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ABSTRACT

MODELLING COUNTRY, CITY, AND INSTITUTIONAL LEVEL PREDICTORS

OF INBOUND AFRICAN STUDENTS IN TURKIYE

Tapirdamaz, Batuhan
M.S., The Department of Educational Sciences, Educational Administration and
Planning

Supervisor: Prof. Dr. Yasar Kondak¢1

August 2025, 135 pages

Global trends and path of International Student Mobility (ISM) unfold on an East-West
axis, from the global South to the Global North (Barnett et al., 2016). Research on ISM
in general focused on analyzing the overall trends and flows in ISM towards traditional
destinations, while leaving out different geographies and patterns out of the focus. As
several different studies indicate, Tirkiye has emerged as a regional hub for
international students despite being a semi-peripheral country. However, attracting
great many students from African countries has sparked broad public discussions over

the phenomenon of inbound African students, which questions the ISM phenomenon

v



in Tirkiye in general. To investigate this phenomenon under a push-pull framework,
a multi-level model was constructed. The outcome variable was chosen to be the total
number of students in an institution, nested inside a city, from a particular African
country, at a certain year. The results suggest that, overall, city socio-economic
development and same-nation network effects best predict the number of African
international students in Tiirkiye. An investigation into smaller samples of the data
also reveals that public universities are influenced by academic performance and
student satisfaction, while foundation universities, on the other hand, are very strongly
and positively influenced by city-level factors. On the other hand, the occurrences of
“internationalization” in internal evaluation reports reveal a negative correlation, while
“international student” indicates a positive correlation for almost all of the models.
Additionally, a general preference for universities that are not struggling to fill their
available spots is observed.

Keywords: International Student Mobility, Student Mobility of Africa, Student

Mobility in Turkey, Regional hubs
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TURKIYE’YE GELEN AFRIKALI OGRENCILERIN ULKE, SEHIR VE

KURUMSAL DUZEY ONGORUCULERININ MODELLENMESI

Tapirdamaz, Batuhan
Yiiksek Lisans, Egitim Bilimleri Boliimii, Egitim Yonetimi ve Planlamasi

Tez Danigsmani: Prof. Dr. Yasar Kondakg1

Agustos 2025, 135 sayfa

Uluslararas1 Ogrenci Hareketliliginin (ISM) kiiresel dlgekte giderek katlanan sayida
bir egilimi ve genel olarak diinyanin Giineyinden Kuzeyine dogru bir akis1 gosteren
oriintliler ¢izmektedir (Barnett ve digerleri, 2016). Genel olarak uluslararas1 6grenci
hareketliligi iizerine yapilan arastirmalar, geleneksel hedef iilkelere odaklanirken,
farkli cografyalar1 ve hareketlilik oriintiilerini goz ardi etmistir. Cesitli ¢alismalarin
ortaya koydugu iizere, Tiirkiye, yari-ceper bir lilke olmasina ragmen uluslararasi
ogrenciler i¢in bolgesel bir merkez olarak ortaya ¢ikmistir. Ancak, Afrika iilkelerinden
cok sayida Ogrenci ¢ekmesi, gelen Afrikali 6grenciler olgusu iizerine olumsuz
kamuoyu tartigmalarini tetiklemis ve genel olarak iilke, kurum ve birey diizeyinde
onemli katkilar1 olan Tiirkiye’deki uluslararasi 6grenci hareketliligi olgusunun

sorgulanmasima neden olmustur. Bu problemden hareketle, Afrika’nin c¢esitli
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tilkelerinden Tiirkiye’ye dogru olan 6grenc hareketlili§inin incelenmesi igin go¢
kuramlarindan alinmis olan itme-¢ekme kavramsallagtirmasi altinda ele alinmis ve bu
kapsamda tilke, kurum ve sehir diizeyindeki degisik modelleri kapsayan ¢ok diizeyli
bir model olusturulmustur. Elde edilen bulgular, genel olarak, sehrin sosyo-ekonomik
gelisimi ve ayni milletten ag etkilerinin, Tiirkiye’deki Afrikali uluslararas1 6grenci
sayisini en iyi yordayan degiskenler olduklarini gostermistir. Veri analizler ayrica,
devlet {iniversitelerinin akademik performanst ve bu iiniversitelerden duyulan
memnuniyetinden de gelen 6grenci sayisin1 yordamada etkili oldugu goriilmiistiir.
Vakif iiniversitelerinin sehir diizeyi faktorlerden ¢ok giiclii ve pozitif bir sekilde
etkilendigini ortaya koymaktadir. Ote yandan, i¢c degerlendirme raporlarinda
“uluslararasilagsma” kelimesinin gegmesi negatif bir korelasyon gosterirken,
“uluslararas1 6grenci” kelimesi neredeyse tiim modeller igin pozitif bir korelasyon
gostermektedir. Ayrica, mevcut kontenjanlarint  doldurmakta zorlanmayan
tiniversitelerin genel olarak tercih edildigi gozlemlenmistir.

Anahtar Kelimeler: Uluslararas1 Ogrenci Hareketliligi, Afrika Ogrenci Hareketliligi,

Tiirkiye’de Ogrenci Hareketliligi, Bolgesel Merkezler
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CHAPTER 1

INTRODUCTION

1.1. Internationalization of Higher Education and ISM

The pace and scale of change in higher education have been intensified over
the last decades (Rumbley et al., 2022). Technology, demographic changes, economic
strains, and governmental pressures have been pressing for change in the structural and
functional characteristics of higher education institutions. The massification of higher
education has continued (Calderon, 2018); globalization and the global knowledge
economy have become the centerpiece of higher education (Marginson, 2010).
According to Altbach & Levy (2005), higher education has become increasingly
subject to commercial and market-driven forces. Rapid developments in technology
have occurred that redefine how teaching is done and drive the need for international
collaborations and connections for research (Alexander et al., 2019).

One of the joint and remarkable implications of these developments was the
acceleration in the internationalization of higher education. With the end of the Cold
War, national security and foreign diplomacy trends in international higher education
shifted towards globalization and global society trends (De Wit & Merkx, 2023). This
has made the internationalization of higher education a very important part of higher

education, as globalization naturally transformed cultural, social, and economic



aspects of life (Aba, 2013). Furthermore, economic arguments gained prominence in
international higher education and were promoted accordingly (De Wit & Merkx,
2023). Lyman (1995) and Callan & de Wit (1995) describe the view of international
higher education as shifting from mutual understanding and peace towards economic
competitiveness with the end of the Cold War, in the US and Europe, respectively.
Teichler (1999) describes 3 newly emerging trends post-1990s. Simply put,
these are a focus on internationalization policies at an institutional level, international
relations being developed on equal levels rather than vertical hierarchies, and higher
education’s characteristics being redefined in the light of globalization that goes
beyond simple student/academic mobility and cooperation. Indeed, well into the 21%
century, de Wit & Merkx (2023) and Teichler (2017) report that internationalization
policy has become a mainstream pursuit of institutional policy. Financial support for
such endeavors is ever-increasing, and higher education is becoming increasingly
intertwined in the knowledge economy (De Wit & Merkx, 2023; Teichler, 2017).
However, de Wit & Merkx (2022) name the massive increase in the number of
globally circulating students that has happened in the last decades as the most
impactful trend in internationalization. UNESCO (2024a) reports that outbound
international students went from 2.1 million in 2001 to 6.8 million in 2022. De Wit &
Merkx (2023) report that an important market has emerged for Western countries such
as the United States, Australia, and the United Kingdom that house a majority of these
students. De Wit & Merkx (2023) also mention that onshore campuses continue to
expand and that physical mobility around the globe is beginning to encounter dangers

due to rising nationalism and geopolitical tensions.



Global student mobility has historically been toward traditional destinations in
an East to West and North to South direction (Altbach, 2004; Barnett et al., 2016; Chen
& Barnett, 2000). In other words, in essence, economically advanced nations with
widely spoken languages such as English, French, or German tend to be destination
countries, while Asian nations primarily serve as sources of outgoing students. Altbach
(2004) argues that the predominance of English in academia and better living prospects
attract this flow. Stein & de Andreotti (2015) argue that this flow into Western
countries represents the post-colonial state of the world and that this preference comes
from the accepted value of Western education. De Wit & Merkx (2023) state that the
ever-increasing global competition for a skilled workforce has become a pull factor
due to aging populations in developed countries. Wood et al. (2022) also state that soft
power and knowledge diplomacy aims of countries such as France and Germany drive

countries’ international student recruitment efforts.

1.2. ISM in semi-peripheral and peripheral regions

A popular explanation of the flows into the traditional destinations is the World
Systems Theory, where a country’s economic development and its political position in
the world order determine its position in global interaction patterns in ISM (Barnett &
Wu, 1995; Chen & Barnett, 2000; Chirot & Hall, 1982). However, studies such as Hou
& Du (2020) and Kondakei et al. (2018) indicate that there is a flow into countries in
the periphery and non-periphery in recent decades. De Wit et al. (2018) note that
traditional host countries such as the USA, the UK, Germany, France, and Australia
are encountering growing competition from emerging destinations outside the

traditional core, including Russia, China, Singapore, and Malaysia.



There are a couple of explanations as to why this phenomenon occurs. Barnett
& Wu (1995) argue that colonial ties of countries and the prevalence of English as a
language factor depreciated over the 1990s, and economic development became a
determining factor in mobility in both direction and volume. The post 9/11 period also
can be claimed to have affected the ease of access to these traditional institutions in
Western nations (Choudaha & De Wit, 2014). Barnett et al. 2016 also suggest that ISM
clusters form around language and cultural factors. However, internationalization
trends in higher education and globalization of culture can be said to have eroded these
factors’ determinacy. Furthermore, Zayim-Kurtay et al. (2025) indicate that non-
traditional destinations such as China, Tiirkiye, the United Arab Emirates, and Russia
have gained a spark in popularity as regional hubs, while reducing their sender roles
during the COVID-19 period.

For Africa’s outbound students, a similar trend towards non-traditional
destinations can be observed. Although a flow into non-traditional destinations is
occurring, even though France and the UK are still among the top destinations for
African IS (UNESCO, 2024b). This flow of African students into non-traditional
destinations is mostly shaped as a South-South flow, where students from Africa travel
to countries in the Global South for higher education (UNESCO, 2024b). China, for
example, has risen as a center for African students, hosting a significant portion of
total outbound African students despite having no colonial or historical ties to China
(Ho, 2017; Mulvey, 2021a). Lee & Sehoole (2015) also indicate that African students
preferred South Africa for better qualifications and better stability in the university

environments that they lack at home. Brazil is another example that draws students



from Africa with scholarship opportunities and from Portuguese-speaking African
countries (Franga & Cairns, 2020; Nogueira & Ramos, 2014).

However, despite the recent trends with ISM flows into non-traditional
destinations, Africa’s role in ISM can still be mostly claimed as a sender rather than a
receiver. UNESCO (2024c) data estimates that today, Sub-Saharan nations have an
outbound student / local tertiary student ratio of 4.96. While North Africa’s ratio is at
2.75 for 2021, both regions show numbers above the world mean, which was at just
2.60 in 2021. The two regions’ inbound international students / total tertiary students
ratio is at 1.77 and 1.21, respectively, for 2021. In comparison, the world average on
this ratio is 2.60. Therefore, it is possible to observe both an above-mean sending and
below-mean receiving ratio in Africa. Additionally, according to the same dataset,
from 2000 onwards, these trends stood around the same percentages, and African
countries had even higher outbound student rates and even lower inbound student rates

in the early 2000s (UNESCO, 2024c). The full graph can be observed in Figure 1.
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Figure 1: Net Flow of African Outbound Mobility

Note. Data was taken from UIS Data Browser, https://databrowser.uis.unesco.org/.
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1.3. Student Mobility in Tiirkiye

Tiirkiye’s early history of ISM is marked by the state sending hand-picked
students abroad to receive a Western education in the modernization attempts of the
newly established republic (Sarman, 2005; Yildirim, 2005). However, despite an
emphasis on Western education, it is still possible to argue that Tiirkiye has always
been a regional hub, categorically. Tiirkiye, from its foundation in 1923, has utilized
its relatively established higher education to conduct diplomatic missions. Early
examples of this are, as Yildirim (2005) exemplifies, the work Turkish embassy in
Romania to recruit students from a Turkish minority group named “Gagauz” in 1931.
Dok (2009) also describes student recruitment efforts from East Turkistan in 1937.

However, the Great Student Project (GSP), launched in the 1990s, was a
turning point for ISM in Tiirkiye and the largest use of higher education in diplomatic
goals to date. GSP aimed to bring tertiary-level students, Turkic students, to Tiirkiye
to study, to strengthen its relationships with the newly rising republics (Terzi, 2013).
However, after 2012, the Great Student Project and other programs were unified under
“Tiirkiye Scholarships” and started serving under the Presidency for Turks Abroad and
Related Communities on a larger scale. Today, Tiirkiye Scholarships offer
scholarships to 171 different countries (YTB, 2024).

Over the years, as can be seen from Figure 2, Tiirkiye’s net flow of students
went from negative to positive, and from Figure 3, it can be seen that Tiirkiye has
received a massive influx of international students in recent years. The Syrian civil
war began in 2011, and the consequent flow of Syrian refugees and, naturally, Syrian
higher education students into Tiirkiye entailed. Furthermore, CoHE released its first

internationalization strategy document in 2017, which clearly stated the aims of



massification in international student numbers and increased internationalization of

Turkish tertiary institutions (CoHE, 2017).
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1.4. African Students in Tiirkiye

A clear focus on African countries, specifically, can be observed in official
documents. Although not included in this study due to the inconsistency of this data
over periods, the Tiirkiye Scholarships (2019) report indicates that approximately 35%
of the total applications were from the African region, and 28% of the total
scholarships awarded belonged to the region of Africa. This meant that a total of 1.339
student scholarships were awarded to African students in the year 2019. This is not an
insignificant number of scholarships, as there were a total of 28.540 African students
in that year. Furthermore, CoHE’s (2017) report indicates a policy focus on recruiting
students from Africa to study in Tiirkiye. As a result, it is possible to observe a massive
spike in the number of African students in Tiirkiye from 2017 to 2022, as can be seen

from Figure 4.
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Figure 4: The Number of African International Students in Tiirkiye (2013-2023)
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1.5. The Categorical Differences of Turkish Universities

It is possible to differentiate between types of educational institutions in
Tiirkiye most notably, public and foundation universities. While government-
supported public universities in Tirkiye have traditionally existed, foundation
universities are a recent phenomenon that emerged with neoliberal policies in the
1980s (Simsek, 2022). However, these universities differ from private institutions in
that they are established and funded by foundations, and they must not establish a
profit-seeking business model; although this is often not observed (Kondak¢1 & Senay,
2022). The literature also reports significant differences between public and
foundation universities in terms of spending policy (Ergin, 2022), student acceptance
criteria (Balyer & Giindiiz, 2011), and lower rates of student-to-teaching staff ratio on
average (Zayim-Kurtay & Kaya-Kasik¢i, 2022).

Another categorical differentiation that can be made is the massification period
in Tiirkiye, where the newly established universities are often criticized. Tirkiye
entered a period of massification to meet a lack of supply in its higher education in
2006 (Gtr, 2016). This initiative aimed at establishing a public university in each
province, which raised concerns of educational quality and lower quality for HE
institutions across the scene (Kaynar et al, 2005). Indeed, this approach has caused a
series of issues, such as subpar quality of education, difficulties in management, and
faculty staff shortages (Giir, 2016; Ozoglu et al., 2016). Furthermore, these newly
developed universities were often established in the not highly developed regions
which caused serious physical infrastructure problems (Dogan, 2013). Additionally, it
is possible to observe a similar massification phenomenon with foundation

universities. The number of these institutions has increased four times as much after



2005 in accordance with the ruling party’s vision to meet the higher education demand
(Simsek, 2022). However, these universities are often accused of spending
significantly less resources per student (Ergin, 2022), of subpar educational practices
(Celik, 2015), and they often struggle to attract students (Erkut, 2018).

Lastly, a categorical differentiation can be made between research universities
and non-research universities. These universities were established by CoHE in the
“Regional Development Oriented Mission Differentiation and Specialization Project”,
which entrusted these universities with a research and development focus (Maral,
2023). These universities are monitored annually on research performance and,
therefore, are expected to be highly competitive in academia (Maral, 2023). Indeed, as
can be seen by the list shared by CoHE (n.d.-a), these universities are often some of

the oldest and most prestigious institutions in the country.

1.6. The Purpose of the Study

There has been some qualitative research that attempts to analyze why Tiirkiye
1s a popular choice for African students (e.g., Dziwornu et al. 2016). However, these
studies are often done based on international students’ experiences rather than
explaining the general phenomenon under a theory. Moreover, there is no study in the
literature that studies the landscape of Tiirkiye quantitatively as a regional center for
African students, nor are there any qualitative studies that focus on African countries
as a whole instead of focusing on African students from a specific nationality.
Therefore, there exists a gap in the literature in that there are no generalizable
explanations for the African student inflow in Tiirkiye. This study, therefore, aims to

bridge that gap in the literature through a push-pull model.

10



The problem investigated here is that we don’t necessarily know what factors
the many newly arriving African students respond to in their selection of tertiary
institutions. Furthermore, it would be faulty to draw assumptions without considering
how the effect of the variables differs based on categorically different types of
institutions. Therefore, this study will look at the criteria across institutions, cities, and
countries to determine what correlates with the number of African students in Tiirkiye.
It will also analyze how these criteria differ based on the category of the institution
modeled. These categories are: public universities, foundation universities, the
universities that were established before 2005, the universities established after 2005,
and research universities. This paper, therefore, has two research questions:

- What factors at the university, city, and country levels influence African
international student enrollment in Turkish higher education institutions?

- How do these factors differ based on the category of institution observed?
1.7. Framework of Analysis: Push-Pull

The push-pull model originally stemmed from Lee (1966), who explained the
dynamics of migrants’ decision making. Chen (2006) and Li & Bray (2007) used this
model to explain the dynamics of ISM. In this study, a push-pull model is used to
interpret the pull factors available at the city and university levels in Tiirkiye. Chen
(2006) describes the pull factors simply as factors that attract international students to
their destination. Li & Bray (2007) highlight that certain factors can encourage
students to remain in their home country (such as expanded access to higher education)
while others can deter them from studying abroad, like unwelcoming attitudes

following events such as 9/11. Nevertheless, due to often incomplete data for African
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countries on a macro level and the fact that the model is already very complex, the
study mostly concerns itself with pull factors of Tiirkiye.

A model with three levels was devised based on what was thought to be
relevant to ISM, as indicated by the literature and what descriptive statistics of African
students reveal. The first level of analysis was chosen to be the university. The fact
that university academic performance and prestige play an important role in attracting
ISM is well documented in the literature (Arambewela & Hall, 2008; Lee, 2014;
Souto-Otero & Enders, 2015). Therefore, the University Ranking by Academic
Performance (URAP) scores of universities are used to represent university
performance and prestige. URAP score was deemed appropriate rather than a more
globally known metric because it scores a majority of Turkish universities every year.
Rankings that would be known more to IS, such as QS or THE, were not preferred
because they only ever take the most successful institutions in the country into account,
disregarding a majority of universities in Tiirkiye.

