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ABSTRACT 

 

 

BUILDING PEOPLESô FRIENDSHIP UNIVERSITY IN MOSCOW:  

INTERNATIONALIZATION OF SOCIALIST MODERNISM  

IN THE COLD WAR CONTEXT 

 

 

ALPTEKĶN, Ali Haydar 

Ph.D., The Department of History of Architecture 

Supervisor: Prof. Dr. T. Elvan ALTAN  

 

 

August 2024, 236 pages 

 

 

This study aims to evaluate the spatiality of urbanized and industrialized socialism at 

its very center, i.e. Moscow, the capital city of the Soviet Union, in the post-World 

War II period when the international contacts of the city began to develop. Focusing 

on the internationalization of socialist modernism especially in the 1960s, the 

opportunities, knowhow production and experiences of spatiality in various public and 

private environments of Peoplesô Friendship University in Moscow, later named after 

Patrice Lumumba, is examined. Post-war universities in the United States of America 

and the Union of Soviet Socialist Republics as two superpowers of the Cold War, are 

initially analyzed to understand the foundation of Peoplesô Friendship University in 

1960. The socialist modern university will then be the focus of analysis, requiring an 

understanding of post-war modernity and socialist modernism in architecture. In this 

frame, the making of Peoplesô Friendship University with its administrative and 

academic aims, and spatial features in relation to the construction of the university 

complex as a campus is under investigation. How (foreign) students were living in the 

university is evaluated in order to understand daily life in the campus. Thus, examining 



 v 

why and how Peoplesô Friendship University aimed to become a ñsocial condenserò 

of the relation between the Soviet Union and other countries, the study point outs the 

fact that its campus provided the space for realization of this aim, and potential 

influences of the university exceeded the boundaries of the campus to reach overseas 

by its graduates in Third World. 

 

Keywords: Peoplesô Friendship University, Moscow, Soviet Union, socialist 

modernism, Cold War 
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MOSKOVAôDA HALKLARIN DOSTLUĴU ¦NĶVERSĶTESĶNĶ ĶNķA ETMEK: 

SOĴUK SAVAķ BAĴLAMINDA  

SOSYALĶST MODERNĶZMĶN ULUSLARARASILAķMASI 

 

 

ALPTEKĶN, Ali Haydar 

Doktora, Mimarlēk Tarihi Bºl¿m¿ 

Tez Yºneticisi: Prof. Dr. T. Elvan ALTAN  

 

 

Aĵustos 2024, 236 sayfa 

 

 

Bu ­alēĸma, kentlileĸmiĸ ve sanayileĸmiĸ sosyalizmin tam merkezinde, Sovyetler 

Birliĵiônin baĸkenti Moskovaônēn uluslararasē temaslarēnēn geliĸmeye baĸladēĵē Ķkinci 

D¿nya Savaĸē sonrasē dºnemdeki mek©nsallēĵēnē deĵerlendirmeyi ama­lamaktadēr. 

¥zellikle sosyalist modernizmin 1960ôlardaki uluslararasēlaĸmasēna odaklanēlarak, 

daha sonra Patrice Lumumba adēnē alacak olan Halklarēn Dostluĵu ¦niversitesiônin 

farklē kamusal ve ºzel ortamlarēndaki mek©nsal olanaklarē, bilgi ¿retimi ve 

deneyimleri incelenmektedir. Soĵuk Savaĸôēn iki s¿per g¿c¿ olarak Amerika Birleĸik 

Devletleri (ABD) ve Sovyet Sosyalist Cumhuriyetler Birliĵiôndeki (SSCB) savaĸ 

sonrasē ¿niversiteler, Halklarēn Dostluĵu ¦niversitesiônin kuruluĸunu anlayabilmek 

i­in ºncelikle incelenecektir. Savaĸ sonrasē modernite ve mimarlēkta sosyalist 

modernizmin anlaĸēlmasēnē gerektiren sosyalist modern ¿niversite, incelemenin 

odaĵēnda yer alacaktēr. Bu tartēĸma ­er­evesinde, Halklarēn Dostluĵu ¦niversitesiônin 

oluĸturulmasē, yºnetsel ve akademik ama­larē ile ¿niversite kompleksinin kamp¿s 

olarak inĸasēyla iliĸkili olarak mek©nsal ºzellikleri araĸtērēlmaktadēr. Yerleĸkedeki 

g¿ndelik hayatēn anlaĸēlabilmesi i­in (yabancē) ºĵrencilerin nasēl yaĸadēklarē 
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deĵerlendirilmektedir. Bºylelikle, Halklarēn Dostluĵu ¦niversitesiônin neden ve nasēl 

Sovyetler Birliĵi ve diĵer ¿lkelerin ñtoplumsal yoĵunlaĸtērēcēsēò olmayē ama­ladēĵēnē 

inceleyen bu ­alēĸma, okul yerleĸkesinin bu amacēn ger­ekleĸtirilmesi i­in mek©n 

saĵladēĵēnē ve ¿niversitenin olasē etkilerinin yerleĸke sēnērlarēnē aĸarak ¦­¿nc¿ D¿nya 

¿lkelerindeki mezunlarē aracēlēĵēyla denizaĸērē ¿lkelere ulaĸtēĵēnē ortaya koymaktadēr. 

 

Anahtar Kelimeler : Halklarēn Dostluĵu ¦niversitesi, Sovyetler Birliĵi, Sosyalist 

Modernizm, Soĵuk Savaĸ 
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CHAPTER 1 

 

 

INTRODUCTION  

 

 

1.1. Aim and Scope 

 

é the first step in the revolution by the working class, is to raise the 

proletariat to the position of ruling class, to win the battle of 

democracy.1 

Communism is Soviet power plus the electrification of the whole 

country. Otherwise the country will remain a small-peasant country, 

and we must clearly realize that. We are weaker than capitalism, not 

only on the world scale, but also within the country. That is common 

knowledge. We have realized it, and we shall see to it that the economic 

basis is transformed from a small-peasant basis into a large-scale 

industrial basis. Only when the country has been electrified, and 

industry, agriculture and transport have been placed on the technical 

basis of modern large-scale industry, only then shall we be fully 

victorious.2 

The Soviet film ñThe Irony of Fate, or Enjoy Your Bath!ò3 of 1975, which is still a 

part of New Yearôs Eve broadcasts of national televisions on an ongoing basis in 

 
1 Karl Marx, Friedrich Engels, The Communist Manifesto, London: The Penguin Books, 

2004, pp.31-32. 

2 V. I. Lenin, Collected Works, Volume 31, Moscow: Progress Publishers, 1966, p.516. 

3 Ironiya sud'by, ili S lyogkim parom! (https://www.youtube.com/watch?v=lVpmZnRIMKs) 
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Russia and other former Soviet Republics, starts with a short animation criticizing the 

Soviet urbanization and architecture politics, and mass housing construction.4 The 

critic of the short animation focuses on the standardized, mainstream, mass housings, 

which led the new Soviet city neighborhoods to have similar appearances unable to be 

distinguished from each other.5 In the animation, through that process of 

standardization, the architect, bearing his project in hand, goes to the relevant 

institution in order to make the project approved, but in every case, he gets refusal 

until all the different additions, ornamentations or fa­ade elements which have some 

historicist and eclectic references are diminished from the project. Moreover, in the 

animation, the standardized blocks start to walk from their initial place and go to 

different regions and even republics of the Union: they settle to the Black Sea coasts, 

the snowy Sibiria or the deserts of the Central Asia. They dwell themselves regardless 

of the climate, geography, topography, culture, and so on. Even the fish in the sea or 

the camels on the desert surprise when they see the dwellings. Finally, the whole globe 

reaches the blocks all around it.  

 

 

Figure 1.1. Screenshots from the movie ñIroniya sud'by, ili S lyogkim parom!ò  

 

(YouTube) 

 
4 According to Andrew Horton and Michael Brashinsky this film is a Russian kind of ñItôs a 

Wonderful Lifeò directed by Eldar Ryazanov: Andrew Horton and Michael Brashinsky, The 

Zero Hour: Glasnost and Soviet Cinema in Transition, Princeton, New Jersey: Princeton 

University Press, 1992, p.171. 

5 Daria Bocharnikova calls this ñpragmaticò Soviet mainstream housing projects as ñgeneric 

modern.ò  Daria Bocharnikova, ñInventing Socialist Modern: A History of the Architectural 

Profession in the USSR, 1954-1971,ò Ph.D. Diss., Florence: European University Institute, 

2014. https://cadmus.eui.eu/handle/1814/32114 (Retrieved: 12.01.2024) 
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In the film close friends meet in a public bath in the New Yearôs Eve, to rest, socialize 

and celebrate. Getting drunk, the hero of the film would mistakenly find himself in the 

same/similar apartment at the same street address in Leningrad instead of his 

hometown Moscow, as the street names are also the same.  

Actually, the critic in the show can be seen as a reflection of the transformation of the 

Soviet urban environment from the housing blocks of the socialist realist style of the 

Stalin era to the modernist blocks of the post-war period. However, there can be found 

an ñunparallelityò between the critic narrated in the film, which is an outcome of the 

Soviet world itself, focused mainly on the removal of ornaments and ñhistoricistò parts 

and additions in different styles through the standardization, and the critic of 

architectural historiography toward the socialist realist period of Soviet housing.  

At this point three important features must be underlined. Firstly, there is a direct 

relation in the Union of Soviet Socialist Republics (USSR) between the perspectives 

and political decisions about how ñthe socialism will develop or advance,ò and spatial 

and urban conditions. Moreover, it must be kept in mind that the political arena within 

the Soviet Union did always have a pluralistic character under the effects of different 

forces. Secondly, however, political debates or conflicts within the Soviet Union affect 

the aesthetic canon in the country not in a directly proportional way. And thirdly, and 

maybe because of this second feature, there was a difference between how the spatial 

and aesthetic conditions lived and interpreted within the country, and perceived and 

criticized by the commentors abroad. Thus, at the very conjunction of all these three 

points, the object of the investigation or in the center of the query requires to be studied 

by exploring the backstage actors and networks of modernity and by measuring 

numbers of connections, relations, translations and articulations,6 besides the 

economic, political, cultural, ideological, social, patronage, intentional dimensions. 

For the architectural and spatial product as the focus of this study, the actors and 

 
6 Bruno Latour and Albena Yaneva, ñóGive Me a Gun and I Will Make All Buildings Moveô: 

An ANTôs View of Architecture,ò Ardeth [Online], 1, (2017), p.108. 

Jeremy Lecomte, ñBruno Latour and Urban Space,ò Social Anthropology/Anthropologie 

Sociale, 21, 4, (2013), pp.464-465. 
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networks, and connections, relations, translations and articulations in the making of 

the Soviet urban and architectural context should be studied.  

To start with, the critic about the architecture of the new housing blocks in the 

mentioned film above is related with the changing paradigm in Soviet governance after 

Josef Stalin, the leader of the Soviet Union from 1924 until his death in 1953. His 

successor, Nikita Khrushchev (First Secretary of the Communist Party from 1953 to 

1964, and Chairman of the Council of Ministers from 1958 to 1964), in 1954, one year 

after his predecessorôs death, ñattackedò irrational, historicist constructions of the 

Stalinist era at All-Union Convention of Soviet Builders and Architects.7 His call was 

for ñtype-plans and industrialized building methods, the requirement for architectural 

theory to directly serve the practice, and the denunciation of individual architects who 

had led profession before the war.ò8 Actually this attitude of Khrushchev is interpreted 

as the main characteristics of Khrushchevôs intention in the way of building socialism 

for rapid and fast solutions.9 

The new housing policy became official with the resolution of the government in 1955 

named as ñon Liquidation of Excesses in Planning and Buildingò, and subsequently, 

in his famous speech of in the 20th party congress, Khrushchev addressed 

ñdestalinization.ò This was also relevant for architecture, meaning diminishing 

ñStalinistò architectural ñexcesses,ò historicizing, eclectic forms and expensive 

solutions calling on architects ñéto utilize economic, technologically advanced 

 
7 Yulia Karpova, ñDesigner Socialism: The Aesthetic Turn in Soviet Russia After Stalin,ò 

Ph.D. Diss., Budapest: Central European University, 2015, pp.61-62. 

8 Ibid. 

9 Roger Keeren and Thomas Kenny, Ķhanete Uĵrayan Sosyalizm: Sovyetler Birliĵiônin 

¢ºk¿ĸ¿n¿n Arka Planē, translated by Murat Akad, Ķstanbul: Yazēlama Yayēnevi, 2014, p.47. 

(Socialism Betrayed: Behind the Collapse of the Soviet Union) 

ñNikita Khrushchev was above all a practical man who got things done.ò During his early 

responsibility in the management of the construction of Moscow metro, the architectural 

solution for the metro station was very simple and his concentration was on ñthe need to 

prioritize solving problems of engineering rather than of architecture.ò Catherine Cooke 

(with Susan E. Reid), ñModernity and Realism: Architectural Relations in the Cold Warò in 

Russian Art and The West: A Century of Dialogue in Painting, Architecture, and the 

Decorative Arts, edited by Rosalind P. Blakesley and Susan E. Reid, Illinois: Northern 

Illinois University Press, 2007, p.172-173. 
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construction, prefabricated panels and synthetic materials such as pre-stressed, 

reinforced concreteò on the one hand and realignment with international modernism 

on the other.10 It meant to attack on the former architectural ornamentation, and 

artisanal and labor-intensive construction methods. Crowley and Reid interpret this 

reaction as a moral as well as an aesthetic discourse, which associated the Stalin years 

with ñexcessò and waste in parallel to the destalinization politics.11 

The relation in the Soviet Union between the perspectives and political decisions about 

how socialism would develop or advance, and spatial and urban conditions, is also 

highly related with the conditions of productive forces and the perspectives on how to 

shape them. After the experience of the Paris Commune, the Soviet Union was 

regarded as the first country that the working-class came to power as Marx had 

foreseen and guided in the Communist Manifesto. However, coming to power of 

governance did not mean an end of class based economy and social structure and 

different interests of different social layers or sects. Throughout the Soviet history, 

there were different proposals for the development of socialism, meaning to eliminate 

bourgeois and petit bourgeois classes and give an end to the marked based economy. 

Unlike the capitalistic economies, in the building of the socialist one, this could not be 

by itself but required a reorganization of the state ï in accordance with the interests of 

the working classes ï and a central planned economy. Thus, ñé the subjective factor 

is vastly more important in socialism than in capitalism. This is both a strength and 

vulnerability. A qualitative difference between socialism and capitalism is captured in 

the saying ócapitalism grows; socialism is built.ôò12 Then the leadership and the 

organization (of the working classes or people, etc.)  appears as the driving force in 

this building process. 

 
10 Susan E. Reid, ñKhrushchevôs Childrenôs Paradise: The Pioneer Palaca, Moscow, 1958-

1962,ò Socialist Spaces: Sites of Everyday Life in the Eastern Block, edited by David 

Crowley and Susan E. Reid, Oxford and New York: Berg, 2002, p.142. 

11 David Crowley and Susan E. Reid, ñIntroduction: Pleasures in Socialism?ò Pleasures in 

Socialism: Leisure and Luxury in the Eastern Bloc, edited by David Crowley and Susan E. 

Reid, Evanston, Illinois: Northwestern University Press, 2010, p.22. 

12 Keeren and Kenny, Ķhanete Uĵrayan Sosyalizm, p.272. 
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This reminder is important because it leads us to the second issue that is indicated 

above: the relation between the political paradigms and the aesthetic canon in the 

Soviet Union. At that point the dichotomy of urbanity and rurality appears as a crucial 

factor. The decision on how the productive forces would develop in the country effects 

the urbanization and industrialization processes.13 As Walter Benjamin observes in the 

late 1920s:  

 

Like Naples, Moscow appears in transition, with elements of the village still 

playing óhide-and-seekô with the city. But the transition is to socialism, so that 

the quality of transitoriness that in Naples lent to life the sense of theater, here 

places óeach life, each day, each thought é on a laboratory table.ô14  

 

This quotation refers to Walter Benjaminôs Moscow visit in 1926. Many intellectuals 

were drawn by the cultural opportunities in the Soviet Union in the early decades, 

expressing strong support against the isolation of the new revolutionary state. This 

attraction of Western intellectuals to the Soviet Union is rooted in the socialist ideals 

of the freedom, equality and fraternity.  On one side, the early twentieth century faced 

the Great Depression, the rise of fascism, and the looming threat of war. On the other, 

the Soviet Union had already contributed significantly to the world with avant-garde 

 
13 ñRevolutionary Russia being a huge peasanty country had taken over many problems and 

dynamics that were to be solved. Considering the situation it created and the goals it 

pursued, it was unthinkable that the Soviet leadership would remain indifferent to the 

ossification of a dualist structure of city and countryside in the country and to the fact that 

this dualism produced its own antagonisms over time.ò Metin ¢ulhaoĵlu, Sovyet Deneyinden 

Siyaset Dersleri, Ķstanbul: Yordam Kitap, 2018, pp.102-103.  

ñIt should be remembered that Soviet Russia did not inherit urban workers from the third 

generation, and the industrial proletariat always fed from villages that were destroyed. In 

1917 and the following years, a Russian worker who was completely disconnected from the 

muzhik culture was unthinkable.ò Kemal Okuyan, Sovyetler Birliĵiônin ¢ºz¿l¿ĸ¿ ¦zerine 

Antitezler, Ķstanbul: Yazēlama Yayēnevi, 2017, p.28. 

14 Susan Buck-Morss, The Dialectics of Seeing: Walter Benjamin and the Arcades Project, 

Cambridge, Mass.: MIT Press, 1989, p.28. 
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achievements in cinema, theatre, literature, art and architecture, and realized the urban 

planning and design visions of modernists of the early twentieth century.15  

In other respects, the Soviet Union also sought to break its isolation from the capitalist 

world. In addition to pursuing international political integration with other labor and 

communist parties through organizations like the Communist International 

(Comintern), Soviet cultural policy aimed to establish strong connections with 

Western intellectuals including philosophers, writers, artists, architects, filmmakers, 

and art historians. Prominent Western architects were also invited to design in the 

USSR or participate in architectural design competitions.  

Some scholars describe Western intellectuals who were inspired by revolutionary 

countries as "fellow-travelers." Far from being anti-rationalist or anti-urban, these 

intellectuals were true heirs of the Enlightenment, committed to progress. Fellow-

traveling, in this regard, involves a geographically and emotionally distant 

commitment.16 This term lost its relevance in the post-World War II context, as 

Western intellectuals' political commitments became more stable and structural, 

reducing affiliations with Communist front organizations.17 

Razhocharovanie (ʨʘʟʦʯʘʨʦʚʘʥʠʝ) is the Russian word for disappointment. The root 

of the word is chary (ʯʘʨ)r, which means ñspells,ò and the verb derived from it is 

charovat (ʯʘʨʦʚʘʪʴ), meaning ñto charm.ò When ñthe charmingò loses its magic, then 

disappoints. In this regard the inquiry to find answers to the question if the Western 

intellectualsô early experience of the first generation did leave a legacy to the attitude 

of future generations towards the Soviet Union, is bound in the greater context of 

 
15 Ludmila Stern, Western Intellectuals and the Soviet Union, 1920-40 From Red Square to 

the Left Bank, London and New York: Routledge, 2007, pp.2-3. 

16 David Caute, The Fellow Travellers: Intellectual Friends of Communism, New Haven and 

London: Yale University Press, pp.3-4. 

17 Some others, however, prefer the term "political pilgrims." While both terms denote a 

critical stance toward Western societies and sympathy for socialism, Hollander argues that 

"fellow traveler" had a more limited meaning. It referred to those who supported the 

Communist Party as friends of the Soviet Union during the 1930s and 1940s. Paul Hollander, 

Political Pilgrims: Travels of Western Intellectuals to the Soviet Union, China and Cuba 

1928-1978, New York & Oxford: Oxford University Press, p. 27. 
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political pluralisms and dichotomies of the twentieth century where the hopes for the 

worldôs socialist future gradually turned into disappointment. This consequence of the 

current political situation of the tendency to have more nationalist and conservative 

governments throughout the world in east and west, south and north, is a common 

heritage of all world citizens to dismantle. 

The Soviet Unionôs search for international support continued after World War II and 

shifted to the ñThird Worldò or developing countries which started to gain their 

independences. Supporting those postcolonial countriesô development and breaking its 

isolation by the capitalist world run together. This issue also become a competing 

arena between the ñtwo worldsò after the war. In this regard knowledge and education 

became ñthe most important factor in economic and social growth.ò18 As a 

consequence, in a remarkable decade of public investment in higher education, some 

two hundred new university campuses were established around the world during era 

between 1961 and 1970.ò19 

This study aims to evaluate the spatiality of urbanized socialism at its very center, i.e. 

Moscow as the capital city of the Soviet Union, in the 1960s when the international 

contacts of the city began to develop. 

It was the late 1950s when Moscow began to host international events. Holding of the 

Sixth International Youth Festival in Moscow in 1957, enabled foreign presence in 

Moscow squares and on the street creating international cultural exchanges. It opened 

the way to foreign cultural imports becoming integral to the public life of the Soviet 

Union. Moscow started to experience a transformation from being the heart of the 

Soviet socialist model into a big European city as a center of international mega-events 

such as film festivals, exhibitions or Olympic Games. Instead of relaxation at home, 

 
18 Ethan Schrum, The Instrumental University: Education in Service of the National Agenda 

After World War II, Ithaca, NY: Cornell University Press, 2020, p.1. 

19 Miles Taylor and Jill Pellew, ñIntroduction,ò Utopian Universities: A Global History of 

the New Campuses of the 1960s, edited by Miles Taylor and Jill Pellew, London: 

Bloomsbury Publishing Plc, 2020, p.1. 
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collective leisure was promoted by the soviet policy makers.20 Moscow had always 

been a cultural center in Russian history;21 however, the post-war period and especially 

the 1960s witnessed the construction of widespread cultural, sportive and touristic 

opportunities in the city.  

In the international perspective, the 1960s provided the foreground for transnational 

and transcultural interactions and influences with the flows of information, cultural 

models, and ideas.22 However, these encounters and interactions are physically marked 

with its opposite, by the erection of Berlin wall in 1961, as both physical entity and a 

symbol of the divided world.23 Within this situation of dividedness  there was a balance 

between global integration and continuing political differentiation.24 It urged the 

Khrushchev era internationalism to include both ñpeaceful existingò with the First 

World and wider collaboration with the Third world.  

It was within this context that the decision for launching a higher education complex 

dedicated to fraternal assistance to developing countries materialized the opening of 

Peoplesô Friendship University in Moscow. The university offered training 

opportunities for the students from developing countries in the areas of medicine, 

agriculture, economy, and engineering.  

 

Renamed for Patrice Lumumba after the Congolese leader was killed in 1961, 

the university became a hub of knowledge production on Africa, as were other 

 
20 Lynne Attwood, Gender and Housing in Soviet Russia: Private Life in a Public Space, 

Manchester: Manchester University Press, 2010, p.2. 

21 Caroline Brooke, Moscow: A Cultural History, New York: Oxford University Press, 2006. 

22 Anne E. Gorsuch and Diane P. Koenker, ñIntroduction: The Socialist 1960s in Global 

Perspective,ò The Socialist Sixties, edited by Anne E. Gorsuch and Diane P. Koenker, 

Bloomington and Indianapolis: Indiana University Press, 2013, p.2. 

23 Boris Kagarlitsky, Empire of the Periphery Russia and the World System, translated by 

Renfrey Clarke, London, Ann Arbor, MI: Pluto Press, 2008, p.286. 

24 Gorsuch and Koenker, p.2. 
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specialized institutes established in Czechoslovakia, East Germany, Hungary, 

Poland, and Yugoslavia over the course of the 1960s.25 

This study focuses on the internationalization of socialist modernism in the Cold War 

context by examining the opportunities, knowhow production and experiences of 

spatiality in various public and private environments of Peoplesô Friendship University 

named after Patrice Lumumba. 

 

Figure 1.2. Stamp after the opening of Peoplesô Friendship University.  

(https://filtorg.ru) 

 

 

Figure 1.3. Cover of the booklet of Peoplesô Friendship University 

 (Trostyanskaya) 

 
25 Ğukasz Stanek, Architecture in Global Socialism: Eastern Europe, West Africa, and the 

Middle East in the Cold War, Princeton and Oxford: Princeton University Press, 2020, p.46.  
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1.2. Literature Review and Methodology 

 

Russian and the Soviet histories are more likely to be integrated into the narrative of 

global history in contemplation that the ñpresumed otherness of Soviet lifeò has been 

ceased after the dissolution of the Soviet Union in 1991. Thus, postcolonial and 

transnational historiography needs reconsideration of this ñuniqueò case with 

contemporary methodologies.26 Concurrent with the inquiry challenging the canonical 

and ñheroicò epoch of modern architecture,27 it was only after the post-war encounters 

and contacts across the Iron Curtain that the Soviet avant-garde was rediscovered both 

in the West and in the Soviet Union. Anatole Koppôs Town and Revolution (1967), 

introducing the post-revolutionary Soviet architecture to the broad public28, was 

published in France on the eve of the May ô68 movements. As Kopp remarked in his 

conclusion:  

 

A new architecture is born not only of the experimental and inventive spirit of 

its creators, not only of technical advances but, above all, of the problems with 

which history suddenly confronts society.29  

 

The reinvestigation of the Soviet avant-gardist ï mostly constructivist - concepts in a 

new context coincided with the transdisciplinary approach to the architectural history, 

spatial analysis and urbanism together with the discovery of the ñspatial potentialityò 

 
26 Choi Chatterjee, et al., ñIntroduction: The Genesis and Themes of Everyday Life in Russia 

Past and Present,ò Everyday Life in Russia: Past and Present, edited by Choi Chatterjee, et 

al., Bloomington and Indianapolis: Indiana University Press, 2015, p.2. 

