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ABSTRACT

EARLY CHILDHOOD EDUCATION AND RELIGION ORIENTED CHILD
REARING: A CASE QURAN COURSE OF PRESIDENCY OF RELIGIOUS
AFFAIRS FOR 4-6 YEARS OLD

KECECI, Siiheda
M.S., The Department of Educational Sciences, Educational Administration and
Planning
Supervisor: Assoc. Prof. Dr. Duygun GOKTURK AGIN

February 2025, 193 pages

This study aims to analyze the role of religion-centered child-rearing practices on the
production and reproduction of conservatism. In this study conservatism is defined as
protecting religious, moral, and traditional values. For this research Quran courses of
the Presidency of Religious Affairs (PRA) for children aged 4-6 years old are analyzed
to understand the religion-centered child-rearing process and the place of religion in
children’s lives. In a qualitative design, a single instrumental case study was
conducted. Both families and the Quran courses are part of this process. Therefore,
data were collected through semi-structured interviews with six Quran course
instructors from two Quran courses in Yenimahalle district in Ankara and 10 parents
who send their children these courses. For interviews, two different sets of questions
with similar context were used for instructors and parents. Data was analyzed by
applying thematic analysis method. This analysis was done by the researcher manually
with the help of an artificial intelligence tool, ChatGPT in the process of coding and
constructing themes. Interviews revealed that religion is a significant part of

participants’ identities, and lifestyles. Thus, children are provided with conservative



and religion-oriented environments in houses and Quran courses. Participants
emphasized transmitting religious and moral values to children, teaching them
religious knowledge and practices. Participants aim to raise devout, nationalist, and
moral individuals who are beneficial to society. Thus, it can be stated that religion-
centered child-rearing practices might influence the production and reproduction of
conservatism through providing religion-oriented environments and transferring

religious and moral values.

Key words: Conservatism, Quran courses, Religious Education



Oz

ERKEN COCUKLUK EGITIMI VE DIN TEMELLI COCUK YETISTIRME:
DIYANET ISLERI BASKANLIGI 4-6 YAS KUR’AN KURSU ORNEGI

KECECI, Siiheda
Yuksek Lisans, Egitim Bilimleri, Egitim Y6netimi ve Planlamasi1 BOlumi
Tez Yoneticisi: Dog. Dr. Duygun GOKTURK AGIN

Subat 2025, 193 sayfa

Bu calismanin amaci muhafazakarligin iiretimi ve yeniden iiretiminde din temelli
cocuk yetistirme pratiklerinin incelenmesidir. Muhafazakérlik bu ¢alismada dini,
ahlaki ve geleneksel degerlerin korunmasi olarak ele alinmistir. Bu arastirma i¢in din
temelli ¢ocuk yetistirme siirecini ve dinin ¢ocuklarin hayatlarindaki yerini anlamak
amaciyla Diyanet Isleri Baskanligi’na (DIB) 4-6 yas Kur’an kurslar1 incelenmistir.
Nitel bir desen i¢inde tekli aragsal durum g¢alismasi yapilmistir. Hem aileler hem de
Kur’an kurslar1 bu siirecin bir pargasidir. Bu sebeple veriler Ankara’nin Yenimahalle
ilcesindeki iki Kur’an kursunda calisan alti1 Kur’an kursu ogreticisi ve bu kurslara
cocuklarin1 gonderen ebeveynlerle gergeklestirilen yar1 yapilandirilmis goriigmeler
yoluyla toplanmistir. Goriismelerde dgreticiler ve ebeveynler icin benzer icerikli iki
farkli soru seti kullanilmistir. Veriler tematik analiz yonteminin uygulanmasi ile analiz
edilmistir. Bu analiz aragtirmaci tarafindan bir yapa zek& araci olan ChatGPT nin
kodlama ve tema olusturma siirecindeki sanal yardimlartyla manuel olarak yapilmistir.
Gortismeler dinin katilimcilarin kimliklerinin ve hayat tarzlarinin 6nemli bir parcasi
oldugunu ortaya ¢ikarmistir. Dolayiyla ¢ocuklara hem evde hem de Kur’an kurslarinda
muhafazakar ve din odakli ¢evreler sunulmaktadir. Katilimcilar ¢ocuklara dini ve
ahlaki degerleri aktarmak, dini bilgi ve pratikleri 6gretmek istedikleri
vurgulamiglardir. Katilimcilar topluma faydali olan dindar, milliyet¢i ve ahlakli

Vi



bireyler yetistirmeyi amaclamaktadirlar. Dolayisiyla, din temelli ¢ocuk yetistirme
stirecinin din odakli ortamlarin saglanmasi, dini ve ahlaki degerlerin aktarilmasi

yoluyla muhafazakarligin iiretimi ve yeniden tiretiminde etkili oldugu sdylenebilir.

Anahtar Kelimeler: Muhafazakarlik, Kur’an Kurslari, Dini Egitimi

vii



’

““No one had a common ballad, no one could sing alone.’

To people who search for a common discourse
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CHAPTER 1

INTRODUCTION

This study aims to understand religion-centered child-rearing practices within Quran
courses of the Presidency of Religious Affiliations (PRA) for children aged 4-6 years
in terms of production and reproduction of conservatism through analyzing the
perspective of instructors who work at these Quran courses and parents who send their
children to these courses. This chapter will present background information on the
relationship between education and society, religious education (RE) in Turkey, and
conservatism. This chapter will also mention the statement of the problem, purpose,
and significance of the study.

1.1.Backgrounf of the Study

There is a strong connection between education and society, especially after the
industrialization and establishment of mass education. With industrialization and the
establishment of modern societies, mass education emerged. After this major change,
the role of education in society in terms of transferring some values has been a matter
of debate. It has also been discussed which norms and values should be transferred and
continue to exist while others should be changed or disappear as a matter of social
policy (Ergiin, 1994). Debates on human societies' major features, whether their
structure is based on the social order and harmony between groups or continuing
conflict between groups with different interests affected the thoughts on education
(Hurn, 2002). Scholars who supported the idea of social order and harmony developed
the functionalist perspective while scholars who emphasized the ongoing struggle

between society gathered around the conflict approach and reproduction theories.

Functionalist understanding of society is explained via the human body metaphor. Like

parts of the human body with specific functions, parts of society called social
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institutions work together to maintain social order (Sever, 2012). According to the
functionalist perspective, education is one of the social institutions. The educational
system functions to socialize children for the transmission of culture and select

children with a meritocratic approach (Dinger, 2003).

The most important figure of the functionalist perspective is Emile Durkheim. In his
book, Moral Education, Durkheim (1925/1961), identifies the importance of moral
education for raising children according to the expectations of society. In Education
and Society, Durkheim briefly explains the nature of education and the relations
between society and education. The other functionalism-oriented scholars Talcott
Parsons, Robert Merton, and Robert Dreeben also explain the functions of the
educational system, knowledge transferred to schools by focusing on socialization,
selection, and meritocracy. Unlike their perspectives, conflict theory indicates that the
concept of meritocracy and selection myths for hiding unequal social order.

The conflict theory of education was derived from the ideas of Karl Max who focuses
on economic relations within society and Max Weber who highlights cultural relations
(Y1ldirim Tasti, 2023). According to this approach, there is a conflict between classes
that hold economic or cultural domination and others who want to have this dominance
(Dinger, 2023). From this perspective, reproduction theories are established. The
economic reproductive theory of Samuel Bowles and Herbert Gintis is explained in
their book Schooling in Capitalist America. Bowles and Gintis (1976) indicate that the
educational system corresponds to the economic system and the existing relations of
production are reproduced. Louis Althusser introduces another perspective on the
reproduction of interests of the dominant class in his book Ideology and Ideological
State Apparatuses. Lastly, Pierre Bourdieu and Jean-Claude Passeron identify the role
of the education system in the reproduction of the dominant culture in their books
Reproduction and Inheritors. Although their discourse on education and society is
different, both functionalist and conflict theories define the importance of education

for social structures (Dinger, 2023).

Since this study aims to understand the religion-centered child-rearing practices in

terms of the reproduction of conservative culture, it is important to mention the

2



relationship between religion and parenting, RE in Turkiye and other countries, and
conservatism. Religion my affect parenting approaches of people, inter family
relations and identity construction process of children (Petro et al., 2017). Although it
has different outcomes in adulthood, religiosity of parents influences parenting
practices and childhood experiences (Godina, 2014). Religiosity of parents may also

affect children’s educational lives in terms of taking RE.

The goal of RE is to provide knowledge and experiences about religious rules and
practices, maintain children’s commitments, and develop religious thinking (Gottlieb,
2006) Like Turkiye, RE is an issue in different countries and different approaches
toward RE are implemented. These types are denominational RE that focuses on a
specific religious belief or non-denominational RE that focuses on different religions.
RE can also change according to being compulsory or optional, provided by state,
religious communities, or state authorities, or together. These can change according to
the aim of the RE (Schreiner, 2013). Thus, RE is a controversial issue for countries
including Turkiye. Throughout the history of the Turkish Republic, approaches to RE
have differed according to the interest of the state. The place of religion, its weight,
and aims have changed but religion has been an integral part of Turkish national
education (Kaplan, 1999). The portion of religion within the Turkish education system
has been growing with compulsory RE and an increased number of religious courses,
Imam Hatip schools (IHSs) (Akyiiz, 2021), and Quran courses (Ocal, 2017). There
have been different studies about RE in Turkey, these studies are mainly focused on
IHSs The studies about Quran courses of the PRA for children aged 4-6 years are
developed around the existing conditions in these courses, the quality of given
education, and the values education. For example, the study of Dinger (2019) focuses
on the conditions and expectations by taking the opinions of instructors who work in
these institutions. Another study on these courses is conducted by Acur (2019) with
instructors to analyze the values of education. Geng (2019) also uses the opinions of

instructors to examine the quality of education given in these courses.

The changing approaches to religion and national identity can be seen in the changes
in forms of conservatism. In Turkiye, four forms of conservatism have emerged

throughout the republic: Kemalist conservatism with an emphasis on nationalism and
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Westernism and sometimes religion, nationalist conservatism with an emphasis on
Turkish and sometimes a nationalist-religious approach, religious conservatism with
an emphasis on Turkish-Sunni-Islamic faith, and nationalist-religious conservatism
(Geng &Coskun, 2015). It can be said that nationalism and lastly religion have always
been part of conservative thought. The study demonstrate that the perception of
conservatism is related to preserving family which is a traditional institution (Scruton,
1984), religion, and nationalism, (Turkoz & Tirkéz, 2022).

Considering this theoretical background, this study aims to examine the role of
religion-centered early childhood education provided by PRA in the construction and
transfer of conservative thought.

1.2. Purpose of the study

This study strives to analyze religion-centered child-rearing through Quran courses of
PRA for children aged 4-6 years. In this study, the effect of this religion-centered
education on the production and reproduction of conservatism is investigated by taking
religion, traditional institutions and values, and national values into consideration as
components of conservative thoughts since Turkish conservatism emphasize
importance of religion, nationalism, and morality (Kéni & Torun, 2013). To make this
analysis, the opinions of instructors who work in these courses and parents who send
their children to these courses are sought. This study also reveals the role of family in
this process and questions the complex relations between the family and religion-
centered course. The research also demonstrates the religion-related experiences of
individuals. This study is designed as a single instrumental case study. While
conducting the research, the complex nature and history of RE in Turkiye and

education as a social institution are also considered.

1.3. Research questions

1. How is conservatism produced or reproduced through religion-centered child-
rearing practices and early childhood education?
la. What roles do Quran course instructors play in child rearing practices and early

childhood education?



1b. What role does the family in child-rearing practices and early childhood education?

1.4. Significance of the study

On the one hand, education itself as an institution, the early childhood period, and the
education given during this period is important in producing and reproducing some
thoughts, knowledge, and meanings. On the other hand, the influence of religion in the
construction of conservative thought cannot be abnegated. Quran courses for children
aged 4-6 years, which combine these two powerful phenomena, education, and
religion, are the most widespread institution after the Ministry of National Education
(MoNE) in the field of early childhood education. Thus, this study is an attempt to
analyze their roles by using the case-study research method. Conducting this study
contributes to the literature of educational administration and planning considering its

diverse nature.

1.5. Definitions of terms

Presidency of Religious Affairs (PRA): ‘“Diyanet Isleri Baskanligi’’ a public
cooperation which responsible for conducting a religion-related businesses, informing
the public about religious issues and managing places of worship in Turkey since 1924
(Yucel, 1994).

Quran course: ““‘Kur’an Kursu’’ an institution established to teach reading the Quran
correctly and properly and memorizing part or all of the Quran (Cagric1,2002).
Quran courses for 4-6 years old group: institutions that give Quran education and

values education alongside the preschool education for children aged 4-6 years old.



CHAPTER 2

REVIEW OF RELATED LITERATURE

This study aims to understand the role of the religion-centered child-rearing process
in the production and reproduction of conservative culture, and in relation to this also
the creation of conservative generations through early childhood education given by
Quran courses. Thus, the literature focuses on the relationship between education and
society, definitions of conservatism, and lastly RE by mentioning the Turkish context,
implementations in different countries, and the relations between parenting and

religion.
2.1.The Relationship Between Education and Society

There have been different theories regarding the relationship between education and
society and individuals, or the role of education within a society. The three major
approaches towards education are Durkheim and functionalism, the Marxist
perspective and conflict theory, and the interpretive approach (Blackledge & Hunt,
1985). This study mainly focuses on the production and reproduction of conservative
culture, but two major theories of the sociology of education that approach education
from the macro perspective, functionalist and conflict theories of education will be
discussed alongside the reproduction theories since they contribute to the current
literature in understanding the complex nature of the relationship between education

as an institution and society.

2.1.1. Macro Perspectives Toward Education

Firstly, functionalist theory focuses on the role of education and schools in society’s
functioning. As one of the major theories with a macro perspective, functionalist
theory attempts to explain and justify the role of education within society (Tan,1990,

p. 557). The functionalist perspective highlights the requirement for problem-solving



mechanisms called social institutions for each society to ensure the survival and
development of society such as culture transformation, providing coherence among
members, etc. (Blackledge & Hunt, 1985). Education is one of the social institutions
that needs to function together and separately to ensure stability within society.
Education and other institutions; family, religion, economics, and politics should work
harmoniously and contribute to the functioning of society (Ballantine et al., 2018). The
main argument of the functionalist theory is explained through machine or living body
metaphors. According to the this society is a kind of machine whose all parts work
interconnectedly for the machine to operate (Sadovnik et al., 2018). Similarly,
functionalist theory views society as a living organism with integrated works of
different systems. For the survival of an organism, each system or organ must fulfill
its functions such as respiratory, digestion, or circulation. (Feinberg & Soltis, 2019).
Like the gears of a machine or a system of a living organism, each institution of society
should fulfill its mission and work together. The emphasis on the social system of
functioning interdependent institutions is related to the process of social order
(Cookson, Jr. & Sadovnik, 2002). The functionalist perspective is also interested in

the process of social order through consensus within society (Sadovnik et al., 2018).

This social order and consensus are the expected consequence of a functioning society
with works of interdependent social institutions (Ballantine et al.,2017). A well-
organized social structure requires a set of practices clearly defined and implemented
in accordance with the objectives of the system (Merton, 1968). Each social structure
with its unique features represents the interdependent relations between social
institutions (Aslan, 2001). The relationship between society and education is important
for both sides in terms of the maintenance of social order. In a school where children
spend time with individuals within a small society after family, children not only gain
skills and knowledge for economic life but also become citizens who meet the
expectations of society. For functionalist perspective, the survival of society through
functioning social institutions can be provided by the internalization of norms and
values of society by its members. Socialized individuals who internalize these behave
as expected and according to the defined roles provide the working of institutions
properly. Thus, social order is maintained through socialization (Tan, 1990).Durkheim

defines education as the influence of adult generations on individuals who have not
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developed yet for social life. The purpose of education is to arouse and develop
physical, intellectual, and moral conditions that are demanded by both political society
as a whole and the special social environment in which a child is specifically destined
from him/her in the child. Shortly, education is a ‘‘methodical socialization of the
young generations’> (Durkheim, 1922/2016, p. 54). Education is methodical
socialization since there is a planned, programmed system with clear goals rather than
indiscriminate learning within society which is called socialization without method
(Ergln, 1994). Durkheim emphasized society as a determinant of education. He
mentions two aspects of education which are being decided by a special social
environment like class or locality and making individuals fit with the collective life
(Barnes, 1977). Thus, through education, children are trained to be social individuals
according to the requirements of society. According to Durkheim, education is a social
fact that exists as external to individuals and has coercive power to impose itself on
individuals. A person, willingly or under the pressure of society, public conscience, or
punitive sanctions, conforms to the forms of behavior, feeling, and thinking that occur
outside of herself /himself that are social facts (Durkheim,1894/ 2013). Similarly,
Talcott Parsons attaches great importance to functions of education for maintenance,
and improvement of modern societies which are different from previous societies
(Cookson, Jr & Sadovnik, 2002). According to him, the maintenance and development
of modern society can be provided with education because it has two vital functions:
socialization and selection. In the process of socialization, the capacity of children to
adapt to society increases by learning the norms and values of society and selection is
about meritocracy. Children’s occupation and rewards are based on their efforts and
merit (Yildirim Tasti, 2023). Thus, development is provided by selection based on

merit and maintenance is provided by adaptation to society.

The diversity of education within a society according to occupational specialization is
a necessity for a modern, civilized nation, unlike inequality due to the ascribed
earnings of pre-modern societies. The transition from the mechanic solidarity due to
the similitude of consciousness in primitive societies to the organic solidarity of
modern societies was provided with the division of labor which was based on the
interdependence of functioning members of society (Merton,1934, p. 320). Thus,

education should be differentiated according to the occupational specialty of an
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individual and his/ her role in society (Barnes, 1977). People as individuals do not
have a big impact on education, rather education that shapes individuals is shaped by
society’s greater effect, expectations, and necessities. Education, like other social
institutions, is a social fact (Ottaway, 1968), so it has some power to exercise
constraints on people. This pressure also restricts parents' choices regarding their
children's education and upbringing, which differ from those determined by society
and the social milieu (Ottaway, 1955). If children are raised without considering the
norms and values of the society they live in, they cannot have the ability to live in
harmony with society (Durkheim, 1922/2016). The emphasis on the effect of society
can be seen in Durkheim’s approach toward punishment and moral education. For him,
morality is significant for maintaining social order, the function of schools is teaching
and transferring moral values since the classroom is a small society. The main purpose
of punishment is to make children feel guilty and disapproved. Children should learn
that their immoral behaviors are reproached, and disapproved of by society (Durkheim,
1925/1961). Parsons also defines the classroom as a social system. Children internalize
their responsibilities and develop commitments to their future adult roles and values
and structure of society. Children are praised for being successful in their classes, for
their skills, and for being well-behaved and responsible (Parsons, 2018). A formal
education system that brings children under the control of adults legitimizes some
behaviors and patterns accepted by society for children. Although there are different
motivational sources, eventually children can accept schools’ role expectations, adapt
to universal achievement systems, and fulfill their roles (Parsons, 1951). Thus, schools
function to improve the skills of pupils not only for occupational employment but also
for participating in other social segments by contributing to psychological capacities

through teaching norms of public life (Dreeben, 1968).

The emphasis on the effect of society shows that education changes from society to
society. The functionalist perspective emphasizes the unique culture of each society,
with norms and values that are rules, regulations, and desirable actions for a society.
There should be a consensus among individuals to follow these norms and values for
a functioning society (Blackledge & Hunt, 1985). Education also differs from time to
time in the history of a particular society. The education approaches varied according

to the needs of time and society, so there is no definition of ideal education independent
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from the requirements of time and society (Durkheim, 1922/2016). From a
Durkheimian perspective, this change can be seen in Turkish education. National
education ideology has changed depending on the conditions of the period from the
establishment of the republic to the present day (Kaplan, 1999). Thus, changes in
society and the world are also associated with educational approaches.The approach
towards education is related to social change, education is both an important part and
a mediator of this social change from a functionalist perspective. Education functions
to create generations who have the power to provide social change and comply with
innovations. Thus, the future of society can be guaranteed. Education has the power to
support and control social change (Ergln, 1994). According to functionalism, social
change is a slow process that does not disturb the functioning of the system, and society
needs to keep up with new conditions of time (Ballantine et al., 2017). Parsons views
social change as a change of functions for reaching new goals that appear with new
situations. With the change in functions of institutions, the balance between old and
new society will be provided (Ergiin, 1994, p. 196).With new necessities of social
system, change in education became unavoidable for their transition. Thus, educational

change is both an indicator and a result of social change in society (Durkheim, 1977).

In summary, the functionalist perspective emphasizes the functions of schools for the
maintenance and development of society by socializing and selecting individuals and
contributing to the process of social change. This point of view is criticized by some
scholars for overemphasis on social order and consensus and failing to recognize the
diversity of interest groups, and conflict between different groups. Therefore, there are

different approaches to the relationship between education and society.

Like functionalist theory, conflict theory also deals with the relationship between
education and society, but it looks at this relationship from a different perspective. The
conflict theory against the functionalist theory’s emphasis on maintaining stability in
society can be detrimental to some disadvantaged groups. This approach emphasizes
the role of schools in unequal educational outcomes and social stratification like social
classes (Ballantine et al., 2018). Thus, there is a conflict among different groups to
have economic, political, cultural, and power for imposing their will on the entire

society. Karl Marx and Max Weber’s ideas laid the foundation for the conflict theory

10



from different perspectives (Karabel & Halsey, 1977). The Marxian approach deals
with explaining conflict from more economic orientation and the consequences of
capitalism. Although Weber agrees with Marx in terms of power relations and
economic inequalities as sources of conflict, he believes that conflict exists within non-
capitalist societies. Different groups struggle against each other to have more power,
prestige, and status (Hurn, 2002). Marx emphasizes the continuing conflict between
groups of society that compete, ‘‘the haves and have-nots’’ (p.33). The group who
controls power, economy (wealth), and privileges is called the haves and others are the
have-nots who strive to own larger wealth. The struggle between them defines the
structures, aims, and functioning mechanisms of social institutions (Ballantine et al.,
2017). On the other hand, for Weber class struggle is not enough to explain the
complex system of hierarchies and what makes these hierarchies reasonable and
inevitable. Thus, he analyzes status cultures and bureaucracy as a dominant authority
in modern societies (Sadovnik et al., 2018). Weber indicates that people are part of
status groups that share a common culture, manner, lifestyle, etc., and membership in
these status groups defines the individual identity. Individuals fight as a group with
each other to own scarce goods of society like wealth, power, or prestige. Thus,
conflict in society mainly exists among society (Collins, 1971).

Conflict theories emphasize the role of education in the reproduction of the economic
and political status quo by creating an illusion of objectivity, neutrality, and
opportunity (p. 50). Schools function to reproduce belief systems and tendencies that
are necessary for the continuity of privileges of dominant classes (Feinberg & Soltis,
2019). Marx believed in the false consciousness of individuals in terms of the belief
of superiority of dominant classes prevents them from collectively revolting against
the unequal structure of society (Hurn, 2002). The illusion of objectivity and neutrality
of education for all provides conditions for the continuity of dominance of some
groups. The conflict theory of education not only opposes the idea of equality in
educational opportunity but also believes that this idea is used by dominant classes as
a cover for privileges (Tan, 1990). According to the Marxist approach, dominant
groups establish hegemony over others by ensuring acceptance of their perspective
from subordinate groups (Feinberg & Soltis, 2019). Bates indicates that hegemony is

about the consent of subordinate groups to the leadership of the dominant class and
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the popularization of the worldview of the dominant class (p.352). According to
Gramsci, the dominant class was not established by using force alone but also by ideas
and consent (Bates, 1975). Hegemony is a notion that constitutes the consciousness of
society rather than a mere opinion. It creates a sense of reality for people through a
body of meanings, values, and practices that are experienced by people and constitute
their understanding (Williams, 1973). For Gramsci, the dominant class imposes a way
of life, their cultural hegemony through force and consent which is provided by values,
norms, ideas that support the continuity of existing order and institutions that
determine this order, and an acceptable amount of disagreement. With this content,
subordinates develop a commitment to the existing system through legitimized rules
(Lears, 1985). Hegemony has a complex structure that needs constant renewal and
recreation. Gramsci defines two components of structure: civil society, and political
society. Civil society consists of private organizations for the formation of social and
political consciousness like churches, schools, clubs, etc. while political society
consists of public institutions that have direct dominion like the government, court,
and police. The dominant group uses its power in both components differently. The
free consent of people to the existing orders is tried to be established within civil
society, and the coercive apparatus of the state is used at the political society level
(Bates, 1975).

Education has a role in the hegemony construction since schools are transferring to the
dominant culture (Williams, 1973). They process people and process knowledge that
contributes to the cultural and ideological hegemony of dominant groups (Apple,
2013). Processed knowledge in school is not neutral knowledge, rather it is legitimate
knowledge because of complicated power relations and conflict between different
groups (Apple,2002). The legitimate knowledge that is defined by the ones who have
power. School is an agency of selective tradition which indicates the definition of
dominant culture’s components as tradition of all, transferring some meanings and
practices as legitimate while ignoring or changing others (Williams, 1973). In
summary, from a conflict point of view, education serves the benefits of dominant
groups for preserving unequal distribution of power, wealth, public good, and
reproduction of inequalities. This point of view led to some theories which analyze the

role of education in the reproduction process.
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Reproduction theories aim to explain the relations between the economic system of
society, educational experiences, forms of consciousness, and cultural activity
(Collins, 2009). Reproduction theories that are influenced by the Marxist perspective,
reproduction of production relations to maintain the existing social order that favors
the ruling class, correspondence theory of Bowles and Gintis, and Althusser’s
approach towards ideology are highly important. On the other hand, some perspectives
emphasize social and cultural reproduction, unlike the Marxists’ emphasis on

economic structure.

The economic-oriented reproduction perspective of Bowles and Gintis,
correspondence theory analyzes the economic role of education. According to this
theory, classroom dynamics reflect the class interactions and distribution of the
workforce that are shaped by hierarchically organized values, norms, and skills
(Giroux, 1983). They indicate that increasing conflict in society is reflected in the
educational system. Education does not promote equality since economic achievement
is not independent of the social origin of individuals. Family backgrounds of
individuals influence not only educational attainment but also educational and
economic consequences (Bowles &Gintis, 1976). In modern societies, education
functions to the needs of a capitalist production system for a skilled and disciplined
workforce and provides a method of social control system. Thus, the increasing
economic importance of a skilled and disciplined workforce causes an increase in the
importance of educational inequalities to sustain and reproduce the class system
(Bowles, 1977). The importance of education for the economic system can be
understood through the relation between the organization of schools and forms of
consciousness in society, interpersonal behaviors, and personal traits that are
reinforced in schools. The structure of the school and the fostered social relationships
within it correspond to the structure of the labor system. Thus, there is a similarity
between the structure of the educational system and the economy (Bowles & Gintis,
1976). The social relations in schools that are defined by emphasis on discipline,
punctuality, and respect for authority reflect the social relations in the workplace
(Bowles, 1977). The function of adapting individuals to the social division of labor
depends on the social class of children and the school itself. Since the expectations

from managers and workers are different, schools that train individuals for different
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occupations and positions differ in terms of their curriculum and structure by
representing the class structure and different features of lower and upper professional
positions (Hurn, 1985, as cited in Tan, 1990). In summary, the importance of education
for the labor system is the production of the workforce by providing technical and
cognitive skills and the reproduction of social relations by legitimizing unequal social
structure via the meritocracy myth and adapting children to hierarchical relations and

labor systems.

Althusser also attempted to analyze how relations of production are reproduced to
sustain the dominance of the dominant class. The Marxist perspective defines
repressive apparatuses of the state that include force or threat of force against those
who oppose but it can be costly or ineffective in making people act in ways and thus
maintain dominance of the ruling class. Therefore, Althusser, a Neo Marxist, defines
Ideological State Apparatuses (ISAs) (Feinberg & Soltis, 2019). Althusser adds ISAs
to repressive apparatuses of the state for the reproduction of labor power. He indicates
that in addition to the reproduction of skills and competencies, there is a need for the
reproduction of a submissive attitude to obey established social order (Demaine,
2003). According to Althusser, people who do not hold the means of production sell
the use of their labor power to those who hold them as dominant classes. To reproduce
the condition of production there is a need for reproduction of the means of production
and reproduction of labor power which requires reproduction of skill and obedience to
the dominant ideology (Althusser, 1995/2014). The reproduction of labor power
happens through ISAs (Demaine, 2003). The ISAs are systems of state institutions that
function by the ideology of the dominant class (Hirst, 1976, p. 387). The ISAs can be
the scholastic apparatus, the familial apparatus, the religious apparatus, the political
apparatus, the associative apparatus, the information and news apparatus, the
publishing and distribution apparatus, and the cultural apparatus and there are
institutions corresponding to each ISA like schools, churches, the parliament, etc.
(Althusser, 1995/2014). The scholastic or educational apparatus is in the dominant
position in capitalist society since there is no other ISA that takes individuals and holds
them in its mechanism for many years as schools do without any cost to individuals,
long hours a day, and at least 5 days in a week (Althusser, 1995/2014). Thus, schools
play a significant role in maintaining the dominant ideology. As can be seen, these
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theories are very much oriented toward economic reproduction and relations of
production and the role of education in this process. However, they fail to understand
complex relationships with schools and other institutions and their mechanistic and
deterministic approach does not give place for culture or resistance in the theory of
schooling. Thus, cultural reproduction theory is interested in the ability of capitalist
societies to reproduce themselves by connecting schooling to culture, class, and
domination (Giroux, 1983).

The cultural reproduction of Bourdieu and Passeron analyzes the ways of the
production and reproduction of unequal distribution of power in society through the
transmission of culture (Apple, 1978). For them, the functions of education are the
socialization of individuals to fit social norms and values, transferring culture, and the
selection of individuals for different positions from a functionalist perspective.
However, they attempt to explain the functions of education in the reproduction of
dominance of some groups (Bredo & Freinberg, 1979). Thus, it can be said that the
culture that is transferred from generation to generation is the culture of dominant
groups. Bourdieu defines three forms of capital which are economic, cultural, and
social capital. Cultural capital can be converted to economic capital and
institutionalized in the form of educational qualification (p. 242). The distribution of
cultural capital is again unequal and children from different social classes own
different amounts of cultural capital. The scarcity of culture which is related to unequal
distribution of it and profits from it ensures the existing class structure of society
(Bourdieu, 1986). There is a relationship between education and the distribution of
cultural capital. The educational system contributes to the reproduction of the social
system by legitimizing the heredity transmission of cultural capital (Bourdieu, 1986).
Since the culture of the dominant group is legitimized by schools and individuals from
the dominant group also hold the cultural capital, educational success is more likely
than others (Bourdieu & Passeron, 1964/2012). There is an indirect influence of
dominant groups on the educational system which is defining legitimate knowledge
and meanings and providing daily activities corresponding to that knowledge and
meanings rather than teaching obedience (Bredo& Freinberg, 1979).

Bourdieu and Passeron define the pedagogical practice as ‘‘symbolic violence’’ of
dominant groups since it is the imposition of cultural arbitrariness by an arbitrary
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power to reproduce (p.35) the relation between classes and cultural arbitrariness of
dominant groups. They criticize the functionalist approaches for not analyzing the
influence of symbolic relations on the reproduction of power relations. They indicate
that the pedagogic practice that suits the interest of dominant groups tends to reproduce
the distribution of cultural capital (Bourdieu& Passeron, 1970/2015). This imposition
of cultural arbitrariness mustn't be provided via using force. Bourdieu and Passeron
mention the pedagogic authority that actualizes the pedagogic practice and has power
over pupils. Children tend to accept the transferred knowledge as legitimate since it is
provided by a legitimate pedagogical authority through pedagogic practice
(Bourdieu& Passeron, 1970/2015). Thus, the culture of dominant groups is reproduced
through education that legitimizes the norms and values of that culture. The relation
between class structure and education is mentioned before, for Bourdieu and Passeron
it can also be seen in the higher education system. According to their analysis, the
attainment of higher education is highly related to the social class of individuals. The
representation of individuals from lower socioeconomic classes in higher education is
highly low when compared to individuals from higher socioeconomic classes since
their chances to attend higher education are quite low (Bourdieu &
Passeron,1964/2012). The differences among individuals are not limited to class
differences. The chances of females from lower socioeconomic classes attending
higher education are lower than males from the same class while the difference is small
for higher socioeconomic classes. Lastly, departments of individuals are differentiated
according to their gender, females prefer departments that are identified as feminine
such as teaching, psychological counseling and guidance, and design (Bourdieu &
Passeron,1964/2012). Thus, the education system contributes to the reproduction of
not only the class structure but also gender roles in society through the reproduction

of the dominant culture.

To sum up, all these theories with different perspectives are mainly interested in how
education affects or contributes to the structure and functioning of society. Both
theories with macro-perspectives are criticized for not paying attention to what is
happening within the school and perceiving school as a black box (Apple, 1979).
Functionalists are criticized for being conservative and over-emphasis on social order

(Saha, 2011), conflict and reproduction theories are criticized for being overly
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deterministic (Macris, 2011). These theories are also criticized by the interactive
approach mostly for accepting individuals as almost entirely products of socialization
by ignoring their creativity and autonomy. These macro approaches are also criticized
for not considering the richness and complexity of individuals. They mainly focus on
the general framework of education without considering the inside of the school, the
relationship between different parties in school, and day-to-day situations in a
classroom (Blackledge & Hunt, 1985). Interpretive theories that tend to focus on daily
interactions in schools are developed as a reaction to macro-level theories. They
emphasize that macro-level theories are not capable of understanding the dynamics of
everyday school life that have a great effect on children’s future (Ballantine et
al.,2017). Unlike these macro perspectives, the micro perspective of interpretive
theory gives importance to the experiences of individuals and small groups within an
education system since it accepts individuals as active participants in shaping their
lives rather than the product of society (Ballantine et al.,2018). The interpretive
approach highlights everyday activities in schools, autonomy and freedom of
individuals, meaning given by individuals to their behaviors, interactions, and
subjective understanding to analyze education and its influences and change
(Blackledge & Hunt, 1985). Two important understandings are developed from this
perspective. Firstly, labeling theory suggests that children behave according to
expectations from them and how they are labeled, secondly, rational choice theory
indicates that individuals interact according to the assessment of cost and rewards
(Ballantine et al.,2017).

In short, macro-level theories are criticized for ignoring human agency. Feinberg and
Soltis (2019) indicate that functionalist and conflict theory must understand how
people perceive the world. They need to understand daily relationships within schools,
reactions of individuals against some situations. These theories have been criticized
for looking from an overly macro perspective, but they also have a great influence on
approaches toward education. Although functionalist and conflict theories have
opposite views on education, both of them emphasize the significant role of education
in the maintenance of existing social order and in raising individuals according to
society’s expectations. They also highlight how the content, the organization, and the

structure of the educational system are affected by society and its existing order.
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2.2.Conservatism

The history of conservatism dates back to the early 19th century, the emergence of
conservative thought is related to great and unimaginable changes in social conditions.
With technical innovations, there were changes in society, economic, and political
systems. Conservatives were against these newly emerged liberal ideas like the free
market, social mobility, diversity of cultural and religious beliefs, and breaking away
from traditional values and authority. They defended the closed markets, stable ways
of human life, and traditions (Fawcett, 2020). The reaction against the change which
symbolized through the French Revolution (Heywood, 2004), the criticism was uttered
by Burke, he opposed this revolution because they were against their traditions and
values (Ozipek, 2006). As can be understood from the name of the term, conservatism
is about the desire to conserve existing order, and institution. According to
conservative ideas, human beings tend to conserve things that are safe and familiar
and be part of something continuing, preexisting social order which can be society,
community, religious institutions, etc. (Scruton, 1984). Conservative thought includes
fear or rejection of change, it defines traditional social order, institutions, and values
as protectors of the fabric of society to give people a sense of belonging and
equilibrium (Heywood, 2004). In conservative thought, the things that are opposed by
conservatives are more obvious than things that they support and for that reason,
conservatism has been identified as a negative approach that includes resistance or
doubt toward change (Heywood, 2017). The foundation of their resistance to change
about their beliefs in tradition, human imperfection in society, hierarchy, authority,
and property (Heywood, 2017). In general, conservatives have doubts about developed
theories and abstract principles, they rather choose to trust in tradition, history, and

experience (Heywood, 2004, p.138).

The cornerstone of conservatism is tradition which is identified as the source of
knowledge and wisdom, and the product of society’s experiences gained over a long
period of time (Erdogan, 2004). Traditions are tools of people who are incapable of
fixing complex issues alone due to their limited personal experiences against issues by
providing them concrete information and wisdom as a result of humanity's actions over

thousands of years (Beneton, 1988/1991). The accumulation of knowledge in society
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which is traditional cannot be acquired by individuals (Erdogan, 2004) and these
traditions define the rules by which society is formed (Fawcett, 2020). Tradition also
establishes a sense of identity and belonging since individuals recognize customs and
actions and feel familiar (Heywood, 2017). It is difficult to define conservatism
because traditions are specific to societies (Erdogan, 2004). For example, in Japan,
preserving tradition means loyalty, hierarchy, and duty while in Iran, conservatism is
represented through an authoritarian character (Heywood, 2017). From the definitions
of tradition, the view of human imperfection can be seen. Conservatives believe that
humans are imperfect with their limited capacity to understand the complex structure
of society and the universe they live within (Ozipek, 2014). Humans are dependent
creatures who cannot live without society and fear isolation and instability. People

tend to seek security, stability, and familiarity (Heywood, 2017).

Conservatism is against the idea of individualism by emphasizing people’s needs for
society. Individuals cannot exist without societies, they were born without power and
need others, and they learn from society (Beneton, 1988/1991) and so, society is an
organic formation arising from the necessities of people. Society shapes individuals
(Erdogan, 2004). Conservatives prioritize society over individuals, they emphasize
social order. They criticize modernist and liberal views for their individualistic
approach that disturbs society and social order (Beneton, 1988/1991; Fawcett, 2020).
Unlike traditional conservatism approaching negatively to freedom of individuals to
preserve social order, people’s obligation to be part of society makes the concept of
freedom positive for social conservatism. People act freely when they learn and accept
their duties and obligations (Heywood, 2017). The social order brings authority and
hierarchy which are major parts of society from the conservative perspective.
Everyone has different roles and functions in society and the differentiation in role,
function, and power is required for social order (Nisbet, 2017). Inequality and

hierarchy are natural features of organic society (Scruton, 1984).

Conservative thought emphasizes some components of society like family, and
religion, and pays attention to protecting these components (Ozipek, 2006). These
traditional institutions are conservative forces. Religion makes people believe

something greater than them (Scruton, 1984) which is also related to the idea of the
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imperfection of humans (Ozipek, 2004). People who have religious faith believe in the
existence of a perfect, omnipotent being and accept the authority and rules of this
being. Beneton indicates that although all conservatives are not religious people, they
highlight the social functions of religion in terms of creating a source of authority,
tradition, and order, bringing people together, making a person a member of a sub-
society, and introducing rules of acting (Beneton 1988/1991). The components of
conservative thoughts in Turkiye are different from the approach in other countries In
Turkiye, there is a tendency to understand conservatives as religious people (Turkdz
& Turkodz,2022). Conservatism in general mentions the role of religion in social order
(Geng & Coskun, 2015). However, in Turkiye religion is the fundamental component
of conservatism. In Turkiye conservatism can be defined as the desire to protect
religion, tradition, and family rather than resistance to change and protection of the
status quo (Turkoéz, 2011). Since religion is an important part of the Turkish
understanding of conservatism with family and traditions, it is important to understand
religion-related issues in the field of education, families, individuals, etc. Thus, the

following section will continue with RE by considering parents also.

2.3. Religious Education

RE includes providing religious culture and giving religious identity to individuals.
This education can be given by parents or primary caregivers in the family, religious
teachers in the school, and religious commissaries in other places (Bilgin, 1981). Thus,
family, state, and private institutions can be actors in the field of RE. There are
different implementations on RE. Whether RE is allowed or not, and whether the state
provides RE are closely related to how the state perceives religion (Kuru, 2011) since
one of the most important indicators of a state’s approach toward religion and
secularization is RE (Grigoriadis & Gurcel, 2012, p.1). In this section, the history of
RE in Turkiye, RE in different countries by focusing on Christian, Jewish, and Islamic

RE and lastly the relationship between religion and parenting will be mentioned.

2.3.1.History of Religious Education in Turkiye

Turkiye is an interesting country in this field since there are a state-affiliated religious

institution, vocational religious schools, and compulsory religious courses despite
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being secular (Kuru, 2011). Turkiye is also in an important position in terms of RE
considering Islamic education because Turkiye made one of the most remarkable
educational operations in contemporary Islam through the transition from religion-
centered education in a religion-centered state to a secular education system with the
establishment of the nation-state of Turkiye (Geng, 2012). Since then, the place of
religion in public education and RE education types have been a matter of debate
(Grigoriadis& Gurcel, 2012). There have been various practices of RE in the Turkish
education system from not including RE to compulsory RE (Kaymakcan, 2006) since
the beginning (Sahin& Keskin, 2019). The relationship between the period and RE is
important in the history of the republic since different implementations have existed
in this field from the absence of RE in formal education to giving it optionally and
later including it in the program as an elective course and finally becoming compulsory
education alongside the different systems from 8 years of unerupted education to
4+4+4 (Simsek, 2013). In the following sections, phases of RE in the Turkish Republic

will be discussed from the foundation of the republic to current implementations.

In the early republican period, The laic education policies of the young republic of
Turkiye were associated with the transition from the Ottoman Empire to the republican
regime (Zengin, 2017). The modern Turkish Republic was founded by considering the
Western political model (Sen and Starkey, 2020). The idea of a nation-state prevailed
over the idea of an Islamic state for the new regime after the independence war with
the abolition of the sultanate in 1922, and the caliphate in 1924. This victory paved the
way for various reforms in law, education, language, and culture (Berkes, 1998). The
educational reforms during this period, combined with other reforms, served the aim
of establishing a modern society (Giirsoy& Capcioglu, 2006). In the early republican
era, there were radical and rigorous works in the field of education from primary
schools to higher education to take advantage of the power of education for
constructing a nation-state and rearranging the lives of individuals (Ayhan, 2000).
Berkes (1998) highlights that the existence of both secular and religious ways of
education in the Ottoman period created bifurcation among individuals which led to
conflict and clashes. With the idea of the collapse of the Ottoman Empire because of
the inability to create a nation with various education systems, Republican elites

believed in the significance of a single education system for all society to raise faithful
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citizens (Genckal Eroler, 2019). With the law accepted in the republican era, the
education system was unified (Bilgin, 1993). The law on the unification of education
(Tevhid-i Tedrisat Kanunu), the most important educational reform (Calal, 2018;
Akylz, 2011), was enacted in 1924. With this law, all madrasas and schools were
affiliated with the MoNE (Simsek, 2013). The 4th article indicates the opening of IHSs
and theology faculties for raising religious intellectuals (Simsek, 2013) and closing the
religious order (tarigas) (Berkes, 1998). Actually, laicization efforts in education
started with the curricular letter that banned religious omens and signs in schools
(Adem, 2008, as cited in Ugar& Sayin, 2017) and continued with other reforms. 8 of
the laws that came into force after the declaration of the republic were called
revolutionary laws and their immunity was guaranteed with the 1961 constitution and
the 1982 constitution stating that these laws’ provisions cannot be considered and
interpreted as unconstitutional. The law on the unification of education is one of these
8 laws with special status (Ocal, 1998). This law is also important in terms of religion
since the newly established laic state apparatus, MoNE, was held responsible for

giving RE instead of religious authorities (Furat, 2020).

After the execution of the law RE was started to be given within the state schools. The
faculty of theology affiliated with Daru’l Fiinunkana (which would be Istanbul
University later) was opened (Ocal, 1998) but this faculty was closed due to a lack of
students (Ocal, 2008). Schools to raise religious officials were opened for students
from madrasas that were closed after being connected to MoNE (Ocal, 1998). In the
beginning, Quran lessons in these schools were taught in the Latin alphabet, then both
Arabic and Latin alphabets were used in two separate lessons until the 1950s when the
Quran started to be taught in only the Arabic alphabet (Ocal, 2017). It can be said that
the law did not end RE on the contrary, it was that providing laic and RE within the
modern education system. However, in the mono-party period (1923-1946) there were
some issues in the implementation of RE. IHSs and the faculty were closed, and
religion lessons were removed from each grade's curriculum in the 1930s (Kaymakcan,
2006). The MoNE did not fulfill the duty given by the law to provide RE for almost
ten years until 1946 (Bilgin, 1993).This situation was related to the idea of republican
elites. They found laicization of the state schools significant since it was thought that

through schools the aim of a national and laic state could be reached more easily
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(Kanadoglu, 2013). According to them, modern and civilized Turkish society with a
national identity in which religion has little role can be achieved through the separation
of the state and political affairs from religion. Thus, they made some institutional and
structural changes to provide laicization (Keyman, 2007). There were several reforms
according to this worldview worth mentioning, even if they were not directly in the
field of education. The day the Law on the unification of education was accepted, the
Ministry of Sharia and Foundations (Seriyye ve Evkaf Vekaleti), and the caliphate was
abolished. The PRA and the General Directorate of Foundations were established in
the place of the ministry (Berkes, 1998). This article demonstrated the efforts for civil
law rather than sharia. The most important reform in the field of law was the
acceptance of the Turkish civil code, the criminal code, and the commercial code
adapted from the and the repeal of religious courts parallel to this in 1926 (Ozankaya,
1990). Religious clothing of religious officials out of work, religious titles were
banned, and lodges and shrines were closed (Berkes, 1998). Lastly, the Arabic
alphabet was replaced with the Latin alphabet in 1928, and a call to prayer was made

in Turkish by considering laicism and nationalism (Sen& Starkey, 2020).

It is important to refer to laicism’s involvement in the Constitution since republicans
aimed to take the power of religion and its agents by restricting them to belief and
worship areas through the separation of religion from the state (Lewis, 2002/2018).
The article that indicated the country’s religion as Islam was removed from the 1924
Constitution in 1928. The phrase ‘‘Turkiye is a laic state’’ was added to the 2nd article
of 1924 Constitution (Capcioglu, 2009, p.27). The 1961 Constitution defined Turkiye
as a national democratic, laic, social constitutional state. With this article, laicism
became a feature of the state (Ertan, 2007). The 1982 Constitution continued to use
the phrase ‘‘laic state’’ while sorting the principles of the state in the 2nd article and
protected these principles with the 3rd article by stating that they cannot be changed
and changing them cannot be offered (Ugar& Sayin, 2017). Analyzing laicism is
important since the state’s approach toward laicism affects the policies of RE. Kuru
(2011) defines two approaches toward laicism: exclusionary laicism requests the
absolute absence of religion in public spaces while passive laicism is more tolerant of
religion in public spaces. With the shift from exclusionary laicism to passive laicism

in the multi-party period, the state provided more freedom to religion (Turan, 2009).
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In the multiparty period; Tiirkiye’s socioeconomic relationship with Western
democracies had been improving and the state had been entering a new era with the
transition to a multi-party system after the Second World War. Thus, there were some
shifts in educational policies, and religion became a matter of debate politically and
culturally (Kaymakcan, 2009). After the transition to the multi-party period, both
parties were more moderate towards religion and RE (Ocal, 1998; Giorgetti & Batir,
2008) to get Muslim votes (Zircher, 2017/ 2018). Different members of the parliament
started to express the absence of religion with the multi-party system after 1946. The
absence of RE provided by the state, or lodges, led to uncontrollable RE and increased
some groups exploiting religion (Turan, 2009).The necessity of RE was mentioned
loudly and became an important political topic. Through this process, RE in primary
and secondary schools was put into practice, and IHSs and theology faculties were
opened (Simsek, 2013). In the RE program of the state in 1949, protecting the principle
of Turkish reforms and the rights of parents to provide RE were highlighted (Giorgetti
& Batir, 2008). In the process that started with the DP coming to power in 1950, works
on RE education were continued, in 1956 it became part of the formal secondary
school curriculum as a selective course, and in 1959, the Higher Islam Institute was
opened for the higher education of IHSs graduates (Kaymakcan, 2006). During the 10
years of government, DP opened IHSs, and governments that came after the DP also
continued to increase the number of these schools to get votes (Akylz, 2021). In the
DP period, laicism and nationalism were refined in a way that they were not against
religion, thus religion was neither prevented by laicism nor excluded by nationalism.
This view laid the foundation of conservative nationalism in place of secular

nationalism later (Genckal Eroler, 2019, p.59).

The 1960 and ongoing process is significant for the Turkish Republic with the military
coup d’etat in a more accurate definition, the military intervention since the aim was
not a regime change (Celik, 2008). On the 27th of May 1960, the military announced
the abolition of the DP government, and the establishment of the National Unity
Committee chaired by Cemal Girsel for governing the state (Zurcher, 2017/ 2018).
During this process, the reports were prepared to identify the current situation in RE
and provide improvement (Ocal, 2017). Regarding RE in schools, selective religious

lessons were added to the high school curriculum by the Justice Party in the 1967-1978
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academic year (Akyulz, 2021). The Directorate of RE was established in 1961, and
IHSs and Higher Islam Institutes were connected to this institution (Glndiz, 1998). In
the 1970s, developments in RE continued. Like the faculty of theology, the faculty of
Islamic sciences was opened under the Atatiirk University in the 1971-1972 education
year (Ocal, 2008). Higher Islam Institutes continued to be established until they were
turned into theology faculties and connected to universities in 1982 (Gundiz, 1998).
After the 1973 selection, the coalition government founded by the Republican People’s
Party (RPP) and National Salvation Party (NSP) opened Imam Hatip High Schools
(IHHSs), and the following governments continued to open IHHSs until 1980 (Ocal,
1998). The number of students preferring IHHSs has been increasing with the granting
of university entrance rights to their graduates after giving high school status in 1973

(Ocal, 2008). RE also continued to be selective in other types of state schools.

Altas (2002a) emphasizes the growing place of religion in formal education due to
policies in line with people’s demands. Before the coup d’etat on the 12th of
September 1980, selective RE and compulsory moral education were taught in schools.
The number of IHHSs increased and their graduate students had equal opportunities
with other high schools regarding university attendance. There was a faculty of
theology, a faculty of Islamic sciences, and higher Islam institutes (Kaymakcan, 2006).
However, there have been some issues in this field. Discussion about the place of
religion in education and selective RE continued until the 1980s (Simsek, 2013). After
the 1980 coup d’etat, the opening of new IHHSs was accepted by the National Security
Council (NSC) a constitutional institution consisting of authorized generals of the
Turkish military (Sahin& Kesik, 2019). Most importantly, the military government
made important decisions about RE; selective RE and compulsory moral knowledge
education were joined under religious culture and moral knowledge (RCMK) as a
compulsory lesson for primary and secondary schools (Kaymakcan, 2006).
Compulsory RE is about the protection of laicism and keeping religion under the
supervision of the state (Erken, 2020). Furat (2020) emphasizes two idiosyncratic
features of policy in Turkish public schools. Firstly, RE is the responsibility of the
state rather than any religious authority including PRA. Secondly, according to the
24th article, the curricula were not developed around any denomination of Islam,

moreover, they included different belief systems other than Islam (Furat, 2020).
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Religious lessons without focusing on any denominations unlike selective religious
lessons based on Islamic doctrine (Zengin, 2017) aimed to provide national solidarity
and information about the society for its people. (Askioglu & Geng, 2012). However,
Altas highlights similarities between compulsory and selective religious lessons. In
compulsory lessons that aimed to develop respect and indulgence to other beliefs the
principles of Islam, concepts of Allah and the prophet, and Islamic belief and moral
systems occupied a huge space in the curriculum of compulsory lessons (Altas, 2002a).
Therefore, it is hard to mention pluralistic and inclusive RE. The issues in the
curriculum like respect and freedom of religion were also mentioned in the
constitution. However, neither the idiosyncratic features of religious lessons nor the
constitutionally guaranteed freedom of religion and belief could end ongoing debates
about compulsory religious courses. Schools have been seen as a tool of the state to
impose principles of religion and there have been some efforts against compulsory
religious courses through domestic and international legal channels (Altas & Kaya,
2023). Turkiye lost two cases at the European Course of Human Rights (ECtHR)
because of violating the freedom of parents to raise and educate their children
according to their religious beliefs and philosophical views with compulsory RE. In
the case of Hasan and Eylem Zengin vs. Turkiye (2007) and Mansur Yal¢in and Others
vs. Turkiye (Yildirim, 2022), the ECtHR decided that compulsory RE with its non-
objective and non-pluralist content was inappropriate for the religious diversity in
Turkiye and providing freedom for parental beliefs (Kaymakcan & Hendek, 2022).
Some students have the right to withdraw from these lessons, but it also creates some
issues. Children of Alevi, deist, atheist, or agnostic families do not have the right to be
exempt from RCMK lessons, according to decisions on RCMK in 1986, Christian and
Jewish children were not held responsible for practicing knowledge of Islam (Koyl,
2015) and they were given the right to be exempt with declaring their beliefs (Hendek,
2019) but forcing them to declare their beliefs could create a risk of discrimination.
Thus, not only the existence of compulsory RE but also exemption from it (Yildirim,
2022). The military regime also allowed IHHSs graduates to enter any faculty by
changing the article that allowed them to enter universities only towards the education
they received (Akylz, 2021). People who took religion-based education preferred
other faculties and had different professions rather than religious officials. Therefore,

a vocational school that aimed to raise religious professionals expanded its sphere of
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influence, and religion was in the same way. All these decisions were related to the
last phase of the increasing effect of Islam on the national identity since the 1950s, the
Turkish-Islamic synthesis that accepted Islam as an inseparable part of Turkish

national identity unlike the Kemalist view (Gengkal Eroler, 2019).