However, as the literature indicates that such rankings should not be relied on
completely to determine the quality of universities (Altbach, 2006; Altbach et al.,
2010; Hazelkorn, 2013), and because URAP scores are biased towards bigger
universities (URAP, n.d.), complementary variables were needed. Although there does
not exist annual data on international students and their university learning satisfaction,
such a metric exists for the local students. Therefore, Tiirkiye Universite Memnuniyet
Arastirmast [Tiirkiye University Satisfaction Survey] (TUMA) reports released by
Universite Arastirmalart Labaratuvar: [University Research Lab] (URL) are used as
a second university-level performance indicator. Furthermore, the ratio of available

quotas for each university and actual enrollments by Turkish students is calculated to
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determine how attractive they are for the local students. This was done by utilizing
annual reports released by Olcme, Se¢me ve DeSerlendirme Merkezi Baskanlig
[Department of Assessment, Selection and Placement Center] (DASPC) on national
university exam results.

Additionally, as African students are perceived as being clustered in certain
universities, it became a necessity to explore how institutional policy may have
influenced the ISM flow. A simple keyword search function was set up on internal
evaluation reports released by Turkish institutions annually. Two keywords were
deemed appropriate, one Dbeing international student and the other
internationalization, to detect policy focuses’ influences by the institutions.

Perez-Encinas et al. (2020), Van Mol & Ekamper (2016), and Weber (2024)
report that city-level variables influence ISM. Although city-level variables are often
not reported for degree-seeking students, it is still helpful to include them, as the nature
of flows into non-traditional destinations is still relatively undocumented.
Socioeconomic development of a city (SEGE) was taken from 5-year interval reports
on districts by Sanayi ve Teknoloji Bakanligi [Ministry of Technology and Industry]
(MTTI). Tirkiye has become a source of migration and step-wise migration (Diivell,
2014; Diivell, 2018; Kuschminder & Waidler, 2020), and city socio-economic
development may indeed indicate a migration intention by the students, while also
signaling job availability and quality of life. Furthermore, in order to test for migration
appeal of a city, the total number of foreign migrants was taken from Tiirkiye Istatistik
Kurumu [Turkish Statistical Institute] (TUIK). The student satisfaction with the city
was taken from the URL’s Ogrenci Dostu Universite Sehirleri Arastirmas: [Student-

Friendly University Cities Research] (ODUS), released by the University Research
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Lab. This variable was included as Perez-Encinas et al. (2020) and Weber (2024)
social life opportunities were important in their respective studies. ODUS, similar to
TUMA, reports local student satisfaction. In the lack of presence of a report published
annually on international students, however, the usage of this data was deemed
appropriate.

A main focus of the public debate regarding African students is the fact that
they cluster in some of the universities. Therefore, in order to test this, the outcome
variable at (¢-7) is included to see whether the past number of students explains the
future number of students over the same university-sending country combinations. A
lot of other options for this level were considered, such as colonial history,
unemployment rate, the number of news reports of humanitarian work done by Tiirkiye
in government channels, etc. However, it was deemed appropriate that such research
questions be evaluated under a gravity model that focuses explicitly on bilateral
country movement. Furthermore, the model was deemed complex enough as is with
the inclusion of other variables.

The visualization of the model can be seen in Figure 5, which will be applied
across 6 different datasets in order to evaluate how African students’ preferences
change depending on the type of institution. These are: all universities, public
universities, foundation universities, universities that were established before/after the

massification period, and research universities.

1.8. Significance of the Study

The research problem is significant in consideration of Africa’s booming
young population. According to the World Bank (2024), Africa today has the world’s

youngest population, with approximately 873 million people aged 0-24. UNESCO
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(2024d) reports that the tertiary enrollment ratios are increasing in Africa and have
more than doubled in the 2004-2024 period. It can be claimed that these will, in return,
cause more internationally mobile African students in the incoming years, by
Teichler’s (2017) claim that tertiary student and outbound student ratios have remained
mostly consistent throughout the years. Seeing what factors at the
institution/city/country levels the African students’ mobility is favored can also be
vital to policymakers who may want to make informed decisions about this inflow of

African students.

Fulfillment : .
- Keyword
Ratio ¢ )

University
Level

Previous Year
African ISM Students

Foreign

Migrants

Figure 5: Multi-Level Correlational Design Study on Incoming African International
Students
Additionally, the topic of African students is a topic of interest in terms of

international policy. Tiirkiye’s official policy is to provide African students with
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education that can contribute to the diplomatic and economic cooperation between
parties and Tiirkiye’s international vision (Milli Egitim Bakanligi [Ministry of
National Education], 2014; YTB, 2019). This study’s results can help researchers and
policymakers understand whether African students are distributed in a way that aids
the vision of Tiirkiye’s foreign policy. Furthermore, learning what factors seem to
correlate with African student flow can further the understanding of why a flow into
regional hubs occurs.

The study is also significant to the understanding of ISM patterns for different
categories of universities. Because foundation universities are struggling with demand
(Erkut, 2018), the study’s results could indicate whether this gap is being met by
international students from a particular region. Additionally, looking at how ISM is
affected due to the massification of higher education can give unique insights
regarding the phenomenon.

Another significance of the study comes from the health crisis that occurred in
2024 at Karabiik University, where massive numbers of unregulated African students
were thought to be the culprits. Although university management and City Health
Governance have denied these claims (Anadolu Ajansi, 2024), the news of this
phenomenon has become a prominent point of hot political debate. Consequently,
whether Tiirkiye should host this many African students, the nature of institutions
these students enroll in, and the clusterization of African students in universities such
as Karabiik and Kiitahya Dumlupinar have also become topics of debate. This study’s
results can’t explain student agency or unique cases like Karabiik. However, it can
nevertheless explain the preferences of African students and whether a country-level

network effect can be attributed to be the main cause for enrollment. Furthermore, this
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political debate has created a public pushback towards ISM. Therefore, it has become
a necessity that this phenomenon should be studied in order to properly conduct affairs
related to ISM in Tiirkiye.

Additionally, ISM is often studied on a micro level concerning the students.
Macro-level studies on ISM are often done at the country level and the institutional
level. There are only a few studies that evaluate ISM quantitatively on city-level
variables (e.g., Van Mol & Ekamper, 2016; Weber, 2023). This study does a
comprehensive analysis at the country, city, and institution levels to study ISM, which
1s not common in the literature. Furthermore, there are next to no studies that evaluate

ISM in Tiirkiye at a macro level, which should close this gap if only a little.

1.9. Definition of Terms

An international student is defined as a person who physically moves between
two countries to receive tertiary education (Richerts & Teichler, 2006).

Traditional destinations are countries that are in the West (The United States
and Western Industrialized Countries) that attract huge bodies of student flow (Chen
& Barnett, 2000).

Non-traditional destinations and regional hubs are countries in the periphery
and semi-periphery that attract significant student flows (Kondakci et al., 2018).

Internationalization of higher education refers to the process of integrating an
international dimension to the functions of higher education (Knight, 1994).

Core countries are the centers of the capitalist/imperialist production system
(Wallerstein, 1974).

Periphery countries are countries that are not economically developed and are

also often economically dependent on core countries (Wallerstein, 1974).
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Semi-periphery countries are countries that have some industrialization;
however, they are not as developed as core countries (Wallerstein, 1974).

Similar to Chen & Barnett (2000), this study uses Wallerstein’s
distinguishment between the core, periphery, and semi-periphery as a distinction made

on academic hegemony that mimics the economic and political hegemony of countries.
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CHAPTER 2

LITERATURE REVIEW

2.1. Internationalization of Higher Education in Tiirkiye

Tiirkiye’s history of internationalization in its higher education can be traced
to a Western-centric approach. Giirliz (2003) argues that Turkish tertiary institutions
have been heavily influenced by Western approaches to the point of copying their
systems entirely rather than relying on an expansion of internal dynamics and
traditions. This is perhaps not a surprising result, as both Giiriiz (2003) and Simsek
(1999) argue that this dependency is a result of Tiirkiye’s predecessor, the Ottoman
Empire, not having strong higher education traditions in the Western sense.

This Western-centric understanding of higher education resulted in universities
being established based on the continental model in the early 1930s and the Anglo-
Saxon model in the 1950s (Giriiz, 2003). The establishment of new tertiary institutions
under the Anglo-Saxon influence is explained by Tiirkiye’s shift towards Anglo-Saxon
ideas in the economy and its horizons extending beyond continental Europe (Barblan
et al., 2008). Today, the universities established during these periods are considered
the flagship HE institutions of the country, and many of them are listed as research

universities by CoHE (n.d.-a).
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It is also possible to see English being practiced as a medium of instruction
during this period. Middle East Technical University, a university that was established
in 1956 as part of the Anglo-Saxon tradition with the United States giving support,
used English as its primary language of education (Usdiken et al., 2013). This approach
to freedom in the selection of language continued until 1984, when a law was
established requiring explicit permission from CoHE (Usdiken et al., 2013). This
approach continued until 1994, when a law was enacted that permitted only 5
universities to deliver instruction in foreign languages, which was revoked shortly
after, and in 2008, total freedom was given in the language of instruction (Usdiken et
al., 2013). However, contemporary education in Tiirkiye is still being done in Turkish
for the most part, and international staff in Tiirkiye therefore remains low in numbers
(Sahin, 2017).

The 21° century, however, was a period of rapid change in Tiirkiye’s higher
education scene, which coincided with the period Turkey became a candidate to join
the European Union in 1999 and the subsequent changes it entailed. Participation in
the Erasmus program in the 2004-2005 academic year is another significant factor in
Tirkiye’s internationalization history (Sahin, 2017). Sahin (2017) shows that although
the numbers of Tiirkiye’s outbound staff and international students continue to grow,
the outbound numbers outweigh the incoming staff and international students. A
contemporary process in 2001, the Bologna reforms, also began in 2001, which
introduced the ECTS (European Credit Transfer System) and Diploma Supplements
(Sahin, 2017). The removal of central examination for international students was also
implemented in 2010, where universities could make decisions on recruitment on their

own (Sahin, 2017).
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Internationalization strategy policy by CoHE can be examined for the
contemporary internationalization policy of Tiirkiye. The internationalization strategy
report for 2018-2022 (CoHE, 2017) reveals that internationalization is focused on
increasing ISM and bilateral connections. This fact can be observed from the main
goals listed, as 3 of the 6 main goals focus on increasing the ISM flow: increasing the
accommodation availability for international students, works of internationalization
focused on particular countries, and expanding the scholarship opportunities for
international students. The remaining 3 goals are focused on the international
recognizability of Turkish universities, cooperation between Turkish tertiary
institutions in the focus countries, and works of internationalization focused on pilot
universities. It is helpful to note that only 2 African countries are listed as the focus
countries: Sudan and Egypt, which nevertheless make up a significant portion of the

African IS in Tiirkiye.
2.1.1. Student Mobility in Tiirkiye

However, the most impactful internationalization project of Tiirkiye is, without
a doubt, the Great Student Project (GSP). Following the dissolution of the Soviet
Union, Eurasia opened as a zone for political influence and opportunity. Tiirkiye, in
the period following 1992, reached out to the “Turkic Republics” and assumed a
leadership position due to both historical ties and democratic state-building experience
(Dal & Ersen, 2014; Kostem, 2019). However, one of the most prominent tools used
by the Turkish government during this period was the grants and invitations granted
to students from these countries to study in Tiirkiye under GSP. The program in 1992

involved 5 countries (Azerbaijan, Kazakhstan, Turkmenistan, Kyrgyzstan,
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Uzbekistan) (Terzi, 2013). It was extended to include 57 countries by the project’s end
in 2012, with various Balkan and Caucasus states added. The results of GSP were
mixed in terms of success. From 1992 to 2012, a total of 42.318 scholarships were
made available (Terzi, 2013). However, only 31.037 of these scholarships were taken
by the students (Budak, 2012). Furthermore, as of the end date of the project, only
8.914 of these students graduated by the project’s end, and a total of 16.138 stopped
continuing their education (Budak, 2012).

In 2012, Tiirkiye Scholarships emerged as a successor to GSP, which unified
the governmental scholarships distributed by Tiirkiye and extended its scope to other
countries around the globe (Tiirkiye Scholarships, 2012). These scholarships offered
very generous benefits that continue to be offered as of 2024 (Tiirkiye Scholarships,
n.d.-a). These benefits include health insurance that Turkish citizens take advantage
of, tuition fees, accommodation, monthly financial aid, travel aid, and free Turkish
language instruction (Tiirkiye Scholarships, n.d.-a). However, the biggest change from
GSP was that Tiirkiye Scholarships did not place any restrictions on the country of
origin of the applicant. Approximately 40.000 applications were made to Tirkiye
Scholarships at the time of its launch in 2012 (Tiirkiye Scholarships, n.d.-b).

It 1s also possible to observe various challenges with Tirkiye Scholarships,
however. The scholarship program entails a year of Turkish language education, even
if the language of instruction is in English (Tiirkiye Scholarships, n.d.-c). However,
problems of language barrier in both social and academic life were often reported by
the international students both inside and outside the program (Aras & Mohammed,
2018; Tok, 2023; Yilmaz, 2018). Indeed, it can be considered quite unrealistic that

international students participating in this program can be expected to adapt to the
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Turkish language in both academia and social life with only a year of education
provided. Especially so if the student’s native language does not have linguistic
proximity to Turkish. Aras & Mohammed (2018) also reveal that some students report
that they had expected to see world-class universities and were disappointed by the
rigidity of the Turkish education system.

It should be noted that Tiirkiye Scholarships has a scope beyond the
scholarships it provides. An explicit focus on soft power can be observed from a placed
emphasis on forming “Tiirkiye Graduate Networks” from YTB (2019), where the
graduates from these programs are encouraged to be emissaries of the bilateral bonds
established between the countries. It is also possible to observe interviews done with
the YTB executives and government officials regarding the soft power goals,
expressing similar aims (Aras & Mohammed, 2018). Indeed, Ergun et al. (2025)
indicate this goal being achieved in the case of Azerbaijan. However, they also indicate
that these soft-power related goals are achieved in the light of already existing
relations, rather than a standalone achievement perpetuated by ISM.

The matter of forcibly displaced migrants also plays a huge role as far as
Turkish ISM is concerned. As of 2022, Tiirkiye is still the country with the largest
number of refugees present (International Organization for Migration (I0OM), 2024),
including Sub-Saharan countries that are facing political turmoil, such as Sudan.
Nevertheless, the bulk of the refugees come from the Syrian Arab Republic, which is
ranked as the 2nd biggest after the Mexico-US corridor (IOM, 2024). As a result, there
are a lot of Syrian students in Turkish higher education. Studies indicate that such
forcibly displaced migrants use higher education to reconstruct their lives and identity

(Arar et al., 2020; Kondakci et al., 2022). These studies report the geographical and
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cultural proximity of the origin countries and Tiirkiye’s open door as one of the key
factors in choosing Tiirkiye as a destination country.

Migration intentions can also be seen as one of the driving reasons for physical
mobility, as indicated by the literature (Teichler, 2015). Even though such migration
is often described as being made towards economically developed countries (Chen &
Barrett, 2000), the studies show that Tiirkiye has become a destination for both
migration and stepwise migration (Diivell, 2014; Diivell, 2018; Kuschminder &
Waidler, 2020). However, the same studies point out that a considerable percentage of
participants in these studies plan on moving to the EU after Tiirkiye. Schapendonk
(2012) reports Tiirkiye and Morocco as major destinations in this process due to their
geographical proximity to the EU. Furthermore, Kondakci (2011) also reports that
staying in Tiirkiye after graduation was not found as a key rationale among participants

from all regions, including Africa.
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Figure 6: The Distribution of International Students in Tiirkiye by Region of Interest
Note. Data sourced from CoHE (n.d.-b).

In any case, as can be seen from Figure 6, the majority of ISM in Tiirkiye comes
from either politically or historically linked countries, although a not insignificant flow
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from other countries can still be observed (CoHE, n.d.-b). There are a few other
explanations for this phenomenon that can be put forward, other than policy focuses
towards increased ISM. One such explanation can be the debasement of Turkish
currency following the year 2017 increased the volume of incoming ISM, which is
supported by the literature on exchange rates and tourism in Tiirkiye (Akay et al., 2015;
Olmez & Ciftci, 2023) and ISM literature (Zheng, 2014). Another explanation could
be the political reforms that occurred in 2018 in Tiirkiye, where it can be argued that

policymakers found an easier political environment to actualize their ISM goals.
2.2. African ISM

Africa has a history of higher education that dates back to its pre-colonial
history. Lulat (2003) states that contemporarily advanced learning centers existed in
Egypt, Timbuktu, and Ethiopia. An example is Al-Karaouine University in Morocco,
which Esposito (2003) names as one of the oldest functioning universities. Teferra
(2008) also states that it was possible to observe both student and scholar mobility
from outside and inside the continent, long before the European involvement.
However, it is possible to say these centers appeared as part of the Islamic and
Christian traditions, and it can’t be said that such institutions existed in Sub-Saharan
Africa outside Timbuktu.

Teferra (2008) argues that whatever higher education tradition on the continent
was replaced with that of the Europeans. This does not necessarily mean that
Europeans led a campaign of higher education accessibility across Africa, however.
For example, Lulat (2003) states that French colonies did not prioritize education in
colonial Africa, as they saw the colonies as an extension of France, and they thought

mainland France necessarily covered the educational needs of the country. Lulat
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(2003) also point out that the British established the University of East Africa.
Nevertheless, during colonization of Africa, several higher institutions with ties back
to the European continent were established, which inherently made these institutions
internationalized (Lulat, 2003; Teferra, 2008).

Wallerstein (2004) describes colonialism as a way of incorporating countries
in the periphery into the world-system, while avoiding other countries than the
colonizer influencing the region. Grosfoguel (2008) describes post-colonialism as a
period of continued coloniality, where the countries in the non-periphery maintain their
relations to colonial powers under similar terms. In this post-colonial period, past-
colonial relationships heavily influence student mobility patterns, as indicated by the
literature. Kishun (2011) indicates that the distribution of outbound African ISM is
mainly directed to the colonizing countries of a particular African state. This rate is
reported to be 51% at the time. Besides that, South Africa, with 21% for Sub-Saharan
countries and North America with 20%, appears as strong attractors of African ISM.

This tendency to go to former colonial countries is explained by linguistic and
cultural similarities (Maringe & Carter, 2007; Zheng, 2014). Post-colonial
relationships also heavily influence student mobility patterns due to the bilateral
connections between countries and the political landscape (Madge et al., 2015).
Raghuram (2009) argues that the flow of students from colonies to colonizer nations
is also an early indicator of brain drain, and today, many of the routes established in
the colonial system are still in use. Zheng (2014) indicates that the influence of various
projects conducted by the UK government assists the flow of international students

from the UK’s former colonies to the UK.
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However, in the 21st century, a different political landscape can be observed
to influence ISM flows similar to colonialism. Pieterse (2011) describes the
international arena past 9/11 as a movement from unipolarity (The dominance of the
US after the Cold War) to a multipolar order (Where counter-hegemonic powers are
present). Donelli (2021) points to the fact that Africa is in a prominent position due to
its natural supply of raw materials and that major powers compete for exclusive rights
to these. Lee (2006) coins this situation as “The 21st Century Scramble for Africa”,
where, with the changing power dynamics, countries like the US and countries in the
Global South (China, Brazil, and India) compete for the continent’s resources. Mulvey
(2021b) explains the flow from Africa to China in consideration of the economic
relationships between and it is perhaps no surprise that African students make up
significant proportions of total inbound internationally mobile students in countries
like Brazil and India (UNESCO, 2024b), which have neither cultural nor historical ties
to Africa.

