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ABSTRACT

WOMEN’S CONFRONTATION TO SEXISM: UTILIZING THE CONFRONTING
PREJUDICED RESPONSES MODEL AND THE THEATRE OF THE
OPPRESSED METHODS FOR PRACTICING CONFRONTATION

KAYA, Sila
M.S., The Department of Psychology
Supervisor: Assoc. Prof. Dr. Leman KORKMAZ

September 2025, 130 pages

Sexism is a detrimental issue that permeates various areas of women’s lives. One of
the effective ways of combatting sexism is confrontation which has been shown to
diminish future prejudiced behavior of perpetrators, increase well-being of the targets
and help set new norms for a less prejudiced environment. Current thesis utilized the
Confronting Prejudiced Responses (CPR) Model with five steps: determining that the
witnessed response is prejudiced, assessing the urgency of confronting, feeling
personal responsibility to confront, deciding how to respond and taking action. The
CPR scale, developed in line with the recommendations of this model, was adapted
to Turkish in the first study, which revealed three subfactors: Detection and
Emergency, Cost, Responsibility and Action. Building on this framework the thesis
developed a four-week intervention program in the second study using Theatre of the
Oppressed methods, coined by Augusto Boal, which use interactive drama
techniques to explore and challenge social oppression, to help women practice
different responses to sexism. A total of 29 participants (Mage = 23.48, SD = 4.12)
took part in the program. Using the adapted CPR Scale and the Self-Silencing to
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Sexism Scale (SSTS), participants’ progresses were assessed. Wilcoxon signed-rank
tests revealed significant increases for the CPR subfactors, indicating the
effectiveness of the intervention in enhancing women’s capability to confront
sexism. Semi-structured interviews held with participants further supported these
findings, highlighted the positive outcomes of the intervention and provided valuable

suggestions for future implementations.

Keywords: Confrontation, Sexism, Theatre of the Oppressed, Intervention Program
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KADINLARIN CINSIYETCILIKLE YUZLESMESI: YUZLESME PRATIGI
YAPMAK ICIN ONYARGILI TEPKIiLERLE YUZLESME MODELINI VE
EZILENLERIN TIYATROSU YONTEMLERINI KULLANMAK

KAYA, Sila
Yiiksek Lisans, Psikoloji Bolimii
Tez Yoneticisi: Do¢. Dr. Leman KORKMAZ

Eyliil 2025, 130 sayfa

Cinsiyet¢ilik, kadinlarin hayatlarinin gesitli alanlarina niifuz eden ciddi bir sorundur.
Cinsiyetcilikle miicadele etmenin etkili yollarindan biri, faillerin gelecekteki
Onyargili davranislarini azalttii, Onyargiya maruz kalan kisilerin iyilik halini
artirdigr ve daha az onyargili bir ortam ic¢in yeni normlar olusturmaya yardimci
oldugu gosterilen yiizlesmedir. Mevcut tez, bes adimli Onyargili Tepkilerle
Yiizlesme (OTY) Modelini kullanmis olup model; tanik olunan tepkinin nyargili
oldugunu belirleme, yilizlesmenin aciliyetini degerlendirme, yiizlesmek i¢in kisisel
sorumluluk hissetme, nasil tepki verecegine karar verme ve harekete gecme
adimlarm icermektedir. Bu modelin énerileri dogrultusunda gelistirilen OTY 6lgegi,
ilk calismada Tirk¢eye uyarlanmis ve Tespit ve Aciliyet, Bedel, Sorumluluk ve
Aksiyon olmak tizere ii¢ alt faktor ortaya ¢ikmistir. Bu gergeveyi temel alan tezde,
ikinci ¢aligmada dort haftalik bir miidahale programi gelistirilmistir. Program,
Augusto Boal tarafindan ortaya atilan ve etkilesimli drama tekniklerini kullanarak
toplumsal baskiyr kesfetmek, sorgulamak ve ona karsi c¢ikmak igin gelistirilen

Ezilenlerin Tiyatrosu yontemlerinden yararlanarak, kadinlarin cinsiyetgilige karsi
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farkli tepkiler gelistirmelerine yardimci olmayr amaglamistir. Programa toplam 29
katilimc1 dahil olmustur. Katilimeilarin yas ortalamasi Ort = 23,48, SS = 4,12’dir.
Uyarlanmis OTY Olgegi ve Cinsiyetcilige Karsi Kendini Susturma Olgegi (CKKS)
kullanilarak katilimcilarin ilerlemeleri degerlendirilmistir. Wilcoxon isaretli siralama
testleri, OTY alt faktorleri icin Snemli artiglar ortaya koymus ve miidahalenin
kadinlarin yilizlesme kapasitelerini artirmadaki etkinligini gostermistir. Katilimcilarla
yapilan yar1 yapilandirilmis goriismeler de bu bulgular1 desteklemis, miidahalenin
olumlu sonuglarimi1 vurgulamis ve gelecekteki uygulamalar igin degerli onerilerde

bulunmustur.

Anahtar Kelimeler: Yiizlesme, Cinsiyetcilik, Ezilenlerin Tiyatrosu, Midahale

Programi
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To all women resisting oppression
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CHAPTER 1

INTRODUCTION

“Why didn’t you say something?” “You should have reacted before” “It’s not that
serious, don’t make it a big deal” “It is not your place to react” “It’s too risky to
confront them” is what a majority of women hear from others or think to themselves
when they experience discrimination. Many women face an internal struggle between
the urge to respond and the social and psychological barriers that make confrontation
to sexism difficult (Becker et. al., 2014). To detect discrimination when it happens,
to take the considerations of emergency and risk and to decide to take action are all
challenging processes for targets of discrimination. To grasp the underlying reasons
for such struggles, the various forms of sexism and how it manifests in the daily lives

of women should be reviewed.

In the context of Tiirkiye, sexism has continued to permeate women’s lives and
sexist attitudes towards women are still prevalent and normalized (Sunar, 2020).
Although the awareness of the detrimental effects of sexism has increased, women
still often apt to stay silent in the face of sexism, due to the fears of social backlash,
doubts of the effectiveness of confrontation or systematic justification of sexist
ideologies (Aydin & Yildiz, 2019). However, within these contexts, confronting
prejudice is crucial in many ways regarding breaking the silence towards
discrimination, challenging the perpetrators’ prejudiced views, generating positive
feelings for the target and reshaping biased social norms for the bystanders (Czopp et
al., 2006). Hence, this thesis will focus on adapting an assessment method regarding
confronting sexism and creating an intervention program that helps women practice
confronting sexism, as there are limited numbers of such applied efforts, especially
within Turkish literature. To theoretically align the aim of the study to the

confrontation literature, Confronting Prejudiced Responses Model (CPR) by
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Ashburn-Nardo et al. (2008) will be utilized. The model briefly explains the five
steps in the confrontation process as: detecting the discrimination, evaluating the
emergency of the situation, taking responsibility to confront, knowing how to
respond and taking action. This model helps to conceptualize the confrontation
process of individuals and is a useful guide to assess where the intervention can be
most effective. For instance, Ashburn-Nardo and Karim (2019) emphasise the
importance of having practice of challenging discrimination in order to be able know

how to act in varying situations so that individuals are more ready to take action.

On this objective, current thesis consists of two main studies. First study concerns the
adaptation of the original Confronting Prejudiced Responses Scale by Ashburn-
Nardo et. al.’s (2014) into Turkish and to sexist situations which will be used to
assess individuals’ confrontation tendencies. In the second study, Theatre of the
Oppressed (TOP) methods by Boal (1985) are utilized to design and implement an
intervention program that aims to provide practice for women’s confrontation to
sexism, open a safe space where women can discuss sexist situations they experience
and analyse the discriminatory social structures. Boal’s techniques aim to create
exercises that imitate real-life experiences to be intervened on the stage within a
discriminated against group, so that individuals are empowered to bring about
change in the society by generating alternative ways of responding to oppression
(Puvaneyshwaran, 2024). Following this brief introduction, the thesis will present an
overview of sexism and its types including ambivalent sexism, explain its effects on
women’s lives and their tendency to silence themselves due to several social and
relational reasons. Next, the confrontation literature will be reviewed along with the
Confronting Prejudiced Responses Model and its steps explaining the confrontation
process. Finally, Theatre of the Oppressed will be examined along with its potential
for creating drama-based methods in relation to confronting sexism, with example

implementations from Tiirkiye and other international contexts.

1.1. Sexism

Sexism is the pervasive and impairing discriminatory treatment a person receives

based on their gender (Swim & Hyers, 2009). It is a system of beliefs, attitudes and
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behaviors that induce prejudice and inequality, predominantly against women. By
objectifying, belittling, ridiculing; by deeming women as weak and in need of
protection, by causing physical, mental and social harm, sexism manifests itself in
many forms for women, creating significant barriers throughout their lives (Lewis,
2017). Although originally based on the perceived differences between biological
sexes of male and female, sexist ideologies transcend the biological essentialism and
indoctrinate how social behaviors and roles should be shaped according to
individuals’ gender (Petterson & Sutton, 2018). Hence, it encompasses most, if not

all areas of women’s experiences (Kelley & Gilbert, 2023).

In the workplace, women are not seen as capable as their male counterparts. They do
not get promoted or receive a pay raise as much as men, even though they are
qualified and competent (Farsia, 2024). They often hit systematic barriers in their
career journeys due to stereotypes, harassment and psychological as well as physical
abuse (Liu, 2024). These examples, and many more demonstrate the sexism deeply
rooted in the structural systems of the professional world, which hinder women’s
professional growth (Busygina et al., 2019). Similarly in education, girls and
women'’s talent, intelligence and success are disregarded. They are often discouraged
from pursuing STEM fields simply because these fields are not suited for the
feminine societal roles (Ara, 2021). Girls face stereotype threat where they perform
worse than they actually would when faced with negative beliefs towards their
performance, they are subjected to strict dress codes in schools regarding the
objectification of their bodies, and are often left behind from education due to
poverty, religious beliefs, child marriage or extreme patriarchal ideologies (Nguyen
& Ryan, 2008). This inequality in accessing education sets girls and women behind
in economic and career-wise advancement, limiting their freedom for social
empowerment and participation, perpetuating the cycle of discrimination (Kuteesa et
al., 2024).

The injustice that is well ingrained in the work and education systems extend into
women’s personal lives as well. In close romantic relationships, women experience
this oppression on a much more intimate and overwhelming scale (Hammond &

Overall, 2017). When involved in a heterosexual romantic relationship, women often
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report having to undertake almost all of the emotional and domestic labour, feeling
insecure about their appearance, losing their own autonomy to better adapt to their
partner’s lives (Schifer, 2008). In intimate relationships, women are more easily
exposed to gaslighting, which refers to the emotional manipulation that alters an
individual's perspective and causes self-doubt, confusion, interdependence and low
self-esteem (Sengkey & Illahibaccus-Sona, 2024). The goal of gaslighting from an
ill-intentioned partner is to take control of the relationship and their partner’s
decisions, which creates a cycle of abuse that perpetuates isolation and self-silencing
for the victim that cuts the ways of reaching social support (Ciabatti et. al., 2024).
Within a heterosexual relationship, the normative gender roles become solid
expectations from partners that are requisites of attachment (Fisher & Hammond,
2019). For example, men expect women to be nurturing and caregiving in the
relationship, tending to the emotional, physical and sexual needs of the men and to
adhere to their decision-making because it is their duty to do so. Men might expect
women to be sexually available primarily for their gaze, often accompanied by
expressions of intense jealousy related to their partners’ social environment and
behaviour, friends or clothing choices. Studies reveal that in a heterosexual
relationship where men endorse sexism over their partners (e.g. being overprotective,
expecting women to be submissive and self-sacrificing) women adapt to the
expectations of their partner and later on exert similar sexist attitudes for the stability
of the relationship against their own well-being (Alba et. al., 2024). These sexist
dynamics when forming intimate relations create inequality within a romantic
relationship that takes up most of women’s personal lives. As can be seen, sexism
operates in many areas of women’s lives. To better understand how sexism
permeates different aspects of women’s lives, examining theoretical distinctions and
definitions of various forms of sexism is useful to draw a framework that can capture

the effect of such discrimination.

1.1.1. Ambivalent Sexism

The widespread presence of sexism entails the existence of various forms of its
manifestations. Scholars have defined multiple types of sexism exerted onto women

over the course of this discrimination’s investigation. For example, Swim and
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colleagues differentiate between traditional and modern sexism (Swim et. al., 1995),
where traditional sexism refers to the “old-fashioned” attitudes towards males and
females and pungent distinction of gender roles that individuals should abide by
(Swim & Cohen, 1997) and modern sexism refers to the ideas that deny the existence
of sexism in the present times. People who exhibit modern sexist attitudes do not
ignore the fact that discrimination based on gender have existed for a long time in the
past, however they believe that modern societies have overcome sexism and have
reached equal rights for both genders. Apart from many definitions of different types
of sexism in the literature, in this thesis, Ambivalent Sexism will be used for the
measurement tool that will be adapted based on the CPR model.

Ambivalent Sexism coined in by Glick and Fiske (1996) which refers to the
contradicting discriminatory attitudes, beliefs and behaviours a prejudiced individual
holds towards women. They differentiate between the hostile, offensive, covert and
easy to detect forms of everyday sexism and seemingly benevolent, more subtle and
hard to identify forms. Firstly, they define Hostile Sexism (HS), as the blatant
negative evaluations and remarks that operate against women’s benefit. It involves
depicting them as trying to control men with their sexuality, fool people with
feminist ideas to gain advantages, or portraying them as complainers of minor
inconveniences when in reality it is detrimental discrimination that women are
complaining about (Glick & Fiske, 2018). Hostile sexism “needs little explanation”
as Glick and Fiske (2018) states, it consists of obvious malign intentions that are
based on patriarchy and its firm beliefs of male dominance. In their Ambivalent
Sexism Scale, items such as “Most women fail to appreciate fully all that men do for
them.” and “Once a woman gets a man to commit to her, she usually tries to put him
on a tight leash.” also highlight the hostile sexism’s idea of men’s benevolence
towards women and women’s disregard toward this benevolence (Glick & Fiske,
1997). The hostile sexism dimension of the scale further focuses largely on female
sexuality and how it can be used against men, as they are highly attracted to such
qualities in women, which creates a liability for men. In this respect, hostile sexism is
highly related to the sexual objectification of women and how they chose to express
and experience their sexuality. Study by Harsey and Zurbriggen (2021) suggests that



adapting hostile sexist views significantly predicts individuals’ endorsement of

sexually objectifying views of women.

Benevolent sexism (BS) on the other hand, is related to the seemingly positive
treatments that on the surface might have prosocial or intimacy-seeking intentions,
yet have underlying connotations that serve to strengthen and maintain overall male
dominance (Glick & Fiske, 2001). In benevolent sexist views, women are put into
traditional gender roles where their assumed weakness requires protection that only
men can provide, their fragile existence ensures men’s usefulness. This idea that
women should be protected by men, and men are not complete without the attention
and love from women reassures heteronormative standards that bind women to
behaviors of being emotional and domestic care-givers of their partners (Shnabel et.
al., 2015). Benevolent sexist ideas are often presented, coated with affirmations of
affection and endearment, concealing the expectation that only women who embrace
conventional roles will be socially accepted and rewarded. In the Ambivalent Sexism
Scale (Glick & Fiske, 1997), BS is measured with items such as “Women should be
cherished and protected by men.” and “No matter how accomplished he is, a man is
not truly complete as a person unless he has the love of a woman.” which captures
the essence mentioned above. Additionally, Glick and Fiske (2001) emphasize that
BS also entails treating women as morally superior and pure, as having a better sense
of culture and good taste; all of which would seem as thoughtful compliments.
Contrary to how pleasant these ideas sound, they put women on a high pedestal and
make it easier for them to be blamed if they derail from a path that is drawn so
rigidly around traditional gender roles. The compliments of morality and purity
become societal norms to be abided by. The overall promise of protection from men
is posited as for the benefit of women’s own well-being when in reality they lay the

foundations of restricting women’s social agility (Moya et. al., 2007).

Ambivalent Sexism then, refers to the concepts of hostile and benevolent sexist ideas
and attitudes existing together in such a way that compliment and foster each other. It
creates this paradox that sexism entails where the hierarchical view of sexes creates
structural power differences and oppression, and at the same time having the
heteronormative aspect of codependency between sexes, especially for romantic
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relations (Bareket & Fiske, 2023). Researchers have highlighted that hostile and
benevolent sexism to be highly correlated with each other, although BS was found to
predict positive ascriptions of women such as warm, tender, sensitive, and HS was
found to predict negative ascriptions of women such as jealous, sly, touchy (Glick et.
al., 2000). Having contradictory valences to the attributions towards women
generates the ambivalence, however this ambivalence may not target the same
subtypes of women. Studies suggest that holding HS beliefs predicts the negative
evaluations towards non-traditional subtypes of women (e.g., feminist, career-
oriented) whereas endorsing BS beliefs predicts positive evaluations towards
traditional subtypes of women (e.g., caregiver, housewife, helpful) (Gaunt, 2013;
Robnett et al., 2012). These findings emphasize how Ambivalent Sexism serves to
accentuate what is desirable and not desirable for women to be, in the society. It acts
as a reward and punishment system where women who deter from or challenge being
a “moderate” woman are punished, receive negative reactions and are overall
disliked as related with HS whereas women who confirm to and comply with
idealized characteristics of traditional women under the patriarchal ideologies are
rewarded with sympathy, protection from men and inclusion (Bareket & Fiske, 2023;
Hebl et. al., 2007). This cycle of ambivalent treatment towards women oppress them
into constrained roles that are below their competence in work life or education and
confine them into unhealthy and detrimental relationships (Sakalli-Ugurlu &
Beydogan, 2002; Sakalli-Ugurlu, 2010; Salerno & Phalen, 2019). Once the social
norms of being virtuous and pure are set under the rationale of BS, women who are
deviants of such norms are also more easily blamed for the sexism or violence they
are subjected to (Masser et al., 2010; Pedersen & Stromwall, 2013; Viki & Abrams,
2002). HS is also associated with justification of violence and discrimination of
women and exonerate the perpetrator’s actions (Angelone et al., 2015; Persson &
Dhingra, 2021). By this way, sexism, especially ambivalent sexism, puts the
responsibility on women to protect themselves against prejudice and normalizes the
impairing actions of perpetrators. Hence, trying to confront and resist ambivalent
sexist ideas are challenging due to contradicting valences assigned to women’s roles
and the risks of being perceived as less warm or non-traditional, a penalty that only

women face according to studies (Becker et al., 2011; Schiralli & Chasteen, 2024). In



conclusion, ambivalent sexism serves to hold women accountable if they do

something that goes against the ideal standards of patriarchy.

1.1.2. Consequences of Sexism for Women

Uncovering and labeling these diverse forms of sexism should raise concerns for the
targets of such vigorous discrimination and is crucial for taking precautions against
them. While women are subjected to sexism in many forms, their mental, physical
and social well being are significantly impacted (Fisher & De Mello, 2014). Fischer
and Holz (2010), through their model, indicate that women who reported more
frequent sexist events showed less belief that the world is just for them and this lower
belief in a just-world predicted less perceived control. They also demonstrate that
decreased perceived control predicted higher levels of anxiety and depression, along
with lower levels of overall well-being. Swim et. al. (2001), through three diary
studies, investigated the impact of sexist incidents on women and concluded that
discriminatory behaviors and comments they faced negatively affected their well-
being through increased anger and depression and decreased self-esteem. Oswald et.
al. (2019), in their article developing the Experiences with Benevolent Sexism, have
found that the sub-factors of benevolent sexism; Schedule of Sexist Events (which
refers to the frequency of the sexist events experienced) and Protective Paternalism
are negatively associated with women’s self-esteem and psychological well-being
while positively associated with self doubt. Research also suggests that individuals
tend to overestimate the negative effects of hostile sexism on women while
underestimating the negative effects of benevolent sexism, which can prevent targets
of discrimination not being able to reach emotional or social support they need to
overcome harm to their well-being (Bosson et. al., 2010). Additionally, Berg’s
(2006) study reveals a moderately strong relationship between women’s everyday
sexism experiences and their post-traumatic stress disorder (PTSD) scores, offering
to extend what the disorder entails specifically for women and the inclusion of
stressors of being the targets of perpetual discrimination. Congruently, Hurst and
Beesley (2012) through their research demonstrated the mediating role of self-
silencing between recent and life-time sexist events and psychological stress in
women. In another perspective, Homan (2024) discusses the consequences of
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structural sexism on women’s health, highlighting the physical effects of perceived
gender discrimination and harassment such as anxiety, gastrointestinal symptoms and
functional disparities. They also point out how sexism shapes the health system in a
way that women encounter physician bias, receive less accurate diagnosis and
research about health are mainly done using male participants, leading to the

women’s health issues being disregarded.

1.1.3. Self-Silencing to Sexism

In the face of all these negative consequences to being targets of sexism, self-
silencing is a cognitive and behavioral form of strategy that women adopt in order to
avoid undesirable consequences of confronting (Hurst & Beesley, 2012). Self-
silencing to sexism refers to the way women defer from speaking against the
discrimination they detect. First coined by the Jack in 1991, silencing the self for
women highlighted the process by which women suppress their voices and desires to
preserve intimate relationships, which then the author linked this restriction to
depression in women (Jack, 1991). This first description in the literature opened the
way for other theoretical inquiries regarding self-silencing in individuals. For
example, Swim et. al. (2010) defined the Ask, Answer, Announce Model where the
first stages are to do with the detection of a discriminatory event. If an individual
asks themselves whether the incident is sexist or not and sufficiently identifies and
answers the situation to be discriminatory, the last stage determines whether they will
speak about it or not. Depending on a number of situational and individual factors,
individuals may choose to be silent despite being aware of the discrimination (Ayres
et. al., 2009). For women, these factors derive from traditional gender roles imposed
on them and their beliefs about how they should maintain their relationships and state
of affairs (Jack, 1992). Authors stated several reasons as to why women choose to
self silence; women are often prone to let their outer selves to be defined by external
norms, they are inclined to restrain their thoughts and feelings in order to avoid any
tension in their relationships, they accept the fact that what they show outside and
how they feel inside are in conflict most of the time so that they fit into the expected
feminine roles. In the same vein, Cramer et. al (2005) also found that higher

masculinity to be associated with lower self-silencing which emphasizes the
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gendered expectation difference in self-silencing tendencies. Akarsu and Sakalli
(2021) demonstrated in their study with a Turkish sample that women who had
higher scores on the benevolent sexism scale and the devaluation of women in the
family were more inclined to remain silent to sexist personal experiences, showing
the effects of external cultural and familial factor of self-silencing tendencies.
Although self-silencing behaviors help women avoid certain adversities at the
individual level in the short-term, by not responding to prejudiced remarks and
remaining silent, puts their mental health at risk and further entrenches gender-based
inequalities in society and their relationships (Maji & Dixit, 2018). Self-silencing
acts as a restrictive relational strategy that involves removing certain important
aspects of the self in efforts to maintain relationships which induces psychological
distress that may become acute as a consequence of constant exposure to sexist life
events (Hurst & Beesly, 2012). Thus, both experiencing sexism and remaining silent
although realizing that the prejudice is harmful, acts as a doubling effect and
amplifies the psychological detriment. As a more severe outcome, it was shown that
self-silencing mediates the relationship between rejection sensitivity (which refers to
individuals’ anxious expectancies and overreactions to being rejected) and intimate
partner violence, suggesting that self-silencing may serve as a risk factor rather than
a direct cause. A review article on women’s mental and physical health related with
self-silencing by Maji and Dixit (2018) reveals associations among self-silencing and
many mental health issues such as depression, eating disorders and premenstrual
distress. Moreover, self-silencing tendencies have been associated with physical
disorders and their higher vulnerability among women, less effectiveness of the
treatments for those disorders such as cancer, and gastro-intestinal illnesses related
with greater stress and anxiety. Authors highlight that self-silencing also has
detrimental effects for women outside of the contexts of interpersonal relationships,
expanding to many areas of their life in general, including serious implications to
their physical health. One such area is online platforms which sexism also permeates.
Ortiz’s (2024) qualitative study involving interviews with 33 young women about the
sexism issue online demonstrates that women calculate and navigate their responses
and representations on online platforms as they do offline. Findings include women’s

unwillingness to participate in and withdrawal from feminist discourses online,
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understanding of how their silence towards online sexism reflects the same processes
underlying their silence offline considering the risks of backlash and entrenched
structural inequalities. To counter this perspective, evidence suggests that women
with stronger commitment to social change showed lower self-silencing, and
commitment to social change acted as a buffer against negative effects of self-
silencing to sexism, which highlight the necessity of interventions that may help to

foster such commitment (Watson & Grotewiel, 2016).

Such examples self-silencing which function as psychological mechanisms that
maintain sexism and perpetuate further discrimination underscore the need for urgent
and effective ways of targeting and challenging sexism. Through the years, there
have been efforts to counteract sexism on educational, institutional, and legal levels
with the help of the academic literature and its findings. Such efforts in various
contexts include organizational level informational interventions in the workplace
(Cundiff et. al., 2014), underscoring the relevance of participation to collective action
(Radke et. al., 2016), constitution of legal recognition of sexism in law (S¢kowska-
Koztowska et. al., 2022) or highlighting the importance of men’s allyship (Drury &
Kaiser, 2014). In the second study of the current thesis, it will be examined whether

the designed intervention program will reduce women’s self-silencing tendencies.