27 Joan Ockman, Architecture Culture 1943-1968: A Documentary Anthology, New York: 

Rizzoli, 1993, p.13. 

28 Ğukasz Stanek, ñCollective Luxury,ò The Journal of Architecture,.22:3, (2017), p.480. 

29 Anatole Kopp, Town and Revolution: Soviet Architecture and City Planning 1917-1935, 

New York: George Braziller, 1970, p.240. 
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of youth protests of ô68. These encounters and the ñinvention of East-European art by 

the new Leftò30 enabled integration of constructivism of the inter-war period, which is 

among the many factions of the avant-garde cumulative, to the narratives of modern 

architecture. This inclusion is described as ñfilling the historical gapò by Catherine 

Cooke.31 However, this inclusion meant, at the same time, the exclusion of the latter 

developments and experiences of the Soviet architectural history during the post-war 

period.32 

The political inquiry and involvement of the 1970s when modernism began to be 

questioned in terms of its relation with capitalism from a class perspective, gradually 

left its place to neo-Marxist theories replacing class-based frameworks to the cultural 

and identity-based investigations in architectural history. Gradually, the scholarship 

focused more on gender and queer theory, migration and immigrant legacies, national, 

ethnic and religious differences, etc. Later versions of critical architectural theory 

inspired by gender studies and postcolonial theories, were built upon the established 

tradition and the legacy of the critical theory of the Frankfurt school and other Western, 

neo-Marxist theories and critical thinkers.33 

 
30 See: Eva Forgacs, ñHow the New Left Invented East-European Art,ò Centropa, Vol: 3, 

Issue: 2, (May, 2003), pp.93-104. 

31 Catherine Cooke, Russian Avant-Garde: Theories of Art, Architecture and the City, 

London: Academy Editions, 1995, p.146. 

32 Catherine Cook claimed in her seminal work on ñRussian Avant-Gardeò that till the 1960s 

that there was a historical gap in the modern architectural historiography ignoring the Soviet 

experience except with very little quotations as that of to explain why Le Corbusier suddenly 

went there.  However at late sixties, several serious commentaries and publications were 

issued in the centers of Western Europe, which coincided with the heating atmosphere of 

1968; most of which were citing ñrevolutionò in the titles. Anatole Koppôs Town and 

Revolution (Ville et Revolution) published in 1968, Architectural Designôs special issue 

published in 1970 concurrent with the London exhibition Art in Revolution, organized by 

Camilla Gray, and Manfredo Tafuriôs Theories and History of Architecture (Teorie e storia 

dellôarchitettura) published in 1968.  The common discourse was concentrated on 

celebrating the Russian avant-garde and condemning the successive ñsocialist realismò in 

Soviet Union and other socialist countries which is regarded as succeeding the avant-garde 

in the 1930s.  It can be claimed that the so-called ñgapò is just shifted to the later periods. 

33 Hilde Heynen and Sebastiaan Loosen, ñMarxism and Architectural Theory across the East-

West Divide,ò Architectural Histories, 7(1): 21, (2019), p.1. 
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Besides, there has been a growing interest on the architectural history of the Soviet 

Union and former socialist countries of Eastern Europe in recent decades. While 

critical theory offered by Adorno and the other members of the Frankfurt school was 

incorporated to the architectural cultures in the non-socialist world, the socialist 

countries articulated distinct forms of Marxist architectural theory where orthodox 

Marxism was the foundation of political theory.34  

 

Studying the intersections of architectural theory and political conditions in 

the Second and Third World indeed should bring us to an awareness of the 

weight of positionality ð not just for those óotherô architects and thinkers, but 

also with respect to our own viewpoints and our own conditioning by First 

World assumptions and ideologies.35 

 

In this regard, recent scholarship has focused on post-war architectural and spatial 

histories of socialist experiences calling the period as ñmature socialism,ò ñadvanced 

socialism,ò developed socialism,ò or ñlate socialism.ò36 Many of these works discuss 

art, architecture and histories by concentrating on issues beyond the limits of 

traditional scholarship such as domesticity and housing, privacy, leisure, consumer 

goods, etc. 

 
34 Heynen and Loosen, p.1. 

35 Ibid, p.5. 

36 See: Anna Alekseyeva, Everyday Soviet Utopias: Planning, Design and the Aesthetics of 

Developed Socialism, New York: Routledge, 2019; Daria Bocharnikova, ñInventing Socialist 

Modern: A History of the Architectural Profession in the USSR, 1954-1971,ò Ph.D. Diss., 

Florence: European University Institute, 2014; Tom Cubbin, Soviet Critical Design: Senezh 

Studio and the Communist Surround, London, New York, et al.: Bloomsbury Visual Arts, 

2019; Yulia Karpova, Comradely Objects, Design and Design and Material Culture in 

Soviet Russia,  1960s-80s, Manchester: Manchester University Press, 2020; Masha 

Panteleyeva, ñRe-Forming the Socialist City: Form and Image in the Work of the Soviet 

Experimental Group NER, 1960-1970,ò Ph.D. Diss., Princeton: Princeton University, 2018; 

Juliane F¿rst, Stalin's Last Generation: Soviet Post War Youth and the Emergence of Mature 

Socialism, New York: Oxford University Press, 2010. 
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In the Russian case, the everyday life or ñway of lifeò had its own representation in 

language in one word: ñbyt.ò The search for a new way of life (novyi byt) was not only 

the agenda in the making of the revolutionary program of the Soviet period but also 

had historical roots that emerged within the different utopian traditions of Russian 

people, Russian elite and Russian rulers. The Soviet revolution took its spiritual, 

mental and expressive form from the collision and collusion of these already existing 

utopian traditions.37 The pre-revolutionary traditions of utopianism in the thoughts and 

actions of ordinary people, intellectuals and rulers were crystalized in 

the revolutionary timesô avant-gardist movementsô search to create new forms of 

aesthetics with a new social content. Still, the avant-garde understanding of the period 

had the logic of destruction and re-construction for a new society which would be 

socially more balanced and egalitarian and where emancipation would be realized.38 

At the intersection of art-making and life-making, the young Soviet Union of the 1920s 

became ña creative laboratory of various conflicting utopian projects.ò39  

Attwood claims that, in the revolutionary years, one of the most crucial features of the 

Bolshevik plan was ñthe creation of a completely new type of daily life, or novyi byt, 

which would be lived by a completely new type of person.ò40  This new type of person 

would emerge from the industrial proletariat and in the equality of genders. As key 

features, this new type of person was desired to have cultured behavior, collective 

orientation, rational and heathy leisure activities, commitment to cleanness and 

hygiene and understanding of basic housekeeping principles. Within this perspective, 

womenôs emancipation from domestic work and equal integration to work life and 

active participation to social life were important on one hand and menôs becoming 

 
37 Richard Stites, Revolutionary Dreams: Utopian Vision and Experimental Life in the 

Russian Revolution, New York and Oxford: Oxford University Press, 1989 pp.3-4. 

38 Hilde Heynen, Architecture and Modernity, Cambridge: MIT Press, 1999, p29.  

39 Svetlana Boym, Common Places: Mythologies of Everyday Life in Russia, Cambridge, 

Mass.: Harvard University Press, 1994, p.126. 

40 Attwood, pp.25-26. 
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more socially and politically aware and developing more responsible attitude towards 

work and leisure on the other.41  

Caroline Humphrey claims that the task of the revolutionary Soviet construction was 

to build material foundations that would mould nothing less than a new society. The 

central agenda of the building program was creating carefully designed living quarters 

which would eliminate the conditions for individualistic and petit-minded bourgeois 

ways of life.42 

Besides the governmentôs encouragement for collectivism in leisure and daily 

activities, ñpeople started setting up communes before there were any buildings 

designed for this purpose.ò43 Workers established communes in the spacious 

apartments of the bourgeoisie.44 Quoting from Khan-Magomedov, Humprey indicates 

that ñarchitects were soon designing futuristic experimental prototypes: cubist, 

circular, tower-like, asymmetrical structures.ò45 In this regard, on the basis of the new 

human, the socialist woman and the socialist man, a new kind of building: the House 

Commune would provide the infrastructure. However, according to Attwood, people 

had started to share houses because of lack of housing stock even during the Tsarist 

era.46 From this collectivist purpose, the Palaces of Cultures and Workerôs Clubs were 

introduced as new architectural and social solutions for the emerging new socialist 

society.  

Moreover, the socialist agenda to transform the way of life while solving gender 

inequalities was related with the emancipation of women from household works. In 

this context many domestic issues such as preparing food, child-care, cleaning, etc. 

 
41 Attwood, pp.26-27. 

42 Caroline Humphrey, ñIdeology in Infrastructure: Architecture and Soviet Imagination,ò 

The Journal of the Royal Anthropological Institute, Vol. 11, No. 1, (Mar., 2005), p.39. 

43 Humphrey, p.44 

44 Ibid. 

45 Ibid. 

46 Attwood, pp-1-4. 



 16 

were intended to be collectivized and kept out of domestic works. It was already in the 

1920s that public dining facilities, cr¯ches and kindergartens were proposed.47 

 

 

Figure 1.4. ñNew Moscowò by Yuri Pimenov, 1937. 

(In permanent exhibition at State Tretyakov Gallery, Moscow)  

The painting symbolizes the change of public life on Moscowôs vast streets, 

highlighting the automobiles and speed, newly constructed buildings and equality of 

women in the society as driving her own car. 

(https://www.arts-dnevnik.ru/pimenov-novaya-moskva/) 

 

In the making of the revolutionary Russia, changing the everyday life, or ñway of lifeò 

was among the central issues in the socialist transformation of the country. ñWay of 

lifeò, called as byt in Russian, had already created a unique expression as an historical 

outcome of search for a new way of life, and the pre-revolutionary traditions of 

utopianism in the thoughts and actions of different layers of the society were 

 
47 Ibid, p.29. 
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crystalized in the revolutionary period in the search of avant-gardist movements to 

create new forms of aesthetics with the new social content. During the post-war period, 

search for the new byt was revisited and ñby the Khrushchev period the term byt 

included domesticity, lifestyle, and personal relations and continued to be the object 

of official and professional attempts at reform.ò48 However post-war policy towards 

the socialist byt  was complicated and contained contradictions: on the one hand 

emphasis on the communist morality was promoting collectivization of the everyday, 

on the other hand intentions for rising the living standards of the Soviet people were 

restricted to domesticity and domestic material environment. Remarking that public 

and private are not polar opposites, in post-war Soviet everyday life, public and private 

sphere were interchangeably: one could create most private place in the public one and 

vice-versa.49  

In this regard, Lefebvreôs question, which was highlighted as important by Lefebvre 

himself, should be reminded: ñHas state socialism produced a space of its own?ò50 

Unlikely to find an easy answer to it, Lefebvre indicated that, in order to realize its full 

potential, a revolution should produce a new space, and so ña social transformation to 

be truly revolutionary in character, must manifest a creative capacity in its effects on 

daily life, on language and on space.ò51 Thus, a search for the features, dynamics, 

actors, users, limits and commonalities and contradictions of ñsocialist spaceò should 

be profoundly investigated. 

Within this context, transforming the everyday life of the Soviet citizen meant 

changing both domestic and urban environments, needed industrial proletariat, which 

 
48 Deborah A. Field, ñEveryday Life and the Problem of Conceptualizing Public and Private 

during the Khrushchev Era,ò Everyday Life in Russia: Past and Present, edited by Choi 

Chatterjee, et al., David Bloomington and Indianapolis: Indiana University Press, 2015, 

p.163. 

49 Humphrey, pp.47-48. 

50 Lewis H. Siegelbaum, ñIntroduction: mapping private spheres in the Soviet context,ò in 

Borders of Socialism: Private Spheres of Soviet Russia, ed. Lewis H. Siegelbaum, New 

York: Palgrave Macmillan, 2006, pp.8-9. 

51 Henry Lefebvre, The Production of Space, Oxford, UK & Cambridge, USA: Blackwell, 

1991, p.54. 
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itself required industrialization and urbanization. This fact created a challenge and a 

paradoxical situation because the capital of the Soviet Union was far from satisfying 

all these aspects during the revolutionary years.  

The Soviet 1960s provided us the necessary scene where industrialization and 

urbanization were more achieved and an urban working class was created. In this 

context the everyday spaces of the 1960s are worth to be investigated to draw a wider 

picture to find closer answers to Lefebvreôs question about state socialismôs production 

of a space of its own. 

Upton expresses that there is "something extraordinary in its very ordinarinessò of 

everyday life. On the one hand, everyday life is the setting where ñoppression, 

banality, routine, passivity, and unconsciousnessò are realized, and on the other hand, 

it has the potential for liberation.52 This ordinariness is also linked to that of being a 

democratic concept, as defined earlier. So, remarkably, the 1960s is the period when 

ordinary people become both subjects as actors shaping the trends of the global 1960s 

and objects in scholarly research.53 

Besides the agency of ñordinary peopleò, Gorsuch and Koenker draw attention to a 

generation of youth. ñThe demographic emergence of a postwar generation of young 

people, the expansion of institutions of higher education in which to train and empower 

them, and the resulting conflicts between generations are themes that run through 

scholarship on the sixties.ò54    

Along with the new generation of the 1960s or the post-war ñbaby boomò, the new 

technological and scientific developments and the drive for research, and the end of 

the colonial hegemony in Africa, Asia and the Caribbean, enabled the emergence of 

the new university phenomenon confined to the 1960s. The 1960s became prominent 

with public investment in the higher education resulting in the establishment of new 

 
52 Dell Upton, ñArchitecture in Everyday Life,ò New Literary History, Vol. 33 No. 4, 

Everyday Life (Autumn, 2002), p.712. 

53 Gorsuch and Koenker, p.15. 

54 Ibid., p.14. 
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university campuses, making the decade a unique historical moment of modernity with 

these new universities.55 Pellew and Taylor regard this phenomenon with the notion 

of ñutopiaò as these university campuses were the results of ñknowledge economy,ò 

mostly publicly funded, offered new opportunities for community living and new 

kinds of curriculum and pedagogy together with different forms of governance, had 

experimental environments, and enabled communal life ñwhich would nurture and 

enhance the educational experience.ò56 

Stanek reminds that it was Lefebvreôs opportunity that he was teaching in the 

University of Nanterre during the events of Mayô68 where the students revolt started 

and where he observed the contradictions and potentials of the events relating his 

critical theory of the urban space.57 Influenced from the concurrent studies of Anatole 

Kopp about the Soviet avant-garde, Lefebvre re-contextualized the constructivist 

concept ñsocial-condenserò in his analysis of the student revolt ranging from the 

university campus to the reconquest of the urban center.  

Here Lefebvreôs objection to Marxist tradition of architectural theory must be 

reminded. Tafuriôs and Huetôs critics on contemporary architectureôs crisis and trauma 

as being an instrument for the capitalist despoliation, were challenged by Lefebvre in 

a possibility ñconcrete utopiaò as a negative of ñabstract utopiaò of the modernism. 

This negation meant to unleash the potentiality of the everyday and leisure spaces as 

creating the alternatives beyond and against the capitalist reproduction.58 In this 

regard:  

The architecture of the campus translated these contradictions into separations 

in space and thus became an apparatus of interiorization in the lived everyday 

 
55 Taylor and Pellew, pp.1-2. 

56 Ibid., pp.3-4. 

57 Ğukasz Stanek, ñLessons from Nanterre,ò Log, No.13/14, Aftershocks: Generation(s) since 

1968 (Fall 2008), p.62. 

58 Ğukasz Stanek, ñA Manuscript Found in Saragossa: Toward an Architecture: Introduction 

to óToward an Architecture of Enjoymentô by Henri Lefebvre,ò in Toward an Architecture of 

Enjoyment, edited by Lukasz Stanek, translated by Robert Bononno, Minneapolis: 

University of Minnesota Press, 2014, p. xxxix. 
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experience. Addressing this condition, Lefebvre referenced the Soviet avant-

garde architectural concept of the social condenser. é Lefebvre defined the 

social condenser as an architecture that leads to the "crystallization ... of social 

relations.59 

 

Murawski claims that the re-birth of social condenser happened in the capitalist France 

rather than the Soviet Union. However, he draws attention to the post-war architectural 

and urban developments in the Soviet Union such as idea of the ñmikro-rayonò 

(microdistrict) as a multi-functional residential or planning district serving the urban 

needs and offering leisure opportunities for the neighborhood residents in a walking 

distance. But he regards this notion as a ñreminiscent of the social condenser.ò60 

In this context, it can be claimed that there was an inconsistency where Lefebvre 

borrowed the constructivist concept ñthe social condenserò which itself was 

crystalized in a socialist manner, in order to show the potentiality of ñminoritarian 

practices of the production of spaceò  as sites ñwhere the agency of architecture in the 

reproduction of social relationships can be addressed and, potentially, challenged, 

toward a rethinking of architectureôs manifold possibilities,ò61 because this inclusion 

turned a blind eye to the concurrent ñminoritarian practices of the production of spaceò 

in the socialist world just addressing them to the mercy of ñstate-socialism.ò However, 

as Boym signifies, the ñeverydayò in the Soviet Union should be differentiated from 

the grand projects of the state, as it is crucial to distinguish how the utopian Soviet 

projects were translated into ordinary language.62   

 
59 Stanek, ñLessons from Nanterre,ò p.63. 

60 Michağ Murawski, ñIntroduction: Crystallizing the Social Condenser,ò The Journal of 

Architecture,.22:3, (2017), p.373. 

61 Stanek, ñA Manuscript Found in Saragossa: Toward an Architecture: Introduction to 

óToward an Architecture of Enjoymentô by Henri Lefebvre,ò p. xiii. 

62 Boym, p.11. 
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Similarly, Oukaderova claims that, for example, the soviet cinema of the 1960s shared 

similar tendencies to the spatiality in line with Lefebvreôs understanding even though 

there is no direct contact between each other.  

 

The parallels between Lefebvreôs spatial critique and Soviet cinema of the 

1950s and 1960s should not be understood as a matter of direct influence or 

random confluence. Rather, as suggested earlier, these two cultural practices 

should be seen as part of the same paradigmatic shift in movements happening 

a little bit everywhere that began to consider space rather than time as a 

central category through which to explore social formations.63 

 

Given that, during the Khrushchev period the term byt included domesticity, lifestyle, 

and personal relations,64 recent scholarship on the research of histories of post-war 

Soviet architecture and built environment focused more on domestic sphere and 

private life of the everyday. However, it can be claimed the potentiality of ñhomo 

Sovieticusò is also realized itself among the urban environment of everyday existence.  

It was as early as the end of the 1920s when Walter Benjamin observed in his visit to 

the Soviet Union that people started to alienate themselves from domestic existence as 

the place in which they lived was ñthe office, the club, the streetò more than the 

house.65 According to him, the interior completeness is an essential feature of the petit-

bourgeois appearance such as covering walls, sofas, cushions, windows. Nonetheless, 

in his perceptions, this lack in domestic furniture loses its importance when another 

life emerges outdoors. Benjamin observes not only the physical change of Moscow 

which can be seen on the streets but he also witnesses the change in the manner of the 

 
63 Lida Oukaderova, The Cinema of the Soviet Thaw, Bloomington, Indiana: Indiana 

University Press, 2007, pp.16-17. 

64 Field, p.163. 

65 Buck-Morss, p.26. 
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publicity and public visibility of the working class and previously suppressed people 

of the Soviet Union.66 

As a result, the ñspatial turnò in the Soviet Union needs to be analyzed not only with 

reference to the domesticity of everyday life but to the public non-work activities and 

spaces produced among these activities. 

Bringing all the concepts of public-private, youth, ordinary people, social condensing 

campus, mobility, everyday life, internationalization, and crossing borders into our 

agenda, this study will focus on the case of the foundation of the Peoplesô Friendship 

University in Moscow in 1960, which, then in 1961 was renamed after Patrice 

Lumumba, the first prime minister of Congo,67 who became one of the symbols of the 

African peoplesô fight for independence.68 In 1965 the university was introduced with 

the ñfirst issue of 228 young specialists from 47 countries of the world.ò69 The 

construction of the campus in the south-west of Moscow started in 1966.  

The University and its attached facilities were consisting of: ñmuseum, workshops and 

laboratories, a computer center, a clinic for medical students, experimental farm plots, 

dormitories for 4,200 students, a campus club seating 1,500, and a stadium seating 

5,000 for international sports competition.ò70 

In this study I would like to study this Soviet university campus with reference to the 

concept of ñsocial condenser,ò which was scholarly regarded as ña mechanism for 

bridging the gap between the contemporary and the not-yet existing. This is what 

 
66 Walter Benjamin, ñMoscow Diary,ò October, Vol. 35, (Winter, 1985). 

67 As a leading figure in the movement of Congoôs liberation from Belgium, Patrice Emery 

Lumumba become the first prime minister of independent Democratic Republic of Congo in 

1960. Soon after the independence, Patrice Lumumba was assassinated after being 

overthrown by a military coup.  

68 History page tab in RUDN University web-site: http://eng.rudn.ru/about/history/ 

(Retrieved on 24.02.2021.) 

69 Ibid. 

70 Seymour M. Rosen, The development of Peoples' Friendship University of Moscow, 

Washington: U.S. Government Printing Office, 1973. 
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makes its óscientificô character all the more, rather than less, powerful: the social 

condenser was an architectural method for harnessing, or ócrystallizingô the 

extraordinary or not-yet-formed, for bringing it down to earth and deploying it to 

create a new society.ò71 Similar to the use of the term by Kopp ñas form of architecture 

designed to become ôthe mold in which that society [is] to be castô,ò72 The study will 

examine why and how Peoplesô Friendship University aimed to become a ñsocial 

condenserò of the relation between the Soviet Union and other countries; and point out 

the fact that its potentiality did not remain within the boundaries of its campus but 

reached to the overseas by its graduates as there was a literal link between this 

universityôs graduates and the decolonization and liberation movements in the Third 

World. Thus, postcolonial theory should incorporate this unique case into the global 

narrative of architectural histories.  

The institutionalization of the postwar American university was undergone together 

with the internationalization of the university in the service of knowledge production 

for development of both the former colonial capitalist countries and the newly 

independent nations. Similarly post-war socialist university also tried to find new 

horizons to internationalize and serve for the needs of the society in both the socialist 

countries and in the developing countries. Campus building of the university was 

together with the research and knowledge building of the post-war university which 

turned out to be a gathering place for researchers, scholars, students also from the 

wider world, with its different segments of societies, immigrants, and different 

identities.73   

 
71 Murawski, p.379. 

72 Stanek, ñLessons from Nanterre,ò p.63. 

73 See: Noam Chomsky, et al., Eds., The Cold War and the University: Toward an 

Intellectual History of the Postwar Years, New York: The New Press, 1997; Vandana Desai 

and Robert B. Potter, Eds., The Companion to Development Studies, New York: Routledge, 

2014; Cheryl McEwan, Postcolonialism, Decoloniality and Development, London and New 

York: Routledge, 2019; Christopher Simpson Ed., Universities and Empire: Money and 

Politics in The Social Sciences During the Cold War, New York: The New Press, 1998; 

Murray G. Ross, Ed., New Universities in the Modern World, London, New York: Palgrave 

Macmillan, 1966; Ethan Schrum, The Instrumental University: Education in Service of the 

National Agenda After World War II, Ithaca, NY: Cornell University Press, 2020;  
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Recalling Lefebvreôs concept of ñdialectics of centralityò where the urbanization 

process is tied with both centrifugal and centripetal forces, Peoplesô Friendship 

University and its usersô spatial potentiality in the socialist capital could enlarge our 

understanding in the production of space.74 The university facilities not only sheltered 

all daily routines of the everyday lives of the students from accommodation to the 

purposes for education, research, sports, commensality, but also enabled interactions 

between Muscovites and foreign students, (and also between different cultures of 

foreign students), which also created its spatio-cultural reflections in the city, in 

different parts of Soviet Union (i.e with student construction brigades,) and in the 

developing countries as this educational hub contained also temporality. 

The self-funded in-situ research during the covid-19 pandemic in September 2021 in 

the Russian state archives75 enabled access to the architectural planning documents, 

design alternatives and bureaucratic comments during the approval process of the 

construction of the Peoplesô Friendship University. The ñpassport of the universityò 

provided statistical information on both the construction durations and costs, and 

student enrolment numbers per departments of foreign and Soviet nationals for two 

decades (1970s and 1980s). Russian State Library (Lenin Library) and Library of Peoplesô 

Friendship University of Russia were visited during the research trip, which provided the 

state published booklets and albums that were products of self-promotion of state-

 
Miles Taylor and Jill Pellew, Eds., Utopian Universities: A Global History of the New 

Campuses of the 1960s, London: Bloomsbury Publishing Plc, 2020; David Engerman, 

ñRethinking Col War Universities: Some Recent Histories,ò Journal of Cold War Studies, 

Vol.5, No.3 (Summer 203); Inderjeet Parmar, ñAmerican Foundations and The Development 

of International Knowledge Network,ò Global Networks 2, 1 (2002); Laurie Olin, ñThe 

Campus: An American Landscapeò SiteLINES: A Journal of Place, Vol. 8, No. 2 (Spring 

2013), pp.3-10; Alex Kuraev, ñSoviet Higher Education: An Alternative Construct to the 

Western University Paradigm,ò Higher Education, Vol.71. No.2 (February 2016), pp.181-

193; Mark S. Johnson, ñHistorical Legacies of Soviet Higher Education and the 

Transformation of Higher Education Systems in Post-Soviet Russia and Eurasia,ò The 

Worldwide Transformation of Higher Education International Perspectives on Education 

and Society, Volume 9, (2008); M. A. Prokofiev, M. G. Chilikin, S. I. Tulpanov, Eds., 

Higher Education in the USSR, Paris: UNESCO, 1961. 