Although economic and socio-cultural opportunities attract African students to
non-periphery regions, it can’t be said that all African students view these non-
periphery countries as a permanent new home. Dziwornu et al. (2016) and Farah &
Barack (2019) point out that African students in Tiirkiye often express a desire to move
to the West and see Tiirkiye as a gateway to Africa. Mulvey (2021a) also expresses
that African students across socio-economic backgrounds do not consider China as a
place of integration. Case studies such as Li & Sun (2019) also reveal that a majority
of African medical students have an intention of going into Western countries or

returning home as their post-study plans.
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Additionally, regional hubs that attract African students in Africa can be
observed, although Africa remains a mainly sending region. Woldegiorgis &
Doevenspeck (2015) name South Africa as one of the most prominent examples of
this, attracting students from the South African region en masse after the end of the
apartheid state. While South Africa’s prominence can be argued to be because of a
mixture of quality education and English as a medium of instruction, Chien & Kot
(2012) indicate that South Africa is also becoming a destination for Francophone
countries. Woldegiorgis & Doevenspeck (2015) also point out that Angola is receiving
students from other Portuguese-speaking countries in the region. Woldegiorgis &
Doevenspeck name the growing economy of Angola, the relative peacefulness of
Angola compared to other regions, and recent improvements as the reasons why
Angola has started attracting IS from other African countries.

Kaya-Kasikci & Glass (2025) indicate that Morocco has risen as a regional
education hub for African ISM. Berriane (2015) names Morocco’s position as a transit
country for Sub-Saharan students and Morocco’s efforts to form alliances with Sub-
Saharan countries as the reasons Morocco has managed to become a center for students
from Sub-Saharan Africa. Uganda is another regional hub in Africa that attracts
students mainly from East Africa, retaining its status as a regional hub for African
students since the colonial period (Woldegiorgis & Doevenspeck, 2015).

Furthermore, the COVID-19 period has also affected the regional mobility in
Africa in favor of the regional hubs within Africa. Obadire et al. (2020) suggest that
countries such as Kenya, Uganda, and Egypt have strengthened their receiver positions

in the intra-African mobility. Furthermore, Zayim-Kurtay et al. (2025) argue that the
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restrictive receiving policies of popular countries and students’ concerns during this
time have strengthened the receiving roles of African countries.

Literature can also be reviewed in terms of push-pull factors at the individual
level for African students. Maringe & Carter (2007) in their study based on the UK,
find that prominent push factors are economic, political, and a lack of higher education
capacity. They also find that prominent pull factors for the UK are the international
recognition of credentials acquired from the UK, the teaching and learning
environment, international education experience, and straightforwardness of the
application process. Gbollie & Gong (2020) in their study about African Students in
China also find that the students prefer China as a destination because they perceive a
foreign degree to be better than one they can acquire at home. The students in the study
also list career development and personal development as important goals, while they
list entertainment at a lower value. Furthermore, a brain drain phenomenon can be
observed in Africa, where permanent migration can be a pull factor for lucrative fields
such as medicine (Ojo et al., 2023).

In summary, the African ISM landscape can be described as being heavily
influenced by post-colonial landscape and linguistic ties due to its history of
colonialism. However, this mobility is increasingly changing in the 21 century due to
new political alliances and economic relationships. As a result, even though there are
regional hubs that are emerging within Africa to meet the demand for higher education,
Africa’s outbound mobility continues to expand to regional hubs outside Africa that

go beyond colonialist and lingual ties.
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2.3. Turkish-African Relations

Tiirkiye’s Africa policy is often evaluated under two parts: North Africa and
Sub-Saharan Africa. Northern Africa has historical, cultural, and religious ties to
today’s Tiirkiye due to being a part of the Ottoman Empire. This region, therefore, has
managed to find itself to be prominent in African studies in Tiirkiye (Tepeciklioglu,
2016). However, the Turks have historically neglected most of Sub-Saharan Africa in
their foreign diplomacy and literature (Donelli, 2021; Tepeciklioglu, 2016). This
neglect reached its peak during the early Republican era, when the country followed a
more isolationist approach in its foreign policy (Donelli, 2021). Tepeciklioglu (2017)
states that Tiirkiye has taken a relatively passive stance towards these regions until
recent decades.

This passive stance towards Africa ended in the late 1990s, when an active
Africa policy was drafted by Ismail Cem, in combination with the newly emerging
business leaders seeking new markets (Hazar, 2012). Reviewing this plan by Tirkiye’s
Strateji Arastirma Merkezi [Center for Strategic Research] (CSR, n.d.) is possible. The
plan consists of goals that include an increased number of embassies, visits made to
Africa by top government officials, the development of transportation between
Tirkiye and African countries, establishing African studies as a discipline in Tiirkiye,
etc. It is also possible to observe established trade connections during this period,
where direct investment of Turkish companies to Africa rose from 400 million USD
to 6.2 billion USD in the 2007-2016 period (Tepeciklioglu, 2017). However, the most
important goal stated in this plan for the scope of this paper is “Increasing the number
and amount of scholarships awarded to African students.”, which indicates a

continuation of soft-power policy using higher education similar to the GSP. The CSR
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states that there were 18 thousand African students who received scholarships between
2012 and 2022, which is not an insignificant number.

It is also helpful to notice Tiirkiye’s connection to the Horn of Africa region,
with some of its regions, Tiirkiye also has historical ties. Bereketeab (2013) describes
this region as severely underdeveloped, suffering from poverty and political
instability. Tiirkiye’s involvement in the region dates back to 2008, when Tiirkiye’s
humanitarian involvement in Somalia eventually transformed Tiirkiye’s position into
a regional peace-maker (Donelli, 2021). Donelli further points out that Tirkiye’s
model of engagement in the region has been a mixture of economic development and
emphasis on cultural similarities, such as the Muslim identity.

Nevertheless, these policies and established economic connections can perhaps
be observed in Figure 7, where countries from Eastern Africa and Northern Africa

make up the largest portions of the sending regions from Africa.
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Figure 7: The Distribution of African International Students by Region of Interest
Note. Regional categorization is based on the UN Geoscheme for Africa. Data was

taken from CoHE (n.d.-a), https://istatistik.yok.gov.tr/.
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2.4. Push-Pull Factors

2.4.1. Country Level

A useful starting point for examining the push and pull factors influencing
students' decisions is the international migration literature (Kondakci, 2011).
According to Massey et al. (1993), economic motivations for migration stem from
wage disparities between origin and destination countries, as well as imbalances in
labor supply and demand across borders. Borjas (1990) argues that international
migration occurs because individuals want to maximize their earnings, where migrants
make a calculation based on the probability of risks and economic gain. Stark & Bloom
(1985) argue that the movement of individuals depends on the maximization of a group
of people rather than the individual, such as family or relatives. Indeed, Kondakci
(2011) and Wolfeil (2009) connect these economic rationales to student rationales for
ISM, and it is only natural to observe that this flow is directed towards economically
developed countries.

Massey et al. (1993) also point to World Systems Theory by Wallerstein
(1974). This theory argues that in the new age, the flow of migration from periphery
to non-periphery happens due to the capitalist interests of the firms and nations, and
this, in return, creates a flow of international migration. This flow of migration happens
in the peripheral countries due to changed dynamics due to capitalism (i.e., private
gain, individualism, social change), and the economic/cultural links formed between
the countries. Castles & Miller (1998) further argue that such a movement is especially
prevalent in the light of globalized culture.

The application of the World Systems Theory is quite popular in ISM literature

and is utilized to explain why ISM flows occur from the periphery to the non-
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periphery. Chen & Barnett (2000) claim that Western (core) countries as holders of
resources and knowledge, while the periphery countries can’t attract international
students due to limited technical and educational capabilities. They also argue that the
flow of ISM happens as a way to maximize returns to the labor they provide. Knight
(2004) argues that the sectoral and national development of both sending and receiving
countries is a main reason behind the flow. Altbach (2003) argues that the developing
and non-developed countries in the periphery can scarcely afford quality research
universities. Altbach also argues that countries with a colonization history rarely
developed universities, and as such, the flow into traditional destinations is expected.
Altbach points out that some parts of Africa, for example, didn’t observe the first types
of these institutions until as late as the second half of the 20th century.

Massey et al. (1993) list other factors that influence migration outside
economics. Network effects consist of interpersonal connections between people and
the people who are in the destination country. These cross-nation networks, in return,
enable the people in the origin country to migrate with decreased risks and costs.
Weber (2024), for example, points out that the total number of students from a nation
predicts future enrollments from that sending nation, which indicates a cross-nation
network of ISM. Institutions (both voluntary and private) can also act as mitigators
between the people who want to migrate and the volume that the host countries are
willing to take. Indeed, it is possible to observe student agencies that play this role
(Pimpa, 2003; Jiang, 2015).

It is possible to speak of other dynamics at the country-level for ISM beyond
what Massey et al. (1993) indicate, however. For example, the push-pull factors should

not be interpreted as mitigators between the two ends of a corridor. A push or a pull
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factor can cause ISM to be directed towards other countries. Chen (2006), for example,
reports that Asian students are drawn to Canada instead of the US because of visa-
related problems. Schapendonk (2012) reports that the desire to migrate to Europe
draws in students to countries such as Morocco or Tiirkiye due to their geographical
proximity to Europe. It is also possible to observe countries that offer pull factors
outside of economic factors. Chen (2006) reports that for Asian students in Canada, a
multicultural and tolerant environment is a major pull factor. Ergun & Kondakci
(2021) and Kondakci (2011) indicate that cultural proximity is also important in the
host country. Furthermore, Park (2009) finds that the students' perception of the host
country can be reflected in their view of the host country’s universities, especially in

a lack of information or unfamiliarity with the host country’s universities.

2.4.2. City Level

While it may seem counterintuitive that students would rather base their
decision-making on cities than universities, the research indicates a contrary pattern.
Van Mol & Ekamper (2016) put forward that Erasmus students are drawn to big cities
rather than the top-of-the-line institutions. even though studies for non-European
students are very scarce. Perez-Encinas et al. (2020) employ a Latent Dirichlet
Allocation (LDA) to look for patterns in reviews of international students. They find
that students do place a lot of emphasis on city and social life during their stay,
although different preferences for bachelor's and master’s students can be observed.
Weber (2024) also reports that HEIs in the Netherlands use city life as a selling point
for IS. Lee (2014) also reports that living costs are considered an important aspect by

the students.
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The distribution of African students for the top 20 Turkish cities in African

student numbers can be seen as follows in Figure 8. Even though the students show a

clear preference for Istanbul, which is both socioeconomically developed and

populated, cities that are not particularly populated or developed are still favored by

the African students.
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Figure 8: The Distribution of All African International Students by Cities in 2022

Note. Data was taken from CoHE (n.d.-b), https://istatistik.yok.gov.tr/.

2.4.3. University Level

At the university level, instructional methods/quality, international recognition

of courses, prestige of the university, and support availability for international students
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are deemed pull factors (Arambewela & Hall, 2008; Lee, 2014). Knight (2004) also
deems higher education policies and facilitator programs, such as language training
opportunities are important for ISM. Mazzarol & Soutar (2002) indicate that
recognition of their qualifications was one of the strongest considerations for ISM.
Another interesting finding of their study was that the recognizability of their previous
education qualifications was deemed very important by the students as well, which
could indicate that the education systems’ similarity between sending and host
countries is a factor.

University rankings are another aspect that is deemed very important in the
literature due to them signaling the quality of the universities in the eyes of ISM
(Souto-Otero & Enders, 2015). Various studies (Altbach, 2006; Altbach et al., 2010;
Hazelkorn, 2013) indicate that university rankings should not be relied on solely as a
determinant of quality in universities due to the in associated methodology in
calculating them. However, De Wit (2020) describes university rankings as the
pathway to internationalization and ISM, as the competition for funding and talent
increases. De Wit also points out consequently, both global and local rankings have
become an important goal for many institutions and even national governments.

When universities in Tiirkiye are looked at, however, it is possible to observe
different phenomena than what is often described. From Figure 9, it can be seen that
African ISM seems to favor universities that are neither particularly visible on global
rankings nor are considered academically successful if URAP rankings are looked at
(URAP, 2022).

University policies, such as establishing partnerships with other universities or

the use of technology for extending visibility of the institutions, are named prominent
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strategies institutions use (Choudaha et al., 2013). Falcone (2017) and Asaad et al.
(2013) point out how having cultural awareness and being aware of the educational
systems contribute to attracting IS. Russel (2005) also argues that early and later

bureaucratic experiences influence students’ decisions to apply. The literature also
suggests that international student fairs and working with recruitment agencies are
very prominent tools HEIs use to attract IS (Gok & Glimiis, 2018; James-MacEachern,

2018).
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Figure 9: The Distribution of African International Students by University in 2022

Note. Data was taken from CoHE (n.d.-b), https://istatistik.yok.gov.tr/.
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2.5 Summary of the Literature Review

The literature reveals that university-level and city-level factors shape ISM.
Additionally, the literature suggests that the ISM is heavily shaped by bilateral
connections between countries and their positions in the World System. However, new
regional hubs are emerging as competitors to the traditional and still popular countries.
Africa’s ties to these regional hubs depend on economic and post-colonial dynamics
and, naturally, its history of higher education. Tiirkiye is using ISM as a foreign policy
tool, and perhaps as a result, a serious inflow of African IS to Tiirkiye can be observed.
This flow is hoped to achieve economic and cultural connections between Tiirkiye and

the countries of Africa.
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CHAPTER 3

METHODOLOGY

3.1. Design of the Study

This study was designed as a correlational study utilizing existing datasets at
the country, city, and university levels to determine what correlates with the inbound
ISM from Africa to Tiirkiye. While micro-level studies can be argued to provide better
insights into the study, it is often very difficult to generalize them, as they often take
place on a small number of HEIs. Such micro-level studies are also often biased on the
strengths and weaknesses of the institutions studied (Hemsley-Brown & Oplatka,
2015). Furthermore, in such studies, it is not possible to model why students do not
prefer one institution over the other, which macro-level studies can accomplish.

Additionally, this study models the aftermath of the decision-making by the
students rather than relying on the reasons given in self-reported data by the
international students. While insightful, the reliance of literature on these studies based
on self-reported data brings about two caveats. The first caveat is the intention-
behaviour gap, where what people report they want and what they do are often
inconsistent (Sheeran & Webb, 2016). The second caveat is the choice-supportive bias,
where a person may make a decision without fully comprehending the reasons behind

it, but still can come up with reasons after the fact (Kafaee et al., 2021). Therefore,
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modeling actual enrollment decisions made by the students may bring about results
that are not reported by such studies. This is especially the case for Tiirkiye, which
relies almost entirely on studies at the micro-level that study students’ decision making
(e.g., Kondakei, 2011) on its understanding of ISM.

There are 6 sets of data analyzed in this study that use the model proposed in
Figure 5 (Chapter 1): All universities, foundation and public universities, universities
founded before and after 2005 (The year of foundation was taken from CoHE (n.d.-c),
which indicates no universities were established in 2005), and research universities.
The reasoning for the split into foundation and public universities is that these are
expected to show different patterns due to financial factors. Additionally, foundation
universities in Tiirkiye are a relatively new phenomenon, and ISM patterns regarding
these universities are relatively undocumented. The reasoning for the split by time of
foundation is to analyze whether younger universities that appeared during the
massification period after 2005 exhibit different patterns. Furthermore, the research
universities (CoHE n.d.-a), which have both public and foundation universities among
them, will give additional insights in regards to how African students make their
decisions among the top universities. Additionally, it is a time series study in the period
between 2018-2022.

The study analyzes the longitudinal data between 2018-2022. Initially, the
2017-2022 period was considered for analysis as it was the largest range for which a
complete dataset existed. However, due to convergence issues across different R
libraries, it was selected to be the 2018-2022 period. This period can also be coined as

the rapid increase period in African student numbers.
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3.2. Outcome Variable

The outcome variable is the total number of students from a certain country of
origin present in a particular university, in a particular city, and in a particular year.
While in a perfect scenario, the total students from a particular nationality would be
used to predict future enrollments from that nationality, this information is not publicly
available. Therefore, the study uses the total students as the outcome variable. This
variable was taken from CoHE’s statistics website yokistatistik.com, which is a
governmental website for university-level information.

The period of the data includes entries specific to education periods ¢ to (¢ +
1), 1.e., the 2018-2019 period from September to July. Although some of the data that
was used in this study also shares its data in the same form, some do not. Therefore, it
was decided that the data was merged for ¢ rather than (¢ + /), as the students are more
likely to base their decisions on the preceding year than the following year. An
example of this would be that for the 2018-2019 period, 2018 UNESCO data was used.
It 1s helpful to keep in mind that this approach also caused the outcome variable for

2018 to show up as the counterpart of 2019 in the UNESCO database.

3.3. Sampling and Organization of the Data

The data was merged based on whether the university had a URAP ranking
score, as it was the most limited dataset that was used in the study. Therefore, it can
be said that universities were sampled from the overall data based on the fact that
whether they had a URAP score. The universities that offered off-campus degrees were
also removed completely for all years (Anadolu University, Atatlirk University, and

Istanbul University), as there is no official data in regards to the nationality of students
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who are engaged in these programs. The CoHE had registered a few entries as
heimatlos; however, they were merged with normal citizenship data for simplicity.
The cities affected by the devastating earthquake in February 2023 were also removed
from the study between the 2022-2023 period, as there is no sensible way to calculate
the missing city-level variables for this period. Nevertheless, despite filtering of the
data provided by CoHE, the study keeps a relatively high proportion of African
students, as can be seen from Table 1.

All United Nations member states in Africa are included in the dataset, and a
complete list can be seen in Appendix B. It is also worth mentioning that the
universities that didn’t have a URAP score were removed from a particular year
because they were missing internal evaluation reports. However, the number of such
instances was only 5 across all years. These instances were dropped rather than
imputed. ODUS and TUMA reports are collected in the spring semester after the new
year, therefore in year (¢ + ). Therefore, for these reports, ¢ year reports were used to
better reflect student experience in a particular year (I.e., the report for 2019 was used
to resemble the 2018-2019 period)

Table 1: The Comparison of Sampled Data to Available Data

Year African Students in the Total African Students Percentage
Dataset

2018 19,132 21,564 88.72%

2019 26,363 28,540 92.37%

2020 34,264 37,191 92.13%

2021 45,948 49,869 92.14%
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Table 1 (continued)

2022 51,463 59,739 86.15%

3.3. Explanatory Variables

3.3.1. University Level Variables

The internal evaluation reports from each year were collected from the
Yiiksekogretim Kalite Kurulu [Turkish Higher Education Quality Council] (n.d.).
However, as some of the files were missing from the university website, some files
were collected individually from their respective websites. Two keywords were
deemed appropriate for search as areas of policy focus: “internationalization” and
“international student”. To create the keyword variables, a simple search function was
created to search the PDFs using PyMuPDF to count the number of instances in which
this keyword was mentioned. The search function also handled preceding/following
punctuation marks to capture iterations provided in website links, combined with
re.IGNORECASE function to detect both upper and lower versions of the words.
Additionally, some common synonyms of keywords were included, such as “yabanci
ogrenci” and “foreign student”, which were observed being used interchangeably with
the word international student. Some of the reports were found to be in English
language than Turkish, therefore the function scanned for both languages and merged
their respective numbers.

