodolojilerini de biiyilik dl¢iide etkileyebilir.

-----

-----

yapma ve anlama ve toplumdaki yerleri hakkinda kendi fikirlerini nasil
olusturduklarmm" etkiler (Sachs, 2005, s. 15). Ogretmenin simiftaki "anlamlandirma
ve karar verme" siirecleri icin bit "temel" saglar (Bullough, 1997, s. 21). Baska bir
deyisle, 6gretmenler ogretirken, 6gretmeyi Ogrenirken ve ogrencileriyle, velileriyle
ve meslektaslartyla etkilesime girerken (a) mesleki uygulamalarinda neye deger ve
oncelik verdiklerini ve nasil bir 6gretmen olduklarini ya da olmak istediklerini
(Yazan, 2018) ve (b) "bir 6gretmenin ne bilmesi ve ne yapmasi gerektigine dair
toplumda yaygin olarak kabul géren imgeler de dahil olmak iizere bagkalarmin fikir

ve beklentilerini" miizakere ederler (Beijaard vd., 2004, s. 108).

TESOL alaninda 6gretmen kimliginin rolii son derece dnemlidir (Yazan, 2019).
Sadece Ogretmenin Ogrenmesinde ve gelisiminde degil, aynt zamanda siif
uygulamalarinin sekillenmesinde de biiyiik bir role sahiptir. Kanno ve Stuart (2011),
Reeves (2018) ve Varghese, Morgan, Johnston ve Johnson (2005) gibi

akademisyenler bu faktoriin kritik niteligini vurgulamistir. Benzer bir sekilde,
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Yazan'm (2019) arastirmasinin aydinlatict bulgulari, egitimde 6gretmen kimligine
oncelik vermenin Onemini vurgulamaktadir. Yazan, bu odagi TESOL 0gretmen
egitimine entegre etmenin ¢ok Onemli oldugunu, ancak nereden baslanacagini

bilmenin zor olabilecegini iddia etmektedir.

Yazan (2019) oOgretmen Ogrenimi igin giicli bir ara¢ tamitmistir: elestirel
otoetnografik anlati (autoetnographic narrative). Bu yaklasim, 0Ogretmenlerin
kimliklerini inga etmelerine ve smifta basariya hazirlanmalarina yardimci olmak i¢in
elestirel dil Ogretmeni egitimi, otoetnografi ve anlatinin bir kombinasyonunu
kullanir. Bu girisim, Ogretmen adaylarinin stirekli katilimini ve &gretmen
egitimcilerinin destegini gerektiren igbirligine dayali bir cabadir. Yazan (2019),
O0gretmen egitimcilerinin baskin sdylemleri yap1 sokiime ugratarak ve geri
bildirimleri paylasarak biiylimeyi ve 0grenmeyi tesvik eden destekleyici bir ortam
yaratabileceklerini belirtmektedir. Ayrica, Ogretmen adaylarimiz anlatilariyla
bilimsel yaymnlara katkida bulunmaya tesvik edilmekte ve benzersiz deneyimlerinin
degerli bilgi iireticileri oldugu kabul edilmektedir. Yazan (2019), 6gretmen
egitimcileri i¢in potansiyel zorluklarin farkinda olmasma ragmen, bu yaklagimin
TESOL'de 6gretmen egitimi {lizerinde olumlu bir etkisi olacagindan emin oldugunu
belirtmektedir. Yazan'in cagrisi, bizlerin (6gretmen egitimcilerinin) dgrencilerimiz
olan Ogretmen adaylarinin hayatlarinda (hem kisisel hem de mesleki) bir fark
yaratmak i¢in birlikte calismamiz ve Ogretmenleri bu ilkeler ve yaklasimlar
dogrultusunda hazirlama sorumlulugumuzu hep akilda tutmamiza iliskin bir

aciklama olarak sayilabilir.

Sorumlu 6gretmen egitimcileri olarak, 6gretim yontem ve stratejilerimizin titiz bir
degerlendirmesini yapmak bizim gorevimizdir. Bu degerlendirme, 6grencilerimizin -
O0gretmen adaylarinin- egitim istekleri ve hedeflerinin tam olarak anlasilmasi ile
birlikte yapilmalidir. Boylesi kapsamli bir yaklagim sadece Ogretmen egitimi
programlarinin ve kurumlarinin kalitesinin artirtlmasina hizmet etmekle kalmaz, ayni
zamanda egitim programi ve 6gretim alanlarimin ilerlemesinde de kritik bir rol oynar.
Bu baglamda, Tiirkiye'nin Ingilizce 6gretmenligi alani, programlari ve Ogretmen

egitimi dikkatli bir degerlendirme ve analiz gerektirmektedir.
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Bourdieu’'nun alan teorisi

Bu arastirma, Ogretmen adaylar1 arasinda Ogretmen kimliginin gelisimini
derinlemesine incelemek i¢in Bourdieu'niin alan teorisini temel teorik yaklasim
olarak kullanmaktadir. Ozellikle, profesyonel bir kimligin (bu durumda 6gretmen
kimligi) lisans programlart araciligiyla nasil olusturuldugunu ve bu siirecin,
gelecegin 0gretmenlerinin egitildigi tiniversite baglamlarinin kurumsal habitusuyla

nasil baglantili oldugunu incelemektedir.

Bourdieu'niin teorisi (Bourdieu, 1990;1997; Benzecry, 2018; Bourdieu & Wacquant,
2007; Corcuff vd., 1993; Fligstein & McAdam, 2012; Grenfell, 2008; Grenfell &
James, 2005; Wacquant & Bourdieu, 2005) bu arastirmada su kavramlar géz oniinde
bulundurularak kullanilmistir:

kiimesidir. Kalici, aktarilabilir, ‘bilissel semalar veya algi, kavrama ve eylem
yapilart' sistemidir.

Alan bir oyun alani olarak tanimlanir.

Doxa: bu oyun alanindaki (alandaki) kurallar ve egilimlerdir (dispositions).
Kurumsal habitus: Bourdieu'niin habitus kavrami, sosyal ve kiiltiirel konumlarda
diizenli pratik kaliplarinin nasil olustugunu sorgulayan eylem teorisine gomiiliidiir.
Sosyal aktorler "yapilandirilmis yapilarl" igsellestirir ve bunlarin "yapilandirici

yapilara" doniismesinde rol oynarlar (Bourdieu 1990, s. 53).

Ogretmen egitimi

Tiirkiye'de 6gretmen egitimi alaninda ¢esitli politika degisiklikleri olmugstur. Tiirkiye
Cumbhuriyeti'nin her déneminde, 6gretmen egitimi politikalarinin kurumlar {izerinde
bazi 6nemli etkileri vardir. Bu degisikliklere donemler acisindan bakilirsa, bu
donemler su sekilde adlandirilabilir: Erken Cumhuriyet, Ikinci Diinya Savasi sonrast,
80'lerin liberalizmi ve neoliberalizmi, Pan-Islamizm ve Mevcut Dénem-2000'ler
(Giindiiz, 2009; Go&k, 2007; Turek, 2016; Ozdil, 2015; Song, 2016; Inal ve
Akkaymak, 2012). Bu donemlerin her birinde, etkileri 6gretmen egitimi sisteminde
hemen ya da uzun vadede goriilebilecek cesitli temel ve kiiciik politika degisiklikleri
olmustur. Ornegin, erken Cumhuriyet doneminde (cogunlukla 1930'lar) parti ilkeleri

ile okul miifredatlarinin birlestirilmesi amaglanmis (Erdal, 2012), 6gretmenlere bakis
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acis1 da ¢esitli degisikliklere ugramistir. Ogretmen, dgretmen egitimi tarihi boyunca
teknisyen (Gray, 2007), konu uzmani (Beijaar, Verloop ve Vermunt, 2000; Bikmaz,
2006, s.99), sanat¢1 (Eisner, 1985; Hill, 1993), arastirmaci (Glesne, 1991; Kincheloe,
2012) ve yansitict uygulayici (reflective practicioner) (Mangal, 2017; Tubbs, 2000)
ve daha pek ¢ok farkli sekilde (6rnegin kolaylastirici, rehber, degisim elgisi vb. gibi)

gorilmiistiir.

Darvin ve Norton (2017, s.9) ile De Costa ve Norton (2017) kiiresellesmenin dil
ogretmeni kimligini de ¢esitli sekillerde etkiledigini iddia etmektedir. Dolayisiyla,
Tiirkiye'de yiiksekogretimdeki kiiresellesme ve uluslararasilagsma siireglerinin de
Ogretmen egitimi ve bu 6gretmen egitimi kurumlarindaki 6gretmen kimligi gelistirme
siirecleri lizerinde bazi etkileri olabilir. Politikalar tartisilirken, kiiresellesme ve
uluslararasilagmanin politika tizerindeki etkileri, 6gretmen egitiminin dijitallesmesi
ve Covid-19'un 6gretmen egitimi tizerindeki etkileri ayrica ele alinabilir. Giil'iin
(2008) de belirttigi gibi, Tiirk egitim sisteminde uzun siiredir devam eden sorunlar ve
ithtiyaclar kiiresellesmenin de etkisiyle giderek cesitlenmekte ve ¢oziilmesi gereken

daha 6nemli noktalar haline gelmektedir.