74 Stanek, ñCollective Luxury,ò p.481. 

75 Russian State Archive of Economics (RGAE), State Archive of the Russian Federation 

(GARF), Russian State Archive of Literature and Arts (RGALI) and Schusev State Museum 
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affiliated foundations and seasonal events. Knowing the language76 enabled ease of 

access to the archives, libraries and Universityôs campus, museum and facilities. The 

museum of the university also provided Universityôs promotional brochures, which 

included information about the self-presentation of the university through historical, 

textual and visual information and proclamation.  

This study has thus been developed mainly on the research in the Russian archives, 

libraries and the Universitiesô self-promoted booklets and other published materials 

and the literature produced on same materials. For the future development of the 

literature, it would enrich the research if non-governmental sources and personal 

histories -in and abroad- Russia could be investigated. 

 

1.3. Structure of the Study 

 

This study consists of four chapters including an introduction and a conclusion. 

Chapter Two, which is titled ñThe University in The Cold War Context,ò defines the 

conditions and political, cultural and ideological situations which were prominent in 

the making of Peoplesô Friendship University. This chapter is divided in two sub-titles 

as: ñCold War Universityò and ñFounding the Peoplesô Friendship University.ò The 

first part focuses on the concept of ñdevelopmentò in international relations after 

World War II, and by the help of this concept how the divided world with two 

superpowers leading those two poles, i.e. the United States of America (USA) and the 

Union of Soviet Socialist Republics (USSR), tried to unify their political area of 

control -or manipulation- in the face of the rising anticolonial movements.  

 
76 Luckily, the author of this study had worked in 2006-9 & 2012-14 as a professional 

architect in Moscow, learning the language of Russian and experiencing the hometown of 

formidable array to socialist (realist / modern) artifacts, monuments, constructions, sites, 

environments and spaces. Unluckily, being a professional practitioner at the time meant 

being a witness to the transformation of the Soviet urban environment to post-industrial 

constructions of shopping malls and high-rise residential buildings on previous industrial or 

recreational sites.  
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During World War II, wartime spending got the USA out of economic depression, as 

its industrial economy boomed while much of Europe was devastated or destroyed. 

This is followed up by its domination of the western world on every front; industrially, 

diplomatically, and militarily willing to administer and organize the whole world. A 

reflection of this shift in power was seen in the cultural sphere and in the universities. 

Post-war American university became a key instrument to administer American 

modernity with an emphasis on procedural rationality, organized research, and project-

based funding by external patrons, to provide technical and managerial knowledge to 

shape the social order. Likewise, American universities became at least moderately 

influential diplomatic actors in the 1950s. Besides it was also the Soviet Union who 

through international education programs also sought to promote the status of the 

graduate to shape the respective countryôs political orientation toward the USSR.  

It can be claimed that the cultural and social transformations of the 1960s which 

enables the rising importance of individuals, ordinary people, and youth in the face of 

seniority and gentry is also correlated with Cold War political developments, cultural 

conflicts, and ideological struggles in the post-war period. In this context, 1960s 

became prominent with rapid urbanization and the mobility of people, knowledge, 

culture, and technology, worldwide. 

Chapter Three titled ñThe Socialist Modern Universityò initially examines post-war 

modernism. Socialist Modern is discussed with cross-references to both the ñhistorical 

avantgarde,ò which was always a reference point in Soviet cultural history, and the 

ñneo-avantgardeò which became an important feature in the making of Cold-War 

American psyche.  This chapter has four sub-titles: ñPost-War Modernity and Socialist 

Modernism,ò ñMaking Peoplesô Friendship University,ò ñLiving in Peoplesô 

Friendship Universityò and finally ñConcluding Remarks on Building the University 

as the Social Condenser.ò 

Change in the paradigm both on many socio-political and socio-cultural realms of 

societies and in the paradigm of enmity between the socialist and the capitalist states 

contributes to make the descriptions of post-war conditions and Cold-War disputes. 

The cultural and social change started in the post-War period and crystallized in the 

1960s, and made its resonance in architectural practice, theory, and historiography. 
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Finally, Chapter Four concludes this dissertation with the outcomes and interpretations 

of the analysis of Peoplesô Friendship Universityôs role as social condenser in 

Moscow, in the Soviet Union and in the global perspective with the suggestions for 

further research on the subject, with special focus on the Universityôs opportunity, 

capacity and network for the reproduction and realization of knowledge in site. 
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CHAPTER 2 

 

 

THE UNIVERSITY IN THE COLD WAR CONTEXT  

 

 

In the post-World War II context, the concept of ñdevelopmentò emerged both as a 

key strategy for the new sovereign states which gained their independence from the 

colonial powers and as a new academic area of research in social sciences within the 

US universities, besides the area studies specialized on hostile territories or on which 

the US capitalism had future designs or plans. Institutionalization of these centers were 

another aspect during the transformation of universities into the funded research ones. 

It is the complex reality of the post-World War II era that restoration and development 

via science and technology became the most urgent tasks of the governments whilst 

knowledge became the key concept among the competition and race of the two 

systems, i.e. capitalism and socialism. Thus, restoration of both capitalism and 

socialism damaged by madness and destruction of World War II was very crucial in 

the policies of both polar centers of the world, i.e. the United States of America (USA) 

and the Union of Soviet Socialist Republics (USSR). In this regard, international aid 

was crucial not only in the restoration of destructed countries by the war, but also a 

new way of intervention to the ñThird Worldò 77 countries beyond the two sides of the 

so-called Cold War in the post-World War II period, whereby the capitalist countries 

formed the First World and the socialist countries the Second World. The terminology 

of the ñThird Worldò was a product of this post-war or Cold War context. Those 

countriesô intention and will to develop, in their process of state and nation building, 

enabled them to become recipients to international aid. So many factors, actors, 

 
77 The term ñThird Worldò become to be used as a Cold War phenomenon where ñFirst 

Worldò was stood for the US and its allies or the industrialized capitalist countries, and 

ñSecond Worldò was stood for Soviet Union and allies or the socialist countries. Thus, the 

term ñThird Worldò had both meant to be least developed and an intention to open a third 

way between the opposition of two systems. (Cheryl McEwan, Postcolonialism, 

Decoloniality and Development, London and New York: Routledge, 2019, p.18.)  
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networks and concepts were intertwined during the Cold War78 in international politics 

where the two opponent systems were also trying to widen their areas of influence on 

the new independent territories apart from Europe where the borders of the two 

systems were under a silent deal.  

While the former colonial countries in Asia and Africa gained their independence after 

World War II, one of the indispensable prerequisites for the building of prosperous 

nation states was the development of education and the training of the elites. The 

conjuncture after the war directed both newly independent countries and the older 

colonialist countries to foster the specific link between education and development.   

 

The expansion of education was an integral part of the colonial development 

programs implemented by European empires after 1945. The United Nations 

Educational, Scientific and Cultural Organization (UNESCO) evaluated 

educational activity as a contribution to both peace and development. 

Economists have argued that investment in human capital promises higher 

returns than investment in fixed capital.79  

 

For the new independent countries, nothing was more vital or politicized than student 

training, since students were supposed to take the place of colonial administrators, 

teachers, and foreign engineers. Both world capitalism and world socialism funded 

thousands of scholarships and prioritized students' training because they believed that 

they would become the new elites who would define their countries' futures.80 

 
78 In this study ñCold Warò refers to a world historical epoch roughly between the end of the 

Second World War and the end of socialism in eastern Europe. (Tobias Rupprecht, Soviet 

Internationalism after Stalin: Interaction and Exchange between the USSR and Latin 

America during the Cold War, Cambridge: Cambridge University Press, 2015, p.11) 

79 Constantin Katsakioris, ñThe Lumumba University in Moscow: Higher Education for a 

SovietïThird World Alliance, 1960ï91,ò Journal of Global History, 14: 2, (2019), p.281. 

80 Ibid, 282. 
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In this context, the Peoples' Friendship University was established in Moscow in 

February 1960 by the Soviet Council of Ministers in collaboration with the Afro-Asian 

Solidarity Committee with the aim of educating young professionals from the Third 

World countries. More than 43,000 students applied for less than 600 places at the 

university after Nikita Khrushchev announced its founding while visiting Jakarta.  

With the motto Scientia Unescamus, which means "We Unite with Knowledge," the 

Soviet Union aimed to establish enduring connections with Asia, Africa, and Latin 

America by means of education. As such, the university played a significant role in 

the exchange of ideas between the Second and Third Worlds and was a part of the 

greater narrative of post-war modernization, development, and growth.81 This chapter 

will initially examine the university in the Cold War context, analyzing the rivalry 

between the USA and USSR in internationalization of knowledge. Then, the founding 

of the Peoplesô Friendship University will be presented as a significant case to 

understand this aim. 

 

2.1. Cold War University  

 

World War II not only equated the confronting two world systems i.e capitalism and 

socialism embodied in USA and USSR as the leading powers but also revealed the 

colonized nations powers as independent states. However, this independency and its 

urge for development become manipulation object for the new powers under the course 

of knowledge. Thus, the cold war university around the globe become a playground of 

conflict and struggle of ideologies in their need of spreading across their borders. In 

this regard both the American and the Soviet universities were institutionalized and 

internationalized on purpose of shaping the new nationsô future serving their own 

interests. 

 
81 Abigail Judge Kret, ñôWe Unite with Knowledgeô The Peoplesô Friendship University and 

Soviet Education for the Third World,ò Comparative Studies of South Asia, Africa and the 

Middle East, Vol. 33, No. 2, (2013), p.239. 



 31 

2.1.1. Cold War Context 

 

The shaping of the Cold War context in the expansion of knowledge worldwide and in 

the re-making of the modern university on both sides of the Cold War and in the newly 

independent countries cannot be accurately identified without analyzing the dynamics 

of ñdecolonizationò and ñpostcolonial theoryò besides the concepts of ñdevelopmentò 

and ñmodernization.ò Within this frame, the conceptual division of worlds as first, 

second and third, and the vital (or may be mortal) contradiction between the first two 

and their making the third as the play (and battle) ground had results not only in 

political and economic, but also in social, cultural, spatial and aesthetic spheres. 

 

The economies and cultures of the world we live in today have been 

undeniably shaped by imperialism and colonialism. Consider, for 

example, the consequences of the African slave trade. Those individuals 

and nations that carried out the trade profited on an enormous scale 

and remain to this day among the most powerful economic nations. 

Britainôs ports (e.g. Bristol and Liverpool) and other large cities 

developed out of the slave trade.82 

 

During the nineteenth century a few European countries set a superiority over the rest 

of the globe. That superiority was a course of capitalism and simply did not need direct 

occupation with guns. The economic and technical advance was gained by the 

industrial and social revolutions in Europe besides the rational thinking and positivism 

of Enlightenment. The new mode of productions and new structure of society enabled 

European capitalism together with its bourgeois character to provide a model in the 

transformation and ruling the rest of the world with a self-declaration as the ñlords of 

 
82 Cheryl McEwan, Postcolonialism, Decoloniality and Development, London and New 

York: Routledge, 2019, p.8. 
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human kind."83 The alternative model for this was provided by the Soviet socialism 

after the October Revolution of 1917, which designed and then established 

industrialization and development on public property on means of production rather 

than private enterprise and liberal institutions. However, from the perspective of 

postcolonial theory, this model is also considered Western, or European. In this 

context, the socio-political developments in the greater part of the world apart from 

Europe are imitated as models pioneered first in Europe.  

 

There was no operational model other than 'westernisation' or 'modernisation' 

or whatever one chose to call it. Conversely, only political euphemism 

separates the various synonyms of 'backwardness' (as Lenin had no hesitation 

in describing the situation of his own country and 'the colonial and backward 

countries') which international diplomacy has scattered round a decolonized 

world ('under-developed', 'developing' etc.)84 

 

Considering it as a dual process, decolonization was perceived as both a strategic blend 

of military confrontation and diplomatic negotiation between the opposing forces: 

colonial powers and anticolonial movements. It was post-World War II era that many 

former colonies gained their independences from the colonial powers but the 

decolonization, as a process, can be dated back to the late colonial period as a strategy 

of anticolonial movements and a negotiation with colonial powers. It can be said that 

the consequences of World War I showed the first major disruption of European order 

marked by significant human and financial losses, along with a growing anticolonial 

sentiment, dramatically expressed through literature and labor strikes.85 It was the 

 
83 Eric Hobsbawm, The Age of Extremes: The Short Twentieth Century 1914-1991, London: 

Abacus, 1995, pp.199-200. 

84 Hobsbawm, pp.200-201. 

85 Raymond F. Betts, ñDecolonization: A Brief History of the Word,ò Beyond Empire and 

Nation: The Decolonization of African and Asian societies, 1930s-1970s, edited by Els 

Bogaerts and Remco Raben, Leiden: KITLV Press, 2012, pp.23-24. 
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Great Depression of 1929-33 that has become a landmark in the history of anti-

imperialism and liberation movements in the colonies. It was because, till that time, 

European capitalism had reached all parts of the globe and made the markets 

dependent on it. The rest of the world became completely dependent on the production 

of colonial powers, while agrarianizing their economy.86 

 

Evidently imperialism, the old 'international division of labour', had a built-in 

tendency to reinforce the industrial monopoly of the old core countries. To this 

extent the inter-war Marxists, joined later by the post-1945 'dependency 

theorists' of various brands, had clear grounds for their attacks on imperialism 

as a mode of ensuring the continued backwardness of the backward countries.87 

 

Contemporary discourse on global world history tries to open a critical dialogue 

between decolonization, development studies and post-colonial theory. In this regard 

this dialogue seeks to decolonize the ñknowledgeò in development studies by 

postcolonial theory; thus, the political economy of Marxist theory and the 

poststructuralist approaches in the analysis of colonialismôs injustices such as 

racialism besides class conflict. The importance of culture in shaping social relations 

has been integrated into the theory, which has also made postcolonialism relevant to 

development studies.88  

 

Eurocentrism is the belief, implicit or otherwise, in the world historical 

significance of events believed to have developed endogenously within the 

cultural-geographical sphere of Europe. In contesting Eurocentrism, I contest 

the ófactô of the óspecialness of Europeôðboth in terms of its culture and its 

 
86 Hobsbawm, p.205. 

87 Hobsbawm, pp.205-206. 

88 McEwan, pp.36-37. 
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events; the ófactô of the autonomous development of events, concepts, and 

paradigms; and, ultimately, the ófactô of Europe itself as a coherent, bounded 

entity giving form to the above.89 

 

The definition of postcolonialism extends beyond mere ñafter-colonialismò or ñafter-

independenceò connotations, encompassing critiques of the enduring material and 

discursive impacts of colonialism. In essence, post-colonial perspectives can be said 

to be anti-colonial.90 Thus, postcolonial approaches challenge the dominant narratives 

constructed as inclusions and exclusions. In this regard, postcolonial approaches 

question and try to make the relation between knowledge and politics transparent. 

Moreover, postcolonial criticism not only query the contemporary inequalities but also 

witness their historical conditions. In this context, ñwhatever Europe is, cannot be 

understood outside of its imperial relationships.ò91 This claim should be widened to 

include the Cold War superpowers and their interventions to other countries after 

decolonization.  

Indeed, Craggs emphasizes that postcolonial practice and ideology are shaped by 

colonial legacies.92 It can be claimed that, although the former colonies declared 

themselves as independent states and made other nation states to accept this, these 

ñindependencesò were mostly mere denotation as the dependency on former colonial 

powers continued but gained different forms and different relationships. Moreover, 

colonial policies continued and gained different forms of implementation, and the 

former colonial officers re-employed this time by the new independent states as 

advisers or employees of international organizations and aid programs. As a 

 
89 Gurminder K. Bhambra, Rethinking Modernity: Postcolonialism and the Sociological 

Imagination, Palgrave Macmillan (eBook), 2023, p.xxxi. 

90 Cheryl McEwan, ñPostcolonialism,ò in Vandana Desai and Robert B. Potter, Eds., The 

Companion to Development Studies, New York: Routledge, 2014, p.213. 

91 Bhambra, p.4. 

92 Ruth Craggs, ñDevelopment in a Global-Historical Contextò The Companion to 

Development Studies, edited by Vandana Desai and Robert B. Potter, London and New 

York: Routledge, 2014, p.38. 
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relationship between donors and receivers, older colonial notion was repeated by 

partnership and responsibility ideologies in development, which continued to be less 

than equal. It is also argued that international development was a kind of colonial 

humanitarianism which was reinvented after formal end of colonial and imperial 

rule.93 In this context: 

 

Fundamental questions, rooted in both postcolonial and political-economic 

theory, are being asked about how capitalism reproduces inequality in the 

name of development and how it is that the deepening of capitalist social 

relations comes to be taken as development.94 

 

 

Figure 2.1. Years of independence of Asian countries.  

(https://blueprintforhistory.wordpress.com/2013/05/) 

 
93 Ibid., pp.38-39. 

94 Cheryl McEwan, ñPostcolonialism,ò in Vandana Desai and Robert B. Potter, Eds., The 

Companion to Development Studies, New York: Routledge, 2014, p.216. 



 36 

 

Figure 2.2. Years of independence of African countries.  

(https://blueprintforhistory.wordpress.com/2013/05/) 

 

Concerning this, the identification and differentiation and the various meaning 

attributions for the era after World War II gain importance in this query. Thus, where 

to use and how to define ñCold Warò and ñpost-warò on the investigation of 

development and modernization after the war become crucial.  

British historian Eric Hobsbawm calls Cold War as a period of international situation 

which was followed by a single pattern of the constant confrontation of the two 

superpowers ï the USA and the USSR - which came forth by World War II and 

continued until the dissolution of the Soviet Union in 1989.95 The Soviet Union, a 

 
95 Hobsbawm, p.226. 
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peasant country before the war, became a ñsuperpowerò of the socialist world as the 

United States became the leading power of the world capitalist system placing itself 

on the top of the pyramid replacing Britain as the worldôs leading capitalist country. 

Although the USA and Britain changed their places in the capitalist hierarchy, their 

partnership relations became stronger. Indeed, the process of transformation of the 

United States to become a world power is regarded to have begun during World War I 

as a result of the transformation of the United States from being a debtor country to a 

creditor country and the result of its armed forcesô decisive role in the end of the war 

siding with the entente against Germany. Besides, the October Revolution of 1917 in 

Russia was another factor for European capitalism to remain behind the US capitalism 

as Russia had previously been an important provider of raw materials, a market and a 

debtor country, too. However, while Russia was getting out of the European capital, 

American capital was assimilating Latin America enabling easy access for the United 

States to gain raw materials. ñThe Second World War transformed the US into the 

leader of the West. Nevertheless, the US was only able to consolidate and shape this 

leadership thanks to the Cold War with the USSR.ò96 

Although the Soviet Union emerged victorious from the four-year lasting war, it 

caused the country the loss of over twenty million of its citizens from different 

republics and a huge destruction in the occupied and seized territories and cities. 

Moreover, the Soviet Union had not completed its transformation into an urbanized 

industrial country yet. Sociologically and culturally, it was still largely in the shadow 

of its rural past. This was valid even in the case of the distinctive features of the state, 

which was the main apparatus for the aim of modernization. The main concentration 

of the Soviet administration was on the restoration and reconstruction of both the pre-

war living standards of the citizens and the physical environment in the huge 

geography of Soviet Europe, and the establishment of the Soviet ñinspiredò system in 

the liberated territories of East Europe which had been destroyed by the German 

occupation.97  
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However, the situation across the ocean was far from being ruined and tired of war. 

On the contrary, the general sense of the community was very positive in the United 

States. As Naom Chomsky indicates, ñthe dramatic riseò in the international power 

created important changes in the American psyche for the intellectuals and the dissent. 

Immense changes took place during World War II. Wartime spending saved the United 

States from the Depression. Moreover, while the industrial economy in the United 

States was booming, much of Europe was devastated or destroyed.98 

The Cold War era was the political, ideological, and economic confrontation of two 

superpowers competing to gain more territorial and political areas of influence within 

the international political system. In this regard two superpowers and their allies in 

Europe did not have a military confrontation directly but rather their interventions to 

the Third World countries or their support in fighting nations featured the period.  

The most distinctive feature of the Cold War was that a danger of a new world war 

was not felt or expected in the near future at the time. In fact, despite the discourse of 

destruction or doom ï or ñapocalyptic rhetoricò reflected by the dominant actors of 

both sides of the Cold War - especially by America - the rulers of both superpowers 

accepted the global distribution of power that had occurred as the result of World War 

II. After the war, the Soviet Union began to control a region where the Red Army used 

to have a presence - either liberated or occupied. It did not attempt to expand further 

its sphere of influence out of these regions. Besides, the United States of America, 

beyond taking over what remained of the imperial hegemony of the pre-war colonial 

powers, was declaring its dominance over the rest of the world, that is, the capitalist 

world. And in return it did not interfere with the Soviets' new presence in Europe.99 

Consolidation of political and economic power of capitalism in the United States 

enabled it to concentrate on the new enemy.  The United States was ready for the new 

front, i.e. the war against communism, having strong tools or ñweaponsò in hand.  
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ñAmerica now held all the trumps: the atom bomb, a strong economy, a powerful army, 

and now artistic supremacy, cultural superiority:ò100 

Avoiding fighting in Europe and a possible physical war, the Soviet Union preferred 

to ñcatchò the United States in its military accesses, which gave an end to the war. The 

Soviet Union achieved the atomic bomb four years later, too. The atomic bomb made 

it clear that the new world would never be the same as before. It is not only valid in 

the production of art as Serge Guilbaut portrays but also valid for the whole 

phenomenon that ñmodernity could no longer be expressed in the same terms as had 

been used by the two previous generations.ò101 

As Hobsbawm indicates, the situation was different out of Europe, especially in Asia 

where the near future independence of the then-colonies was not unpredictable, 

whereas the political tendency of those state within the world economic and political 

system was unpredictable. Thus, Asia become the major area of friction between the 

USA and the USSR. Newly independent countries of the continent were under the 

campaign of the two superpowers to support or influence and set far from the 

opponentôs political area of influence. Moreover, it was also the territory where the 

armed conflict broke out.102 

Apart from being socialist, even sometimes anticommunist in interior politics, the 

independence movements of those states enabled them to survive and gave the 

opportunity for self-actualization where the two system were on rivalry. In this regard 

how the new states would establish and institutionalize themselves was in the concern, 

not only by the interior significant forces of those states but also from the perspective 

of two competing systems and their locomotive powers. This phenomenon was one of 

the most prominent features to raise the importance of the concept of ñdevelopment.ò   
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In the discourse of the concept ñdevelopmentò, a landmark was when the US president 

Harry Truman pointed the southern hemisphere as ñunderdevelopedò and called the 

ñadvancedò countries to be committed in the struggle against underdevelopment, in 

his speech to the American Congress in 1949.103 

In this context, it is discussed that the concept of development contains three things: 

development theories, development strategies and development ideologies, as 

development covers both theory and practice. In the theorizing of development, the 

normative aspects can come to the forefront more than the positive aspects. This is to 

say that there are (and were) more intentions to change and shape rather than follow 

what has generally been the case in the past. In this regard development theory is 

ñinherently controversial and contested.ò104 

Additionally, development strategies are the practical paths in the implementation of 

development. The actors in this performance can be international agencies, 

nongovernment organizations and community-based organizations, or indeed 

individuals, in order to trigger and promote change within specific areas, regions, 

territories, nations and continents.105 In his regard, different development strategies via 

different actors would include and reflect different intentions and objectives. 

Accordingly, this would reflect social, economic, political, ideological, cultural, 

ethical, moral, and religious influences.106 

It can be claimed that the power of the term ñdevelopmentò can be seductive in the 

imaginations and expectations of its bearers.107 ñDevelopment projectò is very 
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critically and suspiciously questioned by postcolonial theory as postcolonial theorists 

consider the Eurocentric discourse as dominant, universalizing, and arrogant.  

 

In particular, the extent to which Northern ódevelopmentô agendas have 

assumed that they alone can define and solve development óproblemsô is seen 

as profoundly problematic. Vigorous environmental and aboriginal politics 

have also emerged to critique western modernity and its fixation on progress 

through industrialization.108 

 

General view about the origins of the concept ñdevelopmentò is that itôs an outcome 

of post-war era, besides the emergences of two superpowers, anticolonial movements 

and decolonization in a wider area on the Earth. As a global project and academic area 

of research, development become an important phenomenon after the Second World 

war, but it should be kept in mind that it had its roots in the late colonial period. 109 

The idea of ñimprovementò within the colonization process of European powers, was 

to make more efficient and orderly use of lands. In this regard, development of 

infrastructure was crucial to achieve the efficiency in land use and linking it to 

European trade. European markets needed new products and European industry 

needed raw materials, besides the continuous need for new markets for the products. 

