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ABSTRACT

WHAT DOES THE CLOZE ACTUALLY MEASURE? A STUDY ON THE
VALIDITY OF THE CLOZE
DESIGNED TO MEASURE USE OF ENGLISH

Yazici, Kizilduman Ceylan
M. A,, Program in English Language Teaching
Supervisor: Prof. Dr. Hiisnii Enginarlar

September 2001, 103 pages

This study aims to find out evidence on the concurrent validity of open
cloze tests which are originally designed to measure use of English at
advanced levels. The study investigates the relationship between the
grammatical cloze and reading, trying to identify the degree of the
relationship between two aspects of the language: grammar and reading. In
order to find this out, two instruments were developed; one was a cloze test
with thirty blanks which were deleted through the rational deletion pattern to
measure grammar and the other was a dialogue completion test with thirty
items measuring the same set of grammar objectives. The reason the

dialogue completion was developed was to look into whether a test
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measuring at the same cognitive level but with less reading load than the
cloze would create any difference. A total of 34 subjects were used for the
pilot group and 41 subjects formed the study group. The exam scores of
these students from the cloze test and the dialogue completion test were
correlated with their scores from the Reading and Use of English sections in
the proficiency exém at Bilkent University School of English Language

(COPE).

The correlation figures indicate that the grammatical cloze of this type
measures reading to a great extent, but that it measures more use of English
than reading. It was also found that the dialogue completion test measures
reading and use English to the same extent and that the cloze is a better

measure of use of English than the dialogue completion test.

Key words: Concurrent validity, cloze test
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CLOZE NEYi OLGER? INGILIZCE DiL KULLANIMINI OLGCMEK iGiN
TASARLANAN CLOZE TESTIN GECERLILIGI UZERINE BiR GALISMA

Yazici, Kizilduman Ceylan
Yiiksek Lisans, ingiliz Dili Ogretimi
Tez Ydneticisi: Prof. Dr. Hiisnii Enginarlar

Eyliil 2001, 103 sayfa

Bu galisma Ust diizeyde Ingilizce dil kullanimimi éigmesi igin tasarlanan
acik cloze testlerin eszamanl gegerliligini arasgtirmayr amaglamistir. Galigma,
gramer Olgen cloze test ile okuma becerisinin arasindaki iligkiyi, bir bagka
deyigle dilin bu iki kismi (gramer ve okuma) arasindaki iliskinin derecesini
aragtirmaktadir. Bunu belirlemek igin iki arag gelistirmigtir; birisi gramer
Glgmesi igin, rasyonel silime metoduyla silinmis 30 boglukiu bir cloze test,
digeri de ayni gramer konularini élgen 30 soruluk bir diyalog tamamlama
testidir. Diyalog tamamlama testinin kullaniimasindaki amag, cloze testle ayni
disunsel diizeyde test eden ama ondan daha az okuma yik{ olusturan bir
aracin bir farkhhia yol agip agmayacagini gérmekti. Caligmada pilot
uygulama igin 34, denek uygulama igin de 41 &6grenci kullanilmigtir.  Bu
dgrencilerin cloze ve diyalog tamamlama testlerinden aldikiari notlarinin,

Bilkent Universitesi Ingiliz Dili Meslek Yuksekokulunun yeterlilik stnavinin



okuma ve Ingilizce dil kullanimi bélimlerinden (COPE) aldiklari notlarla

istatiksel iligkisi saptanmgtir.

Bunun sonucunda, gramer 6lgen bu tip bir cloze testin yiiksek oranda
okuma 6&l¢tugu fakat okumadan daha gok dil kullanimi éigtiigi ispatlanmustir.
Ayrica, diyalog tamamlama testinin ayni oranda okuma ve dil kullanimi
oletigu ve cloze testin, dil kullanimini diyalog tamamlama testinden daha iyi

Olctliigl tespit edilmigtir.

Anahtar kelimeler: Eszamanli gegerlilik, cloze test
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CHAPTERI
INTRODUCTION

1.0 Presentation

This chapter aims to present the purpose of the study and in relation to
this, background of the study will be explained. Secondly, the problem will be
introduced followed by the aim and scope of the study. Then, terms used in
the study will be defined. Lastly, the significance of the study will be

presented.

1.1 Background to the problem

Since the cloze was first made use of as a testing device for language
learning by Taylor in 1953, it has been widely made use of in the field of
English Language Teaching (ELT from here on) for reasons of practicality as
well high validity and reliability. It has been supported for being natural and
authentic in the way it requires the performer to carry out a normal activity in
daily life: supplying the missing part, the missing part being the “missing
linguistic data” in this case (Klein-Braley, 1985). In the course of time, the
cloze has taken quite a number of different forms to test a variety of

components of the language: there is open cloze where the examinee has to



fill in the blank with a word from his internal pile of rules, the C-test where
there is a fixed starting point for the deletion, the last halves of the words are
deleted and the examinee has to write the exact word, the multiple cloze
where the examinee is given a number of options to choose the correct
answer from and the cloze elide in which there is one extra word that the
examinee is required to spot and remove from the text. Providing a great deal
of variety in practice, the cloze has been a popular testing device but one that
has caused great controversy among language teachers and test writers.
The way to construct the cloze, text choice, the deletion pattern to use, the
way to use it (whether it is to test language or skills), the scoring procedures
and most importantly what the cloze actually measures are among some
points that led to the emergence of opposing views and caused disputes over

the cloze procedure.

As for the text to use, one comes across two views: some support the
view that just about any text will do and others assert that text choice
drastically changes the results. Oller (1979), a forefather of the cloze
procedure, believed that any text could be used for a cloze test and Klein-
Braley (1985) supports this view, saying that text choice is “irrelevant” as long
as it helps the tester to get a sample of the examinee’s performance. In
contrast, MacLean and d'Anglejan (1986) believe that if the performers have
prior knowledge about a subject, they are certainly at an advantage. Oller, in
one of his later works, presents the finding that cloze items are more

sensitive when the text is narrative than when it is academic (in Fotos, 1991).



Deletion pattern also receives its share from contradictory views.
Those who favor rational deletion claim that for reliable cloze tests, there
must be intervention on behalf of the test writer (Farhady and Keramati,
1995) and that cloze items are more “justifiable” when the deletion pattern is
not randomly done (Weaver and Kingston and Ohnmacht, 1963; Weaver
and Kohler, 1970; in Farhady and Keramati, 1995). However, others argue
that a cloze test is reliable only when the “nth” word, or standard, deletion
pattern is used (Taylor, 1957; Oller & Inal, 1971; Oller, 1972; Stubbs &

Tucker, 1974 in Oller, 1979).

When the question comes to how to use the cloze, the situation
becomes even more confusing. On one hand, the cloze is said to measure
“higher academic language proficiency” (Brown, 1998); on the other hand, it
is suggested that it be used for “lower-order core proficiency” as it is not
suitable for higher-order language skills (Alderson, 1979). For Oller (1979),
the cloze is a good way to test the “learner's internalized system of
grammatical knowledge” but for others it measures “advanced skills and
higher proficiency” as it correlates highly not only with skills such as reading,
essay writing and dictation but also with standardized proficiency tests
(Storey, 1997; Laesch & Kleeck, 1987; Chapelle &Green, 1992). For Jonz
(1990), the cloze indicates the level of interaction between the text and the

learner, i.e., it involves and measures reading.



Several scoring procedures have been suggested for the cloze:
the exact word method, the acceptable word method with variations such as
‘both semantically and syntactically acceptable” or “syntactically acceptable”
(Fotos, 1991; Carrel & Carson with Zhe, 1993), clozentropy, which gives
weighted credit for answers which are the same as the ones given by a
criterion group. Through research, the acceptable word method has been
identified as a reliable method that correlates well with the exact word
method (Carrel & Carson with Zhe, 1993; Alderson, 1979). In other research,
it was proved that both methods were equally reliable but the exact word

method was more difficult for the examinees (Bachman, 1985).

Finally, the controversial, two-dimensional issue of what the cloze is
capable of measuring and what it actually measures has to be solved as ‘it is
not clear to anyone exactly what is being measured by cloze tests” (Oller,
1979). Some claim that it measures language in an integrative fashion since
it challenges all levels of the language mechanism “from word recognition
through concept building” (Jonz 1990). Chapelle and Green (1992) argue
that the cloze measures both the knowledge of structures (crystallized
abilities) and the strategies to use them (fluid abilities). However, Alderson
(1979) opposes saying it can only measure basic skills because it correlates

well with grammar tests rather than reading tests.

Another dimension to the discussion is whether the cloze tests several

aspects of the language at a time; some believe the cloze can be



used to measure “a specific range of abilities” (Bachman, 1985) whereas
others reject saying the cloze is suitable for testing only language skills.
Alderson, Kintsch and Van Dijk (in Klein-Braley, 1985), for instance, claim
that the cloze processing tests not only general language competence but
also mental ability. There seems to be a great confusion over what is
specifically being tested by the cloze: is it general language ability as
suggested by Trabue in 1916 (in Harris, 1985) or global skills as put forward
by Oller cited in Alderson (1979) or is it capable of measuring only grammar

or vocabulary as claimed by Farhady and Keramati (1995)?
1.2 Background to the English Language Education in BUSEL

This study was conducted in Bilkent School of English Language
(BUSEL from here on), which is a preparatory school of English language
whose aim is to fully equip learners with the necessary skills as required in
their departments. In BUSEL, there are mainly five levels of instruction:
Beginner-elementary, Pre-intermediate, Intermediate, Upper-intermediate
and Pre-faculty. In the first two levels, students mostly receive language input
but starting with the Intermediate level, there is less language input and more
skills-based teaching. For each level, there is a mainstream course for
regular students and a repeat course for the repeaters of the level. Four-year
students have to complete the Pre-faculty course before the proficiency test,
Certificate of Proficiency in English, (COPE form here on) but two-year

students sit the COPE after the Upper-intermediate level to move on
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to their departments. For each level, there is normally an eight-week
instruction period. Starting with Week 3, every week, Cumulative
Achievement Tests (CAT from here on) are administered. There are two
types of CATs: short quizzes of vocabulary and grammar (CATs a and b),
which start to be administered in Week 3 and skills CATs (CATs c), which are
administered in Weeks 4, 6 and 8. In these weeks, skills CATs are
administered together with the quiz CATs (See Table 1). The reason for the
language part to be separate from the skills part is that the skills parts are
prepared beforehand as core parts which test level objectives but the
language parts to be tested are decided on by the teachers who are teaching
that level. Both tests are produced by the Curriculum and Testing Unit in
BUSEL. The tests are cumulative in nature in that previously covered
objectives of the level are recycled, and both the final scores and the level of
these CATs proceed in an ascending manner, i.e., CAT 3c is the most
comprehensive exam in the course recycling all the objectives in the eight-

week period and is also allocated the most points (see Table 2).