Yontem

Bu caligma, oOgretmen adaylarinin ve Ogretmen egitimcilerinin  kurumsal
habituslarinda 6gretmen kimligi gelistirme siirecine iligkin goriislerini kesfetmeyi
amaglamaktadir. Calisma, belirli kurumlardaki ELT lisans programlarinda 6gretmen
kimliginin nasil gelistirildiginin inceliklerini aragtirmaktadir. Calisma, capraz vaka
tasarrmi yoluyla az sayida vakay1 inceleyerek, ii¢ devlet iiniversitesindeki Ingilizce
ogretmen adaylarimin  kimlik  gelisimine iliskin  agiklamalar  saglamay1
amaglamaktadir. Buna ek olarak, hizmet Oncesi Ogretmen egitimi programinin,
tiniversite ortamlarinda ELT o6gretmen adaylarimin kimliklerinin gelisimini nasil
etkiledigini  kesfetmeyi amacghiyorum. Ayrica, secilen vakalarin kurumsal
habituslarinin bu kimlik gelisim siirecinde nasil islev gordiigi de bu g¢alismanin
amaglarindan biridir. Ayrica, Tirkiye'de 6gretmen egitimine iliskin makro, meso ve
mikro politikalar ve bu kurumlardaki kurumsal habitus, Ingilizce ogretmen

adaylarinin bu tiir kurumlardaki kimlik gelisimini analiz etmede kullanilmistir.
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Bu calisma c¢oklu durum calismasi olarak tasarlanmistir. Bu tiir bir tasarim, yani
¢oklu durum caligmasi tasarimi (cross case durum calismasi), bir olgunun cesitli
orneklerinin arastirilmasi olarak tanimlanmaktadir (Stake, 2005; Marshall ve
Rossman, 2016; Yin, 2018). Tight (2017), bir aragtirma tasarimi olarak vaka
calismasinin, nedensel baglantilar, genelleme veya zamansal baglantilar kurmakla
ilgilenmek yerine, davranigi belirli sosyal baglaminda anlamaya odaklandigin1 da
eklemektedir. Buna ek olarak, Creswell (2018, s. 51) nitel bir aragtirma deseni olarak
vaka caligmasinin tanimini su sekilde yapmaktadir: “vaka ¢aligmalari, arastirmacinin
bir vakanin, genellikle bir programin, olayin, faaliyetin, siirecin veya bir veya daha
fazla bireyin derinlemesine bir analizini gelistirdigi, 6zellikle degerlendirme olmak
lizere bir¢ok alanda bulunan bir sorgulama tasarimidir... zaman ve faaliyetle sinirlidir
ve arastirmacilar siirekli bir slire boyunca cesitli veri toplama prosediirlerini

kullanarak ayrintili bilgi toplar.”

Patton (2002) ve Yin'in (2018) 6nerdigi gibi veri giivenilirligini saglamak i¢in birden
fazla veri kaynagi kullanilmis ve literatiirde Onerilen uygulamalara bagvurularak
gecerliligin - nasil saglandigi tez c¢alismasinin tiim siireclerinde g¢aligmanin
giivenilirligi alt baslig1 altinda daha detayli agiklanmistir. “Birden fazla vakadan elde
edilen kanitlar genellikle daha ikna edici olarak degerlendirilir ve bu nedenle genel
coklu vaka calismasinin daha saglam oldugu kabul edilir” (Herriott ve Firestone,
1983, akt. Yin, 2018). Ayrica Yin (2018), ¢oklu durum caligsmasi yliriitmenin tek bir
Ogrencinin veya bagimsiz bir arastirmacinin imkanlarinin 6tesinde kaynak ve zaman
gerektirebilecegi, bu nedenle c¢oklu vaka ¢alismasi yiirlitme kararinin kolay
alimamayacagi konusunda da bu desende c¢alisma yapacak arastirmacilar

uyarmaktadir.

Bu tanimlar ve aciklamalar dogrultusunda, bu ¢oklu vaka ¢alismasi, secilen vakalarin
kurumsal habituslarina iliskin az sayida durumun derinlemesine analizi yoluyla ELT
lisans baglaminda (kurumlarinda) Ogretmen kimligi gelisiminin karmagsikliginm

arastirmaktadir.

Calismanin amaci dogrultusunda asagidaki aragtirma sorulari ortaya ¢ikmuistir:
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1. Kurumlar (Jiipiter, Veniis ve Mars) hizmet 6ncesi 6gretmen egitimi programlari

aracilifiyla ELT 6gretmen kimligini nasil gelistirmektedir?

2. Farkli 6gretmen egitimi kurumlari, Yiiksekogretim Kurulu tarafindan merkezi
olarak zorunlu kilinan 6gretmen egitimi programinda ELT 6gretmen kimligini nasil
gelistirmektedir?

a. 6gretmen egitimcilerinin bakis agisina gore?

b. Ingilizce 6gretmen adaylarinin kendi kimlik gelisim siireclerine iliskin

bakis agilar1?

3. Ug farkli &gretmen egitimi durumu, Ingilizce Ogretmen egitiminin gelisimi

acisindan nasil kesismektedir?

4. Ogretmen egitimine iliskin makro, meso ve mikro politikalar ve kurumlarin
kurumsal habitusu, Tiirkiye baglaminda Ingilizce 6gretmen adaylarmin kimlik

gelisim siirecini nasil etkilemektedir?

Bu ¢alisma bir ¢oklu durum deseninde bir caligmadir ve Tiirkiye'deki ti¢ devlet
tiniversitesinde yiiriitilmiistiir. Bu {i¢ {niversitenin G6gretmen egitimcileri ve
Ogretmen adaylar1 ile goriismeler yapilmistir. Kendilerine, bu iiniversitelerin
kurumsal habituslarindaki uygulamalarina iliskin olarak, tesvik eden ya da etmeyen
aktorler olarak deneyimledikleri ya da yasadiklar1 6gretmen kimligi gelisimine iligskin

goriigleri sorulmustur.

Bu c¢alismanin alanm1 olarak secilen her bir {iniversite (yiiksekdgretim kurumlar1 ve
ilgili boltimleri) Tablo 1'de sunulmustur. Kurumlarin 6zellikleri tabloda kisaca
aciklanmigstir; ancak durum olarak secilen liniversitelere iliskin detaylar asagidaki alt
basliklarda verilmistir. Durumlardan ikisi Tiirkiye'nin I¢ Anadolu Bélgesi'nde yer
alirken, digeri Tiirkiye'nin Ege Bolgesi'nde yer almaktadir. Ayrica, her biri durum
olarak secilmek i¢in benzersiz Ozelliklere sahiptir ve bu ozellikler durumlarin

aciklamalarinda verilmistir.
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Durumlarin kisa aciklamalart

Tiirkiye'de ELT: Devlet iiniversitelerindeki 68 program (tam burslu, tam tcretli, %
50 burslu diger istege baglh programlar hari¢ ve vakif iiniversiteleri ile Kuzey Kibris
Cumbhuriyeti ve Azerbaycan, Kuzey Makedonya Cumhuriyeti gibi iilkelerdeki YOK'e
bagli yurt dis1 tiniversiteler hari¢) bulunmaktadir. Bunlardan 3’ olan {iniversite bu

calismanin durumlari olarak segilip derinlemesine incelenmistir.

A. Jiipiter Universitesi
B. Mars Universitesi
C. Veniis Universitesi

A. Durum 1: Jiipiter Universitesi

Jiipiter Universitesi, egitim dili Ingilizce olan bir arastirma iiniversitesidir ve egitim
fakiiltesi YOK'iin kurulmasinm ardindan 1982 yilinda kurulmustur. Ancak yabanci
dil egitimi boliimiiniin ge¢misi 1960'l1 yillara kadar uzanmakta olup, kampiisteki tiim
ogrencilere Ingilizce ogretiminin ana birimi olarak hizmet vermis ve Egitim

fakdiltesinin kurulmasiyla birlikte béliim bu yapinin altinda yer almistir.