1.1.4. Confronting Sexism

Given that self-silencing defines women’s tendency to suppress their voices in the
face of sexism, confrontation becomes an essential counteracting method to combat
sexism. Confrontation refers to any act that acknowledges prejudice and challenges it
by showing disagreement or discontent with the perpetrator or the act itself (Gulker
& Monteith, 2013). Confronters can use different approach styles when confronting
the perpetrator such as angry, educational, or indirect as in Foster’s (2013) study, or
humorous or more serious confrontations as studied in Woodzicka et. al.’s (2020)
research, and lastly, adding onto the previous literature by creating the Prejudice
Confrontation Styles Scale, Chaney and Sanchez (2022) identify five different styles;
educational, argumentative, help-seeking, empathy and humor. Still, aggressive/non-
aggressive, verbal-nonverbal, assertive/non-assertive styles can be listed in addition
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to many ways of confronting prejudice. To use which confrontation style and when
depends on the situation and the position and motivations of the target. For example,
Mallet and Melchiori (2019) suggests in their model that the target’s goal to be liked
may lead them to ignore the perceived discrimination and goal to be respected may
elicit behaviors that challenge the prejudice by confronting. Furthermore, taking the
social identity perspective on women’s confrontation may highlight how women
consider the risks and consequences of confronting in their desired way compared to
the actual response they performed, showcasing the issues of confrontation not being
cost-effective or women’s concerns about opting out of the social norms of staying
silent and being polite (Brinkman et. al., 2011). Behind these considerations lies the
risk to be evaluated as aggressive, self-centered and less warm (Becker et. al., 2011;
Drury & Kaiser, 2014). Although there lie negative consequences to confronting
prejudice, research suggests that confrontation can have positive effects on the
target’s well-being, life satisfaction and sense of efficacy. For example, in a diary
method study where women reported their confrontations to sexism, they showed
greater well-being in the beginning of the study by using indirect confrontations
(Foster, 2013). However, towards the end of the 28-day experiment, their records
suggested that the anger strategy in confronting prejudice was correlated with higher
well-being in women’s experiences. Gervais et al.’s (2010) study also reveals that
when exposed to a sexist situation, women’s confrontation of the perpetrator by
publicly rating that the statement by the perpetrator was problematic was found to be

positively associated with competence, self-esteem, and empowerment for women.

Apart from the positive connotations to the target, confrontation can help to eliminate
prejudiced behavior of perpetrators and elicit compensatory behaviors which help to
positively influence intergroup and interpersonal relationships between targets and
perpetrators (Mallet & Wagner, 2011). Similarly, Czopp et. al. (2006) tested and
indicated that prejudiced perpetrators were less likely to express stereotypic
responses and has reported less prejudiced attitudes later on, following confrontation
regardless of how hostile the confrontation was or whether the confrontee was
ingroup or outgroup. In the context of bystanders, witnessing confrontation to
prejudice conveys that such prejudiced behaviors are not appropriate and may help to
create injunctive norms promoting non-discriminatory attitudes (Czopp, 2019).
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Although there are many positive outcomes to confrontation, and high willingness to
confront prejudice from targets, there are discrepancies between people’s intentions
to confront and actual confrontation behaviors (Kawakami et. al., 2019). Research on
predicted and actual responses to prejudice reveals that individuals often
overestimate their future reactions to prejudice by predicting that they will confront a
prejudiced behavior, when in fact, they do not show signs of disagreement verbally
or even physically as much as predicted (Swim & Hyers, 1999). Several factors
contribute to this discrepancy in individuals’ behavior such as social costs including
being seen as a complainer (Gulker et. al., 2013), not being able to recognize varying
forms of prejudice as bias that needs to be challenged (Dovidio et. al., 2002), and not
being able to apprehend the offensiveness and detrimental effects of the prejudice
(Woodzicka et. al., 2015) where usually people perceive sexism as less extreme than

racism.

1.1.5. Confronting Prejudiced Responses Model

Ashburn-Nardo et. al. (2019), in their Confronting Prejudiced Responses (CPR)
model, identifies and describes five steps to understand whether and when people
confront prejudice and discrimination (see Figure 1). The researcher have proposed
the model, drawing on and sharing similar processes as Darley and Latané’s (1968)
Bystander Intervention Model which is closely parallel.

1. 2. 3. 4, 5.
Detecting Prejudice  Evaluating the Taking Responsibility ~ Deciding Taking Action
. Emergency How to Respond
Being able to detecta How much responsibility
prejudice in asituationis  Not every prejudiced does the target take Choosing in which way
the first step in situation may give the depends on the ingroup one will confront the
confronting it. Targets same impression of bystanders and existence of ~ prejudice is stated to be
may not be aware of emergency on the targets  guthority figures in the the hardest step as it
various types of such as prejudiced environment as well as requires practice.
discrimination and their covered as humor. It one’s own motives.
impairing effects. attects the likelihood to
confront.

Figure 1. Steps of the CPR Model

First step is to be able detect discrimination when it occurs, which can be hard for

some targets of prejudice as they may not be aware of certain subtle types of
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discrimination or may not be inclined with the impairing effects of blatant forms of
prejudice (Nier & Gaertner, 2012). The second step has to do with the evaluation of
the situation as ‘emergency’, meaning the target interprets the behavior or the action
as harmful to themselves or to their ingroup as a whole. For instance, in the case of
prejudiced remarks in the guise of humor and jokes, targets may undermine the
damage and not be able to detect the seriousness of the comment (Bill & Naus,
1992). The third step in people’s decision to confront prejudice in the CPR model
concerns the target's perception of responsibility to act against the experienced
prejudice. The existence of ingroup members in the environment or an authority
figure has been found to be sufficient to decrease the feelings of responsibility for the
ingroup target, resulting in less confrontational actions (Ashburn-Nardo et. al., 2014;
Swim & Hyers, 1999).

After detecting the discrimination, evaluating it as an emergency and taking the
responsibility to confront, next step in the CPR model is for confronters to choose in
which way they will approach the perpetrator which is where potential confronters
fail to develop an appropriate response, acting as a barrier to confrontation (Ashburn-
Nardo et. al., 2008). Besides the reasons of having varying confrontation goals,
having greater experience of facing prejudice increasing the likelihood of
confrontation and reacting in a short time to not contemplate challenging actions,
Ashburn-Nardo and Karim (2019) point to the cruciality of practice. Engaging in
exercises of prejudiced scenarios and confrontation tactics can equip individuals with
tools and experience to have the courage to confront in real life and might show the
impact and importance of confrontation in creating social change by changing
perpetrator behavior and posing as a positive example for bystanders. As an example,
for such intervention targeting practice of displays of prejudice, Plous (2000) had
students play out scenarios alternatingly taking the roles of perpetrator, target or the
bystander and engaging in active generation of effective responses to the expressed
prejudice in each scenario. Their study highlights the effectiveness of practice in
increasing confronting prejudiced responses by providing self-esteem and readily
accessible strategies for students. Later, Lawson et. al. (2010) used similar role-
playing exercises for 23 psychology students and compared their ability to generate
effective responses to prejudice to a control group who did not participate in the
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study and found that the exercises effectively increased student’s ability, also evident
in the pre-test and post-test analysis within the group. On top of Lawson et. al.’s
(2010) work, Lawson and Veraldo (2022) used such exercises to facilitate an
environment that combats prejudice and promotes inclusiveness through confronting
after a Black female athlete in university’s soccer team was subjected to
discrimination. In line with previous studies, they also found that the training
increased effective responses in the teams that received the training compared to
those who did not. These examples demonstrate the significance of the CPR model’s
fourth step in increasing the likelihood of confrontation behavior and the effect of
practice in the confidence to confront. Finally, the last step in the CPR model is to
take action. As simple as it sounds, targets must consider the aforementioned steps
and overcome the obstacles that come with them which, as highlighted in the fourth
step, takes practice. The intervention examples highlighted above fall short on
providing a theoretical background that captures the process of confronting for an
individual. Additionally, current body of literature is scarce as compared to the
severity and variety of discrimination individuals face, especially for sexism.
Spesifically in Tiirkiye’s context, interventions are reported to be limited due to
structural, economical and ideological reasons that further entrench women’s status in

the society aswell asrestrict their voices against injustices (Karatas, 2023; Sahin, 2021).

Still, there are numerous methods that are utilized to cultivate awareness, provide
critical evaluation of instances, engender the sense of responsibility, and equip
individuals with means to challenge sexism in many contexts. One such drama-based
method that was constituted for the purpose of equipping individuals with tools to
challenge discrimination and lifting oppression is called Theatre of the Oppressed,
coined by Augusto Boal. As an intervention method in this thesis, Theatre of the
Oppressed methods were aimed to be used as practice for women in confronting

sexism.

1.2. Theatre of the Oppressed

Augusto Boal is a Brazilian theatre artist and theorist who, through his theatre
exercises and methods, helped individuals and groups in subordinated positions in
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the society discover their power and form self-generated solutions for their problems.
Inspired by Paulo Freire’s (2000) work, Pedagogy of the Oppressed, which embraces
a critical pedagogy focused on dialogue and active participatory engagement to
educate marginalized communities, Augusto Boal developed Theatre of the
Oppressed. He applied the principles of Freire to theatre and used theatre’s
transformative power to bring audiences up from their passive positions of spectators
to turn them into “spect-actors”. Both in Freire and Boal’s work, dialogue is
highlighted as they believed where there is monologue, there is violence and power
hierarchy (Freire, 2004). The Theatre of the Oppressed, through its emancipatory,
body-exploratory exercises and open, encouraging discussions on political and
societal issues, aspires to create critical consciousness along with fostering creative
grounds to produce ways to challenge oppression. Boal (1985), as he mentions the
participatory and practical aspects of theatre, states that Theatre of the Oppressed is a
means to “rehearsal for revolution”. By nurturing a safe environment, participants (or
spect-actors in Boal’s terms) get a chance to practice multi-faceted solutions to the
stereotypically common oppression examples, while considering and analyzing their

realities.

Boal (2005), in his book Games for Actors and Non-actors, talks about the
development and methods of Theatre of the Oppressed, starting with Image Theatre.
In Image Theatre, participants create motionless images using the other participants
as materials, shaping their bodies to give shape to images, concepts, situations, and
emotions such as unemployment or grief (Grant, 2017). Participants manipulate the
body postures, gestures and mimic of others to create the image in their mind that
best represents the chosen theme. Then, the group tries to analyze the positions of
participants, the meaning of the image and identifying the possible patterns. Through
this dialogue and discussion, individuals try to transform the image so that the
oppression is lifted. They re-shape the representations using alternative perspectives,
while deliberating on possible reasons and solutions. Another method of Theatre of
the Oppressed is the Rainbow of Desire where participants delve into their inner
thoughts, desires and conflicts that produce oppression and try to reflect on their
psychologies and attitudes with the help of spect-actors (other observer participants)
(Boal, 2013). In this method, participants select a situation that they want to explore
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involving a conflict or a societal problem. With the help of other participants, a role-
playing session of the situation is acted out focusing as much on inner emotions and
processes as external interactions. At certain times during the role-play, the facilitator
of the session asks actors to stop and reflect on the situation and their roles and
feelings, breaking the fourth wall of the dramatic scene. Later, the spect-actors also
join the dialogue and discussions, creating a collective reflection on the conflict and
oppression portrayed on stage, helping the participant who coined the example from
their own experiences. There are many more methods of Theatre of the Oppressed
but the last method that will be mentioned in relation to confrontation and practice is
the Forum Theatre method. In this practice, actors play out a short situation involving
an oppressor and the oppressed, showing a common conflict scene that can resonate
to the audience, composed of a homogenous oppressed and subordinated crowd
(Sullivan & Lloyd, 2006). After the play is over, the ‘joker’ who is a mediator
between the stage and the audience, encourages spectators to coin in their solutions,
not only verbally but also physically by coming up on stage and experiencing the
reality created in the scene. By this way, Forum Theatre encourages spectators to
become spect-actors. With each spect-actor coming up on stage, taking the role of the
oppressed and playing out their solutions, a continued exploration of the situation
and trials of possible resolutions are collectively constituted. This technique allows
spect-actors to actively engage in creating pathways to social change and practice a
variety of possible scenarios for the future confrontations of oppression and

prejudice.

1.2.1. Implementations of the Theatre of the Oppressed Methods in Existing

Literature

In the literature, there are a few studies utilizing the Theatre of the Oppressed
methods, especially Forum Theatre to create social, community based or individual
changes. Jester’s (2003) thesis explores the issues of self-silencing and women’s
voices with undergraduate student women, using the Theatre of the Oppressed
methods and exercises, demonstrates that Theatre of the Oppressed can be used as a
valuable tool for empowerment and feminist approach to social psychological issues
of women. Mitchell and Freitag (2011) asserts the Forum Theatre for Bystanders
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(FTB) model to prevent gender violence and through their qualitative data reveals its
positive effects on bystander responsibility and reduction in victim blaming. Their
aims also align with the CPR models steps including building community
responsibility, increasing awareness, and equipping audiences with intervention
skills. Gjerum and Ramsdal (2008), from an organizational point of view, applied
the Forum Theatre method to five industrial enterprises as communication courses
developed around the importance of dialogue and self-esteem in conflict situations.
Their quantitative results demonstrate that participants’ State Self-Esteem scores had
significantly increased after the intervention. Furthermore, Clark (2009) used Theatre
of the Oppressed methods to empower and build agency for teenage girls in South
Africa, focusing around the theme of gender-based violence. One of the biggest
projects using Theatre of the Oppressed to empower, educate, and liberate
communities is Jana Sanskriti (Ganguly, 2010), which is counted as one of the
biggest theatre groups originated from Boal’s works that has started in socio-
politically upheaved times of 1980 in West Bengal, and helped the communities
through poverty, political issues, gender-based violence, unemployment and forced
displacement. Jana Sanskriti, which translates to “People’s Culture”, serves as an
effective model for the transformational and emancipatory usage of participatory
theatre as a participatory action research, extending Boal’s transition from spectator
to spect-actor into spect-actor to spect-activist, aiding individuals to reflect and
analyze their opportunities and realities within the existing power structures (Brahma
et. al., 2019; Mills, 2009). Lastly, Jale Karabekir (2015) have worked with women
from Istanbul, Okmeydan1 between 1998-2002 on Theatre of The Oppressed and
through these years have performed numerous Forum Theatre plays with the
participants. Her thesis highlights that the Theatre of the Oppressed can be a valuable
and an effective feminist tool for women’s emancipation and empowerment, by
demonstrating the women participants’ eagerness to portray their problems and find
solutions through Forum Theatre on the issues of women’s education, regulatory

gender norms and everyday struggles (Karabekir, 2004).

Additional examples to the application of Theatre of the Oppressed are present in the
contexts and areas of participatory theatre, education, sociology, social work, gender

issues and politics. However, to the author’s knowledge, there is no social
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psychological research available that utilizes Theatre of The Oppressed methods
using the Confronting Prejudice Responses model for a theoretical and practical
background. It is evident that the scope and content of Theatre of the Oppressed is
highly related and congruent to the social psychological frameworks that address
sexist discrimination women are subjected to. Theatre of the Oppressed methods can
help illuminate social power dynamics, aid participants to expose and examine social
expectations and gendered body language, and promote deconstruction of
internalized sexism and traditional gender norms. Additionally, it can help create a
safe space for women to use their voice and practice expressing their disagreements,
initially alleviating self-silencing; it can also facilitate critical reflection of how
oppressive systems are maintained and how they are often justified as fair because
challenging them is not something usually practiced and encouraged. Despite
predicted and empirically demonstrated benefits in such areas, it is understudied in
the field of gender under social psychology. With this gap in mind, current research
aims to cultivate a confrontation intervention against sexism for women,
emphasizing the importance of practice as in the CPR model and by establishing a
bridge between the areas of theatre and psychology. However, not all of these
potential benefits will be investigated in the current thesis. The spesific focus of the
current studies will be on the Theatre of the Oppressed Method’s role in improving
individuals’ confrontation processes and its potential effect on reducing self-
silencing. Additional benefits will be explored through planned interviews with

participants’ insights, which will be detailed below.

1.3. Overview of the Current Studies

This thesis consists of two studies. First, the aforementioned Confronting Prejudiced
Responses Scale will be translated to Turkish and adapted to hostile and benevolent
sexist situations in order to obtain a reliable and valid assessment of participants’
scores on their confrontation processes. Then, a four week intervention program,
integrating Theatre of the Oppressed methods and practices will be designed and
implemented. Pre-test post-test assessments using the adapted CPR scale and self-
silencing will be collected. The study anticipates that participants’ score on the CPR
scale will be significantly higher in the post-test scores compared to their pre-test
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scores, indicating their capability and willingness to confront sexism was effectively
raised by the program. In more detail, it is expected from the intervention program to
raise participants capability to detect sexism, increase their ability to evaluate its
emergency, perceive the costs of confronting as less severe, take more responsibility
to do something against discrimination and have more willingness to take action after
the program, compared to before. For the self-silencing, it is expected that
participants will have lower levels of self-silencing following the intervention
program. Apart from the planned quantitative analysis to investigate the intervention
program’s effectiveness, semi-structured interviews will be held with participants of
the workshops to thoroughly analyze their process through the intervention program
and their views, potentially creating insights and feedback for future
implementations. With the questions regarding their personal experiences about the
effectiveness of the program, its contributions to their daily life, as well as their most
favorite and unfavorable aspects of the program, interviews will serve the mixed-
method approach for the thesis. By this way, the thesis will serve to contribute to the
lack of in-depth research on intervention programs and multi-dimensional studies on

confrontation of sexism.
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CHAPTER 2

STUDY 1: ADAPTATION OF CONFRONTING PREJUDICED RESPONSES
SCALE

Within the scope of this thesis, in order to assess participants’ confrontation
tendencies and processes towards sexism, based on the Confronting Prejudiced
Responses Model’s steps, Ashburn-Nardo et. al.’s (2014) Confronting Prejudiced
Responses Scale will be adapted to hostile and benevolent scenarios and into
Turkish. The original scale had 18 items designed to encompass critical aspects of
the CPR model’s steps. The scale was first created by Ashburn-Nardo et. al. (2014)
in order to assess individuals’ reactions to witnessing another person being the target
of a racist/sexist behavior in a work environment. The authors have reported seven
factors derived from the 18 items with Cronbach’s alpha values respectively as;
prejudicial (value not given), emergency (o = .90), responsibility (o = .66), decide (a
= .81), cost versus benefits (a0 = .73), directly confront (o = .95), tell an authority
(value not given). Later, Petersson (2011) also used the CPR scale for racist and
sexist scenarios in the workplace to see how their confronting attitudes differentiated
according to the type of discrimination and perpetrator status. They reported the
Cronbach’s alpha values of the subscales as; interpret (o = .29), emergency (a = .90),
responsibility (a = .66), decide (a0 = .81), risk (a =.73), direct confront (o = .79) and
tell authority. In both studies, tell authority subscale’s Cronbach’s alpha could not be
calculated because it was a single item factor. In 2018, Teets developed the scale and
added 4 more items related to the intentions of the perpetrator. The subscales for
Teets’ (2018) study were reported with their reliability as discrimination (a = .69),
emergency (a = .82), responsibility (a = .78), concern for backlash (o = .74) and
likelihood of confrontation (o = .87). As seen by the examples and Teets (2018)

suggests in their research, there is no validated scale for the CPR measures since the
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items and the context changes depending on the discrimination that researchers focus
on. Overall, the reliability for the scale and its subscales among the studies are high.

Additionally, Ambivalent Sexism Scale will be included in the first study. The
reason why the ASI was included in the adaptation study is that in the literature,
confronting sexism and sexist attitudes are found to be connected. Studies reveal that
individuals who endorse higher levels of hostile or benevolent sexism are less likely
to perceive and interpret discriminatory situations as problematic and less inclined to
take action against them (Glick & Fiske, 1996; Ashburn-Nardo et al., 2008).

By including ASI, concurrent validity for the CPR scale will also be assessed as
concurrent validity refers to the degree to which a new measurement’s scores are
supported with another measurement theoretically related in the literature, collected
at the same time (Cohen & Swerdlik, 2018). Moreover, scenarios for the CPR scale
will be constructed using the ambivalent sexism literature which interconnect the two
concepts of CPR and ASI together.

2.1. Method

2.1.1. Participants

Participants were reached through social media as well as convenience sampling
methods. Women who were over the age of 18 participated in the survey. A total of
322 participants have responded to the questionnaire. The mean age of the
participants was 24.6 (SD = 7.75).

The majority of the participants reported middle socioeconomic income status
(72.8%, n = 233), followed by 20.6% reporting low income (n = 66) and 6.6%
reporting high income status (n = 21). Most of the participants had a bachelor’s
degree education with 73.4% (n = 235), followed by high school education with
18.1% (n = 58). 88.8% of the participants reported that they were single (n = 284),
9.7% of them reported being married (n = 31), 4 of them reported being divorced and
1 reported widow as their marital status.
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2.1.2. Measurements

2.1.2.1. Confronting Prejudiced Responses Scale

Participants answered the 22 items on a 7-point Likert type options ranging from 1
(Strongly agree) to 7 (Strongly disagree). For the current research, items were
derived from the Teets’ (2018) study with the additional four items they included

along with 18 items from the original scale.

2.1.2.2. Ambivalent Sexism Scale (ASI)

Along with the scenarios and items of the adapted CPR scale, participants were
presented the Ambivalent Sexism Scale, adapted to Turkish by Sakalli (2002) from
the original study (Glick & Fiske et. al., 1996) which includes hostile and benevolent
sexism subscales. Overall, ASI had 22 items rated on a 6-point Likert type scale with

no neutral option, ranging from 0 (Disagree strongly) to 5 (Agree strongly).

2.1.3. Procedure

After the ethical approval from the Human Subjects Ethics Committee was attained
(see Appendix A), the questionnaires for the adaptation study were converted into an
online survey form using the SurveyMonkey program. Two scenarios: one including
a hostile sexism situation and one including a benevolent sexism situation were
created, related to the examples of hostile and benevolent sexism in the ambivalent
sexism literature (see Appendix B). Hostile sexism scenario included a situation in
which the individual attends a job interview and the interviewer comments about
how women do not work as hard as men, how they flirt with male customers and
they do not usually prefer to hire women. For this scenario, the items from the hostile
sexism sub-factor of the ASI inventory was used as reference. Regarding women’s
sexuality and over sensitivity and exaggeration of discrimination items such as
“Many women are actually seeking special favors, such as hiring policies that favor
them over men, under the guise of asking for "equality"” and “Women exaggerate

problems they have at work.” were considered in creating the hostile sexist scenario.
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Benevolent sexism scenario was created around a situation where the individual has
a meeting with their advisor at the university about her classes and the advisor
suggests her to get married if her academic career does not go well, since having a
caring family is important and that women are too naive for academic workload. For
this scenario, the items from the benevolent sexism sub-factor of the ASI inventory
was used as reference. Regarding women’s need for protection from men and men’s
need for women for emotional fulfillment, women’s place in society and their
ultimate goals to be wed and become a wife and a mother, items such as “People are
often truly happy in life without being romantically involved with a member of the
other sex.” and “Women should be cherished and protected by men.” were used as
references. After the scenarios were written according to the ASI items and
ambivalent sexism literature, OpenAl (2025) was used to test for their
appropriateness to the content and concept. The feedback from ChatGPT suggested
that the scenarios were in line with the hostile and benevolent sexist ideologies in
real life and research literature. OpenAl (2025) was also used as guidance to create a
better grammatical structure and flow of the scenarios for participants’ reading and
understanding. Additionally, when creating the scenarios, studies who also benefited
from the ambivalent sexism literature and operationalize similar HS and BS
scnearios or vignettes were also taken into account in development of the current
scenarios (Becker & Wright, 2011; Dardenne et al., 2007; Moya et al., 2007).

Then, items were rewritten to be grammatically and contextually correct, according
to the scenarios and the subjects within. The items of both scenarios were translated
to Turkish and back translated into English again by independent speakers of both
languages who were blind to the purpose of the study, to ensure semantic
equivalence. Participants were reached through social media as well as convenience
sampling methods. Additionally, the survey was announced through the SONA
program of METU and some of the participants who completed the questionnaire
received extra points in the psychology course they took. The survey included an
informed consent in the beginning and debriefing at the end. After consenting to join
the study voluntarily, participants filled out their demographic information, ASI and
then CPR scales.
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2.2. Results

As distinct from other studies that have used the CPR scale, current study
constructed two separate scenarios to incorporate two different forms of sexism:
hostile and benevolent. The following statistical analyses are reported respectively
for both scenarios. For the hostile sexist scenario, the Kaiser-Mayer-Olkin (KMO)
test for sampling adequacy was found to be .90, which indicates the data is highly
suitable for factor analysis. Bartlett’s Test of Sphericity for hostile sexist scenario is
also found to be significant, indicating suitability for factor analysis (x2 = 3019,388,
p < .001). As for the benevolent sexist scenario, KMO test was found to be .87 and
Bartlett’s Test of Sphericity was significant (32 = 2392,001, p < .001). For the CPR
scale scenario entailing hostile sexism, reliability analysis found Cronbach’s alpha
value to be a = .87. For benevolent sexism scenario, reliability was also high (a =
.91). Additionally, for the Ambivalent Sexism Scale, Cronbach's alpha value was
found to be a = .92, suggesting high internal consistency for measurements used for
the study. Of the 22 items used for the scenarios, 4 items that could not be evaluated
in the scope of CPR model’s proposed steps and were related to the perpetrator’s
intentions were excluded from the factor analysis. With the remaining 18 items,
exploratory factor analysis was conducted using Varimax rotation and a cut off point
of 1 for the eigenvalue on IBM SPSS Statistics 25.0. For both scenarios, item 4
(“The committee’s comment calls for an immediate response.”) and item 14 (“I am
unsure how I would respond to this situation.”) were found to be cross-loading on
two factors with the smallest difference between factor loadings. After eliminating

item 4 and 14, exploratory factor analysis was repeated with remaining 16 items.