In order to be considered successful, a student needs to get a
minimum of 60 % from a CAT.
Table 1

CAT ADMINISTRATION TIMETABLE

Week |1 2 3 4 5 6 7 8
No No CAT | CAT | CAT | CAT | CAT | CAT3
exam | exam 1a 1b 2a 2b 3a b
+c +C +cC

CAT a/ b: Tests of grammar and vocabulary
CAT c : Core tests of skills (reading, listening and writing only in CAT 3c)




At the end of the eight-week period, students sit the End of Course
Achievement Test (ECA) if they are eligible, which means they have to attain
60 % overall from CATSs together with Teacher's Assessment (5 points) and

have 90% attendance (See Table 2).

Table 2

POINT ALLOCATION IN CATS AND ELIGIBILITY

CAT a CATb CATc TOTAL

CAT1 5 POINTS 5 POINTS 15 POINTS |25 POINTS
CAT 2 5 POINTS 5 POINTS 20 POINTS |30 POINTS
CAT 3 5 POINTS 10 POINTS |25 POINTS |40 POINTS
TA*

5 POINTS
GRAND TOTAL |100 % 100

POINTS
ATTENDANCE |90 %

*TA: Teacher's assessment

1.3 Problem

This study has stemmed from the aforementioned problem of what the
cloze measures and investigated what is being measured in cloze tests used
in BUSEL. Since the cloze procedure activates the mental process called
comprehension (Bormouth, 1967), which is what reading is based on, it might
as well be possible that the learner is using the same strategies for the
BUSEL cloze as he does for a reading task. Reading requires the learner to
make constant guesses “which may be correct or incorrect (Bastidas, 1984)

and the learner goes through the same phase of testing his hypothesis as he



does in reading during the cloze procedure. He has to use all the
interactive skills in reading for the cloze as well; he uses both bottom-up
strategies such as word formation, understanding relations within the
sentence, cohesion/coherence devices as well as top-down strategies such
as predicting, skimming and/or scanning (Grellet, 1981). It is possible, then,
that “a bias [is] operating” since cloze tests are known to correlate well with
restructuring abilities like reading (Bastidas, 1984). In other words, it is likely
that learners with “strong restructuring abilities consistently perform better on
[this] particular language [test] because reading imposes similar task
constraints, necessitating the use of predicting... and confirming hypothesis”

(Laesch & Kleeck, 1987).

The research problem for the study, then, is:
e Does reading proficiency influence learners’ performance in BUSEL

cloze tests which are originally designed to measure use of English?

The null hypothesis of the study is:
e There is no relationship between the BUSEL cloze test, designed to
measure use of English, and the reading skill measured through

standard institutional tests in BUSEL.

Several research questions are derived from this problem:
e Does the learner who has better reading skills perform better at cloze

tests?



e Does the learner with poor reading skills perform less successfully in
cloze tests than those with better reading skills?

e |Is the BUSEL cloze a valid test of use of English or is reading being
tested rather than use of English?

o Is the learner able to perform well on a different grammar test with less
reading Ioadi but not in a cloze test? In other words, does the
instrument make a difference when assessing learner’s linguistic

knowledge?

Constitutive definitions
BUSEL. Bilkent University School of English Language, a preparatory
school of English that prepares students (aged 17 and above

learning English for Academic Purposes) for faculty.

BUSEL Cloze
Test : open cloze tests based on a passage with which learners at

Intermediate level and above are tested on use of English.
The passage is a page long, usually with 10-20 blanks.
Rational deletion pattern is used and blanks are deleted to
test grammar points. For scoring, acceptable word method is

used and learners are not penalized for spelling mistakes.

Use of English: knowledge of the linguistic rules in English, namely grammar

but can also include vocabulary items such as linking words



and prepositions. In COPE and CATs, however, it also
includes vocabulary sections such as word formation, topic
words. In this study, “use of English” is used to refer to the
general practice. “Use of English” is used to refer to the

specific parts of institutional exams.

Dialogue Completion
Test - atest with 30 mini dialogues which aim to test a segment of

the BUSEL syllabus objectives for use of English. Students
use between 1-4 words for the blanks. There is no partial

credit.

1.4 Aim and Scope

This study examined the way the cloze is used at Bilkent University
School of English Language to test use of English and its implications in
relation to the reading skill. As cloze tests are widely made use of in many
levels of instruction in BUSEL but unfortunately do not yield successful
results in terms of student performance, it was felt a necessity to investigate
the phenomenon behind these tests. According to teacher observations,
majority of the students fall below the “frustration level” in many of the levels
and cloze tests have earned the reputation for being an unachievable task
among students. Therefore, this study looked into one possible area that

might be affecting student performance in cloze tests: that is, the

10



possibility of the reading skill influencing student success at cloze tests that
are used in BUSEL to test use of English. In other words, the study
investigated the validity of the BUSEL cloze test to find out whether reading

is being tested instead of use of English as is originally intended.

1.5 Definition of terms

Cloze test: In this study, the term “cloze test” is used to refer to a cloze test
actually used in the study, or in BUSEL as part of an achievement test or the

proficiency test.

The cloze: General practice of open cloze tests, not the actual tests

administered as part of this study.

Think-aloud protocols: A technique whereby the subject thinks aloud while
answering the questions (or after he has answered the questions) in a cloze
test, providing insight into his cognitive processes. In this study, the

procedure took place after the subject had completed the cloze test.

Study group: The group of subjects who had been administered the tests

after the pilot study and whose results form the basis of this study.

11



1.6 Limitations of the study

One major limitation of the study was the fact that only one possible
cause of students’ failure in cloze tests, i.e., influence of the reading skill, was
looked into and other causes such as the influence of other variables are not

in its scope.

Another limitation was the attitude of the pilot group who did not take
the tests seriously since it had no effect on their grades and therefore, posed
a threat to validity and reliability as the grades they obtained from the tests
were rather low. The problem was solved in the study group in that the test
was administered by the researcher and the rationale behind the study was

explained to the subjects.

One other limitation was related to the level of students: the results
obtained from the study are valid for higher levels (Upper-intermediate and
Pre-faculty levels in BUSEL), but there is no evidence that the findings apply

to low levels such as beginning or intermediate levels.

Lastly, the fact that the Use of English parts of the CATs and the
COPE include vocabulary sections as well might have caused the study to
move into a different direction. However, as some ELT professionals would
argue, vocabulary knowledge is part of use of English and vocabulary and

grammar are not always separable, as is the case with word formation

12



exercises. Therefore, when this view is taken into consideration, this

limitation might not have posed a problem.

13



CHAPTER I

REVIEW OF LITERATURE

2.0 Presentation

Numerous research projects have been based on the cloze, which has
been a curious area in language learning that still retains its status as an
intriguing subject and it is still open to variations and interpretations. Almost
all steps in the procedure have been investigated: the selection of a suitable
material, i.e., text selection, construction of the test, validity, reliability,
administration, characteristics and strategies of examinees, their
assessment, evaluation of test scores have all been explored by many
researchers. In this chapter, these issues are discussed through references

to studies previously conducted.

2.1 The text

Since the procedure is based on a reading passage as an instrument,
undoubtedly text selection plays an important role. Oller (1979) argued that
nature of the text had an effect on sensitivity of the cloze items. Several

projects involved text choice (Carrell and Eisterhold, 1983; Connor, 1984;

14



Floyd and Carrell, 1987; Hudson, 1982; Johnson, 1982, MaclLean, 1984
in Turner, 1989) and it is believed that content domain, the text being about a
familiar or unfamiliar topic, can influence the performance of the readers.
Alderson (1979) carried out a study on whether text choice affected validity
and the result was that different texts yielded different results and had
varying degrees of validity. Similar findings were obtained from studies
conducted by Klein-Braley and Zarabi (in Farhady and Keramati, 1995): text
difficulty influenced the results. MacLean and d'Anglejan (1986) investigated
the relationship between text difficulty and the subjects’ use of both within-
sentence information and across-sentence information in L1 and L2. The
results were that there weren't significant differences between the languages
in that text difficulty did not influence the subjects’ use of across-sentence
information in L1 or L2. However, completing the within-sentence deletions in

L2 was more difficult than in L1.

2.2 The deletion pattern

Related to the text, another research area is the deletion rate, i.e., the
question of whether it is sound to create blanks at a fixed-ratio deletion rate
or rationally; in other words, the test writer decides what to test. In a recent
study, Brown (in Farhady and Keramati, 1995) voiced his opinion about the
need for the tester to intervene when constructing cloze tests. Likewise,
Farhady and Keramati (1995) conducted research into the relationship

between subjects’ performance and the type of deletion and found that

15



rational deletion was advantageous over the random deletion as it was more
reliable and manageable on part of the subjects. Several other researchers
have noted problems in the fixed-ratio deletion for both testing language and
reading (Klein-Braley, 1983; Stevenson, 1982; Johnson, 1982; and

Levenston et al, 1982 in Brown, 1998;).

However, Taylor (in Oller 1979) came to the conclusion that the fixed-
ratio (every nth word) method was more reliable and valid through his study

on Air Force trainees learning English.

2.3 The deletion frequency

There are different opinions on the number of blanks to be created in a
cloze test. Klein-Braley (1985) experimented with the deletion rate and
different starting points and found these factors led to serious differences in
tests. Alderson (1979) also investigated what certain changes in the deletion
rate would cause and concluded that when the amount of context on either
side of a blank was beyond five words, there was no effect on the
ease of the item. Bachman (in Jonz, 1990) studied the effect of deletion rate
in several versions of the same cloze passage and decided that the deletion

rate did not create any systematic differences.

16



2.4 Validity and reliability

As is the case with most tests, several statistical formulas have been
applied to the cloze to prove that these tests are a sound testing instrument.
However, the results are certainly conflicting: Different studies have shown
reliability ranging from so low as .31 to .96 and similarly, validity ranging from
.43 to .91(Brown, 1998). In his study on validity, Brown looked into whether
validity for cloze tests could be increased through traditional item analysis
techniques and he came up with favourable results. A similar study, carried
out by Kurtay (1994), investigated the same kind of relationship and the
findings indicated that the validity coefficient improved significantly and

reliability estimates were slightly larger.

In the study conducted by Jafarpur (1995), superiority of C-tests to
cloze in terms of reliability and validity was questioned but the results did not

indicate so.

Kiein-Braley (1985) carried out a four-dimensional study on the
construct validation of C-tests: linearity (when the test is administered to
students in different levels, their scores were successively higher),
parallelism (subjects learning L1 show similar behaviour on C-tests in that
language), prediction of difficulty (it is possible to grade texts using cloze

through readability) and processing strategies (learners with more efficient
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language learning strategies have higher scores in C-tests) and the results

support all the four hypotheses.

Bachman (1985) addressed the issue of validity and reliability in terms
of deletion rate. The study involved using two texts, one with fixed-ratio
deletion, and the other with rational deletion. The findings suggest that both
tests were equally valid and reliable but fixed-ratio tests were found to be

significantly more difficult.