"Yabanct Diller Egitimi Boliimii, 1982 sonbaharinda yeni kurulan Egitim
Fakiiltesinin 6zgiin boliimlerinden biri olarak kuruldu. Bdéliimiin ilk akademik
kadrosu, Fen-Edebiyat Fakiiltesi'nin eski Beseri Bilimler Bolimii'niin eski
tiyelerinden olusuyordu. Bu béliim lagvedildiginde, felsefe kadrosu yeni olusturulan
Felsefe Boliimii'niin ¢ekirdegini olustururken, tarih kadrosu da yeni olusturulan Tarih
Boliimii'niin gekirdegini olusturdu. Oncelikli olarak Ingilizce ve diger yabanci
dillerin 6gretimi ile ilgilenen personel, yeni olusturulan Modern Diller Boliimii'niin
(Yabanc1 Diller Yiiksekokulu'nun) ilk {iiyeleri olurken, Ingiliz Edebiyati veya
Dilbilim alaninda doktora derecesine sahip olan personel de Yabanci Dil Egitimi
Béliimii'niin ¢ekirdegini olusturdu" (Jiipiter Universitesi FLE boliimiiniin resmi web

sitesi).
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20 akademik personel/dgretim iiyesi; Prof., Dog. ve Dr. Ogretim Uyesi; doktorasi
olmayan ve boliimde ders vermeyen arastirma gorevlileri harig. 7 Profesor, 8 Dogent,

3 Dr. Ogretim Uyesi, 2 Dr. Ogretim Gorevlisi.

Jiipiter Universitesi i¢in durum olarak secilme nedenleri su sekildedir; bir kamu
arastirma Universitesi olmasi, kokli bir fakiilte ve boliim olmasi, aynt zamanda
uluslararas1 iine sahip bir kurum olmasi ve egitim dilinin Ingilizce olmasi bu
kurumun ayirt edici 6zellikleri arasindadir. Bu durum, programin amaci ve mevcut

durumu agisindan uluslararasi bir kurum olarak adlandirilabilir.

Bu baglamda, uluslararast bir kurum olarak adlandirilmanin nedenlerine gelince,
bunlardan  bazilarrm  siralayabilir  ve agiklayabilirim.  Oncelikle, Jiipiter
Universitesi'nde Tiirk kokenli gretim iiyelerinin yani sira cesitli uluslararas1 dgretim
tiyeleri de bulunmaktadir. Ne yazik ki higbiriyle goriisme yapma sansim olmadi.
Programda 6gretmen aday: olarak ¢esitli sayida uluslararasi 6grenci var. Onlardan
biri olan Alex (takma isim) ile bir goriisme yaptim. Bu nokta, kurumu, uluslararasi
Ogretim iiyesi ya da goriistiigiim herhangi bir uluslararas1 6grencisi olmayan diger iki
{iniversiteden farkli kiliyor. Bu nokta, Jiipiter Universitesi'nin uluslararasi bir yone
sahip olmaya deger verdigini ve bu durumda cesitli kiiltiirlerin ve insanlarin bir araya
geldigini gostermektedir. Ayrica, bir liniversite igin son derece onemli goriilen

uluslararasi bir kurum ve alan yaratmay1 da hedeflemektedir.

B. Durum 2: Mars Universitesi

Tiirkiye'de 6gretmen egitimi alaninda uzun bir gegmise sahip olan Mars Universitesi,
Tiirkiye'nin Orta Anadolu bolgesinde yer alan bir arastirma iiniversitesidir. Egitim
fakiiltesi, YOK'{in kurulmasindan sonra 1982 yilinda kurulmustur, ancak 1920'lerden
1982'ye kadar Egitim Enstitiisii olarak islev gérmiistiir. Boliimiin gegmisi de 1940
yillara kadar uzanmakta olup, dnce enstitii, ardindan egitim fakiiltesi olarak hizmet
vermistir. Mars Egitim Fakiiltesinin web sayfasinda fakiiltenin tarihgesi ve kurumun

misyonu su sekilde 6zetlenebilir:

Mars Egitim Fakiiltesi'nin temeli 1926 yiulinda modern Tiirkiye'nin kurucusu
Gazi Mustafa Kemal Atatiirk tarafindan ogretmen yetistirmek amaciyla Orta
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Muallim Mektebi olarak atilmistir. Okul, 1929 yilinda Ankara Ilkégretmen
Okulu, Erkek Ogretmen Okulu ile birlikte bugiin Rektorliik binast olarak
bilinen binaya tasinmis ve adi "Mars Muallim Mektebi ve Terbiye Enstitiisti"
olarak degistirilmistir. 1929-1948 yillar1 arasinda Resim, Spor, Miizik,
Pedagoji, Fransizca, Ingilizce ve Almanca boliimleri kurulmustur. Bu arada
"Mars Muallim Mektebi Okulu ve Terbiye Enstitiisii" olan adr "Mars Egitim
Enstitiisti" olarak degistirildi. 1980 yilinda Milli Egitim Bakanligi (MEB)
tarafindan alinan karar neticesinde okulumuz 4 yil siireli egitim veren Mars
Yiiksek Ogretmen Okulu’na doniistiiriilmiistii.  Mars — Universitesi'nin
kurulmaswn takiben 1982 yiulindan itibaren "XXXX Egitim Fakiiltesi” olarak
varligini ve iglevini siirdiirmektedir. Fakiiltede dersler donemlik bir yapt
icerisinde sunulmaktadir. Zorunlu derslerin yani swra 6grencilerin ilgi ve
veteneklerine hitap eden genis bir se¢meli ders yelpazesi bulunmaktadur.
(Kaynak: Kurumun web sayfasi-Mars).

Boliimde su anda 19 akademik personel/6gretim iiyesi bulunmaktadir; Prof., Dog.,
Dr. Ogr. Uyesi, Dr. Ogr. Gor., doktorasi olmayan ve bdliimde ders vermeyen
aragtirma gorevlileri harig. 7 Profesér, 5 Dogent, 4 Dr. Ogr. Uyesi, 1 Ogretim

Gorevlisi Dr., 2 Aragtirma Gorevlisi Dr.

Mars Universitesi i¢in durum olarak secilme nedenleri; bir kamu arastirma
tiniversitesi olmasi ve kokli bir fakiilte ve boliime sahip olmasi olarak agiklanabilir.
Ayrica boliim, Tirkiye'de kendi alanindaki en eski boliimlerden biridir, bu nedenle
diger ikisine kiyasla tarihi bir boliimdiir. Akademik personel ve 6grenci sayisi diger
iki tiniversiteden daha fazladir. Bu &zellikler, Mars Universitesi'nin bu calismada
durum olarak secilmesinin ayirt edici noktalar1 olarak verilebilir. Bu vaka ulusal ve

tarihi bir vaka olarak adlandirilabilir.

C. Durum 3: Veniis Universitesi

Veniis Universitesi, Ingilizce Ogretmenligi béliimiiniin 2005 yilindan sonra
kuruldugu kiiciik olcekli bir iiniversitedir ve diger iki koklii kurum ve boliimle
karsilastirildiginda nispeten yeni kurumsallagsmis bir boliimdiir; ancak kurumdaki
Egitim Fakiiltesi, Tiirkiye'nin Ege bolgesinde yer alan 1960'lara kadar uzanan 3 yillik
bir kadin 6gretmen yetistirme okulu gegmisine sahiptir. Egitim fakiiltesi 1992 yilinda
tiniversitenin kurulusuyla birlikte kurulmus, 1982 yilindan 1992 yilina kadar baska

bir {iniversiteye bagli bagka bir isim altinda fakiilte olarak hizmet vermistir.
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Boliimde halen 10 6gretim iiyesi/elemant gorev yapmaktadir; Prof., Dog., ve Dr.
Ogretim Uyesi olmak iizere, doktorasi olmayan ve béliimde ders vermeyen arastirma
gorevlileri hari¢ 10 6gretim iiyesi/68retim elemani bulunmaktadir; 3 Profesor, 2

Docgent, 3 Dr. Ogr. Uyesi, 2 Ogretim Gérevlisi Dr., 1 Arastirma Gérevlisi Dr.

Bolimiin ve programin amact Venils ELT boliimiiniin web sayfasinda ve ilgili

dokiimanlarinda bu sekilde agiklanmaktadir:

Yabanci Diller Egitimi Béliimii'niin amaci, ilkégretim, ortaégretim ve
viiksekogretim kurumlarinda ¢agdas dil 6gretim yontem ve tekniklerini bilen
ve kullanabilen, bu siirecte ¢egitli teknik donammlar: kullanabilen Ingilizce
ogretmenleri  yetistirmektir.  Bu  amag¢lar  dogrultusunda  program,
ogrencilerin: a) dil becerilerini (Ingilizce) gelistirmelerini, b) dil ve kiiltiir
iliskisini kurarak bu olgulari kavramalarimi, c) ogretmenlik mesleginin
ozelliklerini ve ilkelerini anlayip ogrenmelerini, d) c¢agdas ydntem ve
tekniklerin bilinciyle dili (Ingilizce) en iyi sekilde égretme becerilerini
gelistirmelerini hedeflemektedir. Ayrica programin bir diger amaci da alanda
lisansiistii programlarda ¢alisacak elemanlart yetistirmektir. Yabanct Diller
Egitimi Boliimii, 6grencilerin bilimsel diisiinme, problem ¢ézme, elestirel
diisiinme becerilerini gelistirmelerini ve yasam boyu ogrenen bireyler
olmalarini tesvik etmekte, yeni ilgi alanlart ve beceriler edinmelerini ve
liderlik pozisyonlart almalarint desteklemektedir. (Kaynak: Veniis ELT
Boliimiiniin misyonu ve amact).