For both scenarios, analysis revealed a three factor structure. The factors are divided
as Detection and Emergency, Cost, Responsibility and Action. Respective
Cronbach’s alpha values for each factor for the first scenario including hostile sexism
are o = .67, a = .85 and o = .90; and for the second scenario including benevolent
sexism are o = .82, o = .87 and a = .92. For the first scenario pertaining to hostile
sexism, principal component analysis with varimax rotation with eigenvalues greater
than 1 revealed a three-factor structure that explained 60.19% of the total variance.
The first factor Detection and Emergency accounted for 10.21% of the variance
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(eigenvalue = 1.63), containing 5 items. Second factor Cost contributed 12.03% to
the total variance (eigenvalue = 1.93), including 3 items. Lastly, the third factor of
Responsibility and Action explained 37.94% of the variance (eigenvalue = 6.07),
containing the remaining 8 items. For the second scenario pertaining to benevolent
sexism, the same three-factor structure emerged that explained 67.09% of the total
variance in the scale. The first factor Detection and Emergency accounted for
18.91% of the variance (eigenvalue = 2.31), containing 5 items. Second factor Cost
contributed 17% to the total variance (eigenvalue = 1.24), including 3 items. Lastly,
the third factor of Responsibility and Action explained 31.17% of the variance
(eigenvalue = 7.17), containing the remaining 8 items. This three-factor structure is
distinct from other studies that have derived five or seven factors from the CPR
Scale. For Detection and Emergency and Responsibility and Action factors, two steps
of the CPR scale have reducted into one factor. For item 6 (“I would feel a sense of
urgency to respond to the committee’s offensive comment.”), although it falls into
the responsibility factor in other studies and in line with the CPR scale’s steps, it fell
into the Responsibility and Action factor for the current study for both scenarios. For
item 12 (“I would personally feel responsible for doing something about the
committee’s offensive behavior.”), there was no cross-loading for the benevolent
sexist scenario and fell into the Responsibility and Action factor. However for the
hostile sexist scenario, item 12 was found to be cross-loading on two factors,
Detection and Emergency and Responsibility and Action with less than .01
difference. Since the overall Cronbach’s alpha value does not change significantly
when the item 12 is dropped, it has not been removed from the scale and is
considered under the Responsibility and Action factor. Factor loadings for each item

are given in Table 1 for both hostile and benevolent sexist scenarios.

Table 1. Factor Loadings for the Hostile and Benevolent Sexist Scenarios

Hostile Sexist Benevolent Sexist
Items Scenario Scenario
1. 2. 3. 1. 2. 3.
1. My advisor s/_commlttee s 576 269
comment was biased.
2. My advisor's/committee’s 779 832

comment seems prejudiced.
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Table 1. (continued)

3. By making that comment,

my advisor/the committee 719
discriminated against me.

4. Something should be done
right away to stop further
offensive remarks from my
advisor/the committee.

5. I would feel a sense of
urgency to respond to my
advisor’s/committee’s
offensive comment.

6. It would not be my place to
say or do something about my
advisor’s/committee’s
comment.

7. 1 would personally feel
responsible for doing
something about my 433
advisor’s/committee’s

comment.

8. I would feel a sense of
responsibility for addressing

my advisor’s/committee’s

comment.

9. I would know what to do in

this situation.

10. I could think of something
appropriate to say to my

advisor/the committee.

11. I would be worried that my
advisor/the committee might be
angry if I said something about

the comment.

12. I would be worried that |

might lose my

advisor’s/committee’s help if I

spoke up about my
advisor’s/committee’s

comment.

13. I would be concerned about
backlash from others if I said
something to address my
advisor’s/committee’s

offensive comment.

14. I would talk to my

advisor/the committee about

the offensive comment.

.552

.694

—.632

435

.799

.608

124

831

.838

.858

795

27

.750

.663

.690

-.555

676

N

741

.696

.865

.870

831

.804



Table 1. (continued)

15. | probably would not say

anything to my advisor/the —772 -.617
committee in this situation.

16. I would confront my

advisor/the committee about

making such an offensive

comment.

.802 798

Note. The numbers underneath the Hostile Sexist Scenario and Benevolent Sexist
Scenario headings spesified as 1. indicates the Detection and Emergency factor, 2.
indicates the Cost factor and 3. indicates the Responsibility and Action factor of the
Confronting Prejudiced Responses Scale.

Additionally, Pearson Correlation analyses were conducted with the Ambivalent
Sexism scores of the participants and the three factors derived from the CPR Scale in
order to examine the relationship between hostile/benevolent sexism and
confrontation subscales. Descriptive statistics and Pearson correlation coefficients for
the hostile and benevolent sexism and the scale sub-factors can be examined in Table
2.

For hostile sexism, it was negatively correlated with all of the subscales for the
hostile sexism scenario respectively as Detection and Emergency (r(297) = —-.38, p <
.001); Cost (r(297) = —.21, p < .001) and Responsibility and Action (r(297) = —.28).
On the benevolent sexist scenario, hostile sexism was negatively correlated with
Detection and Emergency (r(297) = —.51, p < .001) and Responsibility and Action
(r(297) = —.51, p <.001), however there was no significant correlation with the Cost
factor. Similarly for the benevolent sexism scores, it was negatively correlated with
all of the subscales for the hostile sexism scenario respectively as Detection and
Emergency (r(297) = -18, p = .002); Cost (r(297) = -.23, p < .001) and
Responsibility and Action (r(297) = -.18, p =.002).

On the benevolent sexist scenario, benevolent sexism was negatively correlated with
Detection and Emergency (r(297) = —.35, p < .001) and Responsibility and Action
(r(297) = —-.19, p = .001). Same with hostile sexism, benevolent sexism was not

significantly correlated with the Cost factor of the adapted CPR scale.
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Table 2. Descriptive Statistics and Pearson Correlation Coefficients for Hostile and

Benevolent Sexism and Scale Sub-Factors
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2.3. Discussion

These findings indicate that individuals who endorse hostile or benevolent sexism,
may fail to recognize or evaluate the emergency of sexist situations, might not feel
responsible to intervene, let alone decide to take action. In parallel with the literature,
ambivalent sexist beliefs are shown to hinder recognition of sexism and willingness
to act against it, thereby impeding resistance to gender inequality (Glick & Fiske,
2001). For the Cost factor, there were no correlations found for hostile or benevolent
sexism. This may be attributed to the idea that the predicted and perceived costs for
confronting in general might be seen as costly, regardless of individuals’ sexist
beliefs. Those who scored higher on hostile and benevolent sexism may still be
aware of the social and emotional costs of speaking up as those who scored lower on

the scale.

This adaptation study of Confronting Prejudiced Responses Scale is distinctive in
utilizing the scale for several reasons. First, the original scale was used to measure
participants’ scores on witnessing a racist situation in the workplace. Later, other
studies have used the scale for sexist situations as well. However, previously created
scenarios were from the bystander’s point of view, in which individuals reacted to a
discriminative comment said to another person (e.g., their co-worker). In scenarios
used in this study, individuals scored the items based on a sexist situation where they
were the first-person target, instead of a bystander which is more personal.
Additionally, the scenarios are specified as benevolent and hostile sexist cases,
allowing for a more detailed assessment of individuals’ confrontation tendencies
depending on the type of sexism encountered as targets. Apart from other studies that
have found five to seven factors with the original or added items, current adaptation
revealed a three-factor structure that reduced two steps of the CPR model to one
factor where detection and emergency as well as responsibility and action steps
formed one factor. For the Detection and Emergency factor, their conjointness might
be due to the way for Turkish women, once they detect a situation as prejudiced they
consequently evaluate it as emergent for which their answers for both of these steps
were reduced to one factor. Similarly for the Responsibility and Action factor, for

Turkish women in this context, taking action might be in cnjunctin with taking
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responsibility as if once they feel responsible to intervene, it will result in taking
action. Lastly, this adaptation study has contributed to the confrontation and sexism
literature by translating the CPR scale into Turkish, as there is no former translation

or adaptation of this scale in the Turkish literature.
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CHAPTER 3

STUDY 2A: QUANTITATIVE EVALUATION OF THE INTERVENTION
PROGRAM USING THE CONFRONTING PREJUDICED RESPONSES
SCALE AND SELF-SILENCING TO SEXISM SCALE

The intervention program detailed below was developed and planned according to
the principles of the Theatre of the Oppressed methods and the steps regarding the
confrontation process of the Confronting Prejudiced Responses Model presented
before (Ashburn-Nardo et. al., 2014; Boal, 1985). As CPR offers a framework of
cognitive and behavioral process which explains individuals’ motivations leading to
action, Theatre of the Oppressed provides participatory rehearsals for practice and
procreating of alternative action plans through drama-based reenactments that foster
a skill training in a safe environment (Macchia et al., 2016). Both the CPR model and
the TOP techniques explain and aim to break passivity to injustices and generate
action. CPR as a theoretical background effectively demonstrates the mechanisms
that operate in one’s process of confronting: detection, evaluation of emergency,
taking responsibility, deciding how to confront and taking action (Ashburn-Nardo et.
al., 2019). Within the TOP methods, there are numerous opportunities for discussion
and exercises and that can help eliminate the inhibitors of the steps of the CPR model
mentioned before. For example, Lightning Forum exercises (see Appendix C)
encourage individuals to come with rapid responses to a frequently experienced
oppressive situation within 2 minutes of time, where individuals change places with
the other who are playing as the oppressed person (Friedland, 2011). This exercise
corresponds to the fourth step of the CPR model which is deciding how to respond. It
acts as a practice for confrontation and taking responsibility to take action. Much like
this example, many exercises correspond to the steps of the model, which makes the

CPR model and the TOP methods as compatible in their objectives and principles.
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Hence, current study presents an intervention program that utilizes both of these

structures.

3.1. Method

3.1.1. Participants

Participants for the intervention program were reached through the convenience
sampling method. A poster explaining the content of the program as well as the
location and dates was prepared and spread through social media platforms. Posters
were also put up throughout the campus and brochures were distributed in crowded
places. Two groups were established based on which day individuals were able to
join, specified as Saturday and Sunday groups. Participants registered to the program
through the shared link where they indicated which group they were able to join,
their phone numbers and whether they wanted to receive extra points for psychology
classes through the SONA system. Inclusion criteria for the study was being a
woman who is over the age of 18 and speaking Turkish. Over the span of seven days,
62 individuals have filled out the sign-up form for the program. After registrations
were over, participants were reached out through Whatsapp and were informed about
the process involving the program’s requirements. Initially, 21 participants were in

the Saturday group and 24 people signed up for the Sunday group.

3.1.2. Measurements

3.1.2.1. Confronting Prejudiced Responses Scale

The original CPR scale was first created by Ashburn-Nardo et. al.’s (2014) and
formerly did not have any Turkish adaptations. To assess participants’ confronting
processes, the adapted version of the CPR scale, as detailed in the first study, was
used. Participants answered 16 items on a 7-point Likert type options ranging from 1
(Strongly agree) to 7 (Strongly disagree) where greater scores indicated higher
awareness of and readiness to confront discrimination. They responded to two
scenarios of sexism where the first one included a hostile sexist situation and the
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second one included a benevolent sexist situation. The scale was found to have three
factors regarding confrontation tendencies: Detection and Emergency, Cost,
Responsibility and Action. For the post-test survey, parallel scenarios were created to
avoid the likelihood of repeated exposure effects, modifying the content with as

minimal changes as possible (see Appendix B).

3.1.2.2. Self-Silencing to Sexism Scale

Participants’ self-silencing tendencies were measured using the Self-Silencing to
Sexism Scale (SSTS) constituted by Akarsu and Sakalli (2021). The scale has 13
items divided into three-factor structure specified as self-silencing to (1) sexist
personal experiences (o =.73), (2) observed sexist communications (o =.81) and, (3)
discrimination against women (a = .73). Items were rated on a 6-point Likert type
scale, options ranging from 1 (Strongly disagree) to 6 (Strongly agree). Higher scores
on the scale indicates higher self-silencing to sexism tendencies of individuals. In the

current study, Cronbach’s alpha for SSTS is o = .67.

3.1.3. Procedure

Firstly, the ethical approval from the Middle East Technical University’s Human
Research Ethics Committee was obtained (see Appendix A). Then, the exhibition
hall inside the METU Library was reserved for four weeks to hold workshops. After
participants registered to the intervention program, they were informed about the
process. Before coming to their first week’s practice, they were instructed to
complete the pre-test survey including the scales and questions mentioned above.
The survey included an informed consent about their voluntary participation and
requirement of the study process. There was no deception about the purpose of the
study. Participants were told that they have to attend at least 2 weeks of the program
to be eligible to complete the post-test and to be interviewed in the end. There were
two groups of women divided into Saturday and Sunday groups. Workshops were
held between 11:00 a.m. to 14:00 p.m. for three hours for four weeks. Each meeting

was designed and curated before the study began and the plan was flexible to the
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group’s dynamic. The structure of the four sessions can be examined in Table 3.
Explanation of each exercise is provided in Appendix C.

Table 3. Content and Exercises Used for Each Week of the Intervention

First Week Second Week Third Week Fourth Week
Self introduction 15-minute small 15-minute small 15-minute small
General talk talk talk

information about ~ Warming up with  Irish Duel warm up  Stop! Walk! warm

the program yoga Breaking the up

What is Theatre of  The Circle of Oppression Bombs and Shields
the Oppressed Knots Lightning Forum
Introducing Mask of the 15-minute break

Confronting Oppressor _

Prejudiced 'm Here! Poer 15-minute break
Responses Model Pose The Bear Game

Rules and requests Tell Your Own Tell Your Own
Emotion Control Story Story

15-minute break

Warming Up From me to Us Boundary
Stop! Walk! | Count Emotion Control  i0lation
i mode ot Last notes
Pushing Image
Last thought about

How Many A's Are
inan A?

Cockfight
Blind Pursuit

the program
15-minute break Closure

information
Song of the Sirens

Colombian
Hpynosis

Pass the Gift

Closure
information

Note. Session plans detailed above are the initial preparations of the researcher. The
session plans were flexible to the groups’ dynamic and needs.

The structure of each session was planned as close to similar for each week.
Beginning with a 15-minute small talk about how the participants’ week have went
by and for any stories they might desire to share. Then, to warm up, 10-minute

physical activity was implemented for each session. Until the 15-minute break in the
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middle of the sessions, drama exercises were placed. At the end of each session,
closing excersises organized in order to provide grounding and sense of closure from
the activities. Spesifically in the first session, CPR Model was explained to the
participants in relation with the TOP methods and how we can use the model to
analyze the possible scenarios and responses. Lastly, when the fourth and the final
week was over, participants were sent the link for the post-test survey and were

instructed to complete it as soon as possible.

3.2. Results

After the intervention program, 29 participants have been found to be eligible to fill
the post-survey. Only the participants who have attended two or more weeks of the
overall four week program were included in the post-survey and the analysis. The
majority of the participants have attended the program for two weeks (n = 20,
68.97%), followed by 8 participants who attended three weeks (27.59%) and only 1
participant attended all four weeks (3.45%). 27 participants reported their gender as
woman (93.1%), one as non-binary woman (3.4%) and one as non-binary (3.4%).
The mean age of participants was M = 23.48 (SD = 4.12, range = 20-37). 27
participants were single (93.1%) and 2 of them were married in the sample (6.9%).
11 participants reported their socioeconomic status as low (37.9%) and 18 of the
participants reported as middle income (62.1%). Most participants were
undergraduate students (n = 21, 72.4%), followed by participants who have a
master’s degree (n = 4, 13.8%), a high school diploma (n = 3, 10.3%) and a PhD (n =
1, 3.4%).

To compare the pre and post-test mean scores of the participants across different
variables, paired samples t-test was planned to be used. The number of participants
eligible to conduct analysis was N = 29 at the end of the program. Recognizing
Field’s (2018) recommendation in Discovering statistics using IBM SPSS statistics,
that if the sample is under N = 30, paired samples t-test may not be applicable in
terms of precision and power. Hence, as recommended by the author, assumptions of
the paired sample t-test were carefully tested. Table 4 shows the Shapiro-Wilk test

for normality scores as well as kurtosis and skewness values for the sub-factors of
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the CPR model for both scenarios and the Self Silencing to Sexism scale. For the
normality analysis, Shapiro-Wilk was chosen instead of Kolmogorov—Smirnov due

to the small sample size.

Table 4. Skewness,Kkurtosis and Shapiro-Wilk test for Normality Scores of

Variables
Variables Skewness Kurtosis Shapiro-Wilk Sig.
Self-Silencing to Sexism 29 -51 .60
Hostile Sexist Scenario — 1.13 .84 .002
Detection and Emergency
Hostile Sexist Scenario — Cost -.06 -1.003 49
Hostile Sexist Scenario — A48 34 .25
Responsibility and Action
Benevolent Sexist Scenario — .93 39 .006
Detection and Emergency
Benevolent Sexist Scenario — 34 -1.18 .046
Cost
Benevolent Sexist Scenario — 74 1.26 .23

Responsibility and Action

Note. p < .05 indicates statistical significance.

As can be seen in the table, the Detection and Emergency factor of both HS and BS
scenarios and the Cost factor of the BS scenario produced significant results in the
Shapiro-Wilk test of normality. Rejecting the null hypothesis that the distribution is
normal, these variables do not meet the criteria for the assumption of normality.
Along with the Shapiro-Wilk results, for small sample sizes such as 29 for this study,
skewness and kurtosis values should also be interpreted. Recommended values for
approximately acceptable normality are between -1 and +1 for skewness and kurtosis
for sample sizes n < 30 (Field, 2018). When -1 and +1 values are taken as reference
range, the Detection and Emergency factor of the HS scenario shows a moderate
right-skew with the skewness value of 1.13. For kurtosis, the Responsibility and

Action factor for the BS scenario revealed a value of 1.26, slightly exceeding the
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upper bound for the normal distribution reference. Additionally, the Cost factor for
the BS scenario fell slightly outside of the acceptable range for the lower bound with
the value of -1.18, indicating a flatter distribution than normal. When considered
together with the significant results from the Shapiro-Wilk test, these deviations
suggest that in the overall data, there are some borderline and moderate departures
from normal distribution. Thus, to ensure consistent and uniform results in analysis, a

non-parametrical analysis method was applied.

Using Wilcoxon signed-ranked test as a non-parametric parallel to the paired samples
t-test is recommended as the sample size of n = 29 is also appropriate for
investigating within-subject differences in this approach (Pallant, 2020). When
conducted on IBM SPSS Statistics 25.0, Wilcoxon signed-rank test produced the
results summarized in Table 5. Since seven comparisons were conducted in the
Wilcoxon singed-rank test analysis, to reduce the risk of Type | error associated with
multiple testing, Bonferroni correction was applied to the significance threshold. By
dividing .05 with the amount of comparisons made, in this case seven, the adjusted p
value was found to be p < .007. Raw p values are given in the Table 5. Results will
be discussed with the corrected values below.

Table 5. Wilcoxon Signed-Rank Test Results for Variables

Mean
Variables Pre-test Post-test z p r
Mean Mean

Self-Silencing to Sexism 2.20 2.03 -1.997 .046 -.37
Hostile Sexist Scenario — 1.30 6.71 -4.722 .000 -.87
Detection and Emergency

Hostile Sexist Scenario — Cost 3.24 5.40 -3.956 .000 -.73
Hostile Sexist Scenario — 2.30 6.13 -4705 .000 -.87
Responsibility and Action

Benevolent Sexist Scenario — 1.50 6.78 -4.717 .000 -.87
Detection and Emergency

Benevolent Sexist Scenario — Cost 3.72 4.70 -2.189 .029 -40
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Table 5. (continued)

Benevolent Sexist Scenario — 2.10 6.20 -4.705 .000 -.87
Responsibility and Action

Note. Seven comparisons were conducted. Therefore with the Bonferroni correction,
adjusted significance threshold is p < .007 which indicates statistical significance.

Starting with the scores of the SSTS scale, the results did not indicate a statistically
significant decrease in post-test scores (M = 2.03, SD = 0.46) compared to pre-test
scores (M =2.20, SD =0.36, Z =-1.997, p =.046, r = -.37). The moderate effect size
of r = -.37 indicates a noticeable impact. However, for the adjusted p < .007 value,
there is no significant change for the SSTS scores. For the Detection and Emergency
factor of the HS scenario, Wilcoxon test results indicate significant increase in the
post-test results (Z = -4.722, p < .001, , r = -.87), showing the effectiveness of the
intervention in an individual's tendency and ability to detect and interpret hostile
sexism as emergent. Similarly, for the Cost (Z = -3.956, p < .001, r = -.73) and
Responsibility and Action (Z = -4.705, p < .001, r = -.87) factor of the HS scenario,
statistical analysis yielded significant results regarding an increase in the scores. For
all of these sub-factors, large effect sizes were observed, suggesting that the program
had strong implications on individuals’ confrontation processes. Increase in the
scores of the Cost factor, which consist of 3 reverse items, indicates that participants
interpreted the risks of confronting as less severe after the intervention. A significant
increase in the Responsibility and Action factor demonstrates the effectiveness of the
intervention program in enhancing an individual's sense of responsibility and
possibility of taking action, as in line with perceiving less social and personal costs

for confronting.

Furthermore, for the BS scenario’s Detection and Emergency as well as
Responsibility and Action factors, Wilcoxon test revealed significant increases,
respectivelyas Z =-4.717, p < .001, r =-.87 and Z = -4.705, p < .001, r = -.87. These
results indicate that individuals have enhanced their understanding and capabilities
surrounding the factors of confrontation, for situations including benevolent sexism.
Again, large effect sizes in the findings shows the substantial improvement on these

sub-factors. Similar to the results in the HS scenario, in the BS scenario’s Cost factor
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(Z =-2.189, p = .029, r = -.40), there was not a significant increase in the means of
the scores. However, a moderate effect size might indicate potential practical impact

of the program.

3.3. Reflexivity Statement

To enhance the transparency of the current thesis, following statement will explain
my positionality within this research. I, as a researcher that holds feminist values,
was also the facilitator in the intervention program, that got in touch with the
participants and lead the four-week long sessions. | acknowledge that my identity as
a woman, as an insider in the group of women that participated, | shared similar
experiences and backgorund with the other women in the study. In establishing trust,
and openness with participants, this common identity and my positionality might
have contributed significantly. Although there were no deceptions about the aim and
scope of the study, my roles as both the facilitator of the intervention program and
the researcher for the thesis may have influenced how participants reacted to the
process and and my own interpretations of the data while highlighting and preferring
certain concepts and themes over others. Additionally, themes and concepts
investigated in the program and thesis in general were personally significant and
often elicited emotional and challenging situations for me which | have managed by
referring to colleagues, other practitioners of the drama-based methods and by

journaling.

For participants, my dual role might have created social desirability tendencies to
meet the purpose of the study. However, participants’ critical feedbacks and
suggestions for the group dynamic were always encouraged and taken into
consideration at any given point of time through the study. Recognizing the
implications of such a dual role within a research is essential to establish
transparency and the assessment of the validity of study results. In conclusion,
through this thesis process, | earnestly tried to ensure that my positionality
contributed to the enrichment of the credibility and validity of the findings rather

than compromising its trustworthiness.
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3.4. Discussion

The results demonstrate the significance and effectiveness of the intervention
program in the capacity to confront sexism for the participants. Using the
Confronting Prejudiced Responses Scale, pre and post-test scores provide evidence
for the enhancement of the individuals on the three factors of the scale that explain
the confrontation process: Detection and Emergency, Cost and Responsibility and
Action. On both the hostile sexist and the benevolent sexist scenario, participants
showed significant improvements regarding the ability to detect the situation as
sexist, evaluate the emergency of the conditions, assessing the risks of confrontation,
taking responsibility to act against the discrimination and as the final step of the CPR
model, indicating that they will take action. Only for the Cost factor of the
benevolent sexist scenario, results were not significant, indicating that individuals
did not change regarding their capability to evaluate the costs in the face of a
benevolent sexist discrimination. Although the sample size was relatively small and
the data did not meet the required assumptions and criteria for a parametric test, non-
parametric test results reflected the significant difference of the pre and post-tet
scores. One important key point that needs to be taken into consideration is that
participants who attended the intervention program might already have awareness of
and responsivity towards sexism to begin with. For example, participants’ Self-
Silencing to Sexism scores were already low on pre-test data and the change on the

post-test scores were not found to be significant.

One important factor that contributed to the intervention program’s success in
generating significant differences in the post-test scores is that throughout the
program, CPR Model was used as a base theoretical ground that both the researchers
and the participants referred to in the discussion and the role-plays. The steps of the
model was written on the white board for anyone to check during the session.
Another crucial factor that might affected the results is that TOP methods and
exercises provided in-depth practices that were related to the steps of the model. By
these drama-based practices, individuals were able to repeat and comprehend the
confrontation process and its steps elaboratively. In general, practicing confrontation
to sexism through Theatre of the Oppressed methods demonstrated greater
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knowledge of, capability and tendency to confront in participants. Additional
improvements and contributions of the intervention program to the participants are

captured in the qualitative analysis of the interviews with the participants.
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CHAPTER 4

STUDY 2B: INTERVIEW FINDINGS OF WOMEN’S INSIGHTS ON THE
INTERVENTION PROGRAM

In order to understand the intervention program’s impact on individuals, current
study aimed to assess participants’ insights and feedback through semi-structured
interviews. As in the intervention program’s sessions, participants’ contributions are
important in the improvement and efficiency of the process. In Teets’ (2018) thesis
where they similarly employed TOP methods, they also held semi-structured
interviews and classified the reports as “process analysis”. In relation, this study will
analyse the qualitative data from the interviews using descriptive analysis approach

and aims to create a useful guideline based on participants’ views.

4.1. Method

4.1.1. Participants

After the intervention program, the researcher reached out to the 29 participants that
joined the program for at least two weeks. According to the availability of the
participants, face-to-face or online interview times were arranged. 22 available
participants agreed to be interviewed. Others have declined due to not consenting to
give an interview, having no time because of the final exams or some of them did not

respond to the message.

4.1.2. Measurements

In the interviews, questions regarding the process of the program as well as

participants’ insight were asked such as “What do you think about the length of the
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program?” and “Do you think the program will be effective for you? In which
ways?”. All interview questions are provided in the Appendix D. Some of the
questions were based on the interview questions of the Teets’ (2018) thesis such as
the questions regarding time and the place of the program, where they designed the
interviews to investigate “process analysis”. Other questions regarding the effects,
benefit or future suggestions were added by the researcher. Since the interviews were
designed to be semi-structured, the researcher asked additional follow-up questions if

found necessary.