In the findings reported in the Fotos study (1991), the cloze is proved
to be a valid and reliable technique after finding positive correlations with a

college entrance proficiency test in Japan.

In a Klein-Braley study (1997), four representatives of the cloze
procedure, namely, C-tests, open cloze, cloze elide and multiple-choice
cloze, were correlated with the Duisburg English Language Test for
Advanced Students (DELTA) test. The cloze procedure, as a family, was
found to have a high validity and reliability coefficient and was “shown to be
the best representative of the language proficiency battery.” Moreover, C-test
was found to be superior to all the other forms with regard to reliability and

validity.
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2.5 Scoring

Scoring is another aspect of the cloze procedure that has been the
subject of research projects. Alderson (1979) used five scoring procedures
(the exact word; SEMAC, Semantically Acceptable Word; IDFC, Identical
Form Class; ACFC, Acceptable Form Class with the same grammatical
function; GRCO, any Grammatical Correct Word regardless of form, class,
function or meaning) to identify the most valid method. For the purpose of

EFL testing, SEMAC appeared to be the most valid form of scoring.

Jafarpur and other researchers (Bowen, 1969; Oller, 1972; Alderson,
1980; 1983, Bensoussan, 1984 in Jafarpur, 1995) claimed that the

acceptable scoring method is a “better method” as a result of their studies.

In other research carried out by Miller and Coleman and Klarem
Sinaiko and Stolurow (1967; 1972 in Oller, 1979), the following conclusion
was reached: the exact word scoring and the acceptable word scoring highly

correlated (r= .99) with each other.

Carrel and Carson with Zhe (1993), used a scale of eight categories
(acceptable; exact; consistent; acceptable; semantically acceptable;
syntactically acceptable; unacceptable; blank and unreadable) for scoring
performance and identified a high interscorer correlation between all

categories except for the “blank category”, which was a result of low number
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of unreadable items and “syntactically acceptable” category for the structural

difference between Chinese and English.

In Brown’s study (in Fotos, 1991), high correlations between the exact

word, acceptable word, clozentropy and multiple-choice format were found.
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2.6 What the cloze measures

There are mainly two groups of ideas on what the cloze measures and
can measure. Accordingly, it measures:
1. lower-order skills such as grammar or vocabulary.
2. higher order skills such as mental ability or reading, or global proficiency

in that it measures general knowledge of the language.

Alderson and Klein-Braley (in Klein-Braley, 1985) argue that the cloze
is more of a grammar test than a test of integrative skills and that it cannot be
a measure of higher-order skills. Based on the findings of his research, which
involved the validation of cloze against reading, Alderson (1979) concluded
that the cloze is not suitable for higher-order skills like reading, but for low-
order language skills. In his article on the cloze, Storey mentions several
researchers (Alderson, 1978; Porter, 1983; Bachman, 1982 in Storey, 1997)
who regard the cloze as “the ability to make localized connections in the text”
but not a measure of language proficiency. Similarly, in the study carried out
by Sdtgl (1991) on the correlation between the cloze and the reading
retelling test, a low correlation was found between these two tests, indicating

a weak relationship between the cloze and this skill.

On the other hand, in the McKenna and Layton study (in Storey,

1997), a positive correlation between the cloze and global comprehension

measures was shown. Storey (1997) himself carried out research into what
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the cloze measures through think-aloud protocols and found that it relates
more to higher-order skills such as reading skills than lower-order skills.
Bormouth argues that the cloze measures a person’s general comprehension
processes supported by research conducted by Johnson, Miller and
Goodman (in Bormouth, 1967) on how the reader has to infer meaning,
structure and the relationship between meaning and structure while working
on the cloze. Laesch and Kleeck (1987) claim that the cloze is an integrated
method of assessment and through their study, in which the cloze is
validated against the language battery of a proficiency test, they conclude
that the cloze is capable of measuring high level academic proficiency. The
Turner study (1989), -investigating the causal relationship between four
factors (cloze-taking ability, knowledge of language, content domain and
knowledge of contextual constraints), demonstrates that the cloze measures
not only language but also global skills. Oller, too, in one of his earlier works
in 1972, (in Alderson, 1979) found these tests to “relate to dictation and
reading” and considered them integrative tests that could test global skills.
He argued that the reader is involved in both processes of comprehending
the text and filling in the blank with information from his linguistic knowledge.
In her study, Fotos (1991) claims that since the cloze correlated well with the
subjects’ essay scores, it is capable of assessing both basic and advanced
skills. Based on the findings of their research, Chapelile and Green (1992)
found that the cloze procedure involved “restructuring” (mental) abilities since
the cloze correlated highly with the Embedded Figures Test (EFT), which is a

mental ability test. Jonz’'s (1990) claim that the cloze measures all “universal
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processing mechanisms” is proved by the resuits of his study, which focused

on the effect of deletion pattern and the linguistic category of the items.

2,7 Summary

As it can be inferred from the studies mentioned above, there has
been substantial research on several aspects of this particular type of testing
instrument. However, what is striking is that although there are some points
of agreement about the cloze such as scoring (that the acceptable word
scoring is appropriate for EFL learners) and the fact that the cloze can
measure both high-order and low-order skills, in almost all aspects the results
are conflicting and there is clear opposition among researchers and ELT
specialists. There is little agreement on what a cloze test should be like, how
it should be implemented and evaluated. After reviewing the available
literature, it seems research on cloze is still inconclusive and the future is still

likely to bring new dimensions to the problem.

The aim of this study is to contribute to the existing literature by trying
to find out one of the most important aspects of this procedure, that is what
the cloze actually measures: is it high-order skills, in this case reading, or is it
low-order skills, i.e., linguistic knowledge? It should be remembered here,
however, that the results of the study will be valid for a 30-item open cloze
test with a rational deletion pattern in which blanks are designed to test

grammatical points and scoring is carried out through the acceptable word
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method. Therefore, the results cannot be generalized to all kinds of cloze

tests with different aims, text types or scoring methods.
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CHAPTER I

METHODS OF RESEARCH

3.0 Presentation

This chapter will present the design of the study, subject group, data

collection instruments and procedures.

3.1 Design of the study

In order to find the degree of the relationship between proficiency in
reading and performance in cloze tests, both quantitative and qualitative data
were obtained for the study. First, two cloze tests and a dialogue completion
test were developed. The dialogue completion test was developed as an
instrument that would measure a similar cognitive skill as the cloze test does:
filling in the blanks in context with a grammatical structure. After the piloting
process to validate the instruments and to ensure reliability, the cloze test
with the higher validity and reliability coefficient and the dialogue completion
test were administered to the study group. The grades the subjects obtained
from these two instruments were correlated with their grades from the Use of

English and Reading sections in COPE to investigate the extent of the
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relationship between the reading skill and competency in cloze tests. Also,
think-aloud procedures were administered to the pilot group to get an insight
into the cognitive processes of the subjects as they were involved in the
cloze procedure. The findings of the study are discussed in detail in Chapter

V.

3.2 Subjects

The study group

For this study, there were two groups of subjects: the pilot group and
the study group. For the study group, the Pre-faculty group was chosen
through convenience sampling, i.e., the advanced group that was available at
the time of the study. This group was doing the Pre-faculty course for the first
time. The advanced group was targeted in the study for the following
reasons: This group is familiar with the cloze procedure since they start to be
tested with cloze tests at the Intermediate level and are assumed to have had
sufficient practice on it by the time they reach the Pre-faculty stage.
Secondly, at Pre-faculty level there is more skills-based teaching and
therefore, it is highly likely that a realistic sample of the subjects’ reading
performance will be obtained since they are getting a great deal of training in
this skill at this level. Thirdly, as students come into contact with cloze tests
for testing purposes, and this group is more test oriented since they are

preparing for the COPE, they are always enthusiastic about having more
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practice. As for the number of subjects, all together there were five Pre-
faculty classes of 68 subjects at the beginning of Course 4. Due to reasons
such absenteeism and students’ dropping out for being ineligible to sit the
COPE, however, this number decreased to 41 for the dialogue completion

test and 48 for the cloze.

The pilot group

For the pilot study, three classes with similar backgrounds with regard
to level of English and BUSEL training were chosen. The group was selected
from the mainstream group doing the Upper-intermediate course for the first
time. Although at the beginning of the study, there were 45 subjects in total,
the number went down to 34 for similar reasons as the ones mentioned

above.

Level of the subjects

The level aimed at in the instruments used was the advanced group,
i.e., the end of Upper-intermediate or the beginning of Pre-faculty levels as
they are named in BUSEL. There are four main courses (quarters) in BUSEL.
Due to timing constraints, the study was carried out with the two levels
mentioned above in two courses. However, in order to make sure that the
subjects were at the same level, piloting was done at the end of Course 3

with the Upper-intermediate group and the study group was Pre-faculty
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students at the beginning of Course 4. This way, level of the students in both

the pilot study and the study group was approximately the same.

The think-aloud group

For the think-aloud protocols, three students from three of the pilot
classes were selected: three successful performers, three average
performers and three unsuccessful performers. Once again, for reasons of
availability and time constraints, these subjects had to be chosen from the
pilot group. In total, nine subjects were asked to think aloud as they went

over the cloze test they had previously completed. -

3.3 Instruments

The cloze test

Four main instruments were used for the study. First, two cloze tests
of 30 items testing the grammar objectives from the BUSEL syllabus were
administered (See Appendix A and B). These cloze tests were designed to
test the same .objectives as one another and therefore, the blanks were
rationally deleted. The texts chosen were academic in nature and they were
both descriptive. For, the study group, the one which seemed to be more

reliable and valid after the statistical analysis was chosen (See Appendix B).
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The dialogue completion test

The second instrument was a 30-item dialogue completion test testing
the same set of objectives as the cloze tests (See Appendix C). This task
type was chosen because of the similarity it bears to cloze tests in that they
both measure a sir:nilar cognitive skill in a productive way, i.e., filling in the
missing information by trying to comprehend the surrounding context and
finding the appropriate structures. The reason why the second instrument
was developed was to see whether the choice of instrument would lead to
different results when measuring performance in use of English. In other
words, it was developed to look into whether the subjects would be able to
perform better when they were tested in a similar way but this time with less
reading load and therefore, less context to interfere with their internalized

grammar rules.

Checklist for the think-aloud protocols

Another instrument was a checklist of strategies to be used by the
researcher and another assessor during the think-aloud protocols to see
what kinds of strategies subjects use and whether reading hinders the
activation of linguistic knowledge when they are at the task (See Appendix
D). The checklist was a combination of already existing lists devised by Vann
and Abraham (1990) and the researcher's own guidelines. Think-aloud

protocols (tapescripts) were analyzed by the researcher and the
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other assessor. The checklist was only for the researcher's and the other
assessor's use. The instruments had two parts: the general part where the
subject was asked how he generally handles cloze tests (during the
recording) and the other part with specific strategies needed for both reading
and use of English, which was filled after the subject was recorded by the
researcher and the assessor (see Table 15). In the general part, subjects
were asked questions like how they generally started a cloze test, if they read
the whole text or just parts of it, whether they thought cloze tests were easy
or difficult and how they thought they could increase their success in cloze

tests.