Turkish-Islam synthesis was introduced by Hearth of Enlightened consisting of right-
wing intellectuals (Glven, 2005) against the effects of left-wing intellectuals on the
social, political, and cultural arena. According to this idea of synthesis pre-Islamic
Turkish culture and Islam have strong similarities that make it special. It was
highlighted that Turkishness and Islamic beliefs formed the existing Turkish culture
(Zurcher, 2017/ 2018). Turkish identity integrated with Islam was accepted even by
laic military members, including Kenan Evren who would become the president of
Turkiye with the coup d’etat and it affected education policies and content of education
(Zurcher, 2017/ 2018). In addition to the increasing number of IHSs and students in
these schools, discourses about Atatiirk’s relationship with religion have begun to
increase in the content of courses. The RCMK program included Atatiirk’s opinions
about Islam and laicism (Ocal, 2017) and national values, flag, etc. (Yrik, 2010).
Atatlirk’s opinions about Islam, representation of Atatirk as Muslim and laic and
Muslim republic regime were added to the curriculum of the History of Revolution to
connect Kemalism and Islam (Genckal Eroler, 2019). Thus, two devices of the state,
education, and religion, were used together to control society. The religious-nationalist
who defended the idea of unifying Islamic values into the nation’s culture under
Turkish-Islamic synthesis dominated politics and state education in post-1980. Turkish
Islamists have achieved to integrate the worldview emphasizing unrest in society
without Islamic faith and promoting Islam for the salvation of society in state schools
(Kaplan, 2005). The increasing effect of Islam on politics and conservatizing efforts
on education was faced with a military intervention in 1998. Contrary to the increased
effects of religion in education since the multi-party period, there were some
limitations of RE after the military memorandum (the post-modern coup) in different
aspects. The military memorandum was against the coalition government of a center-
right True Path Party (TPP) with the Islamist Welfare Party (WP) which was deemed
as anti-systematic and Islamist and monitored since the municipal election in 1994

(Aslan, 2016) as a major partner due to its actions seemed as Islamic reactionism
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(irtica) (Cizre &Cinar, 2003). Headscarf issues, Quran courses, IHSs, religious sects
and their rapprochement with the government, and state officials who engaged in
reactionary activities were matters of debate in the period before February 28 (Celik,
2008). In a regular meeting of the NSC on the 28th of February 1997, an unusual
document entitled ‘‘The Measures to be Taken Against Religious Reactionist
Hostilities Against the Regime’’ included decisions of the NSC (Aslan, 2016, p. 368)
to inhibit Islamization of the state and enforce the secular system (Cizre & Cinar,
2003). The council decisions highlighted the necessity of strict laicism for democracy,
and the military forced the government to follow these decisions immediately, but the
prime minister refused to sign and resigned at the end of the 6 months, and decisions
were accepted by the new government (Sahin& Kesik, 2019). The decisions included
the obligation of 8 years, uninterrupted education, closing Quran courses and middle
school level 1HSs, strict implementation of the law of dressing (the hat act) means
strict headscarf ban in universities, prohibition of Sufi orders (tarigat) (Geng, 2012).
During this process, the military staff defined Islamic reactionism as a more significant
national threat than other external factors (Narli, 2005) and took religion-related
activities and places under strict control (Aslan, 2016). The visibility of Islam in the
political, economic, and public arena declined with the restriction of religious activities
on social and economic life, the restriction of religious activities within the military,
and the restriction on the education of NCS in the process of the 28th of February
(Bahgekapili, 2014). The part of the 28 February process regarding RE was putting
the NCS decision into practice, so Imam Hatip middle schools were closed with the 8-
year, uninterrupted education, unofficial Quran courses were closed, university
entrance of IHHSs students were limited by making preferring fields other than
theology difficult with the coefficients (Celik, 2008). After these decisions, the number
of students in IHHSs declined like in other vocational schools due to restraints in
university entrance with the coefficient gap (Ocal, 2007). The government that was
selected after the 28 February process, followed similar policies to NSC’s decisions.
The implementations of RE did not remain limited to the IHSs and formal education,
Quran courses were also affected by religion-related limitations regarding NSC’s
decisions. With the change in law, an age limit was introduced for RE in 1999
(Bahgekapili, 2014). The article which was added to the law on Establishment and

Duties of the PRA to make regulations on Quran courses in 1999 indicated that Quran
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courses are opened by the PRA for individuals who graduated from primary school to
learn the Quran and its meaning, to memorize the Quran, and to gain religious
information. Individuals who have completed the 5th grade can attend summer Quran

courses under the supervision and control of the MoNE (Ocal, 2017).

The Supreme Court found the decision about summer Quran courses after fifth grade
constitutional on the grounds of children’s maturity to understand abstract concepts
with the transition to abstract operations from concrete operations and not disturbing
children’s school education (Kanadoglu, 2013). The decisions that limited both formal
and informal RE and restrictions targeting religion during the February 28 period had
a strong influence on the politics in Turkiye and prepared the ground for the
government of a conservative democratic party, Justice and Party (JDP), and important

transformations of education policies and RE.

2.3.1.1.The current situation: 4+4+4 and the PRA’s Quran courses. The February
28 period had important consequences in Turkish political history since the
traditionalist and reformist wings of the National View movement separated after the
February process which led to the establishment of JDP that has been defining the
national identity of Turkiye in the 2000s (Genckal Eroler, 2019), by the reformist wing
(Aslan, 2016). Unlike the traditionalist group whose political actions were dominated
by religious issues, the JDP defined itself as conservative democrats rather than
Islamists, but religious issues have been on the political agenda of the government
(Cizre & Cinar, 2003). RE has been among these issues and there have been some

actions of the JDP government.

The new education system called 4+4+4, the reopening of Imam Hatip middle schools,
the introduction of new religious courses, the abolishment of the age limit for Quran
courses, and the establishment of new Quran courses are some important issues that
occurred regarding RE under the rule of the JDP since 2002. Besides its influence on
different fields, the 4+4+4 Education system is quite important for RE due to providing
reestablishment of the secondary stage of RE, imam hatip middle schools. Gengkal
Eroler emphasizes the increasing effect of religion through more attention to the
ideological function of education after 2011. The period started with eliminating the
disadvantage of IHHSs by removing the coefficiency gap in university entrance before
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2011 and continued with restoring the position of the secondary stage of IHSs by
introducing the new education system, 4+4+4 (Genckal Eroler, 2019). With this
approach, change in the education system was represented as the abolishment of
decisions of the February 28 period, ‘‘a black mark on the history of Turkish
democracy’’(Akcabay, 2014, p.223). A law called 4+4+4 was enacted amid
controversy by publishing in 2012 without making any pilot study (Glin& Baskan,
2014). With these amendments, the statement of 8 years of uninterrupted primary
education was replaced with elementary and secondary school and 12 years of
uninterrupted education. This 12 year of education consists of 3 independent schools:
4 years of primary school, 4 years of secondary school, and 4 years of high school
(Ocal, 2017). This law lets children and parents choose religious or general education
middle school since the law also indicates the opening of IHSs at the middle school
level (Geng, 2012). Thus, this law paved the way for Imam Hatip middle schools that
were closed in the February 28 period and their number started to increase. Despite a
pause in the number of Imam Hatip middle schools, and students in these schools,
there has been great growth in that area (Karateke, 2021). In this period, some

successful schools were transformed into IHSs (Akgabay, 2014).

In IHSs, the curriculum is developed around Sunni Islam which can be seen in
compulsory lessons like compulsory religious courses in IHHSs as Arabic, Quran,
Vocational Arabic, History of Religions, and Islam Culture and Civilisation, and the
absence of lessons about other beliefs (Sahin& Kesik, 2019). With the increasing
number of IHSs and religious lessons, the number of theology faculties and students
in these faculties increased since RE teaching programs were taken from the education
faculty and connected to them (Geng, 2018). Thus, with more people in IHSs and
theology faculties, Islam has become more visible both in society and in different
stages of education. The rationale for IHSs at the middle and high school levels and
RE at higher was to train future religious officials, but with their Islam-oriented
program, they served the aim of practicing Muslims (Furat, 2020). Sarapli (2021)
indicates that the function of IHSs for JDP, a conservative party, is to produce officials
with conservative Islamist ideology. The quite famous statement of the president,
raising a religious generation, was an indication of the educational goals and policies

of the government (Gengkal Eroler, 2019).
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The increasing effect of Islam on education was not limited to the opening of IHSs, 3
new religious courses were introduced within the new education system alongside the
compulsory RCMK course defined as a lesson to provide general information about
religion rather than focusing specifically on Islam as the major sources of religion
(Geng, 2012). Although this definition, the dominance of Islamic principles in the new
curriculum of the course. The curriculum of RCMK includes forms of worship in
Islam, information about Allah and the prophet, moral values, and effects of Islam on
cultural life with only one topic about other religions at the primary and elementary
school level (MEB, 2024a). Meanwhile, the RCMK curriculum at the high school level
includes Islam-based doctrines, except for the topics on different beliefs in the 11th
and 12th grades (MEB, 2024b). In fact, the aim of the lesson is related to providing
knowledge about the Islamic faith (MEB, 2024a; MEB, 2024b). In addition to this
compulsory, Islam-oriented lesson, the number of religious courses increased with the
introduction of three selective courses in middle and high school curricula in 2012 to
teach ““Islam as a system of faith>’ (Furat, 2020, p. 226); these courses are The Holy
Quran, Basic Religious Knowledge, and The Life of Our Prophet, it is also important
that with this lesson the MoNE defined the prophet of Islam as our prophet (Akgabay,
2014) and transferred this approach through different selective religious courses.
These courses are selective, but people are forced to choose them when selective
courses are decided by school administrators without the children’s wishes
(Sarapl1,2021) or influenced by politicians or opinion leaders (Gengkal Eroler, 2019).
Thus, education was used for teaching and promoting religion (Sarapli, 2021, p.199),
especially the Sunni interpretation of Islam (Akcabay, 2014).

Other important decisions regarding RE were about Quran education and the entrance
of Quran courses. Quran education has a long period in the history of Turkish RE,
dating back to the former Turkish Islamic states. Along with the RE given by state
schools in the Ottoman period, different institutions called Daru’l-Kurra were giving
Quran education and Darii’l-huffaz was training hafiz until the republic (Zengin,
2011). Thus, in the Ottoman period, the Quran was part of both formal and non-formal
education. With the establishment of the republic and the law on the unification of
education and establishment of the PRA, all madrasas and other schools giving RE

closed and IHSs opened for raising religious officials instead and Daru’l-Kurras was
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replaced with Quran courses (Ocal, 2004). In accordance with this law IHSs opened,
and the need for an institution to train hafiz emerged. Thus, the PRA was authorized
for this education, and Quran courses affiliated with the PRA opened (Zengin, 2011).
Ocal (2004) emphasized the insufficient number of Quran courses at that time and
existing courses were also closed in the first years of the republic citing the alphabet
reform and the ban on Arabic letters in 1928. In the 1930s, authorities allowed some
khojas to establish courses only for teaching people the Quran and prayers, provided
that they were over at the age of 12 in some cities (Ocal, 1998) while Quran education
continued unofficially and secretly in villages (Ocal, 2008). The process started with
the transition of the multi-party period especially the election of the DP in 1950 and
continued until the February 28 period, the exponentially increasing number of Quran
courses was remarkable. The DP government both opened Quran courses and allowed
unofficial Quran education (Ocal, 2004). In the 1960s, the approach of the state
towards Quran courses changed from raising religious officials to non-formal
education institutions for adults and children (in summer courses) (Zengin, 2011).
Subsequent governments, even during the military coup periods, continued to open
Quran courses and their numbers peaked in 1997 (Ocal, 2004). The legal regulations
that introduced the age limit affected the situation in Quran courses. The number of
students in long-term Quran courses, summer courses, and Quran courses to train to
be hafiz and the number of courses declined noticeably after February 28 (Bahgekapili,
2014).

The situation on Quran courses started to change with the election of JDP in 2002,
Quran courses became widespread again (Ocal, 2004) and the limitations of the
February 28 period were abolished (Ocal, 2017). The regulation on the Quran courses
and dormitories and boarding houses of the PRA published in 2012 and included the
phrase *“for citizens who wish’” without any age restriction (Ocal, 2017). With the
abolishment of the age limit, the number of Quran courses and students in Quran
courses started to increase (Bahgekapili, 2014). This change also paved the way for
Quran courses to be opened at the preschool level since there was no age requirement
for entrance. Quran courses of PRA for 4-6 age group children started to be opened in
the 2013-2014 academic year as a community-based educational institution (Sak,

2024). In the 2013-2014 academic year, the courses opened in 10 cities for pilot study
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under the RE Project for 4-6 Age Group Children, and courses started to be opened all
over Turkiye in the 2014-2015 academic year. With this attempt, a RE project targeted
the 4-6 age group developed for the first time in the history of the republic (Yagci,
2020). The reason for this project was related to Quran courses for adults whose
participants were generally mothers of young children. These participants demanded
RE for their children, and this contributed to the abolishment of the age limit (Ding,
2024). This program aims to provide proper RE for children, Gen¢ (2019) indicates
that education for young children given by PRA is significant for providing moral, and
religious information and Quran education and ensuring healthy religious
development of individuals. This program was developed around values education
(80%) and Quran education (20%) to teach national and universal values alongside the
religion, Allah, the prophet, and the Quran (Ding, 2024). The general aims of this
program are to create awareness of Islam, children’s transfer values to daily life,
children’s knowledge of the Quran in shape and sound, to ensure a love of Allah and
the prophet in children, to provide healthy religious development and positive
experiences regarding religious concepts and principles, and to support children’s
holistic development (DIiB, 2022, p. 6). Through this education, children are meeting
with religious concepts and other national concepts in the early years of their lives.
The educational areas of the program are course adaptation, religious information,
values education, the Quran, complementary gains, and nutrition and cleaning. The
education in these areas is given in both half-day courses that cover 25 or 30 hours of
education in a week and full-day courses (DIiB, 2022). The education area that takes
up the most space in the program is values education that consists of respect,
cooperation, honesty, responsibility, helping and sharing, empathy, justice, social
decorum, patience, love and mercy, and national and religious values (DiB, 2023a).
Looking at the achievement table of the program, it seems that the values are
associated with Allah and the prophet as much as possible. For example, one of the
achievements of responsibility indicates that a child says that people are responsible
to Allah, or a child learns the concept of Muhammedii’l Emin (emphasis on the honesty
of the prophet) (DIB, 2023a). Therefore, it can be inferred that children learn universal
values through religious concepts. To mention other areas, the content of religious
information includes Allah, the prophet, the Quran, prayer, fasting, and religious

places. Quran education includes Arabic letters and pointing, reading the Quran at the
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end of the process, and memorizing surahs (sections of the Quran) without their
meanings except one prayer called success prayer (DIB, 2022). Education in Quran
courses is not limited to RE since all development areas are targeted, the area of
complementary gains is similar to the target achievements defined by the MoNE.
Topics of this area are colors, geometric shapes, amount, dimension, place and
directions, numbers, senses, emotions, symbols, time, and opposite concepts (DIB,
2022). There are books for children and instructors based on the curriculum of the
Quran courses. In the instructors’ books activities, stories, or dramas are presented for
each topic as examples. Education for all these areas is provided through games and
activities presented in these books. There have been some changes, updates, and
development work in the curriculum (Sak, 2024) and instructors are supported with
in-service seminars (DIB, 2023c) for better education. The number of these courses
has been increasing according to people’s demands, since the beginning (Sak, 2024).
According to the 2023 activity report of the PRA, 208.936 children were given RE in
5.988 Quran courses of the 4-6 age group (DIB, 2023c).

There are some debates about these courses in terms of instructors' appointments,
curriculum, and materials. The competency of instructors is controversial since
graduation from the preschool teaching department is not required and there is a need
for monitoring and evaluating works for education in these institutions (Tunca et. all,
2021). On the other hand, regarding the competency of instructors, a certificate in early
childhood education is requested from instructors who do not have education in this
field (Ding, 2024). However, some studies demonstrate that sometimes instructors feel
pedagogically incompetent to support different development areas of children (Geng,
2019; Yagci, 2020) and although in-service training or having a certificate is helpful
for instructors, these implementations might not be enough (Acur, 2019; Dinger, 2019)
and there is a need for more support for instructors’ improvements. There are some
issues in the curriculum of courses and materials, in terms of developmentally
inappropriate subjects and abstract concepts that are hard to understand for children in
the curriculum (Geng, 2019). Although it is accepted that there have been
improvements in the curriculum and materials (Acur, 2019), abstract concepts of the
2018 curriculum like faith, angels, and meanings of prayers were removed from the
2022 curriculum (Celik & Cakmak, 2023), it is suggested that materials should be
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more age-appropriate and interesting for children (Karaca, 2020) and there should be
some for improving methods of teaching abstract concepts since a RE cannot be
completely free of abstract concepts (Celik & Cakmak, 2023). Despite the ongoing
debates and issues, PRA’s Quran course program occupies an important place in the
early childhood education field since the PRA is the second institution after the MoNE
regarding the number of services (Sak, 2024).

To sum up, conservatism in education due to the growing influence of religion, Islam
has been increasing despite military interventions, and it became more visible with the
discourse of raising religious generations (Akcabay, 2014). It is important that RE
aims to develop a national identity rather than the phenomenon of ummah without
national discourse (Koyli, 2015). Thus, a national identity integrated with religion is
produced through RE within various settings including Quran courses and families.
But RE is not an issue that is taken seriously or discussed only in Turkiye. Other
countries, whether secular or affiliated to any religion, have developed different
implementations of RE. In the next section, examples of these different

implementations will be mentioned.

2.3.2.RE in Different Countries

RE is not provided only in Turkiye, different countries are also providing education in
different religions from early childhood to university. | would like to mention some of
these RE programs. Since there have been various faith systems around the world
throughout history, there have been different RE programs in different countries.
Therefore, in this part, | would like to narrow down these programs by focusing on
Christian education and Jewish education, especially the ones that are provided in

Israel and I will mention RE in some Islamic countries very briefly.

Firstly, as is mentioned above, a country’s attitude towards secularism influences how
it approaches religion. Indirectly, it affects how the country provides RE. Orug (2013)
indicates that the relationship between religion and the state affects the RE policies of
this country, the content of the education, and how and to whom it is provided. They
are also influenced by the demographic structure of this country, its history, cultural

and religious diversity within society, and the structure of religious groups. Thus, it is
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possible to find different examples in this area even for the same religion. For example,
European countries with historical ties to Christianity where most of the population is
Christian have diverse approaches to RE from prohibiting it in public schools to
offering education for different religious beliefs (Alberts, 2010). Orug (2013) states
four views for RE; secularity model in which RE does not exist in public schools, for
all without declaring specific religion, allowing different RE for legally recognized
religions, and providing an education for a specific religion. In a country like France
where the secularity model is accepted, not only RE but also all religious symbols like
the headscarf and kippah are banned in public schools. On the other hand, private
schools including preschools of different religious groups like Church schools, and
Jewish or Muslim schools are allowed. In a country like England where the RE for all
approach is adopted, there is no specific religious group, and different RE according
to the population of the school alongside the Christian education for all students.
Private religious schools including preschools are also allowed. In countries like
Germany and Belgium, RE is provided for legally recognized religions in public
schools according to peoples’ interests. Lastly, some countries provide RE for specific
faiths like Christianity and prohibit others in public schools. From a similar approach,
Alberts (2010) mentions integrative and separative RE. In an integrative approach that
is accepted by England, children who belong to different religious beliefs or no faith
at all participate in the same religious class to learn about different religions. The
separative approach of Germany allows separate confessional RE for different beliefs
that are legally accepted as a religious community like Catholicism, Protestantism,
Judaism or children to not participate in any of them. Children cannot be forced to take
RE, they generally take moral courses instead (Robbers, 2008). Different
implementations for RE starting from the preschool stage are available around the

world and they are worth mentioning by starting with Christian education.

Christian RE has been existing for countries in various forms. The place of the Catholic
church in education has evolved from being responsible for the general education of
Christian countries to being responsible for teaching the Catholic faith in those
countries that became secular in time (Groome, 2014). The way of providing this
education, and the content has changed within and between countries. Before

mentioning the situation in Western countries, | would like to emphasize that Christian
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RE exists even in Muslim countries from the preschool level. For, in the Islamic
Republic of Iran where religious discourse is quite dominant in the education system
(Ashrafi et. al, 2022), people from different religions than Islam (Jewish or Christian)
allow open religious schools (Sharifian, 2018). In Western countries, although it shows
some differences, Christian education is provided by public and private schools and
various churches according to the country's approach. As mentioned above,
differences have created various ways of Christian RE; confessional education or non-
confessional version which can be also provided as a separate subject or part of other
subjects. Confessional RE aims to provide knowledge for a specific faith like the
Catholic church while the non-confessional approach aims to inform about the concept
of faith and different religions (Bobinac, 2007). | am emphasizing Western countries
because Christianity can be accepted as a significant part of their identity in terms of
ethics, culture, morality, law, language, art, perspective, etc. (Llorent-Vaquero, 2018).
Thus, RE in these countries mainly focuses on Christianity with some similarities and
differences. For instance, in Ireland where there is a state church like in England,
Norway, or Finland, RE that aims at children’s moral and spiritual development and
providing religious knowledge is under the responsibility of the church as an elective
course. The course that mainly focuses on Christianity, especially Catholic belief,
includes information about other religions and non-religious worldviews. In Austria,
RE shows similarities with Ireland but it is compulsory. On the other hand, there is no
Christian education in public schools in Slovenia, which has a predominantly Catholic
population like these two countries. The RE is non-confessional and provides
information about religions and ethical issues (Bobinac, 2007). Similarly, in France,
there is no RE even a non-confessional version in public schools since the state was
held responsible for providing secular education with the constitution (Messner, 2008).
In England and Wales, there are non-confessional RE in public schools and the content
of this compulsory lesson differs according to the school’s region since it is prepared
by local authorities that include the Standing Advisory Council on RE which consists
of different religious groups. In these countries, schools are obligated to provide RE,
and children must attend religious courses and morning prayers unless their parents
refuse (Davie &Catto, 2008). In the Netherlands where there is no law about religion,
RE that covers all religions objectively is provided in public schools and some schools

provide confessional selective courses for different faiths (Bijstervel, 2008). In Italy
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where there is a confessional RE for Catholic belief from preschool, there are selective
courses for other religions but in different statuses. Teachers of Catholic education are
funded by the state while other courses provide general information about that religion
with the approval of the Church and school administrations and their teachers are
funded by the religious community (Ferrari, 2008). In short, although there are
different implementations, RE is an important part of public preschools in almost all
Western countries with a predominantly Christian population. Besides religious
lessons in public schools, almost all these countries including France where RE is
prohibited in public schools. In France, state-funded private schools consist of Catholic
schools and there are also state-funded Jewish and Muslim schools even though they
are facing some concerns (Ferrara, 2023). Similarly, schools that are linked to religious
communities are very common in the Netherlands, two-thirds of all schools are
religious schools (Bijstervel, 2008). There are many people with different religious
beliefs in these countries and these religious schools can be significant for them to
learn their religions and socialize with people from the same beliefs. Among these
different religions and denominations of Christianity, Judaism is an important one
since it is one of the oldest non-Christian beliefs in Western countries. For example,
the Jewish community has legal entity by being accepted as a religious community
among other Christian communities by the state in Germany for a long time (Dogan,
2008). Thus, while talking about RE, it is important to mention Jewish education, and
to understand it, there is a need to analyze the education system in Israel besides Jewish

education in different countries.

There is only one country in the world that is Jewish or has a predominantly Jewish
population, unlike many countries that are Christian or Muslim or have predominantly
Christian or Muslim populations. Judaism is an important part of the national identity
of Israel, and it affects the public education system. When we say Judaism, it does not
represent a religion only, it is about the civilization of a nation, reflecting their identity
and history. Religious and national elements have a strong relationship in which they
are inseparable (Herman, 1989; as cited in Tal, 2013). Therefore, all school types and
levels offer RE in Israel’s education system including Jewish education, and religious
Jewish education. RE in Israel has not only religious but also historical, national,

economic, and political background and therefore it is a complex situation (Maoz,
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2007). There are five school types in Israel which are state schools, state religious
schools, private schools, independent religious schools, and Arab schools for non-
Jewish people (Singer, 2019). It can be seen that besides RE in all state schools that
focus on the Bible, Jewish traditions, culture, and history (Kamowitz-Hareven, 2023)
and religious schools, there are independent religious schools for Haredi people who
are Orthodox Jewish. Haredi schools (Chinuch Atzmai) almost entirely focus on RE
like Torah studies with very few secular subjects. They offer single-gender education
in an alternative system. Religious texts like the bible, Jewish history, and Jewish
holidays are the focus of this school (Maoz, 2007). Shamai (2000) emphasizes the
hegemony and dominance of religious content in public schools via official and
unofficial curricula. The official curriculum includes different forms of Jewish studies
and the Bible which is compulsory from the second grade. The study demonstrates
various goals and expectations of people (teachers) from Jewish education. Continuity
of Jewish people and culture from a survivalist perspective, contracting and
contributing Jewish identity, creating a sense of belonging to the Jewish community
and security, and being familiar with Judaism are accepted as common goals of this
education. These goals involve the protection of traditions, providing a link with the
Jewish community and identity (Tal, 2013). Therefore, it is more than teaching
religion, it is also related to identification with a nation. In the education system of
Israel, there are also some complex situations alongside the heavy emphasis on
Judaism due to its cosmopolitan social structure. The existence of people from
different national and religious groups influences the education system. For example,
Arabic schools are part of the general state schools that fulfill requirements and are
funded by the state (Maoz, 2007). The Arab education stream in Israel which is
provided in the Arabic language draws importance to the characteristic, and cultural
heritage of the Arab community of Israel (Aram& Ziv, 2024). It is also important that
although, the dominance of Jewish discourse in education, like in other countries, types
of RE for different faith are allowed. Private religious schools of different
denominations of Christianity, RE for Muslims, and Christians in Arab schools that
change according to the population of schools are recognized by the Ministry of
Education (Maoz, 2007). Apart from the RE in Israel, I would like to emphasize Jewish
education in different countries. As mentioned above, Jewish RE is not limited to what

is provided in Israel, many countries allow it starting from the preschool level both in
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public and private schools. In the USA where religious schools are allowed as private
institutions, there are many Jewish schools including preschools (Vogelstein et al.,
2023). In England, approximately one-third of all state-funded schools are religious
schools, and Jewish schools are the third most common religious schools after schools
affiliated with the Church of England and the Catholic church (Davie & Catto, 2008).
Similarly in France (Messner, 2008) and Germany (Robbers, 2008) Judaism is among
the recognized religious groups and Jewish religious schools receive financial aid from
the state. The curriculum of the RE in some countries like England (Orug, 2013),
Germany (Dogan, 2013), and Holland (Bijstervel, 2008) is obligated to include
information about Judaism. These schools are also obligated to offer some information
about Islam. Although Islam is not among the recognized religions in some countries,
there are Islamic contents on con-confessional religious lessons or Islamic religious
lessons in public or private schools. On the other hand, there are some countries whose

religion is Islam, and their education system will be mentioned.

In some countries like Malaysia, Iran, Saudi Arabia, and Egypt, the official religion of
the state is Islam even though there are people with different beliefs. Just like in Israel,
the great emphasis on religion in social and political life influences the general
education system and RE as well. For example, more than half of the population with
Malay and non-Malay people are Muslim in Malaysia where the official religion is
Islam and society differences due to race, culture, and religions like Christianity,
Buddhism, Hinduism, Taoism, and others (Ishak & Abdullah, 2013). In Malaysia
where both religious and secular schools exist, at all levels of education including the
preschool level, teaching Islam is compulsory for all Muslim students under the name
of Islamic studies in public or private schools while non-Muslim students are taking
moral education (Borhan, 2004). In these lessons Arabic, Quran education (reading
and memorizing), prayer education, and obligatory duties are taught (Ishak &
Abdullah, 2013). Similarly, in Iran with predominantly Muslim (Shia) population,
there are also people from different races or ethnicities ties, and religions (Shorish,
1988). Islam is a dominant discourse within the education system since both the
official religion of the state and the majority of the population’s religion is Islam. Since
Islamic Revolution in 1979, the one of most significant goals of education has been to

provide RE for children to raise devout and committed individuals (Ashrafi et al.,

40



2022). Schools in Iran are among the schools that spend the most time on RE in the
world. They are two different sets of religious courses from primary school to the end
of high school. The one is compulsory for Muslim students and the others are for non-
Muslim students with recognized religious faith. In Iran, apart from Islam,
Zoroastrianism, and Judaism are recognized religions, and people with one of these
faiths are accepted as religious minorities (Mehran, 2007). Iranian education aims to
provide and promote principles of Islam and Shi’ism, but the constitution allows
people from recognized faiths to take RE or enroll in special schools according to their
faith (Ashrafi et al., 2022). The RE for Muslim students emphasizes the strong Shi’i
identity, the obedience to Islamic values and rules while the RE for non-Muslim
students highlights the similarities of different religions, and respect for others. In
these courses, faiths other than recognized ones are not mentioned (Mehran, 2007).
The situation of RE is not different in other countries with Islam as an official religion.
For instance, in Saudi Arabia, Islam has a great impact on general education that aims
to promote loyalty and obedience to religious rules (Prokop, 2003). There are REs in
both general and religious schools. Religious schools offer more religious courses
besides secular subjects (Omar,2020). The content of RE consists of Quran education
with recitation and interpretation, Islamic jurisprudence, and the prophet. Other classes
like literature and history also include religious content (Prokop, 2003). It is important
that unlike the countries that | mentioned or others with predominantly Muslim
countries like Egypt or Sudan (Omar, 2020), there is no possibility of taking RE for
non-Muslim people in Saudi Arabia (Prokop, 2003). To sum up, Islamic education is
dominant in Muslim countries which also provides RE for non-Muslim people except
Saudi Arabia like Western countries with predominantly Christian populations. After
mentioning the general situation of RE in different countries, | would like to continue
with RE in the early years for different religious beliefs in different counties by
focusing on Muslim, Jewish, and Christian preschools since the main area of this study

is religion-centered education in the early years.

In many countries, whether there is an official religion or secularism in their
constitution, many countries allow religious preschools like other schools. For
example, there is no age limit for RE in the Netherlands, so children can attend RE

given by any sort of religious group. Children are allowed to attend children's churches
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or Sunday schools for RE after the ceremony (Bijsterveld, 2008). In Austria, it is also
possible to find religious preschools, the study of Stockinger with Catholic and Islamic
private preschools in Vienna shows some similarities and differences. In both of these
schools, while the majority of children belong to the religion that the school is
affiliated with, there are some children with different religious beliefs, since these
schools emphasize respecting and accepting different beliefs. However, in Christian
(Catholic) preschool religion is part of everyday life for every child with Christian
education, prayers, stories, and celebrations of religious festivals without forcing,
while Islamic preschool offers selective RE in different rooms and does not celebrate
any religious festivals. If parents want RE that includes the Quran and other religious
topics, their children take it separately for about 20-30 min. in a day (Stockinger,
2018). On the other hand, Orug’s study about Islamic preschools and primary schools
in England indicates that the school is established with Islamic philosophy. Religion
is dominant in the curriculum of the school (20% of it) like church schools, and it
includes Islamic studies (Quran and sunnah, etc.), Arabic language, and Islamic art
and music while other religions are taught according to Islamic perspective In this
school religious places like mosques are visited, and Islamic festivals are celebrated
(Orug, 2017). As it is expected, there are Islamic preschools in Muslim countries.
Although in Malaysia, all preschools provide RE, there are also preschools specifically
called Islamic preschools. These schools accept Islam as a way of life, it is not limited
to a particular time. In these schools, children learn the Quran, and obligatory duties
like prayers (in Arabic), and ablution (Borhan, 2004). On the other hand, in Saudi
Arabia, we cannot mention specifically Islamic preschools, since preschool education
is developed around the traditional Muslim and national discourse. The curriculum
includes the integration of Islamic education and the study of the Arabic language
(Aljabreen & Lash, 2016). Iran also provides preschools with Islamic orientation like
Quranic schools and Friday prayer daycare to enable parents to participate in Friday
prayers (Sharifian, 2018). Lastly, schools with Islamic principles target the holistic
development of children including religious, physical, moral, and spiritual
development (Boyle, 2001). Similar pedagogy is also followed by Christian preschools
in many countries. Opiela (2020) indicates that Catholic pedagogy that is followed by
sister servants while providing early childhood education in Africa and South America

aims to foster all dimensions of child development including moral, cultural, social,
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emotional, and intellectual alongside providing religious information. The study in
Catholic early childhood settings in the USA demonstrates that this education aims to
teach children about their faith and support their Catholic identity and relationship with
Jesus by providing opportunities to experience and discover through play (Frabutt &
Waldron, 2013). Catholic preschools in Ireland also focus on the Christian faith, the
word of God, prayers, and Christian morality but, their numbers are quite low (O’
Farrell, 2023). These examples can be increased since there are different types of
Christian early childhood settings in many countries including Muslim ones. For
example, in Egypt, there are Christian schools that are affiliated with the church or
missionary schools (Omar, 2020). In Iran, the constitutions permit people whose
religions are recognized (Christians, Jews, and Zoroastrians) to open preschools only
for children from the same religious group (Sharifian, 2018). It means that in Iran,
alongside the Islamic preschools, there are Christian and Jewish preschools which |
would like to mention briefly. Jewish preschools exist both in Israel and other states.
Tal (2013) emphasizes not only providing a developmentally appropriate education
for children but also the process of connecting children with the Jewish community
and being consciously part of it through Jewish preschool education. The core areas of
public preschool education in Israel address biblical heritage beside other
developmental areas for all schools, their language is Hebrew, follow Jewish festivals,
and weekly Shabbat (except for Arabic schools) (Brody et al., 2023) but as mentioned
above, there are also religious state schools and independent religious schools. State
religious schools provide a more religious atmosphere and a more religion-centered
curriculum (Aram & Ziv, 2024). The religious discourse (Judaism) in the curriculum
of independent schools is quite dominant with very little room for secular topics. It is
important that this religious-centered, single-sex education starts from preschool with
Torah studies and includes high schools called Yeshiva (Maoz, 2007). Like the ones
in Israel, in the USA, curriculums of private Jewish preschools, whether based on
denomination affiliation or not, are developed around Jewish culture and values, they
follow the Jewish calendar and Shabat. These schools aim to provide adaptation to
American culture and prepare children for primary school while supporting the
relations within the Jewish community (Vogelstein et al., 2023). To sum up, Jewish
preschool education that exists in Israel or not, aims to support the holistic

development of children and their connection with Jewish culture and identity.
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In conclusion, in this section, some systems of RE are mentioned considering
differences and similarities and focusing on Christian, Jewish, and Islamic beliefs. It
is revealed that although content, status (compulsory/ selective), and provider
(state/private) of the education differ according to states’ approaches, RE is offered in
many countries. This education is important for the development of children.
However, parents are also significant actors in this process, so it is important to
mention religion-centered parenting to understand the religious development of
children. The following section will focus on the relationship between religion and

parenting.

2.3.3.Religion and Parenting

Families are important for religious doctrines since family functions for the protection
and transmission of religious rules and values while religion affects inter-family
communication (Ertiirk, 2024). Religion affects relationships within families because
of the parenting approach and expectations of parents from their children, and what
they transfer to their children are influenced by their religious beliefs or attitudes
toward religion. Different studies show the effect of parents’ religious attitudes on

children in terms of their development, parenting styles, etc.

Firstly, the religious beliefs of parents may affect how they approach children and
child development due to features of a religious belief. Wilcox indicates that religions
are developed around a belief system that emphasizes a specific description of good
life and proper ways of acting like serving God, being honest, trustful, helping others,
etc. The perspective of a religion that has developed over a long period of time has a
robust influence on the moral characteristics of its members since these members have
been involved in it for a lifetime (Wilcox, 2008). Thus, it can be said that religious
faith affects people’s understanding, actions, and relations profoundly (Dollaithe et al.,
2018). Their understanding influences their parenting approach. For example,
Bartowski and Ellison (1995) highlight that Protestants’ faith in distinctive doctrines
of biblical interpretation and the concomitant preoccupation with authority and their
belief that human nature including the nature of children is fundamentally sinful, and
the related concern with punishment and salvation (p. 31) is related their tendency to
prefer traditional and hierarchical authoritative parenting. Protestant doctrine accepts
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the Bible as the impeccable word of God, and biblical passages that are cited for child-
rearing highlight the leadership of parents and obedience of children to authority
(Acevedo et al., 2015). The effect of religion on parenting can be also seen in different
religions. Wilcox’s study with orthodox religious groups (conservative protestants,
traditional Catholics, and Orthodox Jews) indicates that the Bible for Protestants, the
Talmud for Jews, and interpretation of the Catholic church are the authoritative and
moral guidance for people from these religions. Not only their religious beliefs
encourage them to spend more time forming the religious identity of their children but
also, they accept fostering their children’s morality according to traditions as their
parental duty (Wilcox, 2008). Not only their religious beliefs but also, the intensity of
parents' relationship with religion influences their expectations of children. Alwin
(1986) indicates that regardless of their denominations, parents who frequently attend
church activities have more tendency to value obedience. Similarly, the study in
Turkiye conducted with Muslim families demonstrates that religious belief is one of
the most important factors for child-rearing values. The religiosity of Turkish parents
increases their tendency to emphasize obedience to authority and good manners while
it is inversely related to the valuing independence of children (Acevedo et al., 2015).
In short, no matter which religion they follow, religious affiliations of people affect
their parenting approach. The important thing in the relationship between parenting
and religion is the parents’ role in the transmission of religious values and traditions
to children. Participation of parents in transferring religious knowledge and values,
practices and traditions is important and undeniable. Parents play a significant role in
this process (Hayes & Pittelkow, 1993). According to De Roos et al. (2003) how
children understand religion, the God concept is associated with their parents' religious
attitudes alongside religious preschool education. Children with religious mothers
have a more abstract, and loving God image since they encounter this kind of
expression more often. For instance, a conversation between parents and children
about religion, especially if it happens in a child-centered way, promotes children's
religious exploration and socialization. Through enjoyable conversations, children
internalize religious values more than with less-enjoyable conversations (Dollahite &
Thatcher, 2008). Hoge et al. (1982) also indicates that although there is not a very
strong bond between parent and child in the transfer of religious values, value transfer

is higher in families where disagreements between parents and children are low,
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parents have a similar and certain religious orientation, and conscious religious
socialization takes place. On the other hand, the study of Hayes and Pittelkow (1993)
on the relation between parents’ religious orientation and their children’s orientation
in later life demonstrates a strong religious transmission. Parents’ religious beliefs
affect how their children approach religion later. Thus, it can be said that whether
strong or weak there is a relation between the religious beliefs of people and their
parents, but this situation is also associated with children themselves. This
transmission of religious values and traditions whether through parents or RE is also
related to children’s ability to acquire them since religion is not just a transfer of faith
from parents to children (Dillen, 2007), children are active participants in this process.
The study on children’s religious and spiritual development demonstrates that this is a
““transformational, directive, and peer-relational’’ (p. 264) process that is related to
children’s active involvement through being connected to a source in the moral
universe (Harris, 2007). Fowler and Dell (2006) indicate that through improvement in
the cognitive abilities of children, they become more capable of understanding
religious concepts, and they improve from a general, fantasy-like understanding to a
more conscious and individualistic understanding of religion. Elkind mentions
different stages of children’s religious development. Children develop an
understanding from the global, undifferentiated impression of their religion to the
concrete conception of their religion to the functional conception of religion, and lastly
abstract conception of religion (p. 38). Through these stages, children first learn their
religions like their surname, then learn features of their beliefs and their similarities
and differences with other beliefs. After that, they start to understand the reasons for
religious concepts and develop a rationale for religion. Lastly, they become able to
understand abstract religious concepts from their toddlerhood to adolescence (Elkind,
1964). It can be inferred that at a very early age, children who are exposed to religion
develop a simple understanding and it improves and becomes deeper throughout the

developmental processes.

In conclusion, there are different approaches toward the relationship between society
and education but all of them highlight a strong connection between the structure and
features of society and education. RE and the conservative approach to education

affect society. But these significant elements cannot be separated from people, both
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parents and children are important factors in this process, so it is important to
understand the relationship between religion and people, parents and children. In
Turkiye, there have been some shifts that affect this relationship and understanding of
society. Aksoy and Deniz (2018) mention the Sunni-Islam-based religious
transformation of society that is associated with the religionization of education in
Turkiye in recent years. Meral (2015) emphasizes critiques against the government
for embedding Sunni Muslim religious national identity. Quran courses for the 4-6 age
group program, which is the main topic of this study, is a significant part of this

religion-based education policies and implementations.
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CHAPTER 3

METHODS

Methodology is a broader term referring to the framework for research. It consists of
theories and practices of research including proper methods for data collection and
analysis, participants, and the role of the researcher (Braun& Clark, 2013). Therefore,
this chapter of the study includes research design and settings, participants, data
collection, data analysis, the role of the researcher, and trustworthiness. The qualitative
design was used to describe instructors' and parents' perceptions of religion-centered
child-rearing practices in Quran courses and home settings. The single instrumental
case study was utilized as a method of study. Semi-structured interviews were
conducted to collect data about participants’ common and distinguished experiences
and thoughts regarding religious and moral education for children in their early years.
The study was conducted in two Quran courses of PRA in Ankara for the 4-6 age group
where preschool-age children are given religious and moral education alongside the
standard education defined by the MONE. There were 16 participants in the study;
six were instructors of the courses, and 10 were parents of children who received
education in Quran courses. The interviews were conducted in person with flexible
duration according to participants. The transcription of interviews and coding,
categorizing, and definition of themes over the written data of the interviews were
carried out by the researcher manually with the virtual assistance of an artificial
intelligence tool, ChatGPT. Lastly, the researcher’s role, the process of obtaining the
trustworthiness of this research, and its limitations are addressed at the end of the

section.

3.1.Research Design

This research aims to describe the perspectives of parents and course instructors in

Quran courses regarding religion-based child-rearing practices. By focusing on family
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and course environments and culture, values, attitudes, and habits both course
instructors and parents have been given a voice during fieldwork. Qualitative research
design and an instrumental case study method were chosen for this study due to the
researcher’s interest in the experiences of individuals within their working
environments (instructors), family relationships, child rearing, education practices
regarding religion, and belief systems through their reflections. Qualitative research is
defined by Denzin and Lincoln (2018) as ‘‘a situated activity that locates the observer
in the world’’(p. 43) and with an array of interpretive and material actions that
constitute qualitative research, the world becomes visible. Qualitative research with
its interpretive, naturalistic approach to the world (Denzin & Lincoln, 2018), is
conducted in natural settings to understand social phenomena based on people’s
definitions of them through analysis of people’s experiences, documents, or
interactions and communications (Flick, 2007). As a result of the critique of the
positivist idea of the existence of an observable, single reality for everyone (Braun and
Clark, 2013) qualitative research emerged with the effect of post-positivist views
including feminism, constructivism, critical approach, and post-modernism (Simsek,
2018). Qualitative methods were seen as crucial for identifying and theorizing
different constructed versions of reality and for the ways people are both constructed
by and constructors of reality (Braun& Clarke, 2013, p. 7). In qualitative research to
collect data that is sensitive to participants and settings multiple sources including

interviews, observation, and documents are used (Creswell, 2007).

Qualitative research can be experiential with an interest in collecting and interpreting
the meaning, views, perspectives, and experiences stated in the data or critical to
understand the factors affecting, and the effects of, the specific meanings or
expressions (Braun& Clark,2013). In this study, critical qualitative research was
utilized since it is driven by a desire to understand factors that are affecting and
affecting by (Braun& Clark, 2013,) religion-based child-rearing. Yin (2016)
highlights the specialized types of qualitative research such as action research,
grounded theory, case study, ethnography, and phenomenology. The method of this
research, the case study, is ‘‘an intensive study of a single case or a small number of
cases’’ (Gerring, 2017, p.28). A case which is the unit of analysis of this method can

be an individual, an organization, an incident, a decision, an action, a location
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(Denzin& Lincoln, 2018), a state or similar entities, or social groups (Gerring, 2017).
No matter how it is defined, there should be an argument seeking to describe or explain
specific phenomena. (p.27) and individuals constitute cases of research that aim to

analyze the behaviors of individuals (Gerring, 2017).

The production and reproduction of conservatism through religion-centered child-
rearing through Quran courses of PRA was the main problem of this study. Based on
this problem the case of this study was the Quran courses of PRA for children aged 4-
6 years to understand the religion-based child-rearing process in society. Thus, the unit
of analysis for this research is this group of individuals comprised of instructors and
parents. To collect data, one of the popular methods of qualitative research (Flick,
2007), semi-structured interviews were used. In this study, the common form of
interviews, which is the process of one-on-one meetings with each participant, was
preferred. Since the main concern (religion-centered child-rearing practices) was
attempted to explain by selecting the case (Quan courses of PRA for children aged 4-
6 years) to illustrate different perspectives (Creswell, 2007), the research was

conducted in a single instrumental case study.
3.2. Research Questions

The main research question of this study is about production and reproduction of
conservatism by regarding the perspectives of instructors working in Quran courses of
PRA for children aged 4-6 years and parents of children taking education in these
courses. The main research question of this study is divided into two sub questions
about the role of Quran courses and the role of family in this process. Thus, research

questions are:

1. How is conservatism produced or reproduced through religion-centered child-

rearing practices and early childhood education?

la. What roles do Quran course instructors play in child rearing practices and early

childhood education?

1b. What role does the family in child-rearing practices and early childhood education?
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3.3. Context of the Study

For the protection of the anonymity of courses, names and exact locations of courses
cannot be shared, however, the research setting should be described to provide more
detailed and concrete information about the features of Quran courses, content of the

education given these courses, and circumstances of instructors.

The research was conducted in two Quran courses affiliated with PRA in Yenimahalle
in Ankara. Therefore, the Provincial Office of Mufti and the District Office of Mufti
are responsible for them. They are part of the institution’s informal religious services
for children. Informal religious services for children consist of Quran courses for 4-6
age groups and Quran courses for 7-10 age groups. The courses where the research
has been conducted are in the first group, they provide Quran and values education for
children aged 4 to 6. According to the course list released by the District Mufti’s Office
(Yenimahalle District Mufti's Office 2023-2024 4-6 Age Quran Course List, 2023),
there are 29 Quran courses for 4-6 age group in Yenimahalle district and there will be
31 courses in the next year according to the new list (Yenimahalle District Mufti's
Office 2024-2025 4-6 Age Quran Course List, 2024). The two courses were chosen
due to their availability and crowdedness. One of the courses gives full-day education
and the other one gives both full and half-day education. In full-day education, children
are on the course from early morning to early evening (8.00 to 17.00). In half-day

courses, children are given education from early morning to midday.

The content of the curriculum is the same for all courses but in full-day education, the
course program is divided into two parts: religious studies education and values
education. In the first half of the day, children are given religious studies education
and in the second half of the day, after lunch, they are given values education. There
are also complementary achievements that are equivalent to standard preschool
educational achievements defined by the MONE and Quran education. In half-day
education, the curriculum is taught without any division at the half of the day.

According to recent regulations for Quran courses (2023-2024 Egitim-Ogretim Y1l
Kur’an Kursu Uygulama Esaslari, 2023), there are different education programs for

children aged 4 to 6 including half-day education programs with 30 or 25 hours of
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lessons per week and full day education program with 60 hours of lessons per week.
Start and end times will be decided by the provincial or district office of the mufti and
will be the same for each course, for dual education times also will be the same for all.
If it is possible in terms of the physical environment and number of pupils, classrooms
will consist of children of the same age from 4 to 6 (DIB, 2023b). The research was
conducted in the classrooms that are created according to this principle, there are
classrooms for 5-year-olds, 4-year-olds, and 6-year-olds. In one of the courses, there
are 3 classrooms; one is given full-day education and the other two are given half-day
education. The one with full-day education is for a mixed-age group of 16 students,
one of the others is for the 5-6 age group with 15 students and the last classroom is for
4-year-olds with 16 students. There are 46 students in total in the course. The other
course has 2 full-day education classrooms, one for the 4-5 age group with 16 students,
and the other for the 5-6 age group with 17 students. There are 33 students in total in
the course. Each course is established alongside a mosque and shares almost the same
courtyard as mosques. Apart from a few religious references, the preschool-like
physical settings of courses do not differ from an ordinary preschool. To give a few
examples of religious references present in courses, there is writing about the beauty
of learning the Quran and a board of cards illustrating the important moments from the
prophet's life. The study started just before Ramadan and continued during Ramadan,
thus preparations for Ramadan and its celebrations were witnessed. In each course,
Ramadan decorations that were reminiscent of traditional streets with candles were
made, and the stage was decorated with balloons, a lectern, and ornaments to have
children’s photos taken. The materials that are used in courses are decided, prepared,
and distributed by PRA, according to the recent regulation Quran Activity Books for
the 4-6 Age Group which are prepared for both instructors and pupils separately, Elif
Ba Teaching Activities Example Book for instructors, Elif Ba Book with Activities for
4 to 6 Age Groups will be used for this education (2023-2024 Egitim-Ogretim Y1l
Kur’an Kursu Uygulama Esaslari, 2023). Elif Ba is a letter sequence that shows the
phonemes and the writing system of the Arabic language (Ertem, 1995). Instructor
books provide guidelines for child development and education on values and religion.
Literary works for children (picture books) preferred in courses belong to the
institution itself or the Turkish Religious Foundation (TRF) which is also associated
with the PRA, founded in 1975 to support PRA (Uzunoglu,1994). These books focus
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on spiritual and moral development, some of them have religion-related topics like the
prophet, Allah, or religious places. Regarding RE, the approach of Quran courses is
based on the principles of the prophet focusing on humanitarian values and informing
children about Allah, worship, and the Quran with age-appropriate practices.
Providing love of Allah in children, familiarity with worship, early Quran studies, and
moral development of children besides religious development are the main concerns
of this education (Saglam, 2018). In the curriculum of courses, the topic of religious
information including prayer, praise, | love my God, my prophet, holy book, and my
religion, etc. is integrated with universal values like love and mercy, respect,
responsibility, justice, patience, and kindness and national values (Saglam, Yorulmaz,
&Kotan 2018a; Saglam, Yorulmaz, &Kotan, 2018b). Spelling, and understanding of
the Quran have been a significant part of Islamic education methodology in terms of
being a subject of education and defining education principles. Therefore, the Quran
courses for 4-6 age groups aim to make children familiar with the Quran, learn the
letters of the Quran, memorize short suras of the Quran and prayers, and have basic
religious knowledge (Yorulmaz, 2018). From this point of view, this course education
has a holistic approach by targeting all development areas of children alongside their
religious and moral development (Saglam, 2018). Children are not expected to learn
the entire Quran, according to the course curriculum, children are taught spelling and
writing of Arabic letters and pointing (Elif Ba) through games and activities and they
start to read the Quran. Basmalah, the Islamic confession of God’s oneness (Kelim-i
tevhid) and faith (Shahada, Kelime-i sehadet) are taught in courses (Saglam et
al.,2018a; Saglam et al., 2018b). Kelime-i tevhid is a sequence of words that indicates
the oneness and greatness of Allah and the prophethood as Allah’s relations with
human beings, Shahada is the first of Islam’s five pillars, it represents the witness and
acceptance of Allah as only God and Prophet Muhammed as the god’s messenger
(Celebi, 2019). Children are expected to learn and memorize 12 prayers and short
surahs and, the meanings of some prayers and surahs are given if they are accepted as
appropriate to teach while others are taught without their meanings. (Saglam et al.,

2018a; Saglam et al., 2018b).

Although education hours for children are different in courses, the working hours of

instructors are the same for all Quran courses, they work half-day, before or after noon.
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Instructors in the half-day courses are responsible for teaching the entire curriculum
while instructors in full-day classes are responsible for religious studies education or
values education according to working in morning or afternoon sections. But all
instructors are obligated to know and teach the entire curriculum, their subject can
change according to working time. For instance, one of the instructors was giving
values education while working in the afternoon section last year. This year, she is
responsible for religious studies education due to working in the morning section.
Therefore, instructors are expected to be competent in teaching different aspects of the
curriculum which is the integration of religious, moral, and standard preschool
education. They are provided and obligated to participate in the in-service training
programs on different topics regularly. It is also important that four instructors with
preschool-age children send their children to courses they work on but not to the
classes they are responsible for. It means that these instructors are also parents, and
they are looking at the Quran course not from the instructor’s perspective but also from
the parent’s perspective and support the tendency to emphasize the motherhood

features of female instructors.