The quota fulfillment rates were calculated from DASPC’s yearly placement
reports. These reports are released in the form of Excel files for both the selection and
the extended selection period of the students. The files show how many quotas are

available for a particular program, followed by how many new students registered for
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them. However, as the study had only university-level variables rather than program
variables, total quota fulfillment rates were calculated per university. A function was
created to scan these reports. This function summed the students enrolled and the
available quota for both the selection and the extended selection files for a university
for a particular year across different programs. Then, it divided the total number of
students by the total number of available quotas.

University ranking scores of the Turkish universities were taken from the
URAP rankings lists. Rankings from URAP were preferred specifically since they
encompass a majority of the universities in Tiirkiye. The rankings score is done
quantitatively based on a variety of university performance indicators. These
indicators are the number of scholarly articles published in high-impact journals, the
citations those articles receive, and the total scientific documents produced with data
sourced from the InCites database. It also has variables based on academic staff and
graduates, such as the ratio of doctorate students to total students and the total number
of doctorate student graduates. Additionally, it includes the number of projects
received from the Turkish government, the number of these projects divided by the
number of teaching staff, and international/local collaborations. However, these three
are included only in the 2022 index, and therefore, they were dropped from the data in
2022 in order to ensure consistent scoring across years.

TUMA reports were taken from UNIAR, which are annually published reports
of bachelor students’ satisfaction with the university where Turkish students study.
They are based on surveys and include items that test 6 characteristics of the parent
university: The satisfaction with the learning experience, the satisfaction with the

campus and campus life, academic support and attention, the satisfaction with the
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management and operation of the institution, the richness of the learning opportunities
and resources, and personal development and career support. However, only the sum
of these metrics was included in the model instead of looking at them separately to

avoid overcomplicating the model.
3.3.2. City Level Variables

ODUS reports were again taken from UNIAR, which are stated as extensions
of the TUMA reports taken from the bachelor students and are also published annually.
Unlike TUMA, it deals with the single question of “The satisfaction with the city and
its people”. However, these reports have some caveats. Understandably enough, they
didn’t publish the reports for the COVID period in 2020-2021, when such a study
wouldn’t make sense as it was during the period of distance education (Karadag &
Yiicel, 2022). For this period, the average of the following and previous years was
taken rather than applying imputation to the data. Additionally, since the reports
include Istanbul on Europe and Asia on two different measurements, the mean of
Istanbul’s score was included. The difference between the two regions is often
extremely minimal, and therefore shouldn’t disrupt the result by a significant margin.
Furthermore, for the 2022-2023 period, some ten cities that were affected by the
devastating earthquake were left out.

Numbers of immigrants coming to Tiirkiye were taken from TUIK.
Unfortunately, this data is published in a way that only permits the total number of
incoming immigrants in a city rather than offering different cells based on nationality.
Therefore, this variable can only be judged in terms of overall attraction to foreign

immigrants rather than a network effect.
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SEGE reports that indicate the socio-economic development of a city were
taken from the MTI. Unfortunately, the city score was not available for the years past
2017, while the district scores were available. Therefore, the average of the district
scores was taken to create this variable for the city as a whole. These reports are
published in 5-year intervals. To apply them to a specific year, the change in score
from 2017 to 2022 was calculated for each cell, then it was divided into 5, and each s
was added to the subsequent years. A principal component analysis is used on both
2017 and 2022 reports (MTI, 2022; MTI, 2017), where there are 32 and 56 variables,
respectively, to calculate each district. While the total number of variables is different,
the categories of these variables are roughly the same, except for “Innovation”
variables, which are not involved in the 2017 report:

- Demographics: variables like birth rate, net rate of internal migration,
fertility rate, etc.

- Employment rate and Social Security variables: District's Share of
Turkey's Manufacturing Employment, Percentage of District
Population with Social Security Premiums Paid by the State, etc.

- Educational variables: mean of average university entrance exam
scores, the number of university graduates, etc.

- Healthcare variables: infant mortality rate; doctor/dentist rate per
person, etc.

- Financial variables: municipality expenditure per person, number of
bank branches per person, the net share of businesses' commercial sales

amount in Tiirkiye, etc.
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- Competitiveness variables: include the share of active businesses in
Tiirkiye, the share of industry electrical consumption in Tiirkiye, etc.

- Innovation variables: patent application rate per person, the share of
high-tech production businesses in Tiirkiye, etc.

- Quality of life variables: electrical consumption per person, the number

of gas stations per person, etc.
3.3.3. Country Level Variables

The only country-level variable of interest is the outcome variable at -/ in
order to test for network effects that cause flows between university and country pairs.
While an easier-to-interpret modeling can be seen in Weber (2024), where the total
international students from a particular country is used to predict new enrollments, this
type of data is not publicly available. Additionally, this study draws its data from the
growth period from 2018 to 2022. This means that this variable should also be able to
indicate how strongly this growth occurred bilaterally between country and university

pairs.
3.5. Control Variables

The tertiary age population was taken from UNESCO for the age group 18-25.
The distance between Tiirkiye and a specific African country was taken from the
CEPII institute. There are a couple of ways to compute the distance between countries,
such as the distance between capitals or the distance between the most populated cities.
However, distance was included as an arithmetic average of the distance between the
two countries based on Head et al. (2010), which creates a weighted average of the

distance between each combination of cities between the two countries. This selection
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was done with the purpose of better accounting for the actual distance between a
student in a host country and the student’s destination country. Additionally, total
student numbers in an institution were taken from CoHE to account for the size of the

universities and the size of international quotas they can offer.
3.6. Software Used

The data from various sources mentioned was merged using Python 3.13.1,
with the Pandas library (Version 2.2.2) used to handle the data stored in Excel sheets.
These were carefully checked through debugging code in due process and calculation
of some of the entries by hand in the aftermath. Keyword searches were done using
PyMuPDF version 1.25.5. Data analysis was done in R version 4.5.0. DHARMa
library version 0.4.7 was used for diagnostic plots regarding model assumptions
(Hartig & Hartig, 2017), glmmTMB version 1.1.11 was used for the model
construction, and MuMIn library version 1.48.11 was used for the calculation of
marginal/conditional R?. Performance library version 0.13.0 was used for generating

the VIF results.
3.7. Data Analysis

Multi-level regression was considered suitable, as it accommodates
hierarchically structured data and yields more accurate estimates when such a structure
is present (Maas & Hox, 2005). Student counts were modeled with random intercepts
for sending universities nested inside cities, nationalities of the students, and the years
in order to account for the variation between them. A visualization of this structure can

be seen in Figure 10.

48



Cityl City2 city3

u1 uv2 u3 ua

UlxCl UlIxC2 UIxC3 UlxC4 U2xC1 U2xC2 U2xC3 U2xCa U3xC1 U3xC2 U3xC3 U3xCa U4axCl U4axC2 U4axC3 Uuaxca

Figure 10: Three-Level Hierarchical Structure

As the outcome variable had many zeroes due to the structure of the data and
was thus overdispersed, a negative binomial model was used to estimate the results,
which is argued to provide better results with this type of data (Winter & Biirkner,
2021) and is similarly applied by Weber (2024). A logarithmic transformation was
applied to population variables, as they showed improved DHARMa residuals.
However, this approach led to problems with model assumptions in foundation
universities, and as a result, the total students in a university was standardized rather
than log transformed. The distance control variable was also standardized across all
models.

All continuous variables were standardized using R’s scale function.
Confidence intervals were calculated using glmmTMB’s confint function with the
Wald method. Zero-inflation was modeled using “ziformula” in the model, which

yielded better residuals and AIC/BIC values (Hui et al., 2015), specifics of which can
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be seen in the result tables. A few models where dispersion was explicitly modeled
were also utilized, which showed better AIC/BIC values and better residual patterns.
Additionally, interactions between variables and random slopes were tried. However,
these either produced convergence errors, NaN values for the variables, or indicated a
worse fit. Some quadratic terms were considered; however, they were dropped on
account of better comparability across variables.

The analysis was done using the glmmTMB library with the “nbinom2”
function. VIF values were found to be within acceptable thresholds, as can be seen
from Table 2, and the DW test for temporal autocorrelation of variables was not
significant, as can be seen in Appendix C. DHARMa residuals indicated no concerning
problems with model assumptions (Hartig & Hartig, 2017) in consideration of the large
sample size (Hartig, 2024). Diagnostic plots and tests can be found in Appendix C.

Although the DHARMa plots in Appendix C do not necessarily indicate a
perfect fit, options such as adding interactions between theoretically related variables,
random slopes, removing certain variables/intercepts, and transformations on the data
(i.e., removing entries with 0, removing influential outliers, box-cox transformations)
did not necessarily improve the fit without seriously harming the generalizability and
cross-model comparability of the results. Different libraries and adding splines were
also experimented with to no avail. While estimating the results with random forest
methods showed promising results, this method seemed inappropriate due to the fact
that it is not possible to make interpretations on the direction of the effects. Therefore,
because the results aligned with what has been reported in the literature and were in
alignment with observations on the data, the models were deemed suitable for

interpretation.
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Table 2: Variance Inflation Factors for Predictors Across Models

All Public Private  Pre-2005 Post-2005 Research
Universiti Universiti Universiti Universiti Universiti Universiti
es es es es es es
University Level
uota
I?ulﬁllment Ratio 1.03 1.07 1.14 1.08 1.03 1.19
KEYWORD -
Internationalizati 1.12 1.10 1.36 1.13 1.17 1.34
on
KEYWORD -
International 1.11 1.09 1.20 1.11 1.20 1.15
Student
URAP Score 1.13 1.16 1.25 1.03 1.05 1.41
TUMA Score 1.06 1.07 1.26 1.06 1.06 1.40
Number of Total = 1.17 1.19 1.16 1.06 1.07
Students
City Level
SEGE Score 1.30 1.16 1.34 1.42 1.36 1.39
ODUS Score 1.28 1.15 1.52 1.25 1.40 1.35
Number of 104 108 118 109 104 115
Foreign Migrants
Country Level
Students from 1.01 1.01 102 101 100 1.0
Previous Year
Distance 1.08 1.08 1.08 1.08 1.08 1.06
Number of the
population 1.08 1.08 1.09 1.08 1.08 1.07

between 15-24

Table 3: R’ Results of the Models without Dispersion Explicitly Modeled

Model Marginal Conditional
All Universities 57 .89
Public Universities .56 .88
Foundation .53 .93
Universities

Pre-2005 .65 .88
Universities

Post-2005 46 .88
Universities

Research .66 .82
Universities
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3.8. Limitations

The limitation of this study is that it only focuses on interactions between a
continent and a single country. The dataset also focuses only on the rapid increase of
African ISM between the 5 years of 2018-2022. The study also tracks the total students
at a given institution per nationality, as it was the only data made available by CoHE
that distinguished between different nationalities. Therefore, the results of the study
should be interpreted as “what correlated with total student numbers in the period of
sharp increase in African student numbers in Tiirkiye”. Another distinct limitation of
the study is that it can’t differentiate between the mobility patterns of graduate students
and undergraduate students due to the nature of the data available. Additionally, the
observation period coincides with the COVID period, which probably has affected the
results. Another limitation of the study is the fact that the models use data from local
students in the form of ODUS and TUMA, instead of international students. Therefore,
it assumes that the international students respond to the same factors as local students
do in their decision-making. Lastly, due to how SEGE scores are calculated in this
study, the city-socioeconomic score for the interim years may have errors that do not
account for sudden increases or decreases.

Including a lagged dependent variable in the form of students from the previous
year can suppress the explanatory strength of other variables (Achen et al., 2000).
However, it is the only available data to test for the effects of recruitment agencies,
migration paths, and targeted recruitment efforts of the universities. Additionally, the

removal of this variable at times makes the models unusable, while also indicating
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significantly worse fits. Nevertheless, the coefficient size of this variable should be
treated with caution in the results, as it is likely to be inflated.

It is also helpful to mention the limitations of the framework of analysis in this
study, the push-pull theory. A useful critique comes from the Aspirations and
Capabilities Framework (de Haas, 2021). This framework sees the people as decision-
makers based on their abilities & resources rather than responders to push-pull factors.
Admittedly, the study design does not allow for factors regarding individual agency,
which is an important piece of the topic. Furthermore, the study also does not capture

the effects that influence this agency, such as culture and media.
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CHAPTER 4

RESULTS

4.1. Descriptive Statistics

Descriptive statistics of variables for each model can be observed in Table 3,
where the values are the mean and the values inside the parentheses are the standard
deviation. The regional distribution of African students per model can be observed
from Figures 11 to 16.

Table 4: Combined Descriptive Statistics Table

All Public Foundation Pre-2005 Post-2005 Research

o= @=  @=  @= @ 0O
43.578) 28350) 15.228) 19.062) 24.516) 5-292)

4.1 39 4.3 4.2 39 3.8
Student Count

(26) (27) (23) (23) 27) (12)
University Level
Quota Fulfillment 0.88 091 0.82 091 0.86 .98
Ratio (0.14) (0.11) (0.16) (0.12) (0.13) (0.05)
KEYWORD - 20 20 19 23 18 26
Internationalization (13) (14) (12) (15) (11) (18)

397 436 323 487 327 653
URAP Score

(147) (133) (143) (135) (114) (64)
City Level
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Table 4 (continued)

0.73 0.18 1.8 0.88 0.61 1.2
SEGE Score
(1.20) (0.88) (0.89) (1.1) (1.2) (0.91)
74 69 84 79 71 84
ODUS Score
(16) (17) (5.1) (11) (18) (5.5)
24467
Number of Foreign (103669) (65489) 146144 68295 65968 81864
Migrants (114628) (102165) (104814) (105015)
Country Level
Students from 3.2 3.1 33 3.6 2.9 3.7
Previous Year (22) (23) (19) (21) (22) (12)
Distance 4937 4937 4937 4937 4937 4937
(1457) (1457) (1457) (1458) (1457) (1458)
School Age 2293478 2292087 2296069 2287911 2297807 2289791
Population (3353582)(3351342) (3357856) (3344564) (3360639) (3347810)
385 377 401 420 358 469
TUMA Score
(85) (81) (90) (67) (87) (48)
KEYWORD - 8.6 8.4 9 9.1 8.2 8.5
International
Student 92) 92) O.1) (10) (8.5) (6.7)
Number of Total 21249 26920 10693 30959 13700 37445
Students (16951) (17521) (8914) (19139) (9780) (21780)
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Figure 11: The Distribution of Students by African Regions in All Universities
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Figure 12: The Distribution of Students by African Regions in Public Universities
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Figure 13: The Distribution of Students by African Regions in Foundation

Universities
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Figure 14: The Distribution of Students by African Regions in Pre-2005 Universities
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Figure 15: The Distribution of Students by African Regions in Post-2005

Universities
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Figure 16: The Distribution of Students by African Regions in Research Universities
4.2. Multi-level Model Results

Table 5: Multilevel Regression Results of the Number of African Students in All

Universities

95% CI 95% CI

Estimate SE Lower Upper
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Table 5 (continued)

(Intercept) -19.13%** 1.32 -21.72 -16.54
University Level
Quota Fulfillment Ratio 0.11***  0.02 0.07 0.14
KEYWORD - 0.04%%% 001 -0.07 0.02
Internationalization
KEYWORD - International 0.11%**  0.01 0.09 0.14
Student
URAP Score 0.12%* 0.04 0.03 0.20
TUMA Score 0.03 0.04 -0.04 0.10
City Level
SEGE Score 0.27%* 0.09 0.09 0.46
ODUS Score 0.07 0.07 -0.06 0.20
Number of Foreign Migrants -0.02 0.02 -0.06 0.02
Country Level
Students from Previous Year  0.80*** (.02 0.77 0.84
Distance -0.81*** (.13 -1.07 -0.55

Note: Significance levels are indicated as follows: ***p <.001, **p <.01, *p < .05,
.p <.10. Zero inflation was modeled for SEGE score, internationalization keyword
and quota fulfillment ratio. Dispersion was modeled for URAP, TUMA and ODUS
Scores, as well as both keyword variables. All variables presented in the table are
standardized using scale() function. The model was controlled for the log of
population between 15 and 24 for the sender country, and the log of the total number
of students in a university.

Table 6: Multilevel Regression Results of the Number of African Students in Public

Universities
Estimate SE 95% Cl 95% CI
Lower Upper
(Intercept) -17.99*** 138 -20.70 -15.28
University Level
Quota Fulfillment Ratio 0.15%** (.02 0.11 0.19
KEYWORD - 0.04% 001 -0.07 20.01
Internationalization
KEYWORD - International 0.12%%% (.02 0.09 0.15
Student
URAP Score 0.20*%** (.05 0.11 0.29
TUMA Score 0.08%* 0.04 0.00 0.16
City Level
SEGE Score -0.10 0.10 -0.30 0.10
ODUS Score -0.00 0.07 -0.14 0.13
Number of Foreign Migrants ~ -0.05**  0.02 -0.09 -0.01
Country Level
Students from Previous Year 0.93*** (.02 0.88 0.98
Distance -0.73*** (.13 -0.98 -0.48
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Note: Significance levels are indicated as follows: ***p <.001, **p < .01, *p <.05,
.p <.10. Zero inflation was modeled for SEGE score and quota fulfillment ratio.
Dispersion was modeled for SEGE, ODUS and URAP scores, and both keyword
variables. All variables presented in the table are standardized using scale() function.
The model was controlled for the log of population between 15 and 24 for the sender
country, and the log of the total number of students in a university.

Table 7: Multilevel Regression Results of the Number of African Students in

Foundation Universities

0 0
Estimate SE 95% C1 95% Cl

Lower Upper

(Intercept) -9.83*** 141 -12.58 -7.07
University Level

Quota Fulfillment Ratio 0.10*** 0.03 0.05 0.15

KEYWORD - 0.09%*% 003 -0.15 20.03

Internationalization

KEYWORD - International 0.09%%* 002 0.04 013

Student

URAP Score 0.09 0.08 -0.07 0.25

TUMA Score 0.12. 0.07 -0.02 0.26
City Level

SEGE Score 0.74%** (.22 0.31 1.16

ODUS Score 0.34***  (0.08 0.19 0.50

Number of Foreign Migrants -0.03 0.04 -0.10 0.05
Country Level

Students from Previous Year  0.39*** (.02 0.35 0.42

Distance -1.04*** (.15 -1.34 -0.73

Note: Significance levels are indicated as follows: ***p <.001, **p <.01, *p < .05,
.p <.10. Zero inflation was modeled for internationalization keyword. Dispersion
was modeled for quota fulfillment ratio, and both keyword variables. All variables
presented in the table are standardized using scale() function. The model was
controlled for the log of population between 15 and 24 for the sender country, and
the total number of students in a university.