CATs and COPE

These institutional tests were used as the criteria to validate the
instruments of the study and to correlate the scores of the subjects from the
instruments of the study with the scores they obtained from these tests. It is
assumed that all institutional tests are already valid and reliable as for the
skills CATs (CATs C’s), item analysis have been carried out many times and
these CATs are recycled. These tests have also had expert feedback from
several parties including testers, managers and classroom teachers working
in BUSEL. The same is also true of the COPE and this exam had been
receiving feedback on all its stages and components from the examiners of
the Cambridge University for several years until it was finalized five years

ago. For language CATs (CATs A and B's), however, item analysis was not
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carried out, but all these CATs had received expert feedback from a group of

testers, managers and teachers before they were finalized.

Also, in the study carried out by Kutevu (2001), CATs, ECAs and the
COPE were correlated with each other and it was found that they were a
“reliable reflection of student performance” and the COPE was found to be a
valid exam of proficiency through the correlation between this exam and the

FCE.

The COPE has also gained recognition from other universities in
Turkey in that several students were exempted from preparatory courses of

other institutions with their pass papers from the COPE.

3.4 Validity and reliability of instruments

At the beginning of the study, the tests designed for the study (two
cloze tests and a dialogue completion test) were distributed to five
experienced members of the Curriculum and Testing Unit in BUSEL for
expert feedback. After receiving feedback, changes were made to the tests.
These tests were then given to the teachers of the pilot group to be
administered. Then, item analysis was carried out for each of the tests (see

Table 3).
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Table 3

ITEM ANALYSIS RESULTS AND NUMBER OF CHANGES

EASY DIFFICULT [ITEMS NOT TOTAL
ITEMS ITEMS DISCRIMINATING |NUMBER OF
(Item (Item CHANGES
difficulty |difficulty
above below 0,30)
0,80)
Cloze Test 1
(Laughing) 2 7 6 No changes
(3 items above | were made as
0,80, 2 items this test was
below 0,30, 1 item dropped
at 0,50)
Cloze Test 2
(The 2 4 3 3
Arapesh) (3 items above (3 items not
0,80) discriminating
were
changed)
Dialogue
Completion - 9 1 5
test (1 item below (four of the
0,30) items below
0,30 and one
item not
discriminating
were
: changed)
Number of items : 30

Number of subjects (N): 34

As a result of the item analysis, final changes were made in the tests.

To illustrate, in Cloze Test 2, Question 9 was originally:

“If the wife's task is more important than the husband's, the husband takes

care of the baby.”
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Since this item came out too easy in the item analysis (item difficulty was
1,00) and was not discriminating at all (discrimination index was 0) it was

changed into:

“If the wife's task is far more important, then the husband takes care of the baby.”

From the dialogue completion test, for instance, Question 12 came out
as a difficult item (item difficulty was 0,05) and was not discriminating

(discrimination index was 0,1). The question was originally as follows:

A: He looks just like his father.
B: Yes, he reminds me of his father, too.

This question was changed into:

A: Do you usually get on (well) with your sister?
B: Yes, we have a very close relationship and we always think the same about
everything.

No changes were made in Cloze Test 1 as this test was decided to
be dropped after the item analysis and the validation process and Cloze Test
2 was chosen for the study group as the results indicated that it was a more
effective test. To further validate these tests, concurrent validity was
investigated through correlating the subjects’ use of English scores from quiz
CATs (CATs a and b’s) with their scores from the cloze tests and the

dialogue completion test. As the aim of the research itself is to question the
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validity of the cloze, it would not have been wise to validate it through only
the use of English scores. Therefore, Cloze Test 2 was also correlated with
the total CAT scores because the total CAT score would indicate general
proficiency in language, which is what the cloze is claimed to be in this
research: a test which measures more than one skill at a time. The
correlation coefficient for Cloze Test 2 and the dialogue completion test met
the required minimum and Cloze Test 1 was taken out of the study as it was

lower than Cloze Test 2 (see Table 4).

For reliability, split-half method was used as the Kuder-Richardson
formula is known generally to underestimate reliability of both standard and -
non-standard tests (Alderson, Clapham and Wall,1995; Henning, 1987).
Therefore, the internal reliability of the exam was taken into consideration.
Split-half reliability being 0,71 and 0,73 for Cloze Test 2 and the dialogue
completion test respectively seems to be adequate when the low motivation
level of the subjects is taken into consideration, which was the major factor
pulling down both the validity and reliability coefficients.

Table 4

VALIDITY AND RELIABILITY COEFFICIENTS FOR THE PILOT GROUP

M SD CORRELATION | CORRELATION | RELIABILITY

WITH CATS A|{WITH TOTAL
AND B’S CAT SCORES

Cloze test| 14,7 | 3,578 0,40 NA* 0,67

1 p= 0,00000

Cloze test| 19,2 3,978 0,46 0, 51 0,71

2 p= 0,00000 p= 0,00010

Dialogue 11,7 {4,770 0,48 NA* 0,73

completion p= 0,00000

N: 34
NA: not applicable
p: significance
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Although all of the correlation coefficients are significant, they are
rather low but they are adequate in indicating a positive relationship when the
number of examinees are taken into consideration. As Carroll and Hall (1985)
argue, for a relationship to be meaningful and strong enough, the correlation
coefficient should be as foliows (See Table 5):

Table 5
MEANINGFUL CORRELATION FIGURES ACCORDING TO TESTEE

NUMBERS
NUMBER OF TESTEES MEANINGFUL CORRELATION
COEFFICIENT
.20 0,54
50 0,35
100 0,25

For Woods, Flethcher and Hughes (1986), the correlation is strong

when the following figures are obtained at the significance level of p=0,05

(See Table 6):

Table 6

MEANINGFUL CORRELATION FIGURES ACCORDING TO TESTEE

NUMBERS
NUMBER OF TESTEES MEANINGFUL CORRELATION
COEFFICIENT
10 0,63
20 0,44
32 0,35
102 0,20
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Therefore, for 34 subjects, the figures obtained through the correlations
between the instruments used for the pilot group and institutional exams (see

Table 4) indicate that there is a great degree of validity evidence.

There are several reasons, however, for the low figures. The first and
the most important one is that students did not take the exam seriously as
they were told that it was not a real exam so they did not try very hard. Also,
there were many blank papers or partially blank papers indicating the
students had given up since they knew they were not going to be assigned a
real grade. Another factor was that as there were serious time constraints,
the pilot tests were not administered by the researcher. Therefore, the exams
had to be administered by other examiners in the institution. Although the
researcher had tried to ensure reliable exam conditions by explaining the
rationale behind the study and the procedure to be followed both orally and in
writing, there have been different practices during the actual administration.
The administrators considered the tests practice and therefore, in one class,
the students were allowed to discuss the answers, and given a couple of
hints. In another class, the first two questions of the dialogue completion
tests were done as an example. in another class, students were given 20
minutes instead of 30 for the dialogue completion as the exam was
administered in the second half of the last teaching block. In addition, it was
evident in some papers that there had been cheating in some classes and
during think-aloud protocols some students confessed they had looked at

their friends’ papers.
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The instruments were also correlated with each other for cross
validation and it can be seen that all the instruments used correlate with each
other at a desired level and they appear to be valid when compared with one

another (see Table 7).

Table 7

CROSS VALIDATION COEFFICIENTS FOR THE PILOT GROUP

Cloze 1 Cloze 2 Dialogue
Completion
Cloze 1 - 0,54 0,52
p= 0,00000 p= 0,00022
Cloze 2 0,54 -- 0,55
p= 0,00000 p= 0,00000

Number of items: 30
N: 34

3.5 Procedures

After the piloting, the finalized version of the cloze test was
administered to three Pre-faculty classes in consecutive teaching blocks and
the dialogue completion to two classes on the same day by the researcher
personally. The following week, three classes who had sat the cloze test in
the previous week had the cloze test and the ones who had sat the dialogue

completion test sat the cloze test (see Table 8).
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Table 8

TIMETABLE OF THE ADMINISTRATION FOR THE STUDY GROUP

CLASS1 | CLASS2 | CLASS3 | CLASS4 | CLASSS
TEACHING | TEACHING | TEACHING | TEACHING | TEACHING
BLOCK1 | BLOCK2 | BLOCK3 | BLOCK4 | BLOCK S5
WEEK 3 | Clozetest | Clozetest | Cloze test | Dialogue Dialogue
completion | completion
WEEK 4 | Dialogue Dialogue Dialogue | Cloze test | Cloze test
completion | completion | completion

The reason why these tests were administered in this way was to avoid the
implementation threat. There was only one-week interval between the test
administrations in order to prevent the maturation (study) effect on part of the

students.

There were two scorers for both tests to ensure inter-scorer reliability
and the method to score cloze tests was the acceptable word method where
the answer is correct if it is syntactically and semantically correct. For the
cloze test, out of 48 papers, there were only 3 discrepancies and for the
dialogue completion test, there were 5. The discrepancies were sorted out by
discussing the answers and the question was marked correct only after

mutual agreement.
After both exams were administered, the subjects’ scores from the

Use of English and Reading sections of the COPE were obtained. The data

were analyzed through descriptive and inferential statistics: mean, mode,
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median, SD, skewness, t-test, and the Pearson Product Moment correlation.

The analysis was carried out with the Excel program.

After the cloze test was marked, nine subjects from the pilot group
were approached for think-aloud protocols. The subjects received some
instruction before the procedure about how to do the task. They were then
asked a few general questions to find out what techniques they consciously
employ while doing cloze tests. Each subject had 20 minutes to go through
the text as they were recorded by the researcher. Then, tapescripts were
written and using the think-aloud chart, each subject was analyzed in terms
of strategy employment by the researcher and an experienced ELT
professional. As mentioned before, in the think-aloud chart, there were two
parts: the general part and the specific strategies checklist, which was only
used by the researcher and the assessor. The second part, i.e., the checklist,
was divided into two as “focus on meaning” (reading strategies) and “focus
on form” (use of English strategies) (see Appendix D). The meaning part
focused on strategies such as seeking overall schema, translating into L1 for
comprehension and inferencing while the form part investigated strategies
like the employment of grammatical rules, analyzing the surrounding context

and monitoring.

During the analysis of the think-aloud stage, each subject was
analyzed by the researcher and the assessor by discussing through the

tapescript and using the chart. There was agreement on almost all subjects
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and any disagreement was discussed thoroughly untii a decision was

reached.
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CHAPTER IV

DATA ANALYSIS AND INTERPRETATION OF RESULTS

4.0 Presentation

In this chapter, the analyses and interpretations of the study are

presented. The research problem and research questions are answered

through the results of the study. The research problem of the study was:

e Does reading proficiency influence learners’ performance in BUSEL

cloze tests which are originally designed to measure use of English?