Veniis Universitesi icin secilme nedenleri; bir devlet {iniversitesi olmasi, boliimiin
diger iki durumlan kiyasla nispeten yeni kurulmus ve biiylimekte olmasi ve bir
Olciide yerel kurum olarak adlandirilabilmesi olarak siralanabilir. Ayrica, akademik
personel ve dgrenci sayist diger iki liniversiteye gore daha diisiiktiir. Kampiis alan1 ve
Egitim Fakiiltesi binas1 bile sinirli bir alana sahiptir ve sehir icinde yer almaktadir.
Bu kurumun ve bolimiin bu oOzellikleri, kiigiik oOlgekli bir {iniversite olarak
adlandirilmasmna neden olmaktadir. Bu 6zellikler, Veniis Universitesimin bu
calismada durum olarak seg¢ilmesinin ayirt edici noktalar1 olarak verilebilir. Bu
durum, mezunlarinin ¢ogunlukla ¢evre illerde ve ¢ogunlukla hem devlet hem de 6zel

okullarda hizmet vermesi bakimindan yerel bir kurum olarak adlandirilabilir.
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Tablo 1. Calismanin Coklu Durumlarinim Ozellikleri

Universite/Durum Fakiilte ve Program Ozellikleri
Ismi
1. Jiipiter Universitesi ~ Egitim Fakiiltesi Egitim Dili: Ingilizce
(I¢ Anadolu Bolgesinde Bir kamu aragtirma
konumlanir) ELT Programi iiniversitesi ve koklii bir
fakiilte ve bolim
Egitim Bilimleri Uluslararasi iine sahip bir
Bolimii kurum.
2. Veniis Universitesi ~ Egitim Fakiiltesi Egitim Dili: Tiirkce
(Ege Bolgesinde Bir devlet liniversitesi olan
konumlanir) ELT Programi bolim, diger iki vakaya
kiyasla nispeten yenidir.
Egitim Bilimleri Akademik personel ve
Boliimii ogrenci sayist diger iki
iiniversiteden daha
diistiktiir.
3. Mars Universitesi Egitim Fakiiltesi Egitim Dili: Tiirkge
(I¢ Anadolu Bolgesinde Bir devlet arastirma
konumlanir) ELT Programi iiniversitesi ve kokli bir
fakiilte ve bolim. Bolim,
Egitim Bilimleri Tiirkiye'de alanindaki en
Boliimii eski boliimlerden biridir ve

toplum tarafindan iyi
Ingilizce 6gretmeni
yetistiren bir ekole sahip
olarak bilinmektedir.

Calismanin Katilimcilar
Bu calismanin baglami olan mevcut tiniversitelerdeki ELT programinda ders veren

ogretmen egitimcileri (hem ELT programindan hem de Egitim Bilimleri
Boliimii'nden) ve 6grenci olan 6gretmen adaylari ¢alismanin katilimeilaridir. Egitim
Bilimleri Boliimii agisindan, katilimcilart segmek i¢in cesitli degiskenleri de dikkate

aliyorum; cinsiyet, alan, deneyim / kidem, sunulan derslerin tiirii.

Her iki gruptan katilimcilart belirlemek igin amagli 6rnekleme tekniklerinden biri
olan maksimum c¢esitlilik O6rnekleme teknigi kullanmilmistir. Cesitlilik yaratmak
amaciyla, katilimcilarin se¢iminde bazi Ozelliklerinin dikkate alinmasina karar
verilmistir. Ogretmen adaylarin1 segmek icin bir goriis anketi kullanilmistir: Anket,
Ogretmen adaylari hakkinda 6gretmenlik meslegi istegi, 6gretmenlik yapma istegi,

smif diizeyi (son simif), cinsiyet ve yas gibi bilgileri 6grenmek i¢in kullanilmustir.
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Calismaya dahil edilecek 6gretmen egitimcileri segilirken, verdikleri ders tiirii (alan,
pedagojik, kiiltiirel dersler), deneyim ve cinsiyet kullanilmistir. Kisa bir anket
uyguladigim  Ogretmen adaylarina iliskin  demografik  bilgiler, Jiipiter
Universitesi'ndeki dgretmen adaylari, Mars Universitesi'ndeki 6gretmen adaylar1 ve
Veniis Universitesi'ndeki 6gretmen adaylari igin ayr1 ayr1 olmak iizere ekler seklinde

sunulmustur.

Veri Toplama Araglart

Bu calismada kullanilan veri toplama araglari, 6gretmen egitimcileri ve 6gretmen
adaylarina yonelik dokiimanlar ve goriisme formlarindan olugsmaktadir. Ayrica,
arastirmaci saha c¢aligsmasi sirasinda ¢esitli saha notlar1 almistir. Saha notlar1 arasinda
siif ortaminda, boliim ve fakiilte panolarinda yer alan duyurular, gorseller, afisler ve
benzeri fotograflar yer almaktadir. Saha notlar1 ayrica fakiilte binasinin mimari ve
sosyal yapisi, dersliklerin mimari yapist ve konumu, 6gretim tiiyesi ofisleri ile
dersliklerin etkilesim bicimleri, mimari tasarim oOzellikleri, fakiiltenin ve boliimiin
tiniversite kampiisiindeki konumu, sosyal alanlara olan mekénsal uzaklik/yakinlik
gibi bazi durumlar i¢in arastirmaci tarafindan cekilen gesitli fotograf ve gorselleri de
icermektedir. Kurumlarin mimari 6zelliklerini belirtmek amaciyla panolar, derslik
ortamlar1 (bu ortam ve alanlar bosken/etkinlik yokken ve herhangi bir kimlik/aitlik
ortaya koymuyorken - kurumu ve ilgili alan1 ortaya koymuyorken), kapali ortamlar,

koridorlar vb. arastirmaci tarafindan ziyaret edilmis ve fotograflanmistir.

Belgeler

Ogretmen egitimi politika belgeleri, vizyon, bdliimlerin ve {iniversitedeki programin
misyon beyani ve YOK'iin 6gretmen egitimi miifredati (kurumlardaki yasal ve resmi
miifredat), siireclerin tam bir resmini vermek i¢in sonu¢ boliimiinde kullanilmig ve
kullanilmistir. Belgeler, saha notlar1 ve gorsel materyaller (6rnegin, arastirmaci
tarafindan saha calismasinda ¢ekilen bina, sinif ve pano fotograflari), 6gretmen
kimligi gelistirme siirecini destekleyip desteklemediklerini ve ne sekilde
desteklediklerini gdstermek icin igerik analizi yoluyla analiz edilmistir. Bunlar,
durumun biitlinsel bir resmini vermek i¢in kullanilmis ve bulgular1 desteklemek i¢in

sonug boliimiinde degerlendirilmistir.
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Goriisme formlari ve Siirecleri

Gortismeleri (yliz ylize ve ¢evrimic¢i goriismeler yoluyla) gerceklestirmek igin
baslangigta ii¢ goriisme formu gelistirdim: 6gretmen egitimcileri ve Ogretmen
adaylariyla yar1 yapilandirilmis bir gériisme formu ve Ogretmen adaylari i¢in yari
yapilandirilmis bir odak grup goriisme formu. Formlar gelistirildikten sonra doktora
tez komitesinden (Egitim Programlar1 ve Ogretim alaninda 2 Profesér Doktor, biri
O0gretmen egitimiyle yakindan ilgileniyor, digeri ise egitim sosyolojisi ve d6gretmen
egitiminin elestirel yonleriyle ilgileniyor) formlara iliskin uzman goriisleri alindi.
Onlarin Onerileri ve diizeltmeleri uygulandiktan sonra formlar pilot uygulamadan
once son halini alir. Ardindan pilot uygulama ile deneme yapilmis ve bazi
diizeltmeler de yapildiktan sonra son halini almistir ve asil ¢alismada ekte

sunulduklar sekli ile kullanilmistir.

I. Ogretmen egitimcileri igin yar1 yapilandirilmis gériisme formu
ii. Ogretmen adaylari igin yar1 yapilandirilmis odak grup goriisme formu

iii. Ogretmen adaylari igin yar1 yapilandirilmis bireysel goriisme formu

Veri toplama siire¢leri

Veri toplama siirecinde, Covid-19 Pandemi kosullarinda bu siireci yasayan bir¢ok
kisi gibi ben de cesitli durumlar yasadim. Orta Dogu Teknik Universitesi Etik
Kurulu'na basvurdum (bkz. Ekler) ve COVID-19 kisitlamalarinin arastirmami
yiliriitmeme engel olmasini istemedim. Vakalari yakindan tanidigim i¢in Zoom ve
Webex gibi popiiler yazilimlar aracilifiyla dijitallestirilmis yiiz yilize goriismeler igin
e-posta yoluyla davet gondermeye basladim. ODTU Etik Kurulu'ndan onay ve ilgili
kurumlardan gerekli izinler alindiktan hemen sonra veri toplama siireci basladi.
Agustos 2020'de katilimcilara e-posta davet mesaji gonderilerek c¢evrimici yari
yapilandirilmis goriismelere davet ettim; Oncelikle katilimeilarin bir kismi davete
yanit verdi (68retmen egitimcileri) ve c¢evrimi¢i goriismeler kurumsal olarak
desteklenen ve arastirmacilarin kullanimina agik olan Zoom veya Webex kullanilarak
gerceklestirildi ve goriismeler katilimeilarin tercihlerine gore video veya sadece ses
olarak kaydedildi. Jiipiter Universitesi'ndeki ogretmen adaylarmim bireysel
goriismeleri tercih ettigi anlasildiktan sonra, Jiipiter Universitesi'nden ogretmen

adaylar1 bireysel goriismeler i¢in e-posta yoluyla davet edilmistir. Bunlardan besi ile
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bireysel goriismeler (hem yiiz yiize hem de g¢evrimigi) gerceklestirilmistir. Ancak
diger iki kurumda (Mars ve Veniis Universitesi) 6gretmen adaylariyla yiiz yiize odak
grup goriismeleri ve bu kurumlardaki 6gretmen egitimcileriyle bireysel goriismeler

gerceklestirilmistir. Gorlismelere iliskin detaylar ekte sunulmustur.