4.1.3. Procedure

After the fourth week was over, participants were contacted individually to set up a
meeting date and time for the semi-structured interview regarding their views of their
process through the intervention program. The questions asked in the interviews can
be examined in Appendix D. Interviews were held right after the program ended and
the last interview was held within one week after the program’s final session.The
interviews were recorded on the researcher’s phone, after participants were informed
and their consent was gained. Interviews were conducted both face to face and
through online Zoom meetings, according to the participants’ preferences. Generally,
interviews took between 12 to 25 minutes. Participants were asked for their consent
in order to record the meetings, explaining the reasons for transcriptions. They were
also informed about the purpose of the interviews, their confidentiality and options to

end the interview if needed.

4.2. Results

The descriptive content analysis approach was used since it allows for a systematic
summarization of the informational content of qualitative data (Schreier, 2012). This
approach was chosen to organize and understand participants’ program evaluations
and feedback while preserving authenticity of their original expressions with
minimal interference. To analyze the content of the interviews, each of the

interviews’ recordings were transcribed from the respective recordings. Then, using
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MAXQDA 24.2.0, transcriptions were coded. Participants’ answers were scanned

and general topics frequently mentioned were coded according to their content.

Through an inductive coding process, 24 distinct codes were initially created. From
these 24 codes, thematically closer ones were grouped together under 8 different
overarching themes, summarizing the questions asked in the interviews. A total of
207 markings were made as codes on a 227 paragraphed transcription document.
Table 6 shows created main themes and the codes within with their frequencies and
below are the explanations and interpretations of the themes and codes as well as
quotes from participants.

Table 6. Themes, Codes and Frequencies From Interview Answers

Main Theme Code Frequency
Drama Practicing 9
Being on Stage 4
Oppressor 2
Detection Sexist Jokes 3
Internalized Sexism 2
Confrontation Mocking 3
Relationships 3
Psychological Gains that Speaking Up 13
Foster Confrontation
Self-Esteem 8
Collectivity/Solidarity Safe Space 14
Open to Sharing 8
Smiling 5
Time 22
Place 22
Suggestions Triggers 4
Physical Touch 2
Attendance 4
Name Games 3
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4.2.1. Drama

The intervention program was based on the methods of Theatre of the Oppressed,
consisting of drama based practices. When asked about their thoughts about
confronting sexism using applied drama techniques, participants stated that it is
prominently different from any seminars, writing, or speaking of such issues. They
found using theatre techniques more effective since they also include body language,
allow for showing the scenarios that always circle their minds to have a three-
dimensional context and giving the opportunity to interact with it in real life. One
participant reflected on her experiences with drama as:

I think stepping back and looking from the outside allows us to approach
things more rationally. It helps us notice certain nuances, details, and
difficulties that we might not have realized before. Especially when we
reenacted our friends' memories, | witnessed how diverse the reactions could
be. Seeing how these reactions varied was also important for me. That’s why
| believe turning these experiences into drama and enacting them is really
valuable. Maybe we keep replaying these moments in our minds, but seeing
them from the outside gives them a three-dimensional context and makes
their impact stronger (P9).

Other participants also pointed out the benefit of drama in making it possible to see
what goes on in their minds and confronting it directly. These deductions from the
participants signal how drama helps to externalize and solidify such problems in real
life, so that they can be analyzed and deconstructed. In connection with this, some
participants stated that using drama this way makes it more memorable, that they still
and will always remember certain comments, types of confronting and how they felt
during practices. They emphasized that drama is an important tool for self-expression
and they previously did not have such space to discover different expressions. This
allowed them to share their thoughts and feelings more freely. One participant
commented on the practice of “Song of the Sirens” where they made a relative noise
to an oppression situation and got together and shared their experiences with similar

Voices as:

When we were told to respond and actually made that sound, it became much
easier to express what we wanted to share. Others also produced similar
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things, similar experiences, similar feelings, which made it easier to talk
about it (P8).

Another important remark that was made by several participants was that they were
aware that sexism can be a sensitive and triggering topic for women. However, using
drama to process sexism made it easier and softened the jarring effect of it.
Participants pointed out that by not addressing sexism in a didactic or purely
theoretical way, this intervention program was distinct from other approaches and
easily facilitated internalization of achievements learned. They found themselves
having higher awareness as they performed the sexist situations and admitted they
improved their defence mechanisms. One participant explained that it made her get
out of her comfort zone in a positive way. This quote from one of the participants

effectively summarizes drama’s place in this intervention program:

| really liked it; it was very well integrated into the content. For example, we
once made a statue of something | had experienced at work. Seeing it acted
out helped me realize how it looked in my mind and how it actually came
across when | explained it to others. It showed the differences in
communication and added a whole new way of expressing myself. As
someone in the oppressed position, | saw that | could express myself not just
with words but also with my body language, and I really liked that. After all,
drama is also a way of expressing yourself. To be honest, it even made me
think, “Maybe I should learn drama,” it kind of motivated me personally and
made me want to try it (P2).

4.2.1.1. Practicing

As Boal (1992) expresses, “Theatre is a rehearsal for the real world” (p. 27). In
program sessions, while introducing exercises, the concept that these are practices for
real life situations so that we have a variety of responses when we encounter sexism
was highlighted frequently. Participants referred to this practice approach even
though it was not directly asked. They stated that they did not have any practice of
confrontation before since there is no place or context that they can engage in such
behaviors and discover different responses to discrimination. One participant
highlighted "I realized that being able to practice like this is actually a huge privilege,
because there’s really no space for it in our daily lives" (P3). This view enunciates

the importance of interventions such as this study presents. Participants also noted
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how they attended the exercises as if they were in real life, feeling and imagining as
if the situation was actually happening and they were protecting and defending

themselves. About the effect of practice, a participants shared:

Practicing things I didn’t know was really helpful. For example, when
thinking about how | would react to situations shared voluntarily, | realized
that if you suddenly face something, you might not be able to respond right
away. | wasn’t sure which approach was better—staying calm, being angry or
using humor. Being able to practice that and see how others did it really
broadened my perspective (P8).

Participants also discussed that in real life, they can not confront fast and right away.
However, with practice, they believed that they can come up with previously tried,
quicker responses that stayed in their minds. Lastly, one participant mentioned that
drama allows them to practice what we already know in theory, it makes it tangible

to work on and prepare for future interactions.

4.2.1.2. Being on Stage

Together with the question about drama, participants shared their experiences of
being on stage. Even though there was no actual stage, and most of the exercises
were done as a whole group, the concept of theatre and acting were active for the
women. One participant shared that she personally felt slight anxiety about going up
on stage to act, or being in front of others to perform, but not on an uncomfortable
level. She said that she can not throw herself on stage, that she freezes when there is
an opportunity and that she was worried that this situation would affect the group’s
productivity and flow. She was ensured by the researcher that there was no problem
for the group and what she felt was understandable. Another participant stated that
being on stage was her least favorite part of the intervention process because of

embarrassment. Inversely, someone reflected that:

At first, | felt nervous about going on stage because I’'m usually not the kind
of person who jumps straight into things like that or shows my reactions
openly. But since it was a safe environment, and | saw a few people go up
and do things, realizing we think similarly, it gave us a better chance to face
that situation (P10).
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Different individuals had different opinions and experiences about being on stage.
Performing and role enactment is a crucial part of drama and Theatre of the
Oppressed. One deduction from these comments could be that in future
implementations, possible participants can be more informed about the content and
process. However, participants appointed these comments to their own personal

situations, not to the intervention program’s structure or objectives.

4.2.1.3. Oppressor

The program included exercises that aimed to identify the oppressors, role-play them
and try to understand their behaviors, thoughts and internal processes to better create
responses that can resolve discriminative situations for the women’s benefit. Two
participants commented on this aspect of the practices that involved the topic of the
oppressor. First one commented about the exercise of “Oppressor’s Mask”, in which
participants walked, talked and thought like an oppressor from their own lives,

putting themselves in their shoes and analyzing them in an improvised way:

I realized that, especially as someone who’s oppressed, I often disempower
myself too. We did a role-play where we put ourselves in the place of the
oppressor, wearing the “mask”™ of the oppressor, and I saw that a lot of their
power actually comes from us. We tried walking like them, thinking like
them, taking on their attitude, and that really made me realize something: the
oppressor is actually just a person like you or me. And | saw that, without
even realizing it, 1 was the one giving them that power. That was hard to
accept. It was a really challenging exercise for me—not just because playing
the role of the oppressor felt difficult, but also because seeing how I looked
through the eyes of the oppressor made me uncomfortable (P2).

The other participant hold a different point of view. She shared that when she was
playing the role of the oppressor in one of the scenarios, she came close to
understanding the oppressor’s psychology and could easily say that she was different
from them. She pointed out “It also made me realize that I should put more effort
into not becoming an oppressor myself at some point in my life, because whether we
notice it or not, we all tend to be the oppressor in certain situations” (P7). While
trying to come up with different reactions to discrimination, considering the
characteristics of the oppressor such as this was found to be beneficial in creating
appropriate responses to varying situations.
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4.2.2. Detection

This theme name is from the first step of the CPR model (Ashburn-Nardo et. al.,
2019), which is crucial for confronting since determining that a situation is
discriminatory would be the beginning of the process. In the interviews, participants
talked about this theme in relation to their awareness of sexism in their lives. They
stated that the interaction with other women in the groups made it apparent that
sexism happens to every woman and they go through similar situations. With this
one participant commented that she thought discrimination she saw on the social
media would not happen to her but women sharing their own experiences illuminated
her mind to the possibilities and she became conscious. The normalization and
underestimation of sexism was underlined by many participants as they noted that
this intervention program helped them realize these conditions’ seriousness. In

relation with benevolent sexism, one participant mentioned:

| realized that one of the biggest problems with sexism is that some things we
see as kindness in our daily lives are actually rooted in sexism. Becoming
aware of that really opened my eyes (P10).

Sexism covered as benevolence, as well as seemingly innocent jokes that inherently
carry sexist connotations were increasingly noticed by participants as they stated
these instances started to stand out more for them. Another participant expressed that
“we analyzed the oppression really well” that she started to detect it in her real life

too (P21).

4.2.2.1. Sexist Jokes

Not as detectable by women as other forms but a very frequently witnessed type of
sexism is sexist humor (Mallett et al., 2016). Although it can be easily dismissed,
they constituted the normalization process of sexist ideologies. Hence, in the
intervention program, the importance of speaking up against sexist jokes was
repeatedly discussed. Accordingly, one participant reflected on her attitude towards

sexist jokes as:
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At first, | was also laughing at the kind of jokes we make about these things,
or the stuff we constantly see on social media. It’s like they keep playing in
our heads, and we find them funny. But then | thought, if we’re in this
program voluntarily, if we’ve come this far, we should be building some
awareness around it (P22).

Another participant also highlighted social media as a platform where she frequently
came across such humor that she also enjoyed before. With the influence and
awareness from the intervention, she noted that she improved herself on the detection
and confrontation of sexist humor. Additionally, another woman from the group said
that she often ignored sexist jokes coming from her loved ones such as friends and
family, but she was more aware of them after the intervention and wished to stand up
for herself on these issues more. From these comments, an important deduction could
be that social media permeates a large part of individuals’ lives and plays a crucial

role in the spreading and normalization of such jokes.

4.2.2.2. Internalized Sexism

Not everyone who attended the intervention program could be expected to have the
same level of awareness of sexism or show an oppositional stance against it.
Appertaining to this, two participants have stated awareness of their own sexist
thoughts and beliefs after the intervention program. These comments referred to an
important implicit achievement that the program facilitated by providing a space for
self-reflection. They expressed that they now pay more attention to their behaviors in
daily life to ensure they do not create or reinforce gender inequality. One of the
participants added:

It also helped me process some things during the workshops. Even though |
didn’t always share them out loud, I was able to confront some of my own
sexist thoughts. Sometimes | used to think, “He’s a man, I’'m a woman, that’s
just how it is,” like it’s some kind of social rule. But it helped me realize that

being a woman shouldn’t affect what I want to do, or maybe it doesn’t at all
(P1).

The program usually focused on detecting sexism in external environments that may

target the participants as women. However, detection of internalized sexist ideas that
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are a consequence of living in a patriarchal society is also important so that women

can see the emergency and take the responsibility to confront.

4.2.3. Confrontation

The main focus and goal of this intervention program was to equip women with tools
and methods to confront discrimination in their lives. Every exercise aimed to
improve one aspect of the confrontation process and help women build a personal
toolkit of strategies and confidence to respond to sexist situations. As the fourth step
explained in the CPR model, knowing how to respond when faced with prejudiced
situations is crucial in generating an appropriate response and practice was stated to
be necessary to achieve this (Ashburn-Nardo & Karim, 2019; Glick, 2004).
Participants’ commentaries regarding confrontation reveal that this aim was reached
as they mentioned that they learned different types of confrontation. Specifically,
four women stated realizing that their confrontation styles were aggressive and angry
before. They commented that aggressive confrontation did not always result in
positive outputs as one of the participants reflected:

I feel like I’ve really improved myself; it contributed a lot to me. | also think
I’ll be able to confront things more comfortably from now on, without putting
myself in an unfair position. Compared to many of the other women, | was
already better at confrontation, but | used to be aggressive about it and that
could backfire on me. This helped me realize that (P20).

Another participant added that aggressive confrontation was not always effective,
and that she learned there were other methods like staying calm and collected or
mocking that worked better. One woman shared she learned how to better assess
situations to avoid certain expected backlash, while others also stated that they feared
the possibility of backfire hence avoided confrontation before. However, comments
such as “Some of the old fears that had been hiding in the dusty corners of my mind
have been cleared” (P5), regarding confrontation were also made as well as their
growing trust in their ability to confront. Additionally, one of the participants pointed
out the place of the CPR model in the intervention program, where it was explained
in the first week and highlighted throughout other sessions when topics regarding the
steps were being discussed. She explained how she refers back to the steps,
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especially when evaluating the situation’s emergency and how the model helps her
make more rational decisions. Lastly, it was commented that confrontation takes
courage, and when they see a woman confront, they know the woman takes a risk.
They expressed that from now on, they want to “say a few useful words” (P13), in
solidarity with women who confront. This intention also implies their willingness to
intervene not only when they are the targets of discrimination but when they stand as
bystanders too. This outcome demonstrates the impact of the program in activating
bystander confrontation for participants, despite various barriers to intervene defined
in the literature (Park et. al., 2023; Yule et. al., 2020).

4.2.3.1. Mocking

In exercises where women faced oppressors, they tried different techniques to
resolve specific situations effectively. Showing aggression, being rageful, being
empathetic, staying calm, talking loud and fast, speaking the oppressor’s language,
being pushy, trying to collaborate with the oppressor and many more were used as
ways of confronting. One method that seemed to work for women, meaning they felt
positive and came out better off in the scenarios was using mockery. When
discussing the oppressor in the scenarios, women concluded that the oppressor often
belittles and jokes around when they discriminate. Against this attitude, participants
tried mocking the oppressors, their way of speaking and behaving. One participant
stated that she would have never thought of mocking as a confrontation method and
using mockery is “a method that will not wear me out” (P3). Participants also noted
that sometimes overexplaining and trying to logically discuss discrimination with
oppressors does not work, which then makes mockery a more practical option.

Another participant commented:

I’'m usually the kind of person who deals with things using humor, more on
the mocking side. Honestly, whatever you say might not change anything
anyway, and just staying quiet makes you feel even worse. So | felt like, even
if it’s just with humor, it’s better to say something than nothing (P8).

Lastly, one woman explained how her parents were anxious about her being outside

late because she was a girl and that she often pushed back against those ideas. She
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explained how she got angry and tense before but now she downplays it and jokes
around saying “perpetrators are everywhere at every hour” (P1), and she feels more
confident and relaxed this way. In the literature, humor is identified as a style of
confrontation that is used by 16% of women and were rated as more likeable because
researchers argue that despite it is seen as less effective, it can reduce perceived and
expected backlash that can increase targets’ intentions to confront (Woodzicka et al.,
2020). As in line with this context, from these comments and the exercises
implemented within the program, mocking as a way of confronting was approved by

the participating women.

4.2.3.2. Relationships

One critical point in confrontation is that it is often the close members of women’s
family or friends that make prejudiced remarks or behave discriminatively. Women
state that they witness sexism mostly in their social chambers. Women in the
interviews mentioned how it is harder to speak up against family members or their
romantic partners because their interwoven relations and connections with them

would be at risk. One participant adds, specifically about sexist jokes:

I realized that I should be more careful about the whole “it’s just a joke”
thing... especially because these jokes usually come from people we care
about. But these things always start in that small circle, that small group
around us (P10).

Participants reflected on how they started speaking up to their close ones and how it
felt relieving and gave them a sense of confidence. One of the participants expressed
how she now “started to manage conflicts with my anxious family” better (P1),
which decreased her own discomfort. A comment that effectively explains the
intervention’s impact on participants confrontations within their relationships is

about a woman from the program confronting her boyfriend:

I feel like I’ve grown, especially when it comes to standing up for myself. For
example, my boyfriend once liked a sexist post. Normally, I would’ve just
thought, “He’s joking,” but after these workshops, I felt encouraged to speak
up and I did. I asked him why he did it and confronted him about it. I’'ve
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started to feel more confident in situations like that. Of course, you hesitate.
Will this ruin the relationship? What will he think of me? But at the same
time, I realized, so what? (P7).

When it comes to relationships with others, literature provides a goal preference
concept that differentiates between intentions to be liked or respected when
confronting where women usually prefer to be liked over respected in environments
and relationships that are important to them, hence choosing to stay silent (Mallett &
Melchiori, 2014). Correspondingly to literature and these comments, the intervention
program may therefore have had a positive contribution for women’s confrontation
processes regarding the effect of relationship closeness or distance of the relationship

of the confronter and the prejudiced person.

4.2.4. Psychological Gains that Foster Confrontation

The main theme of Psychological Gains that Foster Confrontation is related to the
8th and the 9th question in the interview questions regarding the effectiveness of the
program for the participants and in which area they think they improved themselves.
These questions also aimed to reveal any positive contribution of the intervention
program to the participants that the study’s measurements could not have captured.
Accordingly, participants articulated important inputs beyond the study’s scope of
purposes, which refers to the current research’s multidimensionality. To begin with,
participants highlighted the effect of being part of a dynamic women group and
witnessing other women’s experiences and perspectives. They expressed how they
now feel more knowledgeable and less alone, having heard different and similar
stories of discrimination as well as resistance. Another added how she was so
discreet about opening up regarding sexist issues and now being able to easily share
them with a woman. A participant reflected that the drama techniques were a great
means to achieve these. Another states “If I had only one way to confront before,
now [ have five different ways” (P3). On the topic of individual feeling towards the

intervention program, one participant shared:

After every session, I felt good. I felt like I’d released my energy, calmed
down, and relaxed. I realized how much | actually needed a space like this. It
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was a really valuable experience. It was great to see how the things
psychology talks about actually play out in real life, to witness the changes
firsthand (P21).

Achievements regarding improving their sense of self, establishing healthy
communication, creating solutions, positive outlook for change, being effective for
others too, more easily identifying discriminative incidents were expressed by the

participants through the interviews.

4.2.4.1. Speaking Up

As in line with the intervention program’s main objectives, women underlined their
improvement on speaking up and not silencing themselves in the face of
discrimination. They described how at first, even though they felt safe with other
women and within the group’s environment, they could not make a noise physically.
Along with the effect of norms about how women should stay silent to keep peace
within their relationships, participants highlighted they did not have a space to use
and practice their voice before. On this subject too, they acknowledged theatre
method’s effect on facilitating the practice for reality and making it easier to use their
voice. Especially in exercises where women screamed or made a loud noise, they
expressed “We voiced our feelings, and I remember feeling really good afterward, I
even got teary-eyed” (P10) or “Normally, I wouldn’t even take deep breaths out loud
so as not to disturb anyone, but when | screamed, | noticed a big change in myself”
(P12). Drama exercises acted as a means for both to practice speaking up and
creating the awareness of women’s voices as a powerful tool for confrontation and
expression. One participant also commented that through the Theatre of the
Oppressed methods, deconstructing the ways of the oppressor and knowing them
closer made it easier for her to speak up, because she explained that “what we fear is
often abstract” (P2), and drama made it tangible. Another participant shared her

revelation about speaking up:

But when | thought about it during this program, | realized that those jokes
also create obstacles in front of us. That’s when I understood I needed to
speak up more about it, and that my stance should be so clear that people
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wouldn’t dare to make those kinds of jokes or say such things around me
anymore (P10).

Lastly, a woman from the program talked about how when she asks why they did not
make a noise, why they stayed silent, the answers were mostly “What could I have
done?”. She further explained that the program gave her and other women capability
and competence to speak up, instead of completely ignoring the situations. As one of
the most important expected achievements that can be gained from the program,
women’s comments regarding their progress and growth indicates the effectiveness

of this intervention.

4.2.4.2. Self-esteem

For confronting or speaking up, self-esteem has appeared to be antecedent and a
consequence of confrontation. Women commented how their self-esteem increased
throughout the intervention program and they could confront more as a result. From
another perspective, they also shared that when they confronted perpetrators of sexist
discrimination, they felt more confident. Although not quantitatively measured in
this thesis, increased self-esteem was evident from participants’ commentaries. One
participant noticed her own increase in self-esteem when completing the surveys and

noted:

When 1 filled out the last survey, | realized | was giving much clearer, more
decisive answers compared to the first one. In the first survey, I remember
saying things like “I somewhat agree” when asked how I’d respond to sexist
behavior. But in the last one, I caught myself thinking, “No, I would
definitely speak up” (P7).

Participants shared their increased self-esteem on the topics of; solving situations in
the long run, in the face of inequality, social issues, speaking up, and speaking to
others. One participant expressed how she reminds herself of the workshop and what
she did there when she does not feel confident. Another mentioned that instead of
sitting down nervously, she is more confident to confront and cares less about the

backlash. About self-esteem, one participant shared her insight as:
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It just reminded me that confidence is also a skill, something you can develop
through practice, by talking to different people and listening to them. |
realized it’s something that can grow that way too, and that’s what this
provided for me (P2).

These comments highlight self-esteem as an important factor in the confrontation
process, as other studies also highlight the relationship between them, stating that
there is a positive correlation (Arslan et. al., 2010; Goldberg & Zhang, 2004; Moradi
& Subich, 2004). Further and future studies can operationalize self-esteem to bring

out its relation with confrontation and resisting to discrimination.

4.2.5. Collectivity/Solidarity

The Collectivity/Solidarity theme includes women’s commentaries about the
intervention group they were in and the connection and bonds they have formed with
the program and the other women. As women completed exercises of Theatre of the
Oppressed, as they shared their experiences and discussed ways of fighting back
against their oppressors, they became more acquainted with each other and
acknowledged that they “needed to be among other women™ (P5). This intervention
program has worked as a means for creating solidarity among oppressed minorities,
according to the participants. One thing most of the participants highlighted is that
they felt significantly less alone, as one woman explained:

I definitely felt that I’'m not alone. I already know this, but internalizing it
isn’t always that easy. It often stays as just knowledge. To really feel it,
sometimes you need to actually be there, to be present, and to experience it
together with others (P9).

Hearing each others’ troubles and reenacting them, taking actions to solve one
anothers’ problems and empathizing with them reminded one participant of strong
solidarity for which she named this program as empowering. In the interviews,
women emphasized the group had similar problems, similar struggles revealed to
them after each practice allowing for discoveries of self and other women.
Participants mentioned Songs of the Sirens, Knots and Dust Cloud as specific

exercises that helped them warm up to each other, erase their prejudices to one
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another, and help create a balanced and supportive environment. One participant
mentioned how some of the women in the group were her classmates which she
never talked to before, but have got to know, see and hear via this intervention,
forming solidarity. A participants’ comment explain why women talk about the

collectivity and solidarity in the program as a highly valuable thing:

Being together and feeling that we can trust each other, that’s what I think is
our biggest strength. These issues are already part of our daily lives;
somehow we’ve learned to live with them, or they’ve been taught to us that
way. But when we’re together, we’re truly strong. That’s what this
experience showed me (P10).

Going against what has been told and building courage through supportive others
have eased women’s worries of not being able to confront. They have reported their
strong trust to one another and added that even though they sometimes become each

other’s competitors in real life, being together feels better in the end.

4.2.5.1. Safe Space

One of the main reasons why women noted the development of solidarity within the
group was their ideas about the group’s safety in terms of feeling comfortable and
secure among other women. This creation of safe space, possible by being
unprejudiced, setting treaties about the functions of the program and being respectful,
was acknowledged by women in the interviews. One participant reflected on the
Trust Walk, explained in the program as Blind Pursuit game, where women pair up
and lead one another when one of them’s eyes are closed and the game gets harder
each time, eventually they lead one another by just their voice. She said she fully
trusted her partner and let herself be led, which made her happy since there was that
safe space already established. Another woman mentioned the Bear Game, where a
person becomes a bear and tries to get any reaction out of the freezed woodcutters by
shouting, trying to make them laugh or making absurd movements. She explained
how she felt safe even if the bear ran over to her with speed, she trusted her group
mate and that she “will not be harmed either physically or mentally” (P10). As part

of the exercises, after each exercise the group shared their experiences and thoughts.
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One participant mentioned these discussion sessions as one of her favorite parts
because she “saw a real spirit of solidarity there” (P12), having the comfort to share
her feelings. Some of the opportunities that participants listed of safe space were;
knowing what they say will not be misunderstood, even if there is a crisis, being sure
that it will be resolved, the opportunity to experience what is theoretical in practice,
and even if they feel nervous of being on stage, having the safe space to try

confrontation.