Development policies became increasingly important for ensuring the European trade 

with the newly independent states and making these new independent states secure and 

stable in order not to negatively affect the European market. Moreover, development 

projections included a hope for stabilizing the colonial populations through making up 

an indigenous middle class which would invest in the colonial state to alleviate the 

growing local tensions amid the era of economic downturn. Thus, colonial trusteeship 
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re-emerged in the form of international aid and development programs for the Third 

World countries.110  

Belief in modernism became a major prospect of development projects during the late 

colonial period. It was a part of imagination and implementation of a linear progress 

states towards a developed, modern ï which meant Western at the same time - society 

and economy.111 This discourse of development as modernization strongly tied with 

advancing in science and technology in the improvement of agriculture, industry, and 

healthcare and in the struggle against poverty and disease. Accordingly, construction 

and housing projects during the late colonial period also reflected this notion of 

modernization with new scientific construction techniques, new materials like 

concrete and modernist architectural design attitude.112   

The imagined process of colonial development was as a rational modernization 

originated in Europe and implemented across colonies. However, the reality 

dissociated from this imagination. The implementation of these projects was 

influenced by the unique contexts of colonial territories together with adapting and 

including local practices and knowledge. Thus, development discourse and practices 

were shaped through ongoing negotiations within the colonial system.113 

As already indicated, the legacies of late colonialism shaped ideology and practice of 

postcolonial development projects. Previously state-led development processes turned 

out to be postcolonial planning and policies of new independent states. Those 

postcolonial projects that established by state administration were mainly concentrated 

in areas of health, housing, industrial development and energy infrastructure. Suchwise 

the re-arrangement of the employment of former colonial commissioners into the 

officers or advisors of development project implementations were in the areas of 

agriculture, technical development and area management. Newly independent states 
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were the employers of those professionals. The older colony officers become the 

majority of the personnel employed in the international organizations after World War 

II, such as the World Health Organization, the United Nations Development 

Programme, the World Bank, the Commonwealth Development Corporation. There 

were also government departments of former colonial powers like Ministry of 

Overseas Development to become integral to these processes. Those actors were also 

interpenetrated into the universities which started to launch development studies 

departments and contributed to the formation of development as an academic 

discipline after the Second World War.114 

 

Like the USSR, the USA was a power representing an ideology, which most 

Americans sincerely believed to be the model for the world. Unlike the USSR, 

the USA was a democracy. Unfortunately, it must be said that the second of 

these was probably the more dangerous.115 

 

In this regard, in the post-war era, ñAmerican planners had very ambitious and 

sophisticated ideas about organizing the entire world, and they carried out many of 

those ideas.ò116 Chomsky interprets this self-confidence as a reflection of the shift in 

power in the cultural sphere and in the universities, as previously the public opinion 

was under the shadow of the sense of inferiority when compared to the European 

cultural arena. The United States had a culturally subordinate position in the 

relationship with Europe. ñIf you were an American artist or a writer, you would go to 

Paris; if you were a mathematician or a physicist, you would go to Germany; if you 

were a philosopher, you would go to England; and so on. The United States was 

thought of as a cultural backwater, somewhat like the Midwest is regarded by 
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Easterners now.ò117 The war alternated this position which also strengthened by the 

®migr® European scholars, scientists and intellectuals who were threatened by the 

Nazis and their allies in Europe. This enabled the emergence of the motto ñthe 

American wayò with the attitude ñthat we will do this ourselves and then we will tell 

them, including the Britishé This arrogance became tied up with what was called 

anticommunism, which also had a strong jingoistic element.ò118 

 

2.1.2. Internationalization of Knowledge and Institutionalization of the 

American University 

 

As a Cold War matter of conflict, the intentions and relatedly interventions of both the 

United States and the Soviet Union to the newly independent countries realized by 

development projects in the spheres of agriculture, industry, health, and science. Most 

relatedly, all those areas needed the key notions which are knowledge and education. 

Within these efforts to have more influence on the international politics, the contest 

between two superpowers came into existence in the form of many euphemisms such 

as ñthe ideological offensive,ò ñpsychological warfare,ò ñpolitical warfare,ò ñlow- 

intensity warfare,ò ñspecial warfare,ò ñthe minds race,ò ñnation building.ò119 In this 

regard, the creation of local staff or ñcivil mandarinsò120 to administer those efforts 

become a critical task for both the two poles of generators of development programs. 

As each superpower had its own know-how, and their modes of production triggered 

different forms in the establishment of industrialization and development, their 

implementation on the local sites are also differed and had different tactics. In this 
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manner combining ñthe techniques and insights of the social sciences (intelligence on 

demographic and cultural trends, public opinion data, media manipulation, and so on) 

with advanced engineering (in command and control, weapons, transport, and so on) 

to manage, defuse or in some cases obliterate local challenges to superpower 

influenceò become central to the efforts of the superpowers121  

It was one of the consequences of World War II that higher education became at the 

very center of interest. The higher education gradually expanded and provided 

opportunity to the greater numbers to access which meant a democratization in 

university education. Many new universities were established throughout the world 

during the post-war era. Besides the nation state building and urge for economic 

development of the new independent states, it was also the nationalisms or the national 

interests of new superpowers to institutionalize and internationalize higher education.  

Indeed, this rising interest in higher education had deep roots in the past. The themes 

that the post-war American university was reshaped around, gained tractions between 

1910s and 1930s. However, Ross signifies that before World War II the university had 

been one of the most resistant to change among all the social institutions; in this respect 

the university was compared to church as both were not flexible, having their own 

traditions and rituals, and consolidated by influential group of leaders in the faculty 

and clergy. Both shared the aspect of ñother-worldliness.ò122  

The fundamental aspect of American research university, before its drastic post-war 

transformation, was scientific research, orienting the academic staff to research and 

study ñtruth.ò Thus, it was peripheral to the national political economy of the USA. In 

this regard the university was preserving its autonomy from the private industry and 

commerce, unlike the mere technical institute.123 
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Knowledge considered as the most important factor in economic growth besides the 

potential of higher education to be instrumental for social needs and technical progress. 

Thus, the making of the modern American University was generated by the patronage 

relations of American modernity. In this process, presidents of the American 

universities were pioneers to meet the rising demands of US interests of political 

economy, besides the encouragement of the patrons of the economy. The rapid and 

dramatic change and growth of the US economy and its dominance over the world 

capitalist system created demand for practical knowledge for its growth. It was the 

way how and why US universities transform to project-based research centers funded 

by non-university patrons.  

The post-war American university transformed to generate the social and economic 

growth and rising international interests of the US capital, within and without its 

national boundaries. Modern American university is regarded as being ñinstrumentalò 

to satisfy the purposes of external multiple constituencies such as government, 

industry, and foundations, and reidentified as ñmultiversityò by some scholars because 

ñit engaged in a spectacular array of activities with little cohesion and no unifying 

philosophyò124 However Schrum insists to call ñinstrumental universityò and explains 

the role of university in twentieth century US history as administering American 

modernity.  

 

With its emphasis on procedural rationality, organized research, and project-

based funding by external patrons, the instrumental university would provide 

technical and managerial knowledge to shape the social order. Its leaders 

hoped that by solving the nationôs pressing social problems and stimulating 

economic growth, the research university would become the essential 

institution of postwar America.125 
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In this regard, postwar American university become instrumental in the shaping of 

social order by prioritizing rational and practical knowledge and encouraging the 

academic staff for taking part in the special research projects funded by external 

patrons, besides the educational duties. The departments like business, engineering, 

city planning, and public administration gained importance. University become to be 

regarded as a tool for the solutions of social problems. In this context combining 

progressive thought with technocracy, four main ideals become to foreground which 

are industrial relations, city planning, economic development and administration.126 

Along with this transformation of older universities, the postwar era witnessed a 

flourishing of new universities with the construction of integrated campuses in huge 

numbers throughout the world. Just between 1961 and 1970 more than a hundred new 

universities were established, making the 1960s a remarkable decade of public 

investment in higher education.127  

It is a distinctive place in history that the universities established during the 1960s 

prompted a closer examination and comparative analysis on a global scale. These 

institutions are integral to the broader ñmoment of modernityò associated with the 

1960s, when diverse national cultures cast off historical burdens. Rarely has there been 

such widespread experimentation in shaping the physical appearance of universities, 

defining their educational content, and determining their governance structures.128 

 

And perhaps at no other time than in the 1960s have the universities shaped 

wider political and social developments both overtly as in the protest 

movements that dominated the decade, and more incrementally as laboratories 

of changing lifestyles and attitudes.129 
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The new universities of the USA continued the traditional purposes of the universities 

like the acquisition and transmission of knowledge along with the democratization of 

universities through enabling the access as being public institutions. As scholars noted 

as early as the 1960s: ñThe tradition of the university is to seek scholars for its faculty; 

to press for scholarly study, research, and publication; and to insist on teaching by 

informed and speculative minds.ò130 However the new universities of the postwar era 

differed the traditional features of the universities in their appearance, form, function, 

and perhaps the very character, of the university of the future.131 

 

But most of the universities begun in the last decade, either because of the deep-

felt need they seemed to meet or because of the benefits they appeared to 

promise, have stirred a wide interest and a sense of proprietorship in the 

communities in which they were established. The result is that these 

universities are in the public domain, not simply as public institutions, but as 

community projects about which public discussion of all aspects of the 

development seem appropriate. The new university is a highly respected 

institution in all communities and it would be callous to suggest that it is 

regarded by the public as a new power project or public hospital; yet it is 

created with public funds to meet a specific public need, and taxpayers and 

government officials are naturally concerned to see that it meets this need 

promptly and efficiently.132 

 

The tendency or better to say the pressure of business on the university to get closer to 

each other, gave the university the mission to be an economic engine responsible for 

ñinnovation.ò The re-institutionalizing of the university, in this context, resulted in 

involvement of capitalistic and managerial tendencies within the university, and 
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marginalizing some funding ideals of American research University. Losing some of 

the ideals what made it special, American postwar university become more likely to 

be involved in the economy-political paradigms of the time, rather than setting part 

from those currents and preserving its autonomy.133 

The making of the instrumental university constructed the specific research centers 

which would have the mission to concentrate on specific topics of research in order to 

promote economic development and coordinate research accordingly to solve social 

problems. The instrumental products of this transformation became the organized 

research units..134 Giving a break to the pre-war university research which had been 

independent and organized around professorsô interests, the new organized research 

units were the results of increasing influences of patrons over the university 

research.135 Thus, these organized research units became the key instruments where 

the patrons could use to have the scientific knowledge on their problem of interests. 

Universityôs becoming instrumental in the need of funders and patrons, thus thrived 

on their research units with complex networks and relations of the actors including the 

researchers. This time not the university but these units become ñautonomousò as they 

were disconnected from departments and teaching program which are the core of the 

university.136   

For a time, there seemed to be plenty of money to go around. Funds for 

óCenters foréô and óInstitutes onéô interdisciplinary projects flowed from the 

network of foundations well known to every academic of the era: the Ford 

Foundation, Carnegie Corporation, the various Rockefeller brothers funds, the 

Social Science Research Council, and so oné137 
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In this context, the funding of the university research was tied to the Cold War strategy 

of US capital. Redesign of the engineering departments according to the needs of US 

defense industry was quite related with ñmilitary-industrial complexò which was 

addressed by the US president of time, Dwight D. Eisenhower, in his farewell speech 

in 1961, indicating the importance of defense industry to the military capacity of the 

country. Some scholars extend this term as ñthe Military-Intellectual Complexò or 

ñMilitary-Industrial-Academic Complexò in order to express the Cold War integration 

of the social sciences to the needs of US international security and interests, and the 

Cold Warôs reshaping of postwar American Universities.138 

 

It is clear that American foundations consciously helped to construct US 

international hegemony after 1945 through international knowledge networks 

that aimed to foster a pro-US environment of values, methods and research 

institutions across a range of fields and academic disciplines. Such 

international networks were modelled on previous foundation initiatives within 

the United States itself, from the 1920s to the 1940s, resulting in the effective 

intellectual hegemony of óliberal internationalismô, of empirical scientific 

research methods, and of policy-oriented studies (mostly under the banner of 

órealismô or órealisticô research, designed to be of practical utility to 

policymakers). Such domestic hegemony constructed a key basis of Americaôs 

rise to globalism, which after 1945, required a continuing and enhanced 

foundation role, especially with the onset of the Cold War.139 

 

Besides the foundations, the largest parts of the funds for large research projects in the 

social sciences were funded by military, intelligence and propaganda agencies in the 

United States, during the Cold War period. As the funding was designed to support the 
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full range of national security projects of the day, there have become ñreference 

groupsò which had great influence over scholarly societies such as foundation grant 

committees, journal referee groups which also created power relations and pressure 

groups in the academia. Thus, ñThe interweaving of social scientists with the national 

security apparatus was at least as pervasive and suffocating in the USSR as in the 

United States.ò140 

The involvement of security agencies played a decisive role in shaping the ñscientificò 

progress of academic disciplines. Specifically, these agencies influenced the 

establishment of institutions, creation of foundational texts, development of 

methodologies, and accumulation of knowledge that form the core of academic 

enterprise. This impact was the most prominent in interdisciplinary fields that emerged 

after World War II, such as development studies, area studies, communication 

research, and operations research.141 

Actually, this transformation also become an apparatus to American superiorityôs 

enterprising moves around the world. Taking American modernity as a model, to 

integrate the world market to American capital, the new leader of world capitalism 

saw the opportunity to ñdesign & builtò the devastated European countries and newly 

independent states through the integration and internationalization of the universities. 

It was within this perspective that Parmar defines ñthe international knowledge 

networksò as a system of coordinated research, disseminated and published results, 

study and often graduate-level teaching, intellectual exchange, and financing, across 

national boundaries.142 Alongside the professionals of teaching and education, the 

network of this system also included the actors of official policymaking, international 

aid and national funds or international agencies and organizations. 

So that the interrelation between the triumph of contemporary forms of global 

capitalism led by the US and the university-based research projects and development 
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studies presented itself as the catalyst of modernization to developing world. In this 

way the markets, resources, and geo-strategic locations, where the US capitalism had 

interest, became integrated to the capitalist system.143 

In this regard, two sides of the ñmilitary-intellectual complexò in the sphere of 

ideological offensives shaped around the interdisciplinary development studies 

programs and area studies centers.  

The former attempted to deduce rules for introduction of capitalist modernity 

as a general phenomenon; the later focused on the exploration and 

management of challenges within particular geographic or cultural groups 

viewed as special problems. Thus, Russian and Soviet studies emerged as the 

first full scale area studies programs in the U.S. (founded at Harvard, 

Columbia, and MIT and underwritten largely by the U.S. Air Force, the CIA, 

and cooperative foundations), followed by Asian studies and Middle Eastern 

studies. In time these new disciplines were joined by country- and culture-

specific specialties, which attempted to sort out the gross, and in many respects 

misleading, divisions that had been created by dividing the world up into these 

ñareasò in the first place. MITôs well-known experiment, the Center for 

International Studies, emerged early on as an archetypal attempt to 

institutionalize development, international communication and operations 

research, area-specific programs, and several forms of police and 

counterinsurgency consulting into a de facto social science service bureau for 

U.S. security agencies and for the foreign regimes that happened to be in favor 

at the moment.144 

 

As already discussed, the American research universities believed that their 

international efforts would be effective in the implementation of modernization in the 

developing countries, the three major patrons of the funds and the influence (with their 
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different bodies or commissions) were the US government, the United Nations, and 

foundations (especially the Ford Foundation).145 

Schrum notes that the president of University of Pennsylvania of the late 1950s, 

Gaylord P. Harnwell, had a five years world trip to Asia and Africa, including the 

countries: Soviet Union, Japan, Iran, Pakistan, Kenya and Uganda, and asks the 

question: ñWhat business did the president of an American university have in Africa?ò 

The answer is the rapid decolonization and nation building in Africa which created a 

need for higher education institutes. ñHe thus believed that in order to maintain his 

stature among university presidents, he needed to be at the forefront of American 

efforts to assist in creating African universities .ò146 He was one of the pioneers of US 

University presidents many of whom made such trips and who would create a new 

educational internationalism during the postwar era. 

 

My argument about universitiesô overseas institution building opens at least 

three new vistas for understanding postwar US development and 

modernization programs. Each vista highlights the prominence of institutions 

in the thought of development policymakers and theorists. They believed that 

universities as institutions were essential delivery mechanisms for 

development, that public administration was critical for bringing American-

style modernity to developing countries, andðespecially by the late 1950sð

that institutions were central to the development process because of their role 

in adapting Western technologies to non-Western cultures.147 

The postwar history of US projections for international technical assistance started 

during the presidency of Harry S. Truman in 1949 when he announced it as ña bold 

new program for making the benefits of our scientific advances and industrial progress 
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available for the improvement and growth of underdeveloped areas.ò148 In this way the 

American Universityôs institution-building abroad was launched. Besides to fight with 

ñhunger, misery and despairò those attempts also intended to prevent the spread of 

ñcommunismò into the southern half of the globe. Thus, it meant turning out the 

American Universities to be influential diplomatic actors during the Cold War.149 

During the early 1950s, the United States government initiated a contract program with 

American universities for international projects. This program served as a fundamental 

cornerstone for various activities and experienced rapid growth. In 1953 the number 

of technical cooperation agreements between the United States and developing 

countries was thirty-five and this number increased every year even by direct 

university contract with host countries universities150 or inter-government agreements 

or UNôs organizations.151 

By September 30, 1957, the International Cooperation Administration (ICA) had 

established eighty-three contracts with fifty-six American universities across thirty-

nine countries, with a cumulative value of $60 million over the contractsô multiyear 

duration. The program spanned regions including Central and South America, Africa, 

the Middle East, South and East Asia, and even Western Europe. Notably, India and 

Pakistan held the highest number of contracts, with ten and six, respectively.152 

The United States Agency for International Development (AID) programôs university 

contracts for overseas institution building reached their zenith in the mid-1960s. 

Subsequently, the number of contracts gradually decreased: from 123 contracts 

 
148 Schrum, p.129. 

149 Ibid., p.130. 

150 Inter-College Exchange (ICX) Project or the Inter-College Contract Program 

151 Among the countries which had US university contracts, it was Pakistan that hosted the 

largest number of American university projects. In addition, the University of Pennsylvania 

and the University of Southern California become prominent in being most actively 

engaging in the governmental overseas contracts as the private research institutes. Schrum, 

p.129. 
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operational in late 1966 (totaling $199 million over their lifetime) to 105 contracts 

worth $189 million by mid-1970. The decline continued more rapidly, resulting in 62 

contracts valued at $102 million by mid-1973 and 47 contracts by mid-1974. 

Importantly, this reduction did not signify diminished reliance on universities by AID 

program; rather, it reflected a shift in approach, as Aid program introduced alternative 

forms of grants and contracts. In fact, the total number of universities receiving funds 

for all projects of AID program which is not limited to overseas institution building 

increased from 72 in December 1963 to 134 in June 1974.153 

 

Figure 2.3. Map shows the international contracts of US Universities in operation as 

of 1957  

(Schrum, p.135.) 

 

Concurrent with the international institution building of the American universities, 

landscape architecture become an important feature in the homeland. A crucial aspect 

of the American university become its physical structure, specifically how its campus 

is integrated into the landscape and interacts with and transforms the surrounding 

community. While today these interrelationships fall under the purview of landscape 
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architects, they have existed since the founding of the first American schools, long 

before landscape architecture became a profession. The physical form of the American 

university campus has developed from its own unique needs and setting, making it 

both a part of the larger community and ña community in itself.ò This evolution has 

occurred in tandem with changes in its landscape and environment.154 

 

Figure 2.4. Blanche Levy Park. Proposed redesign of College Hall Green from the 

1976, Landscape Architecture Master Plan for the University of Pennsylvania  

(Olin, p.3) 

 

 

Figure 2.5. ñThe Collegiate-Gothic towers and a Beaux Arts dome of Yale 

University.ò 

(Olin, p.6) 

 
154 Laurie Olin, ñThe Campus: An American Landscapeò SiteLINES: A Journal of Place, 

Vol. 8, No. 2 (Spring 2013), p.3. 
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Figure 2.6. Hans Werner Rotheôs ideal campus (1961).  

 

é Evoking both the ideal of the American liberal arts college, as well as the unified 

design of early twentieth-century town-planning, Hans Werner Rotheôs vision for a 

new campus at Bremen was typical of blueprints for the new universities of the era. 

(Jill Pellew, p.240.) 

 

 

Figure 2.7. University of Sussex, c. 1963  

(É Yves Fedida. Jill Pellew, p.240.) 
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Figure 2.8. University of Zambia campus  

(É Dr Ruth Craggs. Jill Pellew, p.240.) 

 

2.1.3. The University in the Soviet Union and Internationalization of Socialist 

Education 

 

A 1963 United Nations Educational, Scientific and Cultural Organization (UNESCO) 

document prepared by Soviet scholars to the volume of UNESCOôs ñWorld Survey of 

Education,ò demonstrates the Soviet higher educationôs155 close connection with the 

national economy reflecting the process taking place in it. Higher education in the 

Soviet Union was closely intertwined with science policies, political economy and the 

needs of industrialization besides mechanization in the agriculture. The planned 

economy and the central state organization created its counterpart in higher education. 

In this way the Soviet Union regarded higher education as a social answer to the need 

 
155 Kuraevôs portrayal as ñRussian academic system during a particular time period of Soviet 

state organizationò expresses the basis and the structure of Soviet academia however leaves 

dots in case of academia in non-Russian Soviet Republics.    

Alex Kuraev, ñSoviet Higher Education: An Alternative Construct to the Western University 

Paradigm,ò Higher Education, Vol.71. No.2 (February 2016), pp.181-193.  
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of raising specialists on every sector of the economy and need of the society, and future 

barriers of industry, science, culture and education.156  

In fact, the Soviet higher education developed following the development of Soviet 

socialism in the Union. In the revolutionary years there were only five universities that 

remained from the late tsarist Russia. Soviet academia, from the very beginning, was 

structured by the development of economy-politics in the Soviet Union.  Moreover, 

even before the revolution, academia was one of the constituents of the revolutionary 

powers. Intellectuals, students, women, all members of the academia in the tsarist 

Russia become active in political opposition. Academic staff was demanding freedom 

from the tsarist autocracy, students were supporting the radical movements and women 

were claiming the right for accessing higher education besides other equality 

demands.157 

 

As a national structure aimed at providing mass higher education to its own 

citizenry, Russian academe developed only in the Soviet period It was intended 

to become not only the best, but also the only academic system in the world, 

following the progress of the world revolution.158 

 

Reminding the European medieval paradigm, which was the roots of Western higher 

education institutions, as ñAutonomos Liberum Universitas,ò Kuraev expresses the 

three major features of western academic institutions as ñautonomy, liberal knowledge 

and universalityò and reminds the fact that Soviet higher education lacked in terms of 

the first two.159 Starting from the first Russian institutions during the tsarist era, Soviet 

 
156 M. A. Prokofiev, ñThe Soviet Higher School,ò in Higher Education in the USSR, M. A. 
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higher education had been governed by common authority and had the same structure, 

besides a unified curricula.160 

In virtue of state support and huge public investment, Soviet higher education became 

one of the fastest growing academia in the world in terms of quantity and 

institutionalizing. Despite its marginal global status at the beginning of the century, 

Russian and subsequently Soviet higher education witnessed a fascinating evolution 

due to the egalitarian politics of the Soviet government whose post-revolutionary 

decisions made the Soviet academia accessible for all, especially the dispossessed 

people of the older regime. Thus, involvement of women in every age, youth from 

peasants, working classes and ethnic groups from very different origins and from 

different republics and regions made the Soviet higher education one of the largest and 

most all-encompassing systems for higher education and research during the postwar 

era.161  

 

The higher school system received from the State everything necessary for its 

development. The State bears all the expenses involved in the construction of 

buildings, their provision with equipment, payment of salaries to professors 

and instructors, maintenance of students, and many other expenses, 

appropriating large sums from the budget for these purposes. Thus in 1959, 

94,500 million roubles have been allotted for the needs of general and higher 

education. Let us note for the sake of comparison that appropriations for State 

administration expenses amount to 11,500 million roubles. This means that the 

Soviet Union is spending approximately 8.5 times as much for education as for 

State administration.162 

 
160 Kuraev, p.184. 

161 Mark S. Johnson, ñHistorical Legacies of Soviet Higher Education and the 

Transformation of Higher Education Systems in Post-Soviet Russia and Eurasia,ò The 
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Actually, substantial investment on higher education and science policy of the Soviet 

leadership had a significant impact on the integration of Soviet higher education to the 

planned economy and rapid technological development. Making the professional 

training and research accessible to the masses and directing it to the needs of Soviet 

modernization, also enabled great numbers of specialists to be involved in this rapid 

expansion of Soviet higher education and research.  

In this way Soviet industrial modernization and technical development intertwined 

with the social development and urbanization in creation of modern and urban working 

class to whom the state service had the priority. Thus, many work opportunities and 

new professional careers were open for the Soviet society. Therefore, Soviet higher 

education and research not only advanced the socialist administration's economic and 

cultural aspirations but also provided a crucial source of legitimacy within a substantial 

and influential segment of the Soviet population.163 This process became the main 

distinctive feature of Soviet type of social and economic development and 

modernization.  