Veri analizi

Clarke ve Braun (2014, s.6626) tematik analizi (TA) "nitel verilerdeki anlam
Oriintiilerini  belirlemeye ve yorumlamaya yonelik bir yontem" olarak
tanimlamaktadir. Tekrarlanan Oriintiileri belirlemek, analiz etmek ve raporlamak igin
bir veri seti boyunca arama yapmay1 gerektiren bir nitel veri analiz yontemidir
(Braun ve Clarke, 2006). Braun ve Clarke'mn (2006, 2012) yaklagimi (6zyinelemeli)

alt1 asamali bir siire¢ icerir:

1. Verilere agina olma ve potansiyel ilgi alanlarini belirleme
2. Baslangig (ilk) kodlarinin olusturulmasi

3. Temalarin arastirilmasi

4. Potansiyel temalarin gdzden gegirilmesi

5. Temalarin tanimlanmasi ve isimlendirilmesi

6. Raporun hazirlanmasi

1. Verilere asina olma

ve potansiyel ilgi
alanlarini belirleme

6. Raporun 2. Baslangig
hazirlanmasi kodlarinin
olusturulmasi

5. Temalarin
tanimlanmasi ve
isimlendirilmesi

4. Potansiyel
temalarin gozden
gecirilmesi

Sekil 1. Nitel veri analizi slireci (Kaynak: Braun & Clarke, 2006, 2012’den uyarlanarak

olusturulmustur.)
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Bu siirecin sonucunda ortaya ¢ikan ana temalar asagidaki gibidir. Tiimevarimsal
tematik analiz sonucunda ortaya ¢ikan ana temalar ve Kkategoriler sonuglar
boliimiinde yogun bir sekilde agiklanmistir. Ayrica, her bir kategori i¢in kodlar da
dahil olmak iizere detaylar eklerde verilen Kod Kitabinda (Bkz. Codebook)

goriilebilir.

Nitel arastirma uzmani olan bazi aragtirmacilar (Creswell, 2013; Flick, 2007; Yin,
2014) durum calismasi aragtirmasini dogrulamak i¢in ¢esitli ilkeler dnermektedir.
Calismanin giivenilirligini saglamak i¢in Lincoln ve Guba (1985) ile Marshall ve
Rossman'in (2014) onerilerine dayanan ¢esitli stratejiler kullanilmistir. Goriisme
formlar1 i¢in iki uzmanin goriisiine 6zellikle bagvurulmus ve ana veri toplama
siirecinden Once iki Ogretmen egitimcisi ve bir 0gretmen adayiyla pilot ¢alisma
gercgeklestirilmistir; her ikisi de calismanin inandiriciligina katkida bulunmustur.

Ayrica, goriisme formlarini bir dgretmen aday: (Jiipiter Universitesi'nden goriisme
strasinda 3. siif 6grencisi) ve bu ¢aligmada s6z konusu olmayan farkli bir kurumdan
(bir devlet tiniversitesi) bir ELT 6gretmen egitimcisi ile pilot olarak uyguladim.
Ayrica derinlemesine goriismeler, katilimecilar ve arastirmacit arasinda daha
derinlemesine bir gorliisme yapilmasina olanak saglamistir. Veri analizinde
aciklandig1 iizere, kodlayicilar arasi gilivenilirligin saglanmasi, arastirmact ve
bagimsiz kodlayici arasinda mutabakat saglanmasina yardimci olmustur. Benimle
ayni kurumda egitim programlar1 ve 6gretim programinda doktora aday1 olan ve ayni
zamanda on yil boyunca bir devlet iiniversitesinde dil egitmeni olarak ¢alismis olan
bir meslektasim, bu calismanin diger bir kodlayicisiyd: (intercoder). Kendisi ayni
zamanda nitel arastirma ve uygulamalart konusunda uzmanliga sahiptir ve dil
Ogretimi ve Ogretmen egitimi ile ilgilenmektedir. Onun Onerileri de veri analizi
siirecinde dikkate alinarak ortaklasa bir uyum saglanana kadar tema, kategori ve

kodlar tlizerinde ¢alisilmis ve ortak bir anlayisa erisilip siire¢ tamamlanmistir.

Ayrica, belirlenen kodlar1 tamamlayici olmasi ve okuyuculara temalarin dogal bir
tanimin1 sunmasi i¢in uygun ham alintilar sectim. Ayrica katilimcilarin goriisme
verilerinden ornek alintilar sectim ve bunlart referans yeterliligini (reference
adequacy) belirlemek icin kullandim. Aktarilabilirligi artirmak i¢in amacl 6rnekleme

stratejileri kullanilmistir. Ayrica, aragtirma tasarimi ve katilimcilarin segimi, veri
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toplama ve veri analizi siiregleriyle ilgili tiim siireclerin ayrintili bir agiklamasi
sunularak genel arastirma siirecinin derinlemesine ve kapsamli bir betimlemesi

saglanmustir.

Bulgular
Tema 1. Bir Alan olarak ELT
Tema 2. Failler olarak Ogretmen Egitimcileri

Tema 3. Failler olarak Ogretmen Adaylari

Tema 1. Bir Alan olarak ELT

Arastirma sorusu 1'i ve alt sorularini yeterince ele alabilmek icin, Bourdieu'niin
terimlerini kullanarak ELT alaninin net bir tanimini yapmamiz zorunludur. Bu,
alanin isleyiginin, aktorlerinin rollerinin yani sira habitus ve politikanin bu
baglamdaki 6nemli etkisinin kapsamli bir aciklamasini gerektirir. Bu temel hususlar
saglam bir sekilde kavranmadan, ELT alaninin kapsamli bir sekilde anlasilmasi zor
kalacaktir. Bu calisma, daha fazla derinlik ve anlaml karsilastirmalar yapilmasina
olanak tantyan ii¢ vakanin dahil edilmesinden yararlanmistir. Ayrica, ¢oklu vakalar
arastirmaya benzersiz ve ayirt edici bir yon katmistir. Bu temada yer alan kategoriler

altta sunulmustur (Bkz. Sekil 2).

]

4.1.1. Current status of English Language

Teaching
/’?'5 Institution
(CHE
4.1.2. English Language Teacher Education
(ELTE) in the Turkish Theme: ELT as a Field|

™

]
4.1.4.Program

(o

4.1.3. Role of the CoHE as a decision making
institution

Sekil 2. Alan olarak ELT temasinin kategorileri

Tema 2. Failler olarak Ogretmen Egitimcileri
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Veri analizinden ortaya cikan ikinci tema, aracilar olarak Ogretmen Egitimcileridir.
Bu tema altinda, ELT 6gretmen egitimcileri, 6gretmen adaylarindan beklenen
Ozellikler gibi gesitli kategoriler ortaya ¢cikmistir (Bkz. Sekil 3).

]
4.2.1. ELT teacher educators

2. Theme: Teacher Educators as Agents]

|

4.2.2. Expected characteristics from pre-service
Personal <& teachers % Professional
Characteristics Characteristics

Sekil 3. Failler olarak 6gretmen egitimcileri temasinin kategorileri

Tema 3. Failler olarak Ogretmen Adaylart
Veri analizinden ortaya ¢ikan ikinci tema Failler Olarak Ogretmen Adaylaridir. Bu
tema altinda; Habitus, Sermayeler, Kariyer hedefleri ve mesleki yonelimler,
Programdan ve kurumdan beklentiler gibi gesitli kategoriler ortaya ¢ikmistir (bkz.
Sekil 4).