Comments regarding the factors that undermined the safe space’s effectiveness were
also expressed. The attendance of the participants have changed in the weeks and
participants who joined in the second or the third week, as one person explained,
hindered the progress of the safe space. Moreover, following an event where two
women disagreed on a speciesist comment, another participant expressed that “It was
challenging to see that there were not so many egalitarian thoughts” (P8). A feedback
to be taken from these comments is to upgrade the design and the instructions of the

program as to keep the safe space more constant and inclusive.

4.2.5.2. Open to Sharing

The intervention program, as its flow and outcomes depended on the incorporation of
the participants’ thoughts and actions, included sections of discussions, reflections
and collaborative tasks. Correspondingly, women’s comments and contributions
mattered when it came to the efficiency of the program. With the established safe
space, participants reflected on their and other’s openness to share their experiences.

One participant commented:

| think the part | liked the most was seeing that other people were ready to
share. That was the most impressive part for me. I’'m usually a bit more
reserved and not someone who can share right away. But especially during
the Song of the Sirens exercise, | was really moved. Hearing others scream or
make different sounds before it was my turn, hearing them express
themselves gave me the confidence that I could do it too (P1).

Some participants mentioned that these discussion parts were their favorite. One of

them noted how in a volunteering space, people’s willingness to share was very
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valuable for her. Another woman commented how others were either speaking of the
exact things she was thinking or things that she would never have thought of in such
light, which made it possible to learn from one another. For these reasons, being
open to sharing was an important factor that made way for solidarity among the

women in this intervention program.

4.2.5.3. Smiling

Smiling and laughing, as encouraged by Boal (1992) in his suggestions for drama
groups and jokers, was also set as a treaty by the researcher for the women in the
intervention group. It was explained that when they felt like smiling, when they felt
the urge to laugh, they should definitely do so. In the first Dust Cloud with each
group, it was instructed to smile and greet the others when they were passing by. The
effect of smiling and laughing was also highlighted in the interviews by women. One

participant shared:

The moment | remember feeling most at ease was during the random dust
cloud walk. When we were told to look around and smile at each other, |
looked at strangers and saw them smiling back. That made me feel safe. In
daily life, we often wear a certain expression, mine can look quite stern, and
people don’t usually approach me easily. That made me realize how
important this moment was. While walking, | also thought about how women
don’t always feel like smiling (P19).

Looking at each other without smiling, being in the same environment with women
they did not previously know was noted by women to feel weird. However, one
participant shared that when they started smiling, her impression of others have
changed and her prejudices have decreased.

Another noted how the researcher facilitated the smiling and how it helped the
process also by setting laughing as a semi-official rule. It was also mentioned by a
woman that the smiling and laughing, humor in general, softened the shocking
impact of the subject. In conclusion, smiling as a way to ease the initial tension in
group settings and building sincerity has been approved by the comments of the

participants.

61



4.2.6. Time

As a more technical topic about the process of the intervention program, participants
were asked about their opinions on the time and span of the program. They were
guided to answer the question considering that the program was four weeks long and
for three hours each week. The aim of the question was to get feedback on the
general length of the program design, coming from the participants own experiences.
Generally, participants were content with the hours and the weeks. Some comments
about the session length acknowledged that if it was shorter, there would not be any
time for decent discussions, creating bonds and trust or warming up for the day.
Other participants added that the sessions did not feel superficial or rushed, that if it
was longer it would be overwhelming and triggering because of the sensitive topics.
Additional comments noted that four weeks were appropriate in adapting to the
program, that the weeks were gradually planned and compact. Participants pointed
out how being active both mentally and physically during the sessions helped time
pass where they did not realize it was time to end. Lastly, one participant commented
that since the awareness of the group was relatively high from the beginning, length

and intensity of the program was appropriate.

Before starting the program, participants were told that they have to attend at least
two weeks to be eligible participants in the study. About this information, one
participant reflected on her two weeks attendance as “Maybe I shouldn’t have heard
that attending at least two weeks would be enough, it might have affected my
motivation to participate more” (P12). More about attendance, individuals expressed
how their assignments and exams have interrupted their attendance to the program
since most of the participants were university students. Finally, some suggestions for
the time concept include; creating an additional week for make-up, making it two
weeks long with longer sessions so that it takes less time in terms of weeks, making
one session on the weekdays so as to make attendance easier and take less of the

weekend times.

Overall, participants did not have any crucial suggestions for change in terms of time

of the program.
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4.2.7. Place

Another technical topic about the process of the intervention program concerned the
space that the sessions took place in. Participants were asked about their opinions on
the Furuzan Olsen exhibition hall inside the library of METU where the program
was conducted. The aim was to get feedback from the participants’ own experiences
of the program's location. Participants explained that the place was appropriately
wide and had a lot of room to wander around. They reflected that there being no
chairs or tables were a good factor in terms of feeling free to walk about the room
and being able to see others without obstacles. The windows from the ceiling to the
floor created good lighting and felt spacious and refreshing for most participants.
However, two of the participants expressed that they were feeling like they were
being watched by the passerbys and their eyes wandered outside which distracted
them. One of the participants noted that the place belonging to the group for that
session felt freeing and they could make as much noise as possible without worrying
about being heard or bothering others. Exhibition hall’s closeness to food and
beverage vending machines as well as closeness of the bathrooms were emphasized
by participants as a positive factor. Participants also saw the campus as a safe space
that contributed to their liking of the exhibition hall, in addition to the place being
easily accessible. Additionally, participants found the empty space to be freeing and
the exhibition hall clean, although some of them expressed their desire for
comfortable sitting cushions or mattresses in between the exercises. This quote from
one of the participants summarizes their feedback on the place of the intervention

program:

I thought the space was really beautiful. | had never been there before, but the
moment | walked in, I felt like it was a place where healing could happen.
There were windows everywhere, lots of light, and it looked very clean. It
was quiet, most of the noise came from us. We didn’t have to worry about
making sounds. It wasn’t a space where people stared or judged us. It felt
open and safe (P13).

4.2.8. Suggestions

Lastly, participants were asked about their suggestions on the intervention program
to be considered and used in the future implementations of the same or the similar
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interventions. They were asked to consider their own experiences as participants so
as to contribute to the development of the design and implementation of the
intervention. In this section, codes of Triggers, Physical Touch, Attendance, and
Name Games are also addressed under the main theme and suggestions within these
codes are embedded and integrated to the list. Below is the list of the summarized
suggestions coming from the participants’ perspective in the interviews, with no

additional comments from the researcher and no particular priority order:

e Instructions for the exercises that require more physical activities should be
more detailed so that participants have a more clear view of what is to come.

e The group for this intervention program was relatively conscious and aware
of the sexist topics, implementing the program for less aware groups would
be more effective.

e The group could have been more diverse, for example there could have been
a woman who is not a feminist that has more conservative beliefs.

e For the enactments of sexist situations, examples could be created beforehand
instead of asking participants for voluntary situations because it creates long
lasting silence and waiting.

e Summary notes on the white board could be highlighted more often, they can
be reference points through practice sessions.

e In the first week, there could be a presentation or discussion about sexism and
its foundations, causes and manifestations so that everyone is on the same
level about the information.

e In the enactments of the sexist situations, everyone can be encouraged to be
on stage so that they can get the practice of confrontation too.

e In the discussion parts, people started to talk about their personal lives and
their comments were too long which can be tedious. A treaty or instruction
for the content and the length of the comments could be formed to prevent
this.

e Article or book chapter readings could be added between the sessions to
facilitate knowledge and diverse responses.

e After the sessions, talking about other participants or what happened in
private should be prevented.
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More effective closing and cleansing exercises should be done at the end of
the sessions to not have leftover feelings from the practices.

This intervention program could also include or could specifically be done
with LGBTQ+ people or men. Especially about men, who are most of the
time perpetrators of sexism, they are neglected in the solution process in
discrimination.

Two moderators could manage the process in the program so that everyone
can be attended and the environment and dynamic could be safer.

When proposing and forming a new rule or treaty, it should be approved by
everyone and serve the common good although everyone has different needs
and ideas.

For the first week, more icebreaker activities should be done to create
stronger bonds and trust over the process. Especially because the topic is
intimate and deep.

Although it was forewarned, individuals talked about triggering or sensitive
details of their past experiences that could be disturbing for others. The rule
or the treaty for this topic should be more serious.

When opening up and discussing personal experiences, some people tried to
give unsolicited advice. This can break the safe space for the person who
shares her experience. Hence, a rule or treaty about this topic should also be
implemented.

Before going into the exercises that require physical touch with others, more
bonding exercises can be done first to get used to other women in the group,
such as Blind Pursuit.

For the first week and if necessary in other weeks too, more name games that
make it easier to learn and remember others’ names in the group should be
implemented.

Because attendance was not mandatory since the program was based on
voluntary participation, different weeks had different participants. Some
participants joined in the second or the third week. This hindered the created
bond and safe place although those participants also quickly adapted to the

group. Future implementations can consider attendance as more mandatory.
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4.3. Discussion

The aim of the interviews was to get feedback regarding the process of the
intervention program based on Theatre of the Oppressed methods. Since there are
very few studies that utilize Theatre of the Oppressed and even fewer instructions,
feedbacks and reports of the outcomes from the participants’ views, this study sets
light to future implementations and studies. Overall, participants reported positive
feedback regarding their experiences and benefits they gained from the program.
Apart from the main objectives of the study, they mentioned many other
achievements and benefits that revealed the program’s implicit gains. Based on their
comments, it is evident that this intervention program helped them gain confidence in
confronting sexism, build meaningful relationships with other women on common
struggles, create a repertoire of different responses, more easily detect and evaluate
sexist situations and get to know their oppressors’ patterns and strategies. In an
unequal society where women are forced to silence themselves, which causes mental
and in the extreme, physical issues, this intervention program shows that it helped

women speak up for themselves.
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CHAPTER 5

GENERAL DISCUSSION

The purpose of the current thesis was to utilize Augusto Boal’s Theatre of the
Oppressed methods to create an intervention program designed to help women
practice confrontation to sexism in drama settings, potentially building an array of
responses and ways of speaking up that can be used in real life. Also, using
the Confronting Prejudiced Responses Model, the study aimed to build a
theoretical ground for the intervention program and its outcomes. To assess
participants’ confrontation tendencies and processes, the original CPR Scale was
adapted to Turkish as part of the thesis and scenarios were adapted to
ambivalent  sexist situations that hold the participants as targets of the

discrimination.

Three factors submerged from the conducted factor analysis that explained the
confrontation processes: Detection and Emergency, Cost and Responsibility and
Action. Then, a four-week long intervention program was implemented, with the
object of answering the research questions of “Can Theatre of the Oppressed
methods be effective in improving women’s confrontation capabilities?” and “Can an
intervention program designed around Theatre of the Oppressed methods be effective
in reducing women’s self-silencing tendencies?”. The additional contributions of the
intervention program were explored through semi-structured interviews. Then,
interviews were held with the participants after the end of the program regarding
their feedback and insights they gained from their experiences of participating in the
intervention. The transcriptions of the interviews were qualitatively analyzed using
descriptive content analysis and the data from the pre and post-test surveys were

quantitatively analyzed using Wilcoxon signed-rank test.
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5.1. Confronting Prejudiced Responses Scale Adaptation

To evaluate the responses of the participants to a sexist event, the original CPR Scale
was adapted to Turkish. In the original scale, the discrimination was based on racism
and the target was a co-worker, putting the participant into a bystander position in the
discriminative situation (Ashburn-Nardo et. al., 2014). Distinct from this perspective,
the adaptation study created two scenarios based on the two different types of sexism
in the ambivalent sexism literature: hostile sexism and benevolent sexism. In the
scenarios, participants themselves were the targets of sexist comments and situations.
From the Teets’ (2018) version of the scale, 22 items were presented to the
participants which after the factor analysis, have been reduced down to 16 items.
From these 16 items, factor analysis revealed a three-factor structure: Detection and
Emergency (a = .67), Cost (a = .85) and Responsibility and Action (o = .90).
Detection and Emergency factor is related to the individual’s ability to interpret the
sexist incidents as discriminative and evaluate the urgency of the situation, whether it
requires instant action to be taken against the prejudiced response. Cost factor refers
to the perceived and expected backlash should the individual decide to respond.
Lastly, the Responsibility and Action factor explains the individual’s willingness and
readiness to undertake the responsibility to confront and actually decide to take
action and speak up against the sexist situation. In the literature, the CPR scale is not
commonly used and studies who utilize the scale have reported different factor
structures, depending on their sample and discrimination type. Since in the current
thesis, the discrimination is based on gender and the target is the participants
themselves in the scenarios, factor structure might have changed due to these
reasons. Moreover, as consecutive steps presented in the CPR model, detecting the
discrimination is in close relevance with the capability to evaluate its emergency. In
the same vein, as consecutive steps in the CPR model, taking personal responsibility
to confront might have conceptually preceded the action step, thus falling in the same
factor in the analysis. Additionally, the adaptation study included the Ambivalent
Sexism Inventory by Sakalli (2002) and reported the correlations of the sub-factors
with the hostile and benevolent sexism scores of the individuals. Results indicated

that endorsement of ambivalent sexist beliefs hindered the recognition of sexist
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situations and the motivation and intentions to take action against discriminative

incidents.

Thereby, the present thesis contributes to the confrontation and sexism literature in
Tirkiye by providing a valid and reliable version of the CPR scale. Application of
the CPR scale in confrontation studies opens the opportunity to understand the
underlying process of the targets of discrimination.

5.2. Quantitative Findings from the Intervention Program

To assess the outcomes of the intervention program, a pre-test post-test between
participants design was implemented. In the pre and post-test surveys, two scales
were presented to participants: Self-Silencing to Sexism Scale by Akarsu and Sakalli
(2021) and the Confronting Prejudiced Responses Scale, adapted to Turkish and to
sexist situations by the current researcher. A four week long intervention program,
based on the methods of Theatre of the Oppressed was designed and facilitated by
the researcher. At the end of the program, 29 participants were eligible to be included
in the analysis since they attended at least two weeks of the program. With the data
from the 29 participants, assumptions for the pairwise t-test were tested. Results
revealed that data was not normally distributed, meaning that parametric statistical
analysis could not be conducted. Hence, Wilcoxon signed-rank test, a non-parametric
statistical method, was employed to investigate differences in the means of pre and
post-test results.

On all factors of the CPR scale for both HS and BS scenarios, except for the Cost
factor of BS, statistically significant differences were observed. Results indicated
strong evidence for the effectiveness of the intervention program on the variables
concerning the research questions of the study. For the self-silencing variable,
adjusted significance threshold did not indicate a significant result, meaning there
were no significant changes in the self-silencing tendencies of the participants. This
result should be treated carefully and might refer to the participants’ already low self-
silencing tendencies at the baseline of the intervention’s course and might refer to a

limitation in the sampling process.
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For the CPR scale scores, findings demonstrate robust levels of significance for all
three sub-factors of the scales except Cost factor of BS. This is valid for both the
hostile sexism and benevolent sexism scenario that were created according to the
ambivalent sexism literature. With the significant increases in the mean scores of the
factors of Detection and Emergency, it can be concluded that the intervention
program and participating in the dramatic contents of it has enhanced individuals’
ability to name a situation as sexist and effectively evaluate the emergency that it
upholds to confront. Within the program, women often discussed through the specific
exercises, the varying manifestations of sexism they experienced and how urgent it is
to challenge those situations so that they do not happen again. As the first steps of the
CPR model, detection and emergency are crucial in the confrontation process
(Ashburn-Nardo et. al., 2019). As discussed before, not being able to detect
discrimination when it occurs possibly due to the person’s own biases or not being
able to evaluate its emergency especially if its disguised as humor or benevolence
hinders the individuals’ intention and capability to confront (Bill & Naus, 1992; Nier
& Gaertner, 2012). Significant increases in the scores for the Detection and
Emergency factor point to the successful impact of the current intervention program
in enhancing the participating women’s capability to identify and evaluate the

emergency of sexist situation they encounter.

Furthermore, Wilcoxon signed-rank test revealed significant increases for the Cost
factor of the CPR scale from the participants’ scores on HS. This factor consisted of
three reverse coded items explaining the perceived and expected costs and backlash
if the individuals chooses to intervene with the prejudiced situation such as “I would
be worried that the committee might be angry if | said something about the
comment”. Results indicate that intervention program aided individuals in evaluating
the costs of confronting as less severe, potentially lifting the barriers of interpersonal,
opportunity-wise and social fears of backlash for hostile sexist discrimination
situations. BS scenario’s Cost factor did not produce significant results. Indicating
that participants’ capability to evaluate the costs of confronting a benevolent sexist
situation did not change significantly. The reason might be that participants already
had higher scores on this factor meaning they saw the costs of confronting a

benevolent sexist situations as having low risk even before the intervention. This

70



might be due to the seemingly positive valences that the benevolent sexist attitudes
have that make it easier for them to be confronted (Schiralli & Chasteen, 2023). As
the literature highlights, costs of speaking up against prejudice can be high for targets
since they are already in a disadvantageous position (Nicole & Stewart, 2004).
Studies reveal that individual in discriminated-against groups opt to stay silent in
many situations when they evaluate the cost-benefits of speaking up (Kaiser and
Miller, 2001; Sabbagh et al., 2009). From this perspective, significant results for the
Cost factor from the participants mean score differences demonstrate the positive
influence of practicing confrontation through Theatre of the Oppressed methods in
this intervention program. While practicing different scenarios and situations
involving various sexist scenarios in the sessions, women discussed diverse
responses and backlash to their confrontation. With these exercises, they became
experienced in assessing the risks and generating responses that can reduce the
negative comebacks. As one of the participants simply put in the interviews:

"One might hesitate, thinking whether the reaction they give could harm their
relationship or affect how things will be with that person in the future, but at
the same time they also think, ‘what could really happen anyway?’” (P7).

From this perspective, results and insights from both the statistical analysis and
interview outcomes illustrate that the program effectively facilitated shift toward

reviewing the severity of the costs of confrontation for women.

As the last factor for the scale, Responsibility and Action dimension also produced
significant results in the analysis for both HS and BS scenarios, where there was a
significant increase from the pre-test scores compared to the post-test scores. These
resulsts point to a meaningful increase in the participants’ capability and intentions to
take responsibility to intervene with the situation and act against the injustice.
Considering that the scenarios were not about witnessing a discrimination but rather
being the target of the prejudice, the findings suggests that women are more ready
and willing to take responsibility for themselves to speak up and challenge sexism. In
the literature, numerous barriers to confrontation are listed and some of the inhibitors
regarding taking responsibility and action are; social power distances, ingroup
bystanders, emotional impact of the prejudice on the individual or severity of the
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situation (Ayres et al., 2009; Good et al., 2019; Swim & Hyers, 1999). Within the
intervention program, after each exercise regarding the situations where women
challenged their oppressors, the discussions were in relation to their reservations
about taking responsibility and the underlying reasons for not taking action for
themselves. The practices and the discussions in the circle might have changed
women’s attitudes and opinions about the barriers, risks and factors surrounding the
responsibility behind speaking up and taking action. As the literature on confronting
interventions highlight, intervening with prejudiced situations takes practice (Becker
et. al., 2014; Glick, 2014) and the current program enabled women to have a space
for exercising possible action routes and encouraged them to take responsibility, as

evident by the findings of the pre-post test.

Overall, statistical resulsts for produced significant findings, demonstrating the
effectiveness of the four-week long intervention program in fostering capability for

confrontation.

5.3. Findings from Interviews with Participants of the Intervention

After the intervention’s final sessions for the two groups, eligible participants who
attended the program for more than two or more weeks were contacted to join the
interviews. Out of the 29 participants, 22 participants were interviewed, according to
their availability within one week after the program ended. The purpose of the semi-
structured interviews were to gain feedback directly from the women who
participated in the program, based on their personal experiences. They provided
extensive insights regarding the process and the content of the program, that extent to
the concepts and that are outside the scope of the measurements included in the
quantitative part of the study. By this way, current thesis included a mixed-method
approach that utilized qualitative and quantitative deliverables which allowed for a

more comprehensive evaluation of the intervention program.

Participants’ commentaries reveal an overall positive outlook for the program
regarding their experiences and personal interpretation of the benefits and
improvements. Their insights matched and supported the results in the analysis about
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their significant progress on their capability and willingness to confront, speak up
and intervene as well as detection of sexist situations. Apart from these concepts that
were also quantitatively assessed, they elaborated more on the topics of collectivity
and solidarity, self-esteem, being on stage and practicing through drama methods,
suggestions they offered for the future implementations and ways of confronting

such as using humor, guided by the interview questions.

For example, some women mentioned being surrounded by other women and their
sincerity, being able to share their experiences with other individuals who have
similar experiences as one of the biggest benefits of the program that they stated as
necessary for all women in some way. Creating an environment and a group dynamic
that enables such communication, in the context of confronting discrimination,
signals to the need for more spaces that can empower women (Augusta-Scott et al.,
2017; Zawadzki et al., 2013) and the current intervention program’s effectiveness in
promoting a safe space for the participants and their self-expressions. Similarly,
participants reflected on their experiences of the utilized drama methods and their
involvement with the exercises. As a common comment, they stated that they were
never involved with drama before and discovering a new way of self-expression,
especially on the topic of confrontation, was exciting, mind opening and a priviledge
to experience. These insights fall parallel to the literature on highlighting the
effectiveness of drama-based methods in facilitating a representation of real life on
stage and discoveries of self-expression and possible reactions to practice for future
(Krakowian-Ptoszka, 2020; Stahl, 2018).

In addition, the question regarding suggestions for future implementations asked to
participants provided valuable feedbacks for the intervention program’s planning,
organization and execution. Gathering such feedback from the participants
themselves is crucial in reflecting their engagement with the program and creates
potential for refinement and improvement for the intervention’s future applications.
Their inputs concerning the instructions of the exercises, more informational
discussions pertaining to sexism, different regulations for attendance, incorporation

of more name and bonding games suggest that participants’ own critical reflections
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could may provide guidance for researchers who want to implement the same or

similar programs in the future.

5.4. Limitations and Future Suggestions

Current thesis have significant inputs from the studies it includes. However, there are
certain limitations that future research should adress. Firstly, the thesis included a
four-week long intervention program with no incentives promised for the
participants. The sample size was small due to the factors that affected this required
stable participation. Additionally, regarding the small sample size, a control group
could not be established which would have strenghtened the study by providing clear
comparisons and stronger conclusions about the intervention’s effectiveness. About
the characteristics of the sample for the intervention, majority of women were young
(M = 23.48) and university students (n = 21, 72.4%) which could have effected the
representativeness of the population in addition to the possibility that young college
women who attended the intervention program voluntarily might already had higher
awareness of sexism or anti-discriminatory ideologies. For example, participants’
self-silencing scores were already low on the pre-tests before the intervention,
indicating their initial tendency to express themselves instead of staying silent.
Moreover, as explained in the reflexivity statement, the researcher’s positionality
within the studies of this thesis may have influenced participants to express socially
desirable remarks in the interviews or give such answers to the survey questions.
However, the inclusion of open-ended questions regarding suggestions for
improvement as well as least-liked aspects of the program were also asked in the
interviews, allowing for individuals to add in their critical feedback. As evident in
the qualitative analysis of the interviews, not all answers were favorable in this case

which to some extent, alleviates the concern for social desirability.

In connection with these limitations, future research related to confrontation of
sexism and interventions using Theatre of the Oppressed methods can focus on few
factors that can enhance the overall impact of the studies. Firstly, current intervention
program did not have any incentives for the participants which affected their
attendance to the program. Additionally, as suggested by the participants in the
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interviews, they prefered for the program to be longer so that they can create stronger
bonds and it does not end just when they got used to the techniques of the TOP
methods. Hence, future implementations can offer plausable incentives and create
longer versions of the program. Secondly, the CPR scale adapted and used in the
current research measures participant’s intention to act against the prejudice as a self-
report, not their actual actions. Literature reveals that individual’s intentions to act
against prejudice are overestimated compared to their actual reactions to
discrimination in real situations (Kawakami et al., 2019; Stangor et al., 2003). Thus,
future research can monitor and evaluate individual’s actual responses to
discrimination following the intervention on top of their intentions to act by utilizing
longitudinal follow-ups with participants or behavioral simulations after
interventions. Thirdly, TOP methods allow for all types of minority groups that are
objected to oppression in some way to practice how to stand up and dismantle
discrimination. Within the scope of this thesis, women were the focus group.
However, with similar practices provided in the current thesis, other minority groups
such as workers, immigrants, LGBTQ+ could be approached. Lastly, interpreting the
outcomes of the interviews with the participants of the study, some possible related
variables and concepts that can be assessed in relation to the participants’
experiences within the program could be self-esteem, empowerment, gender-based

system justification and discrimination awareness.

5.5. Importance and Implications of the Studies

The current thesis provides significant contributions to the social psychology
literature from several perspectives. Firstly, as part of the thesis, Confronting
Prejudiced Responses Scale (Ashburn-Nardo et. al., 2014) was adapted to Turkish,
which to the best of the researcher’s knowledge, is the first study to do so.
Furthermore, the CPR scale was adapted to sexist situations in spesific to the
Ambivalent Sexism literature by providing two scenarios that correspond to the
subscales of benevolent and hostile sexism which allowed for a more elaborate
assesment of the indiciduals’ confronting tendencies in the face of sexism. AS
distinct from the other studies that used the CPR scale, adapted version in the thesis

included scenarios and corresponding items in which participants are the target of the
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discrimination as opposed to other studies where the participant is in a bystander
position. The adaptation study presented a reliable and valid scale for the

confrontation, sexism and Turkish literature.