3.4. Participants

The study aims to analyze religion-based child-rearing practices and early childhood
education settings. To do this research, instructors who work in Quran Courses of PRA
for children aged 4 to 6 and parents who send their children to these courses were
decided as the target population. Children's development is related to the contexts
children live within including physical environments, family and peers, neighborhood,
institutions like school, and culture (Lightfoot, et al., 2018). Bronfenbrenner’s theory
of development defines different systems that affect human development and
emphasizes the relationship between humans and immediate settings and. A
microsystem involves activities, roles, and interactions a developing individual
engages in within a specific setting characterized by distinct physical and material
features (p. 22), and settings where individuals develop face-to-face interactions like
home, classrooms, playground, religious settings, etc., are microsystems of a person.
Interactions among two or more settings in which the developing individual is actively

involved are defined as a mesosystem (p. 25) and for children, it can be the relationship
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between family and school (Bronfenbrenner, 1979). Thus, both family and Quran
courses have significance for children as their immediate environment in terms of
being familiar with religious concepts and practices. To understand the home and
course context in terms of religion-based child-rearing practices comprehensively,
both instructors and parents are selected for interviews. The sampling strategy of the
study was criterion sampling and convenience sampling. Thus, sampling required a
definition of criteria to select individuals (Creswell, 2007) and selecting individuals
who meet the required criteria considering their convenience in terms of time,
proximity, and willingness to participate (Robinson, 2013). The selection criteria were
defined as being a parent in Quran courses of the PRA or being an instructor.

The participants were reached through the District Office of Mufti. After the approval
of the Human Subjects Ethics Committee and the Provincial Office of Mufti in Ankara,
the researcher contacted the Directorate of Educational Services of Yenimahalle
Mufti’s Office, and they gave permission to do research in two Quran courses. Two
courses were chosen because of their crowdedness. Both have 4 instructors, and the
researcher reached them through their administrators. In one of them, the researcher
had a chance to talk to every instructor about their participation after explaining the
study briefly and to talk only with the administrator in the other course. six of eight
instructors agreed to participate in the study. On the other hand, parents were reached
through administrators of courses, the researcher wrote a letter that explained the study
and they sent emails to parents in both courses. Five parents agreed to take part in the
study in each course. With the participation of 16 people consisting of six instructors
and 10 parents, convenience sampling, which is the second stage of sampling, was
conducted by selecting samples according to their accessibility and availability (Yin,
2016). Gender was not among the sample selection criteria, but the gender distribution
of instructors represented the population of instructors in Quran courses, all the
participants of my study were female and in Mufti’s Office, it is said that all instructors
in the Quran courses for children at the age of 4 to 6 are female. 16 participants were
seen as appropriate for this study by considering data saturation that has widespread
acceptance as a methodological principle (Saunders et al., 2018, p. 1893). The concept
of data saturation is about the redundancy of information taken from participants since

no news or themes arise from data in thematic analysis (Braun& Clarke, 2021).
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Because of the dependence of the situation on the data set, there is no participant
number that is correct for every research (Fusch & Ness, 2015). Data saturation is
associated with the data set, and responses of participants. In this study, it was decided
that data saturation had been reached with 10 parents and six instructors because new
codes or categories did not emerge from data set. Table 1 demonstrates a summary of
information about instructors. Protecting the privacy of participants is recommended
as the ethical code of qualitative research (Yin, 2016). Therefore, all participants
including parents and instructors are given pseudonyms to provide anonymity.
Pseudonyms that are not the same as any participant's real name are chosen from a
dictionary randomly.

Table 1. Information of instructors

Participants | Background Information
(Pseudonym)

Azra -33 years old

-Master’s degree in Arabic language and literature

-bachelor's degree in religious studies

-bachelor's degree in child development

-certificate in educational sciences

-early childhood education seminars offered by PRA

-2 years of experience in adult courses and 9 years in early
childhood education

-currently teaching full curriculum (half-day course)

Buse -38 years old

-ongoing master’s education in sociology of religion
-bachelor's degree in Turkish language literature

-bachelor's degree in religious studies

-ongoing education in child development on open university
-pedagogic formation

-5 years of experience in early childhood education
-currently teaching religious knowledge (full-day course)

Ceren -47 years old

-bachelor's degree in religious studies

-hafiz

-certificate in child development from the public education center
-19 years of experience in youth and early childhood education

(8 years in PRA)

-currently teaching full curriculum (half-day course)
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Table 1 (cont’d)

Cagla -associate degree in religious affairs

-associate degree in child development

-9 years of experience in youth and adult education and 6 years in
early childhood education

-currently teaching religious knowledge (full-day course)

Deniz -31 years old

-bachelor's degree in religious studies

-certificate in child development from the public education center
-6 years of experience in early childhood education

-currently teaching values education (full-day course)

Elif -38 years old

-ongoing Master’s in the sociology of religion

-bachelor's degrees in religious studies

-pedagogic formation

-12 years of experience in adult courses and 5 years in early years
-currently teaching values education (full-day course)

The instructor sample of the study consists of 6 instructors whose age range is between
31to 47. Years of experience of instructors differ greatly from 5 to 19. They are female
due to the policy of PRA, all instructors in other courses belonging to the institution
are in the same position. The questions that are asked to instructors are the same for

each of them while they have similar content to the questions that are asked to parents.

Instructors have education in the field of religious studies and early childhood
education at different levels. According to recent regulations for the appointment of
preachers, Quran course instructors, imams, muezzins (Vaizlik, Kur’an Kursu
Ogreticiligi, Imam-Hatiplik Ve Miiezzin Kayymmlik Kadrolarina Atama Ve Bu
Kadrolarin Kariyer Basamaklarinda Yiikselme Yonetmeligi, 2011) instructors in all
levels from children to adult education should graduate at least IHHSs and receive
designated score from professional information exam to apply oral exam for
appointment. According to recent regulation for Quran courses (2023-2024 Egitim-
Osretim Yili Kur’an Kursu Uygulama Esaslari, 2023) appointed instructors are
expected to have a certificate given by the General Directorate of Lifelong Learning
in the field of child development and degree at the field of child development and

education are not expected this certificate or instructors who already have education
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who have bachelor degree can work without this certificate, provided that they will
receive the certificate in this academic year. Therefore, instructors in this study differ
in educational background. The gender distribution of parents is the same with
instructors, all of them are female. One of the administrators mentioned the difficulty
of reaching fathers. All parents are also married, the summary of information about
parents is represented in Table 2 .

Table 2. Information of parents

Participants | Personal Information

Filiz -35 years old

-mathematics teacher

-ongoing master’s in mathematics education
-have 2 children, 1 in a Quran course

Gamze -38 years old

-housewife

-bachelor's degree in food engineering

-have three children, 1 in an IHS, 1 in a Quran course

Helin -36 years old

-vocational teacher in an IHHS

-married

-ongoing university education in psychology
-two children, 1 in a Quran course

Irem -40 years old

-housewife

-bachelor's degree in religious studies (open university)

-ongoing open university education in Turkish language and
literature

-have 3 children, 2 in IHSs and 1 in a Quran course

Jale -34 years old

-landscape architect (currently not working)

-bachelor's degree in both landscape architecture and anthropology
-1 child in a Quran course

Karsu -37 years old

-housewife

-bachelor's degree in sociology

-ongoing master’s in psychology

-have 3 children, 2 in IHSs, and 1in a Quran course
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Table 2 (cont’d)

Leyla -30 years old

-housewife

-high school graduate

-have 2 children, 1 in IHS, 1 in a Quran course

Mine -40 years old

-Quran course instructor in the PRA
-bachelor’s degree in religious studies
-ongoing master’s in religious studies
-have 2 children, 1 in a Quran course

Nazl -35 years old

-housewife

-bachelor’s degree in Arabic language
-have 1 child in a Quran course

Olcay -41 years old

-mathematics teacher

-master’s degree in mathematics
-have 1 child in a Quran course

There are 10 parents (all female) in the parents’ sample of the study and the number
of children they have varies from 1 to 3. They have been asked the same question, and
this set of questions has also similar content to the set of questions that are asked to
instructors. The age range of parents in this sample is between 30 to 41 and they differ
in educational and professional backgrounds.

3.5. Data Collection
3.5.1. Data Collection Method

One of the common ways of data collection in qualitative research is interviewing by
allowing interviewers to understand people’s points of view (Creswell, 2016). To have
expressions of participants free from the researcher’s perspective and influence, and
to enable participants to construct their responses, open-ended questions and responses
are used in qualitative research (Creswell, 2015). There are different modes and types
of interviewing, the modes of interviewing refer to the format of conducting while
types refer to the form of organization. The modes of interviewing are face-to-face
synchronous online chat, email, and telephone (Gibson& Brown, 2009). This process

can be done through one-on-one interviews with only one participant at a time or focus
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group interviews to understand the shared perspectives of a group of individuals
(Creswell, 2015). The types of interviews are structured, semi-structured, and
unstructured interviews. Structured interviews consist of predefined and pre ordered
questions that are asked with the same sequence and wording to all participants. Semi-
structured interviews have key themes and questions but allow flexible order and
wording according to the context. Unstructured interviews consist of non-predefined

questions about the issue of research (Gibson & Brown, 2009).

In this study, semi-structured interviews were utilized for data collection, and face-to-
face interviews with one participant at a time were preferred. Two semi-structured
interview forms that have similar concepts were used with instructors and parents.
Although they do not include the same questions, they are formed according to the
same topic. The interview questions were developed to collect information about the
reproduction of conservative thoughts and religion-based child-rearing practices in
both home settings and course settings and they were gathered under some specific
terms for it. The interview questions for instructors (APPENDIX B) were grouped
under the title of the course-instructorness (kurs-6greticilik), curriculum (miifredat),
conservative school culture (muhafazakar okul kiltiiri), and family-course relations
(kurs-aile iligkileri). The interview questions for parents (APPENDIX C) were
grouped under the title of parenting (ebeveynlik), conservative family culture
(muhafazakar okul kultiiri), values and religious practices (degerler ve dini pratikler),
and education (egitim). Through these questions, the importance of RE in the early
years and what is transmitted to children according to instructors and parents were

aimed to understand.

3.5.2. Data Collection Procedure

The interview questions were shared with four experts for their opinions after several
revisions under the supervision of the advisor. Two of the experts are associated
professors in the early childhood department of a state university, and two of the
experts are assistant professors in the educational sciences department of two state
universities. The two interview guidelines -one for instructors and one for parents-
took their final form in accordance with their comments. The final version of the
question settings was sent to the approval of the Human Subjects Ethics Committee
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(HSEC) at METU and the required permissions were obtained from the Provincial
Office of Mufti in Ankara after the approval of the committee. The interview process
was started with the consent of the Office of Mufti. Before the actual interviews, pilot
interviews were not done due to the limitation of the number of participants. However,
in the process of interview questions preparation, the researcher was taking a
qualitative research class from the sociology department at METU and was assigned
to conduct interviews. The researcher prepared interview questions related to the topic
for the assignment, and they were revised by the professor of the class. Although it
was not an exact pilot study of the research, interviews were conducted with 7 parents
who sent their children to Quran Courses of PRA for children at the age of 4 to 6 before
by using quite similar questions that were prepared with similar concepts. This
assignment gives the researcher a more comprehensive understanding of the key
concepts. The key characteristics and values of qualitative interviews defined by
Ravitch and Carl (2016) are ‘‘relational, contextual/ contextualized, non-evaluative,
person-centered, temporal, partial, subjective, and nonneutral’’ (p. 153). Interviews
were conducted by paying attention to these key characteristics. The interview process
requires reciprocity and trust between the researcher and participants (relational) with
the pursuit of understanding people without judging or evaluating them (non-
evaluative) and putting the participants and their experiences in the focal point
(person-centered). Interviews are conducted in complex ecosystems of participants
(contextual) in a particular moment in time that affects what is shared (temporal), and
the researcher should be aware of the effects of what is happening in her/his life during
the interview process (partial). Since interviews aim to understand people’s
perspectives and experiences, they are subjective and unneutral (Ravitch & Carl,
2016). Instructors are reached personally via the District Office of Mufti, and parents,
and participants are reached through emails that are written by the researchers and sent
by the administrators. All participants signed the consent form (APPENDIX D) before
their interviews. 4 out of 6 instructor interviews and 7 out of 10 parent interviews were
recorded with the approval of participants. Interviews of participants who did not
permit audio recording were conducted by taking notes manually. The interviews were
prepared and conducted in the Turkish language since it is the native language of all
participants. Interviews with both instructors and parents were conducted inside the

courses and meeting rooms. The places were selected by considering their suitability
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for instructors, and proximity for parents. Meeting outside could not be a proper option
because the research was conducted in the time of Ramadan. This situation, being
inside of the courses, helped the researcher to make a trace of observations of the
course environment and some daily school activities like lunchtime, the prayers for
meals, individual Quran lessons, Ramadan preparations, and celebrations, since
observation within the course and classroom environments was not allowed. The
interview process started before Ramadan and continued during Ramadan, thus

preparations and celebration with traditional drums were observed.

Alongside the interviews, a review of documents was conducted at a basic level to
obtain further information about the organization of the research setting and to make
contributions to the literature section of the research. A researcher can benefit from
existing documents that are significant resources of context and history to have
adeeper understanding of the study area by providing additional data and a form of
data triangulation (Ravitch & Carl, 2016). It was not a systematic document analysis
but for the educational content and practices of Quran courses, policies, and goals of
the institution for courses, the appointment and working conditions of instructors,
official documents like training materials, mission statements, and regulations, and

popular documents like blogs, newspapers (Ravitch & Carl, 2016) were reviewed.

3.6. Data Analysis

For analyzing qualitative data collected through semi-structured interviews with
instructors working in Quran courses for 4-6 age group children and parents sending
their young children to Quran courses, the thematic analysis method was used. Gibson
and Brown (2009) state that thematic analysis indicates analyzing data by focusing on
‘‘commonalities, relationships, and differences across a data set’’ (p.127) to search for
clustered themes in the data. Yin (2016) identifies five phases of the cycle for analysis,
these are (1) compiling, (2) disassembling, (3) reassembling, (4) interpreting, and (5)
concluding (p.185). Similarly, Creswell and Creswell (2018) define phases of data
analysis as preparation and organization of the data for analysis, reading all the data,
coding all the data, construction of a description and themes, and lastly representation
of description and themes. In this research, data were analyzed along similar lines. The

auditory data from recorded interviews and notes taken from unrecorded interviews
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were transcribed by the researcher and read multiple times. The analysis continued
with the coding of transcribed text. Code is a word or short phrase that gives a
summary or essence of the data portion, the process of coding involves organizing and
categorizing codes according to their similarities (Saldana, 2013). According to
Creswell (2016), coding involves transcribing data, reading each text, and coding
them, listing all codes, grouping the codes against redundancy and overlap, and writing
themes. Thus, all codes are listed and grouped after the coding of all text in this study.
In this study, the inductive coding approach is preferred, it means that codes are
developed directly from data. Direct phases or themes are used to develop codes rather
than theoretical frames (Linneberg & Korsgaard, 2019, p. 263). Saldana (2013) defines
two cycles of coding in data analysis, in the first cycle, the data is divided to analyze.
In the first cycle of this study, attribute coding that is about identifying descriptive
information was preferred to provide demographic information of participants and in
vivo coding by using short phrases directly from actual language in participants’
responses was used (Strauss, 1987, p. 33). After this process, codes are organized and
categorized. With the second cycle of coding a sense of categorical, thematic, and
conceptual organization from the codes of the first cycle is aimed. For this, focused
coding which is a following process of in vivo coding was preferred to form the most
apparent and proper categories for data by looking for codes that are important and
mentioned frequently (Saldana, 2013). During this process, themes from coded data
and categorizations emerged. The theme is the outcome of coding, categorization, or
analytic reflection (Saldana, 2013, p.14). The themes were constructed from what
participants shared opinions through interpretations of the researcher. Themes of the

study divided into three groups; parents, instructors, and all participants themes are:
1.The theme of parents is religious identity
2.The theme of instructors is being a religion instructor as an identity form

3.Themes of all participants are religion-centered child-rearing and shaping

character

Themes, categories, and codes will be mentioned in the following section, findings.

Since the study is a master thesis with a relatively low number of participants(16
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individuals) coding and thematic analysis of the data were done manually by the
researcher (Saldana, 2013), the virtual assistance of an artificial intelligence tool,
ChatGPT, was utilized in some portions of the data. ChatGPT was used as an assistant
researcher it the process of coding and constructing themes. Firstly, some information
including the summary of the research, purpose of research, and its questions, and
information about participants who were interviewed with was shared with the tool.
Secondly, it was asked to do coding for thematic analysis from the shared short
passages from participants’ answers. The same passages were also analyzed by the
researcher. The tool was asked to develop some themes from given codes. Lastly, these
two sets of codes and themes that are constructed by the researcher and the tools were
compared and used for thematic analysis. Figure 1. shows the example of coding
process with ChatGPT.

@  Text Segment

“Ama dini temelli egitimle biliylyen gocukdann ahlaken, sorun gizme beceriler ya da sile hayan

bakinindan daha iyi elacaklarin digdndyorum.”

Themes and Codes

1. Benefits of Religious Education (Din Temelli Egitimin Faydalari):

» Code: "Moral Development”
#  Details: Belief that religious education fosters moral development.
» Code: "Problem-Solving Skills®
»  Details: Belief that religious education enhances problem-sclving skills.
» Code: "Family Life Improvement”

»  Details: Belief that religious education positively impacts family lifz.

Coded Text

®  Text: "Ama dini temelli egitimle bdylyen gocuklann ahlaken, sorun ¢Szme bacerileri ya da aile

hayat bakimindan daha iyi olacaklanm disdndyorum.”
*  Themes:
#  Benefits of Religious Education [Din Temelli Egitimin Faydalan)
» Code: "Moral Development”
» Code: "Problem-Solving Skills®

» Code: "Family Life Improvement”

Explanation

= Benefits of Religious Education (Din Temelli Egitimin Faydalan): This thems capturss the
perceived sdvantages of religious-based education on various aspects of a child’s development
and life.

» Code: "Moral Development™ Emphasizes the belief that religious education contributes to
the moral development of children.

» Code: "Problem-Solving Skills™: Suggests that religious education enhances children's

ahilities to solve problems.

& Code: "Family Life Improvement™: Indicates the belief that religious education leads o

better family life dynamics.

Figure 1. Coding with ChatGPT
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3.7. The Role of the Researcher

In qualitative research subjectivity and reflectivity are valued. Research is a subjective
process in which researchers bring their experiences, perspectives, and conjectures
(Braun and Clark, 2013). Reflectivity as one of the central themes of qualitative
inquiry (Patton, 2015, p. 568) indicates the reflection of the knowledge produced in
the research and the role of the researcher in that process. The reflection of the research
process and tools is functional reflectivity and the reflection of the researcher in the
study is personal reflectivity. (Braun & Clark, 2013). According to Patton (2015),
reflectivity is about the self-observation of the researchers by asking what they know,

how they know, and how their perspective is shaped.

The role of the researcher is a significant consideration in qualitative research since its
primary instrument is the researcher (Ravitch & Carl, 2016), and the definition of the
researcher’s values, perceptions, and experiences becomes a requirement (Creswell &
Creswell, 2018). Therefore, it is important to define my role as a researcher by

considering my experiences, knowledge, and perception.

| graduated from early childhood education and was interested in early childhood
education policies. When I started my master’s degree, 1 wasn't sure what I should
study in this field. There were people around me sending their preschool-aged children
to Quran courses and these education settings were mentioned in educational research
documents. | started to search for preschools with RE since they were becoming a

widespread alternative education approach.

I come from a conservative and religious nuclear family with devoutly religious
relatives who are part of religious communities (cemaatler). They gave Quran
education in Quran courses and participated in religious conversations while their
children were sent to courses to learn the Quran and be hafiz. | had RE experiences in
PRA’s summer Quran courses in mosques when I was in primary school, at that time
RE in early childhood was not allowed by the state. Thus, my systematic RE did not
start until I was around 10 years old except for religious practices, and religion-related
traditions | saw in my family environment like Ramadan and holy days. | remember

learning Elif Ba and starting to read the Quran every summer until school started and
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starting again the next year. Later, private preschools giving RE called infant schools
became popular in my neighborhood, and many conservative, religious families began
to send their children to those schools. During my university education, state-
controlled religious early childhood education, and Quran courses of PRA for 4-6 age
group children were becoming increasingly common among my acquaintances and
relatives. So, | have experienced and observed RE within the family and Quran course

settings.

When | started to conduct interviews, | was aware of the effect of my identity. Thus, I
was careful to preserve my neutrality as a researcher, | paid attention to using neutral
language and avoided religious references as much as possible. When | brought to my
experiences, my education in the field of early childhood education, observations on
religion-based child rearing, and loudly desired aspiration of raising pious generations
together the research was designed. | came up with a research question that aimed to

understand the relation between religion-based child rearing and conservatism.
3.8. Trustworthiness

Validity in qualitative research also refers to trustworthiness indicating that the
researcher confirms the accuracy of the findings that are faithful to what participants
shared, in other terms, it demonstrates the quality and the rigor of the study (Ravitch&
Carl, 2016, p.188). Several methods are recommended to check the accuracy of
findings, such as triangulation, member checking, using rich, thick descriptions, and

peer debriefing (Creswell & Creswell, 2018).

To ensure the trustworthiness of the study some of these methods were followed since
identifying and discussing multiple procedures are recommended for research
(Creswell & Creswell, 2018). Transcriptions of their interviews were shared with one
parent and one instructor for accuracy, after that codes and themes were shared with
the same participants for the process of member checking. The researcher minded
giving detailed information about research settings to provide rich descriptions. For
peer debriefing, the codes and themes were reviewed by the advisor of the researcher
who studies reproduction theories. Coding of the transcripts of four participants was

requested by the advisor for cross-checking or intercoder agreement.
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3.9. Limitations

There are two limitations of this study that are related to data collection procedures.
The first limitation was the absence of the pilot study which was recommended before
the actual study since it is useful for reviewing and correcting different aspects of the
final version of the study (Yin, 2016). The researcher had personal contact with people
neither working in Quran courses for 4-6 age nor currently sending their children to
these courses. The PRA did not allow the researcher to conduct interviews before the
approval of the Human Subjects Ethics Committee (HSEC) which requires the last
version of the study. The limited number of participants was another reason for not

conducting a pilot study.

The second and last limitation was the absence of field observation. Multiple sources
of information like observation, interviews, and document analysis are used for in-
depth data collection in qualitative research (Yin, 2016). In this research observations
within classrooms were planned to use a source of data but, the PRA and instructors
did not allow the researcher to be in the classroom or course except during interview
times. Thus, interviews were the only source of data except for a basic-level document

review.
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CHAPTER 4

RESULTS

/ a) religious faith

Parents — 1) Religious Identity of Parents —b) the organization of daily life based

\ on religion

¢) the importance of the prophet

a) convenient
work environment

Instructors —» 1) Being a religion instructor as an identity form — b) a culture of service
C) the role of the instructor
a) appropriate RE

1) Religion-centered child-rearingZ_y. b) religion in daily lives of children

e

C)the importance of early years
All participants
\ ) /V a ) religious and national identity
2) Shaping character

b) moral development

Figure 2. Themes and categories

This chapter of the study results revealed from the thematic analysis of the data

collected through semi-structured interviews with parents and instructors will be

mentioned. Since two groups of people are interviewed with similar but different sets

of questions focusing on the religion-centered child-rearing process, some themes are

special to one group of people along with themes shared by all participants. It means

that themes emerged from the analysis of parents’ or instructor’s interviews only while

others are joint themes of parents and instructors.

This study aims to understand the religion-centered child-rearing process by focusing

on Quran courses of the PRA for children aged 4-6 years and also the production and
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reproduction of religious conservatism. As Figure 2 demonstrates, the data analysis
revealed a theme for each group and 2 themes for all participants. The theme of the
parents is religious identity, and subthemes are a) religious faith, b) the organization
of daily life based on religion, and c¢) the importance of the prophet. For instructors,
the theme is being a religion instructor as an identity form and subthemes are a) a
convenient work environment, b) a culture of service, and c)the role of the instructor.
The common themes that emerged for these two groups of interviewees are 1) religion-
centered child-rearing with sub-themes of a) appropriate RE, b) religion in the daily
lives of children, and c) the importance of early years and 2) shaping character with
sub-themes of a) moral development and b) religious and national identity.
Throughout this chapter, the statements that are related to these themes will be
presented with the information of people who say their pseudonyms to indicate that

they are parents or instructors; there will be P letter for parents and | for instructors.
4.1. Theme 1:Religious Identity of Parents

Religious belief as a significant part of people’s identity definition influences their
ways of thinking, living, and parenting. The analysis of this theme is provided based
on interviews with parents who send their young children to Quran courses of the PRA.
Religion-related experiences of parents are structured over the theme of religious
identity. Parents define the importance of religion in their lives in terms of their faith,
life preferences, parenting, and the prophet's guidance. Thus, the religious identity of

parents and its reflection on their lives generate the main discussion of this section.
4.1.1. Subtheme 1: Religious Faith

Under this subtheme, the people’s understanding of religious faith is aimed to be
explained by analyzing their definition of religion. When the meaning of religious faith
for people happens to be questioned, the importance of belief for people’s lives, how
it is at the center of everything, its influences, and how it regulates their thoughts.
Thus, three categories emerged from these answers: the fundamental importance of

belief, the pleasure of being Muslim, and belief as a source of power.

The fundamental importance of belief stems from the fact that it is at the center of

everything and is accepted as an indispensable part of people's identities. Participants
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mention the priority of their religious beliefs in their lives which are accepted as tests
of God and emphasize the afterlife:

The importance of religion... for me, it is my reason for coming to life, what can I say
more? It is all | can care about at first anyway, since our purpose in coming to this
world is a test, thank God, I look at it a little differently because | was raised with this
sensitivity, so | care more, at first it is in the center.

[Dinin 6nemi... hayata gelis sebebim zaten benim icin, daha ne diyebilirim? 1k basta
Onemseyebilecegim tek sey zaten, bu diinyaya gelis amacimiz bir imtihan oldugu igin
cok siikiir ki bu hassasiyetle biiylitiildiigiim i¢in biraz daha farkli bakiyorum, daha
Onemsiyorum yani, ilk basta merkezde o var.] (Leyla, P)

This central role of religion makes it a necessity or need for people. Participants define
their faith as an identity and influence their actions:

(While pointing out her religious belief) I can say that it is my identity. So, Islam is
indispensable for me. Because | believe, in my belief, this life will end and everything
| planted, everything | did in this life will come back to me one by one in the afterlife.
And |, as a human, as a mother, as a daughter, as a servant, | want to give this account
easily.

[(Dini inancini isaret ederek) benim hayatimdaki kimligim diyebilirim. Yani islamiyet
olmazsa olmazim. Ciinkii ben inantyorum ki benim inancima gore bu yasam bitecek
ve bu yasamda ektigim her sey, yaptigim her sey obiir diinyada benim karsimdan tek
tek ¢ikacak. Ve ben insan olarak, anne olarak, evlat olarak, kul olarak bu hesabi1 kolay
vermek istiyorum.] (Irem, P)

Religion is a must, like bread or water for me. It regulates my social and emotional
life. Throughout history, humankind has always felt the need to believe in something.
Belief in God, belief in the afterlife, the need to pray are such needs for me too.

[Din olmazsa olmazim, ekmek gibi su gibi benim igin. Sosyal ve duygusal hayatimi
diizenliyor. Insanlik tarih boyunca hep bir seye inanma ihtiyac1 duymus. Allah inanci,
ahiret inanci, dua etme ihtiyaci benim i¢in de bdyle bir ihtiyag.] (Jale, P)

Participants mention not only the importance of religion but also the pleasure of being
Muslim. They indicate that this pleasure is related to the happiness they feel from their
faith and the characteristics of Islam. According to them, Islam is the most proper
version of religion for regulating people’s minds, and answering their every question
and need:

So, it is at the center of our lives in every sense. It is at the center of our lives in every
sense, in terms of cleanliness, respect, and personal care. | really do not want to think
about what kind of people we would be if we did not have our religion. | really love
religion, let me put it that way. I'm glad I'm a Muslim, I'm glad we have our Islam
religion.

[Yani hayatimizin merkezinde her anlamda. Temizlik anlaminda, saygi anlaminda,
kisisel bakim anlaminda her anlamda hayatimizin merkezinde. Ben gergekten dinimiz
olmasaydi nasil insanlar olurduk diisiinmek istemiyorum yani. Dini gercekten ¢ok
seviyorum dyle sdyleyeyim. Iyi ki Miisliimanim, iyi ki Islam dinimiz var diyorum.]
(Olcay, P)

Islam is a universal religion. So, I am not saying, it is a phase brought about by the
last prophet, it is the final point. But of course, it is not that this point cannot be

70



expanded with jurisprudential issues. The religion of Islam answers to all the
problems that people need during their development phase. Thus, | feel lucky in my
religious position, to have the religion that | should have.

[Islam dini 4lemsiimul bir din. Yani son peygamberin getirdigi bir evre demiyorum,
son nokta. Ama bu nokta tabii ki ictihadi meselelerle genisletilebilemez degil.
Insanlarin gelisim evresinde ihtiyac1 olan sikintilarinin tamamina Islam dini cevap
verir. Dolayisiyla inangsal pozisyonda yani en olmasi gereken dine sahip oldugum
icin kendimi sansli hissediyorum.] (Mine, P)

The pleasure of religion is also related to the idea of believing in something bigger
than people, more powerful, and knowing what is best for them. The category of belief
as a source of power emerged from this idea. Participants indicate that religion, the
belief in God, and the afterlife make things easier for them. According to them, it gives
the power to handle some situations since they believe that God knows better:

There must be that belief, that faith, that love of God, the fear of God, the presence of
someone, that there is a power above you, and the pleasure and comfort of
surrendering to that power. A place where you can take shelter when you are
desperate when you are a sinner, a place where you can take shelter when you cannot
tell anyone... So, what do my friends who do not believe in God do? Well done.
Because when | cannot make it, do it, | say, Lord, you have wisdom, I say there is
something and I solve the problem.

[Temelde olmali o inang, o iman, o Allah sevgisi, Allah korkusu, birinin varligi,
senden {stlinde bir giiciin oldugu ve o giice teslim olmanin verdigi haz, rahatlik.
Caresiz  oldugunda, gilinahkdr oldugunda sigmacagin bir kapi, kimseye
anlatamadiginda sigmacagmn bir kapi...O ylizden o inanmayan arkadaslarim ne
yapiyorlar? Helal olsun yani. Ciinkii ben baktim basaramiyorum, beceremiyorum,
Rabbim bir hikmetin vardir diyorum, bir sey vardir diyorum ve problemi ¢dziiyorum. ]
(Filiz, P)

Religion is the meaning of life for me. Without religion, it is hard to find the strength
and ability to tolerate. For example, belief in the afterlife keeps me from making
mistakes and I know that everyone will be rewarded for what they have done.

[Din hayatin anlami benim i¢in. Din olmadiginda dayanma giicii ve tahammiil
edebilme yetisi bulmak c¢ok zor. Mesela ahiret inanci hem beni tutuyor yanlis
yapmaktan hem de herkesin yaptiklarinin karsiligini alacagini biliyorum.] (Helin, P)

Participants also highlighted the regulatory power of religion over people’s thoughts.
They state that religious rules have positive effects on the organization of their lives,
principles, and actions:

For me personally, | think it puts my life in order very well. For example, it prohibits
gossip. But what happens when we do? You know, when we do, other than sin, it causes
a lot of confusion. We become overwhelmed or chaos ensues. Or the person we
gossiped about may go and tell someone else. For example, | think you have put it in
order even in this. | can say that it is the most important thing that puts my life in
order.

[Bireysel olarak benim i¢in, yani benim hayatimi ¢ok giizel diizene soktugunu
diistinliyorum. Mesela dedikoduyu yasakliyor. Fakat iste yaptigimiz zaman ne oluyor?
Hani giinahin haricinde sey yapiyoruz ya bir siirii kafa karigiklig1 oluyor. Bunaliyoruz
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ya da kargasa ¢ikiyor. Ya da dedikodu yaptigimiz kisi baskasina gidip soyleyebiliyor.
Mesela bunda bile bir diizene soktugunu diisiiniiyorum. Benim i¢in hayati diizene
sokan en onemli sey diyebilirim.] (Karsu, P)

Religion is a way of life. In every area, in terms of economic or social, in general
terms, it puts my life in order.

[Din bir yagam bi¢imi. Her alanda, ekonomik olsun, sosyal hayat olsun genel anlamda
hayatimi diizene sokuyor.] (Nazli, P)

All these concepts mentioned above are correlated with the importance of religion for
people, take place in participants’ lives differently, and reflect their approach towards
the concept of religion, Islam, and God at the same time. Religion is at the center of
participants’ lives as a source of power, pleasure, and strength. The strength of
religious belief is related to the subjective well-being of individuals. This is related to
the attendance of religious activities, meanings, and values that are provided by the
religion and religious communities as a source of power (Coldn-Baco, 2010).
According to parents, religion provides resistance in difficult situations and meaning
to people’s lives by giving the image of God who is strong and capable of doing
everything. In this study, the strength of religious belief is also related to the daily lives

of participants since they organize their lives according to its rules.

4.1.2. Subtheme 2: The Organization of Life Based on Religion

As mentioned above, religion has regulatory power over people, but it is not limited
to their thoughts. It also affects people’s actions. During the interviews, the influence
of religion in the participants' lives was questioned and results demonstrate that it
occupies quite a large space in their lives. Participants define religion as a lifestyle that
is designed by religious rules and practices:

Religion is our way of life. It is important for us that we try to build every moment of
our lives in line with our Lord's consent and within the framework of the rules he has
set. For us, religion is not such a separate thing. It is not like there is religion here
but not there. According to him, every moment, every second of our lives, when we go
to bed and when we wake up, is framed by this.

[Din bizim yasam bigimimiz. Bizim i¢in dnemi Rabbimizin rizasinin dogrultusunda,
O'nun koydugu kurallar ¢ergevesinde hayatimizi her anini ona gore insa etmeye
calisiyoruz. Bizim i¢in din boyle ayri bir sey degil. Surada din var da burada yok gibi
bir durum s6z konusu degil. Hayatimizin her ani, her saniyesi yatarken, kalkarken
bununla giziliyor gergevesi ona gore.] (Gamze, P)

Religion is very central to our lives, appearance, and worship are shaped accordingly.

Thanks to religion, I am more forgiving in my relationships. It does not affect our
activities, but I do not go to a tavern for example. Of course, my circle of friends is
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shaped in line with my beliefs, but | don't have any discrimination, the important thing
is that the person | meet is human and conscientious. Sure, my very close friends are
people who are more similar to me and close to me.

[Din hayatimizin ¢ok merkezinde, kilik kiyafet, ibadetler ona gore sekilleniyor,
iliskilerimde daha affediciyim din sayesinde. Aktivitelerimizi ¢ok etkilemiyor ama bir
bara, bir meyhaneye gitmiyorum mesela. illaki arkadas cevrem de inanglarim
dogrultusunda sekilleniyor ama bir ayrimim yok dnemli olan kargimdaki kisinin insan
olmasi, vicdanl olmasi. Tabi ¢ok yakin arkadaslarim daha bana benzeyen, yakin
insanlar.] (Helin, P)

But religion is everywhere in our lives; eating, how we bathe, and even nail cutting
has something to do with it.

[Ama din hayatimizin her yerinde yani, yeme-igme, nasil banyo yapariz, tirnak
kesmenin bile bir seyi var.] (Filiz, P)

As can be seen from these explanations, participants’ religious beliefs have a huge
effect on lives in terms of their daily routines, social preferences, family lives, and
relations. Thus, this sub theme appears in three categories: daily routine according to

religious practices, social and economic life, and parenting.

Daily routine according to religious practices emerged from participants' similar
responses regarding religious practices and their influence. During the interviews, all
participants (parents) stated that they fulfilled their daily religious duties, they fast.
Many of them also added that they read the Quran or different religious books:

So, our daily duties because there is no hypocrisy in obligations. | perform my prayers
alhamdulillah, here comes our month of Ramadan. Apart from that, | pay attention to
reading the Holy Quran. But read tafsir along with it. From the life of our Prophet,
from the lives of the companions. But of course, we also read many different books.
[Yani gilinliik vecibelerimiz ¢iinkii vecibelerde riya olmaz. Namazlarimi kiliyorum
elhamdiilillah, iste Ramazan ayimiz geliyor. Onun disinda Kur'an-1 Kerim okumaya
dikkat ediyorum. Ama yaninda tefsir okumaya. Peygamber Efendimizin hayatindan,
sahabe hayatlarindan. Ama tabii bunun yaninda baska cok farkli kitaplar da
okuyoruz.] (Irem, P)

(While mentioning religious practices) Of course, the answer to this question is that
a Muslim must fulfill all the obligations regarding how they are stated in the Holy
Quran. So, when we say religious ritual, of course, it is prayer, fasting, obligatory
alms, pilgrimage if possible, or other conditions.

[(Yaptig1 ibadetlerden bahsederek)Tabi ki bunun cevabi Misliiman olan birinin
Kur'an-1 Kerim'deki gecen yoniiyle farzlarm tamamini yerine getirmesidir. Yani dini
ritdel derken tabi ki bu namazdir, orugtur, zekattir, eger imkan olduysa hacdir veya
diger sartlardir.] (Mine, P)

Worships and other religious rules are an important part of participants' daily routines,
some of them indicate that they organize their daily lives according to prayer times:
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My life is according to prayer times, | act according to prayer times. My day starts
with morning prayer, | have some programs according to prayer times, and | have
courses and training, and | attend these. | attend such courses as tafsir lessons and
hadith lessons. Within the family, we sometimes sit and talk about small stories and
short stories. My eldest son is going to scouting, in a course where they do something
from an Islamic perspective. For example, he has been going for two weeks now, he
has been involved in a project to perform the five daily prayers, something new has
happened with it, a new bulletin has been opened in our house, and there have been
actions to encourage my son to pray if you ask anything.

[Hayatim namaz vakitlerine gore, namaz vakitlerine gore hareket ediyorum
hayatimda. Sabah namaziyla hayatim bashiyor bu sekilde namaz vakitlerine gore
programlarim var, gittigim kurslar, egitimler var, onlara katiltyorum. Tefsir dersi,
hadis dersi gibi ¢esitli kurslara gidiyorum. Aile icinde de ufak ¢apl kissalar, hikayeler
seklinde bazen oturup konusuyoruz. Biiyiikk oglum izcilige gidiyor bir kursla, kurs
biraz Islami bakis agistyla bir seyler yapiyorlar. Mesela kag haftadir, iki haftadir
gidiyor, su an beg vakit namazini kilma projeleri var ona dahil oldu, onunla yeni bir
sey oldu, yeni bir biilten agildi evimizde, oglumu da namaza tesgvik edici hareketler
oldu yeni bir sey sorarsaniz.] (Leyla, P)

My daily prayers are | pray, | fast, | read the Quran. For example, | organize my day
according to prayer times.

[Giinliik ibadetler iste namaz kiliyorum, orug¢ tutuyorum, Kur’an okuyorum. Mesela
giniimi namaz vakitlerine gore dizenliyorum.] (Nazli, P)

So, like this, getting up early in the morning, | try not to go to bed after morning
prayer. That means | have free time mentally. | am having a good time. Getting up
early, getting my work done early.

[Yani soyle, sabah erken kalkmak, sabah namazindan sonra yatmamaya Ozen
gosteriyorum. O da benim zihinsel olarak da zihin olarak da agik bir vaktim oluyor.
Giizel bir vaktim oluyor. Erken kalkmak, islerimi erken yoluna koymak.] (irem, P)

Participants do not confine their perception of worship to some religious rituals like
praying or fasting, almost all of their actions including charity work, clothing, and
shopping options are related to their religious beliefs. Therefore, the category of social
and economic preferences involves other religion-related social and cultural life
choices of participants. While mentioning what they do as religious rituals, Karsu and
Jale mention helping others, alms, smiling, and being kind or merciful alongside
worship:

So, these are the obligations, of course, especially. But of course, we try to do non-
obligatory things. For example, caressing the head of an orphan and greeting him. |
think these are very special too. You know, the obligatory acts of course are to pray
to fast, to give obligatory alms, and what we don't actually know about is giving alms.
For example, socially, I believe this. | think that if alms were really given to them by
such rich people or by good people today, there would not be many poor people left
in our country. We try to do these as much as we can.

[Yani bunlar farzlar tabii ki 6zellikle. Ama nafileleri de yapmaya ¢alistyoruz tabii ki.
Mesela bir yetim basi oksamak, selam vermek. Bunlarin da ¢ok 6zel oldugunu
diisiiniiyorum. Hani farzlardan tabii ki namaz kilmak, orug¢ tutmak, zekat vermek ve
aslinda bilmedigimiz mesela sadaka olayimiz. Mesela toplumsal olarak suna
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inantyorum. Sadaka ger¢ekten bu kadar zenginler tarafindan verilseydi ya da bugiin
iyi olanlar tarafindan iilkemizde ¢ok da fakirin kalmayacagini diisliniiyorum. Bunlari
da yapmaya ¢alisiyoruz elimizden geldigince.] (Karsu, P)

In fact, worship is prayer, | try to read the Quran, | fast, we sacrifice an animal for
God, and we try to give alms. | also care about things that are not exactly like worship;
honesty, being cheerful, and smiling are sunnah.

[Aslinda ibadetler namaz, Kur’an okumaya calistyorum, oru¢ tutuyorum, kurban
kesiyoruz, sadaka vermeye c¢alisiyoruz. Ben bir de tam olarak ibadet gibi olmayan
seyleri onemsiyorum iste diiriistliikk, giiler yilizlii olmak, tebessiim etmek silinnettir.]
(Jale, P)

Filiz, who is a math teacher, indicates how her faith affects her profession:

| pray, | hope it will be accepted. | am fasting. Apart from that, | am careful to give
alms. Sometimes, for example, I remove a stone from the road for the sake of Allah.
So, maybe I'll get off with it. You know, there are stories like that. Well, | caress my
head and smile. Being compassionate towards students, towards my own students. Not
making it difficult, making it easier, and everything. Because mathematics is already
a problem. | do that kind of thing.

[Namaz kiliyorum insallah kabul olsun. Oru¢ tutuyorum. Onun disinda sadaka
vermeye dikkat ederim. Bazen mesela yoldaki bir tasi Allah rizasi i¢in kaldiririm.
Belki oradan yirtarim diye. Hani vardir 6yle hikayeler falan. Ben bir iste basioksamak,
gulimsemek. Ogrencilere karst merhametli olmak, kendi ogrencilerimi karsu.
Zorlagtirmamak, kolaylastirmak, her seyi. Matematik zaten basli basina bir bela
oldugu i¢in. O tiir seyler yapiyorum.] (Filiz, P)

Almost all the participants indicate their sensitivity to the Palestine boycott while
doing shopping. They also try to raise their children’s awareness about this Palestine

boycott:

I am very careful about the boycott, I am very strict about it. For example, | did not
buy water for my son once. My sone was thirsty outside, there were boycott brands in
the market, so we were close to home. It was not a distance where he would be very
thirsty course, I would not leave a child thirsty, but I did not buy it. People said ‘Lady
buy water for a child’ but I did not. I am trying to give boycott awareness to my son
at ayoung age.

[Boykota ¢ok dikkat ediyorum baya katiyim bu konuda mesela bir kere ogluma su
almamistim. Oglum digarida susamisti markette de boykot markalar1 vardi, yani eve
de yakindik, cok susuzluk ¢ekecegi bir mesafe degildi tabi ¢ocugu susuz birakmam
ama almadim insanlar falan abla ¢ocuga su al n’olacak dedi ama almadim. Boykot
bilinci vermeye ¢aligstyorum ogluma kiigiik yasta.] (Nazli, P)

I am more compassionate this way, and | strive for my children to be more
compassionate people to , to be compassionate to animals and disabled people. I try
to make them love fasting without forcing it. | take them to mosques, and when | help
them, | make sure they participate in this process. Especially in the Israel-Gaza issue,
they witnessed non-Muslims oppressing both Muslims and non-Muslims. We have
deeply internalized the boycott. Concepts such as compassion, good morals, and
kindness to neighbors are important.

[Ben daha merhametliyim bu sekilde, ¢ocuklarimin da daha ¢ok merhametli insanlar
olmalari, hayvanlara, engellilere merhametli olmalar1 igin ¢abaliyorum. Orucu
sevdirmeye ¢aligtyorum zorlamadan. Camilere gétiiriiyorum, yardim yaptigim zaman
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bu siirecin i¢ine olmalarini sagliyorum. Ozellikle Israil-Gazze meselesinde Misliiman
olmayanin Miisliman olan, olmayana eziyetine sahit oldular. Boykotu ¢ok
icsellestirmis durumdayiz. Merhamet, giizel ahlak, komsuya ikram gibi kavramlar
onemli.] (Helin, P)

When | asked about her scarf resembling a traditional Palestinian keffiyeh and whether

she shared her attitude with her children or not, Gamze defined it as her responsibility:

Of course, | say, this is something for me, for example, boycott, speaking Palestinian,
this is a responsibility for me, in fact, it is an obligation for me. Because | live this by
believing. The child also grows up with this. He sees it in the environments he enters.
So, we participate in demonstrations, attend seminars, etc. He also grows up seeing
these. Of course, | want him to grow up with that sensitivity.

[Tabii ki diyorum ya bu benim i¢in bir sey mesela boykot, Filistin’i konusmak bu
benim i¢in bir sorumluluk, yani benim i¢in bir yiikiimliiliikk aslinda. Bunu inanarak
yasadigim i¢in. Cocuk da bununla biiyliyor. Girdigi ortamlarda da goriiyor. Yani
eylemlere katiliyoruz, seminerlere katiliyoruz vesaire. O da bunlar1 gorerek biiytiiyor.
O da o hassasiyetle yetissin istiyorum tabii ki.] (Gamze, P)

Olcay also indicates that she feels responsible to warn people about boycott:

We are also careful in every way, even when shopping at the supermarket. For
example, you see that there is oppression in Palestine right now. We are going to the
market. You know, there are people | try to warn. | get very bad reactions from time
to time. But | see him as my religious brother. And I try not to buy boycott products,
for example. | can't remain insensitive if someone near me has brought it. Even though
I guess that sometimes | will be exposed to really bad words, | cannot be in all
conscience, and | feel the need to warn him/ her. | n that sense, there is religion in
every sense of our lives.

[Biz de her anlamda yani aligveris yaparken markette bile dikkat ediyoruz. Mesela su
anda iste Filistin'de bir zuliim var goriiyorsunuz. Markete gidiyoruz. Hani uyarmaya
caligtigim insanlar oluyor. Zaman zaman ¢ok kotii tepkiler aliyorum. Ama ben din
kardesim olarak goriiyorum. Ve bunu da Ornegin boykot iirlinlerini almamaya
calistyorum. Yanimda birisi almigsa duyarsiz kalamiyorum. Bazen gergekten kotii
kelimelere maruz kalacagimi tahmin etsem de vicdanini rahat edemiyorum, uyarmaya
ihtiyac1 duyuyorum. O anlamda hayatimizin her anlaminda her yerinde din var.]
(Olcay, P)

Apart from the Palestinian boycott, shopping, and social life choices of participants
are also related to the fact that alcohol is considered haram in Islam. Although all
participants are careful about it, how strict they are on this issue varies. Many of them
are strict about not buying something from a market that sells alcohol or not going to
places with alcohol, some of them are not that rigorous. Mine indicates that she pays
attention to this, but she does not have a stringent stance on this issue. Jale and Irem
also indicate that they are careful about it but not too much in their cultural activities:

| prefer not to shop at places where (alcohol) is sold as much as | can. But | do not
continue this in a very difficult process with my children or myself. In other words, we
need to ask where the religious order is not to shop in a place where alcohol is
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available. When we give this answer exactly, | think the answer is this: | would prefer
not to be in those quotation marks if the money flow is provided to that channel and it
does not continue, it is in a situation contrary to God's command. But if it is a
necessity, | do not have something like that we definitely shouldn't enter, we shouldn't
buy, we shouldn't do it or | don't buy alcohol, but | don't say things like ‘ho, no, no,
don't do’ for places where alcohol is sold. So, | can express it clearly.

[Elimden geldigince (alkol) satilan yerlerden aligveris yapmamayi tercih ediyorum.
Ama bu konuda ¢ocuklarimla veya kendimle c¢ok sikintili bir siirecte de
ilerletmiyorum bunu. Yani alkoliin oldugu bir yerde aligveris yapilmamasi dinin
emrinin neresinde sormak lazim. Onun cevabini tam verdigimizde, yani onun cevabi
bence su, o kanala para akisinin saglanilip onun devam etmemesi, Allah'in emrine
mubhalif bir durumda seyretmesi, yani o tirnak igerisinde olmamay1 tercih ederim. Ama
zorunluluk bir durum s6z konusuysa ¢ok boyle kesin ki girmemeliyiz, almamaliyiz,
yapmamaliy1z ya ben igki almiyorum ama icki satilan yerde hayir hayir sakin sakin
gibi de seylerim yok. Yani onu net olarak ifade edebilirim.] (Mine, P)

(Religious rules) affect culturally but we are not too strict. We are careful not to go to
places with alcohol. | was not paying much attention before. In fact, | was a believer
before, but | wasn't paying attention to many places. Now I'm careful not to go or go
shopping, that is, eating or drinking.

[Kiiltiirel olarak illaki etkiliyor ama ¢ok kati degiliz, alkollii mekanlara gitmemeye
6zen gosteriyoruz. Daha 6nce ¢ok dikkat etmiyordum aslinda 6nceden de inangliydim
ama cok mekana dikkat etmiyordum simdi gitmemeye ya da aligverise Ozen
gosteriyorum, yeme icme yani.] (Jale, P)

Apart from that, of course, we choose places that are more suitable for us for our
other activities. The artistic activities we eat or go to. Actually, we do not limit it to
artistic activity. You know, we go to the cinema, we go to the theater, we do a lot of
things with our children. His wife still does the same thing when we go alone. We don't
put them into such a limitation. But for example, | try to consider the place where |
eat as a place without alcohol.

[Onun disinda yaptigimiz diger faaliyetlerimizi de tabii ki bize daha uygun mekanlar
seciyoruz. Yemek yedigimiz ya da gittigimiz sanatsal faaliyetleri. Hani sanatsal
faaliyet olarak sinirlandirmiyoruz aslinda. Hani sinemaya da gidiyoruz, tiyatroya da
gidiyoruz, ¢ocuklarimizla birgok sey yapiyoruz. Esi yine de aymi sekilde bas basa
gittigimiz zamanlarda. Onlar1 dyle bir sinirlandirmaya ¢ok koymuyoruz. Ama mesela
bir yemek yedigim mekani igkisiz bir mekan olarak degerlendirmeye ¢aligtyorum.]
(Irem, P)

On the other hand, some participants are clear that they do not buy something from a
store where alcohol is sold or go to restaurants or other places with alcohol:

| don't really shop where alcohol is served. Yes, | have such conservatisms too. So, if
that's what it's called, I'll accept it. This runs in my family too. So, | don't shop at
places with alcohol. In fact, for example, Gaza is on our agenda right now. | have
been boycotting for over 20 years, maybe more. So, | can say that it has become my
lifestyle.

[Ben alkollii yerden gercekten aligveris yapmam. Evet boyle tutuculuklarim da vardir.
Yani bunun adi buysa bunu kabul ederim. Bu benim ailemde de var. Yani alkollii
yerden aligveris yapmam. Hatta mesela su an giindemimizde Gazze var. Ben 20 yili
askindir, belki daha fazladir boykot yapan biriyim. Yani hayat tarzima hale geldi
diyebilirim.] (Karsu, P)
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Olcay, who is a teacher, highlights her extreme rigor in shopping preferences
considering alcohol regardless of the situation like hunger:

We do not go (to places with alcohol). No, we don’t go. For example, we try not to
buy anything from stores where alcohol is sold. | even remember it in college. | was
left without bread at a late hour. There was only one place, and it was selling alcohol.
That night, for example, | didn't eat. | mean, | went to bed hungry just to avoid taking
it from there. To be honest, we generally try not to go to crowded places with music.
Like that.

[Gitmeyiz (alkollii mekanlar). Yok gitmiyoruz. Mesela alkol satilan yerlerden genelde
bir sey de almamaya calistyoruz. Hatta iiniversitede hatirliyorum. Ekmeksiz
kalmigtim geg bir saatte. Sadece bir yer vardi, alkol satiyordu. O gece mesela yemek
yememistim. Yani Oyle a¢ a¢ yatmistim sirf oradan almamak igin. Kalabalik
ortamlarda miizikli falan yerlere genelde gitmemeye calistyoruz acikcasi. Oyle.]
(Olcay, P)

Another rule of Islam that is important for participants of this study is modest dress
codes. All participants of the study, both parents and instructors, were wearing hijab
and some parents mentioned comfort and happiness with hijab:

For example, | wear a hijab. It could be a basic example, but I feel freer in this. I can
do whatever | want. For example, people | want can see me. If it is an order in this
sense. So, | can say this.