(C|

4.3.1. Habitus

|

] @ ]

4.3.2. Capitals 3. Theme: Pre-service Teachers as Agents 4.3.4. Expectations from the program/

t institution

c

4.3.3. Career aspirations and professional
orientations

Sekil 4. Failler olarak 6gretmen adaylar1 temasinin kategorileri
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Sonug, Tartisma ve Oneriler

Bu ¢alisma, Ingilizce 6gretmenlerinin kimlik insasii olduk¢a karmasik, ¢oklu ve
dinamik olarak degerlendiren 6nceki ¢alismalarin bakis agisini agik¢a desteklemistir.
Ayrica, bu caligmanin literatiire temel katkilarindan biri de mevcut c¢alismalarinin
pek cogunun gdzden kacirdigi ya da ortaya koymadigi bir husus olan; Ingilizce
O0gretmen adaylarinin profesyonel kimlik gelisiminde kurumsal habitus ve egitim
alian kurum, program, ideoloji ve mevcut 6gretmen egitim politikalarinin etkisinin

hayli 6nemli oldugunu ortaya ¢ikarmasidir.

Bu calisma, Ingilizce 6gretmen adaylarmim kimlik gelisimini anlamak igin, diger
bircok yapmin yami sira, kurumsal habitusun ve aracilar olarak Ogretmen
egitimcilerinin bu gelisim siirecinde dikkate alinmasi ve incelenmesi gereken 6nemli
unsurlar oldugu sonucuna varmaktadir. Ilgili alana yonelik bu yeni ve dzgiin ¢ergeve
Onerisi, incelenen olgulara iliskin ¢esitli yeni ve derin anlayislar ortaya koyabilir. Bu
cer¢evenin Tiirkiye baglaminda ve 6tesinde yapilacak ¢alismalarda kullanilmasinin,
sadece Ingilizce dgretmen adaylari igin degil, diger 6gretmen egitimi baglamlarinda,
diger 6gretmen adaylarinin kimlik gelisiminde (6rnegin; Matematik, Sosyal Bilimler,
Okul Oncesi, Fen Bilgisi ve vd. 6gretmen adaylarina yonelik) de yeni anlayislar
iiretilmesine ve hatta kimlik olusum ve gelisim siireglerinin  karmagikligin

kavranmasina ve ortaya ¢ikarilmasina yardimci olacagi umulmaktadir.

Teorik agidan ise bu ¢alisma, Bourdieu’nun alan teorisi baglaminda hizmet oncesi
Ogretmen adaylarinin kimlik gelisimleri kurumsal habitus iizerinden incelemeye
odaklanmaktadir. Ayrica ana sonuglardan biri olarak da tek merkezli bir 6gretmen
egitimi politikasinin ve yaklasiminin 6gretmen egitiminde ve Ogretmen kimlik
olusumu ve gelisimine yonelik olarak yeterli olmadigi, pek cok yapisal ve kalici
smirlilik  getirdigini iddia etmektedir. Ayrica bu c¢aligma o6gretmen kimligini
incelerken Ogretmen egitimi politikalariin ne kadar 6nemli oldugunu, her bir
kurumun Ki bu ¢alismada yer alan 3 kurum i¢in de benzer sonuglar bulunmustur,
birbirinden kagit iizerinde her ne kadar ayni1 ya da benzer ozellikler gosterdigi
politika yapicilar tarafindan diislinlilse de bu tarz bir yaklasimla politika yapim
stiregleri yiiriitiilse de; her bir kurumsal yapinin ve habitusun ve bunun yani sira bu

kurumlarda bulunan ve siireclere dahil olan failler; 6gretmen egitimcileri ile
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Ogretmen adaylarinin kendine has ve birbirinden farkli olan bireysel habitus ve
egilimleri (dispositions) ve sermayeleri (capital) ile kurumlarin doxalar1 nedeniyle
tek politikanin yetmedigini bu ¢alismanin sonuglar1 agik¢a ortaya koymaktadir. Bu
nedenle Tirkiye’de yer alan neredeyse sayilari yiize varan egitim fakiltesinin
Ozerkligi, o6gretim iyeleri olan 6gretmen egitimcilerinin 6zerkligi ve karar alma
stireclerinde yer alma imkanlar1 ve hatta yer almanin 6tesinde karar alici konuma
gelmeleri, kendi boliimlerini, programlarimi ve kurumsal yapilarmi doniistiirme,
tyilestirmede oldukca hayati bir konumda bulunmaktadir. Ayrica, 6gretmen kimligini
etkileme hususunda; 6gretmen egitimi programlar1 ve 6zelde Ingilizce 6gretmenligi
programlari, boliimleri kendilerini doniistiirme ¢abasi i¢inde olarak, giinii
gerektirdigi 6gretmen aday1 6zellikleri ve kimligini kazandirma, gelistirme ve siirekli
tyilestirme amaciyla her tiirlii siirecte (programlar, yenilesme c¢abalari, ders igerikleri,
smavlar vs.) 6gretmen adaylarinin programa geldikleri andaki (input) bedenleserek
getirmis oldugu habituslari (aile, sosyal gevre vs. etkisi ile olusan bireysel habitus) ve
onlarin programdan beklentilerini ve mevcut yeterlikleri ile kazandirilmasi gereken
yeterlilikleri, 6gretmen 6zelliklerini dikkate alarak var olan yapiy1 (structure) daha
iyl yonde degisime ve donilisiime zorlayan yol ve yontemleri ele alip, kendi
kurumlarin1 ve boylelikle ikili ve birbirlerini ortaklaga etkileyen ve hem var olan
yap1y1 (kurumsal habitusu) ve ayn1 zamanda siire¢ i¢inde fail olarak kendilerini de
zenginlestirip, gelistirme imkanma kavusmalar1 gerektigini desteklemekte ve

onermektedir.

Ozetle, failler olan &gretmen egitimcileri ile failler olan &gretmen adaylarmin
politika ve ideolojileri de dikkate alarak, kendi habituslari ¢ercevesinde daha proaktif
roller istlenerek kurumsal habitus ve doxa’dan kaynakli olabilecek (ki bu politikadan
da kaynakli olabilir), programa dontik eksiklikler, dersler vs. de icerecek sekilde var
olan eksiklikleri belirleme, giincelleme ve diizeltme ¢abalar1 i¢inde olmasi
onerilmektedir. Bu hususta yapilabilecek islerden bazilari; program yenileme, ders
igeriklerini diizenleme, ozellikle kimlik gelisimini destekledigi literatiirde acikca
ortaya konulan okul deneyimi (teaching practicum, practice courses in the program)
stirecinin yeni bastan, dgretmen adaylarini merkeze alan ve onlar1 gelistiren bir
sekilde diizenlenmesi ve alanin (field) her anlamda ELT’de yapilan ulusal ve

uluslararasit c¢aligmalarin ortaya koydugu bilimsel ve akilc1 bulgular1 dikkate alip
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uygulayan bir sekilde doniistiirme c¢abasinin profesyonel bir kimlik olan 6gretmen

egitimi gelisim siirecini dogrudan etkiledigi agik¢a goriilmiistiir.

Bu calismanin ¢iktilarindan biri, politika yapicilara, aldiklar1 kararlarin biiyiik ya da
kiicik olmasma bakilmaksizin, etkilerinin iilke c¢apindaki Ogretmen egitimi
sisteminde, programlarinda ve alanin genel habitusunda kolayca goriilebilecegini ve
izlenebilecegini gostermektir. Ayrica, politika yapicilar i¢in bu ¢alisma, Ogretmen
egitimi fakiiltelerindeki, programlarindaki ve hatta kurumlarin habitusundaki mevcut
calkantili durumu aydinlatabilir ve bu ihtiyaci vurgulayabilir ayrica 6gretmen egitimi
programlarina karar verirken ve gelistiritken ve ayrica degerlendirirken acil bir
ozerklik ihtiyacin1 gosterebilir. Alandaki ana aktorler olarak 6gretmen egitimcileri
ise Ote yandan biirokrasiden ve politik ve sosyal bazi kisitlamalardan daha 6zgiir
olmali ve hem kendi programlarmi ve egitim siireclerini gelistirirken hem de
Ogretmen egitimi programlarin1 uygularken yonetsel ve karar verme siireclerinde
ozerklige sahip olmalidir. Ayrica, bu ¢alisma ve bu tezin yazari, bu ¢alismanin egitim
fakiiltelerinin daha kapsayici bir anlayisa sahip olmasi yolunda da kiigiik de olsa bir
katki saglamasini ve boylelikle bu dnerilen yeni 6zerk anlayisin, uzun bir 6gretmen
egitimi gecmigine sahip olan Tirkiye'ye bundan boyle egitim fakiilteleri ve
programlar1 genelinde ¢ok daha cesitli 6gretmen egitimi programlarina ve 6zgiin
kimlik gelistirme g¢ercevelerine sahip olma sansi1 getirebilecegini ummaktadir. Tiirk
yiiksekogretim baglaminda su anda 98 egitim fakiiltesinde (hem devlet hem de vakif
liniversitelerinde ~ bulunan) 68 Ingilizce ogretmenligi  programi  (vakif
tiniversitelerindeki programlar dahil, ancak Kuzey Kibris Tiirk Cumbhuriyeti ve
YOK'e bagl diger yurtdisi iiniversitelerdeki programlar hari¢) bulunmaktadir (YOK,
2023- istatistik.yok.gov.tr'den alinan veriler). Tiim bu hususlar diisiindiigiimiizde her
bir kurumun bir digerinden oldukg¢a farkli yapida oldugunu kabul ederek yeni bir
ogretmen egitimi politikas1 ve felsefesine sahip olmanin gerekliligi ve 6nemi boylece
ortaya ¢ikmaktadir. Ote yandan kurumlarin tarihsel ve sosyal ve ayrica gegmisteki
deneyimlerini ve Ogretim elemanlarmin biricik Ozelliklerini, arastirma ilgilerini
dikkate alan yapida programlara ve Ogretmen egitimi siireglerine ihtiyaci oldugu