Table 8: Multilevel Regression Results of the Number of African Students in Pre-

2005 Universities

o 0
Estimate SE 95% CI 95% CI

Lower Upper
(Intercept) -19.22%** 1,53 -22.23 -16.21
University Level
Quota Fulfillment Ratio 0.07***  0.02 0.03 0.11
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Table 8 (continued)

KEYWORD -

. . -0.04* 0.02 -0.07 -0.01

Internationalization

KEYWORD - International 0.12%%% 002 0.08 015

Student

URAP Score 0.01 0.06 -0.11 0.14

TUMA Score -0.03 0.04 -0.10 0.04
City Level

SEGE Score 0.27%** 0.10 0.07 0.46

ODUS Score -0.00 0.06 -0.12 0.11

Number of Foreign Migrants 0.01 0.03 -0.04 0.06
Country Level

Students from Previous Year  0.90*** (.03 0.86 0.95

Distance -0.74*** (.12 -0.98 -0.50

Note: Significance levels are indicated as follows: ***p <.001, **p <.01, *p <.05,
.p <.10. Dispersion was modeled for SEGE score, and both keyword variables. All
variables presented in the table are standardized using scale() function. The model
was controlled for the log of population between 15 and 24 for the sender country,
and the log of the total number of students in a university.

Table 9: Multilevel Regression Results of the Number of African Students in Post-

2005 Universities

Estimate SE 95% CI 95% CI

Lower Upper
(Intercept) -18.20%** 1.72 -21.57 -14.83
University Level
Quota Fulfillment Ratio 0.16*%** 0.03 0.11 0.21
KEYWORD - 005 003 -0.11 0.02
Internationalization
KEYWORD - International 0.14%%% .02 0.10 019
Student
URAP Score -0.04 0.05 -0.15 0.06
TUMA Score 0.05 0.07 -0.08 0.18
City Level
SEGE Score 0.24 0.16 -0.07 0.56
ODUS Score 0.08 0.12 -0.16 0.32
Number of Foreign 0.03 003  -0.09 0.04
Migrants
Country Level
Students from Previous 0.64%%% 003 0.59 0.70
Year
Distance Qoo 016 <128 0.6
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Note: Significance levels are indicated as follows: ***p <.001, **p < .01, *p <.05,
.p <.10. All variables presented in the table are standardized using scale function.
The model was controlled for the log of population between 15 and 24 for the sender
country, and the log of the total number of students in a university.

Table 10: Multilevel Regression Results of the Number of African Students in

Research Universities

Estimate  SE 95% CI 95% CI

Lower Upper
(Intercept) S9.51***% 115 -11.76 -7.25
University Level
Quota Fulfillment Ratio 0.03. 0.02 -0.00 0.07
KEYWORD - 0.07%*% 002 -0.10 003
Internationalization
KEYWORD - International 0.02 0.02 0.06 0.03
Student
URAP Score 0.11. 0.06 -0.00 0.21
TUMA Score 0.01 0.03 -0.04 0.06
City Level
SEGE Score -0.23. 0.12 -0.46 0.01
ODUS Score 0.12%** (.04 0.05 0.19
Number of Foreign 004 003 -0.10 0.01
Migrants
Country Level
Students from Previous 0.35%%% (0] 0.32 0.38
Year
Distance -0.43***  0.06 -0.55 -0.31

Note: Significance levels are indicated as follows: ***p <.001, **p <.01, *p < .05,
.p <.10. Zero inflation was modeled for students from previous year. All variables
presented in the table are standardized using scale function. The model was
controlled for the log of population between 15 and 24 for the sender country, and
the log of the total number of students in a university.

4.2.1. University Level

The URAP score of a university was found significant in all universities model
(B=.12,SE =.04, p <.01, CI[.03, .20]) and public universities model (§ = .20, SE =
.05, p<.001, CI[.11, .29]). The TUMA score of the variables was also only found to
be significant in the model with public universities, with a positive impact (3 = .08, SE

=.04,p <.05,CI[.00,.16]). Additionally, quota fulfillment rates, the model for public
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universities has a similar significant positive effect (B = .15, SE = .02, p < .001, CI
[.11,.19]). These mean that African ISM is more likely to enroll in public universities
with relatively high academic performance and student satisfaction, which are also in
relatively high in demand. However, a noticeable discrepancy between university
student satisfaction and URAP score can be observed for public universities. When
foundation universities are looked at, however, none of the performance indicators for
universities are significant, other than the small positive effect that quota fulfillment
rates have (p = .10, SE =.03, p <.001, CI[.05, .15]). This indicates that although the
African ISM is not particularly directed towards successful or high-level student
satisfaction universities, the African ISM is directed towards universities not
struggling to fulfill their local student quotas.

When the analysis is conducted on the universities that were established before
or after 2005, neither URAP nor TUMA is found to be significant. While the quota
fulfillment rates are found to be significant in both models, their impact is much more
in the post-2005 universities (B = .16, SE = .03, p < .001, CI [.11, .21]) than in
universities that were founded before 2005 (f=.07, SE=.02, p <.001, CI[.03, .11]).
This indicates that although African students attend universities in high demand in
both groups, this preference becomes even more prevalent in universities established
during the massification period.

The created keyword count variables indicate an interesting pattern. In the
model with all universities, the word internationalization appearing in self-evaluation
reports has a small but significant negative effect (f = -.04, SE = .01, p <.001, CI [-
.07, -.02]). This small but significant effect was also present in all models except post-

2005 universities. This indicates that there is a potential negative correlation between
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the internationalization aims of an institution and incoming African ISM that exists in
Turkish tertiary institutions, which, interestingly enough, is not present in the
universities that were established during the massification period. The other variable
that was created is the word “international student” and its variants. This variable was
found to be significant in all models except the one for research universities.
Furthermore, this variable was often found to be the most influential variable among
other university-level variables, only competing with quota fulfillment rates at times.
Although the effect of these variables should also be interpreted with caution, the
results suggest that institutional policy focus on international students and
internationalization could be the most influential university-level drivers behind the

African ISM to Tiirkiye.
4.2.2. City Level

SEGE score was found to have a moderate positive effect on the model for all
universities (B = .27, SE = .09, p < .01, CI [.09, .46]). This indicates that the
socioeconomic development of a city is far more effective than any of the university-
level variables, indicating that cities may be the real drivers behind African ISM.
ODUS score was not found to be significant, indicating that local student satisfaction
with the city’s opportunities is not a determining factor in African ISM. This indicates
that, overall, factors such as job opportunities, travel infrastructure, healthcare, quality
of life indicators, etc., of a city where the students reside could be the main attractions
for the African students, rather than student satisfaction with the city.

The SEGE score was found to have no significant effects for public
universities, while it was found to have a very strong positive effect on the model for

foundation universities (p = .74, SE = .22, p <.001, CI [.31, 1.16]). Furthermore, the
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same pattern for ODUS was observed. ODUS score of cities was also significant and
strong for foundation universities (f = .34, SE = .08, p <.001, CI [.19, .50]), while it
was again not significant for public universities.

SEGE was also found to have a relatively strong effect for universities that
were founded before 2005 ( = .27, SE = .10, p < .01, CI [.07, .46]), while it was not
significant for universities that were founded during the massification period after
2005. This indicates that the socioeconomic development of a city has a moderate
effect on the relatively rooted universities in Tiirkiye, while the student satisfaction
with the city is insignificant for both models. However, it may be possible to explain
this phenomenon by looking at the fact that the ODUS score for research universities
was found significant (B = -.05, SE = .02, p <.001, CI [-.0, .19]). These together
indicate that for relatively successful or established universities, city-level factors are
much more prominent than university-level factors.

The number of incoming foreign migrants into a city was found to be
insignificant for all models except public universities, where it had a small but negative
effect (B=-.05, SE=.03, p <.001, CI[-.09, -.01]). Furthermore, this negative effect
is the single city-level significant effect that public universities have. This indicates
that African IS is slightly more likely to be located in cities that attract fewer foreign
migrants. Although this variable, sadly, wasn’t available per nationality and hence it
can’t be used to assess the country-level migration network, it still indicates that the
foreign migration appeal of a city, and African ISM, does not have a relationship

outside public universities.
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4.2.3. Country Level

Although the arithmetic distance between two countries was added as a control
variable, it still provides some unique insights. All of the models had very strong
negative relationships with the distance variable, which is not surprising because the
bulk of the African IS in Tiirkiye are from Northern and Eastern Africa, while South
Africa remains steadily low across the years. However, differences among datasets can
be observed, reaffirming observations that are possible to make from the descriptive
graphs. The most striking difference across models happens for research universities,
where the negative effect of the distance is much lower than in other models (B = -.43,
SE = .06, p < .001, CI [-.55, -.31]). Furthermore, pre-2005 universities can also be
observed to have a significantly lower negative effect for distance (p =-.74, SE = .12,
p <.001, CI[-.98, -.50]) than those were found post-2005 (B =-.97, SE=.16, p <.001,
CI[-1.28, -.66]).

The number of students of the same nationality was found to be positive and
significant for all the models. It was also the strongest predictor in most of the models,
which can be partly attributed to the issues with lagged dependent variables (Achel et
al., 2000). However, this variable’s effect was the weakest for the foundation
universities (= .39, SE = .02, p <.001, CI [.35, .42]) and research universities (§ =
.35, SE =.01, p<.001, CI[.32,.38]) compared to the overall model (B = .77, SE =
.02, p <.001, CI [.74, .76]) and public universities (f = .92, SE = .03, p <.001, CI
[.87,.97]). Furthermore, the network effect was found to be noticeably higher for post-
2005 universities (B = .64, SE = .03, p < .001, CI [.59, .70]) than for pre-2005
universities (f = .90, SE = .03, p <.001, CI [.86, .90]). It is also helpful to point out

that when a quadratic term of this variable was added, its quadratic term was found to
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be negative across all models. This indicates an inverted-U relationship, where the
strength of this variable gradually becomes less effective over time. However, this fact
is not surprising as it is only natural that universities have an upper limit in regards to

the amount of students they can receive.

4.3. Summary of the Results

In conclusion, the factors that correlate with incoming African IS seem to differ
vastly based on the type of institution observed. Overall, university performance
variables (URAP and TUMA scores) paint a mixed picture. While quota fulfillment
ratios have a consistent positive effect across models, the URAP score has a positive
effect on student enrollments only in the model with all universities and public
universities, while the TUMA Score has a small positive effect on the public
universities only. This means that university performance is important when the
overall picture is looked at; however, this relevance seems to be coming from public
universities. Therefore, it is safe to argue that the URAP score has a more prevalent
effect than the TUMA score when university performance variables matter, while
quota fulfillment ratios matter across all types of institutions. This indicates that, in
consideration of the fact that all models control for university size, which URAP is
biased towards, African ISM is influenced more by URAP score than they are
influenced by the degree to which local students are satisfied. African IS also seems
to prefer universities that are high in demand by the local students, as indicated by the
consistent small effect of quota fulfillment ratios. When university policy variables are
looked at, the picture is less complex compared to university performance factors. The

occurrence of the international student keyword in internal evaluation reports
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positively affects African ISM, while the word internationalization negatively affects
African ISM.

SEGE has a moderate positive effect on enrollments in the overall model.
Furthermore, socioeconomic development and ODUS score both have strong positive
effects on African student numbers in foundation universities. Additionally, in
universities that were established before 2005, the SEGE score has a moderate positive
effect, while ODUS has a small positive effect on research universities. However, both
variables’ effects are missing from public universities, which indicates that visibly
different patterns for public and foundation universities. Additionally, among
relatively well-established universities founded prior to 2005, the city-level predictors
better explain the number of African IS. Lastly, in public universities, the number of
foreign migrants have a negative effect on African IS numbers.

Distance has a consistently significant negative effect across models. Total
students from the same nation in the year (t-1) have positive effects across the models,
indicating network effects being prevalent in predicting African IS. However, this
variable’s influence is much weaker in foundation universities and research

universities.
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CHAPTER 5

DISCUSSION

5.1. Model Implications

From the model with all universities, it is possible to claim that overall, African
ISM in Tiirkiye is mainly shaped by the same nation network effects, and the socio-
economic development of the city. University-level effects only play a small to
moderate role, in which African IS seems to be attracted to university
performance/demand  factors rather than  university  satisfaction and
internationalization focus. Besides, the internationalization focus has a negative effect.
Furthermore, the socio-economic development of a city has a much stronger effect
than any of the university-level variables. These all seem to occur under a very strong
network effect. These combined, it is possible to explain the flow of African IS as: the
tremendous flow that happens for specific institutions that form bilateral ties between
the university and the sender country, which is shaped by university performance and
policy, but more so by the city the university resides.

It 1s also important to note the two distinctly different patterns between the
public and foundation universities. For public universities, a moderate positive
correlation exists for local student satisfaction scores and university academic

performance, while socioeconomic development and local student city satisfaction do
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not have an effect. For foundation universities, university rankings and local student
satisfaction have no effect, while socioeconomic development and local students’ city
satisfaction have very strong positive effects. These results suggest that the African
ISM in Tiirkiye should be studied separately for foundation and public universities,
which have almost two distinctly different patterns. Both public and foundation
universities attract students from North Africa, as illustrated in Figures 12 and 13
(Chapter 4). However, Eastern African students show a marked preference for public
universities over foundation ones. This trend may be attributed to economic factors:
students from wealthier regions like North Africa are generally better able to afford
the higher tuition fees and living costs associated with foundation universities, which
are often located in socioeconomically advanced cities. In contrast, Eastern African
students likely prioritize the lower tuition fees offered by public universities.

The correlation patterns of public universities depict a very interesting picture.
It resembles some of the patterns from the global model, which is not surprising, as
public universities host significantly more African students than foundation
universities do. University academic performance is more important than local student
satisfaction and is defined by a very strong network effect. However, unlike foundation
universities, public universities offer no clear explanations as to how the high volumes
of African IS are directed or caused other than the network effect, which is even
stronger than the model with all universities. Although this flow is slightly more likely
to happen in cities that attract fewer foreign migrants, it is possible to argue that cities
that are less popular for foreign migrants create unique migration paths due to student

mobility in these cities.
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It is also possible to argue that this flow into public universities, similar to
China, as argued by Mulvey (2021b), is caused by lower entry criteria and ease of
admission for popular fields provided by specific universities. Indeed, it is possible to
support this argument by looking at the statistics of Karabiik University from CoHE
(2023), which is a very popular choice for African students, as can be seen from Figure
9 (Chapter 2). About a quarter of the total international students present (about half of
which are African students) in the 2022-2023 education period consisted of students
enrolled in the faculty of engineering, followed in popularity by many other STEM,
medicine-related faculties, and economics and business administration faculties. A
similar case is also observable in Kiitahya Dumlupimar University, another popular
destination for African students. Indeed, similar to Mulvey (2021b), it is possible to
argue that economic connections between Tiirkiye and Africa may have created a
demand for credentials in the Turkish language, and these public universities may be
meeting this demand. It is also helpful to point out that Karabiik University and
Kiitahya Dumlupinar University applications can be done via a high school diploma
instead of taking a standardized exam (Karabiik University, 2024), which is usually a
standard procedure for other universities.

Foundation universities, on the other hand, indicate an entirely different
pattern. City-level factors are found to be very important, while university-level
performance factors are not significant. This is a surprising result, as the literature on
Turkish foundation universities in Tiirkiye indicates that ISM emphasizes educational
quality (Tekelioglu et al, 2012). Furthermore, an emphasis on the quality of the
academic staff in the decision to enroll in a foundation university by the local students

can be observed (Aydin, 2013; Aydin & Bayir, 2016; Ozgiiven, 2011). However, on a
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closer look, these studies are done on relatively well-established and older foundation
universities. As can be seen from Figure 9 (Chapter 2), African students can be seen
as concentrating on relatively newly established foundation universities such as
Nisantasi, Altinbas, and Gelisim that often have below foundation-university average
URAP or TUMA scores, which undoubtedly has affected the results.

SEGE and ODUS scores having highly strong effects suggest that African IS
in foundation universities could be attracted by a combination of economic
opportunities and a vibrant urban lifestyle that is tempting. It could also indicate that
the perception of major cities in Tiirkiye is passed down to its tertiary institutions, and
foundation tertiary institutions use this as a means to attract African IS. This could
indeed be a phenomenon, as most of the foundation tertiary institutions in Tiirkiye are
relatively new and are not often listed on the global rankings. The results align with
what has been reported for the local students; the socio-economic development of
cities where the foundation universities reside is found to be an important factor
(Aydin, 2013; Yalcintan & Thornley, 2007). The network effect being much less
prevalent compared to other models also indicates that these institutions overall are
less defined by the bilateral connections they have with African countries. The reason
for this could be due to the fact that university performance variables are not significant
could cause drop-out rates, tuition expenses, and a lack of government
funding/support, preventing a massive bilateral inflow like the public universities.

The differences between pre- and post-2005 models are also interesting.
Socioeconomic development of a city has a moderate impact on African IS for pre-
2005 universities, while this variable is insignificant for post-2005 universities. This

indicates that among the relatively well-established universities, socioeconomic
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development is a factor rather than university-level performance, which further
supports the argument that the flow of African ISM is not influenced heavily by
university-level performance factors. While quota fulfillment rates are found to be
significant for both pre- and post-2005 universities, the effect of this factor is much
more prevalent in the post-2005 universities. This result suggests that an abundance of
supply and a lack of demand by local students in the country do not necessarily mean
a flow into the host country occurs. This finding is further supported by the fact that
the network effect is much more prominent for pre-2005 universities, which suggests
that these universities can maintain the bilateral flow of African students into Tiirkiye
more successfully compared to post-2005 universities.

The investigation into research universities also reveals patterns that are
distinctly different from other datasets, as they have only the negative effect of the
internationalization keyword, while also having a positive student city satisfaction
effect. Its network effect is also nowhere as prevalent as in the public institutions, even
though a vast majority of the research universities are public. This fact could indicate
that research universities are more concerned with selective recruitment rather than
bilateral arrangements or the work of agencies. This finding is further supported by the
fact that distance has a relatively low negative effect compared to other countries.
Another aspect to keep in mind is that the number of “international students”
occurrences in internal evaluation reports was not found to be significant for research
universities, which could indicate that a lack of policy focus can lead to lesser network
effects. The prevalence of the ODUS score again repeats the pattern of city-level
factors being more important than university-level factors in relatively established

universities in Tiirkiye.
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5.2. University Level

While the URAP score is significant in the model with all universities and
public universities, this does not necessarily mean that African IS flow happens due to
globally recognized educational quality offered by Tiirkiye. Since URAP is biased
towards larger universities, and TUMA has only a very small effect on African IS in
public universities, it is possible to say that African universities only showed a
preference for larger universities that have bigger URAP scores compared to the rest.
This preference for bigger institutions, therefore, can be argued to happen because of
the larger resources these institutions possess to accommodate the incoming African
IS rather than educational quality. Furthermore, as can be seen in Figure 16 (Chapter
4), only a very small proportion of African students are enrolled in research
universities, which are the most prestigious institutions in the country. However, even
these institutions can’t be considered globally prestigious universities due to the fact
that as many as half of the research universities of the country are often not listed on
global rankings. However, in consideration of the fact that quota fulfillment rates have
a positive effect on African IS, it can be said that while African IS still shows a slight
preference for universities that are better on average per country standards.