[Mesela ben tesetturlilyiim. Hani ¢ok sey bir 6rnek olabilir ama mesela bunun i¢inde
daha 6zgiir hissediyorum. Istedigimi yapabiliyorum. Istedigim kisiler gorebiliyor beni
mesela. Bu anlamda bir diizense eger. Yani bunu soyleyebilirim.] (Karsu, P)

Later, especially after my son was born, my life changed. Of course, first, | started
paying attention to my clothing. | mean, | would feel very bad when | was praying, for
example, trying to put on a scarf or something. | am entering the house of God. | pray
and | do not enter here as God wants. Sometimes, for example, if there wasn't a
suitable place in the corner, | couldn't put on my skirt or cover my hair. It would be
crowded, there would be men and so on, and | would feel very bad. First, my intention
was to wear a hijab. Thank God. Right now, for example, it makes me very happy to
enter the mosque with my hands and arms so freely and start praying.

[Sonradan 6zellikle oglum diinyaya geldikten sonra hayatim degisti. Tabii ki 6ncelikle
giyim kusamima dikkat etmeye bagladim. Yani namaz kilarken mesela esarp falan
takmaya galisirken kendimi ¢ok kdétii hissederdim Allah'in evine giriyorum. Namaz
kiliyorum ve Allah'in istedigi sekilde girmiyorum buraya. Iste bazen mesela kenarda
kosede uygun bir yer yoksa etegimi gegiremezdim, sagimi kapatamazdim. Kalabalik
olurdu, erkekler falan olunca gok kétii hissederdim kendimi. Oncelikle niyetim
kapanmakti. Cok siikiir Allah nasip etti. Su anda mesela camiye elimi kolumu boyle
rahatca sallayarak girip namaza durmak benim icin cok mutluluk verici.] (Olcay, P)

Some participants indicate that hijab is more than about dressing, it is for protecting

women:

If there is a specific shape (for hijab), it would be mentioned in the Holy Quran. When
one understands what the Holy Quran means when it says hijab, one learns not to
follow formalism. | never perceive it through form either. So, for me, the hijab is
actually an order for men, not women. In other words, it is an order to protect the
woman. Therefore, in today's world, of course, these are my thoughts, they may be
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open to discussion. Does the fact that women are present in every field in the capitalist
order, that a very serious flow of money is provided through women, and
unfortunately, this is imposed on women with the perception of freedom, really
liberate or protect women?

[Eger belirli bir sekil olsayd: (tesettiir i¢in) Kur'an-1 Kerim'de yer alirdi. Kur'an-1
Kerim tesettiir derken neyi kastettigini kavradiginda insan sekilcilik iizerinden
gitmemeyi 6greniyor. Ben de asla sekil lizerinden algilamiyorum. Yani tesettiir benim
icin aslinda kadin iizerinden degil, erkek tizerinden bir emirdir. Yani kadin1 koruma
amacl gelen bir emirdir. Dolayisiyla giiniimiiz diinyasinda tabii ki bunlar benim
diisiincem, tartismaya acik olabilir. Kapitalist diizende kadinin her alanda olmasi1 ve
cok ciddi bir para akiginin kadin iizerinden saglanmasi ve maalesef kadina 6zgiirliik
algistyla bunun dayatilmasi, kadin1 gercekten 6zgiirlestiriyor mu veya koruyor mu?]
(Mine, P)

So here | want the child to see this from his mother. Even though this is marketed
outside, the female body is valuable. We only wear hijab to protect ourselves. In other
words, we wear it to protect ourselves rather than out of fear of God. We only show
this to those who are halal, that is, our spouse.

[Yani burada ¢ocuk, anneden sunu gérmesini istiyorum ben. Her ne kadar disarilarda
bu pazarlanmis olsa da kadin viicudu degerlidir. Biz bunu sadece kendimizi korumak
icin kapatiyoruz. Yani Allah'tan korktugumuz i¢inden ziyade kendimizi korumak igin
kapatiyoruz. Bunu sadece helal olana, iste esimize gosteriyoruz.] (Filiz, P)

From participants’ expressions, modesty is not limited to dressing. It is a form of
consciousness that influences their attitudes in their social lives, their behaviors. Some
participants mention their preference for avoiding mixed-gender places:

(Religion) affects my clothing. | wear a hijab. | do not often go to places where men
and women are together. It affects everything. For example, | do not use a credit card
because of interest. Before we got married, | asked my husband if he would accept it.
[Kilik kiyafetlerimi etkiliyor, tesettiirliiylim. Kadinli erkekli yerlere pek gitmem. Her
seyi etkiliyor mesela kredi karti kullanmiyorum faiz yiiziinden evlenmeden once
esime de sordum kabul eder misin diye.] (Nazli, P)

We pay attention to the boundaries in male-female relationships. We try not to do
things that God does not want, such as waste and so on. In other words, we are trying
to act within the circle of halal, you know, with the truths we believe in. As | said in
our family life, there is a boundary for everyone, men and women, even between
mother and child. So, taking that into consideration, we should act in a love-oriented,
respect-oriented manner, as | said, within the framework of the will of our Lord.
[Erkek kadin iliskilerindeki sinirlara dikkat ediyoruz. Israf vesaire Allah'mn istemedigi,
seyleri yapmamaya c¢alisiyoruz. Yani helaller dairesinde hareket etmeye ¢alisiyoruz
hani inandigimiz dogrularla. Aile hayatimizda da dedigim gibi hani kadin erkek
herkesin anne evlat arasinda bile bu seyin bir sinir1 vardir mesela. Yani onu da dikkate
alarak sevgi odakli, saygi odakli yine dedigim gibi Rabbimin rizasi ¢ergevesinde nasil
hareket etmemiz gerekiyorsa.] (Gamze, P)

It also influences participants’ circles of friends in different ways. For some of them,
their beliefs do not affect their friendship while others state that they have friends with

different approaches to religion, but their close circles have similar views on religion:
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For example, | have a friend. She is quite different. We still see each other, and we
still laugh about how we have a good relationship with her. Our perspectives on life
are really different. But this was not my choice. | meet the person | love or that family.
[Mesela bir tane arkadasim var. Cok farkli. Hala giiliisiiriiz onunla biz seninle nasil
anlasiyoruz diye. Hayata bakis acilarimiz gergekten farkli. Fakat bu benim tercihim
olmadi. Sevdigim insanla goriistiriim yani ya da o aileyle.] (Karsu, P)

I mean, I'm very, very close to my friends who don't believe, and who | know don't
believe, and who know that | believe too and that I belong to a sect. As long as | don't
cross his boundaries and insult her, as long as she doesn't cross my boundaries and
insult me or my values. Other than that, | have no problems. Because everyone is
responsible for their own work. But there is also something like this. A rose smells like
a rose next to a rose. If you stand next to the carcass, you will smell like a carcass.
Even if you are not a carcass, it will jump or hit you. Considering this, | don't actually
go and sit in a bar and say | live according to Islamic principles. | have no business
going to a disco. Can | explain what | mean? | try to live in this manner. Because a
person is associated with the community and environment he is in, and because he
resembles them, grapes darken as he looks at them.

[Benim higbir sekilde inanmayan, inanmadigini da bildigim ve benim de inandigimu,
bir tarikata mensup oldugumu bilen arkadaslarimla da ¢ok ¢ok samimiyim yani. Ta ki
ben onu sinirlari asip ona hakaret etmedigim siirece, ta ki o bana agip sinirlarimi
bana hakaret etmedigi siirece veya benim degerlerime. Onun diginda benim higbir
problemim yok. Ciinkii herkes kendi isinden sorulur. Fakat sdyle de bir sey var. Giil
giiliin yaninda giil gibi kokar. Lesin yaninda durursaniz da les gibi kokarsiniz. Les
olmasaniz bile sigrar veya iistiiniize. Bunu da diisiiniince ben aslinda Islami usullere
gore yastyorum deyip de gidip de bir bara oturmuyorum. Gidip de bir diskoda isim
yok benim. Anlatabiliyor muyum ne demek istedigimi? Bu minvalde yasamaya
calistyorum. Insan bulundugu o toplulukla, ortamla amldig icin ve ona benzedigi igin
tiziim liziime baka baka kararir.] (Filiz, P)

As can be seen from some references on the relationship between participants and
their children, their religious faith affects participants’ parenting perspectives. Thus,
the category of parenting was included within this sub-theme. Their parenting view is
not only related to religion. Responsibility, unconditional love, being a role model,
and learning with children, were included in the parenting definition of participants:

Responsibility, first and foremost, is not actually a selfish thing, but rather that
parents meet all the needs of the child and do this properly. | think loving and being
loved is the most beautiful form.

[Sorumluluk en basta, aslinda bencilce bir sey degil de gocugun biitiin ihtiyaglarini
ebeveynlerin karsilamasi, bunu da hakkiyla yapmak. Sevmek ve sevilmenin en giizel
hali oldugunu diisiiniiyorum.] (Helin, P)

First of all, I think I should pay attention to my behavior and actions. | cannot make
them experience something unless | experience it myself. | cannot explain anything to
them. This is actually the case in our religion. The religion of Islam is actually 90%
living and 10% explaining. First, we need to live morally.

[Her seyden 6nce hal ve hareketlerime dikkat etmem gerektigini diisiiniiyorum. Ben
yasamadan bir seyi onlara yasatamam. Bir seyi onlara anlatamam. Dinimizde de
aslinda bu bdyledir. Islam dininin aslinda %90"1 yasamak, %10'1 anlatmaktir. Once
yasamamiz gerekiyor ahlaki olarak.] (Irem, P)
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Responsibility, education, like you train him, and you train yourself. It's actually a
journey. | can define parenthood as a journey, we accompany each other on the
journey of life.

[Sorumluluk, sorumluluk, egitim yani onu egitiyorsun kendini de egitiyorsun gibi. Bir
yolculuk aslinda. Ebeveynligi bir yolculuk olarak tanimlayabilirim, hayat
yolculugunda birbirimize eslik ediyoruz.] (Leyla, P)

On the other hand, accepting children as God’s trust, and raising children according to
their beliefs are some religion-related statements regarding parenting issues. They also
emphasize raising moral and patriot children:

So, | frankly thought about being a parent. It means many things. So, if | were to put
it in one sentence, responsibility for me means being a parent. So, they are God'’s
trust, being sufficient for them in every aspect. These can be expanded. But if you ask
which word alone can describe it, it is the responsibility.

[Yani ebeveyn olmanin benim i¢in ne ifade ettigi iizerine diisiindiim agikcasi. Birgok
sey ifade ediyor. Yani onu bir climleye almak istesem benim i¢in sorumluluk demek
ebeveyn olmak demek. Yani Allah'in emaneti, onlara her yoniiyle yetebilmek. Bunlar
genisletilebilir. Ama tek basina hangi kelime karsilar derseniz sorumluluk.] (Mine, P)

For me, parenthood is a responsibility, so responsibility. Raising conscious
individuals for future generations by taking moral priority. To raise morally focused
individuals rather than career focused individuals. Whether it is national values or
religious values, | think national values cannot exist without religious values in the
first place. Of course, | don't know if | can raise children like this and become Mehmet
the Conqueror, but | intend to raise children with that feeling. To me, this is
motherhood, this is parenting.

[Ebeveynlik benim icin sorumluluk ya sorumluluk yani. Gelecek nesillere bilingli,
suurlu bireyler yetistirmek, ahlaki dncelik alarak. Kariyer odakli degil de ahlak odakli
bireyler yetistirmek. Milli degerleri olsun, dini degerleri en basta zaten dini degerleri
olmadan milli degerler olmuyor diye diisiiniiyorum. Bunun seyinde yetistirip iste, tabii
Fatih Sultan Mehmetler olur mu bilmiyorum ama o nezdinde yani o duyguda gocuklar
yetistirme niyetindeyim yani. Bana gore annelik yani bu ebeveynlik bu.] (Filiz, P)

I think there is no one ideal way of raising children, so it varies from society to society.
It is different for each society. But for me, the ideal child is a good citizen to the
country and nation, a good servant to Allah, and a good ummah to the prophet. What
is important to me is to be an example to the child, the child does what he sees. The
tree bends when he is young and learns by seeing when he is young.

[Bir tane ideal cocuk yetistirme bence yok yani bu toplumdan topluma degisir. Her
toplum i¢in farkli. Ama benim i¢in ideal gocuk vatana millete hayirli vatandas, Allah’a
hayirl kul, peygambere hayirli iimmet demek. Benim i¢in 6énemli olan ¢cocuga 6rnek
olmak, ¢ocuk gordiigiinii yapar. Agac yasken egilir, kiigiikken gorerek Ogrenir.]
(Nazli, P)

Being a parent, so raising a new generation, and building a society, it is also raising
individuals who are in accordance with God's will for us.

[Ebeveyn olmak, yani yeni bir nesil yetistirmek, toplum insa etmek ve bizim i¢in de
ayrica Allah'in rizasina uygun bireyler yetistirmek asil hedefimiz bu.] (Gamze, P)

This sub-theme is developed around daily routine according to religious practices,
social and economic life, and parenting. The way of living their lives in every area
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including family lives, parenting approach, relationships, cultural activities are very
much related to the religious beliefs of participants and so religious rules. First, the
daily lives of participants are organized mostly according to their daily religious duties.
They also have some religious routines. Secondly, their cultural activities and
shopping preferences are related to religious rules. They emphasized their religious
identity above, they are acting according to this visible, religious identity in public
spaces. Palestine boycott is a significant part of their shopping preferences. Ishak et
al.(2018) indicate that people’s participation in boycotts is related to their moral
values, and also religious affiliations. Parents in this study might support these
boycotts because Palestinians are accepted as brothers/sisters due to the ummah
approach alongside to humanitarian perspective. Lastly, their parenting is influenced
by religious principles. Islamic doctrine that sees children as innocent individuals in
need of care influences parents to see them as God’s trust. They might also feel
obligated to transfer religious knowledge and values. For learning, teaching, and
implementing these religious rules and practices, participants have the Holy Quran as
a guidebook and other religious books. For them, there is also an important exemplary
person in front of them, the prophet Muhammed. He is the most significant human
figure in Islamic belief, so almost all participants mention him as being a guide.

4.1.3. Subtheme 3: The Importance of the Prophet

The last sub-theme of religious identity is the importance of the Prophet. According to
participants, the prophet Muhammed has an impact on them in many ways, he is a role
model for them with his parenting, honesty, morality, and lifestyle. They believe in
the accuracy of his behaviors, his thoughts, approaches on some issues and benefits of
his habits:

When we consider religious life, or more precisely Islamic life, methodologies were
actually formed later with a lot of effort, as | can see by reading it now. For example,
this is also valid in our normal lives. Our Prophet says to drink the water sitting down.
He said this 1400 years ago. But now, in research, we see that water is actually more
beneficial to the intestines or stomach when drunk while sitting. So right now, science
is solving this. But it was already solved 1400 years ago. A lady comes to our prophet,
and she is pregnant. She asks how she should raise it. He says you are late. So,
actually, if we put aside a lot of our theories right now, our Prophet actually
experienced these. And he also gave advice.

[Dini yasam yani daha dogrusu Islami yasami aldigimizda aslinda metodojilerin
sonradan bir siirii ¢abayla olustugunu hani ben su an okuyarak da goriiyorum. Mesela
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bu normal hayatimiz igerisinde de gegerli. Efendimiz suyu oturarak i¢in diyor. Demis
1400 yil 6nce demis bunu. Fakat su an arastirmalarda suyun oturarak icildiginde
aslinda bagirsaklara ya da mideye daha fazla fayda sagladigini goriiyoruz. Yani su an
bilim ¢6ziiyor bunu. Fakat 1400 y1l 6nce zaten ¢oziilmiis. Efendimize yine bir hanim
geliyor hamile. Nasil yetistirmesi gerektigini soruyor. Ge¢ kalmissin diyor. Yani
aslinda su an kuramlar iste bizim bir siirii seyi bir tarafa koyarsak zaten Efendimiz
aslinda bunlar1 yagamis. Ve tavsiye de etmis.] (Karsu, P)

The prophet’s influence is important for Muslims, but in this study, the main areas of
interest in this theme are his exemplary personality and parenting advice. Thus, there
are two categories: the guidance of the prophet and the prophet as an ideal parent.
According to the participants, the prophet is a flawless person, he is the most accurate
person to follow. His personality, fatherhood, humanity, lifestyle are their guide for
living. They mention that they are not only eager to follow in his footsteps in every
area of life but also want their children to see him as a role model in every aspects of
their lives:

Now, when the boy (her son) wants to hit the cat here, I ask him what our Prophet
would do, and he stops. When he shakes the tree, | say, "We are his ummah, my son,
let's behave like the Prophet"”, he says, "Okay mom" and does not hit the tree. Did |
explain what | meant? So, when it comes to this, when the Prophet is the limit, the
thing stops for us, the thing that is done stops. In fact, they often ask me, mother, what
would our Prophet do? | always tell them anyway. What would our Prophet do, no
other person, this, me, or anyone else? Always ask yourself. | want it to have a place
in their lives like this.

[Simdi benim c¢ocuk burada kediye vurmak istediginde Peygamber Efendimiz ne
yaptyordu onu diyorum, birakiyor. Agaca salladiginda Peygamber Efendimiz gibi
onun ilmmetiyiz oglum Oyle davranalim dedigimde tamam anne diyor agaca
vurmuyor. Ne demek istedigimi anlatabildim mi? Yani boyle olunca, sinir
Peygamberi olunca bizde sey duruyor, yapilan sey duruyor yani. Hatta ¢ogu zaman
bana sunu soruyorlar, anne Peygamberimiz ne yapardi? Ben zaten hep onlara
sOylityorum. Onu, bunu, beni, baskasini degil Peygamberimiz ne yapardi? Hep sorun
kendinize. Hayatlarinda bu sekilde yer etmesini istiyorum.] (Filiz, P)

Apart from that, we pay attention to the kinship in our circle of friends and family life,
we are afraid of offending or tiring our circle of friends, and we try to bring everything
that is in the prophet's life to our own home, but at a very minimum level, it is
something we are doing with great difficulty right now.

[Onun disinda arkadas ¢evremizde, aile hayatimizda silayir rahime dikkat ediyoruz,
arkadas cevremizde daha boyle kirmaktan ve yormaktan cekiniyoruz, tamamen
peygamber yasantisinda ne varsa onu kendi evimize gegirmeye calisiyoruz ama ¢ok
minimum diizeyde yani su an ¢ok zorlanarak yaptigimiz bir sey.] (Leyla, P)

For example, I am an angry person. When | get angry, | try to make him hear by saying
that | have to act like our Prophet, that you have to calm down. I'm trying to really
put our Prophet in the middle of our lives. I'm trying to live like him or when | could
not live, I'm constantly trying to reassure him that if we had a prophet this would not
have happened. He wouldn't do it like that, or he might do something like this.
[Mesela sinirli bir insanim ben. Sinirlendigim zaman Peygamber Efendimiz gibi
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davranmam gerekiyor, sakin olman gerekiyor diye onu isittirmeye calistyorum.
Peygamber Efendimizin hayatimizin gercekten ortasina koymaya calistyorum. Onun
gibi yasamaya calistyorum. Ya da yasayamadigimda da Peygamberimiz olsa bdyle
olmazdi. Soyle yapmazdi. Ya da soyle yapardi diye siirekli dinlendirmeye
calistyorum.] (Olcay, P).

The prophet’s sunnah which is the common name used for what he said, did, and
approved (Bedir, 2010) is taken into consideration by parents. They believe that his
sunnah is beneficial and these benefits are identified by scientific research. Parents
also indicate that they give importance to transfer some of the prophet’s sunnah to their
children if it is possible:

My main idea, of course, is to raise (my child) according to our prophet’s sunnah.
Our main example is the prophet. Our prophet knew how to treat people in the most
correct way, and her behavior towards her grandchildren, children and others is the
best example.

[En temel diigiincem tabi ki (cocugumu)peygamber efendimizin siinnetine gore
yetistirmek. Bizim en temel 6rnegimiz peygamber. Peygamber efendimiz insanlara en
dogru sekilde davranmasini biliyordu, torununa, ¢ocuguna, baskalarina davraniglari
en dogru 6rnek.] (Nazli, P)

When | research, | see that the prophet did not do anything in vain. So, | see that it is
with a concept of wisdom, and | take care with my children as well. In other words,
my children from a young age prefer to start from the index finger and come to the
thumb last when cutting the nails. The meaning of this is the unity and uniqueness of
the index finger, symbolizing the belief in monotheism. But that doesn't mean that. Is
it against the sunnah when you start from the thumb? You can start. It's your choice.
But | think there is an effect of loving the prophet, feeling affection for him, doing
something he did, researching his life in search of wisdom, and thus strengthening the
sense of religion. Therefore, | try to practice sunnah with my children.
[Arastirdigimda gercekten peygamberin bosa yapmadigini goriiyorum. Yani bir
hikmet kavramiyla oldugunu goriiyorum ve ¢ocuklarimla da 6zen gosteriyorum. Yani
bliylik ¢ocuklarm kiiciik yastan itibaren mesela tirnaklart kesilirken sehadet
parmagindan baslamayi tercih ederler, en son bas parmaga gelmeyi tercih ederler.
Bundaki mananin sehadet parmagindaki birlik ve teklik, tevhit inanci oldugu
simgesidir. Ama bu su demek degil. Bas parmaktan bagladigin zaman siinnete muhalif
midir? Baglayabilirsin. Bu senin tercihindir. Ama orada peygamberi sevmeyle,
muhabbet duymayla ve onun yaptig1 bir sey yaparak, bir hikmet aramayla onun
hayatin1 arastirmanin ve beraberinde din duygusunun saglamlagsmasinin bir etkisi
oldugunu diistinliyorum. Dolayisiyla ben de cocuklarima siinnetleri uygulamaya
gayret ediyorum.] (Mine, P)

I do not try to transfer sunnah to my child which I cannot answer, so | cannot just say
it is sunnah, so that is why we do this. My son is a child who asks a lot of questions,
he questions everything, if I do not have an answer to why he is like this, why that, |
don't transfer him. But it turns out that the sunnah of the Prophet is beneficial for
human health. For example, | say drink water while sitting down, he asks why, | say
circumcision, | look up the benefits on the internet, | tell my son about it, so | try to
pass it on.

[Ben kendim cevabini veremedigim siinnetleri cocuguma da aktarmaya ¢alismiyorum,
yani bunu niye yapiyoruz iste siinnet deyip gegemem. Benim oglum ¢ok soru soran
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bir ¢ocuk, her seyi sorgular o niye Oyle bu niye bdyle diye cevabim yoksa
aktarmiyorum. Ama peygamber siinnetlerinin insan saglig1 i¢in yararl oldugu ortaya
cikiyor mesela suyu oturarak i¢ diyorum, neden diyor siinnet diyorum, internetten
faydalarina bakiyorum, ogluma da soyliyorum o sekilde olunca aktarmaya
calistyorum.] (Jale, P)

The category of the prophet as an ideal parent consists of parents’ responses to the
ideal child-raising method. Some of the participants indicate that they are trying to
research and follow the prophet’s way of parenting, and his attitudes toward his
children:

So, I try to raise according to our prophet’s child education, make more reading on
his behaviors, and the education he gave. Knowing him more. In fact, after | became
a mother, | wanted to get to know our Prophet more. Because his thing impressed me
so much. For example, | was very impressed by the way he carried his own daughter
on his shoulders and walked her through the streets before he became a prophet, in
the treatment of girls during the period of ignorance. In other words, our Prophet
attaches great importance to the girls. For example, Zeynep means her father's
ornament. | also gave great importance to my daughters in his direction. My hushand
also appreciates it very much. Likewise, of course, we value our son very much. |
mean, we don't discriminate between girls and boys in any way, but they are very
precious to me.

[Yani ben peygamber efendimizin cocuk egitimi iizerine yetistirmeyi, onun
davranislari, onun verdigi egitim {izerine daha fazla okumalar yapmaya ¢alisiyorum.
Ona daha fazla tanima. Yani aslinda anne olduktan sonra peygamber efendimizi daha
¢ok tanimak istedim esimi. Clnkii onun seyi beni ¢ok etkilemisti. Mesela cahiliye
doneminde kiz ¢ocuklarina yapilan o davranista kendi kizin1 daha heniiz peygamber
olmadan 6nce omuzlarini alip da o sokaklarda gezdirmesi beni ¢ok etkilemisti. Yani
kiz ¢ocuguna ¢ok kiymet veriyor peygamber efendimiz. Mesela Zeynep babasinin
stisi demektir. Ben de kiz ¢ocuklarima onun dogrultusuna ¢ok kiymet verdim. Esim
de ¢cok kiymet veriyor. Ayn sekilde oglumuza da tabii ki ¢ok kiymet veriyoruz. Yani
higbir sekilde kiz erkek ayrimi yapmiyoruz ama benim igin ¢ok kiymetliler.] (irem, P)

For me, child-raising is neither Piaget nor Montessori nor anything else, the
important thing is to raise children according to the sunnah of our prophet. My only
goal is to raise children according to the sunnah, he is the best example in everything,
he is compassionate, and he loves children very much. He loves his grandchild, and
while he is praying, his grandson climbs on his back and does not get up from
prostration because he loves his grandchild. When he doesn't get up, we draw an
inference from there. He cannot be angry with the child, he is merciful. When one of
the companions said, "l have 10 children, | swear | never kissed one of them,” the
Prophet said, "How merciless are you?" He even tells you where to kiss the child.
Here it is necessary to kiss on the forehead. He says never kiss her feet. They said yes,
but then scientific studies are being carried out around the world. Then you see that
everything he says has a scientific explanation.

[Benim igin ¢ocuk yetistirme ne Piaget ne Montessori ne baska bir sey, peygamber
efendimizin slinnetine gore gocuk yetistirmek 6nemli olan. Benim tek amacim siinnete
gore ¢ocuk yetistirmek, o her konuda en iyi 6rnek, merhametli, gocuklart ¢ok seviyor.
Torununu seviyor, o namaz kilarken torunu sirtina ¢ikiyor torununu sevdigi igin
secdeden kalkmiyor. E kalkmayinca da biz de oradan bir ¢ikarimda bulunuyoruz.
Cocuga kizilmaz, merhametli bulunuyor. Sahabenin biri benim 10 tane ¢ocugum var
vallahi birini 6pmedim deyince sen ne kadar merhametsizsin diyor Peygamber
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Efendimiz. Cocugu Opmek gerektigini hatta nereden Opiilmesi gerektigini hani
sOyliiyor. Iste alnindan 6pmek gerekiyor. Ayagindan kesinlikle Spmeyin diyor. Bunlar
evet boyle demis ama sonra bilimsel calismalar yapiliyor diinya capinda. Sonra
bakiyorsunuz séyledigi her seyin bir bilimsel agiklamasi var yani.] (Filiz, P)

This sub theme showed the significance of the prophet for participants. All of his ways
to carry out his routines like cutting nails, drinking water, and having a shower, his
morality and his way of parenting can be examples for them in their lives. They follow
in his footsteps for similar circumstances and approach their children and families
according to his guidance. They accept the prophet as a role model for children.
Sunnah of the prophet, his behaviors, and his words are paid attention by participants.
They want their children to love and respect the prophet and act like him. Hewer (2001)
emphasizes the importance of the prophet as par excellence for Muslim people. He
indicates that the prophet provides codes of living and guidance for relations through
his life, what he said, and what he approved of. Therefore, it can be said participants
accept a way of conservative life through the prophet as an exemplary person, father,

husband, servant, etc.

In general, this section demonstrated that parents’ religious faith, the Quran, religious
rules, and prophet for his parenting, morality, and lifestyle play significant roles in
their lives. Their thoughts and behaviors as a person, a mother, a citizen, a friend, and
awife, etc. are all related to Islamic principles. They emphasize scientific proof for the
prophet’s actions. Thus, participants not only follow religious rules and the prophet’s
footsteps but also think that it is the proper, healthier way. This theme demonstrates
the importance of religion for the participants. Their lives, daily routines, relations,
social lives, and parenting are all influenced by Islamic principles. They do not have
only religious rules but also the prophet as an exemplary person to follow. Children
are somehow introduced to religion in their families. But family environments are not
the only places where children meet with religion. Quran courses are a significant part
of this process and like parents, instructors have a great influence on children’s
religious development. The following section will continue with the theme, being a
religious instructor, that emerged from the instructors' responses. Since there is
another group of participants independent of parents, there is an independent theme of

instructors.
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4.2. Theme 2: Being A Religious Instructor

This theme constitutes the instructors’ points of view on religion and giving RE to
young children in the Quran courses of the PRA. Their reasons for participating in this
process, thoughts about the PRA, and experiences as religious instructors constitute
this theme. Thus, subthemes are the convenient work environment, the culture of the
service, and the enrichment of the content. Each sub theme involves instructors’ point

of views to this education, their reasons to choose here, and their roles as instructors.

4.2.1. Sub-theme 1: The Convenient Work Environment

Being an instructor of the Quran courses is a little different than other employment
options since it is very much related to people’s religious faith and conservative
thoughts. There is a closer relation between the personal beliefs of people and their
professions as religion instructors than other professions. All the instructors in this
study declared their faith in Islam. Their religious beliefs influence their work
preference and make these Quran courses convenient for them. The suitability of the

work environment is associated with modest dressing and a conservative environment.

Firstly, modest dressing is an important factor for instructors to work for Quran
courses. As | said all participants including instructors are women in hijab and it affects
their preferences. When | asked, why they are working for the PRA rather than other
places like the MoNE, Elif mentioned the headscarf issue:

The reason was entirely the headscarf. Let me put it this way, just as a brief note, the
year | took the university exam, my score was 196, 200 was the highest score and my
only choice could only be the faculty of theology. | couldn't go anywhere else, only the
class size was 40 people. In other words, only 40 people were accepted at that time.
In other words, the scores and the university scores were the same, changing by such
afraction. Even being able to enter there, I am in, even being able to enter the theology
department was a great success. That's right, I didn't think of anywhere else, and the
reason | couldn't think of it was the headscarf. If there were, if there were no
headscarf, | would like the MoNE. For example, | am not a person who gets extremely
uncomfortable in schools. | can work, I mean, | would like to go to the MoNE, but the
headscarf was my most important option anyway. That's why the only institution where
I could work while wearing a headscarf was the PRA.

[Sebebi tamamen basortiisiiydii. Soyle sOyleyeyim sadece kisa bir not olarak,
iiniversite sinavina girdigim sene puanimiz benim 196'ydi, 200 en yiiksek puandi ve
benim tek tercihim sadece ilahiyat fakiiltesi olabilirdi. Baska yere gidemiyordum
sadece sinif mevcutlar: 40 kisiydi. Yani o donemde sadece 40 kisilik alintyordu. Yani
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puanlar da boyle liniversite puanlart da o kadar kiisuratla degisen puanlardi. Oraya
girebilmek bile biiyiik bir, hani ilahiyata girebilmek bile ¢ok biiyiik bir bagartydi yani.
Oyle yani baska bir yer diisiinmedim, diisiinememe sebebim de basortiisiiydii. Olsaydi,
hani basortiisii olmasaydi MEB’i isterdim. Mesela okullarda ¢ok agsir1 rahatsiz olan bir
insan degilim. Caligabilirim, yani isterdim MEB’i ama basortiisti tamamen oniimdeki
en Onemli secenegimdi zaten. O ylizden bagortiisiiyle tek caligabilecegim kurum da
Diyanet’ti.] (EIlif, 1)

Some of them also mention the comfort of working in a place where only women work
as awoman with a hijab. In the Quran courses, all instructors and other staff are female.
Buse indicates that it has no effect on education. Although other instructors' opinions
differ regarding its impact, Ceren, Deniz and Elif state comfortable environment:

I have never thought about this, but | can compare it like this: There may be a school
in the MoNE where only female teachers are kindergarten teachers. Generally,
preschool teachers are women, men are not preferred. | didn't think of any positive or
negative consequences of this, but | don't think it will bring either a positive or
negative result.

[Hi¢ bunu diisinmedim ama s0yle kiyaslayabilirim MEB’de de sadece bayan
hocalarin anaokulu 6gretmeni oldugu bir okul olabilir ki zaten genelde okul 6ncesi
ogretmenleri kadin oluyorlar, erkekler ¢ok tercih etmiyorlar. Bunun olumlu ya da
olumsuz bir sonucunu diisiinmedim ama ne olumlu ne de olumsuz bir sonug
getirecegini diistinmiiyorum yani.] (Buse, I)

It is more comfortable for us that everyone is a woman, and | think it is positive for
the children. In fact, female teachers generally work in other institutions, in the MoNE
and in pre-schools. | care about women being the first to raise children in
kindergarten, | think women are better in this regard. | think they show more affection
and also take care of themselves more easily, such as changing diapers, eating, etc.
For this reason, parents surrender more easily, due to both love and care.

[Bizim i¢in daha rahat herkesin kadin olmasi, ¢ocuklar i¢in de olumlu bence, zaten
diger kurumlarda, MEB de de okul dncesinde de genelde kadin 6gretmen gorev
yapiyor. Ben anasinifinda ilk yetistirenin kadin olmasini dnemsiyorum, kadinlarin bu
konuda daha iyi oldugunu diistiniiyorum. Hem daha ¢ok sevgi gosteriyorlar bence hem
de 6z bakimlarini, alt degistirme, yemek falan daha rahat karsiliyor. Bu sebeple veliler
de daha rahat teslim ediyor hem sevgi hem de bakim olaylar1 nedeniyle.] (Ceren, I)

It affects us very, very positively. It is a very excellent thing, we are much more
comfortable, that is nice, don't get me wrong, we are women who wear hijab anyway,
I have an outer garment outside, | can take it off here because everyone is a woman.
I don't think it poses a problem for children either. So far, nothing has happened, we
have never encountered such a thing as why we don't have a male teacher, so | don't
think they feel the lack of this. It is very comfortable for us, for myself and for my other
friends, even the ladies working here prefer it, but they can come here because they
want it because it is a more comfortable, home-like environment for women, for
example, so | did not feel any discomfort.

[Bizi ¢ok ¢ok olumlu etkiliyor, ¢ok ¢ok miikemmel bir sey bizce ¢cok daha rahat
oluyoruz yani giizel yanls anlamayin tesettiirlii bayanlariz zaten, ben disarida bir dig
kiyafetim var bunu burada ¢ikarabiliyorum herkes bayan oldugu i¢in ¢ikarabiliyorum.
Cocuklar igin de bir sikint1 teskil ettigini diisinmiiyorum. Bu zamana kadar bir sey
olmadi bir erkek 6gretmenimiz neden yok gibi seyle hi¢ karsilasmadik yani bunun
eksikligini hissettiklerini diigiinmiiyorum. Bizim i¢in ¢ok rahat oluyor kendi adima ve
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diger arkadaslar adina, burada ¢aligsan bayanlar bile tercih ederken hocam burasi bayan
ortami ya daha rahat bir ortam, ev gibi bir ortam oldugu i¢in ¢ok istiyorum diye
gelebiliyorlar mesela 6yle yani bir rahatsizligini hissetmedim.] (Deniz, I)

A plus for us, that is, we have a comfortable environment. But frankly speaking for
myself, | don't think 1 would be too uncomfortable working in an environment where
there are men. As | said, the reason for not working at the MoNE is entirely the
headscarf. | would also like to indicate that as long as | follow certain hijab rules, I
will not feel uncomfortable in any way. In terms of children's education, whether it is
in national education or in primary and secondary school level, there are generally
teachers nowadays, there are a lot of female teachers. That's why | personally don't
think there is any harm in having female teachers.

[Bizim ac¢imizdan artt yani rahat bir ortamimiz var. Ama agikcasi kendi adima
sOyleyeyim erkek olan bir ortamda da ¢aligmaktan ¢ok fazla rahatsiz olmayacagimi
kendim diisliniiyorum. Dedigim gibi, MEB’de calismama sebebini tamamen
bagortiisii. Belli tesettiir kurallarina uydugum siirece hicbir sekilde rahatsizlik
duymayacagimi da belirtmek isterim. Cocuklarin egitim agisindan, milli egitimde de
olsun ya da ilkokul, ortaokul kademesinde de genelde Ogretmenler su ara, yani
glinimiizde c¢ok kadin 6gretmen ¢ok yogun. O yiizden tamamen bayan, kadin

Ogretmen gormelerinin bir sakincasi oldugunu agikcasi kendi adima diistinmiiyorum.]
(Elif, 1)

The convenience of the working place for instructors is also associated with
conservative working environment. This conservativeness is about sharing similar
religious attitudes with both other instructors and parents. Many instructors mention
resemblance of parents unlike the other places like state schools, courses have more
homogenic distribution of parents. Buse and Azra indicate that these courses with
homogenic structures are suitable for their beliefs:

The MoNE is bigger and more complex due to parent profile and mixed sex working
environment. Therefore, it is more suitable for me to work here. This place is smaller,
there are similar people.

[MEB’in hem veli profili hem de ¢alisma ortami karma oldugu i¢in daha karisik,
biiyiik dolayisiyla burada ¢aligmak benim i¢in daha uygun. Burasi daha kiigtik, benzer
insanlar var.] (Azra, 1)

So, you are asking why you did not become a vocational high school teacher or a
religious culture teacher, you could have been appointed there too. True, its score was
probably higher, I don't remember right now, but it's probably true. I didn't consider
the MoNE, I don't know, so I guess the PRA’s environment was more suitable for my
personal preferences, that is, a smaller environment, a more sterile environment, |
guess.

Researcher: What do you mean by sterile, the MoNE has larger and more complex
environments?

Of course, larger schools, for example, are smaller and easier compared to a school
in the MoNE. Of course, it is a little different in MoNE. As | said before, | can say that
| preferred the PRA because it suits my conservative nature better.

[Yani siz neden bir meslek lisesi 6gretmeni ya da din kiiltiirii 6gretmeni olmadiniz
diye soruyorsunuz oraya da atanabilirdiniz. Dogru, bir kere muhtemelen onun puani
daha yiiksektir hatirlamiyorum su anda ama muhtemelen dyledir. MEB diisiinmedim
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bilmiyorum yani Diyanet’in ortami sanirim benim kisisel tercihlerim i¢in daha uygun
geldi yani daha kiclk bir ortam, daha steril bir ortam dyle galiba.

Arastirmact: Sterilden kastiniz nedir, daha biiyiik ve karmasik ortamlar m1?

Tabi daha biiyiik okullar mesela burast MEB’deki bir okulla kiyaslandiginda daha
kiiciik, kolay isler. MEB’DE tabi biraz daha farkli. Hem de diyorum ya benim
muhafazakar yapima da daha uydugu icim Diyanet’i tercih ettigimi sdyleyebilirim.]
(Buse, 1)

In line with their ideas, instructors state that generally, children in these courses come
from conservative and religious families. Thus, children meet religion at their home

environments:

We say this actually, we need to explain this to family; in order for the education, we
give here to be supported and completed, the family must be aware of this. Yes,
conservative families generally send them here, but in the end, we are all human, we
can all make mistakes.

[Biz sunu diyoruz aslinda aileye sunu anlatabilmek lazim; hani buradaki verdigimiz
egitimin desteklenebilmesi, tamamlanabilmesi i¢in ailenin de bunun farkinda olmasi
lazim. Evet, buraya genelde muhafazakar aileler gonderiyorlar zaten ama yine de
sonugta insaniz hepimizin hatasi olabiliyor.] (Deniz, I)

In fact, we do not expect education from parents, just repeating the prayer surahs at
home is enough for us. Parents' expectations are gradually changing; previously, they
were sending (their children) here to receive Quran education. Now, values education
comes first, then children's socialization and social development, and lastly, Quran
education. Our parent profile is generally conservative and people who follow
religious practices (I would say 60% to 40%), and anyway, children see religion at
home, so they generally send them here not to learn, but for values education. | don't
know, of course, there are some who send it so that they can learn, but not many, it
has to do with the parent profile of this place, generally people with high SES, for
example, if you go to rural areas, you will find more parents who say, "1 don't know,
so my child should learn at school.

[Aslinda velilerden egitim beklentimiz yok sadece dua surelerini evde tekrar etsinler
bizim i¢in yeterli. Veli beklentileri giderek degisiyor, dnceden buraya Kur’an egitimi
alsin diye gonderiyorlardi. Simdi birinci sirada degerler egitimi, sonra ¢ocuklarin
sosyallesmeleri ve sosyal gelisimleri, son sirada Kur’an egitimi var. Veli profilimiz
genelde muhafazakdr ve dini pratikleri yerine getiren insanlar (%60 a %40
diyebilirim) e zaten ¢ocuklar1 dini evde de goriiyor o yiizden buraya 6grensinler diye
degil degerler egitimi i¢in gonderiyorlar genelde. Ben bilmiyorum 6grensin diye
gonderen de var tabi ama ¢ok degil, buranin veli profili ile de alakal1 genelde yiiksek
SES e sahip insanlar, mesela kirsala gitseniz ben bilmiyorum o yiizden ¢ocugum
okulda 6grensin diyen veliyi daha ¢ok bulursunuz.] (Ceren, I)

Deniz also relates this education and her occupation with her faith:

It is necessary so early; a person should try to live what she already believes in in life.
We believe in this, we try to live accordingly, and we try to teach this to children. Why
is it necessary? I think right now, everyone is in search of the idea that the generation
is corrupt, | don't classify it as a thing, we can easily hear it from everyone's mouth.
So, everyone says that the children are very corrupt, the generation is very corrupt.
The improvement of this generation is, as our ancestors said, ‘the tree bends when it
is old’, basically it has always been like this, but sometimes people do not realize it
and think that we are missing the end of the rope. We did something without realizing
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it, we didn't pay attention, we shouldn't force it, many of them saw it as pressure, they
saw it as coercion. We do not think so, and currently | think that educating children
at an early age and teaching them religious things will lead to a much better society
in the future.

[Bu kadar erken gerekli, insan zaten inandig1 seyi yasamaya ¢alismali hayatta. Biz
buna inantyoruz ki buna gore yasamaya c¢alisiyoruz, ¢cocuklara da bunu ogretmeye
calistyoruz. Niye gerekli? Bence su anda herkes neslin bozulduguna dair bir arayis
icerisinde yani sey olarak smiflandirmiyorum, biitiin insanlarin agzindan ¢ok
rahatlikla duyabiliyoruz. Yani herkes diyor ki iste ¢cocuklar ¢ok bozuldu, nesil ¢ok
bozuldu. Bu neslin diizelmesi de hani atalarimiz demis ya agac¢ yasken egilir diye ben
bunu temelde bu hep boyleydi zaten ama insanlar bazi1 donemlerde farkina varamayip
ipin ucunu kag¢irdigimiz gibi sey diisiiniin. Farkina varamay1p bir seyler yaptik, dikkat
etmedik, zorlamayalim, bunu baski olarak gordiiler bircogu, zorlama olarak gordii.
Biz dyle diisiinmiiyoruz su anda da ¢ocuklari erken yasta egitmenin onlara dini seyleri
Ogretmenin ileriye doniik cok daha giizel bir toplum olacagini diisliniiyorum. ]

(Deniz, 1)

Four of the instructors are sending their children to these Quran courses, others do not
have children at that age, their children also took RE. These instructors whose children
are taking education in these courses are also parents. It means that they approach this
education positively. Their family culture, their attitudes toward religion show similar
with the culture of Quran courses. Buse and Elif share their thoughts as parents:

I am very pleased. First of all, my son has been attending these courses for two years.
For example, we ask parents why do you send your child here, let me answer from
there. | am sending my child here because | see that my child can continue our home
life here. So, what do | mean, | am a conservative person, we have a conservative life
at home, so it reflects on many things at work, including one's language, preferences,
and even eating. We are people who live a religious life, so it does not mean that
religion does not exist in our life practices, we do not have such an experience,
because there are people like that, they believe in a religion but prefer a more secular
life. We are not like that, so | am very happy that my child continues his life at home
here.

[Ben ¢ok memnunum bir kere benim oglum da bu kurslara gidiyor iki senedir. Mesela
biz velilere soruyoruz ¢ocugunuzu neden buraya gonderiyorsunuz diye oradan cevap
vereyim. Cocugumu buraya gonderiyorum ¢iinkii ben ¢cocugumun evdeki yagantimizi
burada devam ettirebildigini gériiyorum. Yani ne demek ben muhafazakar bir insanim,
muhafazakar bir yasantimiz var evde dolayisiyla iste insanin diline, tercihlerine,
atiyorum yemek yemesine birgok seye yansiyor. Biz dini hayatimizin i¢inde yasayan
insanlariz yani bir dini yasiyoruz ama o din bizim hayat pratiklerimiz i¢inde yok degil,
boyle bir yasantimiz yok Oyle insanlar da var ¢linkii, bir dine inaniyorlar ama daha
sekiiler bir yasantiy1 tercih ediyorlar. Biz dyle degiliz dolayisiyla benim ¢ocugumun
evdeki yasantisin1 burada devam ettirmesinden ¢cok memnunum.] (Buse, 1)

My son is also now in the group and asks questions about God every day when he
comes, which is very normal. Because he wants to know, because the mother prays at
home, the father prays. You know, he has an ongoing religious life. He inevitably
wonders. When he hears these things at school, he tries to find shelter. So praying is
actually a way to get to know God and feel close to him.

[Benim oglum da grup igerisinde su anda, her giin geldigin Allah ile ilgili sorular
soruyor ki bu ¢ok normal. Ciinkii tanimak istiyor, ¢iinkii evde anne namaz kiliyor,
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baba namaz kiliyor. Hani dini hayat: siiregelen bir hayat: var. Ister istemez merak
ediyor. Okulda da bunlar1 duyunca iste sey yapiyor ne yapiyor bir si§inacak sey. Yani
dua etmek aslinda Allah't tanimak, yakin hissetmenin bir yoludur zaten.] (Elif, I)

This subtheme revealed that Quran courses and education given here are proper for
instructors in terms of their religious faith, personal lives and choices, family culture,
and conservative personalities. On one hand, it can be related to profession itself since
being teacher is accepted as suitable for woman due to working hours and conditions.
The study with hijab women demonstrates that they want to work as a teacher if there
is no problem with their hijab since it is suitable and accepted as noble by both
traditional Islamic and modern perspectives (Cindoglu, 2010). On other hand, it is
related to the Quran course itself. They indicate their comfort in working for the PRA
in Quran courses due to their homogenic and female-only environments since they
wear hijab. Some scholars explain women’s modest dressing with coercive power on
women or false consciousness of them to wear hijab since they follow patriarchal
traditional rules while others question this due to underestimating these women’s
agency (Bilge, 2010). In this study, instructors feel more comfortable in a place where
officials are female, and the majority of children come from conservative, religious
families like these them. Thus, instructors feel more comfortable with communicating
with similar people. Lastly, some of them who are also parents state their happiness
for providing educational settings where home culture is continued for their children.

4.2.2. Sub-theme 2: The Culture Of The Service

The second subtheme of this section is about features of this service and the PRA
which are highlighted by instructors. These features created positive attitudes toward
the PRA and its Quran courses. They are defined in two categories: transparency and
formality of the institution, and better education. Transparency and formality of the
institution is defined as the diacritical property of the PRA’s courses. According to
instructors, these courses provide more formality and transparence than other private
institutions which give religion-centered early childhood education:

The PRA is more formal and transparent when compared to other institutions. People
who work here go through a certain interview. The plan, program and curriculum of
these courses are clear. Its curriculum is also more suitable for children's
development. Since | am a hafiz myself, I am thinking of working in a hafiz program
for children and young people in the future, after 5-6 years.
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[Diyanet diger kurumlara kiyasla (kurs) daha resmi, seffaf, burada ¢alisan insanlar
belli bir miilakattan geciyor. Bu kurslarin plani, programi, miifredati belli. Miifredat:
da cocuklarin gelisimi i¢in daha uygun. Kendim de hafiz oldugum i¢in ileride, 5-6 yil
sonra, ¢gocuklar ve gengler i¢in hafizlik programinda ¢alismayi diisliniiyorum. ]
(Ceren, 1)

There is something completely different here. Well, national education is also unique
and special. We are currently trying to apply the national education curriculum to
children. But | don't think this place can be compared to other courses. They are a
little more closed. Well, they are just like that within themselves, so what should we
say to them? Since | know there are places like this that have strict rules, | can't
compare them much. | think that information is given in a very different field.
[Burada tamamen bambagka bir sey var. Ya milli egitimin de kendine has, 6zel. Ki biz
zaten milli egitimin miifredatin1 da su anda ¢ocuklara uygulamaya calisiyoruz. Ama
diger kurslarla buranin kiyaslayacagini diisinmiiyorum. Onlar daha biraz kapali. Daha
kendi iclerinde bdyle ne diyelim onlara? Boyle kendilerince kat1 kurallari olan yerler
oldugunu bildigim i¢in ¢ok da kiyaslayamiyorum yani. Cok farkli bir alanda bilgi
veriliyor diye diisiiniiyorum.] (Cagla, I)

Alongside the transparency and formality, being part of this service is important for
the instructors since they indicate that these courses are better than other institutions.
According to the responses of instructors, better education is related to the course
environment which is more home-like and the advantage of giving the Quran
education. Instructors state that their courses have more pluses than minuses due to

Quran education and values education:

In fact, when you look at the education given in early childhood in the MoNE or
private schools other than the PRA, | have not seen much difference from us in terms
of complementary gains, in the complementary gains we call 1st grade preparatory
courses. In fact, | think we are effective. So, what is in people’s minds is that only the
Quran says education here, it is not like there are only values education. On the
contrary, as | said, when | compare the complementary gains with the children's
schools, we can already know that much more is done in this school, | do it myself and
| see it from other friends.

[Yani ¢ok bdyle ya aslinda mesela milli egitimde olsun ya da 6zel okullarda diger,
yani Diyanet haricindeki diger 6zel okullarda, erken ¢ocukluk déneminde verilen
egitimlere baktiginda bizden ¢ok bir fark zaten tamamlayici kazanimlar anlaminda
olsun, 1. sif hazirlik dersleri dedigimiz tamamlayici kazanimlarda ben hicbir ¢ok bir
fark zaten géremedim. Hatta dolu dolu gegirdigimizi diisiintiyorum. Yani hani
insanlarin zihninde olan su var, iste sadece burada Kur'an egitim diyor, sadece degerler
egitimi var gibi degil. Tam tersi de tamamlayici kazanmimlar1 ben dedigim gibi
cocuklarin okullartyla kiyasladigimda da biz bu okulda ¢ok onlardan daha fazlasini da
yapildigini bilebilir zaten, kendim de yapiyorum hem de diger arkadaglardan da
gortyorum.] (Elif, I)

I think the courses of the PRA are better. First, parents ask, "What are you doing here,
related to pre-school?" We see what preschool teachers do, we see it on Instagram,
we see it here and there, so everything that is done in pre-school is also done here. |
liken it to IHSs, just as the courses taught in other schools are taught in 1HSs, but
vocational courses are also taught in addition to them, there are also other courses in
Religious Affairs along with the courses we call complementary gains. I'm very
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curious about this, what do pre-school teachers working in the MoNE do? Now
imagine that we have Quran lessons, imagine that you are studying in a half-day
course, Quran, religious knowledge, values education.

[Ben Diyanet’in kurslarinin daha iyi oldugunu diistiniiyorum. Bir kere soyle velilerde
sey oluyor soruyorlar siz burada ne yapiyorsunuz okul 6ncesi ile alakali diye. Biz de
yani okul dncesi 6gretmenlerinin yaptigini goriiyoruz Instagram’da goriiyoruz, surada
burada gériiyoruz yani okul 6ncesinde yapilan her sey burada da yapiliyor. Ben imam
hatiplere benzetiyorum nasil imam hatip liselerinde diger okullarda okutulan dersler
Ogretiliyor ama onun yaninda meslek dersleri 6gretiliyorsa Diyanet’te de ayni sekilde
tamamlayici kazanim dedigimiz derslerle birlikte diger dersler de var. Simdi diisiiniin
bizim hem Kur’an-1 Kerim derslerimiz var, yarim giinliikk bir kursta calistiginizi
diisiiniin Kur’an-1 Kerim, dini bilgiler, degerler egitimi.] (Buse)

Azra and Ceren also mention course environments which is more affectionate and
home-like for children in addition to comprehensive education that include both
religious and regular preschool education:

Actually, our curriculum is similar to the curriculum of the MoNE. The
complementary gain education in our curriculum is actually the same as the MoNE
curriculum, where they additionally learn values education, eating and drinking, and
sitting manners. For us, moral development comes first, after children mature morally,
Quran education comes, after all, there is no point in knowing religion for someone
who is not morally developed. It is important that this education occurs at an early
age. Children are already curious about God; it is better to have everything from the
basics with RE appropriate to their age. | think the MoNE is more disciplined,
therefore more like school, and there is a family atmosphere here, which I think is
better for the health of children.