¢ikarimini da yapmak miimkiindiir.
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Bu sonuglar, egitim fakiiltelerinde sunulan ogretmen egitimi programlarinin
Ogretmen kimliginin gelisimi i¢in bir alan yaratma sansina sahip olmadigini ve bazi
derslerin O0gretmen egitimcileri olarak Ogretmenlerin 6gretmen kimligi gelisimine
katkida bulunmadigini da gostermektedir; Ogretmen egitimi programlarinin
gelistirilmesi de bu noktalar goz Oniinde bulundurulmali ve 6gretmen adaylarinin
Ogretmen kimligi gelisimini tesvik etmek i¢in c¢agdas yollar bulmayr da
distinmelidir. Aksi takdirde, Ogretmen egitimcileri olarak, Tiirkiye'deki
yiiksekdgretim baglaminda Ingilizce 6gretmenleri ve onlarin mesleki gelisimleri
konusunda bugiin yasadigimiz sorunlarin benzerlerini yakin ve uzak bir gelecekte
tartistyor olacagiz. Katilimcilardan birinin (Jiipiter Universitesi'nden Ingilizce
ogretmen adayi Elif) “Buras: aslinda 6gretmen goriiniimlii bir dilbilimci yetistirmeye
calistyor” seklinde giizel bir tammla ifade ettigi gibi, Jiipiter Universitesi'nin bir
devlet okulunda calismak isteyen ve orada Ingilizce ogretmeyi planlayan bir
O0gretmenden ziyade bir dilbilimci veya arastirmaci yetistirmeyi hedefledigini

rahatlikla soyleyebiliriz.

Ogretmen egitimcileri derslerinde kullanacaklar1 igerik, materyal, 6gretim stratejisi,
yontem ve teknikleri segerken derslerinin 6gretmen kimligi gelisimine katkisi olup
olmadigin1 géz oniinde bulundurmalidir. Ote yandan, sonuglar her kurumun Ingilizce
Ogretmen adaylarini yetistirmede kendine has 6zellikleri oldugunu gostermektedir,
bu nedenle 6gretmen egitimcileri olarak bu benzersizligi ve ayriksiligi anlamamiz ve
O0gretmen egitimcilerinin de kurumlarina bu benzersiz 6zelliklerini kendi derslerine
ve programlarin 6gretme ve Ogrenme siireglerine uyarlamamiz veya aktarmamiz

gerektiginin farkinda olmaliy1z.

Kiiciik havuzda biiyiik kurbaga olmak: Ogretmen egitimcilerinin bir kismu,
Ogretmen adaylarmin egitiminde etkilerinin ¢ok az oldugunu ve bunu yaparken
kurumun habitusu tarafindan kisitlandiklarim1 hissetmektedir; bu daha cok Veniis
tiniversitesindeki 6gretmen egitimcileri i¢in gegerlidir, 6gretmen adaylari uygulama
derslerinde/uygulamalarinda aday 6gretmen olarak ne yaptiklarina, ne 6grendiklerine
ve nasil egitildiklerine iliskin duygulart Milli Egitim Bakanligi'na bagli devlet

okullarindaki gercgeklikle catigmaktadir. Kendilerini meslege glimiis bir kordonla
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baglanmis gibi hissetmektedirler ve bu durum en c¢ok Ogretmen egitimcileri igin

gecerlidir.

Bir diger yandan ise; tilkenin siyasi giindemi, iilkedeki yasamin her alanini etkiledigi
gibi dil politikasini da dogrudan etkilemektedir. Devletin dil politikas1 incelendiginde
“.... Iktidar rejiminin siyasi tercihine goére, AKP rejimi 2002'den 2023'e kadar, yani
yaklasik yirmi yildan fazla bir siirede, ideolojik bir aygit olan egitim alanindaki
politikalarini sik1 bir sekilde kontrol edip yoneterek iilkeyi ve egitim kurumlarin
"yerli ve milli'" bir egitim sistemi olusturmaya zorluyor, ¢iinkii lilkenin bdyle bir
zihniyete ve is yapma bicimine iilke ¢apinda ihtiyac1 oldugunu iddia ediyor. iktidar
rejimi ise tiim egitim siireglerinde egitim yoluyla dindar bir nesil - "dindar nesil"-
tiretmeyi giindemine” aliyor (Gengkal Eroler, 2019, vurgu benim). Bu nedenle tek
yapida ve merkezi bir 6gretmen egitimi politikast bu nedenlerle de bazi kisitlama ve

faillerin uygulamalarini bosa diigiiren ve zorlayan siirecler yaratmaktadir.

Ogretmenler, kendi 6z imajlarin1 (self image), olas1 benliklerini (possible self) ve
gelecekteki benliklerini (future self) gelistirmek i¢in kendi analizlerini yapabilecek
ve 0z yansitma yapabilecek yeterli diizeyde bir 6z diizenleme yetenegine sahip
olmalidir. Kimlik gelisimi, hem hizmet Oncesi ve hizmet i¢i 6gretmen hem de
Ogretmen egitimcisi i¢in gegerli olan, devam eden, karmasik ve ¢ok yonlii bir yapidir.
Ben burada kimlik gelisimini kullanmay1 tercih ediyorum ¢iinkii Bourdieu'niin bakis
acisindan ve elestirel teori perspektifinden bakildiginda, hi¢ kimse baslangic noktasi
olarak buna sahip degildir, bu nedenle profesyonel bir kimlige yaklasirken kimlikle
ilgili olusturma veya olusum (form, formation) terimlerini kullanmiyorum,
inaniyorum ve literatiir de 6gretmen adaylarmin hizmet Oncesi 0gretmen egitimi
programlarma ilk basta lise egitimleri sirasinda gelistirdikleri ¢esitli Ogretmen
kimligi ozellikleriyle geldiklerini ve toplumun da bu sekilde gelismesinde bazi

etkileri oldugunu desteklemektedir.

Ogretmen egitimcileri, daha iyi bir gretmen egitimi programi ve daha iyi ve verimli
Ogretmenler yetistirmek i¢in Ogretmen egitimi programini gelistirme ve kurumu
tasarlama ve yeniden yapilandirma konusunda 6zerklige sahip olmalidir (Kandemir,

2015). Ogretmen adaylarmin ve mevcut kurumdaki Ogretmen egitimcilerinin

217



psikolojik, felsefi, sosyolojik ve ekonomik ve kiiltiirel yonlerini yiiksek oranda
dikkate alan bir program olusturma ihtiyacini dillendirmek belki bazilari igin
O0gretmen egitiminin ve miifredat ve 6gretimin ve iilke genelindeki yabanci dil
béliimlerinin ve Ingilizce 6gretmenligi béliimlerinin mevcut giindemi ve durumu
diisiiniildiginde bir hayal olarak goriinebilir. Ancak bu c¢alismanin yazari olan
Ogretmen olarak sunu agikca soyleyebilirim; bu hayalin pesinde kosmak azmindeyim
ve gelecekteki calismalarda da bu amagla yapilacak pek ¢ok baska caligmaya da
ihtiya¢ oldugunu ifade etmek isterim. Bu satirlar1 okuyan degerli meslektaglarimin,
Ogretmen egitimcilerinin de bildigi gibi elbette ki Tiirkiye’deki mevcut (2023 yili
Agustos ay1) egitim glindeminde 6gretmen egitimi ve kimlik gelisimi ne yazik ki pek
de beklenen ve Oonemine uygun bir payr almamaktadir ancak bu konunun gelecek
calismalarda iyice derinlemesine incelenecek bir arastirma alani olup beslenip gelisip
lizerine ¢alisilan ana konulardan biri halini alacagmi ongérmekteyim. Gelecek
aragtirmacilara da hem hizmet 6ncesi hem de hizmet i¢i donemde Ogretmenleri
giiclendirecek kimlik olusumunu destekleyecek uygulamalar ve yOntemler

gelistirecek calismalara yonelmeyi oneririm.