This result does not exactly align with what Kondakci (2011) reports, where
countries from economically developing regions report academic quality in Tiirkiye as
a pull factor. Chen & Barnett (2000) view traditional destinations as holders of
resources and knowledge that can attract international students in mass numbers.
However, from the results, it can be interpreted that the availability of higher education
and the relative quality of education between the two countries attract the African IS.

This aligns with Altbach’s (2003) view that African students have to be mobile due to
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a lack of tertiary education. Furthermore, from the city-level and country-level results,
it can be interpreted that Turkish tertiary institutions derive their attractiveness from
city-level factors and through the reputation of Tiirkiye as a destination, as indicated
by the network effect.

Policy-focused variables indicate an interesting prospect that should be
discussed separately. The “International student” keyword has a positive correlation
in all models except research universities. Of course, this can indicate a circulatory
effect where the prevalence of international students in the first place caused this
word’s presence in internal evaluation reports. Nevertheless, the results suggest that
ISM could be due to targeted recruitment efforts (Which would also explain the
relevance of network effects in the study), support structures for IS, or visibility to
prospective IS. This finding is in alignment with what the literature often reports
regarding the importance of institutional strategy (Sin et al., 2019; Tham et al., 2013).
Furthermore, the prevalence of this variable can also indicate active recruitment
strategies by the institutions, which is a very common tool used by HEIs (Gok &
Glimiis, 2018). The lack of significance for this variable regarding research
universities also suggests that research universities could be relying on reputation to
attract African IS, which also explains why network effects are less prevalent for
research universities compared to other datasets. It could also mean that despite a
policy focus, these prestigious universities could be very selective in their acceptance,
despite attracting many students through policy.

On the other hand, the word “internationalization” had a small, significant
negative effect across all models except on the post-2005 dataset. This negative

correlation could indicate that internationalization took place as a focus on
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international rankings or research collaborations rather than active IS recruitment
efforts, which may have decreased the volume of incoming African IS. It can also lead
to a discussion that internationalization is used as a concept to attract students from
wealthier regions. It could also be completely trivial, as internationalization is a
popular trend among HEIs (Teichler, 2017) and these institutions may have simply
placed these words in their internal evaluation reports as a way to appease
policymakers. Additionally, the present negative effect for pre-2005 indicates an
interesting contrast. The relatively established institutions’ internationalization goals
have a negative effect on African IS, while this negative effect is not present for
universities that were founded after 2005. This indicates that internationalization may
have two different meanings for institutions regarding international students based on
the year of foundation. Relatively more established pre-2005 institutions could be
focusing on international rankings, research partnerships, etc., which could be making
these universities more selective in their recruitment. While internationalization could

mean no such selectivity in post-2005 institutions.

5.3. City Level

While African ISM is happening due to a lack of higher education institutions
in the origin country can be argued, it does not fully explain why this flow is directed
towards cities with higher socio-economic development. Kondakci (2011) finds that
post-graduation employment opportunities are not a significant pull factor for students
from Africa, the Middle East, and Iran. Therefore, Tiirkiye’s big cities transforming
their recognizability to their universities due to a lack of information is a possibility,
which is indicated as a phenomenon in the literature (Park, 2009). It could also be

hypothesized that African ISM is heavily influenced by city factors such as quality of
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life and the ease of travel. Additionally, the fact that the pre-2005 model has a
significant effect on socioeconomic development, while the post-2005 lacks this
significance, indicates that city development is not necessarily a determining factor in
attracting African IS. This fact is important considering the fact that post-2005
universities are often founded in non-socioeconomically developed cities.
Perez-Encinas et al. (2020) and Weber (2024) both report that social life is an
important consideration for bachelor students. In accordance with the literature, ODUS
is found to have an effect on research universities and an even stronger effect on
foundation universities. However, neither socio-economic development nor local
student satisfaction affects public universities. This could be explained by the fact that
these types of cities could offer low costs of living, which is a prominent attractor for
Tiirkiye, as shown by Kondakei (2011). It is also entirely possible that the students
enrolled in distance education during 2020 may have sparked the popularity of these
universities in non-developed cities, and they may have retained this popularity despite

the city factors.
5.4. Country Level

The study finds that, contrary to often trivialized effects of distance due to East-
West or South-North flows of ISM, which happen over great distances, for regional
hubs, naturally, distance may play a huge role. This finding does not align with what
has been reported in Kondakci (2011), where only the students from Azerbaijan and
Turkic countries to Tiirkiye exhibit proximity as a factor influencing them. However,
from the results, it is clear that the further away an African country is from Tiirkiye,
the less IS it attracts. This fact could be due to countries further away being attracted

by different regional hubs (i.e., Portuguese-speaking countries preferring Brazil, South
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Africa becoming a regional hub for South Africans, etc.). Nevertheless, it is undeniable
that distance has its influence as a factor.

All models indicate that African IS is likely to happen over the same university-
country pairs, and less so in research universities and foundation universities. In light
of the fact that Tiirkiye is seen as a prominent destination for both migration and step-
wise migration (Diivell, 2014; Diivell, 2018; Kuschminder & Waidler, 2020), the
cheap tuition costs in public universities may be used by African students as a way of
migration. Hence, information networks may have been established by the African IS
may have caused this phenomenon to occur. Indeed, it is possible to view this
phenomenon as a migration network, where a flow may have occurred due to reduced
social, economic, and emotional costs of subsequent migrants (Somerville, 2015).
Furthermore, it is well known in the migration literature that migration networks
heavily influence the decision-making of the migrants (Massey et al., 1993). It is
entirely possible to argue that African students going into Tiirkiye influenced the
decision-making of students from the same country, which caused a strong network
phenomenon to occur. Additionally, from Figure 4 (Chapter 1), a sharp increase in
student numbers can be observed in the distance education period of 2020 during the
height of the COVID-19 pandemic. It is possible to argue that African students, who
probably were not residing in Tiirkiye during this time, may have caused a migration
network to occur strongly due to the spreading of information in their home country.

Additionally, student recruitment agencies that operate in certain African
countries and Tiirkiye Scholarships’ efforts may have caused this variable to be
significant, in accordance with CoHE’s vision of increased volume of ISM. Indeed,

Mulvey (2021a) reports a similar phenomenon where scholarships provided by the
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Chinese government enable bilateral movement between China and African students.
Furthermore, Weber (2024) also finds international students from the same country
strongly influencing future enrollments and explains this phenomenon with a reliance
on recruitment agencies. This finding is further reinforced by the fact that the students
from Eastern Africa and Northern Africa together are the vast majority in public
universities, as can be seen from Figure 11 (Chapter 4), both of which are zones of
focus for Turkish foreign policy (Donelli, 2021). Lastly, although incoming foreign
migration at the city-level is not found to be a significant predictor, bilateral migration
networks that could happen in socioeconomically developed cities that were not

captured by this variable could also indicate a network phenomenon.
5.5. Conclusion

Results of the study for all data are in alignment with what Kondakci (2011)
and Cantwell (2009) suggest. Flows into regional hubs can’t be explained by
traditional pull factors that are used for Western countries, which often point to
dominant university-level performance factors in explaining ISM (Altbach, 2006;
Altbach et al., 2010; Arambewela & Hall, 2008; Hazelkorn, 2013). In the case of
African students, the results of this study suggest that such factors can’t be relied on
to accurately predict incoming students, as these variables only have small to moderate
effects, and only in public universities. Additionally, university-level policy focus
seems to be influencing African ISM, although slightly. Network effects, potentially
caused by information networks, migration paths, or agencies, can also be said to be
one of the significant determinants of African ISM in Tiirkiye, while city-level factors

have sway even when only research universities are considered.
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5.6. Implications for Policy

It is possible to make a critique of the soft power goals of the Turkish
government from the results of the study. The majority of the African ISM are located
in non-research universities that have Turkish as their language of education, which
can prove to be very hard to adapt to. Furthermore, for public universities, African IS
are not necessarily located in cultural centers or developed cities of Tiirkiye. Indeed,
in such environments, African students may experience limited integration into
Turkish society, reducing their potential to serve as cultural ambassadors for Tiirkiye
and weakening the intended soft power goals that the Turkish government aims to
achieve. Furthermore, the student concentration in these universities can reach a
threshold where African students can form communities that bypass the need to
integrate into Turkish culture and language, as indicated by the very prevalent network
effect. Although these are not necessarily harmful prospects for the African students,
Turkish CoHE may have to reconsider some of its goals in light of these results.

A focus on increased volume of international students by CoHE also raises
some concerns. University-level factors are often weak predictors of African ISM, and
URAP often does not have a significant effect. Even when they have a significant
positive effect in public universities, it is only small to moderate, and when research
universities are taken out of the public model, this effect severely diminishes. This is
important as most tertiary students are enrolled in non-research public universities.
Therefore, it is possible to argue that this flow is directed towards tertiary institutions
that are not particularly academically competitive and have a negative association with
the internationalization keyword. Hence, it is very possible that these institutions are

not available to support such an influx in terms of both internationalization and the
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quality of education. African students will likely struggle with adaptation, and their
degree of satisfaction with the education they receive may be less than what is hoped.
This deduction aligns with what has been reported with IS in Tirkiye (Aras &

Mohammed, 2018; Tok, 2023; Yilmaz, 2018).

5.7. Recommendations for Future Research

The study also reveals a lot of gaps for future researchers to explore. A deeper
dive into policy analysis by institutions can reveal whether the internationalization
focus indeed correlates negatively with African students. This phenomenon can be
further investigated by more sophisticated document analysis methods or qualitative
studies at the institutional level. The rest of the results presented in this study should
also be explored in studies with a narrower focus, as, due to the nature of the data, it
is not possible to establish clear-cut causality between the factors in this study and
African ISM. Prevalence of some variables may have entirely different implications
rather than being the direct cause of increased African IS numbers. Additionally, the
prevalence of the network effect and the reasons they differ across models should be
another topic of investigation that invites micro-level studies into the discussion. It is
also helpful to mention that more robust models can be constructed for future studies
without having to rely on a lagged dependent variable. This is, of course, not possible
unless CoHE enriches the type of information it shares, i.e., new enrollments in a
university per nationality and study program.

The investigation of other regions besides Africa, of course, is another natural
implication of the results of this study. Similar macro-level studies are needed in order
to understand this phenomenon further for other regions, which are severely lacking

in the context of Tiirkiye. The future studies can also further sample the data to post-

81



2005 public/foundation, pre-2005 public/foundation, and pre- and post-COVID
periods for further insight into different dynamics.

The city levels’ prevalence in this study is also a subject of interesting future
research. It is very hard to establish clear-cut cause-and-effect connections between
city-level variables and the total number of African IS with the variables in this study.
Therefore, reasons why these variables are prevalent in some of the models should be
investigated with micro-level studies, with potential implications being migration
intentions and whether big cities transform their recognizability to the institutions that
reside within them. An investigation such as this can be very fruitful for foundation
universities, which are a relatively new sector in Tiirkiye.

Additionally, the results of the study imply that the lack of marketing of
Turkish tertiary institutions due to being unlisted on global rankings or their overall
lack of appeal to IS can be compensated for by other factors. Namely, from the results,
these are university policy, the student networks, recruitment agencies, and cities.
However, these require micro-level studies to establish clear connections and
investigate whether this is a healthy practice for both the students and the institutions.

The study’s results also reveal that pull factors can vary distinctly when looking
at different types of institutions. This indicates that future studies should consider the
type, city, and age of a university when assessing the student mobility of African
students. Most distinctly, however, the results reveal that two mainstream inflows of
African students occur: one for foundation institutions where city-level factors are
dominant, and one for public institutions where strong network effects and small to

moderate university-level effects can be observed.
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Across the models, a clear preference for universities not struggling to fulfill
their quota rates can be observed. Therefore, whether this is caused by a lack of
opportunities offered by these institutions or a lack of pull factors to perpetuate such a
flow requires further investigation. Furthermore, the big difference observed in quota
fulfillment rates between pre-2005 and post-2005 universities suggests that the newly
established universities specifically are struggling with attracting African IS. Whether
such a struggle is observed in attracting students from other countries and investigating
the nature of this phenomenon could reveal interesting suggestions for policymakers.

Lastly, it is indicated in the literature that a degree from the traditional
destinations can be seen as an important source of symbolic and economic capital
(Maringe & Carter, 2007). It is also indicated that outbound African students tend to
prioritize personal and career development (Gbollie & Gong, 2020; Maringe & Carter,
2007; Ojo et al., 2023). However, it is very doubtful that universities that do not have
high academic performance could provide such capital to incoming students. This is
especially so when Tirkiye lacks the ‘“globally recognized educational quality”
branding of the traditional destinations. While non-traditional destinations can still
attract African students by the prospect of a “foreign degree” (Gbollie & Gong, 2020),
it is very plausible that institutions in Tiirkiye may fail to meet the African students’
expectations severely. Therefore, whether this flow of African students is sustainable
in regards to the problem of capital gain by the students should also be investigated for

African students.
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APPENDICES

A. MODEL DIAGNOSTIC PLOTS
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Pre-2005 Universities
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Post-2005 Universities
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B. LIST OF AFRICAN COUNTRIES IN THE STUDY

Algeria, Angola, Benin, Botswana, Burkina Faso, Burundi, Cabo Verde, Cameroon,
Central African Republic, Chad, Comoros, Congo, Cote d'Ivoire, Democratic Republic
of the Congo, Djibouti, Egypt, Equatorial Guinea, Eritrea, Eswatini, Ethiopia, Gabon,
Gambia, Ghana, Guinea, Guinea-Bissau, Kenya, Lesotho, Liberia, Libya, Madagascar,
Malawi, Mali, Mauritania, Mauritius, Morocco, Mozambique, Namibia, Niger,
Nigeria, Rwanda, Sao Tome and Principe, Senegal, Seychelles, Sierra Leone, Somalia,
South Africa, South Sudan, Sudan, Togo, Tunisia, Uganda, United Republic of

Tanzania, Zambia, Zimbabwe.
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C. TURKISH SUMMARY/ TURKCE OZET

1. Giris
1.1 Yiiksek Ogretimin Uluslararasilasmasi ve Uluslararasi Ogrenci Hareketliligi

Yiiksekogretimdeki degisimin hizi ve Olgegi son yillarda yogunlagmigtir
(Rumbley ve digerleri, 2022). Teknoloji, demografik degisiklikler, ekonomik baskilar
ve hiikiimetlerin talepleri, yiiksekdgretim kurumlarmmin yapisal ve islevsel
Ozelliklerinde degisimi zorlamaktadir. Yiiksekogretimin Kkitlesellesmesi devam
etmistir (Calderon, 2018); kiiresellesme ve kiiresel bilgi ekonomisi, yiiksekogretimin
merkezine yerlesmistir (Marginson, 2010). Yiiksekdgretim giderek artan bir sekilde
ticari ve piyasa odakl gii¢lere tabi olmustur (Altbach & Levy, 2005). Teknolojideki
hizli gelismeler, 6gretimin nasil yapildigini yeniden tanimlamis ve arastirma icin
uluslararasi is birligi ve baglantilarin gerekliligini artirmistir (Alexander ve digerleri,
2019).

Bu gelismelerin ortak ve dikkat c¢ekici sonuglarindan biri, yiiksekogretimin
uluslararasilagmasinin  hizlanmas1 olmustur. Soguk Savas’in sona ermesiyle,
uluslararas1 yiiksekogretimdeki ulusal giivenlik ve dis diplomasi egilimleri;
kiiresellesme ve kiiresel toplum egilimlerine dogru kaymistir (De Wit & Merkx, 2023).
Bu, yiiksekogretimin uluslararasilasmasini, kiiresellesmenin kiiltiirel, sosyal ve
ekonomik yasam yonlerini etkiledigi bir ortamda ¢ok 6nemli bir hale getirmistir (Aba,
2013). Ayrica, uluslararasi yiiksekdgretimde ekonomik argliimanlar 6nem kazanmistir

(De Wit & Merkx, 2023). Lyman (1995) ve Callan & de Wit (1995), Soguk Savas’in
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sona ermesiyle, uluslararasi yiiksekogretimin ekonomik rekabetcilige dogru bir gecis
yasadigini, sirastyla ABD ve Avrupa’da ifade etmektedir.

Bununla birlikte, de Wit & Merkx (2022), son yillarda kiiresel olarak dolasan
Ogrenci sayisindaki biiyiik artisin, uluslararasilasmadaki en énemli egilim oldugunu
belirtmektedir. UNESCO (2024a), yurtdisina giden uluslararasi 6grenci sayisinin
2001°de 2,1 milyondan 2022’de 6,8 milyona yiikseldigini bildirmektedir. De Wit &
Merkx (2022), bu 6grencilerin ¢ogunluguna ev sahipligi yapan Amerika Birlesik
Devletleri, Avustralya ve Birlesik Krallik gibi Bat1 {ilkeleri i¢in énemli bir pazarin
ortaya ¢iktigini bildirmektedir.

Kiiresel 0grenci hareketliligi tarihsel olarak, dogudan batiya ve kuzeyden
giineye dogru geleneksel destinasyonlara yonelik olmustur (Altbach, 2004; Barnett ve
digerleri, 2016; Chen & Barnett, 2000). Baska bir deyisle, Ingilizce, Fransizca veya
Almanca gibi yaygin konusulan dillere sahip ekonomik olarak gelismis iilkeler
genellikle destinasyon iilkeleri olurken, Asya {ilkeleri oOncelikle giden Ogrenci
kaynaklar1 olarak rol oynamaktadir. Altbach (2004), akademide Ingilizce nin
baskinlig1 ve daha 1yi yasam beklentilerinin bu akis1 ¢ektigini savunmaktadir. Stein &
de Andreotti (2015), Bat1 iilkelerine olan bu akisin, diinyanin somiirge sonrasi
durumunu yansittigint ve bu tercihin Bati egitiminin kabul gormiis degerinden
kaynaklandigini savunmaktadir. De Wit & Merkx (2022), gelismis iilkelerdeki
yaslanan niifuslar nedeniyle, yetkin bir is giicii i¢in artan kiiresel rekabetin bir ¢ekim
faktorii haline geldigini belirtmektedir. Wood ve digerleri (2022), Fransa ve Almanya
gibi tlkelerin yumusak gii¢ ve bilgi diplomasisi hedeflerinin, iilkelerin uluslararasi

ogrenci alimi ¢abalarin1 yonlendirdigini ifade etmektedir.
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1.3 Tiirkiye’de Ogrenci Hareketliligi

Tiirkiye’nin uluslararasi 6grenci hareketliligi (ISM) tarihindeki erken donem,
yeni kurulan cumhuriyetin modernlesme ¢abalar1 kapsaminda devletin seckin
Ogrencileri Bat1 egitimi almak iizere yurtdisina gondermesiyle sekillenmistir (Sarman,
2005; Yildirim, 2005). Ancak, Bati egitimine verilen dneme ragmen, Tiirkiye’nin
kategorik olarak her zaman bolgesel bir merkez oldugu savunulabilir. Tiirkiye,
1923’teki kurulusundan itibaren, nispeten koklii yliksekogretim sistemini diplomatik
misyonlar yiriitmek i¢in kullanmistir. Bunun erken oOrnekleri, Yildirim (2005)
tarafindan belirtildigi tizere, 1931 yilinda Romanya’daki Tiirk biiyiikelgiliginin
“Gagavuz” adli Tiirk azinlik grubundan 6grenci almak i¢in yaptig1 ¢alismalardir. Dok
(2009) ayrica 1937 yilinda Dogu Tiirkistan’dan Ogrenci alimi c¢abalarini tarif
etmektedir.