[Aslinda bizim programimiz MEB’in programiyla benzer. Bizim miifredatimiz
icindeki tamamlayici kazanim egitimi aslinda MEB miifredatinin aynisi, burada ekstra
olarak degerler egitimi, yeme-i¢gme, oturma adabini 6greniyorlar. Bizim icin dnce
ahlaki gelisim geliyor, ¢cocuklar ahlaki olarak olgunlastiktan sonra Kur’an egitimi
geliyor, sonugta ahlaki olarak gelismemis birinin dini bilmesinin anlami yok. Bu
egitimin erken yasta olmasi dnemli. Cocuklar zaten Allah’t merak ediyor, yaslarina
uygun din egitimiyle her seyin temelden olmasi daha iyi. Bence MEB daha disiplinli
dolayisiyla daha okul gibi, burada ise aile ortami1 var, ¢ocuklarin sagligi i¢in daha iyi
oldugunu diisiiniiyorum.] (Ceren, 1)

Our curriculum is more intense, but kids can handle it. We actually cover the
education of other institutions with complementary gains. | think our education is
more efficient because we also care and support emotionally. Other institutions focus
only on cognitive development and spend time only with games. Here, social and
psychological development is also given importance and support, and values
education is taught more efficiently. Because the child constantly hears these values
and their names. In other institutions, the names of these values such as morality,
respect and honesty are not repeated constantly. It is more productive here because
it is heard all the time. I also think that more love and attention is given in our courses.
[Bizim miifredatimiz daha yogun ama c¢ocuklar kaldirabiliyor. Biz tamamlayict
kazanimlarla aslinda diger kurumlarin da egitimini kapsiyoruz. Bizim egitimimizin
daha verimli oldugunu diisiiniiyorum ben ¢iinkii duygusal anlamda da 6nemsiyoruz ve
destekliyoruz. Diger kurumlar sadece biligsel gelisime odaklaniyor ve sadece oyunla
gegiyor oralarda zaman. Burada ise sosyal ve psikolojik gelisime de dnem ve destek
veriliyor, ayrica degerler egitimi de daha verimli 6gretiliyor. Clinkii ¢ocuk siirekli bu
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degerleri ve onlarin isimlerini duyuyor. Bagka kurumlarda bu degerlerin isimleri boyle
ahlak, saygi, diiriistliik gibi siirekli tekrarlanmryor. Burada siirekli duydugu i¢in daha
verimli oluyor. Ayrica bizim kurslarimizda daha ¢ok sevgi ve ilgi verildigini
diisiinyorum.] (Azra, 1)

According to this subtheme, some characteristics of the PRA’s Quran courses
influence how instructors approach these courses and are given education. When they
compare these courses with other Quran courses, transparency and formality are
marked. Drawing attention to the educational activities of religious communities, Dede
indicates that negative attitudes toward religious communities are increased among
both conservative and modern circles especially after the coup attempt in 2016 due to
their insufficient transparency and accountability (Dede, 2019). Instructors also
highlight more comprehensive education and loving culture. The previous study with
instructors who work for the PRA also showed similar results. Although instructors
find pre- and in-service education insufficient for teaching to young children, they
indicate that the curriculum, materials, books, and physical features of Quran courses
are adequate to support child development (Dinger, 2019). It is important that all the
pleasure is generally about the features of the institution, so there is a necessity for

mentioning instructors’ parts in this process since they have significant roles on it.

4.2.3. Sub-theme 3: The Role of The Instructor

Instructors are an important part of RE given in these courses. Children spend a long
time in courses, especially in full-day education. Instructors are assigned to provide
religion and values education alongside the standard preschool education as they say.
Thus, children learn religion and other topics from them. Instructors mention their
responsibility as a religion teacher, setting an example for children, and improving the
curriculum. From this point of view, the role of the instructor, which is the last sub

theme categorized around two topics: teaching religion and enrichment of the content.

The category of teaching religion is not only about giving RE but also being a role
model for children. Instructors indicate that their students take them as an example.
They refer to their bigger responsibility and impact on children in terms of their

religious and behavioral development:
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(Her responsibility) It is very big, as a teacher and as a teacher who explains religion
here, | am already very aware that what | make feel here will remain, not what | say.
I was braiding my daughters' hair a while ago, so it is very important for me to
establish close relationships with children and be a role model for them. If | am talking
about our Lord Allah and our Prophet, it is very important for me that they feel my
conversation, or | guide them when they have an argument. Here, use your words,
kids, you can express your feelings with your words. It is very important; the role of
the teacher is a great responsibility. As a Muslim, | feel a much greater burden here
because | teach religion, that is, | feel a great responsibility in this sense.
[(Sorumlulugu) Cok biiyiik, bir 6gretmen olarak da burada dini anlatan bir 6gretmen
olarak da cok biiylik yani ben zaten burada sOylediklerimin degil hissettirdiklerimin
kalacaginin ¢ok farkindayim. Ben biraz 6nce kizlarimin saglarini 6riiyordum yani
benim igin ¢ok 6nemli ¢ocuklarla yakin iliski kurmak, onlara rol model olmak. Eger
rabbimiz Allah’1, peygamber efendimizi anlatiyorsam o benim muhabbetlerimi
hissetmeleri bu benim i¢in ¢ok 6nemli ya da bir tartisma yasadiklarinda onlara
rehberlik etmem. Iste kelimelerini kullanin ¢ocuklar, duygularmizi kelimelerinizle
ifade edebilirsiniz. Cok dnemli yani dgretmenin rolii, biiylik bir sorumluluk. Ben
burada bir Miisliiman olarak dini 6grettigim igin ¢ok daha biiyiik yiik hissediyorum
yani kendi agimdan ¢ok biiyiik bir sorumluluk hissediyorum bu anlamda.] (Buse, 1)

I think like this when it's a full day. A child comes here at eight in the morning and
leaves at half past five. As a mother, | also experience this. This is my experience after
sending my own child to a course. | think that a child gets all of his/her time and
education from school. He/she gets it from an institution he/she comes to or goes to.
We start from the age of three and a half in the family. Of course, the family basically
gives me something, but the child spends more time with me. That's how 1 feel.
Whatever he learns, he learns mostly from me. Because when the child leaves in the
evening, he spends an hour with his mother. But he can spend seven or eight hours a
day here or two hours. Then he sleeps. And then the morning comes. | mean, | think
that this child cannot learn much from his mother and father in just an hour or two,
which is what | experienced with my own child.

[Ben sOyle diisliniiyorum tam giin oldugunda. Bir ¢ocuk bizim buraya saat sabahin
sekizinde geliyor ve bes bucugunda cikiyor. Bir anne olarak da bunu tecriibe
ediyorum. Kendi ¢cocugumu da bir kursa gonderdikten sonraki tecritbem de boyle. Bir
cocuk zamaninin tamamini ve egitimini bence okuldan aliyor. Geldigi, gittigi bir
kurumdan aliyor. Ailenin zaten ailenin bizim {i¢ buguk yasindan bagliyoruz yani. Aile
tabii ki temelde bir seyler veriyor ama ¢ocuk daha ¢ok benimle vakit gegiriyor. Ben
Oyle hissediyorum. Ne 6grenecekse daha ¢ok benden 6greniyor. Clinkii aksam ¢ocuk
gidince bir saat annesiyle vakit geciriyor. Ama giiniin yedi sekiz saati burada ya da iki
saat vakit gecirebiliyor. Sonra uyuyor. Ve sonra sabah kalkip geliyor. Yani bir iki
saatle anneden babadan bu cocuk ¢ok fazla daha bir sey Ogrenemiyor diye
diistiniiyorum ki kendi ¢ocugumda da bunu yasadim yani.] (Cagla, 1)

Teacher-student relationships are very important for effective education, teachers can
be very effective for children. What the teacher says and does is more valid for the
children. Children accept what their teacher says as correct, their actions are correct,
so they learn better with their teacher. Teachers' behavior is very important for
children to learn right from wrong, because they take it as an example.

[Ogretmen dgrenci iliskisi etkili bir egitim i¢in cok dnemli, 6gretmenler ¢ocuklar igin
cok etkili olabiliyor. Ogretmenin sdyledikleri, yaptiklar1 ¢ocuklar i¢in daha gegerli.
Cocuklar 6gretmeninin dediklerini dogru kabul ediyorlar, onlarin hareketleri dogru bu
yilizden 0gretmenleriyle daha iyi 6greniyorlar. Cocuklarin dogruyu yanlis1 6grenmesi
icin de 6gretmenlerinin davraniglart ¢ok onemli, 6rnek aliyorlar ¢iinkii.] (Ceren, 1)
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Azra and Deniz also indicate than they are more effective than parents in teaching
religion:

Teachers are very important in raising children, teachers might be more effective than
families in teaching religious subjects. They can instill a love of religion by
establishing a bond with children. If the child likes the teacher and they establish a
rapport, he/she can learn very difficult subjects. The teacher can make difficult,
abstract topics concrete. Here, teachers can make religious information
understandable by reducing it to the child's age.

[Cok 6nemli 6gretmen ¢ocuklarin yetistirilmesinde, 6gretmenler aileden daha etkili
olabiliyor dini konularin 6gretilmesinde. Cocuklarla bag kurarak din sevgisi
agilayabilir. Cocuk O&gretmeni severse, yakinlik kurarlarsa ¢ok zor konular
ogrenebilir. Ogretmen zor, soyut konular1 somutlastirabilir. Burada dgretmenler dini
bilgileri ¢ocugun yasina indirgeyerek anlasilir hale getirebilir.] (Azra, I).

Ateacher is a role model in raising a child. Education begins at home with the parents.
Our primary school is our family, our education that starts with the parents continues
with the teacher. Families also say this, for example, teacher, my child doesn't listen
to me on this issue, but he/she listens when you say it. They can call something they
can't deal with at home and ask if I can tell us about it. That's why the teacher sets an
example for the child in every subject. We also try to set an example, because we are
role models, we try to do every move right in front of them, and that is, we do not say
or talk about what we will not do. We try to convey the deficits we make by saying that
these are mistakes, we are all human children, and adults can do this, but the
important thing is to correct the mistakes.

[Bir ¢ocugun yetistirilmesinde 6gretmen rol model. Anne babada egitim basliyor evde.
Ik okulumuz bizim aile, anne babayla baslayan egitimimiz 6gretmenle devam ediyor.
Bunu aileler de sdyliiyorlar mesela hocam su konuda beni dinlemiyor ama siz
sOyleyince dinler, hani evde bas edemedigi bir seyi bile arayip bize sdyler misiniz
orada diyebiliyor. Bu yiizden 6gretmen her konuda ¢ocuga 6rneklik teskil ediyor.
Bizler de 6rnek olmaya calisiyoruz, rol model oldugumuz i¢in onlarin 6niinde her
hareketimizi dogru yapmaya c¢alisiyoruz ve yani yapmayacagimiz, yapmayacagimiz
seyl anlatmiyoruz, sdylemiyoruz. Yaptigimiz eksiklikleri de hani bunlar hatadir,
hepimiz insaniz ¢ocuklar biiyiikler de bu sekilde yapabiliyorlar ama 6nemli olan
hatadan donmek diyerek aktarmaya ¢alisiyoruz.] (Deniz, I)

The other important issue in teaching religion for instructors is enrichment of the
content which includes arrangement on the program and making abstract concepts
more concrete. Instructors indicate that they make some arrangements on the prepared
curriculum of the PRA, according to children’s ages, levels, preparedness, interests:

Now, the biggest problem with our curriculum is that this is generally the case in the
general curriculum, and I think it is also the same in the MoNE. Although it depends
on the age group, it is already a flexible program. You know what we are always told;
our programs are flexible schedules. What can you do with it? It is said that you can
apply it to children by paying attention to the main theme and the outcomes. The
biggest thing in our curriculum is, of course, depending on the age group. For
example, there is an outcome that is actually the teacher, and this reveals her teaching
formation.
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[Simdi bizim miifredatimizin en biiyiik sikintisi, bu genelde olan genel miifredatta da
boyledir, MEB’de de bu bdyledir diye diislinliyorum. Yas grubuna goére olmakla
beraber zaten esnek bir program. Hani bize hep sdylenen sey olur. Programlarimiz
bizim esnek bir programlardir. Siz onu ne yapabilirsiniz? Ana temaya dikkat ederek,
kazanimlara dikkat ederek onu ¢ocuklara uygulayabilirsiniz denir. Miifredatimizdaki
en bilylik sey tabii ki yas grubuna gore hani mesela bir kazanim var ortada o da iste
aslinda 6greticinin, bu da seyini koyuyor ortaya, 6greticilik formasyonunu ortaya
koyuyor.] (Elif, 1)

We use the resources of the PRA when teaching lessons, there are books for teachers.
| adapt these books according to theme, sometimes lengthening them and sometimes
shortening them, depending on the class. Of course, we support the theme with
activities and games for permanence. | adapt the stories in the book to our day. For
example, there is a story in which our prophet draws water from a well, but since the
well does not mean anything to children, I modernize it a little.

[Dersleri islerken diyanetin kaynaklarini kullaniyoruz, 6greticiler igin kitaplar var. Bu
kitaplardan temaya gore uyarlama yapiyorum sinifa gére bazen uzatiyorum bazen
kisalttyorum. Kalicilik igin etkinlikle ve oyunla destekliyoruz tabi temayi. Kitapta
gecen Oykiileri gliniimiize uyarliyorum, mesela peygamber efendimizin kuyudan su
cektigi bir hikaye var ama ¢ocuklar i¢in kuyu bir anlam ifade etmediginden ben de
biraz modernlestiriyorum.] (Azra, I)

If there is a deficiency in terms of activity, if | find the activity related to a subject
inadequate, we search for the activity on the internet etc. We make such additions,
other than that, if we have a story that is not in our curriculum, for example, we
reinforce it with extra stories. Let's say the story was short, | didn't find it very
descriptive, so | support it with a different story. Once there is a story that will give a
good message to the child, we support it with these. We can shape this ourselves, of
course, we have a book given to us by the PRA that we follow, and we can add a lot
of things to the work.

Ne gibi etkinlik bakimindan eksikligi varsa hani bir konuyla alakali etkinligi yetersiz
buluyorsam eger etkinlik aragtirtyoruz internetten falan. Bu tarz eklemeler yapiyoruz
onun disinda mesela miifredatimizda olmayan ne diyeyim mesela hikayemiz varsa
ekstra hikayelerle pekistiriyoruz. Hikaye diyelim ki kisa geldi ¢ok agiklayic
bulmadim farkli bir hikayeyle onu destekliyorum. Cocuga giizel bir mesaj verecek
hikaye olduktan sonra bunlarla destekliyoruz. Bu biz kendimiz sekillendirebiliyoruz
tabi hem Diyanet’in bize verdigi takip etti§imiz bir kitabimiz var hem de bir siirii
katabiliyoruz isin igine.] (Deniz, I)

I definitely like to do book activities in every unit, | like to associate it with books. The
curriculum provides a framework for the teacher, but it is the teacher who enriches it,
and we try to do our best there too.

[Mutlaka her tinitede bir kitap etkinligi yapmay1 seviyorum, kitapla bagdastirmay1
seviyorum. Mifredat Ogretmene bir c¢ergeve sunuyor ama Kkesinlikle onu
zenginlestiren kesinlikle 6gretmen oluyor, orada da elimizden geleni yapmaya
calistyoruz.] (Buse, I)

Instructors also mention that they try to embody the faith for children to understand

abstract religious issues:

The first unit is about God, our Lord. It is perhaps the most abstract part of the
children's imagination of God. Because others are concrete and things that children
see in their daily lives. What we call a prophet is a living person; they already see
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fasting in their families, they see prayer, they already see religious places, etc. There
is nothing in any of these that children will have difficulty understanding. The only
abstract concept is the concept of God. Where do we go from there, mostly from
nature, for example, we go to this God. We are talking about these things, such as the
earth's transformation in winter and its leaves falling, the flowers blooming again in
spring, the sun warming us, water being a vital thing for us, and the fact that God
creates all of these.

[11k iinite rabbimiz Allah’la ilgili orada ¢ocuklarin Allah tasavvurlariyla belki en soyut
yer orast digerleri ¢ilinkii somut ve ¢cocuklarin giindelik yasantisinda gordiigii seyler
zaten. Peygamber dedigimiz kanli canli bir insan, orucu goriiyorlar zaten ailelerinde,
namazi gorliyorlar, dini mekan zaten goriiyorlar vs. bunlarin hi¢birinde ¢ocuklarin
anlamakta zorlanacag: falan bir sey yok yani. Tek soyut kavram tanr1 tasavvuru orada
da nereden gidiyoruz daha c¢ok tabiattan mesela bu tanriya gidiyoruz. Yeryiiziiniin
kisin sey olup yapraklarinin dokiilmesi, baharda tekrar ¢igek agmasi iste giinesin bizi
1sitmasi iste suyun bizim i¢in hayati bir sey olmasi, tiim bunlar1 yaratanin Allah oldugu
gibi bunlardan bahsediyoruz.] (Buse, 1)

These are abstract concepts, of course, children are curious about them and ask
guestions, but we do not go into very abstract concepts anyway. This group of 4-6-
year-olds is a group that should not teach abstract concepts in terms of abstract
cognitive skills. We focus more on concrete things. There you have it, God. You know,
this, that, God sees us, God sees us... More than that, what a beautiful flower God has
created. We are actually trying to explain God's existence and knowledge through
these.

[Soyut kavramlardir tabi ki ¢ocuklar bunlari hem merak ediyorlar hem de soru
soruyorlar ama biz zaten ¢ok soyut kavramlara girmiyoruz zaten. 4-6 yas grubun bu
grubu soyut biligsel olarak da zaten soyut kavramlar1 daha 6gretmememiz gereken bir
grup. Biz daha ¢ok somut seylerin iizerinden. iste Allah, bu var zaten. Hani bu, bunu,
hani Allah bizi goruyor, Allah bizi... Bundan daha ziyade Allah ne guzel gicek
yaratmis. Biz bunlarin iizerinden aslinda Allah'in varligin1 ve bildigini anlatmaya
calistyoruz.] (Elif, 1)

Ceren and Azra also indicate that they are try to correct some wrong information
children learned from their previous experiences:

Some concepts here can be difficult for children, we are trying to concrete very
abstract concepts. For example, making sense of the concept of God is too abstract
for children, but we explain it with experiments (sugar water) and activities.
Sometimes, children may acquire wrong religious information from their families, and
children may be confused, so we are trying to show the truth here.

[Burada bazi kavramlar cocuklar i¢in zor olabiliyor, ¢ok soyut kavramlari
somutlastirmaya c¢alisiyoruz. Mesela Allah kavramimi anlamlandirmak ¢ocuklar i¢in
fazla soyut kaliyor ama deneylerle (sekerli su), etkinliklerle anlatiyoruz. Bazen de
cocuklar aileden yanlis dini bilgiler edinmis olabiliyorlar, ¢ocuklarin akli karigik
olabiliyor biz de burada dogrusunu gostermeye calisiyoruz.] (Ceren, I)

Children who received RE from some foundations or congregations come, they
learned very difficult information for their age, or somehow, they learned concepts
such as God forgives and sin, we pay attention to this here. We do not bring up topics
such as God, heaven and hell without the children asking, and if they ask, we try to
make them concrete. For example, if they ask why we cannot see God, we try to make
them understandable with the sugar water experiment. We do not provide strict RE
for children, but rather an education for them to learn their responsibilities. For
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example, when memorizing a surah, we do not confuse them by giving the exact
translation of the sura, or we try to introduce the letters to the Quran, as it is not
necessary for them to learn the Quran very well. Our aim is for children to learn
religious values without contradicting religion.

[Bizden once bazi vakiflar ya da cemaatlerden dini egitim almis ¢ocuklar geliyor,
yaslarina gdre ¢ok agir bilgiler 6grenmisler, ya da bir sekilde Allah yakar, giinah gibi
kavramlar1 6grenmisler, biz burada buna dikkat ediyoruz. Cocuklar sormadan Allah,
cennet-cehennem gibi konular1 agmiyoruz, sorarsa da somutlagtirmaya galisiyoruz.
Mesela, Allah’t neden goremedigimizi sorarlarsa sekerli su deneyiyle onlarin
anlayabilecegi diizeye getirmeye calistyoruz. Biz cocuklar i¢in katt bir dini egitim
degil de sorumluluklarini 6grenmeleri i¢in egitim veriyoruz. Mesela sure ezberlerken,
surenin tam cevirisini verip zihinlerini bulandirmiyoruz ya da Kur’an’1 illa ¢ok iyi
Ogrenmesine gerek yok, harfleri tanitmaya calisiyoruz. Amacimiz dine ters diismeden
cocuklarin dini degerleri 6grenmeleri.] (Azra, I)

This subtheme demonstrates that instructors try to enrich the curriculum of Quran
courses by adapting it to children according to their levels and interests. In this process,
they avoid abstract concepts and try to embody them through children’s stories, drama,
and plays if they are necessary to mention. Study of Ko¢ (2023) demonstrate that
preschool age children are mainly curious about concepts like Allah and the prophet,
and teachers try to satisfy children’s curiosity by showing the traces of creation for
explaining the existence of Allah through flowers, different living creatures and the

universe.

To sum up, both parents and instructors explain their perspectives and refer to their
actions and thoughts in terms of religion and RE. It was indicated that religion is
important for both parents and instructors. Parents state that their lives are organized
by religious principles while instructors also define their occupations with religion.
Both groups want to provide appropriate religious activities for children. For example,
instructors emphasize the plays and books that are prepared by the PRA with religious
content to transfer religious values to children. These books show the greatness of God
who is the creator of everything. Children might hear similar things in their homes
since their parents associate their lives including parenting perspectives with religion.
Both parents and instructors specify their points separately and they are explained via
separate themes. Since there are some communalities in the expression of parents and
instructors there is need to analyze these communalities via joint themes. Therefore,
apart from the independent themes, there are also two joint themes of these two

participants groups: the religion-centered child-rearing and shaping the character.
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4.3.Theme 3: The Religion-Centered Child-Rearing

Religion-centered child-rearing is a process that concerns both parents and instructors.
It is an ongoing process that generally starts within the family and later Quran courses
become part of it. Children are learning or coming across religion in both Quran
courses and their family. This theme includes religion related experiences of children,
and religious early childhood education provided by the PRA. Thus, subthemes are

appropriate RE, religion in the daily lives of children, and importance of early years.

4.3.1. Sub-theme 1: Appropriate Religious Education

Appropriateness of education is about appropriate curriculum of Quran courses,
trustworthiness and availability of Quran courses, and creating awareness and
positive attitudes on religion. Both instructors and parents mention providing religion-
centered education and experiences that are proper for children’s age, nature, and
interest within families and Quran courses. Although some instructors mention that
there is a need for some change or improvement in the curriculum, in general parents
and instructors indicate that the curriculum of Quran courses target all development
areas with standard preschool education alongside the RE. Azraand Buse mention the
need for change or improvement in the curriculum or the content of textbooks, but
they indicate that the curriculum of Quran courses is proper to teach religion to
children:

I think the curriculum needs to be updated, it should be simplified a bit, some concepts
are too difficult and abstract for children. For example, it is difficult for children to
understand the relationship between God and the prophet because God is not
something they can see, it is very abstract and the prophet is a human being, so they
have difficulty understanding the relationship between a person and God.
Additionally, the curriculum can become very repetitive, and some values can be
imposed too much. For example, the child constantly says Alhamdulillah, of course
he/she can, but the important thing is that he/she knows what being thankful really
means, rather than saying it all the time, so more concrete examples are needed. Also,
full time can be very boring for children, especially after the pandemic, children
already get bored very quickly, they are very impatient, they do not want to wait. We
do something, but it may not be enough, branch teachers may come for sports,
gymnastics etc. Children can learn, but the curriculum could be more child friendly.
[Miifredatin gilincellenmesi gerektigini diislinliyorum, biraz sadelesmeli, bazi
kavramlar ¢ocuklar i¢in ¢ok zor ve soyut kagiyor. Mesela Allah ve peygamber
iligkisini anlamak zor oluyor ¢ocuklar igin ¢ilinkii Allah gérebildikleri bir sey degil ¢ok
soyut peygamber de insan, bir insanla Allah’1n iligkisini anlamakta zorlaniyorlar o
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yiizden.Bir de miifredat ¢ok tekrara diisebiliyor, bazi degerler de ¢ok fazla empoze
edilebiliyor. Ornegin ¢ocuk siirekli Elhamdiilillah diyor, tabi desin ama siirekli
sOylemesindense 6nemli olan siikretmenin gergekten ne demek oldugunu bilmesi,
daha somut drnekler lazim o yiizden. Bir de tam giin ¢ocuklar i¢in ¢ok sikici olabiliyor
ozellikle pandemiden sonra ¢ocuklar zaten ¢ok cabuk sikiliyorlar, ¢cok sabirsizlar,
beklemek istemiyorlar. Biz bir seyler yapiyoruz ama yetmeyebilir, spor, jimnastik
falan i¢in brang hocalar1 gelebilir. Cocuklar 6grenebiliyorlar ama miifredat daha
cocuga uygun olabilir.] (Azra, I)

I don't think the curriculum is too much, but I think it could be better. So, let's say
there is a topic written there, there is a story there, we do not have to do it as written
there, we can change it, | think it can be enriched and made better. If you are asking
whether it is suitable for preschoolers and their development levels, | personally do
not think there is any unsuitability.

The researcher: By enrichment do you mean something like adding more material?
Yes, or as | just said, there is a story here and | care that this story has literary value.
I care very much about children’s literature and there are many beautiful works in this
field and in Turkish literature. | think that better texts with literary value can be
included in the book. But of course, this is a process, the current texts are not texts
with literary value, you know, works that aim to give a message, their suitability for
children is debatable.

[Miifredatin agir oldugunu diisiinmiiyorum ama daha iyi olabilecegini diistiniiyorum.
Yani s0yle orada bir konu yaziyor diyelim ki orada bir hikaye var illa orada yazdig1
gibi yapmak zorunda degiliz degistirebiliyoruz, daha zenginlestirilebilecegini ve daha
iyi hale getirilebilecegini diisiniiyorum. Siz okul Oncesi i¢in, onlarn gelisim
seviyeleri icin uygun mu diye soruyorsaniz eger ben sahsen bir uygunsuzluk oldugunu
diistinmiiyorum.

Arastirmact: Zenginlestirmeden kastiniz daha fazla materyal eklemek gibi bir sey mi?
Evet ya da biraz 6nce dedigim daha simdi bir hikaye var ortada ve bu hikayenin edebi
degeri olmasin1 6nemsiyorum, ¢ocuk edebiyatini ¢ok dnemsiyorum ve bu alanda da
Tirk edebiyatinda da ¢ok giizel eserler veriliyor kitaba da edebi degeri de olan daha
glizel metinlerin konulabilecegini diisiiniiyorum. Ama tabi bu bir siire¢ su an ki
metinler edebi degeri olan metinler degil hani mesaj vermeye yonelik eserler
cocuklara uygunlugu tartisilir.] (Buse, I)

According to Cagla who works for the PRA for 15 years indicate that sometimes
contents can be hard to understand for children but she mentions some developments:

The stories in our curriculum books and the instructional books we have could have
been a little more like this, in a way that would attract the attention of children. For
example, this is what | do the most. Some children have difficulty understanding.
Maybe not according to their level. I don't know about that. | can't quite understand
it, but it doesn't attract much attention from children. You know, the stories in the
curriculum are sometimes very simple. Sometimes it seems very much, but I say that
since PRA has just started this thing, it will only reach such things at a certain time,
because it gets better every year. The curriculum is very good, I think it is good. As |
said, | think the proficiency level can be improved a little more, since experts have
already prepared for it according to the age of children. I love our curriculum, and |
already apply it.

[Miifredat kitaplarimizdaki, o elimizdeki 6gretici kitaplarindaki o hikayeler biraz daha
boyle ¢ocuklarin dikkatini ¢ekecek tarzda olabilirdi. Mesela ben en ¢ok buna sey
yaptyorum. Biraz ¢ocuklar anlamakta zorlaniyorlar. Belki onlarin seviyesine gore
degil. Bilemiyorum onu. Tam anlayamiyorum ama c¢ocuklarin ¢ok fazla dikkatini
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¢ekmiyor. Hani miifredatin i¢indeki hikayeler ¢cok bazen ¢ok basit kaliyor. Bazen de
cok seviyesine yliksek geliyor ama ben soyle diyorum diyanete bu sey yeni bagladigi
icin ancak belirli bir zamanda bdyle bir seylere ulasacagini her yil biraz daha giizel
oluyor ¢iinkii. Miifredat1 gayet giizel, iyi oldugunu diisiiniiyorum. Dedigim gibi belki
biraz daha yeterlilik konusunda ilerletilebilir diye diistiniiyorum, ¢ocuklarin yaslarina
uygun zaten uzmanlar hazirladigi i¢in. Ben miifredatimizi seviyorum ve uyguluyorum
zaten.] (Cagla, I).

As can be seen, although they think the curriculum is proper, they criticize some of its
features. The analysis of Tosun and Capcioglu (2015) also demonstrates that the PRA
aimed to develop a curriculum by drawing attention to child development, and play,
stories, and activities are offered within this education. But sometimes religious
development of children, their levels are not considered sufficiently. Stories and
expectations from children can be above their levels. On the other hand, some
participants mention the appropriateness of the curriculum. According to them, the
appropriate curriculum of Quran courses means that it is intense but not strict,
comprehensive, flexible, values oriented, age appropriate, and focusing on children.
Some participants state that the curriculum is not as strict as other institutions since
they are not forcing children to learn the Quran and provide flexible program:

So, this is not a place that is busier or has stricter rules. So, instead of talking about
sin, for example, about good deeds, instead of emphasizing hell, which | know is
generally talked about in communities, we focus more on moral values. Since we focus
on love of people, love of animals, love of nature and love of the homeland, I
personally believe that by educating children on this subject, we educate them so that
they will be respectful to their homeland, nation and elderly when they grow up,
making them love these without showing them things as a sin or punishment or reward.
| think that's what | do anyway.

[Soyle yani daha yogun, daha kati kurallar1 olan bir yer degil burasi. Yani iste biz
giinahtan mesela sevaptan bahsetmek yerine iste cehennemden ¢ok vurgu yapmak
yerine ki ben biliyorum cemaatlerde genelde bunlardan bahsediliyor biz daha ¢ok
ahlaki degerler iizerinde. insan sevgisi, hayvan sevgisi, doga sevgisi, vatan sevgisi
tizerine durdugumuz i¢in ya bunlar sevdirerek giinah ya da ya ceza ya da 6diil gibi
gostermeden ben kendi adima g¢ocuklar1 bu konuda egiterek yani biiyiidiiklerinde
vatanina, milletine, biiyiiklerine saygili insanlar olsun yoniinde kendi adimiza egitim
verdigimizi diisiiniiyorum ki ben de dyle yapiyorum zaten ya.] (Cagla, I)

We do these things around here, and we do not force any child in any way if he/she
cannot pass the course. We never put pressure on the Quran, each child's transition
process is related to him/herself, we guide entirely according to the child. For
example, last year we had children who did not study the Quran at all. It was not a
problem for us, but this year all of our children learned the Quran, it is something that
depends entirely on the relationship between the child, the parent and the teacher.

[Buralarda biz bunlar1 yapiyoruz, hi¢bir ¢cocugu gegemiyorsa dersini higbir sekilde
zorlamiyoruz. Kur’an konusunda asla baskilamiyoruz, her ¢ocugun gecis siireci
kendisiyle alakali biz onu tamamen ¢ocuga gore yonlendiriyoruz. Mesela gecen sene
hi¢ Kur’an’a gegmeyen cocuklarimiz vardi, bizim igin sikintt degildi, bu sene
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cocuklarimiz hepsi Kur’an’a gecti tamamen c¢ocuk, veli, hoca arasindaki iliskiyle
giden bir sey.] (Deniz, I)

Moreover, it (the course) provides this education without being boring, so | wouldn't
want a place that gives my child a strict RE anyway. In places where intense education
is provided at a young age, children become alienated and have a negative
consciousness. For example, we had a friend who sent her child to places like this, she
still tells me she did these things when she was young, read the entire Quran, etc. |
think she sent her there to be satisfied as a mother, but now her daughter is not at all
as religious as she wanted, so that education did not have much meaning. People send
people here to create a religious infrastructure along with values education, and as a
result, this is the way of life in our home.

[Bir de bu egitimi sikmadan veriyor yani ben zaten ¢ocugumu ¢ok siki dini egitim
veren yeri ben istemem. Kiigiik yasta ¢cok yogun egitim veren yerde ¢ocuk sogur,
olumsuz biling olur. Mesela bir tanidigimiz ¢ocugunu kiiciikken Oyle bir yere
gondermis hala anlatir kizim kiigiikken sunlari yapti, hatim indirdi falan diye bence
anne olarak kendi tatmin olsun diye gondermis ama simdi kiz1 hi¢ de onun istedigi
gibi bir dindar degil yani o egitimin ¢ok bir anlami olmamis. Burada hem degerler
egitimiyle birlikte bir dini altyap1 olussun diye gonderiyor insanlar hem de sonugta
bizim evimizde de bu sekilde bir yasayis var.] (Nazli, P)

(Abstract concepts) They don't give them here, they don't exist. The PRA’s things are
very good, its program is good. You know, the other one, for example, the one affiliated
with that community | mentioned, is heavy. | mean, not every child can handle that.
Many children, for example, and then | heard that this is what is always heard, that
nothing good is heard anyway, when something is done about Islam, children become
alienated. These things happen. Alhamdulillah, it didn't happen to my oldest son
either.

[(Soyut kavramlar1) Burada vermiyorlar, yok. Diyanet’in seyleri ¢ok giizel, programi
giizel. Hani diger, mesela bahsettigim o cemaate bagli olaninki agir. Onu her ¢ocuk
kaldiramaz yani. Cogu ¢cocuk mesela sonra da ben duydum, iste hep bdyle duyulur ya
zaten hig iyi bir sey duyulmaz Islam'la ilgili bir sey yapildig1 zaman, iste ¢cocuklar
soguyormus falan. Oluyormus boyle seyler. Elhamdiilillah, hani biiyiik oglumda
olmadi.] (Filiz, P)

Tosun and Capcioglu (2015) indicate that not mentioning too abstract concept until
children ask about is proper attitude for these courses. In addition to a non-rigid RE,
one of the most important features of this curriculum for participants is that it covers
both RE and standard preschool education. Both parents and instructors mention
comprehensiveness of education in terms of providing RE with the standard education:

Indeed, because it provides good pre-school education. If it had only provided RE
without providing pre-school education, | would not have preferred it either. The two
must be together. You can't make a child this age sit down and do it in half an hour.
How do you make him sit down for half an hour? With the activity. You can open a
hymn while playing the game. You can open the Quran while playing the game. They
memorize or learn very quickly anyway. Or you can say Bismillah and recite the meal
prayer while sitting to eat. But you cannot teach a child the Quran for an hour.

[Gergekten de okul dncesi egitimini de giizel verdigi i¢in. Eger okul 6ncesi egitimini
vermeden sadece dini egitim verseydim, ona da tercih etmezdim. Ikisi birlikte olmas1
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lazim. Bu yastaki bir ¢ocuga oturtup, yarim saatte tutturamazsin, bdyle bir sey yok.
Onu yarim saatten Once nasil oturursunuz? Etkinlik ile. Oyun oynarken bir ilahi
acabilirsiniz. Oyun oynarken Kur'an-1 Kerim agabilirsiniz. Cok hizli bir sekilde
ezberliyorlar ya da 6greniyorlar zaten. Ya da yemege otururken bir besmele ¢ekip
yemek duasi okuyabilirsiniz. Ama ¢ocuga 1 saat Kur'an-1 Kerim talimi yapamazsin.]
(irem, P)

I think the curriculum shown here in an integrated and practical manner is very
enjoyable. It is a full program, the child enjoys it and feels like he/she is doing
something fun, not like he/she is doing homework. Both fine motor skills and religious
knowledge are developing.

[Burada entegre bi¢imde uygulamali olarak gosterilen miifredat ¢cok keyifli bence.
Dolu dolu bir program, ¢ocuk keyif altyor bdyle etkinlik yaparken ddev yapiyormus
gibi degil de eglenceli bir seyler yapiyor gibi hissediyor. Ince motor becerileri de
gelisiyor dini bilgiler de.] (Jale, P)

The class, yes, consists of four major classes. Values education, religious knowledge,
the holy Quran, and complementary gains. I am thinking about this there. For
example, | love the thing, by the way, | also love the curriculum of the MoNE, what
we call complementary gains. A number for example, we take the number one, what
do we describe? This can be done in the form of counting, counting our fingers. For
example, we do this in our lessons, of course, we explain the number one, and from
there we emphasize the unity of Allah, for example. For example, we explain the
number five, and from there | say that the pillars of Islam are five. As you know, in
our lessons, they are actually intertwined with each other. For example, Elifba
education is carried out, education for fascicle of Quan is provided. | don't know if
you have ever examined our fascicle of Quan books. So it all depends on the age of
the children. Our presidency is already working with experts on this issue. So, when
we put it in front of him/her, it is not something boring, it is not like a partial education.
While teaching the Holy Quran, we actually reinforce it with complementary gains.
For example, we teach colors and organize color festivals in the complementary
learning lessons. But when we are teaching parts of the Holy Quran, we say, for
example, we will cut and paste a letter, let's say we will do a collage, we will do it with
this color. For example, he does it with that color. In fact, | think that all of our courses
are complementary to each other.

[Ders, evet dort ana dersten olusuyor. Degerler egitimi, dini bilgiler, Kur'an-1 Kerim
ve tamamlayici kazanimlar. Ben orada sunu diislinliyorum. Mesela seyi de ¢ok
seviyorum bu arada Milli Egitim miifredatina da bayiliyorum, yani o tamamlayici
kazanimlar dedigimiz. Bir say1y1 mesela tutup da bir sayis1 hani ne anlatiyoruz. Bunu
sayma seklinde, parmaklarimizi sayma seklinde olabilecegi gibi. Mesela biz
derslerimizde sunu yapiyoruz tabii ki, bir sayisi anlatiyoruz, oradan Allah'in birligini
de vurguluyoruz mesela. Mesela bes sayis1 anlatiyoruz, oradan da Islam'in sartlarinin
bes oldugunu zaten hani bizim derslerde aslinda birbirleriyle i¢ i¢e girmis vaziyetteler
diyorum ya. Mesela Elifba egitimi yapiliyor, ciliz egitimi. Bilmiyorum bizim ciiz
kitaplarimizi hi¢ incelediniz mi? Yani hepsi ¢ocuklarin yasina gére. Baskanligimiz bu
konuda zaten uzmanlarla ¢alisiyor. Yani biz onun 6niine koydugumuzda bdyle sikici
bir sey olarak degil, bir ciiz egitimi gibi degil. Kur'an-1 Kerim egitimi yaparken de
aslinda tamamlayici kazanimlarla biz onu pekistiriyoruz. Yani mesela renkleri
ogretiyoruz, renk senlikleri yapiyoruz tamamlayici kazanimlar dersinde. Ama Kur'an-
1 Kerim iste ciiz egitimi yaparken de o mesela bir harfi kesme yapistirma yapacagiz,
kolaj ¢alismasi yapacagiz diyelim, su renkle yapiyoruz diyoruz. Mesela o renkle
yapiyor. Boyle hepsi aslinda derslerimizin birbirini tamamlayici nitelige sahip
oldugunu diigiinityorum.] (Elif, I)
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We teach the Quran to children here, we do not aim to ensure that the child learns the
Quran, reads the whole of it or that the child progresses here. This is already the case
in the legislation of the PRA; at the end of one year, the child could only read the
Quran, and at the end of one semester, he/she could only finish the letters. We are
moving forward slowly. Other institutions - | don't have information about all of them
- but we also hear about places where it is done at a very severe level. | respect all of
them, but I don't think we teach the Quran in an oppressive way. Here, we are trying
to provide a more flexible education that includes pre-school education. Art activities,
complementary achievements, we touch on all of these, and | think we have a serious
advantage such as the Holy Quran. You know, we make children memorize as many
surahs and prayers as they can memorize. We do not pressure them, we do not bore
them, | think this is our difference from other congregation structures.

[Bizim burada Kur’an-1 Kerim 6gretiyoruz ¢cocuklara illa cocuk Kur’an 6grensin, bir
hatim yapsin, muhakkak ¢ocuk burada ilerlesin gibi bir derdimiz gayemiz yok. Zaten
Diyanet’in mevzuatinda da bdyle, bir yilin sonunda ¢ocuk Kur’an-1 Kerim’e ancak
gecmistir, bir donemin sonunda harfleri ancak bitirebilmistir. Biz agir agir ilerliyoruz.
Diger kurumlar -hepsinin hakkinda bilgi sahibi degilim ama- ¢ok agir seviyede
yapildigi yerleri de duyuyoruz, saygi duyuyorum hepsine ama bizim Kur’an’1 baskici
bir sekilde Ogretmedigimizi diislinliyorum. Burada daha esnek ve okul Oncesi
egitimleri de i¢ine alarak bir egitim vermeye c¢alisiyoruz. Sanat etkinlikleri,
tamamlayic1 kazanmimlar bunlarin hepsine de deginiyoruz bunun yani sira Kur’an-1
Kerim gibi ciddi bir artimiz var diye diisiiniiyorum. Hani c¢ocuklarin
ezberleyebilecekleri kadar sure, dua ezberletiyoruz. Onlar1 baskilamiyoruz,
stkmiyoruz diger cemaat yapilarindan farkimizin bu oldugunu diisiiniiyorum.]
(Deniz, 1)

These expressions are also coherent with Erpay’s study which indicates that parents
emphasize entertaining, non-rigid, developmentally appropriate RE for young children
which is based on play (Erpay, 2020). Values education is another significant feature
of the curriculum of Quran courses:

Values education is a very important part of the curriculum, it is also very important
for us. Values education is shaped around concepts such as respect, love, justice and
compassion. Our goal is for children to learn these values, but to use them not only
here but also in their daily lives. He/she should be respectful to everyone, for example,
he/she should be able to empathize with others in his/her life outside of here.
[Degerler egitimi miifredatin ¢ok onemli bir boliimii, bizim i¢in de ¢ok 6nemli.
Degerler egitimi saygi, sevgi, adalet, merhamet gibi kavramlar etrafinda sekilleniyor.
Amacimiz ¢ocuklarin bu degerleri 6grensin ama sadece burada degil gilindelik
hayatinda da kullansin. Herkese saygili olsun mesela buranin disindaki hayatinda da
empati yapabilsin bagkalariyla.] (Azra, I)

I personally attach much more importance to values education. I think it should be
taken together with our culture, customs and traditions. | think values education is
more important. Respect for the homeland, respect for the flag, protecting the
homeland, keeping the environment clean. This is what we call values education.
Respecting the elderly, loving people, loving the universe. Our values education
program is already based on this.

[Ben ¢ok daha dnemsiyorum degerler egitimini kendi adima. Kiiltiiriimiizle birlikte,
orfiimiizle, adetimizle birlikte bir gotiiriilmesi gerektigini diisliniiyorum, daha 6nemli
bence degerler egitimi. Vatana saygi, bayraga saygi, vatani korumak, ¢evreyi temiz
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tutmak. Degerler egitimi dedigimiz sey bu. Yaglilara saygi duymak, insanlar1 sevmek,
kainat1 sevmek. Degerler egitimi programimiz zaten bunun iizerine kuruldu.]

(Cagla, I)

Mine, who is a parent and Quran instructor in the PRA, also indicates the importance
of values education:

Abstract concepts are not given anyway. So, as far as | know, RE is given entirely
through values education at the age of 4-6. | mean, | see that because I follow their
training myself. Since the meaning part already goes through concrete values, there
is no such thing as not making sense.

[Zaten soyut kavramlar verilmiyor. Yani din egitimi benim bildigim kadariyla
tamamen degerler egitim iizerinden veriliyor 4-6 yasta. Yani kendim de egitimlerini
takip ettigimden onu goriiyorum. Anlamlandirma kismi zaten somut degerler
lizerinden gittigi i¢in anlamlandiramama gibi bir durum s6z konusu degil.] (Mine, P)

It is important that if it is possible, these universal values are associated with Islamic
doctrine. Universal humanitarian values are defined as features of a Muslim person:

Of course, an important part of values education consists of values such as respect,
love, responsibility, morality, manners, cleanliness and patriotism. Children who
learn these values and receive them here are morally better, more moral. If the family
supports it, the child grows up knowing this way. Of course, we usually explain these
values by associating them with religion, but when | first start, | say all people. First,
people must be moral, this is valid for all people. While explaining, | start with "all
people”, then I move on to the sub-identity and explain that Muslims should have these
values. In this way, I think children are not confused, they understand that everyone
should have these values.

[Degerler egitimi tabi ki onemli bir kisim, saygi, sevgi, sorumluluk, ahlak, adap,
temizlik ve vatan sevgisi gibi degerlerden olusuyor. Bu degerleri 6grenen, burada
alana ¢ocuklar ahlaken daha iyi oluyor, daha ahlakli. Eger aile de desteklerse ¢ocuk
bu sekilde bilerek yetisiyor. Genellikle bu degerleri dinle bagdastirarak anlatiyoruz
tabi ki ama ilk baslarken biitiin insanlar diyorum. Oncelikle insan ahlakli olmali bu
biitiin insanlar i¢in gecerli. Anlatirken biitiin insanlar diye bagliyorum, insanlar diiriist
olmali, saygili olmali gibi daha sonra alt kimlige gegiyorum, Miisliimanlarin bu
degerlere sahip olmalar1 gerektigini anlatiyorum. Bdyle olunca ¢ocuklarin kafalar
karigmiyor bence, bu degerlere herkesin sahip olmasi gerektigin anliyorlar.]

(Ceren, 1)

Of course, these are the teachings of the Holy Quran. We already learn them from
there, not by hearing from left or right, but from the Holy Quran. A book that was
revealed to Allah SWT( Subhanahu wa-ta'ala) many centuries ago. If the previous
books had not been destroyed, these teachings would still exist, but we are transferring
the values we learned from the Quran. The Holy Quran clearly explains to us in its
verses that it means kindness, respect, love, and that one should not even say "off" to
his/her parents. These, of course, guide us, we know these through the things our
prophet conveyed to us. Of course, a person may say that he/she does not believe in
God and that he/she does good deeds, but now we evaluate that person differently, we
have to see, but we learn these things from religion. Personally, I learn from religion,
and | pass on what | learn from religion to children.

[Tabi ki de bunlar Kur’an-1 Kerim’in 6gretileri zaten biz bunlar1 oradan 6greniyoruz,
sagdan soldan duyarak degil Kur’an-1 Kerim’den Ogreniyoruz. Ka¢ asir once
indirilmis bir kitap Allah-u Teala’ya daha dnceki kitaplarinda zaten tahrip edilmeseydi
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eger bu dgretiler yine vardi ama Kur’an’dan 6grendigimiz degerleri biz aktariyoruz
yani. Kur’an-1 Kerim iyiliktir, saygidir, sevgidir, anne babaya 6f bile dememesi
gerektigini acik acik ayetleriyle bize agikliyor. Bunlar tabi ki de bizlere yol gosterici,
peygamber efendimizin bizlere ulastirdigi seylerle biz bunlari biliyoruz. He insan
olabilir tabi ki Allah’a inanmiyorum da iyilik de yapiyorum da diyebilir oradaki artik
o insan1 farkli degerlendiririz yani gérmemiz lazim yani ama biz bunlar1 dinden
Ogreniyoruz sahsen ben dinden Ogreniyorum dinden O6grendigimi de c¢ocuklara
aktartyorum.] (Deniz, 1)

Islam is universal. Everything that Allah SWT has given us is universal. If everything
universal about Islam were accepted, humanity would find incredible peace. Because
when we look at it, there is a verse in the scales: Be equal in weight. For example,
after that there is a verse about orphan rights. There is a verse about parents' rights.
After that there is a verse on lying. There is a verse on charity and zakat. And as you
say, these are actually universal. And I think that if these were implemented, if they
were implemented only as Islam, but if Muslims could internalize this universality of
Islam, it would be a much more peaceful environment.

[Islamiyet evrenseldir. Allah-u Teala'nin bize verdigi biitiin her sey evrenseldir. Eger
Islamiyet'in evrensel her seyi kabul edilse inanilmaz insanlik huzur bulacak. Ciinkii
baktigimiz zaman tartida ayet vardir ya tartida 6l¢iide esit olun. Mesela ondan sonra
yetim haklar1 ile ilgili ayet vardir. Anne baba haklart ile ilgili ayet vardir. Ondan sonra
yalan iizerine ayet vardir. Sadaka, zekat iizerine ayet vardir. Ve bunlar dediginiz gibi
aslinda evrenseldir. Ve bunlar uygulansa hani sadece Islamiyet olarak uygulansa ama
Islamiyet'in bu evrenselden Miisliimanlar bir i¢sellestirebilse inanilmaz su an ¢ok daha
barisik bir ortam olacak diye diisiiniiyorum.] (Irem, P)

These Quran courses stand out not only with their appropriate curriculum but also with
their reliability and accessibility. Both parents and instructors mention that they trust
the institution. What is meant by the trustworthiness and availability of Quran courses
is the RE provided by the state, the prevalence of courses and their affordable prices.
Participants remark both their trust in the PRA and doubts towards other institutions:

The PRA is an institution attached to the state and supervised by the state. Their
teachers are theology graduates, well-educated people who are theology graduates,
have a certain education, and are appointed by meeting the criteria. | like the physical
environment of the school. | really liked the attitude of the people and the environment.
Those who are affiliated with religious communities or sects have no control, they are
not supervised, the PRA is supervised by the state. It was also met in terms of
expectations. My expectations were to raise religious awareness and to learn the
Quran and Surah. They also provided these.

[Diyanet devlete bagli, devlet tarafindan denetlenebilen bir kurum. Hocalar ilahiyat
mezunu, egitimi belli, kriterleri karsilayarak atanmis insanlar, 6gretmenler. Okulun
fiziki ortamin1 da gok begendim. Insanlarin tavrini, ortami da gok begendim. Cemaat-
tarikat gibi yerlere bagli olanlarin kontrolii yok, denetlenmiyor, Diyanet devlet
tarafindan denetleniyor. Beklenti anlaminda da karsilandi, beklentilerim dini anlamda
bilinglenmesiydi, Kur’an-sure 6grenmesiydi bunlari da sagladilar.] (Helin, P)

First of all, I wanted him to receive RE at this age. | really think that a tree bends
when it is old. But frankly, 1 didn't think much about places that were stricter, such as
madrasas and courses. Because frankly I don't trust it. There are good places, but we
also hear very bad things. | didn't want my child to hate it.
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[Oncelikle din egitimi almasini istiyordum bu yaslarda. Hakikaten aga¢ yasken egilir
diye diisiiniiyorum. Ama agikcast daha agir mesela medrese, kurs gibi yerleri pek
diisiinmedim. Ciinkii giivenmiyorum agikgcas1. Iyi yerler de vardir ama ¢ok kétii seyler
duydugumuz da oluyor. Cocugumun nefret etmesini istemedim.] (Olcay, P)

In other words, private schools spring up like mushrooms, that is, the building we
knew from yesterday suddenly turning into a private school, or the opening of a
nursery under that building, and the education of a specific school or a community
there, is a problem in my opinion. So here the state factor should be included. The
state should provide important education, especially RE, through a single channel,
with its own resources and resources. Since it is not given, the country is going crazy
intellectually.

[Yani mantar gibi tiireyen 6zel okullar, yani daha diiniinii bildigimiz binanin bir anda
0zel okula donlismesi veya o binanin altinda iste kresin agilmasi, orada belirli bir
okulun veya bir cemaatin egitiminin bilinmesi, bence sikinti. Yani burada devlet
faktorii i¢in icerisine girmeli. Devlet tek kanalda, 6zellikle din egitimi gibi 6nemli bir
egitimi, kendi seyleriyle vermeli, kaynaklariyla vermeli. Verilmedigi i¢in de zaten
tilke diigiincesel olarak aldi bagimi gidiyor.] (Mine, P)

Elif and Cagla emphasize parents’ concerns about the institution courses affiliated with
and their positive thoughts about the PRA’s Quran courses:

You know, as an institution that one can trust and receive good information from, as
well as receive values education, as an institution that one can trust. And let me tell
you, we hear this a lot from our parents. For example, they say that we saw that the
sense of compassion has become more developed. You know, we leave our children
here with peace of mind, because we see that you love children and take care of them
as God's trust, and we have received a lot of feedback from parents like this. You know,
especially after a group where religion was abused, what did the PRA do to this
younger age group? Because at that time, this group had undertaken a lot of this work.
What a shame. But this time it went to abuse. At least it should be done by the state.
Nowadays, most people ask this when they come to registration or something. Isn't
this place under the PRA? Because now people, and | myself, for example, had to send
my child to a private school full-time. What | have always researched is that it should
not be affiliated with any community or any place, but should be taken by the state,
through official policies.