In this regard, the Soviet policy of rapid industrialization and collectivization of farms 

created a huge demand for engineers and mechanization in agriculture, resulting in 

raising the labor productivity in agriculture and opening new machinery factories. 

Development in science, education and public health services had been carefully 

considered by the higher education institutions, which were also rigorously integrated 

to Soviet planned economy.  

Soviet scholars considered that Soviet higher education had a global superiority thanks 

to being free of charge, equally accessible, professionally focused, and state-owned in 

this way reflecting the communal needs of the Soviet society.164 Furthermore, practical 

outcomes of the Soviet investment on science and technology and research, which was 

well organized and reached an advanced level after the Second World War, gave its 

ñproductsò in the Cold War competition with the USA, such as the creation of first 

 
163 Johnson, pp.162-163. 

164 Kuraev, p.182. 



 62 

nuclear power station, the launch of the first satellite and the first person in space, 

etc.165 

In this context, a distinctive feature of the Soviet university education was close 

relationship between the educatory process and practical activities in the service of 

pragmatism of immediate state needs. Thus, vocational training of human resources 

become prominent in Soviet education policy. Prokofiev calls this phenomenon as 

ñTies with life are characteristic of the Soviet educational system since its very 

inception.ò166 In this respect, practical training was very crucial in Soviet higher 

education, categorically, which was a simplistic form of polytechnic education which 

was developed in Europe at the time.167 In this regard all senior students were supposed 

to go for practical work for a certain period of time, which may extend up to one year 

in industrial facilities, in agricultural farms, scientific or research establishments or 

schools depending on the studentsô specialty. Within this particular traineeship 

duration, interns had the opportunity to practice their theoretical knowledge and 

abilities while gaining practical experience along the way. During their practical 

training period, students receive wages commensurate with their assigned tasks, 

bearing full responsibility for their assigned tasks.168 

However, another point of view considers this vocational learning as an opportunity 

of millions of free laborers which could be used anywhere by local, regional or national 

authorities: 

 

Students worked as "volunteers" at collective farms and as "practitioners" for 

industries or in research pro jects at academic institutions. Under the slogan 
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of ópeoples' higher education,ô the Soviet state, in fact, used students as a free 

labor force during their course of academic studies and could direct graduates 

to particular job places where óspecialists were needed in the interests of the 

state.ô Every student was naturally understood as a future state employee, 

while graduation was not a personal event but a matter of nationwide 

distribution of professional manpower.169 

 

From the mid-1950s Soviet academia started to experience ña boomò of organizational 

transformations due to rapid technological advancements and its massive impact on 

industrial development throughout the world. The outcomes of scientific research 

made the Soviet leadership recognize the symbiotic relationship between academic 

development and military progress. Thus, computing for the superiority meant 

advancing in science with practical outcomes to be in the service of military and space 

industry. In this perspective many new higher education institutions were launched in 

the hundreds throughout the Soviet country. Research centers and laboratories became 

commonplace, dotting the academic landscape. Notably, the emergence of the 

scientific-research institutes network marked a modern development in the 1960s. In 

this way the transformation of Soviet academic institutions into collaborative centers 

enabled the creation of an integrated academic community where the students and 

researched had the synergy to contribute the advanced research.170  

Below are the statistics on the student numbers enrolled in Soviet higher institutions 

from the late tsarist era till the end of 1950s together with the number of higher 

education institutions in Soviet republics. In 1914 there were 127,000 students in 

Tsarist Russia, in 1940 their number in the USSR increased to 812,000, in 1950 to 

1,247,000 and in 1959 to 2,150,000 171: 
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Table 2.1. Growth of the student body in the Soviet Union  

(Prokofiev, p.12.) 

 

 

Table. 2.2. Distribution of Higher Educational Establishments and Enrolment by 

Soviet Republics  

(Prokofiev, p.12.) 

 

The ñboomò of organizational transformation or the institutionalizing of the Soviet 

university also found its spatial equivalent in the campus form. Moscow State 
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University, marking the Lenin Hills, was constructed as a monument of the Soviet 

science and knowledge in socialist-realist architectural style of the period. The 32-

storeyed main building of the university then become one of the symbols of the 

socialist capital along with the other six monuments which were started to be called as 

ñSeven Sisters.ò The founding decree of the Moscow State University named ñOn the 

construction of multi-storey buildings in Moscowò, was stating ñé to build a 32-

storey building on Lenin Hills in the center of the bend of the Moscow River, with a 

hotel and housing in itéò.172 

 

 

Figure 2.9. Moscow State University named after M. V. Lomonosov 

(É Sergey Semenov https://www.airpano.com/360article/moscow-state-university/) 

 

While the number of universities were increasing in the Soviet Union, the international 

role of socialist education also came into the agenda. University education is presumed 

to be ñuniversalò by definition, as the search for ñthe truthò and scientific research in 

any academic discipline should be cross-borders since knowledge and its expansion is 

collective process of humankind. Similarly, Altbach underlines that higher education 

is international in scope since the issues that affect one country have implications in 
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others.173 However, national borders, national policies and ideologies on education 

within the context of political economy in any country, ñnationalizeò higher education.  

In this regard, ñinternationalismò in higher education mentions to the specific policies 

and initiatives of countries and individual academic institutions or systems to deal with 

global dynamics. Examples of internationalization span various activities, such as 

recruiting foreign students, fostering collaborations with academic counterparts in 

other countries, and establishing branch campuses overseas.174 Thus 

internationalization as a process in higher education differs from internationalism as a 

phenomenon or ideal. Internationalization of higher education, in this context, can be 

defined as the process of integrating an international, intercultural, or global dimension 

into the purpose, functions or delivery of postsecondary education. Because it is 

crucial that a definition of ñinternationalization in higher educationò should avoid 

specifying the rationales, benefits, outcomes, actors, activities, or stakeholders as these 

aspects differ between countries and Institutions. The key point is that the international 

dimension encompasses all aspects of education and the role that it plays in society.175 

Internationalization of higher education is tightly connected to world politics through 

modern history so that internationalization had varied motivations and different 

conceptual contexts over time.176 

Socialist education, or better to say education in any ñsocialistò country or territory, 

could be considered as internationalist as the working-classesô struggle both needs and 

seeks for international unity. So how the internationalism of working class would be 

realized in education in socialist countries, or ñreal socialismsò in practice, should be 
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under question. This is how the young Soviet Republic combined its revolutionary and 

experimental efforts with internationalist attempts in education. As already discussed, 

Soviet higher education had the institutional and academic possessions based on tsarist 

Russian foundations, however, starting from the revolutionary years, Soviet 

administration gave importance to both internationalist solidarity with other nations 

and internationalize the countryôs higher education with enabling access for students 

from other countries and inviting fellow professors to take part in the revolutionary 

process.  

Soviet internationalism is coded together with Soviet anti-racism and the ideal of 

peoplesô friendship, outcoming from the French Revolutionôs ideal of ñfraternity.ò 

Emphasizing Soviet ñstructural anti-racismò was likely the most effective tool of 

cultural diplomacy, helping to appeal to global audiences and portray Russia as a 

tolerant nation. In this context, ñstructural racism,ò defined as a system where public 

policies, institutional practices, cultural representations, and other norms coherently 

work together to perpetuate racial inequity, involves unspoken interactions between 

institutions and policies that reinforce barriers to opportunities and racial inequalities. 

This historical feature of social systems, operating independently of individual or 

institutional will, also came into existence in the Soviet structural antiracism. By 

promoting structural antiracism, along with the collective will of the revolutionary 

times to dissolve social classes away and eliminate gender bias, the Soviet Union 

successfully projected a positive image internationally.177 

In fact, in political imaginations or visions of Soviet leadership there were never a 

monolithic policy towards both the internal and international issues on how the new 

Socialist Republic will construct itself act accordingly. In this respect, the conjunctural 

needs of the young Soviet administration was changed and transformed in every case 

or in every period with the dominant political powers or actors, as well as the needs of 

international working-class movement. During the revolutionary years in the Soviet 
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Union solidarity with international working-class movement and the communist 

parties and the solidarity with the Soviet Union. 

From the 1920s, the Soviet Union introduced the concept of ñcreating the Soviet New 

Man,ò an ideal person free from ethnic, sexual and religious ties, uninterested in 

private property, and willing to participate in the construction of radiant communist 

future where collective culture and developed human virtues would be realized. This 

new Soviet identity was race-less, creating a favorable image of the country, especially 

appealing to those who felt discriminated against or economically disadvantaged. The 

Soviet Unionôs anti-racist vision attracted many individuals from the formerly 

colonized countries, inspired by its antiracism message, to seek opportunities there.178 

Djagalov reminds that the 1917 Bolshevik Revolution brought the anti-colonial (or 

better to say anti-imperialist) internationalist tradition into the newly founded Soviet 

stateôs actual policies towards ñthe East.ò For the early Bolsheviks, particularly in the 

years right after 1917, the ñEastò was a significant focus, with high hopes for a 

ñrevolution in the East.ò Unlike the cultural geography framed by Western 

Orientalists, this East represented a region of oppression that needed emancipation. In 

the first place, the Bolsheviks focused on the inner East, particularly the colonial 

territories of the former Russian Empire, such as the Caucasus and Central Asia. These 

regions were overseen by the Commissariat of Nationalities and were subject to the 

changing dynamics of Soviet nationalities policies.179 

Within this perspective, the Comintern ï The Communist International (or the Their 

International) ï founded the Communist University for Toilers of the East (KUTV) in 

1921. KUTV was established specifically to train revolutionary cadres from the 

ñEast.ò The university had branches in Tashkent, Irkutsk, and Baku, initially educating 

individuals from the Central Asian and Caucasian regions of the Soviet Union. By 

1922, however, students from Iran, Korea, China, Japan, Algeria, and India had also 
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enrolled. These students came to the Soviet Union to study Marxism-Leninism, 

historical materialism, the history of the Russian Communist Party, as well as 

mathematics, sciences, and philology.180 

KUTV was founded when the Russian Civil War was concluding. It had a dual mission 

which were to train local cadres for Soviet Central Asia, the Caucasus, and other non-

Russian territories of the USSR, and to prepare communist revolutionaries for political 

work in the colonial world. This unique institution also housed the Research Institute 

for National and Colonial Problems which was an area-studies center affiliated with 

the Comintern. However, its main contribution to mid-twentieth-century anti-

colonialism was its alumni. Most students who attended KUTV went on to engage in 

political struggles for independence led by communist parties across three continents, 

while a smaller number became notable figures in their national literatures.181  

Situated in central Moscow, near what is now Pushkin Square, KUTV provided a 

unique education to its students. Instead of traditional majors, the over 1,000 students 

at any given time were divided into national and linguistic sections, with a primary 

division between the inner (Soviet) and outer (foreign) sections. The Chinese section, 

which expanded significantly in the 1920s due to high hopes for the Chinese 

Communist Party, became so prominent that it temporarily formed a separate 

university, the Sun Yatsen University for the Toilers of China (1925-1930).182 

KUTVôs academic disciplines included historical materialism, political economy, the 

history of the revolutionary movement, and national and colonial problems. Advanced 

students often worked with other structures of the Commissariat for Nationalities or 
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the Comintern. Graduation rates were low: some students, had minimal formal 

education; others left Moscow due to disillusionment with the university or the broader 

Soviet project; and many were reassigned by the Comintern or recalled by their 

national communist parties during their studies. Despite these challenges, KUTVôs 

outer section educated over a dozen general secretaries of foreign communist parties, 

many of whom led the fight against European or Japanese colonialism. Several post-

colonial country leaders and hundreds of martyrs for the cause, as well as casualties of 

Stalinôs purges of the Comintern in the late 1930s, were among its alumni. Positioned 

at the forefront of the anti-colonial struggle, its graduates often ended up in prisons 

across Asia, Africa, and Latin America. Ho Chi Minh, who leaded Vietnamôs struggle 

for independence against the French colonialism and later US occupation, was also a 

student and a graduate of this university.183 

 

 

Figure 2.10. KUTV's main building (no longer in existence) on Pushkin Square.To 

the left of famous Isvestia (newspaper) building. 

 

(Photo by I. N. Pano, Source: Djagalov) 
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Similarly, under the auspices of the Comintern, the Lenin International School was 

opened in order to give education to foreign revolutionaries. In the school the classes 

were organized in different languages as English, French, German and Russian. The 

prospective students were considered to be from Western and Central Europe. In early 

1930s the school had expanded its instructions to include new classes for Spanish and 

Chinese speaking revolutionaries.184   

Alongside their studies in ideology, agitation and propaganda, the Soviet leadership 

put a strong emphasis on practical training. Certain students traveled across the Soviet 

Union to study local government, agriculture, and industry. Finalizing their study, they 

completed an internship at a ministry in Moscow.185 The practical work was described 

by Murphy as: 

 

It was regarded as essential that the students should thoroughly understand 

how the Party directs the governmental and industrial apparatus of the State, 

understand the relations between the Party, the trade unions and the 

Government; the political direction of the peasantry and the petty bourgeois of 

the cities: the solution of the national problems, etc., and especially to utilise 

the experiences of the Russian Communist Party in organizing the work of the 

masses. Naturally everything in this direction has been of an experimental 

character, but it is undoubtedly a fact that as a result of these experiences, 

much has been learned by everybody-teachers and students alike.186 

In effect, the Lenin International School was founded in order to ñBolshevizeò the 

European communist parties. When the initial plans for the school were being 
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discussed, the intention was to establish it as the highest Marxian educational 

institution for qualified Party workers, offering the most advanced courses of study.187 

After the second World War the school continued operations under the Communist 

Party of Soviet Union as the Comintern no longer existed. 

It would be appropriate to remind that there were fifteen republics, more than twenty 

nations and more than a hundred peoples and ethnic groups registered in the Soviet 

Union according to the census of 1959. Unlike the Unites States, where people coming 

from different ethnic backgrounds were assimilated to the majority of the Anglo-Saxon 

culture, the Soviet Union tried to develop the ethnic cultural diversity with the help of 

education.188 Thus, internationalism or peoplesô friendship was also an interior feature 

in the Soviet Union. In this manner, education language and language education in the 

Soviet Union and in the socialist republics of the Union was also an important issue. 

Before 1959, it was mandatory for all schools in the USSR to teach Russian, as well 

as the official language of the Republic where the student lived. In the schools of the 

Socialist Republic of Georgia, for example, all students had to learn both Georgian 

and Russian, regardless of the language used for other subjects. This policy ensured 

that all high school graduates had at least a basic knowledge of both the USSRôs state 

language and the Republicôs state language. Additionally, some Soviet curricula 

required the study of a foreign language (e.g., English or German), meaning that 

outside Russia, many students had to learn three languages: Russian, the Republicôs 

official language, and a foreign language. Authorities of the local education in the 

republics were also expected to consider parentsô preferences when deciding the 

primary language of instruction in schools. For example, Ukrainian children would 

typically attend Ukrainian-language schools, while Russian children would attend 

Russian-language schools available in all non-Russian republics.189 
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On November 12, 1958, the Central Committee of the Communist Party of the Soviet 

Union and the USSR Council of Ministers issued guidelines for school reform 

legislation. Guideline 19 reaffirmed parentsô right to choose whether their children 

would attend a school with Russian or another language of instruction. To reduce the 

burden of language study, the proposal allowed parents to decide whether their 

children should study Russian in a non-Russian-language school or study their native 

language in a Russian-language school. This approach was described as ña most 

democratic procedure.ò190 

On the other hand, Soviet higher education strived to maintain broad international 

contacts. Many of the Soviet universities and scientists, researchers and students took 

an active part in many different kinds of international unions, academic conferences, 

symposiums and meetings. National conferences in the Soviet Union also hosted 

international guests, and the Soviet Union hosted a number of international academic 

congresses as well. Exchange of the academic staff between the universities in Soviet 

Union and foreign universities was also making the academic environment 

cosmopolitan. Professors from Britain, United States, Norway, India, Romania, 

Peopleôs Republic of China, France, Japan and many others had given lectures in 

Soviet higher education establishments. 191 

Another aspect of the international contacts was the actions of Soviet Universities for 

conducting a regular and active exchange of scientific literature. For example, the 

library of the University of Moscow, was regularly exchanging publications with 270 

universities and other scientific institutions of 54 countries at the end of 1950s.192  

Another important feature on the internationalization of Soviet higher education was 

an unprecedented change of higher education in the eight socialist east and central 

European countries which were liberated from the Nazi occupation. ñSovietizationò of 

higher education in these Eastern Bloc countries was through the transformation of 
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their national academic systems following their adaptation of Soviet political system 

and governmental structure. Actually, this process had done in the parts of Asia by the 

late 1940s. By the 1950s, the Soviet model of higher education had been implemented 

across a vast region stretching from Eastern Germany to Korea.193 In this regard, 

Soviet academic system could be regarded as internationalized, having Moscow in the 

center of the territorial network of socialist republics and peopleôs democracies apart 

from the world capitalist system. 

The most significant aspect of the internationalization of higher education, student 

exchange, was facilitated through reciprocal agreements between the Soviet Union and 

various states. Some of these agreements stipulated that students would be trained in 

the USSR, with the respective countries covering the expenses. The living conditions 

for these students were also defined by these agreements. As a result, Soviet 

universities and colleges hosted several thousand foreign students, training in a wide 

range of specialties. 

Additionally, some international organizations offered scholarships for study in Soviet 

higher educational institutions. These organizations included the United Nations 

Trusteeship Council, the International Union of Students, and the International Atomic 

Energy Agency, etc. Scholarships were awarded based on the decisions of these 

organizations. 

In the 1958-1959 academic year, students from forty-seven countries studied at Soviet 

universities and colleges. Considering that the Soviet student body included students 

from all the peoples of the USSR, this highlights the vast diversity of nationalities and 

cultures in Soviet higher education. 

Soviet university students eagerly travelled to other countries to study. The Soviet 

higher education system followed a policy of extending international contacts based 
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on reciprocity, aiming to develop science and education ñfor the benefit of humanityò 

and ñin the name of world peace.ò194 

 

Soviet higher education has entered a period of intensive development, 

strengthening its ties with practical life and improving its work. Humanity 

stands on the brink of remarkable discoveries. Soon, humans will conquer 

outer space, and the era of nuclear power will begin. By understanding the 

laws of nature, we will learn to better harness solar energy. Society will 

achieve greater organization, free from exploitation, allowing peopleôs talents 

to fully flourish. Higher education, dedicated to noble goals such as the 

advancement of science and the nurturing of young scientists, will continue to 

develop.195 

 

 

Table 2.3. International Ties of Soviet Higher School as of 1959 

(Prokofiev, p.15) 

 
194 Ibid. 
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Moreover, not only the Soviet Union but also other socialist countries and peopleôs 

democracies had attempts to internationalize socialist education. A few 

unconventional initiatives, ideologically inspired institutions, and methods that 

highlighted socialist modernity provided solutions to urgent problems, served as 

flagships of internationalist solidarity, and led the socialist worldôs cultural struggle 

for the Third World. These included the successful Cuban literacy campaign, 

authoritative Soviet educational planning, and institutions such as the workersô 

faculties that spread from the USSR and East Germany to Vietnam and Mozambique. 

Additionally, there were boarding schools for Third World students on Cubaôs Isla de 

la Juventud and the vocational School of Friendship in Stassfurt, East Germany, which 

trained 900 Mozambicans. Another Eastern European socialist initiative in higher 

education for Third World students was the University of the 17th of November, 

founded in Prague in 1961 to emulate UDN. However, the Czechoslovakian 

administration closed the school in 1974 after a disappointing cost-benefit analysis and 

a reevaluation of their Third World policy.196 

 

2.2. Founding the Peoplesô Friendship University 

 

2.2.1. Cold War Soviet Politics and Cultural Diplomacy  

 

ñCultural diplomacy,ò according to Liana Krillova, stands for the manipulation of 

cultural matters and personnel for propaganda purposes.197 At the heart of this affair 

in the Soviet Union stood the All-Union Society for Cultural Relations with Foreign 
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Countries (VOKS). It defined its mission as cultivating the ñbourgeois intelligentsiaò 

and focusing on ñcultureò in Soviet dealings with the outside world.198 

Many intellectuals were inspired by the cultural opportunities offered in the Soviet 

Union and proclaimed a concrete support against the isolation of the new revolutionary 

country. Stern indicates that the reason for attraction of Western intellectuals to the 

Soviet Union had the historical roots of French Revolution: libert®, egalite, fraternit®. 

At the one side there was a hopeless situation of early twentieth century which 

witnessed the Great Depression, the rise of fascism and the threat of war, at the other 

side ñthe Soviet Union had already given the world avant-garde in film by Eisenstein, 

theatre by Meyerhold and literature by Mayakovsky, and had realized the town-

planning and design dreams of Walter Gropius and the Bauhaus.ò199 

During the inter-war period, there were significant cultural and intellectual exchanges 

between the Soviet Union and Western countries. These interactions played a pivotal 

role in the flourishing of Soviet cultural diplomacy during what is widely regarded as 

its most successful era. 200 

David Caute describes the Western intellectuals who were inspired and attracted by 

the revolutionary countries as Western fellow-travelers. ñFar from being anti-

rationalist, anti-urban, anti-Western, and in love with the peasantry, they were on the 

contrary true sons and daughters of the Enlightenment, of the doctrine of progress.ò 201 

According to the Caute fellow-travelling involves commitment at a distance which is 

not only geographical but also emotional and intellectual. However, Paul Hollander 

prefers to use the term ñpolitical pilgrimsò rather than ñfellow-travelers.ò He agrees 

that there is a similarity between the concept of the political pilgrim and that of the 
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ñfellow travelerò that both share a critical stance toward Western societies and 

sympathy toward ñsocialism.ò  However, according to the Hollander, fellow traveler 

had a more limited meaning: it was associated with remaining outside but standing 

with the Communist Party as a friend of Soviet Union during 30s and 40s whereas the 

term lost its applicability after World War II. The changing condition of postwar 

period was the outcome of a more enduring, stable and structural political commitment 

of Western intellectuals. Affiliating with the Communist Party through front 

organizations was gradually disappeared.202   

David-Fox claims that foreign visits to the Soviet Union between the two wars were 

one of the most notorious events in the political and intellectual history of the twentieth 

century.  Between the 1920s and 1930s, an impressive number of approximately 

100,000 foreigners visited the Soviet Union. Among them were European and 

American writers, professionals, scientists, artists, and intellectuals who also captured 

their impressions of the Soviet experiment. Initially, their numbers grew steadily after 

1922, surged dramatically during the early years of the first Five-Year Plan and the 

Popular Front, but then declined as the xenophobic terror of the Purges and the shock 

of the Nazi-Soviet Pact took hold, reducing their ranks to a mere trickle by the late 

1930.203 

As well as the activists and the politicians, the other foreign professionals such as 

engineers, architects and writers, recorded their visits to Soviet Union in essays and 

innumerable books. It was also the Soviet exhibitions and the films that found 

expressions abroad widened this foreign distribution.204   

On the other hand, Soviet Union gave importance to break its isolation from the 

capitalist world, as well. In this regard, besides the intention and the attempt for 

international political integration with the other labor and communist parties via 
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organizations such as ñcommunist internationalò, Soviet cultural policy also tried to 

have strong connections with Western intellectuals: philosophers, writers, artists, 

architects, film makers, art historians et al. Major western architects of time asked to 

design in the USSR or participate in the architectural design competitions. Erich 

Mendelsohn and Le Corbusier were among the first professionals who designed in the 

USSR and published their visits to Russian cities. Walter Gropius, Hans Meyer, Bruno 

Taut, Erns May, Andr® Lur­at were also key figures who participated in the design, 

building and the planning processes for the Soviet Union.205 There are also some other 

architects who took part in the architectural competitions such as August Perret or 

invited as a guest of honor at the congresses such as Frank Lloyd Wright.206  

 

 

Figure 2.11. Red Banner Textile Factory, 53 Pionerskaia Street, St. Petersburg, 

Russia, Erich Mendelsohn, 1925-37. 

(Richard Pare and Jean-Louis Cohen, p.290) 
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In 1925 Mendelsohn was invited to visit the U.S.S.R. in preparation for his 

design for the Red Banner factory in Leningrad. The powerhouse that provided 

energy to drive the looms survives, along with fragments of other parts of the 

plan. Whether the complex was never completed, demolished, or destroyed in 

the war is unclear. The project is almost unknown. Only a small illustration 

appears in USSR in Construction, and the model was published in the catalog 

of a retrospective exhibition of Mendelsohn's works. When these photographs 

were taken, the factory was still fulfilling occasional orders and the plant was 

brought into operation as needed. 207 

 

 

Figure 2.12. Centrosoyuz Building, 39 Miasnitskaya Street, Moscow, Russia. 

Architects: Le Corbusier, Pierre Jeanneret, and Nikolai Kolli 1929-36. 

(Richard Pare and Jean-Louis Cohen, pp.110-111.) 