The null hypothesis of the study was:

e There is no relationship between the BUSEL cloze test, designed to

measure use of English, and the reading skill measured through

standard institutional tests in BUSEL.
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Therefore, the main aim of the study was to investigate the degree of
the relationship between the reading skill and BUSEL type of cloze tests,
which are designed to measure mainly use of English. In order to explore

this, both descriptive and inferential statistics were made use of.

The study also focused on the following research questions and found

answers through the same statistical calculations.

Does the learner who has better reading skills perform better at cloze

tests?

e Does the learner with poor reading skills perform less successfully in
cloze tests than those with better reading skills?

» Is the BUSEL cloze a valid test of use of English or is reading being
tested rather than use of English?

e |s the learner able to perform well on a different test with less reading
load measuring a similar cognitive skill but not in a cloze test? In other
words, does the instrument make a difference when assessing

learner’s linguistic knowledge?

41 Distributional characteristics

Before the inferential statistics, the data were analyzed in terms of
general tendency (see Table 9). Namely, the tests were analyzed in terms of
mean, mode, median, skewness, variance and standard

deviation.
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Table 9

DESCRIPTIVE STATISTICS FOR THE STUDY GROUP

CLOZE DIALOGUE COPE USE |COPE
TEST COMPLETION | OF READING
TEST ENGLISH
TOTAL 30 30 30 30
POINT (converted | (converted
from 80) from 65)

MEAN 15,3 11,8 17,4 20,1
MODE 9 9 16,1 19,8
MEDIAN 15 10 16,5 19,8
SKEWNESS 0,459 0,820 0,350 0,308
VARIANCE 27,0 37,9 16,1 11,056
SD 5,19 6,15 4,01 3,32
N=41

For the cloze test, the skew is on the positive side. Looking at the
mode as well, it can be concluded that the test was difficult. However,
considering the mean and median, students did not perform too badly on the

test. Also, regarding the variance and standard deviation, the test seems to

have spread the students fairly well.

The skew for the dialogue completion test indicates that the test was
very difficult and mode together with mean support the idea. However, when

compared to the other three tests, this test has the most widespread

distribution of scores when variance and standard deviation are analyzed.

Compared to the cloze test and dialogue completion test, the Use of
English part in the COPE was easier as the mean, median and mode

suggest. However, the test has a smaller spread of scores than both
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the cloze and the dialogue completion tests. The result is not unusual since
the July COPE is a proficiency test given at the end of a long instruction
period and students prepare for this exam vigorously, which might account
for the smaller spread of scores. Also, four weeks had passed after the
administration of the instruments when the subjects sat the COPE. Perhaps,
this time interval led to the study effect to form, explaining the difference
between subject performance in the instruments used for the study and the

COPE.

Lastly, the reading section in the COPE was analyzed. This test,
although still difficult when the skew is taken into consideration, seems to be
the easiest when compared to the other three. This can be observed by
analyzing the mode, median and mode, which are the highest figures in
Table 9. This test also has the smallest spread of scores, indicated by the
variance and standard deviation. These results are not surprising regarding
the nature of this section, which is based on receptive skills (selecting the
correct answer) rather than productive skills as the cloze test and dialogue

complétion test are.

4.2 Relationship between the tests

First, the research problem was addressed and the interpretations are

as follows (see Table 10 and Graph 1):
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Table 10
CORRELATION BETWEEN THE CLOZE TEST AND COPE READING

PART
CORRELATION
CLOZE TEST COPE READING
OBSERVATIONS 48 52
MEAN 15,3 20,1
SD ' 5,19 3,32
r 0,58
p (< 0,05000) 0, 00000
Graph 1

SCATTERGRAM FOR THE CORRELATION BETWEEN THE CLOZE TEST
AND COPE READING

Cloze & COPE reading
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it is crucial to state once again that for a relationship to be meaningful
and strong enough, the correlation coefficient should be at least 0,54 with 20
testees, 0,35 with 50 testees and 0,25 with more than 100 testees (Carroll

and Hall 1985). Therefore, the figure 0,58 significant at the level
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of p= 0,00000 obtained from the correlation between the cloze test and the
COPE Reading part with 48 subjects is quite high and thus, indicative of a
positive relationship between the two tests. The result shows that there is a
34 % overlap between the cloze test and the Reading part of the COPE. It
can be said then, the null hypothesis of the study (that here is no relationship
between the BUSEL cloze test, designed to measure use of English, and the
reading skill) is rejected. As for the first two research questions (Does the
learner who has better reading skills perform better at cloze tests and does
the learner with poor reading skills perform iess successfully in cloze tests
than those with better reading skills?), it can be concluded that the learner
who has better reading skills performs well at these type of open cloze tests
with 30 blanks rationally deleted to test use of English and the learner with

poor reading skills performs badly.

The next research question to be answered through correlation was “is
the BUSEL cloze a valid test of use of English or is reading being tested
rather than use of English?” Therefore, the cloze test was correlated with the

Use of English section in the COPE (see Table 11 and Graph 2).

Table 11
CORRELATION BETWEEN THE CLOZE TEST AND COPE USE OF
ENGLISH PART
CORRELATION
CLOZE TEST COPE USE OF ENGLISH
OBSERVATIONS 48 52
MEAN 15,3 20,1
SD 5,19 3,32
r 0,73
P (< 0,05000) 0,02775
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Graph 2

SCATTERGRAM FOR THE CORRELATION BETWEEN THE CLOZE TEST
AND COPE USE OF ENGLISH

Cloze & COPE Use of English

The correlation between these two tests being r= 0,73 at the
significance level of p= 0,0277501 is a finding which contradicts the former
correlation coefficient. It can be deduced that there is a 0,53 overlap between
the cloze test and the Use of English section in the COPE and this figure
indicates that there is strong validity evidence and this test seems to be a
valid form of testing use of English. In relation to the 0,58 correlation between
the cloze test and the Reading part in the COPE, this figure shows that the
cloze test correlates higher with the Use of English section and therefore, is
capable of measuring more grammar than reading. However, since 0,58 for
the correlation between the cloze test and the reading part in the COPE is
still a high correlation coefficient, it can be said that this type of cloze test
also measures reading to a great extent. As a result, the rejection of null

hypothesis is still valid but another dimension has been added, which is the
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fact that the cloze test measures a great deal of reading but more use of

English.

The last research question (Is the learner able to perform well on a
different test with less reading load but not in a cloze test? In other words,
does the instrument make a difference when assessing learner knowledge?)
was answered by correlating the dialogue completion test with both the Use
of English section and the Reading section in the COPE (see Table 12,

Graph 3 and Table 13, Graph 4).

According to the correlation obtained between the dialogue completion
test and Use of English section of the COPE, r=0,64 at the significance level
of p= 0,00000, the dialogue completion test correlates highly with the Use of
English section. There is 41 % overlap between these two tests, which
means that they measure the same skill to a considerable extent. However,
what is interesting is that the dialogue completion test correlates with the
Reading section of COPE to the same degree, which leads to the conclusion
that the dialogue completion test measures grammar and reading equally.
An explanation for this might be the student has to understand the full context
in the mini dialogue and must be able to produce the correct grammatical

structure required at the same time in order to get the correct answer.

Through the correlation it was found that when compared to the

dialogue completion test, the cloze test measures more grammar than
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dialogue completion. From the evidence available (r= 0,73 for the cloze test
and the COPE Use of English at the significance level of p= 0, 02775
whereas r=0,64 for the dialogue completion test and COPE Use of English at
the significance level of p= 0,00000), it is clear that the instrument makes a
difference but it works in completely the opposite way as it was suggested in
the research question. In other words, the instrument does make a difference
but according to the results, it is clear that less reading load does not
necessarily mean the dialogue completion instrument is a better measure of
use of English. The correlation coefficients prove that the cloze measures
use of English to a greater degree than the dialogue completion test but it
also measures reading. Thus, it cannot be said that students perform better
at use of English when tested with a different instrument with less reading

load when compared to the cloze test.

Table 12
CORRELATION BETWEEN THE DIALOGUE COMPLETION TEST AND
COPE USE OF ENGLISH PART
CORRELATION
DIALOGUE COPE USE  OF
COMPLETION TEST  |ENGLISH
OBSERVATIONS 44 52
MEAN 11,8 17,4
SD 6,15 4,01
r 0,64
p (< 0,05000) 0,00000
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SCATTERGRAM FOR THE CORRELATION BETWEEN THE DIALOGUE

Graph 3

COMPLETION TEST AND COPE USE OF ENGLISH

Dialogue completion & COPE Use of English

{@Dssgue comptetion [0.COPE Use of Englsn |

Table 13
CORRELATION BETWEEN THE DIALOGUE COMPLETION TEST AND
COPE READING
CORRELATION
DIALOGUE COPE READING
COMPLETION TEST
OBSERVATIONS 44 52
MEAN 11,8 20,1
SD 6,15 3,32
r 0,64
p (< 0,05000) 0,00000
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Graph 4

SCATTERGRAM FOR THE CORRELATION BETWEEN THE DIALOGUE
COMPLETION TEST AND COPE READING

Dialogue completion and COPE reading

One last correlation was computed between the cioze test and the
dialogue completion test to see the relationship between a test which relies
heavily on reading (the cloze test) and a test which has less reading load (the
dialogue completion test). It was found that they correlate highly with each
other (see Table 14 and Graph 5). There could be two explanations for this:
the two tests were designed in such a way that they would test the same
thirty grammatical structures and it could be due to this that there is a 58 %
overlap, The other explanation could be that they both equally test reading
and use of English at the same time since both tests depend on

understanding the context and supplying the missing linguistic message.

>
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However, the correlations indicate that the cloze test measures more use of
English than the dialogue completion test and it can be concluded that

although they correlate highly, the cloze is a better measure of use of

English.
Table 14
CORRELATION BETWEEN THE DIALOGUE COMPLETION TEST AND
THE CLOZE TEST
CORRELATION
DIALOGUE CLOZE TEST
COMPLETION TEST
OBSERVATIONS 44 48
MEAN 11,8 15,3
SD 6,15 5,19
r 0,76
p (< 0,05000) 0,00459
Graph 5

SCATTERGRAM FOR THE CORRELATION BETWEEN THE DIALOGUE
COMPLETION TEST AND THE CLOZE TEST

Cloze & Dialogue completion

Dialogue complation

Cloze

' #Cloze [Dialogue completion
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4.3 Think-aloud protocols

To state once again, think-aloud protocols were administered to three
successful, three average and three low performers. Since the cloze scores
were rather low in the pilot study, 19-21(Subjects F, | and A) out of 30 were
considered high grades, 13-14-16 (Subjects H, E and B) were average and
6-10 (Subjects G, C and D) were considered low. Think-aloud protocols had
two parts to it (see Appendix D). The first part was the “general part” where
the subjects were asked questions about what kind of strategies they
consciously use for cloze tests such as reading the whole text, rereading the
sentences once they are completed. In this part, students were also asked
whether they found cloze tests easy or difficult and what they think is the way
to improve performance in cloze tests. The second part of think-aloud
protocols was a checklist (see Table 15) which was used only by the

researcher and the assessor.