Ancak, 1990’larda baslatilan Biiyiik Ogrenci Projesi (GSP), Tiirkiye’de
uluslararas1 6grenci hareketliligi agisindan bir doniim noktasi olmus ve bugiine kadar
Tirkiye’de yiiksekdgretimin diplomatik hedefler i¢in en biiyiik atilim1 olmustur. GSP,
yeni ortaya ¢ikan cumbhuriyetlerle iligkileri gliclendirmek amaciyla Tirk kokenli
ogrencileri Tiirkiye’ye yiiksekogrenim i¢in getirmeyi amaclamistir (Terzi, 2013).
Ancak, 2012 yilindan sonra Biiyiik Ogrenci Projesi ve diger programlar “Tiirkiye
Burslar1” altinda birlestirilmis ve Yurtdisi Tiirkler ve Akraba Topluluklar Bagkanligi
biinyesinde daha genis bir 6l¢ekte hizmet vermeye baslamistir. Bugiin, Tirkiye
Burslar1 171 farkli iilkeye burs imkani sunmaktadir (YTB, 2024).

1.3 Tiirkiye’deki Afrikali Ogrenciler
Resmi belgelerde, ozellikle Afrika iilkelerine yonelik net bir odaklanma

gozlemlenebilir. Bu ¢alismada yillar boyu veri tutarsizli§i nedeniyle yer almasa da,
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Tiirkiye Burslar1 (2019) raporuna gore toplam basvurularin yaklasik %35°1 Afrika
bolgesinden gelmis ve verilen toplam burslarin %28°1 Afrika bolgesine aittir. Bu, 2019
yilinda Afrikali 6grencilere toplam 1.339 6grenci bursu verildigi anlamina
gelmektedir. O yil toplam 28.540 Afrikali 6grenci oldugu disiiniildiigiinde, bu
azimsanmayacak bir burs sayisidir. Ayrica, YOK’iin (2017) raporu, Afrika’dan
ogrenci alimi politikasina odaklanildigini gostermektedir. Sonug olarak, Sekil 3’ten
goriilebilecegi lizere, 2017°den 2022’ye kadar Tiirkiye’deki Afrikali 6grenci sayisinda

biiyiik bir artis gozlemlenmistir.
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Sekil 3: Tiirkiye 'deki Afrikali 6grenci sayilart (2013-2023)

Note. Veri kaynagi CoHE (YOK) (n.d.-a), https:/istatistik.yok.gov.tr/.

1.4 Calismanin Amaci

Tiirkiye’nin Afrikali 6grenciler i¢in neden popiiler bir tercih oldugunu analiz
etmeye calisan bazi nitel arastirmalar yapilmistir (6rnegin, Dziwornu ve digerleri,
2016). Ancak, bu calismalar genellikle uluslararas1 6grencilerin deneyimlerine dayali
olarak yapilmis olup, genel fenomeni bir teori altinda aciklamamaktadir. Ayrica,

Tiirkiye’yi Afrikali 6grenciler i¢in bolgesel bir merkez olarak nicel olarak
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degerlendiren neredeyse hi¢ ¢alisma bulunmamakta ve Afrikali 6grencileri belirli bir
milletten ziyade bir biitiin olarak ele alan nitel ¢alismalar da yoktur. Bu nedenle,
literatiirde Tirkiye’deki Afrikali 6grenci akisina dair genellestirilebilir agiklamalar
bulunmamaktadir. Bu calisma, itme-gekme modeli araciligiyla literatiirdeki bu
boslugu kapatmay1 amacglamaktadir.

Burada arastirilan sorun, yeni gelen ¢ok sayida Afrikali Ogrencinin
yiiksekdgretim kurumlarini segerken hangi faktorlere tepki verdigi konusunda kesin
bilgimizin olmamasidir. Ayrica, degiskenlerin etkisinin kategorik olarak farkli kurum
tiirlerine gore nasil degistigini dikkate almadan varsayimlarda bulunmak hatali olur.
Bu nedenle, bu calisma, Tiirkiye'deki Afrikali 6grenci sayisiyla hangi faktdrlerin
iligkili oldugunu belirlemek i¢in kurumlar, sehirler ve iilkeler genelindeki kriterleri
inceleyecektir. Ayrica, bu kriterlerin modellenen kurum kategorisine gore nasil
farklilastigin1 analiz edecektir. Bu kategoriler sunlardir: devlet {iniversiteleri, vakif
universiteleri, 2005 6ncesi kurulan tiniversiteler, 2005 sonrasi kurulan tiniversiteler ve
arastirma {liniversiteleri. Bu makale, bu nedenle iki arastirma sorusuna sahiptir:

o Universite, sehir ve iilke diizeylerinde hangi faktorler, Tiirkiye'deki
yiliksekogretim kurumlarinda Afrikali uluslararasi 6grenci kayitlarini etkiler?
e Bu faktorler, gbzlemlenen kurum kategorisine gore nasil farklilik gosterir?
1.5 Analiz Cercevesi: itme-Cekme Modeli

Itme-cekme modeli, ilk olarak Lee (1966) tarafindan gd¢menlerin karar alma
dinamiklerini aciklamak icin gelistirilmistir. Chen (2006) ve Li & Bray (2007), bu
modeli uluslararasi1 6grenci hareketliligini (ISM) aciklamak i¢in kullanmistir. Bu
calismada, Tiirkiye’deki sehir ve iiniversite diizeylerinde mevcut ¢ekme faktorlerini

yorumlamak i¢in bir itme-¢cekme modeli kullanilmistir. Chen (2006), ¢ekme
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faktorlerini basitge uluslararasi 0grencileri destinasyonlarina ¢eken faktorler olarak
tanimlar.

Literatiirde belirtilen ve Afrikali 6grencilerin tanimlayici istatistiklerinin
ortaya koydugu unsurlara dayali olarak, uluslararasi 6grenci hareketliligiyle ilgili
oldugu diisiiniilen ii¢ diizeyli bir model tasarlanmistir. Analizin ilk diizeyi tiniversite
olarak se¢ilmistir. Universite akademik performansi ve prestijinin uluslararas1 grenci
hareketliligini ¢ekmede Onemli bir rol oynadigi literatiirde belgelenmistir
(Arambewela & Hall, 2008; Lee, 2014; Souto-Otero & Enders, 2015). Bu nedenle,
{iniversite performansi ve prestijini temsil etmek igin Universite Akademik
Performans Siralamasi (URAP) puanlart kullanilmigtir. URAP puani, Tiirkiye’deki
¢ogu iiniversiteyi her yil puanladigi i¢in daha kiiresel olarak bilinen bir metrige tercih
edilmistir. QS veya THE gibi uluslararast dgrenciler tarafindan daha iyi bilinen
siralamalar tercih edilmemistir, ¢linkii bunlar yalnizca iilkedeki en basarili kurumlart
dikkate almakta ve Tiirkiye’deki tiniversitelerin ¢ogunlugunu goéz ardi etmektedir.

Ancak, literatiir, bu tiir siralamalara iiniversite kalitesini belirlemek i¢in
tamamen giivenilmemesi gerektigini belirtmektedir (Altbach, 2006; Altbach &
Reisberg, 2009; Hazelkorn, 2013) ve URAP puanlar1 daha biiyiik iiniversiteler lehine
onyargilidir (URAP, t.y.). Bu nedenle, tamamlayici de§iskenlere ihtiya¢c duyulmustur.
Yabanci 6grencilerin {iniversite 6grenim memnuniyetine iliskin yillik veri bulunmasa
da, yerel o&grenciler icin bdyle bir metrik mevcuttur. Bu nedenle, Universite
Aragtirmalar1  Laboratuvar1 (URL) tarafindan yaymmlanan Tiirkiye Universite
Memnuniyet Aragtirmasi (TUMA) raporlari, ikinci bir iiniversite diizeyi performans
gostergesi olarak kullanilmistir. Ayrica, her liniversite i¢in mevcut kontenjan orani ve

Tiirk 6grencilerin tercihleri, yerel 6grenciler i¢in ne kadar ¢ekici olduklarim
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belirlemek icin hesaplanmistir. Bu, Olgme, Se¢me ve Degerlendirme Merkezi
Bagkanligi (OSYM) tarafindan yayimlanan yillik ulusal {iniversite smav sonugclari
raporlar1 kullanilarak yapilmistir.

Ayrica, Afrikali Ogrencilerin belirli iiniversitelerde kiimelendigi algis1
nedeniyle, kurumsal politikalarin uluslararasi 6grenci hareketliligi akisin1 nasil
etkiledigini arastirmak bir zorunluluk haline gelmistir. Tiirk kurumlar1 tarafindan yillik
olarak yayimlanan i¢ degerlendirme raporlarinda basit bir anahtar kelime arama
fonksiyonu olusturulmustur. Kurumlarin politika odaklarinin etkisini tespit etmek igin
iki anahtar kelime uygun gorilmistir: biri “uluslararasi 6grenci” digeri ise
“uluslararasilagma”dir.

Van Mol & Ekamper (2016), Perez-Encinas ve digerleri (2020) ve Weber
(2024), sehir diizeyi degiskenlerin uluslararast 6grenci hareketliligini etkiledigini
bildirmektedir. Derece odakli 6grenciler icin sehir diizeyi degiskenler genellikle rapor
edilmese de, geleneksel olmayan destinasyonlara olan akislarin dogas1 hala nispeten
belgelenmemis oldugundan, bunlar1 dahil etmek faydalidir. Sehirlerin sosyoekonomik
gelisimi (SEGE), Sanayi ve Teknoloji Bakanligi (MT]I) tarafindan il¢eler hakkinda bes
yillik araliklarla yayimlanan raporlardan alinmistir. Tiirkiye, go¢ ve kademeli goc
kaynagi haline gelmistir (Diivell, 2014; Diivell, 2018; Kuschminder & Waidler, 2020)
ve sehirlerin sosyoekonomik gelisimi, 6grencilerin gog niyetini gosterebilecegi gibi, is
imkanlar1 ve yasam kalitesini de isaret edebilir. Ayrica, bir sehrin gé¢ cazibesini test
etmek icin, toplam yabanci gdcmen sayis1 Tiirkiye Istatistik Kurumu (TUIK)
verilerinden alimustir. Sehirdeki 6grenci memnuniyeti, Universite Arastirmalar
Laboratuvari tarafindan yayimlanan Ogrenci Dostu Universite Sehirleri Arastirmasi

(ODUS) raporundan alinmistir. Bu degisken, Perez-Encinas ve digerleri (2020) ve
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Weber (2024) tarafindan sosyal yasam firsatlarinin 6nemli oldugunun belirtildigi
calismalar nedeniyle dahil edilmistir. TUMA’ya benzer sekilde, ODUS da yerel
6grenci memnuniyetini rapor eder. Yabanci 6grenciler igin yillik olarak yayimlanan
bir raporun olmamasi nedeniyle, bu verinin kullanim1 uygun gortilmiistiir.

Afrikali 6grencilerle ilgili kamuoyu tartismasinin ana odak noktasi, bazi
tiniversitelerde kiimelenmeleridir. Bu nedenle, bunu test etmek icin, gecmisteki
Ogrenci sayisinin ayni liniversite-gégmen lilke kombinasyonlari iizerinde gelecekteki
ogrenci sayisini agiklayip aciklamadigini gérmek icin (z-7/)’deki degisken dahil
edilmistir. Bu diizey i¢in somiirge tarihi, igsizlik orani, Tiirkiye’nin devlet kanallarinda
yaptig1 insani yardim ¢alismalarina iliskin haberlerin sayisi gibi bir¢ok bagka secenek
degerlendirilmistir. Ancak, bu tiir arastirma sorularinin, iki tarafli {ilke hareketlerine
acikca odaklanan bir yergekimi modeli altinda degerlendirilmesi uygun goriilmiistiir.
Ayrica, diger degiskenlerin dahil edilmesiyle modelin zaten yeterince karmasik oldugu
distintilmiistiir.

1.6 Cahsmanin Onemi

Arastirma problemi, Afrika’nin hizla artan geng niifusu dikkate alindiginda
onemlidir. Diinya Bankas1 (2024) verilerine gore, Afrika bugiin yaklasik 873 milyon
0-24 yas arasi niifusuyla diinyanin en genc¢ niifusuna sahiptir. UNESCO (2024d),
Afrika’da yiiksekogretim kayit oranlarinin artmakta oldugunu ve 2004-2024
doneminde bu oranin iki katindan fazla arttigin1 bildirmektedir. Teichler’in (2017)
yiiksekogretim 6grencisi ve yurtdisina giden 6grenci oranlarinin yillardir biiyiik 6l¢tide
sabit kaldig1 iddiasina dayanarak, bu durumun 6niimiizdeki yillarda daha fazla
uluslararas1 hareketli Afrikali 68renci yaratacagi sdylenebilir. Afrikali 6grencilerin

hareketliligini hangi kurum/sehir/iilke diizeyindeki faktorlerin destekledigini gérmek,
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Afrikali 6grenci akisina dair bilingli kararlar almak isteyen politika yapicilar igin
biiylik 6nem tagiyabilir.

Ayrica, Afrikalt 6grenciler konusu, uluslararasi politika agisindan ilgi ¢ekici
bir konudur. Tiirkiye’nin resmi politikasi, Afrikali 6grencilere, taraflar arasinda
diplomatik ve ekonomik is birligine katkida bulunabilecek ve Tiirkiye’nin uluslararasi
vizyonuna hizmet edebilecek bir egitim saglamaktir (Milli Egitim Bakanligi, 2014;
YTB, 2019). Bu ¢alismanin sonuglari, aragtirmacilarin ve politika yapicilarin, Afrikal
ogrencilerin Tiirkiye’nin dis politika vizyonuna yardimci olacak sekilde dagilip
dagilmadigini anlamalarina yardimei olabilir. Ayrica, Afrikali 6grenci akisiyla hangi
faktorlerin iligkili goriindigiini 6grenmek, bolgesel merkezlere olan akigin neden
gerceklestigine dair anlayisi ilerletebilir.

Bu ¢aligma, farkli iiniversite tiirleri i¢in uluslararas: 6grenci hareketliligi (ISM)
kaliplarin1 anlamak ac¢isindan da Onemlidir. Tirkiye’deki vakif iiniversiteleri,
1980’lerde iilkedeki neo-liberal fikirler egilimleriyle senkronize olarak ortaya ¢ikan
oldukga yeni bir olgudur (Simsek, 2022). Ancak, bu kurumlarin siirdiiriilebilirligi sikca
tartisma konusudur ve vakif tiniversitelerinin taleple miicadele ettigi bildirilmektedir
(Erkut, 2018). Bu durum ilgingtir, ¢linkii 2005°ten sonra Tiirkiye’de yiiksekogretimin
kitlesellesmesine ragmen, yiiksekdgretim talebinin hala yeterince karsilanmadigi
belirtilmektedir (Giir, 2016). Bu ¢alismanin sonuglari, vakif iniversitelerindeki arz ve
talep arasindaki bu boslugun belirli bir boélgeden gelen uluslararasi 6grenciler
tarafindan karsilanip karsilanmadigini gosterebilir. Ayrica, yiikksekogretim
kurumlarmin kitlesellesmesinin uluslararas1 6grenci hareketliligini nasil etkiledigine

bakmak, bu fenomene dair benzersiz i¢goriiler saglayabilir.
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Calismanin bir diger 6nemi, 2024 yilinda Karabiik Universitesi’nde yasanan
saglik krizinden kaynaklanmaktadir; bu krizde, ¢cok sayida kayitsiz Afrikali 6grencinin
suclu oldugu diisiiniilmiistiir. Universite yonetimi ve Sehir Saglik Yonetimi bu
iddialar1 reddetmis olsa da (Anadolu Ajansi, 2024), bu fenomen bir siyasi tartigma
noktasi haline gelmistir. Sonug olarak, Tiirkiye’nin bu kadar ¢ok Afrikali 6grenciye ev
sahipligi yapip yapmamasi gerektigi, bu 6grencilerin kayit oldugu kurumlarin dogasi
ve Afrikali Ogrencilerin Karabiik ve Kiitahya Dumlupinar gibi iiniversitelerde
kiimelenmesi de tartisma konulari olmustur. Bu ¢aligmanin sonuglari, 6grenci
Ozerkligini veya Karabiik gibi vakalar1 agiklayamaz. Ancak, Afrikali 6grencilerin
tercihlerini ve iilke diizeyinde bir ag etkisinin kayitlar i¢in bir neden olup olmadigini
aciklayabilir. Ayrica, bu siyasi tartisma, uluslararas1 6grenci hareketliligine yonelik
kamuoyu tepkisi yaratmistir. Bu nedenle, Tiirkiye’de uluslararasi 0Ogrenci
hareketliligine iliskin iglerin dogru bir sekilde yiiriitiilmesi i¢in bu fenomenin
incelenmesi bir zorunluluk haline gelmistir.

Ek olarak, uluslararas1 6grenci hareketliligi genellikle 6grenci diizeyinde mikro
diizeyde incelenmektedir. Makro diizeyde yapilan uluslararasi 6grenci hareketliligi
calismalar1 genellikle tilke ve kurum diizeyinde yapilmaktadir. Sehir diizeyi
degiskenlerde uluslararas1 6grenci hareketliligini nicel olarak degerlendiren ¢ok az
calisma bulunmaktadir (6rnegin, Weber, 2023; Van Mol & Ekamper, 2016). Bu
caligma, lilke, sehir ve kurum diizeylerinde uluslararasi 6grenci hareketliligini
inceleyen kapsamli bir analiz yapmaktadir ve ornegi literatiirde yaygin degildir.
Ayrica, Tiirkiye’de uluslararasi 6grenci hareketliligini makro diizeyde degerlendiren
neredeyse hi¢ calisma bulunmamaktadir; bu c¢alisma, bu boslugu bir miktar

kapatmaktadir.
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2. Metodoloji
2.1 Calismanin Tasarimi

Bu c¢alisma, Afrika’dan Tiirkiye’ye gelen uluslararasi 6grenci hareketliliginin
(ISM) hangi faktorlerle iliskili oldugunu belirlemek i¢in iilke, sehir ve {iniversite
diizeylerinde mevcut veri setlerini kullanan bir makro korelasyon calismasi olarak
tasarlanmigtir. Mikro dilizey calismalarin daha derin iggdriiler saglayabilecegi
savunulabilirken, bu tiir caligmalar genellikle az sayida yliksekogretim kurumu (HEI)
tizerinde yapildigi i¢in genellestirilmesi zordur. Bu tiir mikro diizey ¢alismalar, ayni
zamanda incelenen kurumlarin giiclii ve zayif yonlerine yonelik onyargilara sahiptir
(Hemsley-Brown & Oplatka, 2015). Ayrica, bu tiir ¢alismalarda, 6grencilerin bir
kurumu digerine tercih etmeme nedenlerini modellemek miimkiin degildir; fakat bu,
makro diizey ¢alismalarin basarabilecegi bir seydir.