As the main study for this thesis, a four-week long intervention program was curated
pertaining to the methods of the Theatre of the Oppressed. In the social psychology
literature, spesifically for the topic of confronting sexism, there are very few studies
engaging participatory action research approaches and intervention methods. As an
evidence for the effectiveness of participatory drama methods, current thesis
demonstrates a successful contribution to the literature, as well as to the participants’
lives in developing an intervention program that facilitates problem solving and
empowerment through Theatre of the Oppressed methods. For this reason, present
thesis responds to the lack of empirical research within social psychology and as the
resulsts indicate, successfully brigdes the gap between theory and practice in
research. Pre-post test findings highlight significant growth for the program
participants and interviews reveal participants’ own reflection of their improvements
on several topics including detecting sexism, speaking up and confrontation. By
integrating questionnaires and semi-structured interviews, current thesis included a
mixed-method approach that utilized both qualitative and quantitative deliverables
which allowed for a more comprehensive evaluation of the intervention program. It
also provided an example of the effective usage of the CPR model and the adapted
scale at the same time. CPR model was both used as an quantitative measurement as
well as the foundation for the exercises and theoretical background of the sessions
within the intervention’s context. By this way, present thesis showcases how social
psychological theories and models could be incorporated with drama-based

interventions that aim for social and personal change.

Moreover, by developing an intervention program aimed at and built around the issue
of confronting sexism, current thesis presents an easily employable and adaptable
guide for other researchers, educators, practitioners as well as activists in the field of
gender equality, social change and applied psychology. Both the organized
curriculum plan and content for the sessions as well as feedbacks collected from the
participants themselves regarding how the program could be refined shed light for
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future implementations. Hence, current thesis aims to pave the way for further

research and practices regarding these issues in the psychology field.

As a final note, the intervention program provided much needed space for women to
share their common struggles, experiences and suggestions for each other. It helped
create a safe space that facilitated solidarity and encouraged resistance to oppression.
By creating face-to-face meaningful connections, current thesis constituted a context

that touches people.
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B. CONFRONTING PREJUDICED RESPONSES SCALE SCENARIOS

Liitfen asagidaki durumlarla karsilastiginiz1 hayal ediniz ve takip eden sorular1 kendi

diistincelerinize gore yanitlayimiz.
Diismanca Cinsiyetcilik Senaryosu
On test:

Ihtiyaciniz olan bir is icin miilakata gittiniz ve gériismeyi yapan komitenin
konusmanin basindan itibaren sizi onemsemedigini fark ettiniz. Biitiin sorulari
cevapladiktan sonra komite iiyelerinden biri kadinlar1 igse almay1 tercih etmediklerini
clinkii saatlik verdikleri {icrete kiyasla kadinlarin erkeklere gére daha az is yaptigini
ve genelde erkek miisterilerle flortleserek dikkat dagittiklarimi sdyledi. Ardindan

komite size geri doneceklerini sOyleyerek miilakati bitirdi.
Son test:

Yonetici pozisyonu i¢in agilan bir ilana basvuru yaptiktan sonra is
goriismesine gittiniz ve tlim goriisme boyunca komitenin sizi pek ciddiye almadigini
fark ettiniz. Gorlisme boyunca sorulart ayrintili bir sekilde yanitladiktan sonra bir
komite tliyesi so6z aldi ve kadmlarin 6zellikle yonetim ve liderlik pozisyonlarinda
yeterince etkili olmadigimi ve genellikle ekip i¢inde erkeklerle kurduklar1 gereksiz
samimi iligkilerle dikkat dagittiklarin1 belirtti. Bu nedenle, bu tiir bir pozisyon i¢in
kadin adaylar1 tercih etmediklerini ifade etti. Son olarak, size geri doniis

yapacaklarini sdyleyerek miilakat1 sonlandirdilar.

Goriismeyi  vapan komitenin bu  vorumunu diisiindiigiiniizde asagidaki

ifadelere ne 6lciide katiliyorsunuz?
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Korumaci Cinsiyetcilik Senaryosu
On test:

Akademik danismaniniza kotii oldugunuz derslerle ilgili konusmak igin
basvurdunuz. Nasil daha iyi bir program ¢ikarabileceginiz ve derslerdeki durumunuz
hakkinda tavsiyelerini istediniz. Goriismenin sonunda akademik danigmaniniz biitiin
bu tavsiyelerin ve yaptigi yardimin haricinde eger akademik planlariniz yolunda
gitmezse her zaman evlenme segeneginizin oldugundan, sizi koruyup kollayacak ve
1yl bakacak bir es bulmanin 6neminden bahsetti. Ayrica kadinlarin akademi ve ¢ogu

i i¢in fazla naif oldugunu, huzurlu bir evliligin en gilivenlisi oldugunu soyledi.
Son test:

Universitede bir proje fikri gelistirdiniz ve akademik danmigmaniniza bu proje
fikriyle ilgili gériismek {izere bagvurdunuz. Danigmaniniz fikrinizi dinledikten sonra,
projeyle ilgili goriislerini sundu. Gorligmenin sonunda ders disinda bdyle bir proje
yapmanin kadinlar i¢in fazla yorucu ve rekabet¢i olacagini, kadinlarin genellikle bu
tiir sorumluluklar i¢in fazla naif oldugunu belirtti. Ayrica, projede basarisiz olursaniz
bunu dert etmemenizi, iyi bir es ve mutlu bir aile yasantisinin kadinlar i¢in ¢ok daha

onemli oldugunu soyledi.

Danismaninizin bu vorumunu diisiindiigiiniizde asagidaki ifadelere ne dlciide

katiliyorsunuz?

Please imagine that you are faced with the following situations and answer the

subsequent questions according to your own thoughts.
Hostile Sexism Scenario
Pre-test:

You went to a job interview for a position you need and noticed from the
beginning of the conversation that the committee conducting the interview did not

take you seriously. After answering all the questions, one of the committee members
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said that they prefer not to hire women because, compared to the hourly wage they
pay, women do less work than men and generally distract male customers by flirting.

Then, the committee ended the interview by saying that they would get back to you.
Post-test:

After applying for a management position, you went to an interview and
realized throughout the interview that the committee didn't take you seriously. After
answering questions thoroughly, a committee member spoke up and stated that
women, especially in management and leadership positions, are not effective enough
and often distracted by their unnecessary close relationships with men within the
team. Therefore, they stated that they didn't prefer female candidates for this type of

position. Finally, they concluded the interview by saying they would get back to you.

When you think about this comment made by the interview committee, to

what extent do you agree with the following statements?

Benevolent Sexism Scenario

Pre-test:

You approached your academic advisor to talk about the courses you are
struggling with. You asked for their advice on how to create a better plan and
improve your performance in classes. At the end of the meeting, in addition to all the
advice and help they provided, your advisor mentioned that if your academic plans
do not work out, you will always have the option of marriage, emphasizing the
importance of finding a spouse who will protect and take good care of you. They also
said that women are too naive for academia and most professions, and that a peaceful

marriage is the safest option.
Post-test:

You developed a project idea at university and approached your academic
advisor to discuss it. After listening to your idea, your advisor offered their

perspective on the project. At the end of the meeting, they stated that undertaking
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such a project outside of class would be too tiring and competitive for women, and
that women are generally too naive for such responsibilities. They also advised them

not to worry if they fail the project; a good partner and a happy family life are far
more important to women.

When you think about this comment made by your advisor, to what extent do

you agree with the following statements?
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C. THEATRE OF THE OPPRESSED EXERCISES

Alistirmalar:

1. Isim+Hareket: Herkes cemberde ayakta durur. Sirayla ismini sdyler ve ayni
anda kendine 6zel bir hareket yapar. Bir kisi ismini sdyledikten ve hareketini
yaptiktan sonra ¢emberdeki diger herkes onu taklit eder. Bu sekilde birkag tur
yapilir ve isimler 6grenilir.

2. Toz Bulutu: Alanda serbest ve karisik bir sekilde yiiriiniir. Kigiler yanlarindan
gecen digerlerinin gozlerine bakarlar. Bir kisinin goziinden ayrilinca bir
hemen bir bagkasiyla g6z temast kurulur. Tim alanit kullanmak ve daire
seklinde yiiriimek yerine karigmak énemlidir.

3. Duygu Kontrolii: Cemberde ayakta durulur. Herkese o an nasil hissettigini
diisiinmesi i¢in bir siire verilir. Sonrasinda herkes sirayla sozciik kullanmadan
nasil hissettigini bedeni ve c¢ikardigi sesle gosterir. Boal tarafindan bolca
kahkaha onerilir, ciddi bir ortam olmamalidir.

4. Kolombiya Hipnozu: Ciftler halinde eslesilir. Ciftlerden A kisi B kisisini el
ayasmin i¢i ile yonetir. B kisisi A’nin el ayasindan goéziinii ayirmadan ve
uzakligin1 bozmadan takip etmelidir. Bir anlamda B kisisi A’y1 eli ile kontrol
eder. Elinin hareket hizin1 ve yoniinii degistirerek A kisisini sinar. Sonrasinda
ciftler gorevlerini degisir. Bu sefer A kisisi B kisisini el ayas1 ile kontrol eder.
Cesitli varyasyonlar1 denenebilir.

5. litisme: Ciftler halinde eslesilir. Ciftler birbirlerini omuzlariyla iterler. Iki
kisinin ortasinda hayali bir ¢izgi hayal edilir fakat ama¢ bu cizgiyi gecip
yenmek degildir. Amag partnere kendi bedenindeki giicii kullanmasi i¢in alan
acmak, ayn1 zamanda kisinin de kendi kaslarini, bedeninin giiclinii ve
sinirlarini tanimak igin itismektir. Cesitli beden kisimlari ile denenir.

6. Bir A’da Ka¢ Tane A Var?: Cemberde ayakta durulur. Kisiler sirasiyla 1

adim one gelip A harfi veya segilen bir kelimeyi kullanarak bir jest veya
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11.

hareketle bir duygu/cosku/fikir ifade eder. Cemberdeki digerleri de bunu
aynen tekrar eder. Bu alistirma ¢emberde olabildigince farkli seyler ifade
edilene kadar devam eder. Sonrasinda istenirse ciimle ile denenebilir.
Sirenlerin Sarkisi: Her birey yasadigi bir ezilme durumunu diisiiniir ve onu
yansitan bir ses ¢ikarir. Joker (yiiriitici) alanin 4 yanina birbirinden farkli
oldugunu diisiindiigii 4 kisi gotiiriir. Digerleri, kendi durumlarina benzer
seslerin oldugu kisilerin yanina gidip grup olur. Sonrasinda gruplar kendi
ezilme durumlarini konusur.

Hediyeyi ilet: Cemberde ayakta durulur. Bir kisi ellerini kullanarak ufak bir
hediye insa eder, sekil verir ve yanindakine iletir. Bir sonraki kisi aldigi
hediyeyi 6nce kabul eder, sonrasinda bir yanindakine vermek i¢in onu eger,
biiker, degistirir ve iletir. Cember sonlanana kadar devam edilir. Bu alistirma
yapilirken o giin ¢calismada yasananlarin diisiiniilmesi ve ¢emberdeki kisilere
duyulan hislerin 6ne ¢ikarilmasi igin yonerge verilir.

Digiimlii Cember: Herkes karisik bir sekilde ortada durur. Kollar yukari
kaldirilir ve herkes birbirinin elini karisik bir sekilde tutar, hemen
yanimizdakinin elini tutmamaya 6zen gosterilir. Kollar asagi indirildiginde
artik digiimli bir yi1§in vardir ve herkesten diiglimii eller birakilmadan
¢Ozmeleri i¢in iletisim kurmalari istenir. Bazen ¢oziiliir, bazense 6nemli olan
koordine olabilmek ve beraber sorun odakli olmaktir.

Ezen’in Maskesi: Herkes karisik bir sekilde alanda kendi ritmiyle ylriir.
Kendi adimlari, postiirii ve bakislariyla. Sonrasinda herkesten hayatlarinda
kendilerini ezen konumunda bir kisiyi diisiinmeleri istenir. Yonergelerle
birlikte yavas yavas bu ezen kisinin postiiriine biiriiniiliir, yiiriiyiisti, jestleri
ve en son disilincelerine biirliniiliir. Ezen kisinin maskesi artik ezilenin
bedenindedir. Ezen’in disiince bi¢imi, bedeni deneyimlenir. Ezen’in
diisiinceleri  ezilenin bedeninde mirildanir. Sonrasinda  yiiriitiicliniin
yonergeleriyle herkes kendi maskesine ve bedenine geri doner. Alanda
kosulur, eller ve kollar sallanir, ziplanir, ¢iglik atilir. Kendi bedenimize doniis
kutlanir.

Horoz Doviisii: Ciftler halinde eslesilir. Sirasiyla kisiler digerini yanlis bir sey

yapmakla suglar. Suglanan kisi kendi ne pahasina olursa olsun savunmak
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13.

14.

15.

16.

zorundadir. Olabildigince garip ve anlamsiz bir su¢lama olmasi tercih edilir.
Suglayan da suglanan da kendilerine bu siiregte karakter yaratabilir.

Imge’yi Tamamla: Iki kisinin el sikistigi bir imge ile baslanir. Seyirci
kismindan sirayla ¢ikilip imgedeki kisilerle yer degistirilerek yeni ve farkl
imgeler yaratilir. Bu siiregte bu imgenin baglam tartisilir. Imgedeki kisilerin
konumlari, ne yapiyor olduklari veya kim olduklar: tartisilir. Imgelerden
cikarak sosyal yasama dair yapilarin, rollerin, kurallarin konusulmasi tesvik
edilir.

Karakter Iliskileri Insa Etme: 1 kisi sahneye ¢ikip sessiz bir karakter ve eylem
mimler. Diger kisiler de yine sessizce iliskiye dahil olacak diger karakterleri
olusturur ve uygun, tekrar eden eylemleri siirdiiriirler. Tamamlanan sahnedeki
konumlar, eylemler, iliskiler tartigilir.

Heykel: Ciftler halinde eslesilir. Biri heykel digeri ise heykeltiras olur.
Secilen tema etrafinda heykeltirag heykelin bedenini kullanarak bir imge
yaratir. Sonrasinda heykeltiraglar birbirlerinin heykellerini degerlendirir.
Heykellerin de heykeltiras olmasiyla calisma devam eder. Istenirse bir
heykel, bir¢ok heykeltirasin oldugu g¢esitlemeler de denenebilir.

Yercekimi: Bedenimizin biitiin hayati boyunca araliksiz diren¢ gosterdigi
baskinin farkina varmak i¢in yapilan bir alistirma. Tamamen bedenin,
kaslarin, yer¢ekiminin farkina varmak i¢in dnce yavasca baskinin g¢ogalarak
bedenimizi ezdigi hissetme ve giderek yerle bir olma. Yerde bu baskinin
bedenimizi nasil sardigini kesfetme ve sonrasinda tekrar giiciimiiziin farkina
vararak ayaklanma. Biitiin bunlar olurken bedenin sinirlarimi kesfetme ve
zorlama.

Irlanda Diiellosu: Ciftler halinde eslesilir ve kisilerin kendilerini bir diielloda
gibi hayal etmeleri istenir. Oncelikel karsidakinin sol el ayasma sag isaret
parmakla dokunmaya calisilir, partner de ayni seyi hedefler. Hem partnerin
ayasina dokunmak hem de kendi ayamizi korumak zorundayizdir.
Cesitlemelerinde eller dizdeyken partnerin dizine dokunmaya calismak ya da
partnerin ayagina basmaya ¢alismak vardir. Her alistirmada oldugu gibi zarar
vermemek ve Onemli olanin kazanmak degil oynamak oldugu ilkesi

Onemlidir.
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Konuyu Beden ile Resimlemek: Beraber secilen bir tema kisinin kendi
bedeninde imgelestirilir. Statik veya bir hareketin ortasinda donakalmis bir
imge olabilir. Herkes kendi imgesinin i¢inden digerlerinin ne yaptigini
gozlemler. Tek tek sunulan imgelerin psikolojikliginden hep birlikte
canlandirilmaya gecilmesi secilen ortak temaya sosyal bir goriis verir. Sonra
kisiler donduklar1 imgelerden birbirleriyle imge karakteri seklinde iletisim
kurar. Yavas¢a donuk bedenlerinden hareket ederler. Alanda gezip
digerleriyle iletisim kurarlar. Bir siire sonra ezen oynuyorlarsa ezilen
oynamalari istenir, ya da tam tersi.

Konuyu Bagkasinin Bedeni ile Resmetmek: Onerilen temay1 grup icinden bir
goniillii digerlerini kullanarak imgeler. Joker gruba danisir ve islevi, anlami
olmayan Ogeler ortak kararla ¢ikarilir. Statik bedenlere imge ve karakterle
uyumlu ritmik hareket eklemeleri istenir. Sonrasinda bir replik sdylenir ve
tekrar edilir. Sonrasinda ritimden ve statiklikten c¢ikilarak o karakter
oynanmaya baslanir ve digerleriyle iletisim kurar. Gerisi dogaglama ve onun
bize getirecegi tartismadir.

Ay1 Oyunu: Bir kisi bozayi olur, digerleri oyuncudur. Aymin kiikremesiyle
oyun baglar ve artik oduncular hicbir yasam belirtisi vermemelidir. Ay1
oduncular arasinda gezerek istedigi yolla onlarin yasadigina dair bir belirti
cikartmaya c¢alisir. Genelde oduncular giiler ve kaybederler. Onemli olan
bedenimizi ve zihnimizi kontrol edebilmek ve kendimizi savunabilmektir.
Diger egzersizlerden farkli olarak hicbir seyt duyumsamamak komutu gerekir

ama bu komut genellikle tam tersine yol agar.

.Kendi Oykiinii Anlat: Géniillii bir kisi kendi basindan gecen bir ezilme

durumunu anlatir, digerleri de sirayla sahneye atlayarak bu durumu
canlandirtr, resmederler. Miidahale veya diizeltme yapilmaz, Gykiicii ne
anlatiyorsa aynen oynanir. Anlati ve resim arasindaki fark tartisilir. Oykiicii
gercekle tepkileri karsilagtirir. Icerisinde yer aldigi durumu disaridan gérme
imkan1 bulur. Eger isterse hikayeyi bu seferde o zaman vermek isteyip
veremedigi tepkilerle tekrar anlatabilir. Bu canlandirildiktan sonra

seyircilerden de oneriler alinabilir. Yalniz dykiide degistirilebilecek tek sey
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Oykiicli ve onun tepkileridir. Ezen konumundaki veya diger kisilerin sihirli bir
sekilde degismesini bekleyemeyiz.

Imge-Kars1 Imge: Bir c¢ift goniillii olarak ortaya gelir. Ikisinin de gozleri
kapalidir. Ciftten biri pilot olarak basindan gecen bir ezilme durumunu
anlatir. Co-pilot olan ise dikkatle dinler. Sonrasinda birbirlerine sirtlar1 doniik
bir sekilde diger kisileri kullanarak bu hikayenin bir statik imgesini yaratirlar.
Sonrasinda kenara ¢ekilip gdzlemlerler. Imgelerin icindeki kisiler de karsi
imgeyi inceler. Grup olarak aradaki fark tartisilir. Eger istenirse karsi
imgedeki olay dogaclama ile canlandirilabilir.

Baskiy1r Kirmak: Goniillii biri baski altinda kaldigi ve karst koyamadigi bir
olay1 anlatir, sonrasinda bu canlandirilir. Once an1 aynen oynanir ve goniillii
olaylarin gercekligini teyit eder. Ikinci asamada baskiy1 kabul etmez ve diger
kahramanlarin, ezenlerin nasil tepki verdigi/verebilecegi canlandirilir. Bu
sekilde karsitlar oynanir ve tartisilir. Baskiyr kirmanin farkli yollar1 oynanir
ve farkli senaryolarda alabilecegi tepkiler goriiliir. Alternatif yollar iiretilir ve
sahnede pratik edilir.

Vizilti: Cemberde el ele tutusularak ayakta durulur. Kisilerin sol eli yukari
bakar, sag eli asag1 bakar ve vizilt1 sesi ¢ikarirlar, tipki ar1 gibi. Sanki bu
enerjiyi soldan alip saga veriyorlarmis gibidir. Bu olurken Joker bugiin neler
yapildiginin {izerinden geger ve herkese katilimi i¢in tesekkiir eder. Cesaret
verici ve takim ruhunu ortaya ¢ikarici seyler sdylenir ve bu da viziltiya ve
enerjiye dahil edilir. 3’e kadar sayilir ve 3’te bu biriken enerji eller
birakilarak, kollar yukar: sallanarak ZAP! sesi ile birakilir.

Dur! Yiirii!: Herkes karisik bir sekilde alanda ytiriir ve Joker’in komutlarina
odaklanir. Yalniz bu sefer komutlarin zitt1 yapilmalidir. Joker Dur! Komutu
verdiginde yiirimeye devam edilmeli, Yiri! Komutu verdiginde
durulmalidir. Bu bir siire tekrar edildikten sonra isim-zipla komutu eklenir.
Daha da zorlastirmak istenirse eller-dizler komutu da verilir. Bdoylece
viicudumuzu en basit komutlara kars1 direnise, duydugumuzu uygulamadan
Once sorgulamaya karsi gelistirmis oluruz. Calismalar i¢in de eglenceli ve

zihni canlandirici bir baglangigtir.
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Bomba ve Kalkan: Herkes karisik bir sekilde alanda yiiriir. Herkesten
alandaki kisilerden kendilerine bir bomba ve kendilerini bu bombadan
koruyacak bir de kalkan seg¢meleri istenir. Bundan sonra bombanin ve
kalkanin kim oldugunu sdylemeden alan yiirlinmeye devam edilir. Fakat
ama¢ kalkan olarak segilen kisiyi her zaman en yakinimizda ve bombayla
kendimizin arasinda tutmak, bomba olan kisinin de en uzaginda durmaktir.
Joker bir siire sonra el ¢irpar ve herkes konumunu degerlendirir. Kisiler
bombalarin1 ve kalkanlarimi1 agiklar. Alan1 gozlemlemek, kendimizi alanda
savunabilmek i¢in uygulanan eglenceli bir 1sinma alistirmasidir.

Uc Dilek: Géniillii birinin ezilme durumu canlandirilir, durum oldugu gibi
gosterilir. Sonrasinda kisinin 3 dilek hakki vardir. Kisi durum bastan
canlandirilirken istedigi yerde oyunu durdurur ve dilegini sdyler. Diger
oyuncular bu dilegi diyalog ve fiziksel eylemlerle uygularlar fakat Itisme
alistirmasinda oldugu gibi her seyin aninda ¢oziilmesini saglayacak sekilde
degil, yine de direng gosterirler.

Yildirrm Forum: Goniillii birinin ezilme durumu 2 kisi tarafindan
canlandirilir. Ezen rolden hi¢ ¢ikmaz. Ezilenin yerine sirasiyla seyircilerden
kisiler ¢ikar ve farkli tepkiler ve ¢oziim yollartyla durumdaki baskiy1 kirmaya
caligirlar. Herkese ¢oziimiinii uygulamak igin yaklasik 1-2 dakika verilir.
Coziimler tiikkenene dek devam edilir. Ezen roliindeki kisi hemen
vazgecmemeli, direnis gostermelidir ki ezilenin roliine girenler ¢éziimleri ve
baskiy1 kirma yontemlerini pratik edebilsinler.

Gegis Imgesi: Diger tekniklerdeki gibi baskinin imgesi olusturulur. Sonra
hicbir baskinin olmadigi ideal modelin olusturulmasi istenir. Ardindan gercek
imgeye geri doniiliir. Joker’in el ¢irpmasiyla her bir karakter tek bir hareket
yapar. Ezense baskiyr arttirmak iizere, ezilense baskiy1 kirmak iizere hareket
eder. Birka¢ el cirpistan sonraki konumlar1 kalan seyirciler tarafindan
tartisilir. Her katilimci ideale dair fikrini ifade eder ve ayni zamanda
gostermis olur.

Alan Thlali: Ciftler halinde eslesilir. Once A kisisi bedeninin etrafinda
kafasinda sinirlarini ¢izdigi bir alan insa eder. Sinirlar katmanli da olabilir.

Sonrasinda B kigisine bu alani ihlal etmesi ve A’ya yaklagmasi i¢in yonerge
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verilir. A biitiin gilici ve kaynaklariyla B kisisini durdurmaya ¢alisir.
Bedenini, sesini, hareketlerini veya etraftaki uygun cisimler kullanir. B kisisi
bu siiregte ¢cok hizli olmamali fakat yine de A'ya savunma kaynaklarini
kullanmasi i¢in baski olusturmalidir. Cok fazla segcenek ve yol denenebilir.
Siire¢ A’nin Bnin hayali alanina girmeye ¢aligsmasiyla devam eder.

30. Kér Takip: Ciftler ayrilir. Once A Kisisi gozlerini kapatir ve B Kisisi ona
liderlik eder. Seviyeler, el ele tutusmayla baslayarak olusturulabilir. Ardindan
sadece tek parmakla dokunularak ve ardindan sadece sesli olarak kor kisiye
liderlik edilerek devam edilir. Siireg, ¢iftlerin yer degistirmesiyle devam eder.

31. Benden Bize: Katilimcilardan, bir kagida yazilmis su sorulari cevaplamalari
istenir: "Bugiin bana ne direng verdi?" ve "Bugiinden yiizlesmeye dair ne
ogrendim?". Kagitlar katlanip ortada karistirilir. Ardindan, katilimcilar gruba

yiiksek sesle okumak iizere bir kagit secerler.
Exercises:

1. Name + Movement: Everyone stands in a circle. They take turns saying their
names and simultaneously making a unique movement. After one person says
their name and makes a movement, everyone else in the circle imitates them.
Several rounds are run in this manner, and the names are learned.

2. Dust Cloud: People walk freely and mingle in the area. They look into the
eyes of others as they pass. When they leave one person's eye, they
immediately make eye contact with another. It's important to use the entire
area and mingle rather than walk in a circle.

3. Emotional Control: People stand in a circle. Everyone is given a moment to
reflect on how they are feeling at that moment. Then, each person takes turns
expressing their feelings through their bodies and vocalizations, without
using words. Boal recommends a lot of laughter; the atmosphere should not
be serious.