As it can be seen from the chart (Table 15), subjects were analyzed in
terms of reading (focus on meaning) and use of English (focus on form)
strategies. First, the “meaning” part was analyzed and the following findings

were obtained.

One expected finding was the successful performers’ using many
strategies and the high number of ticks in the checklist (Table 15)

prove this.
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When interviewed, successful performers said they almost always read for
meaning although this did not necessarily mean the whole text; they tried to
understand the meaning of the paragraphs and their inter-relation in the text

(Strategies 1 and 2):
Subject | {High performer)

| generally read first. After reading the text, | have an idea what it is about. If it's too
fong, | read it paragraph by paragraph... | reread the sentence after filling it in to
see if it fits, if it looks good.

Naturally, they also read single blanks to establish context (St. 3). They also
used strategies such as translation to understand the context (St. 4) as well
as confirming their answers by checking it at sentence/paragraph level (St.
5). As for inferencing, interestingly only one of the successful performers was
observed using Strategy 6, which is inferencing meaning of unknown
vocabulary from cognates. None of the subjects in this group seemed to be
using the surrounding context for meaning (St. 7). It seemed they were not
trying very hard to understand meaning when they couldn’t make sense out
of the context and they admitted that they “made [the answer] up” without
relying on the context much. Two of the subjects were observed using
Strategy 8, inferring meaning equivalent of the missing word and using sound
for meaning (St. 9) was used by only one subject. The last strategy in the
meaning part (St. 10), i.e., referencing, was used by all the subjects in this
group, which can be explained by the fact that subjects are thoroughly

trained in this subskill starting from lower levels:
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Subject A (High performer)

| said “the parents whose aims” , it connects the two sentences... It must

be "their existence” here, | mean “parents’”.

it was found out that the average performers were using the same
reading strategies as the successful group. Two subjects were using Strategy
1, and two subjects said they read the paragraphs for better understanding
(St. 2) and they all read single blanks to establish context (St. 3) as well as

translating into L1:

Subject H (Average performer)

First, | read the whole text from the start. Then, | try to understand what can be in
the missing parts. | try to understand what the writer (of the text) is trying to

explain.

Two of the subjects were confirming meaning at sentence level (St. 4) and
from the inferencing section, only one strategy, referencing (St. 10) was

employed by one of the subjects.

The low performers were different from these two groups in that they
seemed to be employing fewer reading strategies than both groups. To
illustrate, only one subject read the paragraphs for meaning (St. 2). From
what they reported, they either do not read the text at all, forget what they

read or cannot connect ideas in the text.:

Subject C (Low performer)

I should read the whole text first but | don’t. Generally, | go by the sound...but | make
a lot of mistakes.

55



Subject G (Low performer)

They tell us to read from the beginning but | never do so. | start filling in the blanks
with my guesses. Generally, | am not sure. If it is correct, it is, if it wrong, it is... |
lose concentration during cloze tests. | forget the first sentence when | am reading
the second one. This is my biggest mistake. | feel like that sentence belongs to
another passage and generally the answer is wrong.

Strategies 3 and 4 were used by only one subject. Two subjects said they
reread the blank after filling it in (St. 5). In the inferencing part, only one
subject was observed using referencing but none of the other strategies was

used by this group.

By analyzing all the three groups in terms of reading strategies, the
following can be deduced: better performers (in this case the high and
average performers) in cloze tests are better or more careful readers to a
certain extent and they use more strategies than the unsuccessful group,
which is a finding that supports the statistical data obtained; as reading is
involved to a great extent in cloze tests, reading strategies play an important
role when dealing with these tests. One interesting fact about the reading
strategies is that very few subjects seemed to be using inferencing. From
what was observed during the think-aloud procedure and what the subjects
reported, instead of using the surrounding context, most of them simply
‘guessed’ the answer when they could not understand the text, which might

account for the low grades they received from this test:
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Subject D (Low performer)

| wrote this answer without understanding...1 wrote this so as not to leave a

question unanswered.

Subject G (Low performer)

I am lost here, | made the rest up...1 don’t know what this is talking about, | try
to get myself to fill in the blanks. | don’t think about the meaning of the

sentence.

The successful and the average performers try to understand the text but
they don't seem to be aware of how they should be doing so. Looking at the
think-aloud list, the need for more or better strategy training is evident and to
increase student success, this kind of training should be incorporated in all

levels of instruction where cloze tests are used as a testing instrument.

Regarding the subjects’ focus on form, all the three successful
performers were using strategies such as using grammatical rules to fill in the
blanks (St. 11), analyzing sentence structure surrounding the blank (St. 13),
classifying according to form (St. 14) and comparing the item to L1 equivalent

(St. 15):

Subject A (High performer)

| said “parents do not” and there is a verb that follows. It is clear from the way

the sentence goes.

Subject F (High performer)

Here, an emphasis word is needed, “only”, sadece anlaminda (“only” which

means “sadece” in Turkish).
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One strategy that was used by two subjects was comparing the item in the
blank to one aiready known (St. 12). Surprisingly, monitoring strategies were
not used as well as the other grammatical strategies. Only one subject
checked his choice of grammar (St. 16) and one subject checked the
appropriateness of his answer (St. 18). However, all of them were testing the

sound of their answer.

Like the successful performers, average performers were making use
of most strategies related to form (St. 11-15). Strategy 12 and 15 were used
by only one subject in this group. Another similarity between the successful
group and the average performers was monitoring: only one subject was self-
checking (St. 16) and one other subject rereading and changing the form (St.

18). Lastly, all the three subjects checked the sound of their answers.

The unsuccessful group was observed using few grammar strategies
as they did in the reading part. Two subjects were using grammar rules (St.
11), one subject was paying attention to form (St. 14). One strategy they
were all using was comparing the item to L1 equivalent (St. 15). None of
them was comparing the item to what they already knew (St. 12) or one of
the most important strategies in this section: analyzing the sentence structure
around the blank (St. 13). As for monitoring, two subjects were self-
checking/correcting (St. 16) and one subject was checking the

appropriateness of his answer (St. 18):
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Subject C (Low performer)

(Reads the passage) “the” , no can't be, or is it “their partners” ?

Like the strategies in the “meaning” part of the checklist, strategies
related to form are being employed mostly by the successful and average
performers as it might be expected. This observation further supports the
statistical findings in that for success in cloze tests, both reading strategies
and grammar strategies are needed, as proved by better performers of cloze
tests in this study (both the successful and the average performers), who are
using a variety of strategies that involves both meaning and form. One
interesting point is the fact that unsuccessful performers were using slightly
more monitoring strategies than both the successful and the average
performers, which could be interpreted as a result of their uncertainty or lack
of knowledge of linguistic rules. As put by themselves, sometimes they are
not able to choose from among the options that they think is appropriate for

the blank or they are not sure at all what the sentence needs.

When asked how they find cloze tests with regard to difficulty, most of
the subjects said they feel they are difficult for similar reasons. Some of the
subjects believe cloze tests are integrative by nature and that's what makes

them difficult and most of them believe cloze tests require concentration:

Subject B {Average performer)

| think they are difficult because they test everything... You are startled when
you see the blank. You think of three possibilities and you try to eliminate them.
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Subject C (Low performer)

I find cloze tests difficult... you have to think of a word that doesn’t exist. If you
don't have the necessary vocabulary, it is difficult. Also, lack of grammar
knowledge makes it difficult. | think it includes everything, grammar, reading,
you cannot answer the questions without understanding the text. They also
rarely ask vocabulary items.

Subject I (High performer)

Some cloze tests are difficult. Let me explain, if | am familiar with the topic, it is
easier. But if | am not, reading becomes difficult. The meaning of the passage is very
important. And sometimes word forms are difficult.

Concerning how they thought they could increase the success rate,
they had different opinions regardless of their grade; some of the subjects
believe by reading or learning more vocabulary, they could improve their
grades in cloze tests. Some of them believe having more practice in cloze

tests is the key to success.

Subject A (High performer)
[I believe] you can study for cloze tests. There are certain structures. You

can learn these.

Subject B (Average performer)
To me, all cloze tests seem to be in the same form. | always feel like there are
three sentences that are the same in all cloze tests. Often, I fill in the blank

immediately when | recognize a sentence.

Subject D (Average performer)
You need to know grammar, but the most important thing is reading. | believe in

going by sound.
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Subject F (High performer)

| don’t think it is something you can develop by practice. It is paraliel to the

‘readings and listenings” we do in class, to the development of English. So
if your English is good, it (cloze taking ability) will develop parallel to that. It is

impossible for a person who has a good command of English to fail a cloze

test.

To conclude, there are a few striking findings as a result of the think-
aloud protocols: in order to perform well in cloze tests, several strategies
should be made use of and the emphasis on reading and form is equal. The
other point is that even the high performers don’t seem to be using enough
strategies and this can be seen from the fact that for the study, the high
grade was 19 and 21. Therefore, since cloze tests are a solid part of the
testing system in BUSEL, there should be explicit training on how to handle

cloze tests in the levels where cloze tests are used as a testing mechanism.
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CHAPTER V
CONCLUSION

5.0 Presentation

In this chapter, a brief summary of the study is given followed by
conclusions drawn from the results and interpretations of the findings are
reviewed. Finally, implications on the testing system in BUSEL and

implications for further research in the field are presented.

5.1 Summary of the study

This study focused on the relationship between cloze tests which are
intended to measure grammar and exams that aim to test the reading skill. In
other words, the focus was on the validity of cloze tests that are designed to
test use of English, i.e., the way they are used in BUSEL exams to test

grammar.
In order to determine what this kind of cloze test is capable of

measuring, a correlational study was carried out. First, two instruments were

developed: a cloze test of 30 items measuring grammatical structures and a
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dialogue completion test with 30 items that intended to measure the same
objectives. The dialogue completion test was chosen because of the fact that
it tests grammar productively and thus, activates a similar cognitive skill,
which is filling in the missing information by trying to comprehend the
surrounding context. After the basic process of validation and reliability
investigation with the pilot group, these tests were administered to the study
group. Then, the scores were correlated with the Use of English and Reading
scores students obtained from the COPE. The results revealed that this type
of cloze test, which is an open cloze test with 30 rationally deleted blanks
testing grammatical structures, measures reading to a great extent but it
measures more grammar than it does reading. Also, it was found that the
cloze test was a better measure of use of English than the dialogue
completion test in that it correlated with the subjects’ Use of English marks in
the COPE more than the dialogue completion test did when correlated with

the same scores.