 

Centrosoyuz, the Central Union of the Cooperatives of the Soviet Union, is the 

only building by Le Corbusier in Russia. Constructed over a long period with 

many alterations to the original drawings, the project was delayed by 
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shortages of materials and the vagaries of political infighting. The building 

was originally largely open at the ground level. The plan was designed to 

correspond to a new street layout that was not completely carried out; this has 

resulted in an unresolved relationship to the site. Goskomstat, the State 

Statistics Committee, currently occupies the building.208 

 

After World War II, the novel factors in international relations during the Cold War 

played a decisive role in shaping Soviet cultural diplomacy. The mutual rivalry and 

competition besides tour de force between the two superpowers were significant 

aspects. This competition of the superpowers was under the looming threat of nuclear 

war. However, there was a third element, which is the ideological struggle that 

arguably had the most profound impact.209 Consequently, Soviet cultural diplomacy 

was also intertwined with how it presented itself to Third World countries. 

Before the Second World War or during initial years of establishment of socialism in 

the Soviet Union, solidarity with the Soviet country; contributing, witnessing and 

recording this process become center of attraction for world revolutionaries and 

intellectuals. However, this phenomenon transformed after World War II . Despite the 

massive destruction and enormous loss of human sources, postwar Soviet Union had 

already constructed industrial infrastructure, collectivized agricultural facilities and 

raised the urban working classes besides the remarkable progress in science and 

technology. Thus, postwar Soviet Union become an alternative success model that 

Soviet cultural diplomacy represented for the decolonized world as a matter of 

solidarity and international aid.   

There were many different instruments and actors of post-war Soviet cultural 

diplomacy towards the developing world. Communicational facilities played a 

significant role in this respect. Radio Moscow, under the body of The USSR State 

Committee for Television and Radio Broadcasting (Gosteleradio), was broadcasting 
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in eight languages in 1931. By the year of 1970s the number of languages was seventy-

four. It was by the help of radio broadcasts that many ñFriends of Radio Moscowò 

clubs were formed around Latin America. ñRadio Moscowò conducted various 

contests and games among its listeners, some of whom had been even invited to 

Moscow by the editorial office.210 

Publications in foreign languages also played important role in the cultural exchange 

and promotion of Soviet Union from different aspects of social and economic life. In 

this regard, the Soviet government produced a wealth of periodicals, pamphlets, 

brochures, and books in foreign languages. These materials were intended for wide 

distribution abroad. 211 

Intourist, the Soviet Travel Agency, which was founded in 1929, initially managed 

domestic travel for Soviet citizens. However, by 1955, it transformed into an agency 

facilitating travel opportunities for Soviets abroad. Intourist portrayed a pivotal role in 

organizing foreign guestsô travel programs within the Soviet Union. Hundreds of 

thousands of foreign tourists annually experienced this orientation, gaining insights 

into Soviet society. By 1964, over a million foreign tourists visited the Soviet Union, 

while approximately 900,000 Soviet citizens traveled abroad. Intourist effectively 

bridged cultures, projecting an image of Soviet peace and prosperity. As for the Soviet-

Latin American relations, Soviet travelersô narratives about Latin America became a 

valuable aspect. By the help of these communications Soviet citizens become more 

acquainted to the socio-cultural diversity and landscapes of the region. The academic 

journal America Latina, which was established in 1969 under the coordination of the 

Institute of Latin America, served as another channel for publishing these firsthand 

experiences.212 
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2.2.2. Cultural (Ex)change: Ordinary People, Youth, Mobility 

 

Both the paradigm shifts in the political, social and cultural fields, and the change in 

the conflict of the two world systems with each other were effective in the formation 

of the conditions after the Second World War and the Cold War antagonisms. It can 

be argued that there is a connection between the increasing importance of the 

individual, ordinary people and youth in the social sphere and in the field of critical 

theory in the 1960s, and the political developments, cultural conflicts and ideological 

struggles of the Cold War period. In this context, 1960s became prominent with rapid 

urbanization and the mobility of people, knowledge, culture, and technology, 

worldwide. The cultural and social change started in afterwar period and crystallized 

in 1960s, made its resonance in architectural practice, theory, and historiography. 

The significant features of the 1960s are marked by cultural ñrevolutions,ò social 

transformations and ña generational shift through which age and seniority lost their 

authority.ò  Another significant fact during the era was rapid urbanization on the whole 

earth tied with mobility of people, of technology and of culture. Besides the 

urbanization and emergence of sub-urban residential quarters, 1960s are also remarked 

by a concept of mobility. ñThe mobility afforded by mass availability of automobile 

and air transport, the globalization of information and communications, and 

demographic and territorial shifts produces major changes in contemporary life.ò 213   

Gorsuch and Koenker argue that the 1960s opened a new era of human mobility, 

symbolized by Yuri Gagarinôs journey into the outer space on 12 April 1961, being 

the humankindôs first space flight.214 

Mobility, travel and tourism became prominent features of the leisure activities of 

1960s across the borders, on both sides of the Iron Curtain. The distinction between 

the traveler and the tourist in terms of ñhigh and low culture,ò of individual versus 

mass consumption, of authenticity versus superficiality, becomes less apparent in 
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Soviet practice. Generally, the traveler was working on something where the tourist 

was a pleasure-seeker. The traveler was active and in search of knowledge, experience 

or adventure whereas the tourist was passive expecting interesting things to happen to 

him/her. The traveler writes about the journey and produces literature when tourist 

sends postcards.215 However in Soviet practice, ñthe primary purpose of the Soviet 

vacation was therapeutic, the recovery and restoration of individual working units: the 

bodies and minds of Soviet laboring people.ò216 Significantly, in the Soviet Union in 

1949, tourism was officially recognized as a type of sport.217  

It is also the dynamics, opportunities and facilities of Soviet tourism that enabled 

encounters of different cultures throughout the Soviet country, together with the 

internationalist outcomes of ñThawò politics of the Soviet leadership. In fact, as early 

as in the 1936 that Soviet citizens had ñthe right to restò by the guarantee of the Soviet 

constitution, among many other benefits of the self-claim of being the ñmost 

democratic country in the world.ò This was an issue related to the policy of education 

and making the ñnew manò where tourism is regarded as a cultured leisure activity.218 

As a part of cultured leisure activity, and being under the Constitutionôs guaranty, 

Soviet tourism was seen as the superiority of socialism creating also its spaces as 

sanatoria, rest homes and tourist bases.  

 

The Soviet travel and tourism project, é attempted to resolve the dilemma 

between insider-outsider knowledge by exhorting and training its citizens to 
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become part of the knowledge-producing effort. The Leningrad Ethnographic 

Museum served simultaneously as a research center and tourist attraction, a 

space in which official narratives about state building could be translated for 

its citizens, but where the visitors themselves were also enlisted in writing the 

narrative. Through "ethnographic evenings" and the museum's response 

books, visitors became participants in the construction of ethnographic 

knowledge. This form of "virtual tourism," as Francine Hirsch labels it, 

combined with the popular journal ñNa sushe i na moreò (sponsored by the 

Society for Proletarian Tourism) and with the actual experiences of tourists to 

build within the "new Soviet person" that which John Urry has labeled 

óaesthetic cosmopolitanism.ô"219 

 

Overcoming the destructive consequences of World War II in a world-wide scale, there 

occurred a balance between global integration along with continuing political 

differentiation. The late 1950s and the 1960s became predominantly urban, providing 

ñspaces for cultural cross-fertilizationò accompanied by unprecedented human, 

technological and cultural mobility. The interactions and influences driven by the 

transnational flows of information, cultural models and ideas linked the environments 

and processes across the capitalist-socialist divide.220  

Friendship societies, language clubs, and cultural events played a prominent role in 

Soviet cultural diplomacy and international relations. Among these, the 1957 Moscow 

Youth Festival of Youth and Students came out as a predominantly crucial tool for 

presenting Soviet Union with a peaceful image to the world. Nearly 34,000 young 

people from 130 countries gathered in Moscow under the festivalôs famous slogan of 

ñFor Peace and Friendship!ò Two-week long festival provided international 

encounters of youth at demonstrations and meetings. This enthusiastic appeal 

resonated with both Soviet and non-Soviet youth, fueling their curiosity and desire to 
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better understand each other. Mexican delegationôs leader was describing the festival 

in a letter as during the festival, various forms of expression ð songs, dances, photos, 

concerts, films ð symbolized solidarity with the fight for independence among 

colonial and semi-colonial peoples. He was claiming that these creative endeavors 

aimed to contribute to global peace and a brighter future for humanity.221 

Kozlov gives special importance to the holding of 1957ôs Sixth International Youth 

Festival in Moscow, too, as it enabled foreign presence in Moscow squares and on the 

street creating international cultural exchanges. He claims that the event opened the 

way to foreign cultural imports becoming integral to the public life of the Soviet 

Union. Moscow started to experience a transformation from being the heart of the 

Soviet socialist model into a big European city as a center of international mega-events 

such as film festivals, exhibitions or Olympic Games.222 

 
Figure 2.13. Soviet poster for the 6th World Festival of Youth and Students  

ñFor peace and friendship ï Moscow 1957 - Festivalò 

(https://www.reddit.com/r/MarxistCulture/comments/1atgmix/soviet_poster_for_the

_6th_world_festival_of_youth/) 
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Figure 2.14/ Muscovites greeting the guests of the 6th World Festival of Youth and 

Students, 1957 

(É Viktor Koshevoy, Vladimir Savostyanov / TASS) 

 

 

Figure 2.15. The opening ceremony of the sports tournaments during the 6th World 

Festival of Youth and Students in Moscow  

(É A.Batanov, V.Mastyukov / TASS) 

 

 

Figure 2.16. The 6th World Festival of Youth and Students in 1957 was the largest-

ever, with 34,000 young men and women from 100 countries taking part. Photo: 

Students form the word ñPeaceò 

(É Valentin Sobolev/TASS) 
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Figure 2.17. Young people from Africa, Argentina and Bulgaria talking at the 

official opening of the festival at the Vladimir Lenin Central Stadium in Moscow, 

1957 

(É L. Bordukov/TASS) 

 

 

Figure 2.18. Opening of the 6th World Festival of Youth and Students in Moscow, 

1957  

(É A.Batanov/TASS) 

 

 

Figure 2.19. Concert of delegates from Africa at the VDNKh exhibition center, 1957  

(É Emmanuil Yevzerikhin/TASS) 
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Figure 2.20. A carnival participant from Africa at the Red Square, 1957  

(É Vasily Yegorov/TASS) 

 

 

Figure 2.21 The Scottish Highlanders Orchestra and delegates from Ukraine, 1957  

(É Viktor Yankov/TASS) 

 

 

Figure 2.22. Delegate from Chile shows the pinback buttons, collected during the 

festival, 1957  

(É V.Gaganov / TASS) 
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Figure 2.23. Muscovites welcome Jordanian delegates, 1957  

(É Nikolai Rakhmanov/TASS) 

 

 

Figure 2.24. Indonesian and Tunisian delegates among Moscow residents, 1957  

(É Emmanuil Yevzerikhin/TASS) 

 

 

Figure 2.25. Fireworks seen during the 6th World Festival of Youth and Students in 

Moscow, 1957  

(É Alexander Konkov, Valentin Mastyukov/TASS) 
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Another unique social phenomenon in Soviet history, starting from the late 1950s was 

the student construction movement. The history of the formation and development of 

student construction brigades was connected with modern problems of state youth 

policy, such as: patriotic and moral education, practical training, testing of theoretical 

knowledge in production, obtaining and consolidating professional skills in 

universities, obtaining managerial and communication experience.223 

Through the student construction brigades, university students and technical school 

learners actively participated in the development of the national economy of the Soviet 

Union. Since 1959, students have participated in more than sixty different regions of 

Soviet country, engaging in the construction of roads, housing, industrial facilities, 

power plants, and other structures. Actually, within the Soviet leadershipsô policies 

student construction brigades were widespread organizations organized by Komsomol 

(The All-Union Leninist Communist Youth Union), which was the youth organization 

of the Communist Party in the Soviet Union.224  

 

Young people have an inherent desire for romance. It has always been so, and 

it is so now. And the romance of student construction brigades finds its 

concrete continuation in the work, in the life of the Komsomol generation of 

our years. This is the romance of creation in the era of the development of 

socialism, the romance of the development of oil and gas riches of Western 

Siberia, the construction of the Baikal-Amur Mainline, the Ust-Ilimsk timber 

industry complex, and the Vologda Atommash plant. But at the same time, it is 

also the romance of personality development, the choice of an active life 
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position by every young person. Our romance is a steady movement forward in 

work, study and education.225 

 

The precursors of the student construction brigade were the students at Moscow State 

University (MGU). 339 students from the Faculty of Physics of MGU went to 

Kazakhstanôs ñvirgin lands.ò Actually, opening up new state farms in the untouched 

areas of the republics of Soviet Union was Khrushchevôs policy to increase agricultural 

productivity of the Soviet Union. Thus, the first student construction brigade from the 

MGU went to the facilities in Kazakhstan and built 16 different facilities at 

Zhdanovsky, Bulaevsky and Uzunkulsky state farms, using 250 thousand rubles of 

capital investments. This was how the movement of student construction brigades 

began.226 

The next year, in 1960, the first street in the state farm "Bulaevsky", was built by the 

hands of 520 university students from Moscow State University. After the labor of the 

students which were future physicists, chemists, biologists, journalists, philosophers, 

the street was named "University Street". Within this organization, 23 substances were 

commissioned, and 500 thousand rubles were mastered. The number of the students 

taking part in the student construction brigade exceeded a thousand in 1961 and in this 

year students from Leningrad universities also joined the brigade and were sent to the 

construction sites of the ñvirgin landsò and to the Yakut Autonomous Soviet Socialist 

Republic. 1962 was the year when the number of the students active in the construction 

brigades expanded drastically. In that year almost 10 thousand students from Moscow, 

Leningrad, and Kyiv worked in 128 farms in Kazakhstan. Over nine hundred buildings 

or facilities were built which were residential buildings, schools, agricultural 

buildings. 10.6 million rubles were disbursed. The first pioneer satellite camp appeared 

under the construction team of the 1st Moscow Medical Institute. A convoy of 

agricultural vehicles was sent to Cuba in the virgin lands. And in the year 1964, which 
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was also when the first student construction brigade was formed by the students from 

Patrice Lumumba Peoplesô Friendship University. There were 30 thousand students in 

the construction teams, representing nine union republics, 41 cities, 178 higher 

educational institutions. 3,860 facilities were built, 56 million rubles of capital 

investments were spent.227 

Through the years the content of the labor of student brigades changed significantly. 

They started to engage not only in the field of capital construction, as had been 

predominantly the case in previous years. The practice of forming specialized 

brigades, whose work was closer to the future specialty of students, became 

widespread. 

The period from 1964 to 1970 was known as a particular stage in the history of the 

international student construction brigades of Peoplesô Friendship University. The 

number of brigades grew significantly in all geographical areas of the USSR, and the 

percentage of foreign students in their composition reasonably increased. 

 

   

Figure 2.26. Matchbox covers: 

ñStudent Construction Brigadesò, ñInternational Studentsô Dayò, Main Match 

Industry, Tomsk, Factory "Siberia"; ñStudent Construction Brigadesò ñEnergyò, 

Match factory "1st May", Ufa.  

 (Lenin Library, 2021) 

 
227 Ibid. 



 94 

 

Figure 2.27. Poem to Student Construction Brigades  

 

ñHello, immense country!ò (To the right) 

ñAgain, the student construction brigade  

Greens our city. 

The noise of train stations, farewells. 

Departure. 

Ahead is much work and many expanses 

Our student 

 

Third semester.ò (At the center) 

 

(T. Tkachenko, Lenin Library) 
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Figure 2.28. Brigades from the Soviet Cities and Republics  

(T. Tkachenko, Lenin Library) 

 

 

Figure 2.29. SSO (Student Construction Brigade) "Builder" MIIT (Moscow State 

University of Railway Engineering)  

(T. Tkachenko, Lenin Library) 
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Figure 2.30. Page From Student Construction Brigade Album  

 

ñ...I want one thing: to be a real engineer. Five years spent within the walls of a 

university is not enough for this. One must also go through its ñsummer 

laboratoriesò - construction sites. That's why I believe: a student construction 

brigade is essential for everyone.ò B. Sazonov (On the up-right) 

 

"We are drawn to people with a pure heart." 

 

"WE WILL FIND WORK EVERYWHERE!" 

(Banner on the train, below)  

 

(T. Tkachenko, Lenin Library) 
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Figure 2.31. Student surveying in construction sites of Student Construction 

Brigades 

 

(T. Tkachenko, Lenin Library) 

 

 

 

Figure 2.32. From construction sites of Student Construction Brigades 

 

 (T. Tkachenko, Lenin Library) 
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2.2.3. ñIn Knowledge We Uniteò 

 

2.2.3.1. ñPeoplesô Friendshipò and Foreign Studentsô Education in the Soviet 

Union 

 

If the Russians did not exist, we should have to invent them. 

Ahmed bin Bella228 

 

The first president of Algeria, Ahmed bin Bellaôs sympathy and gratitude for Soviet 

support reflects Soviets aid in modernization of Arab countries with the decolonial 

antipathy to Western powers. The educational cooperation between the Soviet Union 

and the Arab countries during the Cold War, can be seen as an outcome of 

decolonization and nation building in the global south. The period between the mid-

1950s and the 1970s witnessed unprecedented emergence of new ties between the 

socialist superpower and most Afro-Asian countries.229 

Soviet government viewed educational aid and cooperation as conduits for transferring 

Soviet knowledge and implementing modernization ideas. In this regard, their aim was 

to establish partnerships with its own dominating influence. On the other hand, for the 

radical Arab leaders, the Soviet model was an opportunity in its promise of state-

building, social engineering, rapid economic growth, and, crucially, national 

sovereignty. The educational support from the Soviet Union and other European 

communist nations played a critical role in meeting these expectations. While ideology 

 
228 Constantin Katsakioris, ñSoviet Lessons for Arab Modernization: Soviet Educational Aid 

to Arab Countries after 1956,ò Journal of Modern European History, Vol. 8, No. 1, 

Modernizing Missions: Approaches to çDevelopingè the Non-Western World after 1945 

(2010), p.85. 

229 Ibid. 
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wasn't the primary driving force, pragmatic factors were significantly more 

important.230 

Actually, the encounters and the mutual friendship of decolonized world and the Soviet 

Union is concurrent with changing paradigm in Soviet political life after the death of 

Stalin. His successor, Nikita Khrushchev, was the conductor of the new political 

initiative about peaceful coexistence and the so-called context of ñThawò.231 In this 

context, in his 1956 speech at the Twentieth Party Congress, Khrushchev initiated the 

process of de-Stalinization by condemning Stalin and the cult of personality. He also 

turned attention to the Third World, emphasizing that "decolonization was a significant 

postwar development" and expressing his intention to support progressive non-Marxist 

movements for national liberation under the umbrella of Peaceful Coexistence. This 

shift in policy priorities toward the Third World marked a broadening of the Soviet 

conception of revolution. Following Stalin's death in 1953, Soviet assistance to Third 

World countries expanded substantially. This assistance included trade agreements, 

direct aid, and arms deals. Soviet funds, technology, and expertise contributed to the 

construction of dams, mines, transportation infrastructure, and factories in countries 

from Guinea to Afghanistan to Indonesia. By the early 1960s, the Soviet Union had 

established over a dozen new embassies in Africa and Asia, underscoring its increased 

engagement with these regions.232 

 
230 Ibid. 

231 The period of Soviet life during the 1950s and 1960s was called as ñThaw.ò It was 

originally the title of Ilya Ehrenburgôs novel, literarily meaning the ñmelting of the ices ñ, 

symbolizing the post-Stalin era, associating the socio-political atmosphere with the warm 

weather in the midst of the winter or at the arrival of the spring. Actually, it is discussed that 

the period of ñThawò had already originated in the late Stalin years, resulting from the 

victory in the war that ñbrought about a sense of self-worth in people who had fought and 

seen that the countryôs fate depended on them.ò It is also indicated that the pressing desire 

for change prepared the ground for the actual changes later. See: Denis Kozlov and Eleonory 

Gilburd, ñThe Thaw as an Event in Russian History,ò in The Thaw: Soviet Society and 

Culture During the 1950s and 1960s, eds. Denis Kozlov and Eleonory Gilburd, Toronto, 

ON: University of Toronto Press, 2013, pp.20-21. 

232 Abigail Judge Kret, ñôWe Unite with Knowledgeô The Peoplesô Friendship University 

and Soviet Education for the Third World,ò Comparative Studies of South Asia, Africa and 

the Middle East, Vol. 33, No. 2, (2013), p.242. 
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During the Cold War, both superpowers closely monitored each otherôs actions, and 

education was no exception. American education experts argued that US aid should 

extend beyond military and economic support to include cultural and educational 

initiatives. US officials were highly aware of the socialist countriesô educational 

efforts in shaping new societies in the newly independent states. Meanwhile, the Soviet 

Union effectively wielded education as a policy instrument, particularly in influencing 

emerging African and Asian nations. An official from US Department of Education 

was calling that ñthe classrooms around the worldò would be a key arena for the 

ideological struggle between these two global powers. 233 

Soviet administration acknowledged the diplomatic benefits of education and included 

international educational initiatives in their aid programs to the Third World. Viewing 

development as a scientific process enhanced by a technocratic elite, they set up 

technical institutes in nations such as India, Burma, Indonesia, Tunisia, Ghana, 

Guinea, and the United Arab Republic. Furthermore, individuals from these countries 

traveled to the Soviet Union for training at technical institutes, while Soviet 

technicians were sent to these decolonized countries to aid in development projects. 

234 

As part of their commitment to internationalism, Soviet policymakers embraced 

specialized study programs designed for foreign students. In June 1960, the Soviet 

Union launched an international summer school on the southern coast of Crimea. This 

event drew more than 100 students from various countries. These students engaged in 

courses led by prominent Soviet writers, scientists, and cultural figures. The Soviet 

State Committee for Cultural Relations with Foreign Countries recognized the 

importance of practical experience. In 1958 alone, over 200 international students 

participated in industrial training within the Soviet Union. This hands-on approach 

 
233 Abigail Judge Kret, ñôWe Unite with Knowledgeô The Peoplesô Friendship University 

and Soviet Education for the Third World,ò Comparative Studies of South Asia, Africa and 

the Middle East, Vol. 33, No. 2, (2013), p.242. (Bradley, Mark Philip. ñDecolonization, the 

Global South and the Cold War, 1919 ï 1961.ò In Cambridge History of the Cold War) 

234 Kret, p.243. 
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allowed foreign students to delve into Soviet industries, contributing to their education 

and fostering cross-cultural understanding.235 

By 1959, the Soviet Union hosted a significant number of foreign studentsð

approximately 13,000. This figure had doubled since 1949. Among these students, 

around 930 hailed from noncommunist countries in the Third World. Their presence 

reflected the growing interest in Soviet education and international exchange. To 

support these foreign students, a preparatory faculty was established at Moscow State 

University in 1959 to provide language training and remedial coursework, easing the 

transition for students entering the Soviet university system.236 

 

2.2.3.2. Patrice Lumumba Peoplesô Friendship University 

 

During the winter of 1955 -1956 Soviet leader Nikita Khrushchev had a significant 

visit to the Asian countries of India, Burma (Myanmar now), and Afghanistan. This 

visit is regarded to have a symbolic importance affirming the Soviet leaderôs vision of 

creating a broad ñanti-imperialistò peace zone which would be structured on the 

cooperation among both socialist and non-socialist ñpeace-lovingò countries. India 

played a pivotal role in this context. As a prominent member of the emerging non-

aligned movement, India was seen by Moscow as a crucial link to international forces 

that needed to be prevented from adopting an anti-Soviet stance. The Bandung 

Conference237 of 1955 had intensified Soviet awareness of various forms of 

colonialism and neo-colonialism (addressing the two new superpowers) whether 

capitalist or communist. These discussions heightened Soviet sensitivity to the 

unpredictable and nonconformist positions taken by ñyoungò nation states. Thus, 

Khrushchevôs tour underscored his commitment to building alliances across 

 
235 Kirillova, p.223. 

236 Kret, p.243. 

237 The conference held in Indonesia and brought together delegations from 29 Asian and 

African nations most of which were newly independent, decolonized countries. 
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ideological lines and promoting peace in a world marked by Cold War tensions and 

decolonization struggles.238 

Within the context of Soviet internationalism and structural antiracism connected with 

peace, Nikita Khrushchev had another visit to newly independent south Asian country, 

Indonesia in 1960. In his visit to Gadjah Mada University of Indonesia on February 

21, 1960, Soviet lieder announced to the international public that Soviet Union decided 

to establish an international university dedicated for ñthe friendship of people.ò In his 

speech in the university, Soviet lieder announced the necessity and the objectives of 

the planned university as: 

 

Wishing as it does to aid countries in training their national technical and 

administrative personnel ï engineers, agricultural experts, doctors, teachers, 

economists and experts in other spheres of learning ï the Soviet government 

has decided to organize a Peoplesô Friendship University in Moscow. This 

decision has been taken because progressive public circles, and also private 

citizens in many countries of Asia, Africa and Latin America have time and 

time again asked us to create greater facilities for training their own technical 

and administrative personnel in Soviet educational establishments.239 

 

In this regard the Peoplesô Friendship University (PFU)240 was founded in 5th of 

February in 1960 to train future specialists from the Third World countries. Following 

the tradition of using a Latin motto, the University was opened in the fall of 1960 under 

the motto Scientia Unescamus (ñWe Unite with Knowledgeò) with Soviet intent to 

 
238 Andreas Hilger, "The Soviet Union and India: the Khrushchev era and its aftermath until 

1966." Indo-Soviet relations collection: The Khrushchev years (2020). 

https://phpisn.ethz.ch/lory1.ethz.ch/collections/coll_india/intro_khrushchevee91.html?navinf

o=56154#F2 Accessed on: 10.07.2024. 