[Hani hem giivenecegi hem de iyi bilgileri alacagi hem de degerler egitim alacag bir
kurum olarak, giivenecegi bir kurum olarak. Ve biz velilerimizden de sunu ¢ok fazla
duyuyoruz, onu da sdyleyeyim. Hani merhamet duygusunun daha fazla gelismis
oldugunu gordiik diyorlar mesela. Hani i¢imiz rahat bir sekilde buradan igeriye
¢ocugumuzu ¢ok rahat bir sekilde birakiyoruz ¢linkii ¢gocuklart sevdiginizi ve onlara
Allah'm bir emanet olarak baktiginiz1 goriiyoruz diye ve veliden bu sekilde mesela
cok fazla doniis aldik. Biliyorsunuz, 6zellikle din istismari yapilan bir gruptan sonra
ozellikle Diyanet bu kiiciik yas grubuna biraz daha ne yapt1 yoneldi. Cilinkii o zaman
hani bu grup ¢ok fazla bu is tistlenmisti isi. Ne yazik. Ama bu sefer istismara gitti. En
azindan devlet eliyle yapilmasi. Su an ¢ogu insan zaten geldiginde sunu soruyor,
kayda falan geldiginde. Buras1 Diyanet Isleri Baskanligi'na bagli degil mi? Ciinkii
artik insanlar, ben de kendim de mesela ¢ocugumu &zel okula tam glin bir yere
vermem gerekiyordu. Hep arastirdigim sey su oldu, herhangi bir cemaate, herhangi bir
yerine olmasin, bagli olmasin devlet eliyle, resmi politikalarla gétiiriilsiin.] (Elif, I)

There may be distrust in teaching false things of any kind, even religiously. This is
also trust, isn't it? Here's the feeling that their children are physically safe. Well, 1
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don't know, but we are seen here as clergy, representing the religion, so we are
trusted. She says that we will be merciful and protect her trust. And we teach these
too. That's why there is trust. There are also those who trust and feel that they will not
be taught anything wrong and send them away.

[Her tiirli, dini olarak da yalan yanlis bir seylerin Ogretilmesinde yana da bir
giivensizlik olabilir. Bu da bir giivendir degil mi? Iste ¢ocuklarinin fiziksel olarak da
giivende oldugunu hissetmek. Iste bilmiyorum ama insanlar biz burada din adami
olarak dini temsil ederek goriiniiyoruz ya, giiveniliyoruz da yani. Diyor ki iste
merhametli olur, emanete sahip ¢ikar. E biz de bunlar1 6gretiyoruz. Bu yiizden de
giiven oluyor. Yanlis bir seylerin 6gretilmeyecegini diisiiniip de giivenip de hissedip
gonderenler de oluyor.] (Cagla, 1)

Durkheim emphasizes the state’s duty to provide education for all children without
letting any special institution take part in to maintain its functioning (Ballantine, et al.,
2017). Caki also emphasizes the role of the state and the PRA for providing religious
and moral education for children rather than letting religious communities do this
especially after the coup attempt. Providing that kind of education helps to develop the
connection between religious people and the state, so there will not be reason for
different religious communities (Caki, 2018). The notion of trust is not only about RE
by the state but also protection from dangers of outside. Participants state protecting
children from dangerous environment and social degradation via RE in courses:

First, humanity is not going to a good place, it is a very dangerous and bad
environment, we hear a lot of things. In such a troubled environment, humanity is
searching for meaning and parents are wondering how to protect their children, which
is why | think such institutions are in demand. Not because of the price but probably
to show the kids good things.

[Oncelikle insanlik iyi bir yere gitmiyor ¢ok tehlikeli ve kotii ortam, bir siirii sey
duyuyoruz. Boyle sikintili bir ortamda insanlik bir anlam arayisinda, veliler gocugumu
nasil koruyabilirim derdine diismiis durumda bu tarz kurumlar da bu yiizden talep
ediliyor bence. Fiyattan dolay1 degil muhtemelen ¢ocuklara iyi seyler gostermek igin.]
(Jale, P)

But | think the child cannot be released, there is no such thing. As soon as you want
to release it, you receive a blow from the other side. | released my child. | do not teach
the book of Allah, the Quran. Ok. But does the other side stand? Look, it didn't stop.
Look at the situation in Turkey. If you could see the state of our children in secondary
school. God, the book, the Quran, none of these exist. There is none.
The researcher: So, do you think this affects their character in a bad way?

Of course. Of course it won't affect it, right? | mean, his lack of compassion... | mean,
why wouldn't a person steal, for example? For example, why wouldn't someone steal
where no one will see? Actually he/she can, but there must be something that stops
this person. There must be love, there must be belief, there must be value. There is no
value judgments left; everyone is selfish.

[Ama bence c¢ocuk serbest birakilmaz, bdyle bir sey yok. Siz serbest birakayim
dediginiz anda 6biir taraftan yersiniz. Ben gocugumu serbest biraktim. Allah'in kitab,
Kur'an't 6gretmiyorum. Tamam. Ama obiir taraf duruyor mu? Durmadi bakin. Su
Tirkiye'nin haline bakin. Cocuklarimizin halini bir gorseniz ortaokuldaki. Allah,
kitap, Kur'an bunlarin higbirisi yok. Higbirisi yok.
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Arastirmact: Peki bu onlarin karakterini de kotii yonden mi etkiliyor?

Tabii ki. Tabii ki etkilemez olur mu? Yani merhametsizligi... Yani bir insan niye
hirsizlik yapmaz mesela? Biri kimsenin gérmeyecegi yerde niye hirsizlik yapmaz
mesela? Yapabilir aslinda ama bu insan1 durduran bir sey olmali. Bir sevgi olmali, bir
inan¢ olmali, bir deger olmali. Deger yargilar1 falan hi¢bir sey kalmadi, herkes
bencillik icerisinde.] (Filiz, P)

I think everyone has this problem, now there is Generation Z, | don't believe in it, but
the environment is very corrupt and dangerous, the parents' problem is how to protect
their children, we want a clean, moral generation to grow up with such an education.
I received such an education secretly. We could not receive RE when we were little
because of the ban, we had to hide it, | like how visible we are now.

[Herkesin de derdi biraz bu bence, simdi Z kusag1 var, ben ona inanmryorum ama,
ortam ¢ok bozuk, tehlikeli, anne babalarin derdi de ¢cocugumu nasil korurum, boyle
bir egitimle de temiz, ahlakli bir nesil yetissin istiyoruz. Ben gizli gizli aldim bdyle
bir egitimi, yasak yilizinden kiigiikken dini egitim alamiyorduk, saklamak
zorundaydik, simdi bu kadar goriiniir olmamiz benim ¢ok hogsuma gidiyor.] (Leyla, P)

We hear these things and see them around us, alhamdulillah, as our family, I am
happy, but these are the things we hear now that children are deteriorating, rebelling
against their families, disobeying, not listening to their parents. So how will this
happen? | personally think that this deterioration arises from our religious
deficiencies. | think it helps complete these in some way. What harm could it do to
anyone here? What are we doing and who is afraid of what around here? We are
wondering the answer to this question, for example, what harm could it do to anyone
if love is taught for weeks, a subject of kindness is taught for weeks, and reinforced
with stories and activities appropriate to their level? Why shouldn't the child know
and respect the being that created him/her and the prophet who leads him/her?
[Biz de bunlarn duyarak etraftan, gorerek elhamdiilillah hani biz ailem olarak ben
memnunum ama duydugumuz seyler artik ¢ocuklarin bozuldugu, ailelerine isyan
ettigi, itaat etmedigi, anne babay1 dinlemedigi bunlar. Peki bunlarin da nasil olacak,
bu bozulmanin dini eksikliklerimizden kaynaklandigini diigiiniiyorum ben sahsen.
Bunlarin da bir sekilde tamamlanmasina yardimci oldugunu diisiiniiyorum. Burada
kime ne zarar1 olabilir? Ne yapiyoruz da buralarda kim neden korkuyor? Biz de bunun
cevabini merak ediyoruz mesela ne zarari olacak ki sevginin haftalarca islenmesinde,
bir iyilik konusunun haftalarca islenmesinde, seviyesine uygun hikayelerle,
etkinliklerle pekistirilmesinde kime ne zarar1 olabilir ki. Cocuk onu yaratan varligi,
ona onder olan peygamberi niye bilmesin ki, niye saymasin ki.] (Deniz, 1)

For example, | think that some people do not respect women right now, and that people
my age and generation are more disrespectful and selfish because they cannot receive
this training.

[Mesela su anda bazi iste insanlarin kadinlara saygi duymamasini benim yasimdaki,
benim neslimdeki insanlarin bu egitimleri alamadig1 i¢in daha saygisiz iste daha bencil
olduklarini diisiiniiyorum. ] (Cagla, 1)

These findings support the results of different studies. The study of McCreery et al.

focuses on reasons for parents to request Muslim schools for their children and it

demonstrate that most common reasons for parents are security and safety of children.

They believe that other schools are not able to ensure protect children from exposure

to dangers of the world (McCreery et al., 2007). In Turkiye, there are many options
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for RE in early years, so parents’ preference for the PRA is not only about safety. Some
participants, especially parents, also mention the affordability and prevalence of Quran
courses when compared to other institutions which provide RE to children:

Here, in line with our sensitivities, the child also memorizes and reads the Quran. He
also plays great games with his friends. That's why we prefer this place a little more.
As | said, he went to another school before, not for the ages of 4-6, but it was still in
the same scope. The price difference is a bit small for us right now. Private schools
are very expensive, this is because they are more affordable.

[Burada bizim hassasiyetlerimiz dogrultusunda g¢ocuk hani ezberi de yapiyor,
Kur'an'in1 da okuyor. Arkadaglaryla ¢ok giizel oyunlar da oynuyor. Yani o yiizden
buray1 biraz daha tercih ediyoruz. Dedigim gibi daha 6nce baska bir okula da gitti, 4-
6 yaslar degil ama yine ayni kapsamdaydi. Fiyat farki biraz bize su an buraya. Ozel
okullar ¢ok pahali, burasi daha uygun oldugu i¢in.] (Gamze, P)

It is more convenient financially, other institutions are very expensive, this place is
advantageous, and it is good in terms of RE.
[Hem maddi agidan daha uygun, diger kurumlar ¢ok pahali burasi avantajli oluyor
hem de dini egitim agisindan iyi.] (Nazli, P)

The first reason was the cost, | sent my first child to nursery and there was spiritual
education there too. But when | started looking for where to send the child this year,
| realized that it would not be possible to send him there. | learned that such an
institution existed through a friend. My first reason was the cost, otherwise it is too
far from my home, it affects my quality of life because we are constantly traveling,
bringing up the child, picking up the child. My first reason was the cost rather than
sending it closer.

[1lk sebebi maliyet, ilk ¢ocugum krese yollamistim, orada da manevi egitim vardi.
Ama bu sene cocugu nereye gondersem diye bir arayisa girdigimde oraya
gondermemin miimkiin olmayacagini fark ettim. Bir arkadag vasitasiyla da boyle bir
kurumun oldugunu 6grendim. {1k sebebim maliyet oldu yoksa evime uzak, asir1 uzak
hayat kalitemi ¢ok etkiliyor ¢iinkii siirekli yolculuk halindeyiz, ¢ocugu getir, cocugu
al. Tlk sebebim maliyet oldu daha yakina gondermektense.] (Leyla, P)

Private schools are very expensive. So now the PRA has passed full time to 4-6 years
old. And this is new. In other words, in the past periods, it has been half a day for 4—
6-year-olds. There are currently 4-6-year-olds working full time as pilots. There are
4-6-year-olds who will switch to full time, and over time, maybe they will all turn to
4-6 years old. Of course, a working mother will definitely want to send her child to a
place in terms of selfcare and being able to trust, or most of the mothers at home will
send her child to receive RE at a young age, saying that she does not have it anyway.
So, the common denominator for both of them is that one of them will see the PRA as
more logical considering the current nursery fees outside, the other will say that the
child should receive an education and grow up that way with my own values and
perception of religion. And they will meet in the middle. | think these underline the
reason for preference. Indeed, looking at normal nurseries, the number of full-day
nurseries we are currently in is very absurd.

[Ozel okullar ¢ok pahali. Yani su an diyanet tam giin 4-6 yasa gecti. Ve bu yeni. Yani
gectigimiz donemlerde yarim giindiir 4-6 yaslar. Su anda pilot olarak tam zamanla
calisan 4-6 yaslar var. Tam zamanliya gececek olan 4-6 yaglar var ve zamanla hepsi
belki 4-6 yasa donecek. Calisan bir anne ¢ocugunu hem 6z bakim noktasinda hem
g0zu arkada kalmayacak bir yere tabii ki teslim etmek isteyecek veya evdeki anne
bir¢cogu zaten bende yok diyerek din egitimini ¢ocuk yasta alsin diyerek gonderecek.
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Yani her ikisi de ortak payda da biri disaridaki su an kres tcretlerini diisiinerek
diyaneti daha mantikli gérecek, digeri benim kendi degerlerimle din algistyla cocuk
bir egitim alsin ve o sekilde yetissin diyecek. Ve ortada bulusacaklar. Bence tercih
sebebinin altinda bunlar yatiyor. Hakikaten normal kreslere bakarak su an iginde
bulundugumuz tam giinliik bir kresin rakami ¢ok komik.] (Mine, P)

Elif as an instructor also mentions the prevalence of these Quran courses in terms of
being in every neighborhood:

By choice, in terms of transportation and accessibility, PRA’s courses are now in
every neighborhood. For example, sometimes we see that, since mosques are very
busy, Quran courses are generally offered in mosques, depending on the possibilities.
To open courses, especially for 4-6-year-olds, the courses must have certain
characteristics and qualifications. Now we see that accessibility is also a great
opportunity for people. | mean, it's very close to his/her home, in the same
neighborhood, in nearby and what does it cause? Frankly, it increases the general
demand.

[Segerek, ulasim agisindan, ulasilabilirlik agisindan da Diyanetin kurslari su anda her
mahallede olmasi, mesela bazen bakiyoruz boyle, camiler ¢cok yogun oldugu igin
camilerde de genelde imkanlar nispetinde kuran kurslar1 ¢ikiyor. Ozellikle 4-6 yas
kuran kurslarin ac¢ilmasi i¢in belli 6zelliklerin olmasi lazim, niteliklerin olmasi lazim
kurslarin. Simdi bakiyoruz ulasilabilirlik de insanlar igin biiyiik bir imkén. Yani evine
cok yakin, ayni mahallede, yakininda o da ne yapiyor? Genel talepleri artiriyor
acikcasi.] (Elif, I)

As can be seen above from the details of participants’ expressions, religion-centered
child-rearing process is not only about teaching children religious knowledge. For
young children, parents and instructors also aim to make children love religion. With
the second category, creating awareness and positive attitudes towards religion,
participants’ wish for children to know and love the God, Prophet and religion.
Participants want children to be familiar with religion through this education. Parents
indicate that they do not have too many expectations for RE since children are young

like reading the entire Quran:

Frankly, we don't have anything like this, an excessive expectation for a preschool
child, reading the whole of the Quran for a child of this age. It is important for us that
he is in this environment, breathes this air, is in touch with the Quran and has a happy
time here. Alhamdulillah, there is such an environment.

[Cok agikgasi okul 6ncesi, yani bu yas ¢ocugu igin ¢ok asir1 bir beklenti, boyle ay
hatim indirsin falan 0yle bir seyimiz yok. Sadece bu ortamda bulunmasi, bu havay1
tenefftiis etmesi, Kur’an la hemhal olmasi ve burada mutlu vakit geciriyor olmasi bizim
icin 6nemli. EIhamdulillah 6yle de bir ortam var.] (Gamze, P)

When I look here, it really is a nursery environment. With games, by making people
love it, without getting bored. For example, while we were talking to our teacher, of
course | was aware that they were sensitive, because some parents want it and ask it,
but I emphasized that he should definitely be started to read all of the Quran. | have
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no such problem. Because he's only four years old. Let her be happy. Because children
cannot forget these places. It remains in their memories. Let him remember the good
things about this place. | wanted him to remember good things about our religion. The
environment here was also very nice to me. So, it's fun and colorful like that.

[Buraya baktigimda tam bir kres ortami gergekten. Oyunlarla, sevdirerek, stkmadan.
Mesela biz hocamizla konusurken tabii ki farkindaydim onlarin duyarli olduguna ama
ben iistiine basa basa kesinlikle Kur'an'a ge¢sin diye ¢iinkii baz1 veliler bunu istiyor ne
zaman geger ne zaman gecer diye soruyorlar. Hi¢ bdyle bir derdim yok. Clnki daha
dort yasinda. Sevsin istiyorum sadece. Mutlu olsun. Buralar1 ¢iinkii ¢ocuklar
unutamiyor. Hafizalarinda kaliyor. Iste burayla ilgili giizel seyler hatirlasin. Dinimizle
ilgili giizel seyler hatirlasin diye istemistim. Buranin ortami da ¢ok giizel geldi bana.
Yani boyle eglenceli, renkli.] (Olcay, P)

Since he had no nursery experience before, 1 wanted him to get used to it without
overloading it. I did not expect him to learn the Quran, learn religion this way, learn
this way, just get used to it and have a religious background.

[Daha once kres deneyimi olmadigi i¢in asir1 bir sey yiikklemeden aligmasini istedim.
Kur’an 6grensin, soyle din 6grensin, boyle 6grensin diye bir beklentim olmad1 sadece
aligsin, dini alt yapisi olussun.] (Nazli, P).

My next expectation is that he either starts by praying while sitting or reciting the
Bismillah. Let him see people praying around him. | want him to see that religion is
our identity, we live this way, a Muslim person should live this way. But a Muslim
person should not lie, a Muslim person should not violate rights. He should not hit his
friend or hurt anyone unjustly. Because | wanted him to experience these, | chose the
age of 4-6. Indeed, because it provides good pre-school education. If | had only given
RE without giving pre-school education, | would not have preferred it over that either.
[Bundan sonraki beklentim ya bir otururken dua ederek baslasin, besmele gekerek
baglasin. Etrafinda namaz kilan insanlar1 goérsiin. Ya sunu gormesini istiyorum din
bizim kimligimiz, biz bu sekilde, Miisliiman bir insan bu sekilde yasamali. Ama
Misliman bir insan yalan séylememeli, Mdisliman bir insan hak yememeli.
Arkadasina vurmamali, haksiz yere kimseyi incitmemeli. Bunlar1 yasamasini
istedigim i¢in ve 4-6 yasin tercih ettim. Gergekten de okul 6ncesi egitimini de giizel
verdigi i¢in. Eger okul 6ncesi egitimini vermeden sadece dini egitim verseydim, ona
da tercih etmezdim.] (Irem, P)

Instructors also clarify their aim as creating awareness and positive emotions for
religion, its rules and practices on children when they are young and fostering their
religious development:

What is important here is that he/she knows his creator, how God sends messages to
people, and his prophet. | wish for them to be conscious about worship and perform
it knowingly in the future. But of course, moral values first. If children do not have
moral values, their worship will not matter.

[Yaraticisini tanimasi, onun insanlar nasil mesaj gonderdigini, peygamberini bilmesi
burada onemli olan. Ibadet konusunda bilingli olsunlar ileride bilerek yerine
getirsinler. Ama tabi ki once ahlaki degerler, ahlaki degerleri olmazsa gocuklarin
ibadetlerinin de bir 6nemi olmaz.] (Ceren, I)

Our concern here is not knowledge-based, but to create positive religious feelings for
the child. That is, positive religious emotions, matching religious feelings with that
religious experience. So, we were praying, | was praying two rakats in the classroom,
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| stopped, and they came to me, we prayed together, | chased them, caught them and
kissed them.

[Bilgi temelli degil burada bizim derdimiz g¢ocugun olumlu dini duygularini
olusturmasi. Bu yani olumlu dini duygular, o dini yasantiyla dini duygulan
eslestirmesi. Yani namaz kiliyoruz, ben iki rekat namaz kiliyorum sinifta, durdum
yanima geldiler birlikte namaz kildik arkasindan onlar1 kovaladim, yakaladim,
optum.] (Buse, 1)

The aim is only to increase the child's awareness of religion, to know his religion and
to learn it more easily in the future. | say they should love religion because | want to
say let's get over the issues | just mentioned, the fears of God burning, let's make
people love God, and break the wrong stereotypes about religion. So, let's develop a
positive attitude towards religion in children.

[Ama¢ sadece cocugun dine dair farkindaliklari geligsin, dinini bilsin ileriki
zamanlarda da daha kolay 6grensin. Dini sevsinler diyorum ¢iinkii biraz once de
bahsettigim o konulari, Allah yakar gibi korkular1 atlatip Allah’1 sevdirelim, dine dair
yanlig kaliplar1 yikalim demek istiyorum. Yani dine dair pozitif tutum gelistirelim
cocuklarda.] (Azra, I)

With this religion-centered education, religious rules, and practices are part of
children’s daily lives in appropriate ways according to participants. They indicate that
Quran courses provide both RE and standard curriculum of the MoNE that targets
cognitive, social, emotional, linguistic, physical and psychological development of
children by focusing on different areas including Turkish, mathematic, art, social,
science and nature. Thus, it targets holistic development of children. However, the
previous study about Quran courses of the PRA emphasizes the curriculum focusing
on cognitive development. The study indicates that the curriculum did not adequately
support different developmental areas of children and provided religious knowledge
above the development level of children. It also mentions the insufficiency of materials
so that instructors need to use additional ones (Yagct, 2018). On the other hand, in this
study, people say the developmentally appropriate and holistic curriculum of the
institution. Instructors also state that they only use written materials provided by the
PRA and find them sufficient. It can be assumed that the curriculum that changed in
2022 is accepted as better than the previous version in terms of being more effective,
and children-oriented, developmentally appropriate. After this sub-theme that revealed
the appropriateness of the education for participants, the next subtheme will reveal
how religion takes part in children’s daily lives since children mingle with these
Islamic concepts both at home and courses through religious individuals and religion-

oriented activities like the Ramadan feast.
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4.3.2. Sub-theme 2: Religion in Daily Lives of Children

Religion is an important part of children’s lives since they come from families who
follow religious rules and take education in the Quran course. For example, Gamze as
a parent state that religion is in every part of their lives:

So, | don't like pre-school RE at all. Because there is no such thing in our lives. There
is no such thing as pre-school RE. This is a constant thing anyway. Because it is in
every field, we do not have anything like Christianity, we went to church, we went out
on Sunday, we are done. Children, there are no such things like pre-school and post-
school education. Here, in line with our sensitivity, the child also memorizes and
recites the Quran. He also plays great games with his friends.

[Yani okul 6ncesi din egitiminden hi¢ hoslanmiyorum. Ciinkii bizim hayatimizda 6yle
bir sey s6z konusu degil. Okul 6ncesi din egitimi diye bir sey yok. Siirekli bir sey bu
zaten. Hani her alanda oldugu i¢in bdyle hani Hristiyanlik gibi iste kilise gittik, pazar
giinii ¢iktik, bitti gibi bir seyimiz yok bizim. Cocuk o yiizden okul dncesi, sonrasi
egitimi gibi bir seydir s6z konusu degildir. Burada bizim hassasiyetlerimiz
dogrultusunda ¢ocuk hani ezberi de yapiyor, Kur'an'in1 da okuyor. Arkadaslariyla ¢ok
guzel oyunlar da oynuyor.] (Gamze, P)

Children are both surrounded by religious adults and participating in religious
practices at one level. This sub theme, religion in daily lives of children is divided into
two categories: religion as a normality of life and religious practice of children.
According to participants, children do not know of the concept of religion completely,
but it is their normality. Religious rules and practices, the concept of God and the
prophet, modest dressing, etc., anything related to religion are parts of the natural flow
of their lives. Religion as a normality of life indicates the ordinariness of religious life
for children. This inference can be drawn from religious adults around children and
religion-related activities. Firstly, children see adults who pray, follow religious rules
in both their home environments and Quran courses Parents indicate that it is their
normal lives:

He is very young right now, so he does not know what he is going through as a religion.
For my son, prayer and the Quran are normal situations of life. Sometimes he recites
prayer for food, something he learned from school. For example, she once asked me
why | wear a headscarf outside but not at home, and I told her that I only want your
father and you to see my hair.

[O su an ¢ok kiiclik o ylizden yasadiklarini din olarak bilmiyor oglum i¢in hayatin
normali, namaz, Kur’an onun i¢in hayatin olagan durumlari. Yemek duasi falan
okuyor bazen okuldan &grendigi. Mesela bir kere bana neden disarida basortiisii
taktigimi ama evde takmadigimi sormustu ben de ona saglarimi sadece babanin ve
senin gérmeni istiyorum demistim.] (Nazli, P)

Let's talk about my son, a four-year-old boy. What he sees is a hijab-wearing mother,
a hijab-wearing sister. You know, the one who pays attention to her hijab when going
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out and organizing her clothing accordingly. He and his father occasionally go to the
mosque on the weekends. Because prayer is already performed five times a day. He
also has a small prayer rug. If he wants. Of course, the little four-year-old does not
pray, he climbs on our shoulders, jumps and jumps. He would ruin our prayer. Apart
from that, he plays next to me while | read the holy Quran. He sees them. But for him,
this is not religion, this is not something you should do. That's our family life anyway.
He sees these because we have a normal life. If he wants, he can say the prayers he
learned here. There is no such thing as forcing a four-year-old child. He says whatever
he wants. We applaud too, we like it. We are excited about Ramadan now. We are
preparing our home for Ramadan. That's it.

[Oglumdan bahsedelim, dort yasindaki bir ¢ocuk. Onun gordiigii tesettiirli bir anne,
tesettiirlii bir abla. Hani disar1 giderken tesettiiriine dikkat eden, ona goére giyimini
diizenleyen. Hafta sonu babasiyla arada bir camiye gidiyorlar. Giinde zaten devaml
bes vakit namaz kilindig1 i¢in. Kendisinin de kiiciik bir seccadesi var. Cani isterse.
Tabii ki dort yasindaki kiigiicik namaz kilmaz, omuzumuza ¢ikar, atlar, ziplar.
Namazimizi perisan ederdi. Onun disinda beni Kur'an-1 Kerim okurken o yanimda
oynuyor. Onlar1 gériiyor. Ama onun i¢in hani bu din, bu yapman gereken bir sey degil.
O bizim zaten aile yasantimiz. Normal bir yasantimiz oldugu icin bunlar1 gériiyor. Iste
ufak tefek burada 6grendigi dualari cani isterse soyliiyor. Dort yasindaki ¢ocugu
zorlamak diye bir sey olamaz. Cani isterse soyliiyor. Biz de alkisliyoruz, hosumuza
gidiyor. Biz de simdi Ramazan heyecanimiz var. Evimizi Ramazan'a hazirliyoruz. O
yani.] (Iirem, P)

Since my family and my close circle are like this, it doesn't seem absurd to us, you
know, these things are in the flow, his normality too. It doesn't seem absurd because
he would come and pray when he saw me praying when he was 2 years old. This child
doesn't know what prayer is, he still can't think about why my mother is doing these
strange movements. He does not know why we pray or to whom we pray. But over
time, the pieces will fall into place.

[Ailem ve yakin ¢evrem de bu tarz oldugumuz i¢in bize absiirt gelmiyor, hani bunlar
akisinda, onun da normali. Absiirt gelmiyor ¢iinkii 2 yasindayken de beni namaz
kilarken gordiigiinde gelip namaz kiliyordu. Bu ¢ocuk bilmiyor namaz nedir, annem
niye bu garip hareketleri yapiyor diye diisinemiyor hala diisiinemiyor. Namaz neden
kiliyoruz, kime kiliyoruz bilmiyor. Ama zamanla taglar yerine oturacaktir.] (Leyla, P)

Some of the instructors also indicate that they pray in class so that they do not leave
class, and children can see them while praying:

Since | am already here in the afternoon, | pray twice here. At least when | pray, |
pray with them. Because | don't want to be separated from them. Let them see me too.
When | leave them, the classroom order is already disrupted. At least | do it so that
they can see it when | pray. Let the children feel it, let them see it. Now, it is something
that most of them already see at home.

[Ben burada zaten 6glenci oldugum i¢in iki kere namaz kiliyorum burada. En azindan
ben namaz kilarken yanlarinda da kiliyorum mesela. Ciinkii yanlarinin ayrilmayi
istemiyorum. Hem beni de gorsiinler. Yanlarmdan ayrildig1 zaman zaten smif diizeni
bozuluyor. En azindan namaz kilarken de boyle bir gorsiinler diye yapiyorum.
Cocuklar hissetsinler, gorsiinler. Simdi evde de gordiikleri bir sey zaten
cogunlugunun.] (Elif, 1)

I am here with the children, for example, since | am here in the afternoon, I perform
the noon prayer and my afternoon prayer. They witness this, and even if | do not call
them, they come and line up next to me and perform their prayers. They say, "Teacher,
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let's pray with you too." | believe that both this example and transferring it to them
will be useful. It may not work, but we are not the authority that can guarantee this,
that is the Lord's job. Our job is to explain, teach, set an example, the rest is the act
of God.

[Ben burada ¢ocuklarin yaninda mesela ben ¢glenci oldugum icin 6glen namazini
kiliyorum, ikindi namazimi kiliyorum onlar buna sahitlik ediyorlar hatta ben
cagirmasam bile gelip yanima ip gibi dizilip namazlarim kiliyorlar, 6gretmenim biz
de seninle namaz kilalim diyorlar. Ben hem bu 6rnekligin hem de onlara aktarmanin
ise yarayacagina inanityorum. Yaramaya da bilir ama biz bunun garantisini verecek
merci degiliz, orasi rabbimin isi. Bizim isimiz anlatmak, 6gretmek, 6rnek olmak gerisi
takdir-i ilahi.] (Deniz, 1)

Secondly, besides religious adults around them children are also participating in
religion-related activities like religious feasts or holy nights and mosque visits or
watching religious TV shows or habits. Parents have different approaches towards
some religious concepts like holy nights. Some of them give importance to these
nights, doing something special to these nights with their children while others indicate
that they are only about tradition rather than religion. Parents mention their religious
rituals with their children:

For example, I'm very tired. | say, who wants to earn good deeds and make their
mother happy by taking these shoes from outside to inside? For example, they grab
shoes. They say, mother, | have earned good deeds.

[Mesela soyle, ¢cok yorgunum. Bu ayakkabilar1 disaridan igeriye alip kim sevap
kazanmak ister annesini mutlu etmek ister diyorum. Ayakkabilar1 kapiyorlar mesela.
Diyorlar ki, anne sevap kazandim.] (Filiz, P)

Yes, | would like us to sit together on holy nights, read something, and pray. As a
family, you know, these types of things. Or if we are bringing help to someone, I try to
take my children with me so they can see it. | also try to do this socially. But other
than that, as a family, you know, if our father is at home, we can pray in the
congregation. We can sit at the iftar table together.

[Evet, isterim ki hani kandillerde hep birlikte oturalim, bir seyler okuyalim, namaz
kilalim. Ailecek hani bu tip seyler. Ya da birine yardim gétiiriiyorsak hani ¢ocuklarimi
da gotiirmeye calisirim gorsiinler diye. Hem bunu toplumsal olarak da yapmaya
calistyorum. Ama onun haricinde hani ailecek, eger babamiz evdeyse cemaatle namaz
kilabiliyoruz. Birlikte iftar sofrasinda oturabiliyoruz.] (Karsu, P)

Ramadan, holiday visits, home decoration during Ramadan. Frankly, we do not do
much with the holy nights since they came out later, they are traditions rather than
religion.

[Ramazan, bayram ziyaretleri, Ramazan da ev siisleme. Agikgasi kandiller sonradan
¢iktig1 i¢in yani dinden ziyade gelenek onlarda ¢ok bir sey yapmiyoruz.] (Helin, P)

I'm trying to explain a little bit about the meaning of the holy nights. Well, most
recently we talked about too much at the thing. We talked a lot on the night of Miraj.
You know, we are very impressed by the current situation in Jerusalem. | tried to
explain a little bit about Mirag, Jerusalem, those places etc. We're trying to chat. We
are trying to listen to Islamic ceremony. We try to go to the mosque if we can, if our
father can come early.
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[Kandillerin anlamina biraz anlatmaya calistyorum. Iste en son seyde cok fazla
konugsmustuk. Mira¢ gecesinde ¢ok konusmustuk. Hani su anki Kudiis durumlarindan
dolay1 da ¢ok etkileniyoruz. Biraz Mirag, Mirag'l, Kudiis'ii, oralar1 falan anlatmaya
caligmistim. Sohbet etmeye calisiyoruz. Mevlit dinlemeye ¢alisiyoruz. Gidebiliyorsak
babamiz erken gelebiliyorsa camiye gitmeye calistyoruz.] (Olcay, P)

These activities are not limited with families, children are part of them in Quran
courses. Some special implementations like course ornamentation, gift exchange, or
iftar for children (at noon) are done for special days like Ramadan, holy days, or
religious festivals:

We attach great importance to these days, we organize holy days celebrations and, as
I said, Ramadan events. The children are going to tarawih prayer with their families,
we had iftar here. | don't like decorations much, but in other courses there are teachers
who decorate during Ramadan, holy days. We celebrate holy days, explain their
features and contents, say Salavat, for example. We made ashura on the day of Ashura,
the kids don't like the taste very much, but we did a Noah's Ark activity and explained
to the children why we put them in the ashura. There are people who give gifts during
the holy days.

[Cok dnemsiyoruz bu gunleri, kandil kutlamalari, dedigim gibi ramazan etkinlikleri
yaptyoruz. Cocuklar aileleri ile teravih namazina gidiyorlar, burada iftar yaptik. Ben
cok siisleme sevmiyorum ama baska kurslarda Ramazan’da, kandillerde siisleyen
ogretmenler oluyor. Kandil kutluyoruz, 6zelliklerini, igeriklerini anlatiyoruz, salavat
getiriyoruz mesela. Asure giiniinde asure yaptik ¢cocuklar pek sevmiyor tadini ama
Nuh’un gemisi etkinligi yaptik, c¢ocuklara anlattitk neden onlari asurenin igine
koydugumuzu. Kandillerde hediyelesenler oluyor.] (Azra, I)

In other words, we dress our children nicely, prepare a billboard, and take photos in
front of them. We have a holy day of bagel culture. For example, we either make it
ourselves or send it to children. We try to make them feel that that day is special. We
either go to the mosque or do something in the mosque. We tell you that today is
special. That's how they spend it.

[Yani c¢ocuklarimizi gilizel giydiriyoruz, pano hazirhyoruz, Oniine fotograf
¢ekiniyoruz. Kandil simidi kiiltiirimiiz var. Mesela ondan ya kendimiz yapiyoruz ya
cocuklara goénderiyoruz. O giiniin 6zel oldugunu hissettirmeye calistyoruz onlara. Ya
camiye gidiyoruz, camide bir seyler yapiyoruz iste. Bugiiniin 6zel oldugunu
anlatryoruz. Oyle gegiriyorlar.] (Cagla, I)

We do children’'s iftars, children love it very much, there are Ashura days, we celebrate
the holy days, and sometimes we exchange gifts during these days. During Ramadan,
we decorate the classroom and hang Ramadan boards. There is a meal prayer,
actually it is like the prayers in other preschools, but we have a part in Arabic, when
the children memorize it, they want to recite the prayer.

[Cocuk iftarlar1 yapiyoruz cocuklar ¢ok seviyor bunu, asure giinleri oluyor,
kandillesiyoruz, bazen kandillerde hediyelesiyoruz. Ramazan’da sinifi siislityoruz,
ramazan panolar1 asiyoruz. Yemek duasi var, aslinda diger anaokullarinda edilen
dualar gibi ama bizde Arapga olan bir kisim var, ¢ocuklar ezberleyince duayi okumak
isteyen cocuklar oluyor.] (Ceren, 1)

Alongside the religious individuals and activities, TV channels that children are
allowed to watch or books read to them are also related to religion. It cannot be said
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that children only mingle with religious TV shows or books, but they are part of their
lives. For example, both TRT Kid and TRT Religious Kid were uttered by parents as
suitable choices against some inconvenient content:

TRT Kid a little more... There is also Religious Kid, they have very good cartoons. If
you look at the cartoons there, you will see that the cartoons are not entirely religious.
You know, the child says the Bismillah and goes about everything, but he/she does it
very entertainingly. For example, there was a cartoon about a theater, | liked it very
much. It actually talks about the importance of theater in our lives. Here they go to a
village and give theater to the village people. But while giving theater, there is also
religious content in it. Here he/she says the Bismillah, says God, says this, says that.
This is a blending. That's why we prefer those contents.

[TRT Cocuk'u biraz daha... Diyanet Cocuk da var, ¢ok giizel ¢izgi filmleri var. Orada
da ¢izgi filmlerine bakarsaniz aslinda ¢izgi filmlerin tamamen dini olarak
ylriimedigini goriirsiiniiz. Hani ¢ocuk besmele cekiyor, seye gidiyor ama onu ¢ok
eglenceli yapiyor. Mesela bir tiyatro ile ilgili bir ¢izgi filmi vardi, ¢cok hosuma gitti.
Tiyatronun aslinda hayatimizdaki dneminden bahsediyor. Iste bir kdye gidiyorlar, kdy
halkina tiyatro veriyorlar. Ama tiyatro verirken orada dini igerikler de var igerisinde.
Iste besmele cekiyor, ya Hak diyor, sunu diyor, bunu diyor. Ya bu bir harmanlamadar.
Onun igin o igerikleri tercih ediyoruz.] (irem, P)

It also happens in the content of cartoons, unfortunately, our channels are limited
anyway, there are TRT Kid, TRT Religious Kid, Cartoon Network, Minika Kid. For
example, they are not suitable for me compared to TRT Kid.

Researcher: What makes TRT suitable for you?

Why is it appropriate? For example, they give examples of good morals, they give
examples of morality, they help each other. For example, while they are playing a
game together, someone falls down and they feel sorry for them. | think they convey
such emotional transitions well. Regarding TRT Religious Kid, for example, they make
my prophet stories look more cartoonish and simplify them to make them more suitable
for children. It’s beautiful in that sense, but she doesn't watch it much, mostly TRT
Kids.

[Cizgi filmlerin igeriginde de oluyor maalesef zaten kanallarimiz sinirli, iste TRT
Cocuk, TRT Diyanet Cocuk, Cartoon Network, Minika Cocuk var. Mesela onlar TRT
Cocuk’a kiyasla bana uygun degil.

Arastirmact: TRT yi sizin i¢in uygun yapan nedir?

Neden uygun, mesela giizel ahlaktan 6rnek veriyorlar, ahlaktan ornek veriyorlar,
birbirlerine yardimec1 oluyorlar. Iste beraber oyun oynarken biri diisiiyor ona
iizliliiyorlar mesela hani bu tarz duygu gecislerini giizel verdiklerini diistiniiyorum.
TRT Diyanet Cocuk ile ilgili de mesela peygamber kissalarini daha karikatiirize
gosteriyorlar, daha boyle ¢ocuklara uygun hale sadeleserek getiriyorlar. O anlamda
guizel ama onu ¢ok izlemiyor daha ¢cok TRT Cocuk.] (Leyla, P)

Of course, because TRT Kid is bingo for every parent. In other words, you can watch
it without paying much attention to the content, there is little chance of encountering
anything inappropriate, and you do not have to worry about the next content. For
example, you have to be careful while watching Disney because sometimes they have
good content, but the next time there may be inappropriate things, LGBT or sexuality
may come across, | have also seen people kissing in children's content.

[Tabi ki ¢linkii TRT Cocuk her ebeveyn igin bingo. Yani icerik olarak ¢ok dikkat
etmeden izletebiliyorsun, uygunsuz bir seyle karsilasma ihtimali pek yok, bir sonraki
icerik i¢in endiselenmen gerekmiyor. Mesela bir Disney izlerken dikkatli olmak
zorundansin ¢iinkii bazen giizel igerikleri oluyor ama bir sonrakinde uygunsuz seyler
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olabilir, LGBT ya da cinsellikle karsilasabilir ben de gérmiistiim &piisen kisiler bir

cocuk igeriginde.] (Jale, P)
As can be seen, some TV channels like TRT Kid and KRT Religious Kid are accepted
as proper by parents in terms of having contents related to religion, values, and culture.
The study of about TRT Kid demonstrates that especially local productions of TRT
Kids emphasize some values like love, helping each other, and solidarity. But
programs that focus more on these contents are not effective enough, while programs
that children watch more often do not include these issues enough (Yener et al., 2021).
On the other hand, a study about these contents indicates that cartoon characters can
be important role models for young children and these kinds of programs can affect
children’s behaviors and TRT Kids offers contents that can be beneficial for children’s
social and cognitive development (Demiral et al., 2016). Cinemre (2021) also state
that TRT Religious Kid provide contents that might be beneficial for children’s
religious development in different aspects and developing positive perception for
Allah. In short, children are mingling with religion and values not only in their home
and course environment but also through the content they watch and read. Whether
seeing praying adults or participating in religious activities, religion is part of
children's lives and affects their actions. Even if they do not completely understand the
concept, they know religious concepts. They follow religious rules in their own way.
Religious practices of children can be understood by two topics: awareness of children
and worship of children. According to both parents and instructors, children are aware
of God, and other religious concepts, they are imagining some abstract religious
concepts like angels and God at some point. Participants give some examples that
demonstrate children’s awareness:

Let me give an example. The other day, | was sitting with my legs crossed. There was
no one in the hall, only me. "Mother," he said, "you can't cross your legs in front of
God." He said, "Put your legs down." In other words, actually, the children are aware
that God sees us everywhere. We have some things that the child doesn't understand,
but I never said anything like that to him. God sees us in front of God, you cannot sit
like this. For example, he interpreted this himself. Actually, it's not like the child can't
make sense of it.

[Soyle bir 6rnek vereyim. Gegen ben bacak bacak iistiine attim oturuyorum. Kimse
yok salonda, sadece ben varim. Anne dedi Allah'in karsisinda bacak bacak Ustiine
atilmaz dedi indir bacagini. Yani farkinda ¢ocuk aslinda her yerde bizi goriiyor gibi.
Cocuk anlamaz seyimiz var biraz ama hani ben ona hicbir zaman Oyle bir sey
sdylemedim. Allah'in karsisinda Allah bizi gériiyor, bdyle oturamiyorsun. Oyle bunu
kendisi yorumladi bunu mesela. Hani anlamlandiramiyor degil ¢ocuk aslinda.]
(Gamze, P)
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He knows that the language of the Quran is Arabic, and since my field is also exegesis,
I can intervene when he does not understand. For example, it seemed very interesting
to me, | was also dreaming like this when | was little, and one day my son said to me
that “‘I compare God to something, I liken him to a penguin.”’ He asks about angels,
my son was dreaming of things with wings, they had notebooks in their hands, it
actually makes sense.

[Kur’an dilinin Arapga dilinin Arap¢a oldugunu biliyor, alanimda tefsir oldugu i¢in
de anlamadiginda devreye girebiliyorum. Mesela bana ¢ok ilging geldi yani ben de
kiigiikken boyle hayal kuruyordum, bir giin oglum bana Allah’1 bir seye benzetiyorum,
penguene benzetiyorum diyor. Melekleri soruyor, oglum kanatlar1 olan seyler hayal
ediyormus, ellerinde not defterleri varmis, aslinda mantikli.] (Helin, P)

They can make sense of it like this, for example, 1 am explaining the Bismillah.
Bismillah opens every door and is the key to every good thing. We explain it just in
case we say it, it makes things easier for us in every task we have difficulty in. We
practice it for days; we do the activity. Then let me give you this example, maybe it
will help you, while we were playing in a garden, teachers were coming from the other
side were using our garden to pass, there she put her key in the door and tried to open
it, it did not open, we were there with the students, our students witnessed this and
came immediately, for example, they said to the teacher there ‘‘If you say Bismillah,
it will open, they laughed too.’’ It really opened with Bismillah. They were so
surprised that, of course, we always see the help of our Lord, and they responded very
well with a reaction like "Wow, that's right, my teacher."

[Soyle anlamlandirabiliyorlar, mesela besmeleyi anlatryorum. Besmele her kapiy1 agar
her hayrin anahtaridir, zorlandigimiz her iste bir kolaylik saglar bize sdylersek diye
anlatiyoruz, giinlerce igliyoruz, etkinligi yapiyoruz. Sonra bu 6rnegi vereyim size belki
yardimci olur bir bahgede oynuyoruz orada karsi taraftan gelen 6gretmenler bahgemizi
kullantyor ge¢mek i¢in, orada anahtarini soktu kapiya agmaya calisiyor, agilmadi biz
Ogrencilerle oradayiz, 6grencilerimiz sahit oldu buna hemen geldi mesela besmele
cekersen agilir dedi oradaki 6gretmene onlar da giildiiler sonra gergekten de agildi
besmeleyle. O kadar sasirdilar ki, Rabbim de tabi her zaman Rabbimin yardimini
goriiyoruz da onlar da vay bak dogruymus 6gretmenim falan gibi bir tepkiyle ¢ok
giizel karsiladilar.] (Deniz, I)

Of course, children can say absurd things, they are children after all. They will make
God abstract anyway. Every one of us, every believer, has embodied God in his/her
mind at some point, because he/she passes through there, there is nothing wrong with
it. Sometimes children, for example, can confuse God and the prophet, this is very
natural. What's important to me there? The most important point is for the child to
know that this entire universe and this order have a creator, that is where everything
comes from.

[Tabi ki c¢ocuklar absiirt seyler soOyleyebilirler, ¢ocuklar neticede. Bunu
soyutlastiracaklardir da zaten Allah’1. Hangimiz, inanan herkes bir dénem zihninde
tanrty1 somutlastirmistir ¢iink{i oradan geciyor bunda bir sey yok, beis yok. Bazen
Allah’la peygamberi karistirabiliyorlar mesela ¢ocuklar bu ¢ok dogal yani. Benim i¢in
orada énemli olan ne? Tiim bu kainatin, bu diizenin bir yaraticis1 oldugunu ¢ocugun
bilmesi en 6nemli nokta orasi, her seyin ¢ikisi orasi.] (Buse, I)

Alongside the awareness of religion, children are worshiping. It is not the same with

adults but whether consciously or playfully they are praying, fasting, memorizing

surahs etc. Participants mention children’s worship according to their level. Some

parents indicate that children participate in parents’ praying:
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He knows that we pray five times a day. In the past, | would say, "When you perform
a complete prayer, he would say, “Oh, I forgot.”’ For example, he only lies down once
and stands up right now. But it is important for me that he spreads out his prayer rug,
goes to it at least once a day, and prays, he says ‘I prayed once.”’ Maybe next year it
will be two rakats, two times. He's imitating us now. At the same time, he knows that
it is our duty. But since he is a child, he is aware that it is a more flexible task.
[Gilinde iste bizim beg vakit namaz kildigimiz1 biliyor. Eskiden sey derdim ben tam
bir namazini kildim m1 a unuttum derdi. Yani bir kere yatip kalkiyor mesela su anda.
Ama o seccadesini serip giinde en azindan bir kere de olsa bir seccadeye gitmesi, bir
namaz, bir namazimi kildim demesi benim i¢in 6nemli. Seneye belki bu iki rekat
olacaktir, iki vakit olacaktir. Su an bizi taklit ediyor. Ayni1 zamanda da gdrevimiz
oldugunu da biliyor. Ama ¢ocuk oldugu i¢in daha esnek bir gdrev oldugunun
farkinda.] (Olcay, P)

Well, as | said at the beginning, my goal here is to make people like it anyway. For
example, if she comes when I'm praying and | say, "Come on, girl, let's pray." Or she
doesn't have to do the same things. Sometimes she lies down, does not get up for
prostration for a while, and puts her feet up. Well, these are enough for me. Or she
doesn't want to come, she doesn't want to spoil the game, that's why she plays. | have
no such compulsion. Just let her see. Let her see us, her brother or sister. Because |
think she will take an example. It's like this right now. It goes like this. Or my little
daughter, for example, is 4-6 years old. Well, my oldest daughter, for example, was
memorizing. Come on, we are memorizing the current gquestion or something. For
example, she was memorizing in a handstand position with her feet up. Or running
around. Now if anyone else sees this. Is this how the verse is done and read? But it's
a child. For me it is.

[Soyle, en basinda da dedigim gibi hani ben buradaki amacim da zaten sevsin. Mesela
ben namaz kilarken, hadi kizim gel kilalim dedigimde geliyorsa ne ala. Ya da iste ayn1
seyleri yapip yapmak zorunda degil. Bazen yatiyor, secdeye bayagi bir kalkmiyor,
ayaklarimi dikiyor. Hani bunlar benim i¢in yeter. Ya da gelmek istemiyor, oyunu
bozmak istemiyor, o yuzden oynuyor. Boyle bir zorlamam yok. Sadece gérsiin. Bizleri
gOrsiin, abisini, ablasin1 ya da. Cilinkii 6rnek alacagini diigiiniiyorum. Su an bdyle.
Boyle gidiyor. Ya da benim kii¢iik kizim mesela 4-6 yasta. Sey, biiyiik kizim mesela
ezber yapiyordu. Hadi mevcut soruyla falan ezber yapiyoruz ya. Mesela ayaklar
tepede, iste amuda kalkar bigimde ezber yapiyordu. Ya da kosturarak. Simdi bagka
biri gorse bunu. Ya ayet iste boyle yapilir mi, okunur mu? Ama ¢ocuk yani. Benim
icin dyle.] (Karsu, P)

Alongside the awareness of religion, children are worshiping. It is not the same with
adults but whether consciously or playfully they are praying, fasting, memorizing
surahs etc. Participants mention children’s worship according to their level:

For example, while | am reading the Quran, my daughter says, "Oh, these are the
letters | know." She comes to me and tries to read with me. | really like this. Or she
comes to me while | am praying and tries to do the same. When | pray or mention the
name of Allah, they have very serious questions about Allah.

[SOyle, ben Kur'an okurken mesela kizim, aa bunlar benim bildigim harfler diyor.
Yanima geliyor, o da benimle okumaya calisiyor. Bu benim ¢ok hosuma gidiyor. Ya
da ben namaz kilarken yanima geliyor ve ayni sekilde yapmaya gayret ediyor. Ben
dua ettigimde veya iste yani Allah'in adim zikrettigimde veya Allah'a dair ¢ok ciddi
sorulari var.] (Mine, P)
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There is prayer, for example, we will decorate for Ramadan now, inshallah, apart
from that, we fast during the holy days with my husband and the children also fast in
their own way, or my oldest son wants to fast all day. In this way, we include them,
but in a way that makes them like them at a minimum level and does not tire them out.
For example, if I tell the beads at a certain time, they come and tell the beads, too, by
imitating certain things.

[Namaz var, Ramazan i¢in mesela su an siisleme yapicaz insallah, onun da diginda
kandillerde orug tutuyoruz esimle ¢ocuklar da kendilerince tekne orucu tutuyorlar ya
da tam giin tutmak istiyor biiylik oglum. Bu sekilde onlar1 da dahil ediyoruz ama
minimum diizeyde sevdirerek, yormayacak sekilde. Ha tesbih ¢ekme mesela, belli bir
zaman diliminde ben tesbih ¢ekiyorsam geliyorlar onlar da tesbih cekiyorlar taklit
yoluyla bazi seyleri.] (Leyla, P)

Although it is very rare, he comes to me while | am praying and tries to pray. For
example, he says he wants to fast, he gets up for sahur, but when he wakes up in the
morning, he eats, then he says he is fasting again, he eats at noon. We pray for food,
he recites Bismillah before eating, etc.

[Cok nadir olmakla beraber namaz kilarken yanima gelir, kilmaya ¢alisir. Mesela orug
tutayim diyor, sahura kalkiyor ama sabah kalkinca yemek yiyor sonra bir daha
orucluyum diyor 6glen yiyor bir daha. Yemek duasi yapariz, besmele ¢ceker yemekten
once falan.] (Jale, P)

Some instructors state that children are learning some religious concepts and
implementing them. The curriculum of Quran courses includes religious duties, five
pillars of Islam, and important religious places, so children are thoughts religious
practices and participating them:

For example, the models you saw today were related to the subject of our gibla. We
have a topic in the curriculum called 'Where is our Qibla?', children are learning
about the Kaaba, and for this they made a model of the Kaaba. When it comes to
praying in the curriculum, we pray one rakat with the children, for example, but other
than that, we do not have a routine prayer. Children sometimes tell us that they go to
Friday prayer or tarawih prayer with their parents. They go to Tarawih once or so, of
course, because it is long, the children cannot go there often.