In addition to statistical data, a second source of information was used
to get an insight into the problem. Think-aloud protocols were administered to
nine subjects, three with high scores, three with average scores and three
with low scores from the cloze test. Through analyzing these protocols, it
became clear that the high scorerers almost always read the text using many
of the subskills reading requires and that the average performers used these
skills in a similar way. The poor performers, on the other hand, admitted they

almost never read the text as a whole and considered it a waste of time and
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also during the think-aloud session, they made it clear that they did not really

pay attention to meaning. An interesting fact about all the good and average
performers was that beside using reading techniques, they also thought a
great deal about structures as well while the poor performers did not use as
many grammar strategies. It was concluded that think-aloud protocols
support the statistical data obtained in that the cloze requires not only the

usage of reading skills but also the knowledge of grammatical rules.

5.2 Assessment of the study

For the assessment, descriptive statistics were made use of to
analyze the distribution of scores for the cloze test, the dialogue completion
test, Reading and Use of English sections in the COPE. The results indicate
that the cloze test and the dialogue completion test were on the difficult side
and had a wide spread of scores. The Reading part and the Use of English

part in the COPE were not as difficult and had a narrower spread.

To see the relationship and the overlap between all these exams,
Pearson Product Moment Correlation coefficients (PPMC) were calculated.
Accordingly, the correlation between the cioze test and reading was r= 0,58,
for the cloze test and the COPE Use of English section Part r=0,73, both at

the desired level of significance.
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These findings show that the cloze measures two aspects of
language, both the reading skill and linguistic knowledge, at the same time,
but it measures use of English more than reading. Therefore, the null
hypothesis of the study that “there is no relationship between the cloze tests
and the reading skill” is rejected as there is a considerable amount of overlap
between the cloze test and the Reading part of the COPE. However, this
relationship is not as strong as the relationship between the cloze test and
the Use of English section. Thus, it was concluded that the cloze serves the
intended purpose, which is measuring use of English, but there is also an

obvious link to reading.

As for the dialogue completion test, the PPMC between this test and
the COPE Use of English part was r= 0,64 (p= 0,00000) and the correlation
coefficient was the same when the dialogue completion test was
correlated with COPE reading part (p= 0, 00000). These results indicate
that the instrument made a difference when measuring use of English but in
a different way from what was expected: when compared to the cloze test,
the dialogue completion test measures less use of English and it also
measures reading at the same rate, which shows that there is more reading
involved in the dialogue completion test than the cloze test. This could be
explained with the fact that in a cloze test, not all blanks are intersentential,
and thus, some blanks can depend on the immediate context. However, in
the dialogue completion test, the full context has to be interpreted correctly

and the form of the blank must be correct as well.
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5.3 Implications on the testing system

Considering the findings obtained from the study, it is safe to say that
the cloze as used in BUSEL is a valid test of Use of English as it tests use of
English more than anything else it has been correlated with. However, this
can only be said with a word of caution as it was also found out that there is

a very close relationship between the cloze test and reading.

It is not unusual for different language tests to correlate with each
other as these tests measure the same skill or different aspects of the same
skill, i.e., language ability. The question that arises here, however, is how
much they should correlate. In other words, the degree of the relationship
should be defined and testing one skill at a time, that is validity, should be
ensured. It is crucial to prevent one skill interfering with another in testing as
all tests need to be valid, testing what they are intended to test. However, a
distinction between different test types should be made. It is acceptable and
desirable for tests at advanced levels to be integrative as at these levels,
there is more emphasis on authentic language exposure. As the level
advances, it is often not possible to adhere to testing one skill at a time.
However, the type of test in which the cloze can be used should be
determined. According to the results of this study, the cloze seems more
appropriate for proficiency tests since it correlates highly with both reading

and use of English. For achievement tests, especially at lower levels such as
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intermediate, it might not serve the intended purpose of solely testing

grammar and therefore, should be made use of with caution.

Since cloze tests are going to continue to be used in BUSEL, the way
to increase student success should be addressed. Cloze tests should be
used as teaching tools as well as testing tools. As mentioned earlier, strategy
teaching should be incorporated into levels where students are tested with
this instrument. While doing this, it should be remembered that both reading

and grammar strategies should be emphasized equally.

5.4 Implications for further research

Further research can be conducted into the same type of relationship,
that is the relationship between reading and the cloze manipulating different
variables such as using different deletion patterns. The study could be
repeated using more or fewer number of blanks. Different text types such as
non-academic texts can be used or a familiar text can be used to see if it
creates any difference. The same study can be carried out as an
experimental study where the subjects receive treatment, i.e., training in
strategy use in this case and get tested with the cloze before and after the
treatment. Also, another test other than the dialogue completion test
measuring a similar cognitive skill can be used for the correlation to see if

there is a more direct measure of use of English than the cloze.
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This study focused on only one variable that might affect student
performance in cloze tests at the advanced level: whether there is an
unintentional interference of reading in the cloze tests used to measure use
of English in BUSEL i.e., an issue of validity of this type of cloze and what it
really measures. Since it is impossible to generalize the results to all levels,
further research can be conducted into other levels such as beginner or

intermediate levels.

As the study looked into the relationship between cloze tests and
reading, which is quite a complex cognitive skill requiring one to carry out
several overlapping tasks, the next step could be an investigation on the
relationship between cloze tests and mental abilities of students. As the cloze
had started out as intelligence tests by Ebbinghouse in 1897, it would be

interesting to see whether they still possess such a trait.

The research could be done with a different group of subjects. It could
be done with older readers, who have been exposed to more reading and
therefore, are better readers. Or a group learning English for a different

purpose other than EAP could be chosen.

As mentioned in Chapter Il, there is no agreement on the cloze
phenomenon, from how to construct one to what it is capable of measuring.
Further research can be carried out on the relationship between cloze tests
and other skills tests, i.e., listening, writing and speaking, to see what a cloze

test can involve.
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It is hoped that the results of this study have yielded an insight into
one of the most curious areas of language testing and will provide inspiration

for those interested in carrying out further research in this field.
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APPENDICES

APPENDIX A
CLOZE TEST 1
“LAUGHING”

NAME AND SURNAME: TIME: 25 MINUTES
CLASS CODE

Read the text and fill in each of the numbered blanks in the following
passage. Use only ONE word in each blank.

Everybody would agree that laughter is a sign of happiness. We all
consider laughing a simple process but is it really so? Your ability to laugh
may mean more (1) you think. We start finding things funny

or not funny early in life. A baby first smiles (2) he is eight

days old, which is his first sign of simple pleasure for
things (3) as food and comfort. At about six months, the

baby laughs to express complex pleasure. (4) the ages of

six months and one vyear, the baby learns to laugh for the same
reasons he (5) laugh throughout his life.

Laughter is a social response which (6) activated by

certain things; it might be something we see on TV, something our
friends tell wus, (7) even a memory. Scientists

(8) not found a brain center for laughter yet, and they are

surprised by patients with certain types of brain damage (9)

can laugh for a long time for no obvious reason. Normally we need friends
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and (10) reason to laugh. We occasionally laugh alone, but

when we do, we (11) socializing with ourselves in a way.

(12) adults, we laugh for different reasons. One of

them is that we laugh when we overcome an anxiety, or when we achieve
something that is important to (13) personally. Or strangely,

we laugh when we are experiencing (14) of the feelings

mentioned at the same time. Freud was the first to develop a theory, perhaps
the (15) reasonable one among the other theories, about

laughing. Freud recognized (16) we all try to hide socially

“unacceptable” wishes, like sex and aggression. We don’t laugh at all the
jokes we hear; we find only(17) of them funny because they

bring our hidden desires out into the open and give us pleasure.

(18) reason why laughter is a pleasurable

activity (19) because of the physical sensations

involved. Laughter is a series of movements (20)

stimulate certain systems of our bodies. (21) activates

adrenalin and increases blood flow to the head and brain.

At times, (22) , we choose not to laugh at something

others find funny. If we are the subject of a joke, or we don’'t understand a
joke we will simply (23) laugh. Sometimes, though, funny

situations are not the (24) things we laugh at. We also laugh

(25) moments of anxiety because we feel helpless in those

situations. Therefore, we laugh at something we cannot cope with
(26) reassure ourselves that we can. We also laugh at a

tragic reality until we feel strong (27) to accept it.
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Our adjustment to the world can (28) measured by

our capacity to laugh. When we are confident about (29)

we can poke fun at our weaknesses. (30) we can

laugh at our anxieties, we will not be controlled by them. It is only then, when
we have made peace with our anxieties, we will have the power to laugh out
loud all we can.
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ANSWER KEY

than
when
such
Between
will

is

or/and
have

. who/that
10.a

11.are

12.As

13.us
14.both

15. most
16.that
17.some
18.Another
19.is
20.that/which
21.IW/This/Laughing/Laughter
22.however/though
23.not
24.only
25.during/in
26.to
27.enough
28.be
29.ourselves
30.1f/When

COENOOTA LN =
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APPENDIX B
CLOZE TEST 2
“THE ARAPESH”

NAME AND SURNAME: TIME: 25 MINUTES
CLASS CODE : TOTAL: /130 PTS

Read the text and fill in each of the numbered blanks in the following
passage.
Use only ONE word in each blank.

All societies have different values and beliefs. This difference is even
greater when primitive societies are compared to modern societies. The
Arapesh, a tribal society in Papua New Guinea, is quite (1)

interesting example of this difference. Arapesh life is set around the
way that women and men share responsibilities for a common living .

2 living is loving, caring and directed away from
personal needs . It is a culture in (3) men
and women do not have different roles. (4)

something needs to be done, it is done and it doesn’t matter who does it; the
responsibility (5) equally shared.

To the Arapesh, sharing the responsibility is (6)

natural that they don’t question their role. Cooking everyday food and
bringing firewood are women’s work. Preparing the fire and hunting are

men’s work. Taking care of children is not (7) the woman's
work as it would be expected; it is the work of (8) partners. If
the wife's task is far (9) important, the husband takes care of
the baby.

78



The Arapesh do not consider their needs as important as the
needs of (10) ; i.e, those who are not old or

strong (11) to take care of themselves. They would

(12) neglect their own lives than see people in need

suffer. Parenthood, (13) , is something which is different

in this culture. The parents, (14) aim is to teach their

children what they know about the world, have no extreme demands from the
child. They don’t expect (15) from the child but for him to
understand his own culture. For them, the child is not a way to guarantee that

the family’'s name will be carried (16) to future
generations. The parents do (17) see children
as a way to continue (18) existence.

In certain cultures, the «child is simply an object,
perhaps the (19) valuable of all. Parents are very proud

(20) their children in such cultures. (21)

an idea like that is meaningless to the Arapesh. To them, what is important
(22) the child’'s understanding of his culture. Therefore,

they try to avoid (23) the child as a simple possession.