Bu nedenle ve zamanin ruhuna da uygun olarak (ulusal ve uluslararasi egitim
giindemini de dikkate alindigimizda) &gretmen egitimi ve Ingilizce Ogretmeni
yetistirme siireclerinin mikro diizeyde kurumlar ve programlar baglaminda gelecek
caligmalarda ele alinmasi da ayrica 6nem tasimaktadir. Bu hususta, {ilkenin ihtiyaci
olan ve istenen Ogretmen egitimi ve Ozelliklerinin giincel kosullar altinda tekrar ele
alinip, tilkenin sosyolojik gergeklerine ve kurumlarin hem sosyal, ekonomik ve insan
(human) sermayelerine uygun, kiiresel diizeyde yetkinliklere sahip olan Ingilizce
Ogretmeni yetistirmenin yollarin1 bulma kapasitesine ve uzun yillar 6gretmen egitimi
deneyimine (her ne kadar baz1 donemlerde inisli ve ¢ikish bir siire¢ olsa da) sahip
olan Tiirkiye’de (ki Ogretmen egitimi tarithi bize bunu oldukca net bir sekilde
gostermektedir) bu tiir akademik ¢alismalarin daha fazla dikkate alinmasi, politika
yapiminda bilimsel arastirmalarin etkisinin artirilmasinin gerektigi de uygulanan
program ve politikalar incelendiginde dikkate alinmasi gereken bir diger husus
olarak karsimiza ¢ikmaktadir. Bu amagla, 6gretmen elemanlarinin kurumsal habitusa
etkileri, kurumsal habitusunun zaman igerisinde nasil degisip doniistiigii, bunlarin ne

gibi olumlu ve olumsuz olabilecek etkilerinin nasil 6gretmen egitim programlarini ve
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politikalar ve is yapis sekillerini etkiledigini derinlemesine inceleyen o6gretmen
egitimi ve Ogretmen yetistirme alam1 basta olmak {izere egitimin pek c¢ok
kademesinde bu tarz konulari ele alan galismalara ihtiya¢ duyulmaktadir. Bunun yani
sira, dgretmen egitimi programlarina YOK tarafindan 2020 yilinda yapilan duyuru ve
yazilar ile saglanan kismi 6zerklik ve yetki devrinin nasil deneyimlendigi, ne gibi
olumlu ve olumsuz etkilerinin oldugu, hem 6gretmen egitimi programlari, kurumlari
(egitim fakiilteleri) acisindan ve 6gretmen egitimcileri ve 6gretmen adaylariin
perspektifinden de ele alan hem nitel, nicel hem de karma yontem c¢alismalar ile
sonuclarin ortaya konulmasini ve politika yapicilar ile uygulamay1 gelistirmeye
doniik caligmalara Tiirkiye 6gretmen egitimi alani ile egitim programlari ve dgretim

alaninin ihtiyaci oldugu da agiktir.

Bourdieu'niin (2018, 2021) iddia ettigi ve bize (arastirmacilara) 6nerdigi gibi, alan ve
habitus kavramlari biiyiik bir 6neme sahiptir ve teorisinin ana ¢ergevesi ve diisiinme
araglari, iddialarimiz1 desteklemek icin son derece canli ve somut ornekler verebilir
ve anlayisimizi gelistirebilir ve bizi bir adim Oteye gotiirebilir, habitus ile birlikte,
potansiyeli olan bir kavram olarak Fransa'da o donemde akademik personelin
statlisiine 1iliskin daha fazla aciklama ic¢in 1984 yilinda yayimlanan “Homo
Academicus ” kitabina (yakin zamanda bu zorlu eser -hem okumasi hem kavramasi-
Bilgi Universitesi Yaymlarindan Sn. Dr. Nazli Okten ve ekibinin (Arzu Nilay
Kocasu, Eren Giilbey ile birlikte) harika g¢evirisi ile Tiirk¢e olarak da basildi)
bakmanizi Oneririm. Bourdieu'nun bir disiiniir ve arastirmaci olarak incelenen
fenomeni, ele aldig1 konuyu nasil muhtesem bir sekilde 6zetledigini ve net bir resim
verdigini gormek i¢in ki bu caligmasi ¢ok bilinen ¢alismalarinin arasinda bence bir
basyapittir. Ozellikle de Bourdieu'niin yasami boyunca 20'den fazla etkili kitap ve
cesitli sekillerde ve bircok dilde yaymlanmis 200'den fazla makale {rettigi
diigiiniildiigiinde, 71 yasinda 6ldiigi de dikkate alininca kendisinin ve yapitlar ile
teorisinin sosyoloji vb. alanlar i¢in ne kadar 6nemli oldugu goriilebilir. Birlesik
Krallik, bolge ve kiiresel diizeyde Ingiliz okuyucular icin popiiler ve saygin bir
gazete olan Guardian'da yayinlanan Pierre Bourdieu'niin 6liimiine dair bir yazida "bir
diistiniir olarak 20. yiizyilin ikinci yarist i¢in Sartre'in bir 6nceki nesil i¢in oldugu
kadar onemli oldugu" iddia edilmektedir. Dolayisiyla Bourdieu'niin mirasinin,

iiretken teorisi ve ara¢ setinin egitim sosyolojisindeki cesitli konular1 agiklama
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potansiyeli gbz Oniline alindiginda, Tiirkiye'de olmasi gerekenden daha az deger
gordiigii ve calisildigi sylenebilir. Bu ¢alisma, bu hususta da kii¢iik de olsa literatiire

bir katki vermis oldugunu diistinmektedir.

Klimas'a (2023) gore, EFL ogretmeni olmak sadece mesleki beceri ve bilgi
kazanmaktan daha fazlasini igerir. Ayni zamanda bir Ogretmenin Ogretme ve
o0grenmeye iligskin tutumlarini, inanglarin1 ve kimligini de degistirebilir. Bu konuda
bazi arastirmalar olsa da, 6gretmen egitimcilerinin rollerini nasil anladiklarina ve
bunun kisisel gecmisleri ve kimlikleriyle nasil iligkili olduguna daha az dikkat
edilmistir. Bununla birlikte, Cochran-Smith (2002) ve Souto-Manning (2019)
tarafindan yapilan aragtirmalar da dahil olmak iizere, baz1 ¢alismalar kimlik, duygu
ve kisisel gegmisin dgretmenlikten 6gretmen egitimciligine gecis lizerindeki etkisini
aragtirmistir. Cochran-Smith (2002), sorgulama yapmanin ve Ogrenmeye agik
olmanin inan¢ ve tutumlar1 degistirmeyi gerektirdigini, kendisinin de bunu farkl
programlar ve yillar boyunca kendi kendine ¢alisma yoluyla kesfettigini one
stirmektedir. Cochran-Smith (2002), " ... bir &gretmen egitimcisi olarak kendi
egitimim, yalnizca O&grencilerimin varsayimlarint  ve uygulamalarmi degil,
kendiminkileri de sorgulama yetenegim ve istekliligimle gelisti" (s. 12) demektedir.
Buna ek olarak, Bhansari ve digerlerinin (2022, s.11-14) vurguladigr gibi, “alanin,
esitlik ve 1rksal ve dilsel adalet taahhiitlerini tesvik etmek i¢in 6zgiin bir ara¢ olarak
ogretmen egitimcileri olarak kimlikleri miizakere etme ve (yeniden) olusturmanin
karmagik siirecini incelemesi ..... Ogretmen egitimcisi kimliginin ¢ok yonli,
tartismali dogasin1 vurgulamasi gerekir”. Bu anlamda, gelecegin &gretmen
egitimcilerinin 6gretmen egitiminde - ve daha genis anlamda egitimde - esitlik ve
adalete yonelik caligmalarimizi sekillendiren daha genis ve gii¢ alanlaniyla iligkili
(cekigsmeli) olarak kimlik olusumlarini kolektif olarak tartismak ve gelistirmek i¢in
giivenli alanlara ihtiyag duyduklar1 ve bunu olusturmada yeni yollar bulmamiz

gerektigi de oldukca agiktir.

Unsal ve digerleri, (2023) Ingilizce egitiminin Tiirkiye'de de en 6nemli egitim
hedefleri arasinda yer aldigini iddia etmektedir. Ingilizce egitiminin ve Ingilizce
Ogretmenlerinin yetersizliginin nedenleri iizerine bircok calisma bulunmaktadir.

Ancak, yine Unsal ve digerleri (2023) Ingilizce dgretmenlerinin mesleki bagliliklar:
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lizerine herhangi bir ¢alismanin yapilmamis oldugunu iddia etmektedir. Onceki
calismalar, mesleki bagliligin kisisel refah ve is performansi ile olumlu iligkileri
nedeniyle bir¢cok farkli meslekte oldugu gibi 6gretmenlik mesleginde de daha fazla
ilgiyi hak ettigini gostermistir. Her meslegin kendi smirlarimi asmasinda biiyiik
oneme sahip olan mesleki baglilik, kurumsal aidiyet ve meslegi ve mesleki kimligi
sahiplenme hissi, 6gretmenlik mesleginin de vazgecilmez bir parcasidir (Kandemir,
2016). Ogretmenlerin meslekleriyle ilgili cabalar1 mesleki baglilik diizeyleriyle
iliskilidir ve baglihigr yiiksek olan o6gretmenler kendilerini ve 6grencilerini

gelistirmek i¢in ¢aba gosterirler (Shukla, 2014).
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