239 Kirillova, p.224. 

240 ʋʥʠʚʝʨʩʠʪʝʪ ʜʨʫʞʙʳ ʥʘʨʦʜʦʚ (ʋɼʅ) ï Universitet Druzhby Narodov (UDN) 
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forge lasting bonds with Africa, Latin America, and Asia through education. In this 

regard, the university was an important site of Second World ï Third World contact 

and a case in the larger story of post-war modernization and development. In its first 

year over 43.000 students applied for fewer than 600 places.241 

 

 

Figure 2.33. First building of Peoplesô Friendship University still serving as the 

Faculty of Engineering 

(G. A. Trostyanskaya) 

 

According to the Universityôs booklet, the founders of the University are the All-Union 

Central Council of Trade Unions, the Soviet Committee for Solidarity with the 

 
241 Kret, p.239. 
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Countries of Asia and Africa, the Union of Soviet Societies for Friendship and Cultural 

Relations with Foreign Countries. And the objectives are:242 

 

The University is founded in accordance with the Leninist policy of selfless 

assistance to the peoples of developing countries and in response to the wishes 

of progressive public and governmental circles, as well as individual citizens 

of many countries in Asia, Africa, and Latin America, for the expansion of 

training of national specialists from these countries in the higher educational 

institutions of the Soviet Union. 

 

Promoting Soviet racial equality, Peoplesô Friendship University became the first 

Soviet institution founded on Soviet structural anti-racism. As one of the University 

booklets suggested, ñHere you come across young people of all races, attired in bright 

turbans, snow white galabia, rainbow saris and kimonos, speaking many different 

languages. Youth, friendship and knowledge flourish under one roof, the Patrice 

Lumumba Friendship University.ò This and many other similar messages idealized the 

University settings and stressed the commitment of PFU to Soviet anti-racism.243 

In February 22th of 1961, the university was given the name of Patrice Lumumba, who 

was the Congolese leader and one of the symbols of the struggles of the peoples of 

Africa for independence. ñOn the symbolic level, by naming UDN after the nationalist 

leader Patrice Lumumba, Moscow trumpeted the message that it was embracing anti-

imperialist struggles led by non-communist actors.ò244 

 
242 Trostyanskaya, G. A., red., Universitet druzhby narodov imeni Patrisa Lumumby, 

Moskva: Tipografiya Universiteta Druzhby Narodov imeni Patrisa Lumumby, 1977. (G. A. 

Trostyanskaya, Ed., University of Peoplesô Friendship named for Patrice Lumumba: 

Catalog, Moscow: Printing House of University of Peoplesô Friendship named for Patrice 

Lumumba, 1977.) 

243 Kirillova, p.224. 

244 Constantin Katsakioris, ñThe Lumumba University in Moscow: Higher Education for a 

SovietïThird World Alliance, 1960ï91,ò Journal of Global History, 14: 2, (2019), p.285. 
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The University in its first year of education started to give Russian language 

preparatory education. Then in 1961, six faculties were founded, and the departments 

under these faculties started to give education to the first-year students. These faculties 

were: Faculties of Engineering, History, Philology, Medicine, Agriculture, Physics 

and Mathematics, Science, Economics and Law. The first building of the University 

(which is still used as the building of Engineering Academy and Faculty of Science, 

currently) was built in 1930 and was the main house of the Military Academy of the 

General Staff of the Armed Forces of USSR. The university was housed in three 

dispersed, nondescript old buildings in Moscow. The main school building, eight 

stories high, and a smaller building had formerly been military schools. The third 

building, which served as a dormitory, had formerly been military barracks.245 

 

 

 

Figure 2.34. University directors and employeesô meeting with Patrice Lumumbaôs 

wife in 1965 

(L. Ponomarenko, E. Zueva) 

 
245 Seymour M. Rosen, The Development of Peoples' Friendship University in Moscow, 

Washington, D.C.: U.S. Government Printing Office, 1973, p.1. 
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In its first year over 43.000 students applied for fewer than 600 places.246 In initial 

years, students were recruited by various methods, including home government 

sponsorship and recommendation by national societies for promoting cultural relations 

with the Soviet Union, as well as by the earlier prevailing methods of applications to 

Soviet embassies abroad or directly to the university. In addition to students from 

developing countries, some students from Japan were also enrolled at the university.247 

In a speech at the solemn meeting of the University's staff in the Kremlin Palace of 

Congresses on June 30, 1965, dedicated to the first graduation of young specialists, 

the Chairman of the USSR Council of Ministers, A.N. Kosygin, said:  

 

The creation of such a large educational center as the Patrice Lumumba 

University required considerable effort and creative work from many people. 

It was necessary to approach the organization of the educational process in a 

new way, considering the particularities of training representatives of students 

from different countries, and to solve a number of problems. Now, thanks to 

the efforts of the professorial and teaching staff and the entire university 

team...'"248 

 

The university opened at an important turning point in Soviet history: the de-

Stalinization process had begun to eliminate remnants of the old state and society, 

while a new global perspective shaped by the Cold War emerged in the aftermath of 

decolonization. Beyond its primary role as an institution of higher education, the 

university served as a powerful symbol, projecting an image of Soviet life and society 

to the world. The universityôs focus on science, anti-imperialism, and internationalism 

highlighted a state striving to be modern, egalitarian, and globally engaged. In this 

 
246 Kret, p.239. 

247 Seymour M. Rosen, The Development of Peoples' Friendship University in Moscow, 

Washington, D.C.: U.S. Government Printing Office, 1973, p.2. 
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regard, how the Soviets utilized the university to craft and promote an alternative 

vision of modernity becomes an important issue to investigate.249 

  

 
249 Kret, p.240. 
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CHAPTER 3 

 

 

THE SOCIALIST MODERN UNIVERSITY  

 

 

The 1960s provided the foreground for transnational and transcultural interactions and 

influences with the flows of information, cultural models, and ideas.250 However, these 

encounters and interactions are physically marked with its opposite, by the erection of 

Berlin wall in 1961, as both a physical entity and a symbol of the divided world.251 

Within this situation of dividedness there was a balance between international 

integration and continuing political differentiation.252 It urged the Khrushchev era 

internationalism to include both ñpeaceful existingò with the First World and wider 

collaboration with the Third World. In this regard, ñé the legacy of Cold War 

exchanges between the Second and Third Worlds is not limited to physical 

infrastructures, but also includes the creation of new institutions that integrated 

multiple stakeholders and forged new global networks.ò253  

It was within this context that the decision for launching of a higher education complex 

dedicated to fraternal assistance to developing countries materialized the opening of 

Peoplesô Friendship University in Moscow. 

 

 
250 Gorsuch and Koenker, p.2. 

251 Boris Kagarlitsky, Empire of the Periphery Russia and the World System, London, Ann 

Arbor, MI: Pluto Press, 2008, p.286. 

252 Gorsuch and Koenker, p.2. 

253 Daria Bocharnikova and Andres Kurg, ñIntroduction: Urban Planning and Architecture of 

Late Socialism,ò The Journal of Architecture, 24:5, (2019), p.599. 
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3.1. Post-War Modernity and Socialist Modernism 

 

3.1.1. Modernism after the War and Post-War Modernist Architecture  

 

After World War II, architectural modernism of the interwar period expanded far 

beyond its initial boundaries. No longer confined to its emergent locations, modernism 

underwent a grand metamorphosis. It was not merely reproduced; it was transformed 

and internationalized in the context of Cold War geopolitics and economic dynamics. 

This transformation was facilitated by the flow of post-war aid and the exchange of 

technical expertise. Modernism became intricately woven into the fabric of 

modernization, industrialization, urban development, and the early stages of 

decolonization. From Africa to Asia, from Latin America to the Middle East, these 

regions became major experimentation sites for post-World War II modernism.254  

In this regard the modernization and relatedly development processes in the recipient 

countries of the foreign aid by US governmental and private agencies, enhanced the 

agricultural, industrial, military, and motor transportation sectors. This support also 

brought with it a strong affinity for and idealization of post-war American culture, 

lifestyles, and democratic capitalism, influencing all spheres of daily life, from trade 

and entertainment to fashion and architecture.255 

World War II accelerated the United Statesô recovery from of the Great Depression. 

Technological advancements in electronics and aviation during wartime led to the 

emergence of new industries, while military automobile production transitioned into a 

significant boom in private car ownership. The expansion of service industries and 

favorable international trade conditions fostered a robust consumer economy. Car 

 
254 Meltem ¥. G¿rel, ñIntroduction,ò in Mid-Century Modernism in Turkey: Architecture 

Across Cultures in the 1950s and 1960s, Meltem ¥. G¿rel, Ed., London and New York: 

Routledge, 2016, p.1. 

255 G¿rel, p.2. 
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ownership and low-interest mortgages for private housing led to the massive urban 

spread that continues to distinguish American life.  

 

The new consumer economy was more than an economic success story for the 

United States: the US came to be seen by many countries as the fount of 

modernity and progress. Economic growth and a rising standard of living were 

politically linked with liberty, personal freedom and modernity, and defined as 

the essential ingredients of the American way of life. é Free trade, modernity, 

prosperity and the way of life of the United States became weapons in the Cold 

War, weapons that would include art and architecture.256 

 

The connection between modernity and progress with new artistic directions was 

already recognized by revolutionary European modernists in the pre-war years. While 

the United States had its own proponents and unique style of artistic and architectural 

modernity, it experienced a significant influx of pioneering German modernists 

escaping Nazi persecution in the 1930s. The relocation of the early pioneers, their 

obligation to their new homeland and their interaction with United States commercial 

architectural firms brought about an important reorientation of Modernism away from 

its original association with socialism during the early twentieth century, to the service 

of the free market and commerce.257 

The culture of architecture experienced a significant transformation during these years, 

marking what can retrospectively be seen as the transition between modernism and 

what is now known as postmodernism. Modernist architecture, while becoming 

dominant, faced increasingly intense scrutiny. The traumatic events at the end of the 

war, including the revelation of genocide on an unprecedented scale and the advent of 
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atomic warfare, led to a profound crisis in rationalist thought. Many architects realized 

that an ethos of progress based on functional determination and technical advancement 

offered no guarantees of humane values. Despite the acceleration of standardized 

building, scientific planning, and technological development in post-war 

reconstruction, the prewar doctrines began to be revised along several lines. The main 

features of the post-war modernism is outlined by Ockman as:  

Reconciliation and integration of functionalism with more humanistic concerns, such 

as symbolic representation, organicism, aesthetic expressiveness, contextual 

relationships, and social, anthropological, and psychological subject matter; a recovery 

of pre-modernist and antimodernist themes, especially history and monumentality, the 

picturesque, popular culture, regional traditions, antirationalist tendencies, and 

decoration, within an "evolutionary" perspective; a shift from functionalism to other 

theories, like structuralism, semiology, and sociology, as new bases for a "scientific" 

determination of form; neo-avant-gardism, which reasserted the critical or radical 

aspects of modernism, but in a more ironic and dystopian context; and a complete 

rejection of modernist ideology as inherently linked to the negative aspects of urban 

development and modernization, leading to a turn towards politics or, conversely, 

aestheticism and autonomy. 258 

 

If the great symbolic client of modern architecture had been the proletariat, 

heroic protagonist of an idealistic socialism, that of the period after was the 

middle class. For geared-up capitalist economies now facing the threat of 

overproduction, the American slogan of "better living through technology" was 

a manifest destiny. Focus shifted from production to consumption, marketing, 

and "planned obsolescence"; from "revolutionary producers" to a new class of 

consumers happy to leave behind the asperities of Existenzminimum, desirous 

of an ever-higher standard of living and the leisure to enjoy it. The emphasis 

on the domestic environment gave women a central role in the marketplace 
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even as they were denied one in the workplace (a contradiction that would have 

political consequences by the 1960s).259 

 

Guilbaut explains this transformation and changes in world economy in general and 

the American economy in particular:  

 

A whole social structure had been pulled down, political life had been 

reoriented from top to bottom, and intellectual life had been blown to bits. The 

cultural history of the postwar period is the history of the reconstruction of 

American culture on new foundations laid by changes in the world economy in 

general and the American economy in particular.260 

 

Indeed, anti-communism deeply and enduringly took root in American culture during 

the 1947-49 period. This era saw a political realignment, spurred by fears of 

communism infiltrating the American government and social life, and the 

destabilization of Europe. For the American left, which was trying to distance itself 

from Marxism and communism amidst confusion, these were dark times following 

significant disillusionments. 

The increasingly reactionary atmosphere tolerated no criticism, however mild, of the 

"American Way of Life." Any critique was seen as acting in a way that benefited the 

Soviets. Political criticism, foundational to the fresco tradition, became impossible. 

While a portrait of Lenin was removed from Diego Rivera's fresco in New York in 
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1935, by 1947, a depiction of Franklin D. Roosevelt's head had to be erased from an 

Anton Refrieger fresco in San Francisco.261 

On the other hand, the economic recovery of the West with the help of American 

economic aid and the Keynesian politics of welfare state, led the architectural 

modernism to enter a ñheroic ageò in the 1960s that provided an extraordinary period 

of architectural creativity for a decade. Architectural design paradigm of the decade 

shared the common moral belief in the pursuit of a new future, branched out in several 

different directions that would set the aesthetic agenda for modernist architecture to 

this day. Cities, governments and corporations gave the full rein to architectural 

profession, carried along by the same sense of destiny and reassured by their 

technocratic conviction. 262 

 

Pre-war pioneers continued to practice. Mies van der Rohe perfected 

geometrically refined glass-walled structures. With his influence on architects 

such as Gio Ponti and Minoru Yamasaki and commercial firms such as 

Skidmore, Owings and Merrill, the sheer-fa­ade corporate office tower 

achieved a definitive form. Le Corbusierôs work entered a new phase that 

turned from rational rectilinear structure to expressive sculptural form. The 

rather eccentric late-period work of the great American nationalist architect, 

Frank Lloyd Wright, occasionally took a similar direction. These free forms 

were developed into dramatic structural expressionism in the designs of 

architects such as Eero Saarinen, Pier Luigi Nervi and Frei Otto. Walter 

Gropius, while contributing to the definitive office block with his PanAm 

Building in New York, occasionally turned to elemental historical forms. 

Heavily abstracted allusions to the past, often reduced to little more than 

proportions, were also employed by Wallace Harrison at the Lincoln Center in 

 
261 Serge Guilbaut, 
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New York and by Leslie Martin in Britain, but most powerfully by Louis 

Khan.263 

 

Brutalism, large concrete-clad structure, become the emblematic of the period which 

owes its origins to the most influential building of the post-war era, Le Corbusierôs 

1947 Unit® dôHabitation in Marseilles. Some other architects looked for a way to make 

Modernism more sympathetic to human scale and local conditions, or fantastic 

projects proposing a technologically driven future with huge structures and mechanical 

imagery, like Archigram, a small group of young architects in 1960s London.264 

 

Figure 3.1. PanAm building, New York; Emery Roth & Sons with Walter Gropius 

and Pietro Belluschi; 1963. 

European modernists abandoned their socialist ideals and adapted their architecture 

to the commercial demands of the expanding capitalist economy of the USA. 

(Robert Adam, p.48). 
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Figure 3.2. Boston City Hall, Boston; Kallmann McKinnell & Knowles; 1969. 

 

Concrete became a major expressive medium with Brutalism, named after the 

French for ñraw concreteò,b®ton brut.  

(Robert Adam, p.48). 

 

 

3.1.2. Space and Aesthetics in the USSR: Socialist Modern 

 

Having fought in the same front, the Soviet Union increasingly become an integral 

part of the larger world during the post-war decades. Soviet leadershipôs ñpeaceful 

coexistenceò policy with the capitalist world was the principle for contemporary 

foreign policy, while raising the material well-being and the living standards of Soviet 

people was the crucial interior goal during the Khrushchev Era from the mid-1950s to 

the mid-1960s. The 1961 resolution in the Party Program, which announced the 

reductions in working hours, would take place over the next two decades.265 Crowley 

and Reid interpret this as a crucial turning point in the emergence of the concept of the 
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ñsocialist leisureò in the 1960s. Similarly, in the western countries, leisure became 

prominent, and indeed it was placed at the center of international debates among 

architects both in the east and west side of the divided world in the post-war period.266   

In addition to these, ñoptimismò as an aesthetical issue became a cultural phenomenon 

in the late 1950s and the 1960s also as a result of the changing paradigms in the Soviet 

politics. Nikita Khrushchevôs prominent policy was to transform both the material 

environment and the material life in the Soviet Union, announcing a break with the 

past precisely in the production and supply of consumer goods, food, housing, and 

services.267  

In this respect, an important feature was urbanization. By the end of the 1950s, it was 

for the first time that urban population in the Soviet Union increased 50 percent. 

Relatedly, this era was remarkable with the policy to provide single family apartments 

for all. ñMoving to a new apartment only taking a couple of suitcasesò268 symbolizes 

the character of the urban transformation of the period and the mass movement from 

the communal or shared houses to the single-family ones.  Between the years 1955 and 

1970, more than 35 million separate apartments were built in the Soviet Union and 

131.8 million individuals moved into these newly constructed houses. The 

urbanization process and the construction of mass housing were similar in western 

war-torn European countries like France and Italy. In the Soviet Union, the new houses 

were supplied with hot and cold water, sewerage and central heating,269 revisiting the 

revolutionary ideal of ñpersonal hygiene.ò  

 
266Lukasz Stanek, ñA Manuscript Found in Saragossa: Toward an Architecture: Introduction 

to óToward an Architecture of Enjoymentô by Henri Lefebvre,ò Toward an Architecture of 

Enjoyment. Minneapolis: University of Minnesota Press, 2014. pp. xxix -xxxiii.  

267 Kozlov and Gilburd, p.45. 

268 David Crowley and Susan E. Reid. ñSocialist Spaces: Sites of Everyday Life in the 

Eastern Bloc,ò Socialist Spaces: Sites of Everyday Life in the Eastern Bloc, edited by David 

Crowley and Susan E. Reid, Oxford, New York: Berg, 2002, pp.11-12. 

269 Kozlov and Gilburd, p.42. 
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Figure 3.3. Aleksandr Laktionov, Moving to the New Apartment, 1952.  

Donetsk Regional Art Museum.  

(https://arthive.com/artists/23155~Alexander_Ivanovich_Laktionov/works/392522~I

nto_a_new_apartment#google_vignette) 

 

Kozlov and Gilburd claim that contemporary connections and exchanges with the 

West created a lure of consumerism to the Soviets. This offered a dual challenge to 

Soviet ideologues, economic planners and designers in order to invent its distinctly 

socialist equivalent as well as to ñcatch up and overtakeò the capitalist West. 

 

Despite all this persistent economic and cultural rigidity, it was during the 

Thaw that daily practices and choices became greatly diversified. Soviet 

consumers now drew on multiple strategies and new sources of inspiration. 

Illustrated magazines shows at the houses of fashion, Western films, and 
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foreign tourism fired imaginations. The result was a heterogeneous consumer 

environment and the Westernization of the Soviet material world.270 

 

Another aspect of the Soviet 1960s in urban culture was the emergence of sites of 

leisure as a result of the Khrushchev-era policies that concentrated on elevating 

domestic life to a primary architectural concern. The housing boom enabled the 

network of spaces for consumption, culture and leisure. ñThese years witnessed the 

construction of new kinds of shops, entertainment facilities, educational institutions 

and holiday resorts. Buildings for shopping, eating, swimming, spectator sports and 

other activities complemented the improvement of living standards at home with an 

array of newly accessible services in public.ò271  

Susan Reid states that architecture was also become a realm of Khrushchevôs 

destalinization politics. The destalinization of Soviet architecture meant abandoning 

former architectural ñexcesses,ò i.e. historicizing, eclectic forms and expensive ñone-

off solutionsò on one hand and realignment with international modernism on the other. 

What Khrushchev called on architects in 1954 was to develop standardized projects 

for various building types, and to utilize economic building materials, and advanced 

and practical construction technics.272 It also meant to attack on the former 

architectural ornamentation, and artisanal and labour-intensive construction methods. 

Crowley and Reid interpret this reaction as a moral as well as an aesthetic discourse.273 

 
270 Ibid., pp.45-46. 

271 Richard Anderson, Russia: Modern Architectures in History, London: Reaktion Books, 

2015, p.228 

272 Susan E. Reid, ñKhrushchevôs Childrenôs Paradise: The Pioneer Palace, Moscow, 1958-

1962,ò Socialist Spaces: Sites of Everyday Life in the Eastern Bloc, edited by David Crowley 

and Susan E. Reid, Oxford, New York: Berg, 2002.p.142. 

273 Crowley and Reid, ñIntroduction: Pleasures in Socialism?ò Pleasures in Socialism: 

Leisure and Luxury in the Eastern Bloc, edited by David Crowley and Susan E. Reid, 

Evanston: Northwestern University Press, 2010, p.22. 
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Hence, as in the western bloc, post-war modernist architecture was produced also in 

the Soviet Union in its own context. 274 

Thus, the policy to transform both the material environment and the material life 

became an issue of aesthetics and design. In this context, Karpova observes an 

evolution of a new aesthetics in post-war Soviet Union after the Stalin era carried out 

by ñart professionals.ò In her study, ñart professionalsò refer to art critics, 

philosophers, decorative artists, architects and designers. This ñaesthetic turnò is not 

considered as a rupture from Stalin era art canon, rather it is regarded as the gradual 

broadening of the meaning of aesthetics environing the spheres of everyday life, 

consumption, science and technology.275 However, she indicates that the aesthetic turn 

was not just a return to the avant-garde or to the pluralistic atmosphere of the 

revolutionary times, rather it was a gradual process of thoughts and new positions.276  

It was in late 1957 that the periodical ñDecorative Art of the USSRò was established 

which would become the mouthpiece of that aesthetic turn, and in 1962, the Soviet 

government established the ñAll-Union Research Institute of Technical Aesthetics 

(VNIITE)ò.277 The title of the decree of the government was ñOn improving the quality 

of industrial products and cultural-domestic goods through implementation of methods 

of artistic construction.ò278 In 1964 the Institute started to publish a monthly journal 

ñTechnical Aestheticsò, which had a circulation of 30 thousand copies.  In this way, 

industrial design and the aesthetic query of industrial products became an issue in the 

Soviet design culture and discussions.  

 
274 Sarah Williams Goldhagen, R®jean Legault, Eds., Anxious Modernisms: Experimentation 

in Postwar Architectural Culture, Montr®al: Canadian Centre for Architecture; Cambridge, 

Mass.: MIT Press, 2000. 

275 Karpova, p.ii. 

276 Karpova,, p.16. 

277 Karpova, pp.31-32. 

278 Michael Idov, ñDesign as Discentò in Made in Russia: Unsung Icons of Soviet Design, ed. 

Michael Idov, New York: Rizzoli International Publications, 2010, p.? 
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Figure 3.4. Museum-Panorama of the Battle of Borodino, 1961-1962. Architects: 

Alexander Korabelnikov, Sergei Kuchanov, Alexander Kuzmin  

(Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, p.54.) 

 

In his observations of a visit to Moscow in 1947, Steinbeck was remarkably stating 

that museums had become ñthe church of modern Russia.ò Moreover, he complains 

about the Soviet praxis to take visitors to museums and parks of culture and rest, and 

argues that, in Moscow, ñto refuse to look at a museum is a little like refusing to visit 

a church.ò279 Another type of public cultural sites was the theater. Already after the 

revolution, avant-garde theater found its stage in the capital city where Meyerhold and 

Stanislavski were leading figures. 

Besides the touristic campaigns and exhibitions, Soviet cinema also became 

instruments of the Soviet self-promotion and interaction between the Soviet peoples 

with other nations. During the Cold War, the Soviet Union strategically used 

exhibitions of science, technology, and culture in newly independent states as 

platforms to disseminate information about their achievements. These exhibitions 

showcased Soviet achievements across diverse fields such as literature, science, arts, 

and military technology. Notably, in 1960, exhibitions in Latin America were 

simultaneously held in Mexico City and Havana, emphasizing Soviet 

accomplishments and fostering cultural exchange. 

 
279 Steinbeck, A Russian Journal, London: Penguin Classics, 2000, p.152. 
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Figure 3.5. Rossia (Russia) Cinema, 1961. Architects: Yury Sheverdyaev, Dmitry 

Solopov, Elmira Gadzhinskaya  

(Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, p.47.) 

 

Instead of relaxation at home, collective leisure was promoted by the soviet policy 

makers.280 Moscow had always been a cultural center in Russian history;281 however, 

the 1960s witnessed the construction of widespread cultural, sportive and touristic 

opportunities in the city. The introduction of TVs to Soviet peopleôs houses took place 

at the time concurrently with the Soviet Unionôs regular presence at international film 

festivals. Moreover, Soviet films became more familiar for European audiences and 

part of the global cinematic culture.282 ñThe revival of Moscow International Film 

Festival, which made its strongest impact in the 1960s, called for the construction of 

new movie theaters, the first of which was óRossiaô on Pushkinskaya Square.ò283 The 

 
280 Attwood, p.2. 

281 Caroline Brooke, Moscow: A Cultural History, New York: Oxford University Press, 

2006. 