4. Colombian Hypnosis: People are paired up. Person A controls Person B with
the palm of their hand. Person B should follow A's gaze and maintain a
distance from the palm of A's hand. In a sense, Person B controls Person A

with their hand. They test Person A by changing the speed and direction of
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their hand movement. Then, the pairs switch roles. This time, Person A
controls Person B with the palm of their hand. Various variations can be tried.
Pushing: People are paired up in pairs. Couples push each other with their
shoulders. An imaginary line is imagined between the two people, but the
goal isn't to cross this line and defeat them. The goal is to create space for the
partner to use their own body strength, while also pushing to recognize each
person's own muscles, body strength, and limits. Practice with various body
parts.

How Many A's Are in an A?: Stand in a circle. Each person takes a step
forward and uses the letter A or a chosen word to express an
emotion/enthusiasm/idea with a gesture or movement. The others in the circle
repeat this. This exercise continues until as many different things are
expressed in the circle as possible. Then, if desired, you can try it with a
sentence.

Song of the Sirens: Each person thinks of an oppressive situation they've
experienced and makes a sound that reflects it. The leader (facilitator) assigns
four people they think are different to each other on each side of the field.
The others go to those whose voices are similar to theirs and form groups.
Then, the groups discuss their own oppressive situations.

Pass the Gift: Stand in a circle. One person uses their hands to construct a
small gift, shape it, and pass it to the person next to them. The next person
accepts the gift first, then bends, twists, changes, and passes it to the person
next to them. The circle continues until the circle ends. During this exercise,
prompts are given to reflect on the day's work and to highlight the feelings
felt by those in the circle.

The Circle of Knots: Everyone stands in the center, mixed together. Arms are
raised, and each person holds each other's hands in a mixed manner, taking
care not to hold the hand of the person immediately next to them. When the
arms are lowered, a knotted mass is formed, and everyone is asked to
communicate to untie the knot without letting go. Sometimes it unravels, but

sometimes the key is coordination and focusing on the problem together.
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Mask of the Oppressor: Everyone walks around the area, mixed together, at
their own pace, with their own steps, posture, and gaze. Then, everyone is
asked to think of someone in their life who has oppressed them. Following
the instructions, the oppressor gradually assumes the posture of the oppressor,
their gait, gestures, and final thoughts. The oppressor's mask is now on the
oppressed's body. The oppressor's thought-form and body are experienced.
The oppressor's thoughts hum within the oppressed's body. Then, following
the facilitator's instructions, everyone returns to their own mask and body.
People run around the arena, waving their hands and arms, jumping, and
screaming. This return to their own bodies is celebrated.

Cockfight: Pairs are paired. One person takes turns accusing the other of
wrongdoing. The accused must defend themselves at all costs. The accusation
is preferred to be as strange and meaningless as possible. Both the accuser
and the accused can create character for themselves in this process.

Complete the Image: Begin with an image of two people shaking hands. New
and different images are created by stepping out from the audience and
exchanging places with the people in the image. The context of this image is
discussed during this process. The positions of the people in the image, what
they are doing, and who they are are discussed. Discussions about the
structures, roles, and rules of social life, derived from the images, are
encouraged.

Building Character Relationships: One person takes the stage and silently
imitates a character and action. The other people also silently create other
characters to join the relationship and continue appropriate, repetitive actions.
The positions, actions, and relationships in the completed scene are discussed.
Sculpture: Pairs are formed. One person becomes the sculpture, the other the
sculptor. The sculptor uses the sculpture's body to create an image around the
chosen theme. The sculptors then evaluate each other's sculptures. The work
continues with the sculptures becoming sculptors themselves. Variations
involving one sculpture and multiple sculptors can also be attempted if

desired.
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Gravity: An exercise to become aware of the pressure our bodies resist
constantly throughout their lives. To become fully aware of the body,
muscles, and gravity, we first slowly feel the pressure increasing, crushing
our bodies, and gradually sinking. On the ground, we explore how this
pressure envelops our bodies, and then, recognizing our strength, we rise. All
the while exploring and pushing the boundaries of the body.

Irish Duel: Pairs are formed and asked to imagine themselves in a duel. First,
the participants attempt to touch the other person's left palm with their right
index finger, while their partner aims to do the same. The participants must
both touch their partner's palm and protect their own. Variations include
trying to touch their partner's knee with their hands on their knees or stepping
on their partner's foot. As with every exercise, the principle of avoiding harm
and that the important thing is to play, not win, is crucial.

Illustrating the Theme with the Body: A theme chosen jointly is visualized on
the person's own body. It can be a static image or one frozen in the middle of
a movement. Everyone observes what others are doing from within their own
image. The transition from the psychological aspects of individually
presented images to collectively enacting them provides a social perspective
on the chosen common theme. Then, individuals communicate with each
other through their frozen images as image characters. They slowly move
from their frozen bodies. They wander the area and communicate with others.
After a while, if they are playing the oppressor, they are asked to play the
oppressed, or vice versa.

Illustrating the Theme with Someone Else's Body: One volunteer from the
group visualizes the proposed theme using others. The joker consults with the
group, and elements without function or meaning are removed by mutual
agreement. They are asked to add rhythmic movement to the static bodies,
compatible with the image and character. A line is then spoken and repeated.
Then, breaking away from the rhythm and static, the character begins to act
and communicate with the others. The rest is improvisation and discussion.
The Bear Game: One person becomes the grizzly bear, the others are the

actors. The game begins with the bear's roar, and the lumberjacks must no
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longer show any signs of life. The bear wanders among the lumberjacks,
trying to find any sign that they are alive in any way it chooses. The
lumberjacks usually laugh and lose. The important thing is to control our
bodies and minds and to defend ourselves. Unlike other exercises, the
command to not feel anything is required, but this command usually leads to
the opposite.

Tell Your Own Story: One volunteer tells a story about being crushed, and
the others take turns acting it out. No intervention or correction is made; the
storyteller's story is played out exactly as described. The difference between
the narrative and the picture is discussed. The storyteller compares the
reactions with reality. They have the opportunity to see the situation from the
outside. If they wish, they can retell the story, this time with reactions they
wanted but didn't have at the time. After this is acted out, suggestions can be
solicited from the audience. However, the only thing that can be changed in
the story is the storyteller and their reactions. We cannot expect the oppressor
or other people to magically change.

Image - Counter Image: A volunteer couple comes to the center. Both are
blindfolded. One of the couple describes an oppression they experienced as a
pilot. The co-pilot listens attentively. Then, with their backs to each other,
they create a static image of this story using the other characters. They then
step aside and observe. The individuals in the images also examine the
counter-image. The difference is discussed as a group. If desired, the event in
the counter-image can be improvised.

Breaking the Oppression: One volunteer describes an incident in which they
were oppressed and unable to resist, and this is then acted out. First, the
memory is replayed verbatim, and the volunteer confirms the reality of the
events. In the second stage, they reject the oppression and act out how the
other characters, the oppressors, reacted/could have reacted. In this way, the
opposites are played out and discussed. Different ways to break the
oppression are played out and the possible reactions in different scenarios are
observed. Alternative methods are developed and practiced on stage.
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Buzz: Stand in a circle, holding hands. The players' left hands point up, their
right hands point down, and they make a buzzing sound, like a bee. It's as if
they're taking this energy from the left and giving it to the right. As this
happens, Joker goes over what was done today and thanks everyone for their
participation. Encouraging and team spirit-building things are said, which are
incorporated into the buzzing and energy. Count to 3, and on 3, this
accumulated energy is released by releasing the hands, waving the arms
overhead, and making the sound "ZAP!".

Stop! Walk!: Everyone walks around the area in a mixed pattern, focusing on
Joker's commands. However, this time, the opposite of the commands must
be done. When Joker says Stop!, continue walking; when he says Go!, stop.
This is repeated for a while, and then the name-jump command is added. If
you want to make it even more challenging, you can also add the hands-knees
command. This way, we train our bodies to resist the simplest commands and
to question what we hear before acting on it. It's also a fun and mentally
stimulating start to our practice.

Bombs and Shields: Everyone walks around the area in a mixed pattern.
Everyone is asked to choose a bomb and a shield to protect themselves from
the bomb from others in the area. After this, they continue walking around the
area without revealing the identity of the bomb or shield. The goal is to
always keep the chosen shield closest to them, between them and the bomb,
and to stay furthest from the bomb. After a while, Joker claps his hands, and
everyone assesses their positions. Each person announces their bombs and
shields. Observing the field is a fun warm-up exercise for defending oneself
in the field.

Three Wishes: A volunteer’s situation is re-enacted, and the situation is
shown as it is. The player then has three wishes. The player can pause the
game at any point during the re-enactment and express their wish. The other
players implement this wish through dialogue and physical actions, but unlike
the Pushing exercise, they don't resolve everything instantly; they still offer

resistance.
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27.

28.

29.

30.

31.

Lightning Forum: A volunteer is re-enacted by two people. The oppressor
never leaves their role. Audience members take turns replacing the oppressed
and try to break the pressure with different reactions and solutions. Each
person is given approximately 1-2 minutes to implement their solution. This
continues until solutions are exhausted. The person playing the oppressor role
must not give up immediately; they must resist so that those who assume the
role of the oppressed can practice their solutions and methods for breaking
the pressure.

Transitional Image: As with other techniques, an image of oppression is
created. Then, individuals are asked to create an ideal model, one where there
is no oppression. Then, they return to the real image. With the Joker's clap,
each character makes a single movement. The oppressor moves to increase
the pressure, while the oppressed moves to break it. Their positions after a
few claps are discussed by the remaining audience. Each participant
expresses their idea of the ideal and demonstrates it at the same time.
Boundary Violation: Pairs are divided. First, Person A constructs a mentally
defined space around their body. These boundaries can be layered. Person B
is then instructed to breach this space and approach Person A. A attempts to
stop Person B with all their strength and resources. They use their body,
voice, movements, or appropriate objects in the environment. Person B
should not be too quick during this process, but should still pressure A to use
their defensive resources. Many options and methods can be tried. The
process continues with A attempting to enter Person B's imaginary space.
Blind Pursuit: Pairs are divided. First, Person A closes their eyes and Person
B leads them. Levels could be constructed, starting with holding hands. Then
only touching with one finger and moving on to only leading the blind person
with voice. The process continues with pairs switching places.

From Me to Us: Individuals are encouraged to answer following questions,
written on a piece of paper: “What gave me resilience today?” and “What
have I learned about confrontation from today?”. The papers are folded and
mixed at the center. Then, individuals choose one paper to read out loud to

the group.
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D. INTERVIEW QUESTIONS

1. Bu programla ilgili genel diisiincelerin nelerdir? (Overall, what are your

impressions of this program?)

2. Programin iceriginde yer alan cinsiyetcilik ve cinsiyetcilikle yiizlesme
konulart hakkinda ne disilinliyorsun? Egitim programinin sana bu konularda
katkilart oldu mu? Olduysa neler? (What do you think about the issues of sexism
and confronting sexism included in the program? Did the training program

contribute to you in these matters? If so, what are the contributions?)

3. Programin en sevdigin kism1 hangisiydi? (What was your favorite part of the

project?)

4. Programin en az sevdigin kismi hangisiydi? (What was your least favorite

part of the project?)

5. Programin uzunlugu hakkinda ne diistiniiyorsun? (What do you think about
the length of the program?)

6. Programin gergeklestirildigi yer/alan yapilan aktiviteler i¢in uygun muydu?

(Was the place/area where the program was held suitable for the activities?)

7. Egitim programimin gelecekteki uygulamalarina yonelik onerilerin var mi?
(Do you have any recommendation for the future implementations of the training

program?)

8. Programin senin i¢in etkili olacagini diigiinliyor musun? Hangi yonlerden?

(Do you think the program will be effective for you? In which ways?)

9. Bu egitim programu siiresince kendini gelistirdigini diisiindiiglin alanlar var
m1? Varsa nelerdir? (Are there any areas in which you think you improved

yourself during this training program? If so, what are they?)
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E. TURKISH SUMMARY / TURKCE OZET

GIRIS

Birgok kadin, karsilagtiklart ayrimeilik karsisinda tepki vermek ile sosyal ve
psikolojik bariyerler sebebiyle sessiz kalmak arasinda miicadele etmektedir (Becker
vd., 2014). Ayrimcilig1 tespit etmek, aciliyetini ve riskleri degerlendirmek ve aksiyon
almaya karar vermek ayrimciligin hedefindeki kisiler ig¢in zorlayict siireglerdir.
Tiirkiye baglaminda cinsiyet¢ilik kadmlarin hayatini etkilemeye devam etmekte ve
normalize edilmektedir (Sunar, 2020). Farkindalik artmis olsa da kadinlar
karsilasabilecekleri karsi tepkiler, yiizlesmenin etkililigine dair siipheler gibi
sebeplerle sessiz kalmayi tercih etmektedirler (Aydin ve Yildiz, 2019). Yine de
yiizlesmenin, ayrimcilik yapan failin goriislerine meydan okumak, ayrimciliga maruz
kalan kiside pozitif duygular uyandirmak ve yeni esitlik¢i normlar yaratmak gibi
onemli katkilart vardir (Czopp vd., 2006). Bu sebeple, mevcut tez galigmasi
cinsiyetgilikle yilizlesme siirecleri i¢in bir 6l¢lim araci adapte etmeyi ve yiizlesmeyi
pratik etmek i¢in bir miidahale programi gelistirmeyi amag¢lamaktadir. Bunun i¢in
Ashburn-Nardo vd. (2008) tarafindan gelistirilen Onyargili Tepkilerle Yiizlesme
(OTY) Modeli’nden yararlanlacaktir. Bu modelin 5 adim1 su sekildedir: tespit etme,
aciliyeti degerlendirme, sorumluluk alma, nasil tepki verecegini bilme ve aksiyon.
Ashburn-Nardo ve Karim (2019) pratik sahibi olmanin bu siire¢leri hizlandirmada ve

nasil tepki verecegini bilmedeki 6nemini vurgulamislardir.

Buna dayanarak, mevcut ilk ¢alismada dncelikle OTY o6lgegi Tiirkge’ye ve cinsiyetci
durumlara adapte edilecek, ikinci g¢alismada ise Ezilenlerin Tiyatrosu (ET)
yontemleri kullanilarak bir miidahale programi gelistirilecektir. ET Augusto Boal
(1985) tarafindan gelistirilmis, baski durumlarinin sahneye taginmasi ve bireylerin
rol oynama egzersizleriyle bu baskiy1 kirmay: pratik etmesini saglayan katilimci bir

tiyatro teknigidir. Buradan yola ¢ikilarak takip eden kisimda, cinsiyet¢ilik ve
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yiizlesme kavramlarinin literatiir taramasi sunulacak, ET yontemi derinlemesine

tanitilacak ve Tiirkiye’deki 6rneklere deginilecektir.

1.1. Cinsiyetg¢ilik

Cinsiyetgilik, bireyin cinsiyeti sebebiyle maruz kaldigt ayrimcit ve zararh
muamelelerinin tiimiine verilen isimdir (Swim ve Hyers, 2009). Kadinlarin hayatinin
bircok alanini kapsar ve onlar kiigiik gorme, objelestirme, fiziksel veya psikolojik
zarar verme gibi davranislari kapsar (Lewis, 2017). Is yerinde kadinlar erkekler kadar
yetkin goriilmez, onlar kadar ¢ok terfi veya zam alamaz, kendilerini gelistirmek igin
firsatlara kolaylikla ulasamazlar (Farsia, 2024). Egitim alaninda, kadinlar ve geng
kizlar kalip yargilar sebebiyle performans diisiikliigii yasamakatadir ve miihendislik
ve fen alanlarma ilgileri kisitlanmaktadir. Ayrica, kadinlar dinsel goriisler, ekonomik
durum ve cinsiyet¢i diisiinceler sebebiyle egitimden mahrum birakilmaktadirlar
(Nguyen ve Ryan, 2008). is ve egitim diinyasindaki sistemsel adaletsizlikler,
kadinlarin bireysel hayat ve iliskilerine de yansimaktadir. Heteroseksiiel iliskilerde
kadinlar bedenleri hakkinda 6zgiivensizlikler yasamaktadirlar: Toplumsal cinsiyet
rollerine uyum saglama ve erkeklerin duygusal ve fiziksel ihtiyaclarin1 karsilama
zorunlulugu hissetmektedirler ve boylece esitsiz cinsiyet¢i dinamikler igerisinde
kendi psikolojileri zarar gormektedir (Alba vd., 2024; Hammond ve Overall, 2017).
Tim bu zararl etkiler, cinsiyetgiligi ve cinsiyetciligin farkli farkli tiirlerini

incelemenin de dnemini tekrar vurguamaktadir.

1.1.1. Celisik Duygulu Cinsiyetg¢ilik

Glick ve Fiske (1996) tarafindan tanimlanan Celisik Duygulu Cinsiyetgilik (CDC)
kavrami kadinlara yonelik, birbiriyle zitlik igerisinde gibi goériinen tavir, inang ve
davraniglar olarak ifade edilir. Arastirmacilar, bu kavrami g¢ergevesinde iki farkli
cinsiyet¢ilik tiirlinden bahsetmislerdir: Diismanca cinsiyetcilik ve korumaci
cinsiyet¢ilik. Diigmanca Cinsiyetgilik (DC) kadinlar hakkinda yapilan ve onlarin
aleyhine isleyen bariz negatif degerlendirmeler olarak tanimlanmistir. Glick ve
Fiske’nin (2018) Celisik Duygulu Cinsiyetcilik Olgegi’nde bu kavrami karsilayan
ornek bir madde su sekildedir: “Birgok kadin erkeklerin kendileri igin yaptiklarina
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tamamen minnettar olmamaktadirlar.”. Korumaci cinsiyet¢ilik (KC) ise yiizeysel
olarak kadinlar hakkinda pozitif cagrisimlar iceriyor gibi goziikse de onlar
geleneksel toplumsal cinsiyet rollerine bagl birakan, kiiclik ve zayif géren davranis
ve diisiinceler olarak ifade edilir (Glick ve Fiske, 2001). CDC 6lgeginde bu alt faktor
icin Ornek bir madde “Kadinlar erkekler tarafindan el dstiinde tutulmali ve
korunmalidir.” olarak verilmistir. Celisik duygulu cinsiyet¢ilik, diismanca ve
korumaci cinsiyet¢i fikirlerin bir arada bulunmasi ve birbirini tamamlamasina
denmektedir (Glick ve Fiske, 1997). KC kadinlar hakkinda pozitif olan 1limli, hassas,
sefkatli; DC ise negatif olan kiskang, alingan ve sinsi gibi yakistirmalarla iligkili
bulunmustur (Glick vd., 2000). CDC, DC yoluyla geleneksel cinsiyet rollerinden
sapan kadinlar1 cezalandirirken, KC yoluyla bu rollere uyum saglayan kadinlar
miikafatlandiran bir sistem olarak da isler (Bareket ve Fiske, 2023; Hebl vd., 2007).
Bu ikilik, CDC ile ylizlesmeyi zorlastirir ve kadinlara kars1 ayrimeiligr mesrulastirir

(Becker vd., 2011).

1.1.2. Kadinlar i¢in Cinsiyetciligin Sonuc¢lari

Cinsiyetcilige maruz kalmak kadinlarda zihinsel, fiziksel ve sosyal olarak bir¢ok
negatif etkiye yol a¢cmaktadir (Fisher ve De Mello, 2014). Bircok c¢alisma
cinsiyetcilige maruz kalan kadmlarin adil diinya inancinin ve kendi hayatlar
tizerindeki kontroliiniin azaldigini (Fischer ve Holz, 2010), daha diisiik iy1 olus ve
ozgliven skorlarinin oldugunu  (Swim vd., (2001), depresyon, anksiyete ve
kendinden siiphe etme skorlarinin daha yiiksek oldugunu gostermistir (Oswald vd.,
2019). Homan (2024) sistematik cinsiyet¢iligin kadinlarin fiziksel sagligini da
etkiledigini, dogru teshisi almalarin1 zorlastirdigini ve kadinlara ait hastaliklarin daha

az arastirildigini ortaya koymustur.

1.1.3. Cinsiyetcilik Karsisinda Kendini Suskunlastirma

Cinsiyetciligin tiim bu zararli sonuglarma karsin, kadinlar cinsiyet¢ilik karsisinda
kendini suskunlagtirma egilimi gosterebilmektedirler. Cinsiyete dayali ayrimciligin
farkinda olmalarina ragmen kadinlarin kendilerini suskunlagtirmalarinin nedenleri

arasinda sosyal karsi tepkilerden ¢ekinme, iliskilerini koruma istegi ve geleneksel
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cinsiyet normlarina paralel olarak kadinlarin uyumlu olmasi gerektigine dair fikirler
yer almaktadir (Jack, 1991, 1992). Kendini suskunlastirmanin (KS) kadinlar igin kisa
zamanl fayda sagliyormus gibi goziikse de uzun donemde psikolojik baskiya,
depresyona, yeme bozukluklarina, fiziksel hastaliklara daha fazla yatkinliga, stress
ve anksiyeteye, toplumsal degisime olan bagliligin azalmasina sebep oldugu
calismalarca kanitlanmistir (Akarsu ve Sakalli, 2021; Maji ve Dixit, 2018; Ortiz,
2024). Cinsiyetgilige karst kendini suskunlastirma cinsiyetgiligin siirdiiriilmesine
katki saglayan bir egilimdir ve KS’nin karsit1 olarak yiizlesme, cinsiyetcilige karsi

koymak i¢in efektif bir yontemdir.

1.1.4. Cinsiyetcilikle Yiizlesme

Onyargiyla Yyiizlesme, &nyargili bir tepkiye kars1 gosterilen, bu tepkiyi
onaylamadigini, rahatsiz olundugunu ve ona itiraz ettigini belirten herhangi bir
davraniga isaret eder (Gulker ve Monteith, 2013). Kadimnlarin yilizlesme davranisi
gbstermesinin Onilinde, agresif ve soguk olarak goriinme, karsi tepki alma, saygi
duyulmak isteme gibi engeller bulunmaktadir fakat aragtirmacilar cinsiyetgilikle
yiizlesmenin kadinlarin iy1 olusunu artirdigini, kadinlarin daha giiclii hissettigini ve
Ozglivenlerini ylikselttigini, ¢evredeki taniklar i¢in 6rnek olusturdugunu ve failin
gelecekteki Onyargili davraniglarini azalttigini ortaya koymustur (Becker vd., 2011;
Czopp vd., 2011; Foster, 2013). Bu pozitif etkilere ve kisilerin Onyargiyla
karsilastiklarinda yiizleseceklerine dair belirttikleri niyetlerine ragmen kisilerin
yiizlesme niyetleri, ger¢ek yiizlesme davraniglarindan ¢ok daha siklik gostermektedir
(Gulker vd., 2013).

1.1.5. Onyargih Tepkilerle Yiizlesme Modeli

Bireylerin ylizlesme siireclerini daha iyi anlayabilmek igin, Ashburn-Nardo vd.
(2019) Onyargili Tepkilerle Yiizlesme (OTY) Modeli’ni 6ne siirmiislerdir. Model 5
adimdan olusmaktadir: durumun Onyargili oldugunu tespit etmek, durumun
aciliyetini degerlendirmek, yiizlesmek i¢in sorumluluk almak, nasil tepki verecegine
karar vermek ve aksiyona ge¢mek (Ashburn-Nardo vd., 2014). Bu siireglerin

tamaminda kisilerin ylizlesme davranigi 6niinde duran bir¢ok engel bulunmaktadir.
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Bunlardan bazilari; hangi durumlarin 6nyargi icerdigini tespit edememek, cinsiyetci
sakalar yapilan durumlart karsi ¢gikilmasi gereken acil durumlar olarak gérmemek
veya nasil tepki gosterecegini bilmemek, ortamdaki insan sayisi ve bu insanlarin
statiisiine bagl olarak sorumluluk iistlenme egiliminin degismesi ve ylizlesmeyi daha
once pratik etmemis olmaktir (Ashburn-Nardo vd., 2008; Ashburn-Nardo ve Karim,
2019; Bill ve Naus, 1992). Yiizlesmeyi pratik edebilmek icin literatiirdeki
arastirmalar drama temelli yaklasimlar kullanmislar, katilimcilarla beraber rol yapma
caligmalar1 gergeklestirmisler ve bu calismalarin sonucunda katilimcilarda 6zgiiven
artigi, etkili tepki gelistirebilme ve Onyargiylayiizlesme davranislarinda artis
gozlemlemiglerdir (Lawson vd., 2010; Lawson ve Veraldo, 2022; Plous, 2000).
Bunlar OTY Modeli’ndeki nasil tepki verecegini bilme adiminmn pratikle nasil
gelistirebilecegini gdstermistir ve mevcut tez de bir baska drama temelli yaklagim

olan Ezilenlerin Tiyatrosu (ET) yontemlerini bu amagla kullanmay1 hedeflemektedir.

1.2. Ezilenlerin Tiyatrosu

Augusto Boal (1985) tarafindan gelistirilen Ezilenlerin Tiyatrosu, baskiya maruz
kalan gruplarin bu baskidan kurtulmak i¢in harekete ge¢mesini amaglayan, drama
caligmalariyla baskinin analizinin ve yapibozumunun yapildigi, ezen ve ezilen
iliskilerinin incelendigi bir yontemler biitiiniidiir. Imge Tiyatrosu, Arzu Gokkusag1 ve
Forum Tiyatro gibi alt alanlar1 bulunmakta ve bu alanlarda katilimcilarin pasif
izleyici konumundan aktif oyunculara donligmesi hedeflenmektedir (Boal, 2013).
Kolektif bir caligmayla baskiya karst nasil tepkiler gelistirebileceginin prova edildigi
ET yontemleri, tartisma ve diyalog kurulmasini saglayan etkin calismalardan

olusmaktadir (Boal, 2005).