Buna ek olarak, bu caligsma, uluslararas: 6grencilerin kendi bildirdigi verilere
dayanmak yerine, 6grencilerin yaptig1 se¢cimleri modellemektedir. Kendi bildirdigi
verilere dayanan caligmalar degerli olsa da, bu tiir caligmalara olan bagimlilik iki
onemli sorunu beraberinde getirir. i1k sorun, niyet-davranis boslugudur; bu, insanlarin
bildirdigi isteklerle yaptiklari arasinda siklikla tutarsizlik olmasidir (Sheeran & Webb,
2016). Ikinci sorun, secim destekleyici dnyargidir; bu, bir kisinin bir karar1 tam olarak
nedenlerini anlamadan verebilecegi, ancak sonrasinda nedenler (iiretebilecegi
durumdur (Kafaee ve digerleri, 2021). Bu nedenle, 6grencilerin gerceklestirdigi
kararlar1 modellemek, bu tiir caligmalarin bildirmedigi sonuglar1 ortaya ¢ikarabilir. Bu,
ozellikle Tirkiye i¢in gecerlidir; ¢linkii Tiirkiye, uluslararast 6grenci hareketliligine
dair anlayisini neredeyse tamamen 6grencilerin karar alma siireglerini inceleyen mikro

diizey ¢aligmalara (6rnegin, Kondakci, 2011) dayandirmaktadir.
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Bu ¢alismada, Giris’te onerilen modele dayali olarak analiz edilen 6 veri seti
incelenmektedir: Tum tiniversiteler, vakif ve devlet tniversiteleri, 2005 Oncesi ve
sonrast kurulan {niversiteler ve arastirma {iniversiteleri. Vakif ve devlet
tiniversitelerine ayrilmanin nedeni, finansal faktorler nedeniyle bu kurumlarin farkl
kaliplar gdstermesinin beklenmesidir. Ayrica, Tiirkiye’deki vakif iiniversiteleri
nispeten yeni bir olgudur ve bu iiniversitelere iligkin uluslararasi 6grenci hareketliligi
kaliplar1 nispeten belgelenmemistir. Kurulus zamanima gore ayrimin nedeni, 2006
sonrast kitlesellesme doneminde ortaya ¢ikan daha geng tiniversitelerin farkli kaliplar
gosterip gostermedigini analiz etmektir. Ayrica, hem devlet hem de vakif
{iniversitelerini iceren arastirma {iniversiteleri (YOK, t.y.-a), Afrikali 6grencilerin en
iyi liniversiteler arasinda nasil karar verdiklerine dair ek i¢goriiler saglayacaktir.

2.2 Veri Analizi

Cok diizeyli regresyon, hiyerarsik yapidaki verileri barindirdig1 ve boyle bir
yap1 mevcut oldugunda daha dogru tahminler sundugu i¢in uygun goriilmiistiir (Maas
& Hox, 2005). Ogrenci sayilari, gonderici iiniversitelerin sehirler icinde, dgrencilerin
uyruklar1 ve yillar arasinda varyasyonu hesaba katmak icin rastgele kesisimlerle
modellenmistir. Sonu¢ degiskeni, veri yapisi nedeniyle ¢ok sayida sifir igerdiginden
ve bu nedenle asir1 dagilimli oldugundan, bu tiir verilerle daha iy1 sonuglar sagladig:
savunulan bir negatif binom model kullanilarak sonuglar tahmin edilmistir (Winter &
Biirkner, 2021). By yaklasim Weber (2024) tarafindan da benzer sekilde
uygulanmistir. Winter & Biirkner (2021) tarafindan Onerildigi {lizere, maruziyet
degiskenlerine logaritmik doniisiim uygulanmis ve bu, biiyiik 6lciide DHARMa’nin
onyiikleme testOutliers fonksiyonu tarafindan isaretlenen asir1 aykiri deger sayisinin

sorununu ¢ozmiistlir (Hartig & Hartig, 2017). Ancak, bu yaklagim vakif
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tiniversitelerinde model varsayimlartyla ilgili sorunlara yol agmistir ve bu nedenle, bir
tiniversitedeki toplam 6grenci sayisi logaritmik doniigiim yerine standartlastirilmistir.
Ayrica, yakinsama hatalari nedeniyle, mesafe kontrol degiskeni tiim modellerde
standartlastirilmistir.
3. Bulgular

Afrika’dan gelen uluslararasi 6grencilerin (IS) sayisiyla iligkili faktorler,
gbzlemlenen kurum tiiriine bagl olarak biiyiik 6l¢tide farklilik gostermektedir. Genel
olarak, iiniversite performans degiskenleri (URAP ve TUMA puanlar1) karisik bir
tablo sunmaktadir. Kontenjan doluluk oranlar1 tim modellerde tutarli bir pozitif etkiye
sahipken, URAP puani yalnizca tiim tiniversiteler ve devlet iiniversiteleri modelinde
ogrenci kayitlar tizerinde pozitif bir etkiye sahiptir; TUMA puani ise yalnizca devlet
tiniversitelerinde kiiciik bir pozitif etkiye sahiptir. Bu, tiniversite performansinin genel
tabloya bakildiginda 6nemli oldugunu, ancak bu 6nemin devlet iiniversitelerinden
geldigini gostermektedir. Bu nedenle, iiniversite performans degiskenleri 6nemli
oldugunda URAP puanimnin TUMA puanindan daha baskin bir etkisi oldugu ve
kontenjan doluluk oranlarinin tiim kurum tiirlerinde 6nemli oldugu savunulabilir. Bu,
tim modellerin URAP’1n 6nyargili oldugu iiniversite biiyiikliiglinii kontrol ettigi
gercegi dikkate alindiginda, Afrikali uluslararas: 6grenci hareketliliginin (ISM) yerel
ogrencilerin memnuniyet derecesinden ziyade URAP puani tarafindan daha fazla
etkilendigini gostermektedir. Afrikali uluslararasi Ogrenciler, kontenjan doluluk
oranlarinin tutarh kiiciik etkisiyle belirtildigi {izere, yerel 6grencilerin yliksek talep
gbsterdigi {iniversiteleri tercih etme egilimindedir. Universite politika degiskenlerine
bakildiginda, tablo {iniversite performans faktorlerine kiyasla daha az karmasiktir. I¢

degerlendirme raporlarinda “uluslararasi Ogrenci” anahtar kelimesinin ge¢mesi
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Afrikali uluslararasi 6grenci hareketliligini pozitif yonde etkilerken, “uluslar
internationalization” kelimesi olumsuz bir etkiye sahiptir.

SEGE, genel modelde kayitlar tizerinde orta diizeyde pozitif bir etkiye sahiptir.
Bu istanbul’un popiiler bir terchil olmasindan dolay1 sasirtict degildir. Ayrica,
sosyoekonomik gelisim ve ODUS puani, vakif iiniversitelerindeki Afrikali 6grenci
sayilar lizerinde giiclii pozitif etkilere sahiptir. Bunun yani sira, 2005 6ncesi kurulan
tiniversitelerde SEGE puani orta diizeyde pozitif bir etkiye sahipken, ODUS arastirma
tiniversitelerinde kiiclik bir pozitif etkiye sahiptir. Ancak, bu iki degiskenin etkisi
devlet iiniversitelerinde gozlenmemektedir; bu, devlet ve vakif {iniversiteleri i¢in
belirgin sekilde farkli kaliplar oldugunu gostermektedir. Ayrica, 2005 dncesi kurulan
nispeten kokli tiniversiteler arasinda, sehir diizeyi ongorticiiler Afrikali uluslararasi
Ogrenci sayisini daha iyi agiklamaktadir. Son olarak, devlet iiniversitelerinde yabanci
gdcmen sayis1 Afrikali uluslararasi 6grenci sayilari iizerinde negatif bir etkiye sahiptir.

Mesafe, tiim modellerde tutarli bir sekilde anlamli negatif bir etkiye sahiptir.
Ayn1 milletten toplam 6grenci sayist (t-1) yilinda, modeller genelinde giiclii etkilere
sahiptir ve bu, ag etkilerinin Afrikal1 uluslararas1 6grenci hareketliligini 6ngdrmede
yaygin oldugunu gostermektedir. Ancak, bu degiskenin etkisi vakif liniversiteleri ve
arastirma Universitelerinde ¢ok daha zayiftir.
4. Tartisma

Calismanin tiim verilere iliskin sonuglar1, Kondakci (2011) ve Cantwell (2009)
tarafindan Onerilenlerle uyumludur. Boélgesel merkezlere olan akislar, genellikle
uluslararasi 6grenci hareketliligini (ISM) agiklamak i¢in baskin liniversite diizeyi
performans faktorlerine isaret eden ve Bati iilkeleri i¢in kullanilan geleneksel ¢ekme

faktorleriyle agiklanamaz (Altbach, 2006; Altbach & Reisberg, 2009; Hazelkorn,
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2013; Arambewela & Hall, 2008). Afrikali 6grenciler sz konusu oldugunda, bu
calismanin sonuglari, bu tiir faktdrlere gelen 6grenci sayisini dogru bir sekilde tahmin
etmek icin giivenilemeyecegini, ¢linkii bu degiskenlerin yalnizca kiiglik ila orta
diizeyde etkilere sahip oldugunu ve sadece devlet tiniversitelerinde etkili oldugunu
gostermektedir. Ayrica, tiniversite diizeyi politika odaklanmasi, Afrikali uluslararasi
ogrenci hareketliligini hafif de olsa etkilemektedir. Bilgi aglari, go¢ yollar1 veya araci
kurumlar tarafindan potansiyel olarak olusturulan ag etkileri, yalnizca arastirma
tiniversiteleri dikkate alindiginda bile sehir diizeyi faktorlerin etkili oldugu tim
modellerde Afrikali uluslararasi 6grenci hareketliliginin 6nemli belirleyicilerinden biri
olarak sOylenebilir.

Kamu ve vakif Universiteleri arasinda iki farklt modelin varlig1 dikkat
¢ekicidir. Kamu tiniversitelerinde, yerel 6grenci memnuniyet puanlar ile tiniversite
akademik performansi arasinda orta diizeyde pozitif bir korelasyon bulunurken,
sosyoekonomik gelismislik ve yerel 6grencilerin sehir memnuniyeti tizerinde bir etki
gbozlenmemektedir. Vakif liniversitelerinde ise liniversite siralamalari ve yerel 6grenci
memnuniyeti bir etkiye sahip degilken, sosyoekonomik gelismislik ve yerel
ogrencilerin sehir memnuniyeti ¢ok giiclii pozitif etkilere sahiptir. Bu sonuglar,
Tiirkiye’deki Afrika uluslararast 6grenci hareketliliginin (ISM) vakif ve kamu
tiniversiteleri i¢in ayr1 ayri incelenmesi gerektigini ve bu iki {liniversite tiirliniin
neredeyse tamamen farkli modellere sahip oldugunu gostermektedir.

Kamu {iniversitelerindeki korelasyon modelleri oldukg¢a ilging bir tablo
sunmaktadir. Bu tablo, kiiresel modelle bazi benzerlikler gdstermektedir ki bu sasirtic
degildir, ¢linkii kamu tliniversiteleri vakif tiniversitelerine kiyasla ¢cok daha fazla Afrika

kokenli 6grenci barindirmaktadir. Kamu iiniversitelerinde liniversite akademik
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performansi, yerel 6grenci memnuniyetinden daha 6nemlidir ve ¢ok giiglii bir ag
etkisiyle tanimlanir. Ancak, vakif liniversitelerinin aksine, kamu iiniversiteleri, Afrika
kokenli uluslararasi 6grencilerin yiiksek hacimli akiginin nasil yonlendirildigi veya ne
tarafindan tetiklendigi konusunda, ag etkisi disinda net bir agiklama sunmamaktadir;
bu etki, tiim {iniversiteleri kapsayan modelden bile daha giicliidiir. Bu akis, yabanci
gdecmenlerin daha az tercih ettigi sehirlerde biraz daha olasi olsa da, yabanci gégmenler
icin daha az popiiler olan sehirlerin, 6grenci hareketliligi nedeniyle benzersiz gog
yollar1 olusturdugu soylenebilir.

Ayrica, Mulvey’in (2021b) Cin 0Orneginde savundugu gibi, kamu
tiniversitelerine olan bu akisin, belirli iiniversiteler tarafindan popiiler alanlarda daha
diisiik girig kriterleri ve kolay kabul siireglerinden kaynaklandigi iddia edilebilir.
Nitekim, bu argiiman, YOK *iin (2023) Karabiik Universitesi istatistiklerine bakilarak
desteklenebilir. Bu iniversite, Afrika kokenli 6grenciler i¢in oldukca popiiler bir
secimdir ve bu durum Sekil 8’de (Bolim 2) goriilmektedir. 2022-2023 egitim
doneminde, toplam uluslararas1 6grencilerin (bunlarin yaklasik yarist Afrika kokenli
ogrencilerdir) yaklasik dortte biri mithendislik fakiiltesine kayithidir; bunu, STEM, tip
ile ilgili fakiilteler ve ekonomi ile isletme fakiilteleri takip etmektedir. Benzer bir
durum, Afrika kokenli 6grenciler i¢in bir diger popiiler destinasyon olan Kiitahya
Dumlupmar Universitesi'nde de gozlemlenebilir. Gergekten de, Mulvey’in (2021a)
One siirdiigii gibi, Tirkiye ile Afrika arasindaki ekonomik baglantilar, Tiirk dilinde
yeterlilik talebi yaratmis olabilir ve bu kamu iiniversiteleri bu talebi karsiliyor olabilir.
Ayrica, Karabiik Universitesi ve Kiitahya Dumlupinar Universitesi’ne bagvurularin,
diger liniversitelerde genellikle standart bir prosediir olan standart bir sinav yerine lise

diplomastyla yapilabildigi belirtilmelidir (Karabiik Universitesi, 2024).
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Ote yandan, vakif {iniversiteleri tamamen farkli bir driintii sergilemektedir.
Sehir diizeyindeki faktorlerin cok dnemli oldugu bulunurken, iiniversite diizeyindeki
performans faktorleri anlamli degildir. Bu sasirtict bir sonugtur, ¢iinkii Tiirkiye'deki
vakif liniversiteleri tizerine yapilan literatiir, ISM'nin egitim kalitesine vurgu yaptigini
gostermektedir (Tekelioglu ve digerleri, 2012). Ayrica, yerel Ogrencilerin vakif
tiniversitesine kaydolma kararinda akademik kadronun kalitesine vurgu yaptigi
gdzlemlenebilir (Aydin, 2013; Aydm & Bayir, 2016; Ozgiiven, 2011). Ancak, daha
yakindan incelendiginde, bu calismalarin nispeten koklii ve daha eski vakif
tiniversiteleri tizerinde yapildig1 goriilmektedir. Sekil 9'dan (Boliim 2) goriilebilecegi
tizere, Afrikali 6grencilerin, genellikle vakif {iniversiteleri ortalamasinin altinda
URAP veya TUMA puanlarina sahip, Nisantasi, Altinbas ve Gelisim gibi nispeten yeni
kurulmug vakif iiniversitelerine yogunlastigi goriilmektedir ki bu durum siiphesiz
sonugclar etkilemistir.
4.1 Politika icin Cikarimlar

Calismanin sonuclarindan hareketle, Tiirk hiikiimetinin yumusak gii¢
hedeflerine yonelik bir elestiri yapmak miimkiindiir. Afrikali uluslararas1 6grenci
hareketliliginin (ISM) ¢ogunlugu, egitim dili Tiirk¢e olan ve adaptasyonu oldukc¢a zor
olabilen arastirma dis1 iiniversitelerde yer almaktadir. Ayrica, devlet liniversitelerinde
Afrikali uluslararast 6grenciler, Tiirkiye’nin kiiltiirel merkezlerinde veya gelismis
sehirlerinde bulunmamaktadir. Bu tiir ortamlarda, Afrikali 6grenciler Tiirk toplumuna
sinirli bir entegrasyon yasayabilir; bu, onlarin Tiirkiye icin kiiltiirel elgiler olarak
hizmet verme potansiyellerini azaltabilir ve Tiirk hiikiimetinin ulasmay1 hedefledigi
yumusak gilic hedeflerini zayiflatabilir. Dahasi, bu iiniversitelerdeki 0grenci

yogunlugu, ag etkisiyle belirtildigi lizere, Afrikali 6grencilerin Tiirk kiiltiiriine ve
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diline entegre olma ihtiyacini baypas eden topluluklar olusturabilecegi bir esige
ulasabilir. Bunlar Afrikali 6grenciler i¢in mutlaka zararli olasiliklar olmasa da, Tiirk
YOK’ii bu sonuglar 1siginda bazi hedeflerini yeniden degerlendirmek zorunda
kalabilir.

YOK ’iin uluslararas1 6grenci sayisinda artisa odaklanmasi da bazi endiseleri
beraberinde getirmektedir. Universite diizeyi faktorler genellikle Afrikali uluslararasi
ogrenci hareketliligi i¢in zayif 6ngoriiciilerdir ve URAP genellikle anlamli bir etkiye
sahip degildir. Devlet iiniversitelerinde anlamli bir pozitif etkiye sahip olsalar bile, bu
etki yalnizca kii¢iik ila orta diizeydedir ve arastirma liniversiteleri devlet modeli disina
alindiginda bu etki ciddi sekilde azalir. Bu, cogu yiiksekdgretim 6grencisinin arastirma
dis1 devlet iiniversitelerine kayitl oldugu diisiiniildiiglinde 6nemlidir. Bu nedenle, bu
akisin Ozellikle akademik olarak rekabet¢i olmayan ve “uluslararasilagma” anahtar
kelimesiyle negatif bir iliskiye sahip olan yiiksekdgretim kurumlarina yoneldigi
savunulabilir. Dolayistyla, bu kurumlarin hem uluslararasilagma hem de egitim kalitesi
acisindan bu tiir bir akisi desteklemeye hazir olmamasi oldukca olasidir. Afrikali
ogrenciler muhtemelen adaptasyon konusunda zorluk ¢ekecek ve aldiklar1 egitimden
memnuniyet dereceleri beklenenden daha diisiik olabilir. Bu ¢ikarim, Tiirkiye’deki
uluslararasi 6grencilerle ilgili rapor edilenlerle uyumludur (Aras & Mohammed, 2018;

Tok, 2023; Yilmaz, 2018).
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