282 Kozlov, p.15. 

283 Natalia Bronovistkaya and Anna Bronovistkaya, Moscow Architecture 1920-1960: A 

Guide-Book, Moskva: Zhiraf, 2006, p.36. 
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ñRossia Cinemaò with its ñsharply defined all-glass fa­adeò 284 was an archetype of its 

kind which would serve as the same function as of the worker clubs of 1920s.285 

 

 

Figure 3.6. Gorky Moscow Art Theatre 1966-1973. Architects: Vladimir Kubasov, 

Vladimir Ulyashov, Anatoly Morgulis  

(Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, p.131) 

 

According to Harris, the most direct effect of Khrushchev ñthawò to the ordinary 

peopleôs lives was ñmoving into the separate apartmentsò from the former communal 

or shared apartments ïkommunalka- at the time. These separate apartment flats were 

mostly in five-story buildings, which would later be known with the nickname 

 
284 M. Ilyin, Moscow: Architecture and Monuments, Moscow: Progress Publishers, 1968, 

pp.239-240. 

285 Natalia Bronovistkaya and Anna Bronovistkaya, p.36. 



 123 

ñkhuruchshevka.ò286 Through the end of the sixties, besides these ñkhuruchshevkaòs, 

the construction of higher apartment blocks also started.  Following the same nickname 

giving humor, these 12-16 story, monumental housing blocks were called as 

ñbrezhnevkaòs. The mass housing projects of the late 1950s and the 1960s can be 

regarded within the same frame of industrial production ñwhere homes would become 

mass-produced commodities like cars, fridges and TVs.ò287  

 

 

Figure 3.7. 9th Quarter of Novye Cheryomushki, (khuruchshevka) First Soviet 

Mikrodiistrict (Mikrorayon) Architects: Natan Osterman, Georgy Pavlov, Vladimir 

Svirsky, S. Lyashenko, and others.  

(Bronovistkaya, Malinin, and Palmin, p.32.) 

 
286 Steven E. Harris, Communism on Tomorrow Street: Mass Housing and Everyday Life 

after Stalin, Washington, D.C.: Woodrow Wilson Center Press ; Baltimore: The Johns 

Hopkins University Press, 2013, p.1. 

287 Owen Hatherley, ñOn The Secret History of Moscow's Mass Housing Experiment,ò The 

Calvert Journal, Vol.22.  

https://www.calvertjournal.com/features/show/4235/soviet-mass-housing-novye-

cheryomushki-belyayevo-suburbs, retrieved: 26.05.2019 
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This mass construction also gave birth to the emergence of micro-districts called as 

mikrorayon. The construction of the mikrorayon ñNovye Cheryomushkiò was the 

archetype of these districts, the project of which evolved into Soviet mainstream and 

later into what Bocharnikova calls as the ñGeneric Modernò in her study.288 

Panteleyeva claims that the atmosphere of ñThawò also enabled the formation of 

unofficial design studios such as NER (New Element of Settlement) which took 

experimental designs into its agenda in the construction and the transformation of the 

new byt.289 Bocharnikova calls the projects of NER group as ñOrganic Modernò as 

ñNER vision developed into a full-blown alternative.ò290 

1960s were also prominent with the establishment of large design institutions in the 

Soviet Union. The primary objective of these large design institutes was to create 

standard projects that enabled the rapid and cost-effective construction of buildings. 

ñIn theory, in such a situation, which did not leave room for personal creativity, 

architecture should have become completely anonymous and impersonal. However, 

this did not happen. The art of architecture possesses too much symbolic power for the 

state to neglect such an opportunity.ò291 Architecture's symbolic power was too 

significant for the state to overlook, leading to the continued development of 

significant buildings based on individual designs. Additionally, experimental design 

remained a niche, offering future possibilities when increased material resources 

would eliminate the need for austerity. 

The rejection of historicizing architecture and the return to modernism brought the 

legacy of the 1920s back into focus. This approach was cautious and discreet due to 

the lingering trauma from the severe criticism of the Stalin era. The mid-1960s marked 

 
288 Daria Bocharnikova, ñInventing Socialist Modern: A History of the Architectural 

Profession in the USSR, 1954-1971,ò Ph.D. Diss., Florence: European University Institute, 

2014. 

289 Masha Panteleyeva, ñRe-Forming the Socialist City: Form and Image in the Work of the 

Soviet Experimental Group NER, 1960-1970,ò Ph.D. Diss., Princeton: Princeton University, 

2018. 

290 Bocharnikova. 

291 Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, Moscow: A Guide to Soviet 

Modernist Architecture 1955-1991, Moscow: Garage, 2019, p. 16. 
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the beginning of the ñrehabilitationò of the architectural avant-garde, with new 

publications highlighting the architecture of the "early years of the October 

Revolution." Many graduates of Moscow's VKHUTEMAS (Higher Art and Technical 

Studios) and its successor VKhUTEIN (Higher Art and Technical Institute), who were 

living representatives of this tradition, continued to work actively. Some held 

influential positions, shaping the perspectives of their younger peers. For example, the 

constructivist Ivan Nikolaev served as the rector of the Moscow Architectural Institute 

from 1958 to 1970, and in 1972, Georgy Orlov, a student of the Vesnin brothers, 

became president of the International Union of Architects.292 

In this regard, the most striking manifestations of socialist modernist architecture in 

Soviet Union become into form in the architectural principles of horizontality, 

asymmetry and transparency, besides a search for non-standard residential architecture 

from standard elements, experimentation of combining different functions in a unique 

design, using color in the designs, and reference to early-modernists and avant-gardists 

of 1920s.  

 

Figure 3.8. Seasons of the Year Caf® (Garage Museum of Contemporary Art) 1968. 

Architects: Igor Vinogradsky, Igor Pyatkin. 

 (Reconstructed with the design of Rem Koolhaas, OMA in 2015.)  

(Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, p.77.) 

 
292 Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, Yuri, Moscow: A Guide to 

Soviet Modernist Architecture 1955-1991, Moscow: Garage, 2019, pp. 16-17. 
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Figure. 3.9. Model of Moscow Pioneer Palace, 1958-1961.  

Architects: Viktor Egerev, Vladimir Kubasov, Felix Novikov, Boris Palui, Igor 

Pokrovsky, Mikhail Khazhakyan  

(Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, p.49.) 

 

3.2. Making the Peoplesô Friendship University 

 

3.2.1. Administrative and Academic Aims 

 

According to the Soviet point of view, the founding of the Peoplesô Friendship 

University was connected with the future development of newly independent countries 

through science, knowledge and deep expertise in specific specializations. In his report 

titled ñThe Role of the Peoples' Friendship University named after Patrice Lumumba 

in the Training of Personnel for the Countries of Asia, Africa, and Latin America,ò at 

the 6th Conference of International Association of Universities, the PFU rector V. F. 

Stanis, indicated that:  

 

The successful movement of newly independent countries towards economic 

and social progress significantly depends on the pace of training national 

cadres of specialists. Without engineers and technicians, agronomists and 
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veterinarians, doctors and teachers, it is impossible to develop industry and 

agriculture, combat diseases, and illiteracy. 

Educational ties constitute an important part of the growing cooperation 

between the Soviet Union and newly independent countries. The primary focus 

of these ties is on assistance in training national cadres of highly and 

moderately qualified specialists. This is carried out in various forms: 

education in Soviet universities and technical schools, sending Soviet teachers 

to work in foreign educational institutions, building and equipping higher and 

secondary special educational institutions, and preparing textbooks, manuals, 

and literature. 293 

 

Both foreign and Soviet students were obliged to begin their education at the 

University by studying at the preparatory faculty. The duration of study at the 

preparatory school was one year. The prep-school was designed, firstly, to provide a 

solid knowledge of the Russian language, sufficient for a foreign student to be able to 

actively absorb educational material at subsequent stages of study at the University, 

and secondly, to fill gaps in knowledge in general education disciplines within the 

Soviet high school curriculum. Soviet students at the preparatory faculty, along with 

general education subjects, studied one of the foreign languages. Students who 

successfully passed the exams for the preparatory faculty course move to the first year 

of one of the main faculties in accordance with their chosen specialty.  

Education at the main faculties was conducted in Russian. The University accepted 

such types of educational activities as lectures, seminars, laboratory, practical classes, 

seminars, educational and industrial practice (internship), consultations, course and 

diploma projects, as well as independent work of students in libraries and laboratories, 

etc. Attendance at all classes by students was mandatory. The educational process was 

regulated by curricula. Curricula for specialties and specializations at the University 

 
293 V. F. Stanis, ñRolô Universiteta Druzhby Narodov imeni Patrica Lumumby v Podgotovke 

Kadrov dlya Ctran Azii, Afriki, I Latinskoi Ameriki,ò Ordena Druzhby Narodov, Moskva: 

Universitet Druzhby Narodov imeni Patrica Lumumby, 1975. 



 128 

faculties were developed in accordance with the curricula of Soviet universities and 

agreed with the Ministry of Higher and Secondary Special Education of the USSR.294 

However, the founding of an international university at the hearth of the Soviet Union, 

brought out many problems, contradictions and critics, as well.  

 

Figure 3.10. Record card of Akhmed Murad Taki who was the first student at 

Peoplesô Friendship University 

(L. Ponomarenko, E. Zueva) 

 

 

Table 3.1. The graduation rate of students from Latin America, Africa and Arab 

countries were very low when the university gave its first graduates.  

(Seymour M. Rosen, p.9.) 

 
294 V. F. Stanis, p.8. 
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Table 3.2. Enrolment of Soviet students at Peoplesô Friendship University increased 

in an orderly manner. 

(Constantin Katsakioris, p.298.) 

 

Table 3.3. Comparison of the curriculum of Civil Engineering Department of 

Peoplesô Friendship University with standard Soviet engineering school. The 

workload was less in the PFU.  

(Seymour M. Rosen, p.7.) 
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3.2.2. Spatial Features 

 

3.2.2.1. Construction of Peoplesô Friendship University 

 

One year after the Universityôs first students had graduated, in 1966, the construction 

of a new campus for the Peoplesô Friendship University started in the south-west 

district of Moscow. According to the promotional booklet of the University from 1966, 

the location of the selected campus area almost had a rural or pastoral situation.  

The construction of the five-story dormitories started in 1962, almost before the 

construction of the educational campus of the University, and in the year of 1963 the 

dormitories started to function for the students. 

 

Figure 3.11. Dormitories under construction, 1962.  

(V. A. Abramyan, p.4.) 

 

 

Figure 3.12. Dormitories, 1963.  

(V. A. Abramyan, p.4.) 
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Figure 3.13. The construction started on the 9th of April, 1966.  

(V. A. Abramyan, p.5.) 

 

 

Figure 3.14. Model of the building complex of the University. 1968.  

 

(V. A. Abramyan, p.4.) 

 

In the same booklet of 1966 when the construction of the campus buildings was 

continuing, the following is written as a collage on the picture of the University 

campusô model:  
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Figure 3.15. Model of the building complex of the University 

 

In the nearest future here will spring up a large university campus where 4200 

students and post-graduates from many countries of Asia, Africa and Latin America 

will live and study. 

 

Hundreds of students, teachers, workers and guests have gathered for a solemn 

meeting to inaugurate the construction of a new complex of buildings. 

 

(V. A. Abramyan, p.5.) 

 

The project for the new campus complex of the Peoplesô Friendship University was 

executed by the architect Y. B. Belopolsky together with V.N. Fursov, Yu. V. Ilyin-

Adaev, R. G. Kananin, and M.E. Konstantinov.  

 

The university complex included a group of previously constructed 

dormitories. It is characterized by a well-thought-out functional-territorial 

organization, meeting the highest standards of contemporary world practice in 

educational institution design: low-rise buildings, convenient connections 

between classrooms, service rooms, auditoriums, and sports halls. The ribbon 

glazing of the facades, continuous glazing of the lower floors, the use of frames, 

and hanging panels give the ensemble a certain austerity, softened by the 

plasticity of small forms and landscaping in the lobbies and halls.295 

 
295 G. V. Esaulov, R. G. Kananin, ñYakov Borisovich Bolopolskiy,ò 

http://asm.rusk.ru/06/asm5/asm5_8.htm 
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Figure 3.16. The starting ceremony of the construction, 1966.  

(V. A. Abramyan, p.5) 

 

According to the State Institute of Design of Higher Education Institutionsô 

(GIPROVUZ) examination report296 on the preliminary design by the state ñInstitute 

Mosproektò, the new campus of the Peoplesô Friendship University was designed for 

a of 4000 people and projected to have the following faculties with annual student 

intake:  

¶ Preparatory School - 800 students 

¶ Engineering Faculty - 285 students 

¶ Construction and operation of machines and mechanisms - 135 

students 

¶ Construction department - 40 students 

¶ Exploration and extraction of minerals - 90 students 

¶ Faculty of Physical, Mathematical, and Natural Sciences - 150 students  

¶ Physics - 60 students 

¶ Mathematics - 30 students  

¶ Chemistry - 45 students 

¶ Biology ï 15 students 

 
296 RGAE, F.5 1 138 
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¶ Agricultural Faculty - 45 students 

¶ Historical and Philological Faculty - 75 students 

¶ Russian language and literature - 60 students  

¶ History - 15 students 

¶ Faculty of Economics and Law - 110 students  

¶ Economics and national economy planning - 75 students  

¶ International law - 35 students 

¶ Medical Faculty - 135 students 

¶ Treatment - 120 students 

¶ Pharmacy - 15 students 

 

This vacancy planning per faculty and department was based on the main building plan 

which was approved by the Ministry of Higher and Secondary Special Education of 

the USSR and coordinated with the State Planning Committee of the USSR on 

September 21, 1961. The approved main building plan had a projection of required 

square meters as 37000 m2 for educational and laboratory area and 5300 m2 for the 

auxiliary area. 

Within this framework, the state project design institute "Mosproekt" developed and 

presented two project options. In the first option the main building was designed in a 

square form with four floors, with an attachment of two-story high building in east-

west dimension. In the four-story building, there projected to be preparatory school, 

Engineering, Physical-Mathematical and Natural Sciences, Agricultural, Historical-

Philological, Economics and Law are located. In the two-story part, there was a group 

of dining rooms, libraries, administrative-public blocks, and lecture auditoriums. The 

Medical Faculty and teaching-production workshops were designed as separate free-

standing blocks connected with the main building by covered passages.297 

In the second option, the main building is designed in the form of a free composition 

of four-story faculty buildings connected by two-story blocks and covered passages. 

In the two-story blocks, there are located: the library, public-administrative block, 

 
297 RGAE, F.5 1 138 
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lecture halls, and an auditorium. The Medical Faculty and teaching-production 

workshops, as in the first option, are designed as separate free-standing blocks. 

In the presented variants, the educational and laboratory areas were reduced to 35,577 

square meters, and the auxiliary area to 4,706 square meters. The volume per student 

is set at 66 cubic meters. The total volume of the educational buildings complex is 

obtained: for Option 1, 275 thousand cubic meters and for Option 2, 280 thousand 

cubic meters. This necessity of volume was also included ñthe cubic capacity of the 

sports complex necessary to support educational work.ò298 However the open sports 

arena was not included in the calculation.  

In a letter to both The Ministry of Education and the rectorate of the University, N. 

Simirnov, the Head of the Department for the Construction of Large Buildings and 

Structures and Foreign Objects, compares the increased construction volume per 

student, 66-70 cubic meters with 50 cubic meters in the practice of construction of 

regular Soviet universities, specifying that was a consequence of a number of excesses 

included in the project. Recommending the Ministry of Higher and Secondary 

Specialized Education of the USSR and the University Rectorate that it was required 

to revise the departments and educational plan of the university, based on the fact that 

the normal construction volume per student should not exceed 65 cubic meters. It was 

also remarked that special attention should had been paid to the architectural-spatial 

composition and the reduction of construction volumes and costs.299 

Below is the summary of lecture-laboratory and auxiliary areas by faculties, according 

to the approved task and project estimates for the building complex of the University 

of Peoples' Friendship named after Patrice Lumumba.300  

 

 

 
298 Ibid. 

299 Ibid. 

300 Ibid. 
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No. 

Name of Faculties 

and Auxiliary Areas 

Total Area in 

sq.m. 

Including 

Educational-

Production 

Area 

Auxiliary 

Area 

1. Library 3000 2620 380 

2. Assembly Hall 1630 -- 1630 

3. 

Administrative and 

Utility Rooms 2710 -- 2710 

4. Engineering Faculty 13360 11400 1960 

5. 

Faculties of Natural 

Sciences and 

Humanities 7444 5454 1990 

6. 

Medical Faculty 

(without clinics) 5870 4360 1610 

7. Agricultural Faculty 2115 1605 510 

8. 

Historical-

Philological and 

Economic-Law 

Faculty 3304 2824 880 

9. Preparatory Faculty 8200 7060 1140 

Total: 48133 35423 12710 

 

Table 3.4. ñThe passportò of the University. (GARF) 

 

 

The table indicates that 15 million 512 thousand rubles were estimated to be spent in 

the construction of the Patrice Lumumba Peoplesô Friendship Universityôs new 

campus complex. The table also shows the additional constructions start and finish 

dates, which was foreseen in the preliminary design phase as the future development 

of the University.301 

 
301 GARF, F.9606 9 787  
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Name of Construction 

Areas Estimated Cost 

Year of 

Construction 

Start 

Year of 

Construction 

Finish 

Complex of educational 

buildings on Miklukho-

Maklaya Street (43rd block): 
15 million 512 

thousand rubles 1967 not finished* 

 

Garage-parking 

 1967 1970 

 
Sports complex 

 1967 1970 

 
Vivarium 

 1967 1970 

 
Medical building 

 1967 1971 

 
Educational complex 

 1967 1975 

 
a) Cafeteria 

 1967 1975 

 
a) Lecture halls 

 1967 1975 

 
No.2 

 1967 1975 

 
No.4 

 1967 1975 

 

Table 3.5. Construction of Educational and Dormitory Buildings  

(GARF) 



 138 

 

Figure 3.17. Rally at the groundbreaking of the new university campus  

(S.V. ,Rumyantsev, i drg.) 

 

 

 

Figure 3.18. Main entrance of the Universityôs new building.   

(Photo by Kester Ken Klomegah)  

(https://thebftonline.com/2023/02/07/russian-university-renamed-after-congolese-

patrice-lumumba/) 
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Figure 3.19. Peoplesô Friendship University main building.  

(Sirke Mªkinen) 

 

Aligned with the Soviet Unionôs commitment to internationalism, the architectural 

features of the main building also represented the international trends in post-war 

modernism. A new monumentality expressing the main entrance with protruding blind 

wall and a transparent concourse on the first ground was welcoming the international 

students to foster new encounters of friendship.   

During the similar year another modernist educational building was constructed in 

Moscow with reference to avant-gardist features. The Moscow Engineering and 

Construction Institute not only had direct reference to Melnikovôs constructivist 

ñRusakov Workers' Clubò (1929) but also hosted Melnikov himself as instructor.302 

 
302  
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Figure 3.20. Rusakov Workers' Club, Melnikov. 1929.  

(http://russianconstructivists.blogspot.com/2011/09/rusakov-workers-club.html) 

 

 

 

Figure 3.21. V. V. Kuibyshev, Moscow Engineering and Construction Institute 

(Moscow State Construction University), 1968-86, Architects: Valery Stepanov, 

Ruben Melkumyan, Leonid Olbinsky, Yakov Studnikov, Vladimir Filatov, Vladimir 

Tyurin, I. Doronina.  

(Anna Bronovistkaya, Nikolay Malinin, and Yuri Palmin, p.77.) 

 



 141 

 

Figure 3.22. Wallpaper for the History of the Student Construction Brigade of 

Peoplesô Friendship University of Russia  

(PFUR, September 2021) 

 

When the construction of the Universityôs campus began in 1966, under the brigade, 

the students also joined in their universityôs construction. It was in 1964 that the first 

construction brigade from Peoplesô Friendship University was formed. 

The wallpaper above describes the purposes of the Student Construction brigades as 

to unite students from various countries, to provide practical construction experience 

and to foster international cooperation and cultural exchange. Within this perspective 

the activities of the brigades were concentrated on the on construction of residential 

buildings, educational facilities, and community structures, organized cultural events, 

sports competitions, and community service projects, and improved friendship and 

mutual understanding among students from diverse backgrounds structured on 

communal labor. During the brigade service the students also organized cultural 

events, sports competitions, and community service projects. Those texts were the 

studentsô descriptions of the brigades:  
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Working in the construction brigade was not just about building structures. It 

was about building friendships and learning new skills. é Every year, more 

and more students joined the brigades, contributing to the growth and 

development of our University. é From the beginning, our goal was to provide 

practical experience and foster international cooperation. é Students from 

different countries worked side by side, learning from each other and building 

a brighter future.303 

 

 

 

Figure 3.23. Photos of participation of Student Construction Brigade of PFU to the 

construction of the university. 

Prof. Rafael Arslanov, who is a professor in the Department of History currently in 

Peoplesô Friendship University, also participated in the construction brigade while 

the University was under construction. 

(Photographs from Arslanovôs personal archive) 

 
303 From the wallpaper. 
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3.2.2.2. The Campus 

 

Moscow's urban development during Khrushchev's era saw significant changes. The 

existing city master plan was unsuitable for the new development model. As factories 

for reinforced concrete elements were being built, city planners developed a scheme 

for siting construction, determining the layout of mass housing districts on greenfield 

sites. The 1957 scheme retained the idea of a new city center on the Lenin Hills from 

the 1951 General Plan, prioritizing the southwest development and concentrating 

many individually designed buildings there. By 1960, the feasibility study for the 

General Plan for 1961-1985 was ready, though the General Plan itself would only be 

adopted in 1971, so the feasibility study (amended in 1966) fulfilled its role for ten 

years. ñThe main task was to determine the structure of residential districts based on 

the microdistrict principle, but also to identify locations for district centers intended to 

take on certain city-center functions in connection with the cityôs expansion. In the 

General Plan approved in 1971, prepared under the leadership of Moscow chief 

architect Mikhail Posokhin and intended to turn Moscow into an exemplary 

communist city, the logic of the concentric planning inherited from the 1935 plan 

remained, although it was partly compensated by polycentrism.ò304 

 

Figure 3.24. Competition project for the reconstruction of Moscow City Center by 

Youth Brigade of Mosproekt-2, 1966 

(Bronovistkaya, Malinin, and Palmin, p.18.) 

 
304 Bronovistkaya, Malinin, and Palmin, pp.18-19 
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The city was segmented into eight planning zones, each equipped with its own center, 

production base, and social infrastructureðincluding educational, medical, and 

cultural institutions, stores, stadiums, and parksðensuring residents could fulfill their 

needs locally. The radial planning zonesô centers extended along highways, with many 

unique buildings constructed within these boundaries. Olympic sports facilities were 

added later. The central planning area within the Garden Ring housed administrative 

and cultural institutions of city-, republic-, and national importance.305 

Moscow State University (MGU) was marking the Lenin Hills in its historicist and 

soc-realist architectural style and being the tallest building of Europe till 1990s. 

However, the First Humanities Building of Moscow State University was built on the 

same plot being the first modernist inclusion in the monumental ensemble of Moscow 

State University on Lenin Hills. MGUôs decision to build a block on Lenin Hills to 

house the history, philology and law faculties was in 1965. 

 

 

Figure 3.25. First Humanities Building of Moscow State University, 1965-1971. 

Architects: Alexander Khryakov, Esfir Zolotnitskaya, Mikhail Chesakov. 

(Bronovistkaya, Malinin, and Palmin, p.119.) 

 
305 Bronovistkaya, Malinin, and Palmin, p.18. 
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Figure 3.26. View against the background of the Moscow State University complex 

together with Moscow State Circus, 1970s.  

(Bronovistkaya, Malinin, and Palmin, p.118.) 

 

The site selection of the Peoplesô Friendship University dormitories and the 

educational and sportive complex was on the same direction to the south-east of the 

city. It was just at the outskirts of the city located out of the ring. 

 

 

Figure 3.27. The campus area in 1961. 

The Moscow State University building can also be seen at the background. 

(V. A. Abramyan, p.4) 
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In the preliminary design examination report of main educational complex of Peoplesô 

Friendship University, about the general settlement of the building in the site, it was 

commented that:  

 

when determining the area for the educational and production zone, 70-80 mĮ 

per student should be considered as a minimum. 

Thus, the area of the educational zone for a contingent of 4,000 people should 

be no less than 30-32 hectares, not including sports, residential, and other 

zones, which should be defined according to current standards. 

To address issues of the university's prospective development, it is necessary 

to allocate a reserve zone of at least 10-15 hectares. The placement of a 

construction and other machinery testing ground in this area is considered 

impractical by the experts. The testing ground should be allocated a site 

outside the residential area of the city.306 

 

 

 

Figure 3.28. Universityôs modern-day campus from Universityôs web page 

(http://eng.rudn.ru/about/our-campus/) 

 
306 RGAE, F.5 1 138 
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From Moscow plans the location of the selected site for Patrice Lumumba Peoplesô 

Friendship University is marked on the below maps.  

 

 

Figure 3.29. Scheme of Moscow, 1968. 

Printing house VDNKH 

 

(http://www.etomesto.com/map-moscow_1968-vdnh/) 

  

 