1.2.1. Literatiirde Ezilenlerin Tiyatrosu Metotlarinin Uygulamalar:

Literatiirde birka¢ calisma, ET yontemlerini uygulamis ve olumlu sonuglar elde
etmistir. Jester (2003) kadinlarin sesleri temasiyla, Mitchell ve Freitag (2011)
cinsiyet temelli siddete karsi seyirci etkisini azaltmak igin, Gjerum ve Ramsdal
(2008) kuruluslarda ¢atisma ¢oziimiinii gelistirmek amaciyla, Clark (2009) Giliney
Afrikali genc¢ kadinlarda gili¢lendirme hedefiyle ET yontemlerini kullanmiglar ve
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efektif olduguna dair sonuglar sunmuslardir. Tiirkiye baglaminda tek 6rnek olan
Karabekir’in (2015) tezi, kadin katilimcilarla bir¢ok forum tiyatrosu gosterisi
diizenlemis ve ET’nin kadinlarin giiclenmesinde kullanilabilecek etkili bir feminist
arac olabilecegini gostermistir. Literatlirde sosyoloji, egitim gibi bircok alanda ET
ornekleri bulunmakla beraber sosyal psikoloji alaninda ET’nin kullanildig:

caligmalara rastlanmamuistir.

1.3. Mevcut Calismalara Genel Bakis

Mevcut tez 2 calismadan olusmaktadir: ilk calismada OTY olgegi Tiirkge’ye ve
cinsiyetci senaryolara adapte edilecek, ikinci calismada ise OTY Modeli ve ET
yontemleri kullanilarak cinsiyetcilik 6zelinde bir miidahale programi gelistirilecek,
bu program 4 hafta boyunca uygulanacak ve katilimcilarin cinsiyetgilikle yiizlesme
kabiliyetleri ve cinsiyet¢ilige karst kendini suskunlagtirma (CKKS) egilimlerindeki
degisim  gozlemlenecektir. Miidahale programinin, 6n test skorlarina kiyasla,
kisilerin yiizlesme kabiliyetlerini artirmast ve CKKS egilimlerini azaltmasi

beklenmektedir.

2. CALISMA

Bu calismada orijinal 6lgegi 18 maddeli olan Onyargili Tepkilerle Yiizlesme Olgegi
(OTYO) Tiirkce’ye ve cinsiyet¢i durumlara adapte edilecektir (Ashburn-Nardo vd.,
2014). Bu 6lgek orijinalinde kisilerin 1rk¢1 bir duruma verdikleri tepkileri 6l¢mek i¢in
kullanilmis ve Cronbach alfa degerleri yiiksek bulunmustur. Mevcut ¢aligmada
Olcegin Teets’in (2018) 4 madde eklemesiyle olusan 22 maddelik hali kullanilmistir.
Ayrica katilimcilara, Celisik Duygulu Cinsiyetgilik (CDC) 6l¢egi de, cinsiyetgilik ve
Onyargiyla yiizlesme kavramlarinin literatiirde baglantili bulunmasi ve eszamanl

gecerlilige bakilmak istendigi i¢in ankete eklenmistir (Glick ve Fiske, 1996).

2.1. Katilimcilar

18 yas iistii kadin katilimcilar ¢alismaya dahil edilmis ve toplamda 322 katilime1
anketi doldurmustur. Yas ortalamasi 24.6 olarak tespit edilmistir (SS = 7.75).
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2.2. Olciim Araclar

22 maddelik Onyargili Tepkilerle Yiizlesme Olcegi ve 22 maddelik Celisik Duygulu

Cinsiyetcilik Olgegi katilimeilara sunulmustur.

2.3. Islem

Oncelikle, Orta Dogu Teknik Universitesi'nden Etik Komite Onay1 alinmistir (bkz.
Ek A). Anketler SurveyMonkey cevrimig¢i platformu iizerinden, sosyal medya
araciligiyla dagitilmistir. CDC literatiirii, CDC 6lgek maddeleri ve OpenAl (2025)
yardimiyla, DC ve KC igeren iki farkli senaryo olusturulmustur. (bkz. Ek B).
Maddeler ileri-geri ¢eviri yontemiyle gevrilmis ve senaryolara uygun olacak sekilde
gramatik olarak diizenlenmistir. Baz1 katilimcilar ODTU SONA sistemi iizerinden

dersleri i¢in ekstra puan elde etmislerdir.

2.4. Bulgular

DC senaryosu i¢in KMO 6rneklem yeterliligi .90, KC i¢in .87 bulunmustur. Bartlett
Kiiresellik Testi DC senaryosu (y2 = 3019,388, p < .001) ve KC i¢in de (}2 =
2392,001, p <.001) anlamli ¢ikmistir. Giivenirlik analizleri DC igin .87, KC i¢in .91
ve CDC olgegi .92 olarak yiliksek degerler elde etmistir. Teets’in (2018) ekledigi 4
madde failin niyetlerine dair oldugu i¢in ¢ikarildiktan sonra Varimax rotasyonu ve
0zdeger i¢in kesme noktast 1 alinarak yapilan faktor analizinde 2 madde c¢apraz
yiiklendigi i¢in ¢ikarilmis ve geriye kalan 16 madde ile analiz tekrar edilmistir. Her
iki senaryo icin 3 faktorlii bir yap1 elde edilmistir: Tespit ve Aciliyet, Bedel,
Sorumluluk ve Aksiyon. Faktorlerin DC igin sirasiyla Cronbach alfa degerleri a =
.67, 0=.85ve a=.90; KCi¢in o = .82, a = .87 and a = .92 ¢ikmustir.

Ayrica, CDC ve 3 faktorlii OTY o6lgegi arasindaki iliskiye bakmak icin Pearson
korelasyon analizi yapilmis ve DC’nin OTY olgegi DC senaryosu tiim alt
faktorleriyle anlamli derecede negatif yonde iliskili oldugu bulunmustur. DC, OTY
Olgegi KC senaryosunda Bedel faktorii harig¢ tiim faktorlerle negatif iligkili ¢ikmustir.
KC, OTY 6élgegi DC senaryosunda tiim faktdrlerle negatif iliskili bulunmustur. Son
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olarak KC’nin, OTY ol¢egi KC senaryosunda Bedel faktorii harig tiim faktorleriyle
anlamli derece negatif yonde iliskili oldugu ortaya ¢ikmistir.

2.5. Tartisma

Bu c¢alisma kapsaminda Tiirkce literatiire giivenilir ve gecgerli bir Onyargiyla
yiizlesme olcegi kazandirilmistir. Olgek yapist iki farkli cinsiyetcilik senaryosu igin
test edilmis ve Tiirkiye 6rneklemi icin 3 faktorlii bir yap1 elde edilmistir. Korelasyon
bulgulan, literatiirle paralel olarak kisilerin cinsiyetgilik seviyeleri arttik¢a cinsiyetgi
durumlan tespit etme, aciliyetini degerlendirme, sorumluluk hissetme ve aksiyon
alma gibi konularda diisiik puan aldigin1 ortaya koymustur (Glick ve Fiske, 2001).
Bedel faktoriinde anlamli iliski bulunmamas:t ise, kisilerin cinsiyet¢ilik
seviyelerinden bagimsiz yiizlesmeyi riskli bir davranis olarak gordiigiinii ifade ediyor

olabilir.

CALISMA 2A: MUDAHALE PROGRAMININ NiCEL ANALIZi

Bu calismadaki miidahale programi ET yontemleri iizerinden OTY modeli
adimlarina uygun olacak sekilde hazirlanmistir. Bu iki sistem de, bireylerin pasif
konumlarim1 ortadan kaldirmaya ve baskilara karsi gelmenin siireclerini ortaya
cikarmaya ise yarayacak icerikler barindirmaktadir. Mecvut c¢alismada ET
calismalar1 OTY modelindeki adimlarla konsept ve igerik olarak uyumlu olacak

sekilde program olusturulmus ve islenmistir.

3.1. Yontem

3.2. Katihmcilar

Katilimcilara uygun ornekleme yontemiyle, sosyal medya ve cesitli yerlere asilan
posterler araciligiyla ulasilmistir. Baz1 katilimcilar ODTU SONA sistemi {izerinden

ekstra puan almislardir. Baglangigta 21 katilimci cumartesi, 24 katilimciysa pazar

giinii gruplarina kayit yaptirmistir.
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3.3. Ol¢iim Araclan

On-testte tezin ilk asamasinda adapte edilen 16 maddelik OTY 6l¢egi ve Akarsu ve
Sakalli (2021) tarafindan gelistirilen 13 maddelik Cinsiyetgilige Kars1 Kendini
Suskunlastirma (CKKS) 6lgegi demografik formla beraber katilimcilara sunulmustur.
Son-testte OTY &lgegdi igin hazirlanan paralel form ve CKKS dlgegi yeniden

katilimcilara sunulmustur.

3.4. Islem

Katilimcilar ilk hafta baglamadan 6nce 6n testi ¢ozmiislerdir. Calismada herhangi bir
aldatma bulunmamaktadir ve katilimcilarin verilerinin analize dahil edilebilmesi i¢in
katilimcilarin en az 2 hafta katilim saglamasi gerektigi belirtilmistir. Miidahale
programi1 4 hafta boyunca, giinde 3 saat olacak ve grubun istek ve ihtiyaglarina gore
degiskenlik gosterecek sekilde tasarlanmistir. Programda kullanilan biitiin egzersizler
aciklamalariyla birlikte Ek C’de yer almaktadir. Dordiincli ve son hafta bittiginde

katilimcilarin tamami bir hafta icerisinde son testi doldurmuslardir.

3.5. Bulgular

Program sonrast 29 katilimc1 son testi ¢ozmek icin gerekli sartlar1 saglar
bulunmustur. Katilimeilarm yas ortalamasi 23.48 cikmistir (SS = 4.12). On ve son
test sonuglarin1 karsilagtirmak igin kullanilmak istenen bagimli 6rneklem t-testi
varsayimlarina bakilmis ve Shapiro-Wilk normallik testinde Tespit ve Aciliyet her
iki senaryo i¢in, Bedel faktorii ise KC senaryosu i¢in anlamli sonuglar vermistir.
Carpiklik ve Basiklik sonuglarinda da normal dagilim dist sonuglar goriildiigiinden,
analizlerin tutarli olmasi i¢in parametrik olmayan Wilcoxon Isaretli Siralar testi
kullanilmasma karar verilmistir. Degiskenler icin 7 karsilastirilma yapildigindan
Bonferroni diizeltilmis p degeri .007 olarak belirlenmistir. Bunun sonucunda CKKS
Olcegi i¢in skorlar anlamli bir diisiis gostermemistir (Ort = 2.20, SS = 0.36, Z = —
1.997, p =.046, r = -.37). DC senaryosu icin OTY 6lgeginin alt faktdrlerinin sirasiyla
Wilcoxon Isaretli Siralar testi anlamli bulgulari su sekildedir: Tespit ve Aciliyet igin

Z=-4722,p<.001,, r =-.87; Bedel faktorii i¢in Z = -3.956, p < .001, r = -.73; ve
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Sorumluluk ve Aksiyon i¢in Z = -4.705, p < .001, r = -.87. KC senaryosu i¢in OTY
dlgeginin alt faktorlerinin sirastyla Wilcoxon Isaretli Siralar testi anlamli bulgular1 su
sekildedir: Tespit ve Aciliyet i¢in Z = -4.717, p <.001, r = -.87; Bedel faktorii i¢in Z
=-2.189, p =.029, r = -.40; ve Sorumluluk ve Aksiyon i¢in Z =-4.705, p <.001, r =
-.87. Bulunan anlamli disiisler ve orta ve yliksek etki biiyiikliikleri, miidahale
programinin etkili bir sekilde Kkisilerin yiizlesme siireglerindeki kabiliyetlerini
arttirdigina isaret etmektedir. Fakat CKKS ve KC senaryosunun Bedel faktorlerinde

anlamli farklar bulunmamustir.
3.6. Diisiiniimsellik/Konumsallik Beyani

Mevcut tezin seffafligini arttirmak amaciyla arastirmaci olarak tezdeki konumumu
aciklamanin 6nemi ortadadir. Feminist goriisleri olan ve miidahale programim
yirliten kisi olarak kimligimin, katilimci kadinlarla benzer deneyimlere sahip
olmamin c¢alismanin siireclerindeki etkisini goriiyor ve kabul ediyorum. Aragtirmada
herhangi bir aldatma veya ¢alisma amacini gizleme gibi bir durum olmasa da bu ikili
durumumun katilimcilarin  anketlere ve gorlismelere cevaplarint  etkilemis
olabileceginin farkindayim. Calismadaki temalar ve igeriklerin bende yarattig
bireysel ve duygusal tepkileri, bu calismalar1 uygulayan diger meslektaslarimla
tartismis ve ayni zamanda giinliik tutarak degerlendirmis bulunmaktayim. Tim
imkanlarimla, ¢alismadaki konumumun ¢alisma i¢in pozitif katkilarinin olmasina ve

giivenilirlik ve gegerlik agisindan gelistirici olmasina ugragmis bulunmaktayim.
3.7. Tartisma

Sonuclar, OTY modeli ve ET vyontemleriyle gelistirilen mevcut miidahale
programinin etkisini gostermistir. Katilimeilarm yiizlesme siireglerinde OTY &lgegin
birgok faktdriinde anlami farklar gostermesi yiizlesme kabiliyetlerinin artisina igaret
etmektedir. Program siiresince OTY modelinin adimlarmin beyaz tahtada yazili
olmast ve calismalar boyunca tartigmalarda bu adimlara geri doniilmesinin
sonuglarda etkisi barizdir. Boylece drama temelli ¢alismalarin kisilerin cinsiyetgilige
kars1 ylizlesmeyi pratik etmelerindeki etkililigi nicel olarak ortaya konmustur. CKKS
Olceginde anlamli fark bulunamasi katilimcilarin 6n test sonucglarinda da oldukca

diisiik skorlar almasindan kaynaklaniyor olabilir.

123



CALISMA 2B: MUDAHALE PROGRAMININ NITEL ANALIZI

4.1. Yontem

4.2. Katihhmcilar

Programa en az 2 hafta katilmis 22 katilimciyla yiiz ylize veya cevrimigi sekilde

goriismeler gergeklestirilmistir.

4.3. Ol¢iim

Gorlismelerde programin isleyisi ve igerigiyle ilgili sorular ve katilimcilarin onerileri
Teets’in (2018) de tezinde kullandig1 sorular 6rnek alinarak olusturulmustur (bkz. Ek

D). Gortismeler yari-yapilandirilmis sekilde gergeklestirilmistir.

4.4. islem

Tim goriismeler programin son seansindan sonraki bir hafta igerisinde
tamamlanmistir. Goriismeler 12 ile 25 dakika siirmiis, katilimcilarin kimligi gizli

kalmustir.

4.5. Sonuclar

Goriismeler transkript edilmis ve MAXQDA {izerinden betimsel igerik analizi
kullanilarak 8 ana tema altinda 24 farkli kod olusturulmustur. Katilimcilarin geri

bildirimleri, aragtirmacinin minimal miidahalesiyle 6zetlenmis ve aktarilmistir.

45.1. Drama

Katilimcilar drama temelli g¢alismalarin kullanilmasinin etkili ve o6zgiirlestirici,
problemleri somutlastirmaya yardimci oldugunu belirttiler. Dramanin konular1 ve
ciktilar1 daha hatirlanabilir kildigini, paylasim yapmayi ve konfor alanindan ¢ikmayi
kolaylastirdigini ifade ettiler.
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4.5.1.1. Pratik Etme

Katilimcilardan bir tanesi, yiizlesmeyi bu sekilde pratik etmenin bir ayricalik
oldugunu belirtmistir. Katilimcilar, bu pratige katilirken senaryolarin gergek
oldugunu hayal etmenin onlara daha ¢ok katki sagladigini, gercek hayatta daha hizli

tepki vermek i¢in prova olarak etkili oldugunu soylediler.

4.5.1.2. Sahnede Olmak

Katilimcilar, baglarda sahnede olmanin ve performans gdstermenin onlar1 gerdigini
veya utangag hissettirdigini sdylese de bazi katilimcilar da kurulan gilivenli ortamda
farkl tepkileri denemenin digerleriyle benzer fikirlerde oldugunu gérmenin bir yolu

oldugunu belirtmistir.

45.1.3. Ezen

Program, katilimeilarin hayatlarinda ezen pozisyonunda olan kisileri daha iyi analiz
edebilmesi i¢in birgok egzersiz igermekteydi. Katilimcilar buna yonelik olarak artik
ezenleri daha iyi tanidiklarini, onlarin diisiince bi¢imlerini daha iyi anladiklarini ve

bdylece nasil tepkiler liretebileceklerine dair daha iyi fikirleri oldugunu belirttiler.

4.5.2. Tespit Etme

OTY Modeli’nin bir adim1 olan tespit etme (Ashburn-Nardo vd., 2019) katilimcilara
programin kendilerine katkilariyla ilgili sorulan soruyla baglantili bir tema olarak
cikmistir. Katilimcilar, kendi yasadiklar1 ve normallestirdikleri cinsiyetgilikleri
programdaki kadmlar ve egzersizler sayesinde daha 1iyi ayirt ettiklerini

belirtmislerdir.

4.5.2.1. Cinsiyetci Sakalar

Diger cinsiyetci davarniglar kadar kolay tespit edilemeyen cinsiyet¢i mizah (Mallet

vd., 2016) programin katilimci kadinlar1 tarafindan artik daha iyi tespit edilebilir hale
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gelmistir. Kadinlar daha 6nce g6z ardi ettikleri bu tiir zararli sakalara kars1 artik tepki

gosterdiklerinden bahsetmislerdir.

4.5.2.2. icsellestirilmis Cinsiyetcilik

Ozellikle iki katilmci program sayesinde kendi cinsiyet¢i fikir ve inanglarmin
farkina vardiklarini, toplumsal cinsiyet esitsizligi yaratacak herhangi bir davranis
gostermekten artik kaginacaklari belirtmislerdir. Bu, miidahale programinin 6z-

diisiiniim i¢in etkili bir alan yarattigina da isaret etmektedir.

4.5.3. Yiizlesme

Mevcut g¢aligmanin ana amaci olarak kadinlarda yiizlesme kabiliyetinin artmas,
katilimcilarin kendi geri bildirimlerinde de agik¢a bahsedilmistir. Katilimcilar birgok
farkl1 tepki gdsterme yolunu dgrendiklerini, OTY modelini giinliik hayatlarinda da
hatirladiklarini, artik yiizlesmenin getirecegi bedellerden daha az korktuklarini
ve daha pozitif sonuclar elde edecek sekilde yiizlesmeyi 6grendiklerini

belirtmislerdir.

4.5.3.1. Alay Etme

Kadinlar yapilan egzersizlerde ezenle alay ederek kurduklar yilizlesmenin hem daha
pozitif sonuglar dogurduguna hem de kendilerini daha iyi hissettirdigine
deginmislerdir. Bu literatlirde alay etme ile gergeklestirilen yiizlesmenin daha az
etkili oldugu gosterilse de beklenen geri tepkiyi azalttigi ve ylizlesme niyetini
arttirdig1 bulgusuyla paraleldir (Woodzicka vd., 2020).

4.5.3.2. Mliskiler
Katilimcilar yakin iligkiler kurduklar1 insanlarla bu iliskilere zarar vermemek adina

daha once yiizlesmediklerini fakat artik asil bu insanlardan baslayarak ¢evrelerindeki

ayrimciliklara ses ¢ikarmalari gerektigini fark ettiklerini belirtmistir.
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4.5.4. Diger Psikolojik Kazanimlar

Yiizlesme davranisina ek olarak kadinlar daha az yalmiz hissettiklerini, daha
Ozglivenli olduklarini, daha kolay paylasim yapabildiklerini ve degisime karsi daha
pozitif bir bakis agis1 edindiklerini belirtmislerdir. Calismanin ana amacina ek olarak

belirtilen bu kazanimlar, ¢alismanin ¢ok yonliiliigiine de isaret etmektedir.
4.5.4.1. Ses Cikarmak

Drama egzersizlerin sagladig1 pratikle kadinlar seslerini ¢ikarma konusunda daha
Ozglivenli ve istekli hissettiklerini, miidahale edebilecekleri durumlarda artik sessiz

kalmayacaklarin belirttiler.

4.5.4.2. Ozgiiven

Bir baska kazanim olarak kadinlar ses ¢ikarma, sahnede yer alma, problemleri ¢6zme

gibi konularda daha 6zgiivenli olduklarindan bahsetmislerdir.

4.5.5. Kolektivite/Dayanisma

Dort haftalik program siiresince birlikte olan kadinlar, birbirleriyle ne kadar ortak
deneyimleri oldugunu fark etmis, egzersizlerle birbirlerine daha da yakinlagsmis ve

destekleyici bir ortam kurmuslardir.

4.5.5.1. Giivenli Alan

Seanslar boyunca koydugumuz kurallar ve grup dinamigine gosterilen Ozenle
kadinlar programda giivenli bir alanda olduklarini belirttiler. Boylelikle egzersizlere
katilimlari, paylasgim yapabilmeleri, bag kurabilmeleri ve aldiklar1 verimin

arttigindan bahsettiler.
4.5.5.2. Paylasmaya Acik Olmak

Kadinlar kurulan giivenli alanla paylasimda bulnmanin daha kolay hale geldigini ve

tartisma kisimlarinin  en sevdikleri yer oldugunu belirttiler. Katilimcilarin
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paylagimlariyla yliriiyen ve gelisen bir program i¢in bu geri doniit dnem arz

etmektedir.

4.5.5.3. Giillmek

Boal (1992) tarafindan da onerilen giilmek, arastirmaci tarafindan da katilimeilar igin
cesaretlendirilmis, bdylelikle geri doniitlerde kadinlarin birbirine 1sinabilmesi,

tetikleyici olabilecek iceriklerin yumusatilabilmesi i¢in ¢ok ise yaradigi sdylenmistir.

45.6. Zaman

Katilimcilar seanslarin ii¢ saatlik olan uzunlugunu ve programin dért hafta stirmesini

uygun bulmuslar, kimisi daha uzun olmasini dilediginden bahsetmistir.

45.7. Mekan

Katilimcilar seanslarin gergeklestirildigi mekani 151k, genislik, tavan ytiksekligi,
otomatlara yakinlik olarak uygun bulmuslardir. Fakat sandalye veya minder
olmamasi, pencerelerden disarmin goriinmesinin dikkat dagitmasi negatif yonler

olarak belirtilmistir.

4.5.8. Oneriler

Katilimecilardan programin gelecek uygulamalart ig¢in Oneriler istenmistir. Bazi
Oneriler su sekildedir; daha fazla bag kurma ve isim c¢alismasinin olmasi, sahneye
katillmin ve devamliligin artmasi, daha heterojen gruplarla yapilmasi, iki
yiriitliciniin  olmasi, istenmedik¢e Oneri verilmemesi, tetikleyici konularin

konusulmamasi.

4.6. Tartisma

Katilimcilarla gerceklestirilen goriismeler, programin gelecekteki uygulamalari igin

onemli ¢iktilar icermektedir. Oneriler ve gelecek calismalarda degisken olarak
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incelenebilecek kavramlar bu alandaki literatiirii gelistirmek isteyen arastirmacilar
icin 11k tutabilir. Nitel goriigmelerle gelistirilen miidahale programinin etkisi ¢cok

yonlii olarak degerlendirilebilmistir.

5. GENEL TARTISMA

Mevcut tezde ET yontemlerini iceren ve OTY Modeli’nin adimlarini isleyen 4
haftalik miidahale programi gelistirilmis ve bu programin hem nitel hem de nicel
olarak etkileri incelenmistir. Ilk asamada, OTY Olgeg Tiirkce’ye ve KC ve DC
durumlarina adapte edilmistir; analizler 3 faktorlii bir yapiya isaret etmistir.
Dolayistyla, tez kapsaminda, dnyargiyla yiizlesme icin Tiirkge literatiire giivenilir ve
gecerli bir dlcek kazandirilmistir. Miidahale programinin dncesinde ve sonrasinda
Tiirk¢e’ye adapte edilen bu olgek ve ek olarak CYKS o6lgegi uygulanarak,
katilimeilarin  yiizlesme siireglerindeki yeterlilikleri ve kendini suskunlagtirma
egilimlerindeki degisimleri nicel olarak Olgmistir. Bulgular programin etkili
olduguna isaret edecek sekilde birgok faktérde anlamli cikmis, katilimcilarin
yiizlesme yetkinliklerinin artigi goriilmiistiir. Boylelikle OTY Modeli’nin pratik
uygulamalarda 6nemli bir teorik alt yap1 olarak kullanilabilecegi, ayn1 zamanda ET
yontemlerinin sosyal psikoloji alaninda katilimci eylem arastirmalarina efektif bir
sekilde dahil edilebilecegi goriilmiistiir. Katilimcilarla yapilan yari-yapilandirilmis
gorlismelerle programa dair i¢goriiler ve geri bildirimler nitel olarak toplanmis, daha
kapsamli bir degerlendirme ig¢in raporlanmistir. Burada da katilimcilarin,
arastirmanin kapsaminin da disinda bir¢ok noktada gelisim gosterdigi ortaya ¢ikmig
ve gelecek uygulamalara yonelik katilimcilardan birebir 6neriler alinmistir. Katilimer
sayisinin az olmasi, katilimcilarin genel olarak geng iiniversiteli kadinlar olmasi,
katilim i¢in herhangi bir tesvik/ 6diil bulunmamasi, arastirmacinin calismalardaki
konumsalligr gibi smirliliklara ragmen mecvut tez literatiire Onemli katkilarda
bulunmustur. Tezin c¢iktilar, diger arastirmaci, egitimei, uygulayict ve hatta
aktivistler i¢in toplumsal cinsiyet esitligi, sosyal degisim ve uygulamali psikoloji
alaninda kolayca uygulanabilir ve uyarlanabilir bir kilavuz sunmustur. Gelecek
caligmalar tez icerisindeki Onerileri baz alarak, daha farkli azinlik gruplarla, 6zgiiven,
sistemi mesrulastirma, psikolojik giliglenme konularini da ele alarak bu alandaki

literatiirti gelistirebilir.
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