[Mesela bugiin gordiigliniiz maketler kiblemizi konusuyla alakaliydi. Miifredatta
‘Kiblemiz neresi?’ diye bir konumuz var, gocuklar Kabe’yi 6greniyor, bunun igin de
Kabe maketi yaptilar. Miifredatta namaz konusuna gelince de bir rekat namaz
kiliyoruz mesela ¢ocuklarla ama onun disinda rutin bir namaz kilma durumumuz yok,
cocuklar bazen ebeveynleriyle Cuma namazina ya da teravihe gittiklerini anlatiyorlar.
Teravihe bir kere falan gidiyorlar tabi uzun oldugu igin ¢ocuklar sik sik gidemezler.]
(Ceren, 1)

We do iftars for children during Ramadan and they love having something special for
them. There is a topic about prayer in the curriculum, so we perform ablution with a
song in the classroom and then pray with their own prayer rug. They made a prayer
rug for themselves with their parents, and they really enjoyed praying with it. When |
say prayer, we pray one rakat on Fridays, reciting short prayers with the children and
having fun and playing with them as | mentioned above. After the prayer, we have a
Friday surprise, a child brings something from his/her home and the children have
fun. The aim here, of course, is to increase children's awareness of prayer and fasting
[Ramazan’da ¢ocuk iftarlar1 yapiyoruz cok seviyorlar kendilerine 6zel bir sey
olmasini. Miifredatta namaz konusu var, biz de simifta sarkiyla abdest alip sonra da
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kendilerine ait seccadeyle namaz kiliyoruz. Ebeveynleriyle birlikte kendilerine
seccade yaptilar ¢ok hoslarina gidiyor onunla namaz kilmak. Namaz dedigim de cuma
giinleri bir rekat namaz kiliyoruz ¢ocuklarla kisa dua okuyarak bu bahsettigim sekilde
oyunla, eglenerek. Namaz sonrasinda da Cuma siirprizimiz var bir ¢gocuk evinden bir
sey getiriyor cocuklar egleniyor. Burada amag¢ c¢ocuklarin namaza oruca dair
farkindaliklar geligsin tabi ki.] (Azra, I)

This subtheme revealed that in both home and course settings, religion takes place in
children’s lives as a normality of life and children participate in religious practices at
some point even if they are not very conscious. Individuals around them are religious
in their homes and Quran courses. Thus, in children’s immediate environments, their
microsystems in Bronfenbrenner’s words include mostly religious and conservative
components. That is also highlighted by Hurst in his study about requests of parents
and community members for Catholic and Muslim schools in England. He emphasizes
that religion-centered education (faith-based education in his term) provides a
seamless transition from home to education settings. Children who are provided with
a religious environment in their homes become part of a similar environment in their
educational settings. Religious belief, morality, practice, and education are transferred
to children through the unity between home and schools. This desire of parents and
religious people is one of the reasons for the request for religion-centered education
for children (Hurst, 2000). Religion is not a separate thing in their lives, since they
are familiar with it in terms of seeing, experiencing, and implementing it since they
are very young. They are learning religious values according to their age level, and
they are seeing religious individuals who are practicing regularly and sometimes
participating in these practices. There are religion-related traditions that many children
are involved in. Children have experienced religious principles and practices since
they are young. Almost all participants mentioned the importance of the early years to
teach religion to children. The next subtheme will demonstrate their notions about this.

4.3.3. Sub-theme 3: The Importance of Early Years

As mentioned since the beginning, this religion-centered education is provided at a
very early age. Both parents and instructors mention the importance of early years for
later years. This sub theme is explained in two categories: early years for future

personality and early years for better learning.
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It is revealed above that parents and instructors want to develop a love for religion and
a habit of developing its rules and early years are important for this purpose. Early
years for future personality are about shaping children and ingraining religion in
children’s brain to understand later. Participants indicate the necessity of RE in early
years to lay foundation for children’s character so that religion became part of their
identity:

It definitely happens. Because very important names in the field of RE, that is,
education under today's conditions, can say the exact opposite, | speak all this
knowingly. But for example, Imam Ghazali emphasizes the importance of 4-6 years
of age, especially 6 years of age, and says that 90% of the personality stage is
completed, and therefore he also says the exact month. In other words, it says that the
month in which the child's education should begin is 72 months. He says it should start
in 72 months. Therefore, as a theologian, | attach great importance to the fact that the
child receives this education in an environment where she can socialize and have the
right examples in front of her, at a time when the child is just starting to speak at the
age of 3, leaving the infancy stage and passing into the childhood stage. As someone
who took it after primary school, | myself. So, should it have started earlier? It should
have definitely started.

[Kesinlikle olur. Ciinkii sdyle, din egitimi sahasinda ismi gegen ¢ok 6nemli isimler,
yani bugiin kosullarindaki egitim bunun tam aksini sdyleyebilir, biitiin bunlar1 bilerek
konusuyorum. Ama mesela Imam Gazali, 4-6 yasta, dzellikle 6 yasinda dnemini de
vurgulayarak, kisiligin %90 evresinin tamamlandigim sdyliiyor ve dolayisiyla tam
ayini da sOylityor. Yani cocukta egitimin baglamasi gereken ay 72 aydir diyor. 72 ayda
baglamas1 gerekiyor diyor. Dolayisiyla yani ¢ocugun yeni yeni konusmay1 3 yastan
cikip, bebeklik evresinden ¢ikip, g¢ocukluk evresine gectigi bir zaman diliminde
oniinde dogru drneklerin oldugu hem de sosyallestigi bir ortamda bu egitimi almasin
ben bir ilahiyatci olarak ¢ok 6nemsiyorum. Kendim ilkokuldan sonrasinda alan biri
olarak. Yani daha erken baglamali miydi1? Kesinlikle baglamaliydi.] (Mine, P)

I read it in a book by an expert. He already said that primary RE and personality
education were completed by the age of 6. So is RE. | think so because | think that
people's RE and personality education is up to the age of 6, after which they direct
themselves. So, | think it's appropriate.

[Ben bir kitapta okumustum bir uzmanin kitabinda. Zaten ilk dini egitimin, kisilik
egitiminin de 6 yasma kadar tamamlandigim soylityordu. Dini egitim de Oyle.
Insanlarimn dini egitimi, kisilik egitiminde 6 yasma kadar oldugunu ondan sonra artik
kendisini yonlendirdigi diisiindiigiim i¢in dyle diisiiniiyorum. Yani uygun oldugunu
diistiniiyorum.] (Cagla, 1)

As you know, early childhood education is very important for an individual's
development. During this period, solid foundations can be laid by providing education
appropriate to the child and his/her age, values education and religious information.
The child knows his/her religion and the Quran, learns it more easily in the future,
and uses these values not only in his/her language but also in his/her daily life.
[Erken ¢ocukluk egitimi bir bireyin gelisimi i¢in ¢ok Onemli bildiginiz ilizere. Bu
donemde ¢ocuga ve yasina uygun bir sekilde egitim verilerek degerler egitimi ve dini
bilgiler verilerek saglam temeller atilabilir. Cocuk dinini ve Kur’an’1 tanir hem ilerde
daha kolay 6grenir hem de bu degerler sadece dilinde olmaz, giinliik yasaminda da
kullanir.] (Azra, I).
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We think it keeps their minds clean, that is, instead of filling their minds with different
things, for example, children are very open to memorization. In other words, we
believe that instead of children memorizing different things, it keeps their minds clean,
after all, the Holy Quran.

[Zihinlerini temiz tuttugunu diisiinliyoruz, yani zihinleri farkli seylerle dolacagina
mesela cocuklar ezberlemeye c¢ok aciklar. Yani c¢ocuklar farkli farkli seyler
ezberleyeceklerine bunlarin zihinlerini temiz tuttugunu, Kur’an-1 Kerim sonugta,
inantyoruz.] (Deniz, I)

Participants also highlight their early religious experiences they never forget, and they
provide similar, unforgettable experiences for children:

So, | honestly think they're soaked. Because, for example, when we were little, my
grandfather used to lead us in prayer. Related to prayers, for example, | never forget
them when | was little. | remember something about my grandfather. And when | grew
up and | was about to make a mistake, | would remember those days. So, | think it's
something for kids out right now. So, I think these days form their base. Being at a
young age. That it truly fills their bones. I think that when the day comes, maybe she
can find your way with a memory from here.

[Yani ben agikgasi iliklerinin doldugunu oldugunu diistiniiyorum. Ciinkii ben 6rnegin,
biz kiiciikken dedem bize yaninda namaz kildirirdi. NamazIa ilgili mesela ben onlari
hi¢ unutmuyorum kiigiiktiim. Dedemle ilgili bir seyleri hatirliyorum. Ve biiyiidiigiinde
bir yanlis yapmaya kalktigimda o giinler mesela aklima gelirdi, hatirlardim. O yiizden
su anda c¢ocuklar i¢in bir sey oldugunu diislinliyorum. Yani bu giinlerin onlarin
tabanlarini olusturdugunu diistiniiyorum. Kii¢lik yasta olmasinin. Onlarin hakikaten
iliklerini doldurdugunu. Giin geldiginde buradan bir aniyla belki yolunu
bulabilecegini diisliniiyorum.] (Olcay, P)

I think the age of full maturity is the age of understanding. | think it will be much more
difficult to give these in the next primary school period, after the age of 6-7. Because
the child learns to read and write, has other activities, has homework, then the mind
is fuller. But | think that at this age, a much faster and longer-term education is
provided by mixing the love of play and faith. Because | don't know if you are like that
either, but | cannot forget any of the education | received between these ages. | think
I acquired the love of God that | gained through memorizing prayers at this age.
[Tam olgunluk yas1 bence, tam boyle kavrama yaglart. Bundan sonraki, 6-7 yastan
sonraki ilkokul siirecinde bunlar1 vermek ¢ok daha sikinti olacagini diisiiniiyorum.
Ciinkii ¢ocuk okuma yazma Ggreniyor, bagka aktiviteleri oluyor, ddevleri oluyor o
zaman zihin daha dolu. Ama bu yaslarda tamamen oyun ve iman sevgisini karistirarak
¢ok daha hizli ve uzun soluklu bir egitim verildigini diislinliyorum. Ciinkii siz de dyle
misiniz bilmiyorum ama ben de bu yaslar arasinda aldigim hicbir egitimi
unutamiyorum. Dualarin ezberi iste kazandigim Allah sevgisini bu yasta aldigimi
diisiiniiyorum.] (Leyla, P)

According to some participants, they mention ingraining religion in children’s brain
to make them embrace it in the future:

| believe they will be able to adopt it more easily in the future. For example, very few
people fast at the university now. Of course, it doesn't concern me, but a girl who
fasted at school said, "Sister, | have been fasting since | was little, my family taught
me such a habit when I was little." the PRA provides such training here for hours and
months. What is important to me is that people in pre-school are compassionate,
before the education they give, people here are very compassionate.
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[lleride daha kolay benimseyebileceklerine inanryorum. Mesela simdi iiniversitede
cok az insan orug tutuyor beni ilgilendirmez tabi ki ama bir kiz okulda orug tutan, abla
ben kiiciiklilkten beri tutuyorum, ailem bana kiigiikliikten kazandirdi boyle bir
aligkanlig1 dedi. Diyanet burada saatlerce, aylarca bdyle bir egitim veriyor. Beni i¢in
onemli olan okul 6ncesinde insanlarin merhametli olmasi verdikleri egitimden once,
burada insanlar cok merhametli.] (Helin, P)

The aim of these courses is for children to love their religion. RE at an early age exists
all over the world, both in the east and in the west. Children can receive church
education at an early age. If RE is given early, children will learn and believe in
religion more easily when they become adults. If they do not learn at an early age,
they may have problems in terms of faith in the future and may even become non-
believers (irreligious). People have their own preferences, of course, but if they learn
early and have a solid foundation, they will live their lives within these limits. As our
proverb says, a tree bends when it is young, the information learned later is not very
useful. The sooner he learns, the better.

[Bu kurslarin amaci ¢ocuklarin dinlerini sevmeleri. Erken yasta din egitimi diinyanin
her yerinde var doguda da var batida da cocuklar erken yasta kilise egitimi
alabiliyorlar. Din egitimi erken olursa ileride ¢ocuklar yetiskin olduklarinda dini daha
rahat 6grenirler, inanirlar. Eger erken yasta 6grenmezlerse ileride inang noktasinda
sikint1 yasayabilirler, inangsiz (dinsiz) bile olabilirler. Insanlarin kendi tercihleri tabi
ki ama erkenden 6grenirler ve saglam temelleri olursa hayatlarini bu hudutta yasarlar.
Atasdzlimiiziin dedigi gibi agac yasken egilir, sonradan 6grenilen bilgiler cok faydali
degil. Ne kadar erken 6grenirse o kadar iyi.] (Ceren, I)

Irem and Leyla indicate that even if they cannot understand completely in that early
age, religion related experiences can create awareness on religion for the future:

We go to the mosque, we pray, but while he is going to the mosque, he makes him run
around in the mosque and his hodja gives him chocolate. He thinks that those mosques
are a place for him to run around. It has to be this way. He will run there and then
come to pray. Our expectation is not that he will question Allah too much right now
or that he will be able to fully perceive the existence of Allah Almighty. He can't fully
perceive it anyway, 4 yet. But what do | expect? People around you live this way. This
is how normal life flows. Because that's how I live. My husband lives that way. This
is our purpose in life. Since this is our purpose in life, | want it to be reinforced with
this.

[Biz camiye gidiyoruz, namazimiz1 kiliyoruz ama o camiye giderken o camide onu
kosturuyor, hocast ona ¢ikolata veriyor. O zannediyor ki o camiler onun igin
kosusturma alani. Bu sekilde olmasi lazim zaten. Orada kosacak, daha sonra namaz
kilmaya gelecek. Bizim beklentimiz su anda Allah'in ¢ok fazla sorgulamasi ya da
Allah-u Teala'nin varligini tam olarak algilayabilmesi degil. Zaten onu tam olarak
algilayamaz, 4 heniiz. Ama benim beklentim nedir? Etrafindaki insanlar bu sekilde
yastyor. Normal yasam bu sekilde akiyor. Ciinkii ben 0yle yagiyorum. Esim o sekilde
yasiyor. Bizim hayat gayemiz bu. Hayat gayemiz bu oldugu i¢in bununla
perginlesmesi istiyorum.] (irem, P)

I want these to be encoded in his brain right now, and hopefully in the future, he will
notice them, be curious and investigate them. As people say, everything is what you
get when you are young, and your brain is empty. | want it to be memorized at this
age range, so that it does not have to be bothered with memorizing it in the future, and
that it can learn its meaning and meaning later. He is learning Rabbiyesir, food
prayer, Surah Ikhlas.
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[Su an beynine bunlar kodlansin, ileride insallah kendisi bunlar fark etsin, merak edip
arastirsin istiyorum. Diyor ya insanlar her sey genclikte, beyin bosken ne aliyorsan o.
Su yas araliginda ezberinde olsun, ileride ezberlemekle ugrasmasin, daha sonra
anlamini, manasin1 6grenebilsin istiyorum. Rabbiyesir, yemek duasi, Ihlas suresi
Ogreniyor.] (Leyla, P)

Another important thing for participants to start RE at an early age is learning easier it
the future. Early years for better learning are about young children’s ability to learn
easily and remember in future. For example, Gamze emphasizes the positive effect of
religious training at an early age on the ability of reading Quran appropriately and
future learning:

Since it is easier for the tongue to break down at an early age, it is good for those
letters and verses to appear. Reading the Quran is also something for us, for example.
It is also important to read the Quran beautifully, to have those letters appear
correctly, etc. Since the language is more easily broken at a young age, when | grow
up, | cannot pronounce the same letters, even if | want to now, but | can learn them
more easily at that age. Well, the equivalent of that is reading the Quran, you know,
many extra children ask about this, why am | reading this, etc. | have never seen such
a question from my children. Because | also study at home. The child always sees the
Quran in my hand. My mother reads the Quran, so | should too. You know, this is the
normal of our lives, they grow up in this, maybe they would have a problem if they
saw something at home and at another school. | also want to say this. A child who
learns to read the Quran learns to read and write very easily. My children both
learned to read and write on their own, without any intervention.

[Erken yasta dilin kirilmasi daha rahat oldugu i¢in o harflerin, mahreglerin ¢ikmasi
giizel Kur'an okumak bizim i¢in o da bir seydir mesela. Kur'an'in giizel okumasi, o
harflerin tam ¢ikmasi falan o da 6nemlidir. Kiiciik yasta dil daha rahat kirildig1 icin
hani biiytidiigiimde ben ayni harfleri ¢ikaramiyorum mesela simdi istesem de ama o
yasta daha rahat 6grenirim. E ondaki karsilig1 da yani Kur'an okuyor hani ¢ok ekstra
cocuk bunun ustline diyor ben bunu niye okuyorum falan hi¢ dyle bir sorgulamaya
girdigimde gérmedim ¢ocuklarimdan. Ciinkii ben de evde okuyorum. Elimde Kur'an
goriiyor siirekli gcocuk. O da annem Kur'an okuyor, ben de okuyayim. Hani bu bizim
hayatimizin normali bunun i¢inde biiyliyorlar, evde bagka okulda bir sey gorselerdi
bir sikint1 yasayabilirlerdi belki. Ayrica sunu da sdylemek istiyorum. Kur'an okumay1
Ogrenen ¢ocuk c¢ok rahat okuma yazma Ggreniyor. Benim ¢ocugum hi¢ miidahale
etmeden ikisi de okuma yazmay1 kendileri 6grendiler.] (Gamze, P)

Some participants also highlight that when children learn surahs. Even if children can
forget surahs which they learn when they are young, they can easily remember them
when they are trying to learn later:

There was a difference like this, for example, my eldest daughter is memorizing now,
she is in the 30th fascicle. She had memorized it at this age (4-6 years old) and when
she left, she started memorizing it very easily because the foundation of that had been
laid. Maybe something like that could happen here too.

[SoOyle bir fark oldu mesela benim biiyilik kizim hafizlik yapiyor su an 30. Ciizii bu
yasta (4-6 yas) ezberlemisti ve gittiginde ¢ok kolay bir sekilde basladi hafizligina
clinkii o temeli atilmist1. Belki burada da o tip bir sey olabilir.] (Karsu, P)
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I also know from my own child. What they learn at this age, they learn more easily
when they grow up. My child also learned these prayers at this age. Now in the seventh
grade. He says, "Do | know this prayer, mom?" The teacher says he wanted us to
memorize this prayer at school, so | read the prayer. He says, "Oh, I know that." 1|
mean, there are parts that he forgets, but he definitely memorizes them more easily. It
stays in your mind.

[Ben kendi ¢gocugumdan da biliyorum. Bu yasta 6grendikleri de biiyiidiikleri zaman
daha kolay Ogreniyorlar. Benim c¢ocugum da bu yasta 6grendi bu dualari. Simdi
yedinci sinifta... Diyor ki su duay1 ben biliyor muyum anne? Ogretmen bu duay1 iste

okulda ezberlememizi istedi diyor, okuyorum duayi. A ben onu biliyorum diyor. Yani
unutmus kisimlar oluyor ama ucundan kiyisindan mutlaka daha kolay ezberliyor.
Aklinda kalmis oluyor.] (Cagla, I)

To sum up, religion-centered child-raising includes appropriate RE, religion in the
daily lives of children and importance of early years. This theme revealed that religion
takes a very large part of children’s lives through their families and Quran courses
which are found suitable for children by participants due to appropriate curriculum and
credibility of the PRA. They also want to create awareness and love for religion and
emphasize the significance of early years for this aim. Participants want to influence
children’s character through religion-centered child-raising process in terms of their
morality, national identity and religiosity. In the following part, the desire and
purposes of participants for children with this process will be revealed.

4.4. Theme 4: Shaping the Character

All these religion-centered education, experiences, attitudes are provided for a purpose
which is about shaping children’s characters. Both parents and instructors state what
kind of individuals they wanted the children to be at the end of this process. They are
aware of that it is not only up to them but they believe it can be effective:

The children here are so young, it is difficult to be sure what kind of people they will
be as they will have a long education period after us and will encounter a lot of people.
Actually, I also wonder about the impact of these schools, but | want to have laid the
foundations of individuals who are responsible, fair, and respectful of everything,
living and non-living.

[Buradaki ¢ocuklar ¢ok kiigiik, bizden sonra da uzun bir egitim donemleri olacagi, bir
sirii insanla karsilasacaklar1 i¢in nasil insanlar olacaklarindan emin olmak zor.
Aslinda ben de merak ediyorum bu okullarin etkisini ama sorumluluk sahibi, adaletli,
canli cansiz her seye saygili bireylerin temellerini atmig olmay1 istiyorum.] (Azra, I)

Childhood memories are very precious, but I think they are like seeds. We plant a seed
for them to become Muslims with good morals. Of course, family is also very
important, although the people who send their children here are conservative anyway,
but the rest is also very important, but this place may not be enough.
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[Cocukluk anilar1 ¢ok kiymetli ama tohum gibi oldugunu diisiiniiyorum, giizel ahlakli
Miisliimanlar olmalari i¢in bir tohum atiyoruz. Tabi aile de ¢ok 6nemli gerci buraya
cocuklarini génderen insanlar zaten muhafazakarlar ama sonrasi da ¢cok 6nemli sadece
burasi ¢ok yeterli olmayabilir.] (Helin, P)

Participants define some personality traits they want children to have; being a religious
person, a good citizen of the country, and being beneficial to society, some universal
values like morality, justice, respect for elders, and rightful share were frequently
repeated. Therefore, this theme will explain religiosity, patriotism, and moral character
expected from children by focusing on them in two categories: religious and national

identity, and moral development.

4.4.1. Subtheme 1:Religious and National Identity

As mentioned above, religion is a significant part of the people who participated in
this study, and they want the same thing for children. With this process, participants
want their children to love their religion and country. Religious and national identity

will be explained in two categories: conscious Muslim and good citizen.

The aim of the Quran courses is to raise consciously devout people, as mentioned
above, providing proper RE to avoid incorrect beliefs, superstitions, etc. Participants
want children to be conscious Muslim which means living according to the Quran,
following daily religious duties, having love and also fear of God, being aware of
haram and halal. In terms of being religious, some of parents indicate that they want
their children to be better than themselves, more religious, more conscious, more
informed:

I hope it will be much better, much better than us. | pray that he will teach us, that is,
that he will come across truly knowledgeable teachers. | realized that no matter how
much we teach, what teachers teach is much more permanent. For example, when |
taught him something, he insisted and said my teacher taught him that. | observed that
it is very permanent, as if the teacher can teach everything. That's why | hope God
will always give him good teachers and take him to a much better place than us.
[Insallah ok daha iyi olur, bizden ¢ok daha iyi olur. Bize dgretir, yani gercekten alim
ogretmenler karsisina c¢iksin diye dua ediyorum. Biz ne kadar oOgretsek de
ogretmenlerin Ogrettigi ¢ok daha kalici oluyor onu fark ettim. Mesela bir sey
Ogretmistim, o 1srar ediyor, bunu 6gretmenim Ogretti diyor. Yani sanki her seyi
Ogretmeni Ogretebilir gibi ¢ok kalici oldugunu goézlemledim. O yilizden insallah
Rabbim karsisina hep iyi 6gretmenler ¢ikarsin ve bizden ¢ok ¢ok iyi noktada olsun,
cok daha iyi bir yere tasisin.] (Olcay, P)
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I hope his interest in religion increases exponentially and become more conscious. He
will become a religious person. For example, knowingly or unknowingly, our family
did not teach us a very conscious religion, we were brought up in a more traditional
way, | want my son to be more conscious. When | first wore the headscarf, | didn't
cover it up by consciously thinking about it. | think it was more traditional. That's why
we uncovered our headscarves in the first 3 grades of high school because of the
headscarf ban. In fact, they did not uncover their headscarves in other IHSs. In fact,
we did. Then I became conscious. My 3 friends and I, 4 girls, refused to uncover our
heads in the last year of school. That's why I changed school. 1 also took a break from
university due to the headscarf ban. | want my son to be a more conscious Muslim,
stay away from haram but not restrict himself. In other words, he will benefit from
everything that is halal, benefit from all halal blessings, and not get involved in haram
things.

[Dinle olan ilgisi katlanarak, bilinglenerek artsin, dindar bir insan olsun. Mesela
bilerek ya da bilmeyerek bize ailemiz ¢ok bilingli bir din 6gretmedi daha geleneksel
sekilde yetistik, oglum daha bilingli olsun istiyorum. Ben de ilk basortiisii taktigimda
cok bilingli bir sekilde diisiinerek kapanmamistim daha ¢ok gelenekseldi sanirim o
yiizden lisede ilk 3 sinifta bagortiisii yasagi nedeniyle basimizi agiyorduk aslinda bagka
imam hatiplerde agmiyorlardi aslinda bizde agmistik sonra bilinglendim herhalde 3
arkadasim ve ben 4 kiz bagimizi agmayi reddettik son smifta okul degistirdim o
yiizden. Universiteye de basortiisii yasag1 sebebiyle ara vermistim. Oglumun daha
bilingli bir Miisliiman olmasini istiyorum haramdan uzak dursun ama kendini de
kisitlamasin. Yani helal olan her seyden faydalansin, biitiin helal nimetlerden
yararlansin, harama bulasmasin.] (Nazli, P)

It can be seen that they want a life for their children within the boundaries of Islam.
Parents want their children to act according to what God allows and forbid them to do
in addition to performing their religious duties when they are adults. This is also related
to taking the prophet as an example:

I hope he will be in a way that pleases Allah.

Researcher: What does the way that will please Allah mean to you?

If I explain, | want him to be honest and careful with people. I would like him to have
a character that pays attention to what is halal and haram, fulfills his religious duties
without any problems, has a sense of responsibility, values moral values, and is based
entirely on the life of our Prophet. | hope so.

[Insallah Allah’m raz1 olacag1 sekilde olmasini isterim.

Arastirmact: Allah’1n raz1 olacag sekil sizin i¢in ne ifade ediyor?

Cok agarsam diiriist olmasi, insanlara karst dikkatli olmasini isterim. Helale harama
dikkat eden, ibadetlerini sorunsuz yerine getiren, sorumluluk bilinci olan, ahlaki
degerlere deger veren, tamamen peygamber efendimizin yasantisimt baz alan
karakterde olmasini isterim. Insallah &yle olur.] (Leyla, P)

That's what I'm saying instead. May our prophet be your leader and priority both in
your future and in your current age, will be his sunnah. Take him as an example even
when you cut your nails. Why was he drinking his water for three years? Drink your
water in three sips. Drink it sitting down. After that, when you take off your clothes,
the Messenger of Allah says, take them off from the top and not from the bottom. He
knows something. We investigate, something scientific comes out.

[Onun yerine iste ben de bunu sdylityorum. ileriki yasimzda da simdiki yasmizda da
oncliniliz, onceliginiz Peygamber Efendimiz olsun. Onun siinneti olsun. Tirnagini
keserken bile onu 6rnek al. Suyunu niye {i¢ yudumda igiyormus? Suyunu ii¢ yudumda
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i¢. Oturarak i¢. Ondan sonra, iste kiyafetini ¢ikarirken iistten ¢ikar, alttan ¢ikarma
diyor Resulullah. Bir bildigi var. Arastiriyoruz, bilimsel bir sey cikiyor.] (Filiz, P)

Instructors also expect or pray for similar things at the end of this process. Deniz
mentions her expectations and belief in the impact of education:

Here's what | expected, like | said. In other words, we want them to be individuals
who love and respect Allah and the prophet, who value people, who know how to
protect animals, who do not harm the environment, who can embrace everything as
such, that is, who can do whatever Islam requires in a good way. This is very important
at the age of 4-6, | mean, we are waiting for something to form and settle in the brain,
as we are trying to establish it in this process, | mean, we hope that they will be like
that. So, things can definitely happen. You know, they may experience ups and downs
and difficulties during adolescence, but we hope they will return to their essence.
[Iste beklediklerim dedigim gibi. Yani Allah'mi, peygamberini seven, sayan, insanlara
deger veren, hayvanlar1 da korumasini bilen, ¢evreye de zarar vermeyen, iste her seyi
boyle benimseyebilen yani Miisliimanlik ne gerektiriyorsa onlar1 giizel bir sekilde
yapabilen bireyler olmalarini istiyoruz. Bu 4-6 yasinda hani ¢ok énemli yani beyinde
bir seylerin artik olugmasi i¢in, yerlesmesi i¢in, bu siliregte de bunu yerlestirmeye
calistigimiz i¢in bekliyoruz da yani insallah 6yle olacaklarina da inaniyoruz. Yani
muhakkak seyler olabilir. Hani gelgitler yasayabilir, sikintilar yasayabilirler ergenlik
donemlerinde ama 6zlerine doneceklerine inaniyoruz ingallah.] (Deniz, I)

From some point, consciousness can be deduced from participants’ wish for children
to question rather than accepting everything. They believe that eventually children will
have religious faith:

We are just Muslims. We, I live such a life. It's your choice to live however you want,
just be respectful to people. Here, loves your country. Because we were raised to
respect people's opinions, but | think that the people around me were raised differently
and that those of my age now have families that are called bigots and trying to live
Islam with strict rules. That's why | think the PRA courses are necessary. Because we
are trying to raise good people in this regard. Because | want to see people grow up
who are free, who know what they want, who know what they want to be, who are not
forced to make a choice by us.

[Sadece Miisliimaniz. Biz ben bdyle bir hayat yasiyorum. Sizin de tercihiniz nasil
yasamak isterseniz sadece insanlara saygili olun. Iste vataninizi sevin. Insanlarin
goriiglerine saygi duyun diye biiyiitiildiigiimiiz i¢in ama etrafimdaki insanlarin daha
farkll biiyiitiildiglinii ve onlarin da su anda benim yasimda olanlarin iste bagnaz
deniyor ya kati kurallarla Islam yasamaya calisan ailelerin var oldugunu
diisiiniiyorum. O yiizden diyanetin kurslariin gerekli oldugunu diisiiniiyorum. Ciinkii
bu konuda iyi insanlar yetistirmeye calisiyoruz. Ozgiir ne istedigini bilen, ne olmak
istedigini bilen, bizim tarafimizdan zorlanmayan bir se¢im yaptirilmak zorunda
kalmayan insanlarin biiyiidiiglini gérmek istedigim igin.]

(Cagla, 1)

It is very important for me to question, and | am very happy when children ask
questions. | don't want this, we are dictating this to these children, they are not like
this by the way, | want these children to be bright children who research, question,
ask, care about knowledge, science, and their religious values and cultural values at
the same time. They should serve their country and religion. | always say this in my
prayers, 'Lord, let these children be children who serve their country, nation and

133



religion, and do good deeds' and | am sure that there will be people who will do really
good deeds.

[Benim icin sorgulamak cok oOnemli, cocuklar soru sordugunda da ¢ok mutlu
oluyorum. Ya sunu istemiyorum biz bu ¢ocuklara burada bunu dikte ediyoruz bunlar
boyle falan degil bu cocuklar arastiran, sorgulayan, soran, bilmeye, bilime aymn
zamanda dini degerlerine, kiiltiirel degerlerine 6nem veren parlak cocuklar olsunlar.
Ulkelerine, dinlerine hizmet etsinler yani, bunu da hep dualarimda sdyliiyorum
‘Rabbim bu g¢ocuklar vatanina, milletine, dinine hizmet eden ¢ocuklar olsunlar, iyi
isler yapsinlar’ ve gercekten cok iyi isler yapacak kisiler ¢ikacagina da eminim.]
(Buse, I)

Mine also shares the same wishes and adds that she will respect to her children’s
decisions:

So, of course, | want it to be the way | perceive it. Because, as their mothers, there is
happiness in their mothers who are freed from her parents' perception of religion,
freed from her relatives' perception of religion, and who answers the guestion not in
the why but by researching it herself. Therefore, since | examined this in social
position with sociology and blended the two, | want my children to do the same. But
when my children have a question about it, | don't decide on it. So, | support them to
go through a similar process. Because if she knows, and | think she will, religion
answers a healthy question. Every answer that every person who grows up healthy
will ask is found in religion. But the questions of individuals who grow up in an
unhealthy cultural environment are also unhealthy. It is extremely absurd to look for
answers to these questions in religion. Therefore, | respect the area my children
choose during their developing phase.

[Yani tabii ki benim algiladigim yoniiyle olmasini isterim. Ciinkii anneleri olarak
ebeveynlerinin din algisindan kurtulan, akrabalariin din algisindan kurtulan, neden
nicinlerde degil, kendi arastirarak cevabimi verdigi bir mutluluk séz konusu
annelerinde. Dolayisiyla bunu sosyal pozisyonda da sosyoloji ile irdeleyip ikisini
harmanlayarak ortaya koydugum i¢in ¢cocuklarimda da aynisi olmasini isterim. Ama
cocuklarimin buna kars1 bir sorular1 oldugunda ben yani buna karalar baglamam. Yani
onlarin da benzer bir siireci yasamalarina destek veririm. Ciink{i bilirse ki, ki
bilecegini diisiinliyorum, saglikli bir soruya din cevap verir. Saglikli yetisen her
insanin soracagi her cevap dinde vardir. Ama sagliksiz bir kiiltiir ortaminda yetisen
bireylerin sorular1 da sagliksiz. Bu sorularin cevabini dinde aramak son derece
sacmalik. Dolayisiyla yani ben ¢ocuklarimin saygi duyarim gelisen evrede tercih
ettikleri alana.] (Mine, P)

Participants’ expectations for the future are more than religious, national values are
also important for them. Being useful to the nation, patriotism, and love for the nation
are uttered by almost every participant. The personality traits of good citizens can be
listed as loving the country and working for it on behalf of being good Muslim. In this
approach, Muslim identity is carried with national identity, good citizenship includes
being good servant to the God and ummah to the prophet. Participants add to the
religious identity in their statements:

| pray that he will be a faithful child and good for his country. | want him to be a
conscious young man. So, when he takes a step, he is a Muslim, he is a child of this
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country. | want him to act thinking that he should act accordingly. Of course, this is
my wish, but there will be many mistakes in youth; there will be a lot of them. There
will be ups and downs. But | can only hope, and the rest is up to God.

[Ya ben imanli ve vatanina hayirl bir evlat olmasi i¢in dua ediyorum. Bilingli bir geng
olmasini istiyorum. Yani adim atarken Miisliimanim, ben bu vatanin evladiyim. Ona
gore hareket etmesi gerektigini diislinerek hareket etmesini istiyorum. Tabii bu benim
temennim ama genclikte illaki hatalar olacak, bir siirii olacak. Inisleri, ¢cikislar1 olacak.
Ama ben temenni edeyim gerisi de Allah'a kalmus bir sey.] (Irem, P)

In fact, as | said, he should be a good person for his country, his nation, and protect
his land and religion. He should raise his voice against oppression, not remain silent,
that is, if he cannot do anything, he should pray.

[Aslinda dedigim gibi vatanina, milletine hayirli bir insan olsun, topragina, dinine
sahip ¢iksin. Zulme sesini ¢ikarsin, sessiz kalmasin yani bir sey yapamiyorsa dua
etsin.] (Nazli, P)

In other words, they should be individuals who are respectful, loving, corresponding
to the Muslim meaning mentioned in the Quran, moral, useful to society, useful to
themselves, and beneficial to the ummabh.

[Yani saygili, sevgili, Kur'an'da bahsedilen Miisliiman tanimiyla ortiisen, ahlakli,
topluma faydali, kendisine faydali, immete faydali bireyler olmasi.] (Merve, P)

We hope that in the future children who graduated from here will not lie, will do their
job well, will become doctors, hopefully engineers in the future, or individuals who
will do their job well, as we always say, to be beneficial to the country and the nation.
Our aim is to raise generations that respect, love and know Allah, of course fear Allah,
and always protect national and spiritual values when they make mistakes. | hope to
raise children who will be useful to the country and the nation.

[lleride yalan sdylemeyen, isini giizel yapan, doktor olur, ileride insallah miihendis
olur buradan ¢ikan cocuklar ya da vatana, millete faydali olmasi noktasinda hep
dedigimiz isini giizel yapan, bireyler olmasini temenni ediyoruz. Allah'in1 sayan,
seven, bilen, Allah'tan tabii ki korkan, yanlis yaptiginda bizim maksadimiz her zaman
milli ve manevi degerlere sahip cikan nesiller yetistirilmektir. Vatana, milletine
faydali gocuklar yetistirmektir ingallah.] (Elif, I)

These interviews demonstrate that religiosity and nationalism are inseparable for

participants. Both are an important part of their identity, and they expect children to

develop religious and national identity and be beneficial to others. This approach can

be associated with Turkish-Islam synthesis that connect national and religious identity.

This synthesis emphasizes Muslim identity, national unity and being loyal to the state.

From this perspective, Islam accepted as inseparable part of national identity and being

beneficial for the nation is associated with religion (Kanat, 2021). Similarly, in this

study participants highlight Muslim and Turkish identity and importance of their

children serving for the religion and the nation. Alongside being a good servant and

citizen, being a moral person is also overly referred by participants as important and

desired personality traits.
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4.4.2. Subtheme 2: Moral Development

Morality of children is highlighted by many participants, especially by parents.
According to them, whatever they want to do, they should be honest, fair, and nice,
etc. They indicate the priority of moral development over other areas such as academic
achievement, professional choice or success. Irem, whose daughter is preparing for
high school entrance exam expresses her priorities:

There is no such thing as perfect. My touchstone is morality and humanity. | mean, |
am an LGS mother to my children, we have LGS mocks more and more. But | never
think to say to my child, God is my witness, ‘‘Do this job." You know, all I want is for
them to be a good person, a moral person for their country and ummah.

[Ya mitkemmel diye bir sey yok. Ya benim mihengim ahlak ve insaniyet. Yani ben
cocuklarima hani LGS annesiyim, LGS’ye artik denemelerimiz ¢ogaldi, sey yapti.
Ama ben higbir zaman ¢ocuguma kafamda Allah'ta sahit su meslegi yap diye bir sey
yok yani. Hani ben sadece istedigim vatanina {immetine iyi bir insan olsunlar, ahlakl
bir insan olsunlar.] (irem, P)

Like being a good citizen, morality is also associated with religion by participants. For
example, they mention paying attention to rightful share, morality of the prophet, etc.
Filiz indicates that she wants her children to be moral because what the God wants,
Karsu mentions the prophet as an example, and Filiz want her children to be religious
and moral:

But what | demand is that they behave, what | hope for, what | want them to be, what
I always pray for, is that they will also be moral people. This moral framework is not
based on universality and is based on Islam. Islam is a universal thing anyway. So,
being moral is a universal thing. Stealing is bad everywhere. Isn't it so? Yes, stealing
is bad everywhere, but for this child it is not because stealing is bad everywhere. In
particular, stealing is something that God forbids.

[Ama davranmalarini talep ettigim sey, umdugum sey, olmasini istedigim, hep de dua
ettigim sey, ahlakli insanlar da olmalari. Bu ahlak g¢ergevesini de evrensel deyip bir
yerlerden tutmak degil de Islam'a gore yani. Zaten Islam evrensel bir sey ama. Yani
byle iste ahlakli olmak evrensel bir seydir. Hirsizlik yapmak her yerde kétiidiir. Oyle
degil mi? Evet hirsizlik yapmak her yerde kotii ama bu gocuk i¢in hirsizlik yapmak
her yerde kétii oldugu igin degil. Ozelinde hirsizlik yapmak Rabbimin yasakladigi bir
sey.] (Filiz, P)

Values are really important; | think they bring order. Especially in terms of inner
peace. | would love for them to be honest. | would very much like them to have moral
values like our Prophet's moral values. Because | think it's completely over. All
problems disappear. | think everything is different in honesty. | want them to not lie.
And | want them to do the best they can.

[Degerler gercekten cok onemli, diizene soktugunu diisiiniiyorum. Ozellikle igsel
huzur anlaminda da. Diirlist olmalarini ¢ok isterim. Efendimizin ahlaki gibi
ahlaklanmalarin1 ¢ok isterim. Ciinkii tamamen bitiyor yani bence. Biitiin sorunlar
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ortadan kalkiyor. Diiriistliikte her seyin basa oldugunu diisiiniiyorum. Yalan
sOylemesinler. Ve yaptiklari igin en iyisini yapsinlar isterim.] (Karsu, I)

I want them to be religious, have good morals, live with love for religion, and embrace
it willingly. Honesty, being able to stand up against injustice, speaking out. | wish they
will become individuals with good morals, love their country, and are not fans of the
West.

[Dindar, giizel ahlakli, dini severek yasayan, isteyerek benimsemis insanlar olmalarini
isterim. Duristliik, haksizliklara karsi gelebilme, ses ¢ikarma. Giizel ahlakli, vatanini
seven, bat1 hayrani olmayan bireyler olsunlar.] (Helin)

Instructors also give importance to raising moral, honest, respectful individuals,
focusing on this with values education. Participants believe that this education will be
effective when they ask if they think it will make a change:

My aim here is to raise moral children. | believe they will grow up this way. A moral
person means a good Muslim; when RE is given, they become more conscious and
moral.

[Burada benim amacim ahlakli ¢ocuk yetistirmek ben bu sekilde yetiseceklerine
inaniyorum. Ahlakli insan iyi Miisliiman demek zaten, dini egitimi de verince hem
daha bilingli dindarlar olurlar hem de ahlakli olurlar.] (Ceren, I)

Yes, as | said, the one who is respectful, compassionate and fair to those around him
should care about the extent of justice when he is a member of parliament. When he
becomes a teacher, he should treat those around him fairly and compassionately. This
is my only aim; this is also for myself. In my opinion, this is what our community
wants. So, this is the purpose of these 4-6 years old.

[Evet, dedigim gibi iste etrafina saygili, merhametli, adaletli davranan, yani bir
milletvekili oldugunda adaletin ne kadar oldugunu &nemsesin. Ogretmen oldugunda
da etrafindakilere ¢ok adaletli, merhametli davransin. Tek amacim bu yani, kendi
adima da bu. Bizim bence de yani camiasiin da istegi bu. Yani bu 4-6 yaglarin amaci
da bu zaten.] (Cagla, I)

| believe so, yes. Of course | believe so. Because | believe in it, be sure, we work as
much as we can, regardless of overtime. For example, the concept of working hours
is more than just let's go after a lesson is over. | think our institution should be better
along with the desire to earn halal income and our affiliation to our presidency. We
are now working to make our children truly better individuals. I hope it will be useful.
[Inaniyorum yani, evet. Tabii ki inaniyorum. Inandigim igin de yani elimden geldigi
kadar da emin olun mesai kavrami gozetmeden ¢alisiyoruz. Mesai kavrami mesela
bizde bir ders bitti ¢ikalimdan daha ziyade yani helal kazanmanin istegiyle beraber
kurumumuzun da baskanligimiza aidiyetimizle beraber daha iyi olmasi gerektigini
diistinliyorum. Artik ¢ocuklarimizin da gercekten daha iyi bireyler olmas1 yoniinde
calistyoruz. Faydali olacagina diisliniiyorum insgallah.] (Elif, 1)

Of course I'm thinking. So hopefully, I think. In other words, | definitely think that
courses where RE is given at this age will have an impact in the future, inshallah. So,
I believe it will have an impact. So, in my opinion, many such children need to
experience very negative things for it to backfire. Alhamdulillah, there were no
negative things here either in the places | worked.

[Diislinliyorum tabii. Yani ingallah diislinliyorum. Yani din egitimi veren, bu yasta din
egitimi verilen kurslarin ileride etkisi olacagim1i muhakkak diisiiniiyorum ingallah.
Yani etkisi olacagina inantyorum. Yani ters tepmesi i¢in ¢ok bdyle cocuklarin ¢ok
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olumsuz seyler yasamasi gerekiyor bence. Hani elhamdiilillah hani ¢alistigim yerlerde
de hani burada da olumsuz olabilecek seyler yoktu.] (Deniz, I)

I think it will make a huge difference. Because | think she will realize his heart.
Because the most important thing in RE is self-control, that is, self-control of God.
She will do what she knows is right for her faith, not for people. Her sense of
spirituality will be strong. In other words, she will realize that happiness with matter
is unfortunately the biggest problem today. In other words, he will search within
herself and answer her own questions. These have a very close connection with RE.
In other words, a person must turn inside as well as outside. Here, RE provides
internal control. I mean, I think that her internal self-control will make her a healthier
person, not for her mother or father. Therefore, | think the education given here is
very valuable and | hope you will pass it on.

[Bence ¢ok oOnemli bir fark yaratacak. Ciinkii kalbinin farkina varacak diye
diisiiniiyorum. Ciinkii din egitiminde en onemli sey Allah'in yani 6z denetim 6z
kontroldiir. Insanlar icin degil, inanci icin dogru oldugunu bildigi seyi yapacak.
Maneviyat duygusu glcli olacak. Yani maddeyle mutlulugu maalesef bugiiniin en
biiyiik problemi oldugunu fark edecek. Yani arayiglarini yine kendi i¢inde arayacak
ve kendi cevap verecek. Bunlarin din egitimiyle ¢ok yakindan baglantis1 var. Yani
insanin disina yonlendigi kadar igine de yonlenmesi gerektigine. Iste i¢ denetimini din
egitimi veriyor. Yani annesi, babasi i¢in degil o i¢ denetimindeki o otokontrol onu
daha saglikl1 bir insan yapacak diye diisiiniiyorum. Dolayisiyla burada verilen egitim

cok kiymetli oldugunu diisiiniiyorum umarim sizde aktarirsiniz bunu.]
(Mine, P)

There are very nice touches here, | believe that these touches will make a difference
by giving humane and moral values and of course with our help. People need this
education.

[Burada ¢ok giizel dokunuslar var bence insani ve ahlaki degerler verilerek tabi bizim
de yardimimizla bu dokunuslarin bir fark yaratacagma inaniyorum. insamn ihtiyaci
var bu egitime.] (Jale, P)

4.5. Summary of Results

In conclusion, findings demonstrate that religious values and practices are transferred
to children both by parents and instructors in home and course settings through
providing them with religious experiences, materials, education since it is a significant
part of participants’ identities and live styles. Religion takes place in children’s lives,
minds as a normality of life. Beside happiness of children, parents and instructors aim
to foster religious development of children. Thus, they want to raise religious,

nationalist, and moral individuals.
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CHAPTER 5

DISCUSSION

In this chapter, the findings from interviews with parents and instructors will be
discussed considering some theories and previous studies. The discussion will develop
on the production and reproduction of conservatism according to the main question of
this research. In addition to this discussion, some recommendations for further studies

will be made.

5.1. Discussion of Findings

This study aims to understand how religion-centered child-rearing through families
and Quran courses affect the process of producing and reproducing conservatism. To
this end, interviews were conducted with parents and instructors of PRA’s Quran
courses. According to the literature and findings, three topics have emerged: religious

parents, religious instructors, and raising religious individuals with this study.

5.1.1. Religious Parents

To understand the role of families in the production and reproduction of conservatism
through the religion-centered child-rearing process, parents were interviewed. To
analyze the parents’ role, the study investigated their perspectives toward religion,
their relationship with religious rules and practices, and the effect of religion on their
lives including parenting. The study revealed that religion, Islam, is one of the most
important and influential factors in parents’ lives. The religiosity of parents iS not
unexpected since they send their children to Quran courses, and also according to some
studies, the number of people who define themselves as religious Muslims in Turkiye
is high. The study of Carkoglu and Kalaycioglu on religiosity in Turkiye demonstrates
that although their definitions of religiosity are different more than 70% of people
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define themselves as somehow religious Muslims and more than 15% of participants
in their study define themselves as very religious (Carkoglu& Kalaycioglu, 2009).
Parents in this study indicate that their personalities, lifestyles, daily habits, immediate
environment, relationships, and social, cultural, and economic choices are affected or

even determined by Islamic principles.

To begin with, being Muslim for parents in this study is an inseparable part of their
identities. Rieffer (2003) defines the importance of religion as providing identity,
direction to face, and guidance for the actions of believers (p.217). Saroglou (2011)
indicates that religion is about people’s actions according to what they consider
transcendent. Thus, religion provides an ethos, socialization opportunities, and social
norms as an important source of identity formation (King, 2003). In this study,
participants perceive the world according to religious points of view and design their
lives pretty much according to this view. Tarakeshwar et al. (2003) define five
dimensions of religion including ideological, ritualistic, experiential, intellectual, and
social. The ideological dimension refers to the religious beliefs of individuals and their
visibility in their lives. It defines the nature of the divine, ultimate goal of life like the
five pillars of Islam to obedience to God’s will for Muslims. The ritualistic dimension
is about expected behaviors from believers by their religion like fasting, praying, and
going to mosques. The experiential dimension is associated with the effects of
religious beliefs and practices on the inner worlds of believers. The intellectual
dimension is about what individuals know about their religion like knowledge about
the Quran and religious rules, and the lives of prophets, and companions. Lastly, the
social dimension refers to religion-related social interactions of individuals like
congregation meetings. Similarly, Saroglou (2011) defines four dimensions of religion
including believing, bonding, behaving, and belonging. According to these views,
religious belief is about having a religious worldview, reality, knowledge, norms, rules
defined by religion, and social identity. Parents in this study mention all these
dimensions of religion, they constitute their identity according to the Islamic
perspective, regulate their lives and social interactions by this perspective, follow
rituals and rules of Islam, and search for religious knowledge. They defined the
prophet Muhammad as an exemplary person in every aspect of their lives including

parenting.
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Religion-centered parenting is important since it affects children’s experiences.
Different studies indicate the influence of parents on children’s lives from early years
to adulthood. How children start their lives, childhood experiences, educational
opportunities and outcomes, and adulthood are all very much related to the families
they are born within and their parents (Lareaue, 2000; Lareau, 2002). Although studies
that will be mentioned mainly focus on how families' social background influences
their parenting approach and experiences, they show the significance of parents for
children’s outcomes. Children’s daily lives, parent-child relations, educational
opportunities, and leisure time activities are all related to their parents’ attitudes which
depend on their social background. This has also long-term consequences (Lareaue,
2000; Lareau, 2002). Childhood experiences constituted by parents influence
adulthood experiences including educational situations, occupation preferences,
family lives, and relations. Thus, the differences among children due to their parents’
social backgrounds continue through adulthood (Lareau, 2015). Parents define a set of
norms, proper characteristic features, moral codes, and expected behaviors for their
children to follow while providing them with opportunities and social interactions that
affect their later lives (Sherman, 2017). If parents' attitudes have an impact on
children’s lives, it is possible to assume that parents’ relations with religion have an

effect directly or indirectly on children’s lives and religiousness.

Studies discuss the effects of the religious perspective of parents and parent-child
relations on children’s conception of religion. On the one hand, some studies
demonstrate the effectiveness of parents and home environment on people’s religious
identity. For example, many people indicate that their religious views are associated
with their parents’ views and what they experienced at home when they were children
(Carkoglu& Kalaycioglu, 2009). De Roos et al. (2001) also indicate that children’s
God concept, and how they perceive God are affected by both their parents’
perspectives on God and the relations between children and parents. The more positive
and loving God concept of parents or their positive relations with their children leads
to the development of a more positive and loving God concept on children. On the
other hand, Arnett and Jensen emphasize the individualization of religious beliefs

independent from families. The study reveals very little relation between religious
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socialization provided by parents in early years and religious beliefs and attendance in
adult life. Individuals construct their religious perspectives by becoming free from the
influence of their parents as they grow (Arnett & Jensen, 2002). Although there are
some different views about the impact of parents on children’s religion-related
outcomes it is clear that parents' attitudes toward religion influence the experiences of
children while they are growing up since expected behaviors, norms, and rules within
home environments, these attitudes define parenting approaches (Godina, 2014). The
religious beliefs of parents influence how they approach parenting, how they construct
home environments and set norms and rules, and how they develop a relationship with
their children (Wilcox, 2008). Petro et al. (2017) also highlights the importance of
religion in shaping families, and parenting practices by defining the rules and
responsibilities of parents. Thus, the religiosity of parents or families is related to
parenting attitudes and family relationships which affect the moral and religious
development of children and adolescents (Hardy, et al., 2019). These findings make
the religiosity of parents and its effect on their parenting styles important for children’s
experiences may or may not be related to religion. However, the religious immediate
environments are not limited to parents. Instructors are also one of the important

religious socialization agents for children.

5.1.2. Religious Instructors

As with parents, to understand the role of instructors in the production and
reproduction of conservatism through the religion-centered child-rearing process,
instructors of Quran courses were interviewed. Their views on religion and RE and
how they apply it, their thoughts about the PRA and Quran courses, and the course

environment have been analyzed for this purpose.

Firstly, the study demonstrates that the institution's appropriate course environment
and features enable the instructors to work there. Appropriateness is about enabling
instructors to work with headscarves in a conservative environment where only women
work. The headscarf issue is important since studies indicate how wearing a headscarf
defines the identity of Muslim women in public spheres. The study of Hopkins and

Greenwood on the relationship between identity construction and wearing headscarves
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indicates that on the one hand women’s decision about the headscarf is related to
Quranic orders. On the other hand, it also makes their religious identity visible to
others and affects their behaviors in the public sphere and how they are perceived by
others. They become salient agents of Islam for others, and it influences their actions,
relations, and social lives (Hopkins & Greenwood, 2013). For instructors, working in
Quran courses allows them to protect their visible identity as women wearing
headscarves and their Muslim identity. The study of Cakir and Bozan about the PRA
also shows the influence of headscarf issues and gender identity on women’s
perspectives toward the state, and social interactions. For example, the views of female
officials of the PRA and pious women on the relations between the state and religion
are pretty much associated with the headscarf issue. Although many women support
the idea of laicism, they criticize how it is applied in Turkiye because of the headscarf
ban. They highlight the unjust treatment against them and the tension between the state
and religion due to this issue (Cakir& Bozan, 2005). Instructors in this study indicate
the significance of being able to work while wearing a headscarf and how it affects
their work preferences. Wearing a headscarf sets some boundaries between the private
and public spheres. Private spheres refer to environments where only women are
present or there are no men other than family members and public spheres refer to
mixed, generally male-dominated places where women have to wear headscarf. This
distinction influences clothing and behaviors of women including their religious
socialization (Furseth, 2011). For example, many of pious women indicate that they
prefer to pray in their houses and define mosques a male-dominated places. One of the
women even state that she is not comfortable in going mosques because there lots of
men sitting around them (Cakir& Bozan, 2005). It can be assumed Quran courses

offer comfortable, women-centered environment that is closer to their private spheres.

The discussion on headscarf developed around the oppression and agency, for people
who do not wear it, the headscarf is about oppression of religion and patriarchy on
women, and they question that whether women wear it willingly or not. Some women
are forced by their husbands or families to wear it, while for others it is their choices,
and they highlight their positive attitudes(Furseth, 2011). Thus, it is possible to
mention both oppression and agency of women in this issue. The study of Hopkins and

Greenwood (2013) demonstrates that women chose to wear headscarf to control how
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they are viewed by others by making their religiosity salient. Ouran course instructors
also indicate the importance of their religious beliefs.

The visible identity of Quran course instructors is related to both their clothing and
their profession. They represent Islamic doctrine not only by wearing a headscarf but
also by being a religious instructor which brings us to another topic, the role of
instructors in teaching religion. The interviews reveal the process of teaching religion
to young children by making religious content understandable for young children
through embodying abstract concepts and play. De Roos et al. (2001) highlight the
influence of teachers and schools on children’s religious thoughts as significant
agencies in children’s religious socialization in their early years. God concept of
children is associated with their teachers’ God concepts, they show similarities. De
Roos (2016) also indicate that the relations between teachers and children, teachers’
attitudes toward children may define the children’s perception of God. Positive and
harmonious relationship between children and teachers provide development of more
caring and loving God concept. In this study, instructors emphasize their aims to make
children develop positive attitudes towards religion, God, the prophet, religious rules
and practices. However, it 1s important to highlight children’s agencies in this process.
The religious concept of children is also associated with their cognitive development

and religious development of children.

Cognitive development is a process involving multiple factors which are biology of
human beings and environment. Scholars who follow Piaget’ theory emphasized the
human’s biology and ability adapt while others highlighted cultural dimension of
cognitive development. According to this approach, a structured world where
individuals grow into effect their cognitive development. However, cognitive
development cannot be explained by just one of these dimensions. The current
perspective demonstrates that it is associated with both biological and environmental
factors (Tomasello, 2000). Childhood is an important period for cognitive
development since long-term changes and development in cognitive abilities occur
through this period (Moshman, 1998). On the hand, religion can be an important part
of this period by providing religious environments and RE. On the other hand,

children’s cognitive abilities can be determinant of their religious understanding.
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Gottlieb mentions the perspective that suggests children’s developing understanding
religion with development on their cognitive abilities on abstract thinking. He also
emphasizes the importance of explaining religion on children’s understanding
(Gottlieb, 2006). In this study, instructors also indicate that they avoid explaining too
abstract concepts or try to make them understandable for children by using concrete
examples. They accept children’s inability to understand religious concepts
completely, but they try to create awareness for them. Creating awareness and positive
attitudes seems to be one of the main purposes of this process beside raising religious
and moral individuals. Parents and instructors indicate that they provide religious
knowledge, and religion-oriented environments by considering children’s

development to raise religious individuals.

5.1.3. Raising Religious Individuals

This study demonstrates children’s relations with religion and their values
and principles, as well as expectations of both parents and participants from this
process. The analysis reveals that like their parents and instructors, Islam is an
important and effective part of children’s lives, and participants aim to shape
children’s characters from an early age by religious-centered child-rearing. Firstly,
children are taught Islamic values and principles both in their houses and in Quran
courses. Participants attach importance to transferring religious values including the
doctrines of Islam, its practices, love for God and the prophet, and positive attitudes
toward religion to children. These values are significant parts of the child-rearing
process within families and Quran courses. From the parent’s perspective, they want
their children to live according to Islamic principles by taking the prophet as an
example. They expect courses to teach that. Instructors also want to educate children
according to religion. Communities who request to provide religion-centered
education for their children want to inform them about religious and cultural heritage
and nurture their religious identity (McKinney, 2004; Evan Kaplan, 2011). They want
children to grow up within the religious framework, and learn and respect their religion
(McCreery et al., 2007).Cakir and Bozan (2005) also indicate people’s wishes for RE
provided by the PRA which is more trustworthy than other religious formations.

Religious officials and pious people highlight education duty of the PRA for all people,
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they indicate that it is more important than others. Participants (both parents and
instructors) indicated that they want children to be consciously religious people who
follow Islamic rules in every aspect of their lives, which means that they make religion
an agent in their identity (Scholefield, 2004) through this religion-centered process.
Developing character with the religious factor is highlighted in the study which is
coherent with Hussain’s reason for Islamic education. He states that children are
provided to understand the worldview that accepts the rules of God in every aspect of
life in an Islamic atmosphere that is surrounded by religious knowledge, principles,
and ethos. The main aim of RE is to transfer Islam as a way of life (Hussain, 2004).
Brown and Taylor’s study supports their idea that this process may influence their
future character. Their study demonstrates that there is a positive correlation between
individuals’ participation in religious activity with their past religious activities. They
highlight the importance of habit development for religious activity (Brown& Taylor,
2005). From the responses of parents and instructors in this study, it can be inferred
that conservative thoughts that value religion might be transferred to children by

teaching them religious values, knowledge, and practices.

Secondly, the study revealed that participants highlighted transferring moral values
and national values beside religious values. Teaching morality and moral development
of children are important for all kinds of RE. Religion-centered pedagogies including
Islamic pedagogy aim to foster the holistic development of children including
intellectual, physical, and moral development, and to nurture children's personalities
to ensure commitment to religious faith (Groome, 2014; Boyle, 2001). Some studies
also demonstrate parents' request for religious-centered education due to moral
morality. Hurst (2000) indicates that some parents believe that secular schools are not
capable of supporting the moral development of children. Some of them even
emphasize the immorality of other schools. The study of Erpay about parents’ thoughts
about religion-centered education in early years demonstrates that parents prefer this
mainly for providing conscious RE for their children. However, parents also indicate
that this education has positive effects on children’s behaviors, and moral
development, and lays the foundation for children’s future personalities to be
beneficial for the nation and society. They request education that includes moral and

religious topics (Erpay, 2020). Our findings support this study, according to

146



participants, both parents and instructors wishes, and the content of the education in
this direction. Values education is an important part of the curriculum, and it focuses
on morality, honesty, love, respect, compassion, sharing, and helping. These values
are generally associated with religion like Muslims are honest, or loving God and the
prophet. Participants aim to raise people who are religious, traditional, and beneficial
to society and the country through education based on religious and moral values.
Being useful to society and country can be interpreted from the approaches that are
mentioned in literature. From a functionalist perspective, it might be claimed that
children are learning social rules, and moral values which are the foundation of social
order (Ballantine, et al, 2017, p.31) becoming coherent and useful parts of society
through this process. On the other hand, from a conflict perspective, it can be assumed
that two important apparatuses (education and religion) unite and create another
control mechanism for individuals. Durheim accepts religion as a social phenomenon
that can be very effective in individuals’ actions. According to him, religion is a part
of social morality, and it helps people to live together and nurtures social cohesion and
solidarity among individuals. Through religious beliefs, people ascribe sacred
meanings to some things and gather around them. Thus, the existence of society is
strengthened, and its continuity is ensured. On the other hand, Marx also emphasizes
the role of religion in existing society. He indicates that religion is constituted by
society and the state rather than a sacred thing. Religion contributes to the existing
unequal social order by hiding realities and fostering false consciousness of people. It
also provides a protection mechanism for people against inequalities (Yenen, 2022).
The religion-centered child-rearing process might lead children to develop religious

identity and way of life by transferring religious and moral values.

The study revealed that for both the home environment and the Quran course Islam is
one of the most important factors that determine the relations, actions, and daily lives
of people. Parents indicated that their religious beliefs are at the center of their lives.
Similarly, Islamic principles are at the center of the curriculum of the Quran courses.
Both parents and instructors indicated that they follow daily religious obligations, read
the Quran, and prefer modest dressing. Children see religious individuals around them.
Participants stated that their shopping preferences, cultural activities, and circle of

friends are influenced by the principles of Islam. Therefore, it can be inferred that
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children are becoming familiar with religious rules and practices within conservative
environments where religion and morality are emphasized a lot. To form the religious
identity of children which is accepted as the duty of parents, the family environment
where children are provided with a lived faith tradition is significant. To maintain this
religious identity, supporting families through religion-centered education is also
important (Hurst, 2000; McKinney, 2004). According to Bourdieu, people’s habitus,
which are the set of dispositions that shape the understanding, expectations, and
attitudes of individuals, are defined by their social, economic, academic, and family
background (Huang, 2019). In the study, children with conservative and religious
family backgrounds are educated within settings where they learn Islamic values,
principles, and practices from religious instructors. Thus, they might develop a habitus
that is shaped by religious and conservative factors. It is also important that what
children read, and watch are also limited to their parents’ conservative thoughts that
are associated with their tendency to protect their children. Kerry and Murray (2020)
indicate that conservative parents are more vigilant to outside stimuli. They have
negative attitudes towards sexuality, homosexuality, etc. like parents in our study who
ban some TV channels to avoid violence, sexuality, and LGBT. To sum up, children

are surrounded by religious and conservative individuals and religious principles.

In conclusion, the study demonstrated that religion-centered child-rearing takes place
both in home settings and in Quran courses. Participants aim to adapt Islamic
principles into children’s lives through this process. These findings support the study
about people’s reasons for requesting Islamic education. The study demonstrates that
people want to provide Islamic education to their children to foster religious identity
and their belonging to a religious community, transfer religious values, attitudes, and
Islamic knowledge to their children (McCreery et al., 2007). By forming and fostering
religious identities of children, providing religious knowledge for them might play a
role in the process of production and reproduction of conservatism. Koni and Torun
(2013) indicate that religion and morality are emphasized in conservative thought
because of their functions. According to conservatives, religious and moral orders
make people more stable, peaceful, and helpful and nurture their psychological well-
being by protecting them against loneliness and alienation. Conservatism values social

ties and cultural values that are formed according to religious and moral principles.

148



Similarly, within the religion-centered child-rearing process, participants emphasize
transferring religious and moral values, principles of Islam to make them useful,

nationalist, and religious individuals for society.

5.2. Implications for Theory

This study analyses religion-centered early childhood education in Quran courses that
brings two important institutions together: religion and education. It tries to
demonstrate how religion takes place in family environments and education settings,
and what people expect from religious education (RE) for children. Thus, this study

aims to contribute discussions about in the field of educational policies regarding RE.

This study tries to analyze how RE is formed for children in courses and its curriculum
and implementations. In the field of educational administration and planning studies
generally focus on schools of MoNE, and the study also demonstrates different form
of education understanding and setting. These courses provide integration of religious
and secular education. Therefore, it aims to contribute to the field of educational
administration and planning by demonstrating how religious understanding affects the

form of education and pedagogical practices.

5.3. Recommendations for Further Research

This study revealed the aims, expectations, and implementations of parents and
instructors in the religious-centered child-rearing process by focusing on the
production and reproduction of conservatism. This study was conducted with parents
and instructors, so their approaches are reflected. However, this is a process in which
children are actively involved. Therefore, there is a need to understand children’s

situations, and how education takes place in Quran courses within the classroom.

There is a need to analyze the long-term effects of this process. For further research,
it is recommended that children’s perspectives should be analyzed, daily relations
within Quran courses should be analyzed, and individuals who took education from

these courses should be concerned to see its academic, social, and personal effects.
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B. INTERVIEW QUESTIONS FOR INSTRUCTORS

A. Kurs-Ogreticilik

1. DIB kurslarinda ¢alismanizin sebeplerinden bahsedebilir misiniz?

2. Bir ¢cocugun yetistirilmesinde 6gretmenin 6nemi ve sorumluluklarindan
bahseder misiniz?

3. Diyanet kurslarini diger erken ¢ocukluk egitim kurumlariyla karsilastirabilir
misiniz?

4. Diyanet Isleri Baskanligi’nin erken ¢ocukluk kurslarina dair amagclarindan ve

politikalarindan bahseder misiniz?

B. Miifredat

1. Kursunuzun miifredatindan ve sizin ne gibi diizenlemeler yaptiginizdan
bahseder misiniz?
2. Din ve iligkili kavramlar, pratikler miifredat i¢inde nasil yer aliyor?
Hangi dini pratikleri/ritiielleri ve kavramlar1 dnemsiyorsunuz? Neden?
b. Bu pratikler/ritiieller ve kavramlar ¢ocuklara hangi yontemlerle 6gretilir?
c. Din ile iligkili kavramlar1 ¢ocuklarin nasil anlamlandirmasini
hedefliyorsunuz?
3. Ogzel dini ritiiellerden bahseder misiniz? Kursta verilen degerler egitiminin
kapsamindan ve igeriginden bahseder misiniz?
a. Egitim hangi degerler etrafinda sekilleniyor?
b. Degerler egitiminin 6nemi konusunda neler sdylersiniz?
4. Cocuklarin kurs kapsaminda edinmelerini hedeflediginiz kazanimlardan
bahseder misiniz?
a. Kazanilmasim istediginiz davraniglar nelerdir?
b. Hangi bilgileri edinmelerini hedefliyorsunuz?

5. Haftalik programiniz nasil sekilleniyor?
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C. Muhafazakar Okul Kiiltiuri

1. Okul ¢alisanlari i¢in giinliik rutinden bahseder misiniz?

2. Edinilmesini 6nemsediginiz kazanimlarin aktarilmasi adina kursta
calisanlarin arasinda edinilmesi 6nemsenen davranis ve degerlerden bahseder
misiniz?

3. Kaursta dgreticileri kadin olmasi ¢ocuklarin yetistirilmesine, burada verilen
egitime nasil yansiyor sizce?

4. Smifi¢i diizende ve iletisimde neleri 6nemsediginizden bahseder misiniz?

5. Kursta tercih ettiginiz materyaller ve aktivitelerden ve bunlar1 nasil

sectiginizden bahsedebilir misiniz?

D. Kurs Aile Tliskileri

1. Bu kurslarin aileye yonelik hedef ve uygulamalarindan bahsedebilir misiniz?

2. Cocuklarin yetistirilmesi hususunda kurs ile aile arasinda kurulan bagin
oneminden bahseder misiniz?

3. Kurs ve ailenin birbirlerinden beklentilerinden bahsedebilir misiniz?
Karsilikli paylasiyor musunuz? Neler yapiyorsunuz bunlarla ilgili?

4. Kursta egitim goren ¢ocuklarin gelecekteki egitim hayatlarina dair ailelere
onerilerde bulunuyor musunuz?

5. Son olarak bu kursta egitim almis ¢cocuklarin yetiskin olduklarinda ne gibi

Ozellikler kazanmis olmasini istersiniz?
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C. INTERVIEW QUESTIONS FOR PARENTS

A. Ebeveynlik

1. Ebeveyn olmanin sizin i¢in ne ifade ettigini aciklayabilir misiniz?

2. Evde ¢ocuklarin bakimi ve yetistirilmesiyle en fazla kim ilgileniyor?

3. Cocuk yetistirmede sizin sorumluluklariniz ve esinizin iizerine diisen
sorumluluklardan bahseder misiniz?

4. Sizce ideal bir ¢cocuk yetistirme var midir? Sizin i¢in bu siirecte nelerin

o6nemli olugundan bahseder misiniz?

B. Muhafazakar Aile Kulttri

1. Kendinizi hangi dini inanca mensup olarak tanimliyorsunuz?

2. Dinin sizin icin 6Gneminden bahsedebilir misiniz?

3. Bireysel ve aile hayatiniz1 dini degerler, kurallar ve uygulamalar
dogrultusunda nasil diizenlediginizden bahseder misiniz?

4. Din ile olan iligkinizin ¢ocuk yetistirirken yaptiginiz tercihleri ne sekilde
etkiledigini agiklayabilir misiniz?

5. Sizin i¢in 6nemli olan ve ¢ocuklariniza aktarmak istediginiz geleneklerden

bahsedebilir misiniz?

C. Degerler ve Dini Pratikler
1. Inanciiz geregi yerine getirdiginiz dini ritiieller ve pratiklerden bahseder

misiniz?

2. Cocuklarin din ile olan iligkileri hakkinda neler sdyleyebilirsiniz?
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a. Cocuklarinizin giindelik hayatinda dinin nasil yer aldigindan bahseder
misiniz?
b. Cocuklarimizin din ile olan iliskisinin nasil olmasini istersiniz?
3. Aileniz icin 6nemli olan dini ritliellerden bahsedebilir misiniz?
a. Cocuklarnizin sahip olmalarini istediginiz degerlerden bahsedebilir
misiniz? Bu degerlere sahip olmalari neden 6nemli?
b. Evde bu degerleri yasatmak i¢in yaptiginiz uygulamalardan bahsedebilir

misiniz?

. Egitim

Diyanet kurslarinizi tercih etmenizdeki sebeplerden ve beklentilerinizden
bahsedebilir misiniz? Beklentilerinizi karsiliyor mu?

Cocuklarinizin kursta aldig1 egitim evde nasil devam ettiginden bahseder
misiniz? Evde destekliyor musunuz?

Cocugunuzun okuyacagi ya da izleyecegi igerikleri segerken nelere dikkat
ettiginizi agiklayabilir misiniz?

Cocugunuzun egitimine dair gelecek planlarinizdan bahseder misiniz?

Son olarak din temelli egitim araciligtyla ¢ocuklarinizin yetiskin olduklarinda ne

gibi ozellikler kazanmis olmasini istersiniz?
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D. THE INFORMED CONSENT FORM

ARASTIRMAYA GONULLO KATILIM FORMU

Bu arastirma, ODTU Egitim Yonetimi ve Planlamasi Balimid Yiksek Lisans 8&rencisi Siheda Kececi
tarafindan Doc. Dr. Duygun Gaktirk Agin damsmanhgindaki yiksek lisans tezi kapsaminda yiaritalmektedir.

Bu form sizi arastirma kosullan hakkinda bilgilendirmek icin hazirlanmstir.
Cahsmamin Amaci Nedir?

Arastirmanin amaci, Diyanet isleri Baskanhgi‘na bagl 4-6 yas Kur'an kurslarinda verilen erken

cocukluk egitimi yoluyla dini temel alan cocuk yetistirme streclerini incelemektir.
Bize Nasil Yardimo Olmaniz isteyecegiz?

Arastirmaya katlmay kabul ederseniz, sizden arastirmac ile birebir gdrisme yapmaniz
beklenmektedir. 45 dk ile 1 saat sirmesi beklenen bu gorismelerde sizlere bir dizi ucu agk soru
yaneltilecek ve cevaplamaniz istenecektir. izniniz dahilinde, daha sonra icerik analizi ile degerlendirilmek

tizere cevaplanmizin ses kaydi alinacaktr.
Sizden Topladiginuz Bilgileri Nasil Kullanacagiz?

Arastirmaya katliminiz tamamen gondlldldk temelinde olmaldir. Cahsmada sizden kimlik veya
kurum belirleyici hicbir bilgi istenmemektedir. Cevaplanmiz tamamiyla gizli tutulacak ve sadece
arastirmacilar  tarafindan degerlendirilecektir. Katihmcolardan elde edilecek bilgiler toplu  halde

degerlendirilecek ve bilimsel vayimlarda kullanilacaktir.
Katilwminizla ilgili bilmeniz gerekenler:

Gorismeler genel olarak kisisel rahatsizlk werecek sorular veya uygulamalar icermemektedir.
Ancak, katilm sirasinda sorulardan ya da herhangi baska bir nedenden Gtura kendinizi rahatsiz
hissederseniz garismeyi yanda birakip pikmakta serbestsiniz. Bayle bir durumda calismay uygulayan kisive

calismadan cikmak istediginizi sdylemek yeterli olacaktir.
Arastirmayla ilgili daha fazla bilgi almak isterseniz:

Gordsme sonunda, bu galismayla ilgili sorulanmiz cevaplanacaktir. Bu galismaya katildiginiz igin
simdiden tesekkiir ederiz. Galisma hakkinda daha fazla bilgi almak icin Egitim Bilimleri Boliomi Ggretim
Uyelerinden Dog. Dr. Duygun Goktlrk Agin ya da yiksek lisans Sgrencisi Siheda Kegeci ile iletisim

kurabilirsiniz.

Yukandaki bilgileri okudum ve bu golismaya tamamen ganiilli olarak katiiyorum.

[Formu doldurup imzaladiktan sonra uygulayiciya geri veriniz).

isim Soyad Tarih imza
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E. TURKISH SUMMARY / TURKCE OZET

ERKEN COCUKLUK EGITIMI VE DIN TEMELLI COCUK YETISTIRME:
DIYANET ISLERI BASKANLIGI 4-6 YAS KUR’AN KURSU ORNEGI

GIRIS

Bu calisma din temelli ¢cocuk yetistirme siirecinin muhafazakar kiiltiirlin liretimi ve
yeniden iiretimine olan iliskisini aragtirmayi amaglayan tekli aragsal bir vaka

calismasidir.

Ozelikle sanayi devrimi sonrasinda siiregelen endiistriyellesme ve kitlesel egitimle
birlikte egitim ve toplum arasinda giiclii bir iliski kurulmustur. Egitim toplumun
ingasindaki ve siirdiiriilmesindeki rolii, egitim yoluyla hangi deger ve diisiincelerin
aktarilmasi gerektigi tartisma konusu olmustur (Ergln, 1994). Tartigmalar sonucunda

egitimin ve toplumun islevine dair farkli yaklasimlar gelistirilmistir (Hurn, 2002).

Toplumsal diizene ve toplumsal is boliimiine vurgu yapan islevselci paradigmaya gore
egitim bireylerin sosyallesmesini ve liyakate dayali olarak secilmesini saglayarak bu
diizenin korunmasini ve devamliligi i¢in 6nemli rol oynayan sosyal kurumlardan
biridir (Dinger, 2003). Bu paradigmanin en énemli diisiiniirii olan Emile Durkheim,
Ahlak Egitimi, Egitim ve Toplum adl1 eserlerinde egitimin toplumsal diizenin ihtiyaci
olan nesillerin yetismesindeki 6nemli payindan bahseder. Bu paradigmanin diger
onemli diisiiniirleri Talcott Parsons, Robert Merton ve Robert Dreeben bilginin ve
kiltliriin transferi, liyakate dayali segme ve yerlestirme gibi hususlara odaklanarak

egitimin iglevlerini vurgular.

Karl Marx ve Max Weber’in toplumdaki ekonomik ve Kkiiltiirel iliskilere dair
goriislerinden yola ¢ikan catigmaci paradigma ise toplumda siniflar arasi iktidar1 ve

giicii elinde tutma miicadelesine vurgu yapar (Yildirim Tast1, 2023; Dinger, 2023). Bu
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paradigmanin etkisiyle yeniden iiretim teorileri meydana gelmistir. Bu teoriler
icerisinde; Samuel Bowles ve Herbert Gintis’in mevcut, adil olmayan ekonomik
diizenin yeniden iiretiminde egitimin roliinii inceleyen yaklasimini, Louis Althusser’
in egitimi devletin ideolojik baski araglarindan biri olarak tanimlayan yaklasimi ve
Pierre Bourdieu ve Jean-Claude Passeron’un egitimin dominant sinifin kiltiiriiniin
mesrulastirilmasi ve yeniden iiretimi siirecindeki roliinii inceleyen yaklagimini ele

almak mimkadndir.

Calismanin ana konusu olan din egitimi ¢ocuklara dini kural ve pratiklere dair bilgi ve
deneyim saglamay1 amaclarken (Gottlieb, 2006) sadece Tiirkiye i¢in degil diinyada
bircok tilkede uzun siiredir tartisilan bir konudur. Zorunlu ya da se¢meli, bir dine 6zel
ya da biitiin dinleri kapsayan din dersi gibi din egitimine yonelik ¢esitli yaklagimlar
gelistirilmistir. (Schreiner, 2013). Tiirkiye’de de cumhuriyet tarihi boyunca bu konuda
farkli yaklagimlar denenmistir ancak din her zaman ulusal egitimin bir pargasi
olmustur (Kaplan, 1999). Din sadece okullarla sinirl bir alan degildir, aileler de bu
siirecin O6nemli bir parcasidir. Ebeveynlerin dini inanglar1 onlarin ebeveynlige
bakisglarini ve aile i¢i iletisimi etkilemektedir (Godina, 2014). Calismanin bir diger ana
temalarindan biri olan muhafazakarhk da Tirkiye’de zaman i¢inde degisim
gostermistir ancak milliyetcilik ve din bu diislincenin bir parcasi olmustur (Geng

&Coskun, 2015) ve bu calismada da bu kavramlara odaklanilmistir.

Arastirmanin Amaci ve Onemi

Bu ¢aligmada Kur’an kursu ogreticileri ve ebeveynlerin goriislerinin yardimiyla din
temelli ¢ocuk yetistirme siireci analiz edilmektedir. Bu analizde katilimcilarin ve
cocuklarin hayatinda dinin nerede oldugunun, ¢ocuklara dinin nasil ve ne kadar
aktarildiginin anlagmasi1 amaglanmaktadir. Ayrica Kur’an kurslarinda ve aile iginde
cocuklara saglanan ortamlarin ve dini egitiminin son olarak ve bireylerin din ile iliskili
deneyimlerinin anlasilmasi amaglanmaktadir. Arastirma toplumu ve bireylerin
hayatin1 etkileyen iki 6nemli olguyu din ve egitimi ele almaktadir. Arastirma din
egitimi slrecinde hem ailenin hem de egitim kurumlarinin roliinii inceleyerek
yapilmaktadir. Bu baglamda egitim yonetimi ve planlamasi alanina katki saglamasi

amaclanmaktadir.
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LITERATUR TARAMASI

Bu calismanin 4-6 yas grubundaki cocuklara egitim veren Kur’an kurslarina
odaklanarak din temelli ¢cocuk yetistirme ve muhafazakarligin insas1 arasindaki iliskiyi
anlamaya calismasi sebebiyle literatiir egitim ve toplum arasindaki iliskiye,

muhafazakarliga ve din egitimine odaklanmistir.

Egitim ve Toplum

Bu calismada muhafazakarligin iiretimi ve yeniden iiretimine odaklanmakla beraber
egitime makro perspektiften bakan iki yaklasimdan sdz edilmistir. Islevselci yaklagim
egitimin islevlerine odaklanir. Buna gore egitim toplumsal diizenin korunmasi ve
devamliligi i¢in birlikte ayr1 ayr1 ve birlikte olarak gorevlerini yerine getirmesi gereken
sosyal kurumlardan biridir (Ballantine et al., 2018). Egitimin en 6nemli iglevi cocugun
sosyallesmesi, sosyal kurallar1 benimsemesi ve toplumun isleyen pargalarindan biri
haline gelmesidir (Durkheim, 1922/2016). Parsons’ a gére de egitimin iglevleri bireyin
sosyallesmesi ve becerilerine gore segilerek toplumsal diizenin bir pargasi olmasidir
(Yildirim Tasti, 2023). Egitim ayrica ¢ocuklara bir sosyal sistem diizeni saglar.
Cocuklar okul igerisinde akademik bagarilarinin yaninda diizene uygun davrandiklar
ve sorumluluk sahibi olduklar i¢in takdir edilirler (Parsons, 2018). Bdylece toplum

icinde bireyler arasi uyum saglanir.

Catismaci yaklagima gore ise egitim esit olmayan toplumsal diizenin ve iktidar sahibi
siifin ayricaliklarinin devaminin saglanmasinda rol oynar (Ballantine et al., 2018).
Bu yaklasim egitimin tarafsizlik ve objektiflik illiizyonu yaratarak ekonomik ve politik
statiikonun devam ettirilmesi siirecindeki islevini vurgular (Feinberg & Soltis, 2019).
Bu yaklasimin etkisiyle ortaya c¢ikan yeniden {iiretim teorileri egitim ile toplumun
ekonomik sistemi, kiiltiiri ve toplumsal biling arasindaki iliskiye odaklanir (Collins,
2009). Bowles ve Gintis tarafindan gelistirilen ekonomi odakli yeniden {iretim
teorisine gore okullar mevcut toplumsal sinif diizenini ve isgiicliniin dagilim1 yansitir
(Giroux, 1983). Bireylerin basaris1 onlarin sosyal sinifindan ve ailelerinden bagimsiz
degildir. Buna gore sekillenen okul ici sosyal iliskiler mevcut esitsiz ekonomik

diizenin is giicii dagilima cevap verir (Bowles & Gintis, 1976). Boylelikle bu sistemde
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iktidar sahibi olan kesim ayricaliklarini elinde tutmaya devam eder. Althusser de
benzer sekilde bu kesimin iktidarini nasil devam ettirdigiyle ilgilenmis ve devletin
ideolojik aygitlarin1 tanimlamistir (Feinberg & Soltis, 2019). Mevcut Uretim diizenin
devam edebilmesi i¢in Uretim araglarinin ve is giiciiniin tekrar tiretilmesi gerekir bu
icin de baskin ideolojinin tekrar iiretilmelidir. Ideolojik aygitlardan olan egitim de
bireyleri kii¢iikk yasta alip ¢ok uzun siire biinyesinde tutarak bu yeniden Uretim
stirecinde 6nemli bir yer tutar (Althusser, 1995/2014). Bu teorilerin yaninda Bourdieu
ve Passeron’un kiiltiir odakli yeniden iiretim teorisi kiiltiirel aktarim yoluyla
toplumdaki giic daglimi dengesizliginin nasil devam ettirildigiyle ilgilenir (Apple,
1978). Buna gore okuldaki mesru otorite (6gretmen) tarafindan aktarilan iktidar sahibi
siifin kiiltiirii egitim yoluyla mesrutiyet kazanir ve herkes tarafindan mesru kiiltiir
olarak kabul edilir (Bourdieu& Passeron, 1970/2015). Bu sayede iktidar sinifinin

kalturd yeniden Uretilmis ve esitsiz diizen devam ettirilmis olur.

Kisaca, biitiin bu teoriler egitimin toplumsal yapiya nasil katki yaptigiyla ilgilenir ve
bunu makro bir perspektiften bakarak yapar, bu sebeple okulun i¢inde neler olup bittigi
ile ilgilenmedikleri i¢in elestirilmiglerdir (Apple, 1979). Bu yaklagimlar ayrica bireyler
aras1 iletisime ve giinlik olaylarla ilgilenmeden egitime genel bir cerceveden
yaklastig1 ve bireylerin farkli 6zelliklerini ve 6zerkliklerini gbz ardi ederek onlar
sadece sosyallesmenin pasif iiriinii kabul ettikleri i¢in elestirilmistiler (Blackledge &
Hunt, 1985).

Muhafazakarhk

Toplumda yasanan teknik yenilikler, sosyal, ekonomik ve politik degisimler sonucu
ortaya c¢ikan liberal yaklasimlara, serbest piyasa ekonomisine, geleneklerin
terkedilmesine, artan kiiltiirel ve dini ¢esitlilige kars1 ¢ikan muhafazakarlik diistincesi
kapal1 piyasa ekonomisini, stabil insan hayatin ve gelenekleri savunur (Fawcett, 2020).
Degisime karsi ¢ikan bu diisiinceye gore geleneksel diizen, degerler ve kurumlar
toplumsal yapinin koruyucusudur ve bireylere aidiyet ve denge hissi verir (Heywood,
2004). Muhafazakér diisiince aile ve din gibi toplumsal olgularin korunmasi
gerektigini savunur (Ozipek, 2006). Tiirkiye’de muhafazakarlik algisi diinyadaki genel
algidan farklidir.
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Genellikle muhafazakarlar dinin sosyal diizenin saglanmasindaki roliinden
bahsederler (Geng & Coskun, 2015). Tirkiye’de ise din muhafazakarligin temel
birleseni olarak kabul edilir. Muhafazakarlik degisime karsi bir direng dini, gelenegi

ve aile olgusunu koruma diisiincesi olarak tanimlanabilir (Turkéz, 2011).

Din Egitimi

Cumhuriyet tarihi boyunca Tiirkiye’de din egitimi anlaminda dinin tamamen egitim
igceriginden ¢ikarilmasi, segmeli din derslerinin miifredata eklenmesi ve son olarak din
derslerinin zorunlu hale getirilmesi gibi farklt yaklasimlar benimsenmistir
(Kaymakcan, 2006). Cumhuriyetin erken donemlerinde bir ulus devlet anlayisi inga
etmek amaciyla egitimde kokli degisiklikler yapilmigtir (Ayhan, 2000). Tevhid-i
Tedrisat Kanunu ile egitim birligi saglanmis, biitiin okullar MillT Egitim Bakanligi’na
(MEB) baglanmis, din egitimi MEB c¢atis1 altinda verilmeye baslanmistir (Simsek,
2013; Berkes, 1998). Ancak neredeyse 10 yil boyunca din egitimi miifredatta yer
almamis ve MEB din egitimi saglama sorumlugunu yerine getirmemistir (Bilgin,

1993).

Cok partili donemde partiler Miisliiman oylarini almak i¢in (Ziircher, 2017/ 2018) dine
kars1 daha 1liml1 bir tutum sergilemislerdir (Ocal, 1998; Giorgetti & Batir, 2008). Bu
siirecte okullarin farkli kademelerinde se¢meli din dersi verilmeye baslanmistir, imam
hatip okullart acilmistir (Akyiiz, 2021) ayrica dini egitim veren yliksek egitim
kurumlart a¢ilmistir (Kaymakcan, 2006). 196011 ve 197011 yillarda dini egitime dair
gelismeler yasanmistir. Hem yliksek 6gretim kurumlar1 agilmaya devam edilmis hem

de imam hatip liseleri agilmistir (Ocal, 2008).

1980 yili din egitimi i¢in olduk¢a Onemlidir, askeri darbe sonrasi olusturulan yeni
anayasa ile din dersi ilkogretim ve lise i¢in zorunlu hale getirilmistir (Kaymakcan,
2006) ayrica yeni imam hatip orta okullariin acilmasina karar verilmistir (Sahin&
Kesik, 2019). Bu gelismeler, milli kimlik taniminda etkisi giderek artan islam etkisiyle
alakalidir. Kemalist diisiincenin aksine, Tiirk-Islam sentezi diisiincesi Islam’1 Tiirk
kimliginin ayrilmaz bir pargasi olarak kabul etmistir (Gengkal Eroler, 2019). Kenan

Evren’in de dahil oldugu laik askeri ¢evreler tarafindan da bu goriisiin kabul edilmesi
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egitim alaninda etkili olmasina neden olmustur (Ziircher, 2017/ 2018). Egitimde artan
din etkisi 28 Subat siirecinde kisitlanmigtir. Bu siiregte 8 yillik kesintisiz egitime
gecilerek imam hatip orta okullar1 kapanmis (Geng, 2012) ve Kur’an kurslarina yas
sinir1 ile Kur’an kurslarina kaydolabilmek ilkogretim 5. Sinifi bitirme zorunlulugu

getirilmistir. (Ocal, 2017).

Adalet ve Kalkinma Partisi (AKP)’ nin iktidara gelmesiyle baslayan siiregte bu tekrar
din etkili bir konuma gelmistir. 4+4+4 Egitim Sistemi ile imam hatip orta okullar1
tekrar agilmig ve diger okullarda da din derslerinin sayilari arttirilmistir (Geng, 2012).
flahiyat fakiiltelerinin sayilar1 artmis (Geng, 2018) ve Kur’an kuslari igin yas
sinirlamast kaldirlmistir (Ocal, 2017). Smirlamanin kaldirilmas: erken cocukluk
doneminde din egitimi veren kurumlarinin agilmasinin dniinii agmistir. Diyanet Isleri
Baskanlig1 da (DIB) bu alanda 4-6 Kur’an kurslar1 agmistir (Sak, 2024) ve bu kurslar
olduke¢a yaygindir.

Din egitimi sadece Tiirkiye i¢cinde ele alinan bir mesele degildir bu anlamda diinya da
farkli yaklagimlar mevcuttur. Orug (2013) din egitime dort farkli yaklasim oldugundan
bahseder. Sekiiler yaklagimda okullarda din egitimi verilmez (Fransa), herkes igin din
egitimi yaklasimi herhangi bir dini yasal olarak benimsemez (Ingiltere), bir diger
model yasal olarak tanman dinlerin 6gretilmesidir (Almanya) son olarak toplu ret
yaklagimi bir din diginda diger dinler igin dini egitimi yasaklar (Italya). Devletlerin
dine olan bakis acis1 din egitimi konusunda hangi yaklagimi benimseyeceklerini, din
egitiminin kimlere, hangi sartlar altinda ve nasil bir igerikle saglanacagini belirler

(Orug, 2013).

Din konusunda bir diger onemli aktor ailedir. Dini inang insanlarin anlayislarini,
davranis bigimlerini ve kurduklar iliskileri etkiler (Dollaithe et al., 2018) dolayisiyla
ebeveynlik siireclerini de etkiler. Dini inanglar1 insanlar1 ¢ocuklarinin kimliklerini
sekillendirmeleri ve ahlaki gelisimlerini desteklemeleri konusunda etkiler (Wilcox,
2008). Ebeveynlerin dini tutumlar1 ayrica onlarin ¢ocuklarindan beklentilerine, takdir
ettikleri ya da onaylamadiklart davranis ve tutumlara etki eder ve bunlar1 nasil

karsiladiklarina (Alwin, 1986; Acevedo et al., 2015).
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YONTEM

Model

Bu arastirmada DIB’ e bagli 4-6 yas Kur’an kurslar1 vasitasiyla din temelli gocuk
yetistirme pratikleri ve muhafazakarligin {iretimi ve yeniden {iretimi arasindaki
iliskinin analiz edilmesi amaglanmistir. Bu analiz i¢in nitel bir desen icinde tekli

aracsal durum ¢alismasi yapilmistir.

Orneklem ve Calismanin Ortami

Calisma Ankara’nin Yenimahalle ilgesince DIB’e bagl iki 4-6 yas Kur’an kursunda
yiritilmustir. Her iki kursta da dort 6gretici bulunmaktadir. Kurslardan biri tam giin
egitim vermekteyken digeri hem yarim giin hem tam giin egitim segenegi sunmaktadir.
Kurslar ¢ocuklarin yaslarina gére siniflara boliinmiistiir ve mevcutlar1 46 ve 33°tdr.

Calismanin katilimcilar1 bu iki kursta ¢alisan 6gretiler ve cocuklar1 kurslarda egitim
goren verilerdir. Her iki kurstan beser veliyle toplamda 10 veli ile bir kurstan iki diger
kurstan dort Ggreticiyle toplamda altt 6gretici aragtirmaya katilmistir. Toplam

katilimct sayis1 16°dr.

Veri Toplama Araci ve Veri Analizi

Bu calismada veriler dgreticiler ve veliler i¢in ayr1 olarak hazirlanmis benzer igerikli
goriisme sorulariyla gerceklestirilen yari yapilandirilmis goriismeler sonucu elde
edilmistir. Hem 6gretici hem de veli goriismeleri kurs ortaminda gegeklestirilmistir.

Goriisme siireci tamamlandiktan sonra tematik analiz siireci i¢in biitiin goriismeler
titizlikle yaziya dokiilmiistiir. Bu goriismelerden ortaya cikan veriler arastirmaci
tarafindan kodlanmis, kodlar gruplandirilarak temalar ve kategoriler belirlenmistir.
Veri analizi stirecince bir yap1 zeka araci olan ChatGPT kodlama ve tema olusturma
asamasinda arastirmaci tarafindan karsilastirma yapmak amaciyla kullanilmistir.
Tema olusturma surecinde tiimevarimsal yaklagim tercih edilmistir. Kodlar ve temalar
tez danismani, bir veli ve bir 6gretici ile paylasilmis ve geri doniisleri dogrultusunda

diizenlemeler yapilarak temalar son halini almistir.
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SONUGC

Bu c¢alisma sonucunda ortaya veliler ve 6greticiler igin ayri ve birlesik temalar ortaya

cikmistir, bu temalar ve onlarin altinda ortaya ¢ikan alt temalar asagida sunulmaktadir.

Ebeveynlerin Dindar Kimlikleri

Velilerle yapilan goriismeler sonucu ortaya ¢ikan bu tema dinin velilerin kimligindeki
onemli etkisini vurgulamaktadir. Bu tema ii¢ alt temaya boliinmiistiir: dini inang,
yasamin dine dayali organizasyonu ve peygamberin dnemi.

Katilimcilar dini inanglarinin hayatlarinin merkezinde oldugunu vurgulamislardir.
Dini inanglarin hayata bakis acislarindaki temel kaynak, bir giic ve memnuniyet
kaynagi olarak katilimcilarin hayatinin merkezinde yer almaktadir. Ahiret inanct, dini
kurallar hayata bakislarmin temelini olusturmaktadir. Katilimcilar aynt zamanda
Miisliiman olmaktan duyduklart memnuniyeti dile getirmislerdir. Dini inanglarinin ve
kurallarin her anlamda hayatlarini pozitif yonde etkiledigini, onlar1 daha iyi insanlar
olma hususunda cesaretlendirdigindi belirtmislerdir. Din ayrica sonsuz giicii olan bir
yaratictya inanmayr igermesi katilimcilar i¢in diizenleme ve basa ¢ikma giicii
saglamaktadir. Katilimcilar igin Allah inanci stresli ve zor durumlarla basa ¢ikma giicii

vermektedir.

Yasamin dine dayali organizasyonu dini pratikler (ibadetler) ¢evresinde sekillenen
giinliik hayati, dini inanglarin etkisiyle sekillenen sosyal hayat1 ve din etkisindeki
ebeveynligi ifade etmektedir. Katilimcilar dini yasam bi¢imi olarak betimlemislerdir.
Katilimeilarin - hepsi namaz, orug, Kur’an okumak gibi ibadetleri yerine
getirdiklerinden, bir kismi ise gilik hayatlarini namaz vakitlerine gore
diizenlediklerinden = bahsetmislerdir. Tebessiim etmek, yardimlasmak gibi
davraniglarimi  da ibadet kavramiyla iliskilendirmektedirler. Dini inanclar
katilimcilarin giyim tercihleri, sosyal ilisikleri, arkadas c¢evresi, aligveris tercihlerini
etkilemektedir. Caligmaya katilan biitiin katilimcilar tesettiirliidiir. Kadin erkek
iliskilerindeki hassasiyetlerini belirtmislerdir. Arkadas cevrelerinde kendilerinden
farkli insanlar da oldugunu belirtseler de yakin cevrelerinin kendileri ile benzer

inanglar1 olan insanlardan olustugunu ifade etmektedirler. Katilimeilar alkol servis
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eden ya da satan yerlere gitmemek ya da boyle yerlerden aligveris yapmamak
konusundaki hassasiyetlerini belirtmiglerdir. Aligveris tercihleri ayrica Filistin
boykotu ile iliskilidir. Filistin halkinin Miisliiman kardes olarak benimsenmesi, Filistin

topraklarmin Islamiyet i¢in kutsal kabul edilmesi bu tutumlarm etkilemektedir.

Peygamberin 6nemi onun katilimecilar i¢in rehber ve ornek ebeveyn olarak kabul
edilmesiyle alakalidir. Peygamber kusursuz bir insan olarak kabul edilirken onun
kisiligi, insanhigi, hayat tarzi ve babalig1 ornek alinmistir. Katilimcilar onun
merhametini, glivenirliligini ve sevgi dolu bir insan olmasimi vurgulamislardir.
Hayatlarinin her alaninda peygamberin siinnet olarak adlandirilan davraniglarini
uygulamaya calistiklarint ve bu davranislart ¢ocuklarina aktarmaya Ozen
gosterdiklerini belirtmislerdir. Cocuk yetistirme siirecinde de onu 6rnek aldiklarini ve

onun davraniglarinin bilimsel ¢calismalarla desteklenebilecegini ifade etmislerdir.

Bir Kimlik Formu Olarak Din Ogreticiligi

Ogreticilerle yapilan gériismeler sonucunda ortaya ¢ikan bu temadan ii¢ alt tema

ortaya ¢ikmistir: uygun ¢alisma ortami, hizmetin kiiltiirii ve 6greticinin rolii.

Uygun caligma ortami tesettiire uygun giyinebilme ve muhafazakar ortami ifade
etmektedir. Ogreticilerin bir kism1 basdrtiisii takabilmelerine izin verdigi icin DIB’i
tercih ettiklerini belirtmislerdir. MEB gibi daha biiyiik kurumlarin aksine bu kurslarin
benzer inancglara sahip, muhafazakar insanlardan olusmasi da bir tercih sebebidir.
Kur’an kurslarinda sadece kadinlarin ¢aligsmasi rahat bir ¢calisma ortami saglamaktadir.
Ogreticiler ayrica dini egitim veren diger kurumlarin aksine devlete bagl olan DIB’in
daha resmi, seffaf ve hesap verebilen bir kurum oldugunu belirtmislerdir. Son olarak
ogreticiler, ¢cocuklarla cok uzun siire vakit geciriyor olmalar1 sebebiyle din egitimi
konusunda &greticilerin ¢ok etkili olduklarindan bahsetmislerdir. Ogreticiler
cocuklarda dine dair pozitif tutum gelistirmeyi amaglamaktalardir ve bu suregte
cocuklara rol model olmaya calismaktalardir. Dinin ¢ocuklara olabildigince soyut
konulardan kag¢inarak, onlarin anlayabilecegi diizeyde somutlastirilarak, oyunlar ve

hikayeler yoluyla 6gretildigi belirtilmistir.
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Din Temelli Cocuk Yetistirme

Her iki katilimc1 grubundan elde edilen benzer veriler sonucu ortaya ¢ikan bu temada
ti¢ alt tema olugmustur: uygun din egitimi, ¢ocuklarin gilinliik hayatlarinda din, erken

yaslarin 6nemi.

Uygun din egitimi ¢ocuklara uygun kurs miifredati, kurslarin giivenirliligi ve dine dair
farkindalik ve pozitif tutum gelistirmek olarak ifade edilmistir. Kurs miifredatinin
gelistirilmesi gerektigini belirtilmekle beraber genel anlamda ¢ocuklara uygun oldugu
ifade edilmistir. Katilicilara gore dini bilgilerin yaninda degerler egitimi, Kur’an
egitimi ve MEB’in tanimladigi standart okul Oncesi kazanimlarini belirten
tamamlayici kazanimlari igeren, kati olmayan program gocuklarin gelisimini biitiinsel
anlamda desteklemektedir. Ozellikle 15 Temmuz siireci sonrasi cemaatlere kars
giivensizligin artmasiyla devlet tarafindan saglanan din egitiminin gerekliligi
vurgulanmaktadir. Bu anlamda DIB kurslar1 giivenilir ve finansal ulasilabilir bir

secenek sunmaktadir.

Cocuklarin giinliik hayatlarinda din hayatin normal akisinin bir pargasi olarak yer
almaktadir. Hem evde hem de kursta din odakli ortamlarla gevrili olan ¢ocuklar dini
kurallar, ibadetler, Allah, peygamber gibi kavramlarla giinliik hayatlarinda stirekli
olarak karsilagsmaktirlar. Katilimcilar ayrica ¢ok da bilingli olmayarak ibadet ettikleri
ya da yetiskinlerin ibadetlerine eslik ettiklerini ifade etmislerdir. Cocuklar glinde bir
defa namaz kilmak, oynayarak abdest almak, yarim giin oru¢ tutmak gibi bir takim
dini davraniglarda bulunmaktadirlar. Erken yasta din egitimi aga¢ yasken egilir
mottosuyla agiklanmaktadir. Cocuklara bu yaslarda verilen din egitimin ileriki yaslari
icin 6nemli temel olacagina inanilmaktadir. Erken yaslarda alinan dini egitimin ileriki
yaglarda hem akademik bilgilerin &grenilmesinde hem de dinin daha kolay

ogrenilmesinde faydali olabilecegi belirtilmistir.

Karakter Sekillendirme

Her iki katilime1 grubundan elde edilen benzer veriler sonucu ortaya ¢ikan bu temada

iki alt tema olusmustur: dini ve milli kimlik, ahlaki gelisim.
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Dini ve milli kimlik bilingli Miisliimanlik ve topluma faydali vatandaglikla
tanimlanmistir. Katilimeilar dini egitim yoluyla dini kurallar igsellestirmis, hayatini
dini bakis agisiyla yasayan dindar bireyler yetistirmeyi amacladiklarini belirtmislerdir.
Cocuklarin iilkesi, immeti i¢in hayirli topluma faydali bireyler olmalarini istediklerini
ifade etmiglerdir. Ahlaki gelisim dini egitimle amaglanan diger husustur. Katilimeilar
Allah’1n istedigi dogrultuda ahlakli, diiriist, adaletli, kul hakkina dikkat eden, saygili
cocuklar yetistirmeyi istemektelerdir. Diger bir degisle ahlak, dlrist, adalet gibi

evrensel kavramlar Allah’n istedigi kul olmakla iliskilendirilmistir.

Tartisma

Bu ¢alismada DIiB’e Kur’an kurslar1 vasitasiyla din temelli cocuk yetistirme pratikleri
incelenmistir. Bu pratiklerin muhafazakarligin insasindaki etkisi arastirilmigtir. Bu
baglamda ii¢ konu agiga ¢ikmistir: dindar veliler, dindar 6greticiler ve dindar bireyler

yetistirmek.

Bu calismaya gore Islam velilerin hayatlarindaki en onemli faktdrlerden biridir.
Kimliklerini dini inanglariyla tanimlamaktalardir. Rieffer (2003) dinin 6nemini
insanlara kimlik saglamasi, inanan kisilere yol gOstermesi ve davraniglari icin
rehberlik etmesiyle agiklamistir. Din insanlar i¢in degerler sistemi, kurallar ve inanglar
dogrultusunda sosyallesme olanaklar1 saglamaktadir (King, 2003). Bu caligmada
veliler hayatlari1 din dogrultusunda diizenlediklerinden bahsetmislerdir. Saroglou
(2011) dinin inang, baglilik, davranis ve aidiyet boyutlariyla ele almistir. Bu baglamda
velilerin dinin biitiin boyutlarindan bahsettigini séylemek miimkiindiir. Velilerin

dinarlig1 cocuklarin deneyimlerini, ebeveynleriyle olan iligkilerini etkiledigi icin
onemlidir (Godina, 2014).

Ogreticilerin dini inanglar1 meslek tercihlerindeki énemli faktorlerden biridir. DIB
basortiisiiyle calismaya olanak saglamasi sebebiyle dnemlidir. Bagortiisii sadece dini
kurallarin takip edilmesiyle degil ayn1 zamanda bireylerin dini inancin1 ve kimligini
gOriiniir kilmas1 sebebiyle 6nemlidir (Hopkins & Greenwood, 2013). Basortiisii ayn1

zamanda kadinlarin mekan tanimlamalarini etkilemektedir. Sadece kadinlarin oldugu

191



ya da yabanc1 erkeklerin olmadig1 alanlar 6zel alanlar olarak tanimlanirken, kadinlarin
ve erkeklerin bir arada bulundugu mekanlar kamusal alan olarak tanimlanmadir
(Furseth, 2011). Bu baglamda Kur’an kurslar1 sadece kadinlarin ¢alismasi sebebiyle
calisanlaria 6zel alanlarina yakin alanlar sunmaktadir. Ogreticilerin dini inanglar

cocuklarin da dinle iligkili algilarini etkilemektedir (De Roos et al., 2001)

Tipki veliler ve Ogreticilerde oldugu gibi din c¢ocuklarin da hayatinda etkili
faktorlerden biridir. Cocuklara dini bilgiler, pratikler ve degerler hem evde hem de
kursta aktarilmaktadir. Insanlarin dini egitimi istemesinin baslica sebepleri
cocuklarinin Miisliiman kimliklerini ve cemaate olan aidiyetlerinin beslemek, onlara
dini degerleri aktarmak ve Islami bilgileri 6gretmektir (McCreery et al., 2007).
Cocuklar ¢ok kii¢lik yastan itibaren dini anlayisla sekillendirilmis olan bakis acisiyla
kargilagmaktalardir. Brown ve Taylor (2015) erken yaslardan itibaren dinle hasir nesir
olmanin ileriki yaslardaki dindarlig1 etkileyebilecegini belirtmiglerdir. Dine dair
aligkanlik gelistirmenin 6nemini vurgulamiglardir. Kisaca, din temelli c¢ocuk
yetistirmesi yoluyla g¢ocuklarin dini ve milliyet¢i kimliklerini olusturulmasi ve
beslenmesi Koni ve Torun’a (2012) gore sosyal baglarin, dinin ve ahlaki degerlerin
toplumlar icin gerekliligini vurgulayan muhafazakarligin olusturulmasinda rol

oynayabilir.

Oneriler

Bu ¢alisma velilerin ve dgreticilerle yapildigi i¢in onlar1 bakis agilarini gostermistir.
Ancak ¢ocuklar bu siirecin 6nemli ve aktif katilimcilaridir. Bu sebeple onlarin bakis
acilarmi analiz edilmesi 6nem arz etmektedir. Ayrica Kur’an kurslarindaki egitim

stirecinin de yakindan incelenmesi gerekmektedir.

Son olarak din temelli ¢ocuk yetistirme bireylerin ileriki yillardaki egitim hayatlarini,
yetigkinliklerini de etkileyebilme ihtimali olan uzun slrecek etkileri olabilecek bir
stire¢ oldugu igin bu sireci ileriki yaslardaki kisisel, sosyal ve akademik etkileri

arastirilmalidir.
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