The Arapesh believe that the world is a place that must (24)

developed. One (25) easily see that this
isn’t for themselves only; rather, the purpose is (26) have
cooperation and love between (27) the groups in the

community: the young and the old, or the rich and the poor. From this whole
attitude, one understands many of the Arapesh characteristics which have
(28) present in this culture for years: the lack

(29) conflict between the old and young, jealousy or envy,

and the emphasis on cooperation. One cannot predict what the years
ahead (30) bring to this culture of love and friendship. We

can only hope that the future generations inherit some of the wonderful
characteristics that make up the Arapesh culture.
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ANSWER KEY

an/one
This / common
which
Ifflwhen

is

SO

only / just
both

. more
10.others
11.enough
12.rather
13.to0

14. whose
15. anything
16.0n

17.not
18.their

19. most

20. of
21.However
22.is
23.seeing / treating / regarding
24 . be
25.can

26.to

27.all
28.been
29.0of

30.will / can

CeNoOuAON =
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APPENDIX C

DIALOGUE COMPLETION TEST
NAME : TIME :25 MINUTES
CLASS CODE: TOTAL : / 30 POINTS
DIALOGUE COMPLETION

Complete the blanks in the following exchanges to make meaningful and
grammatically correct sentences. You will use between 1-4 words to complete
the blanks.

e.g. A: Did you hear that Jane is getting married.
B: You __must be joking! She is too young to get married.

1. A: Did you see all of your friends at the party?
B: No, when | got there, they the party already.

2. A: Did you manage to get the job?
B: Unfortunately no. They thought | wasn’t for the
job.

3. A: The teacher should have given us more time.
B: You are right. There was time that | couldn’t
answer all of the questions.

4. A: Are those trousers right for your size?
B: Yes, these are not as tight as you gave me
before.

5. A: Your coach must have felt very proud after the match.
B: Yes, he was very my performance and he
thanked me.

6. A: We won't pass the test if we work like this.
B: You are right. We must study much harder in
pass the test.
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7. A: | think | saw you and Jane at the theatre on Saturday.
B: That’s impossible. You somebody else there
because we stayed at home all day on Saturday.

8. A: Can you do me a favor? These suitcases have
carried to the rooms before 12.00 but | don't have much time.
B: No problem. I'll carry them for you.

9. A: How did the interview go?
B: They said they liked my acting they decided to
give the part to a more experienced actress.

10. A: I've had enough with your complaints! If | hear
complaint, I'll ask you to leave.
B: | wasn't complaining. I'm just a bit worried, that’s all.

11. A: You shouldn’t have said anything about that to her.

B: Well, if me earlier, | would have
kept quiet. '
12. A: Do you usually get your sister?.
B: Yes, we have a very close relationship and we always think the same about
everything.
13. A: How been since you last saw
him?

B: | can't remember, probably two months.

14. A: What time did you set off?
B: When | got there, ready so | ended up
waiting for everyone to get ready . It was 10.30 when we left.

15. A: Did you know he was so young?
B: | knew he was young, but he looked even
had expected.

16. A: We'll go when you finish your work.
B: OK. I've finished it, but if you wait five
more minutes, I'll finish it completely.

17. A: | can't remember meeting that girl before.
B: She is the met at Tom’s party.
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18. A:

B:

27. A:
B:

28. A:
B:

Stop worrying, will you? You are not with
problems.

: Look, | know other people have problems too, but I'm sure they are not like

mine.

: Shall | buy the dress or the skirt?
: Why don’t you buy ? You'll need a lot of

clothes for the new job, anyway.

: Her husband ié very unsociable, isn't he?
: Not with us anymore, but he talks to

people he doesn’t know much.

: | am planning to stay here for two days.

:You with us as long as you want.
: Let’s go to a different restaurant today.

: Why don'twe goto a can eat

some seafood?

: She probably forgot your birthday. Don’t worry.
Yes, but what matters didn't call me.

: | called you to explain what happened yesterday.

: 1 don't want an explanation. Your attitude was horrible. Shouting like that was
the thing to do at such a moment.

: Look, | made this vase all . Can you believe it?

: Surely, someone helped you with it! It looks so professional.

: What sort of facilities do you have in the hotel?
: Well, we have a gym and a conference room.

those, we have a big wedding hall.

Why didn’t she come to our wedding party?

She was upset because she sent

an invitation.

Please don't leave before | call you.

OK, I'lt wait you call and then l'll leave.
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29. A: Did you forget to lock the door before you left the house?
B: No, | clearly remember it, but | don’t know
how the thief got in.

30. A: Why don’t you come with us to the lake?
B: Thanks, but I'd at home than go to the
lake today.
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ANSWER KEY

had left

good/qualified enough for (suitable for)
so little time

the ones

impressed / pleased / happy with...
order to

must have seen

to be carried/ taken

. but

10. another / one more

11. you had warned

12. on (well) with

13. has it been/is it

14. nobody was

16. younger than

16. most / half of / almost all of it
17. the girl / one (who) I/ we

18. the only person / one

19. both of

20. hardly (ever) / rarely / never
21. can stay with

22. place / restaurant where we
23.is (that) she

24. rudest / most horrible...

25. by myself / on my own

26. In addition

27. was not / had not been

28. until

29. locking

30. rather stay/sleep/study

CoNOOAGON =
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APPENDIX D

THINK-ALOUD PROTOCOL

NAME :
CLASS:
DATE

GENERAL WAY OF DEALING WITH CLOZE TESTS

FOCUS ON MEANING

CLARIFICATION / VERIFICATION

1. Seeks overall schema

2. Tries to understand the meaning of paragraphs

3. Reads through a single blank to establish context

4. Translates into L1 to understand context

5. Confirms the answer by looking at the answer on a wider scale
(sentence/paragraph or whole text)

INDUCTIVE INFERENCING

6. Infers meaning of unknown vocabulary from cognates

7. Infers meaning of unknown vocabulary from context

8. Infers meaning equivalent of missing word

9. Infers meaning on the basis of its sound

10. Practises referencing
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FOCUSONFORM

DEDUGTIVE INFERENGING

11. Uses grammatical rules for the missing word

12. Compares the item in the missing blank to one already known

13. Analyzes the sentence structure surrounding the blank

14. Classifies the item in the missing blank according to form

15. Compares the item in the missing blank to L1 equivalent

MONITORING

16. Monitors choice of grammar (self-checks / self-corrects)

17. Monitors sound (tests a possible sound / a number of options)

18. Monitors the appropriateness of possible answer (rereads and
makes changes to the form)
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APPENDIX E

THINK-ALOUD TAPESCRIPTS

SUBJECT A *R= Researcher

GENEL BOLUM

A= Hocalar hep okuyun diyor, ama ben paragraf paragraf okuyorum. Zor
geliyor hepsi birden.

R= Bir paragrafi okuyup, onu yapip sonra ébirini mi yapiyorsun?

A= Evet. Mesela, belli kaliplar var. “most’u gériip, 6niine “the” gelir. Onlar
gbrince hemen yapiyorum okumadan. Ama yapamadiklarimi okuyorum.
Batiniine bakiyorum. Sonra yerlerine koyuyorum.

R= Sonra ébir paragrafi okuyorsun. Peki, ciimle ciimle okuyup, cimleler
arasindaki iligkiyi anlamaya ¢aligiyor musun?

A= Tabi, ciimleleri okuyorum. Anlamadiysam, bir énceki, bir sonraki ciimleyi
de okuyorum.

R= En ¢ok ne yardimci oluyor cloze test yaparken?

A= “Preposition’lar, baglaclar.

R=Nasil yardim altyorsun “text’ten peki?

A= “Tense’ten, “preposition”dan

R="Blank’in etrafindaki kelimelerden?

A= Tabi.
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R= Boslugu doldurduktan sonra tekrar okuyor musun, bosluk dolu halde?
A= Sonunda evet.

R= Sesine bakiyor musun?

A= Evet, kulagima iyi geliyor mu diye.

R= Peki, sence cloze testler zor mu?

A= “Upper’da zor.

R= Nesi sence zorluyor?

A= Bilmedigim kelime sayisi fazla, ¢ikartamiyorum pasajin anlamint.

METIN INCELEME

Burada ‘“interesting’in 6niine “an’(1) gelecek. "Interesting” bir sifat ¢lnkd.
“This’(2) living diye attim ikincisini. It's a culture in “between”(3) diye attim.
“Man and women” diye gériince. lkisinin arasinda olsa, olsa “between’dir
dedim. Bir kargilagtirma olabilir diye. (Pargay! okuyor) "When” (4) kulagima
uygun geliyor. Bir baglag gelmesi lazim. Benim bildigim seyler var mesela,
“however’dan sonra virgil gelir. Bazi kaliplar var. O ylizden onu oraya uygun
gérmisim. “The responsibility ‘is'(5) equally shared.” Oraya bir tane “verb”
gelmesi lazim. “Is” igte. “Responsibility"den dolayi. (Pargayi okuyor) “Is"den
sonra sifat gelmig. “a”(6) olmasi lazim. (Pargayi okuyor) "Is not ‘only’(7) the
woman’s work”. Cimlenin gidisinden dyle geldi. Sadece kadinin gérevi degil
diye dusindim. (Pargayi okuyor) “Very' ‘important” olmasi lazim ama asin
derecede diye dusindim, o yilizden “t00’(9) yu koydum. (Pargayi okuyor)
“The needs of ‘others’(10). O da bir sallama. Kendi ihtiyaglarini degil diyor,

digerlerinin ki olabilir. Genel bir geyden konusuluyor. Ben, sen demiyor.
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“Those who are not strong ‘have” (11) to diye diisindim, “to” dan yola
¢ciktim. Dider cumlede higbir sey bulamadim. Olumsuz bir ciimle diye olsa
diye disindum. “Passive” olabilir dedim ama degilmis. O ylizden “not” (12)
koydum. Bir baglag olabilir sonrakinde “but’(13). Oraya bir preposition olmaz,
virguller var. “The parents ‘whose’(14) aims” oluyor, iki cimleyi baglamis.
(Pargay:1 okuyor) “They don’t expect ‘anything'(15) from the child
except(yanlig okuyor) to... * diye diusundim. “From” var, iki “preposition”
olmaz, “anything” diye disindim. Sonraki, “carried ‘out’ (16), “carried ‘out”
alir. (Pargayi okuyor) “Parents do ‘not’(17), gerisinde “verb” var. Akigindan da
belli. Olumsuz bir cimle bu. “Their'(18) existence” yani onlarin, “parents”larin
olmasi lazim. (Pargay: okuyor). Bu “the’ most’ (19) olmasi lazim. Obiiri
“proud ‘of (20)". Bu bir kahp. “However’(21), virgal oldugu igin. “Important’
‘for'(22) the child”, gocuk igin. “Avoid ‘of(23), kulak dolgusu. Mantigi yok.
(Pargayi okuyor) “Must ‘be’(24) developed’, “passive” climle. Bu “can’(25) ,
kendim yapamadim ama. "The purpose is ‘t0’(26) have”, “have’den énce “to”
gelir diye. Sifat falan gelemez. “The’(27) groups, bir ciimle baglangici.
(Pargay! okuyor) “...which have ‘been’(28) present for"dan dolay: tense bu.

“Lack ‘of (29). “One cannot predict what the future ‘will'(30) brina”. Gelecek



B= Ik direk okumaya bagliyorum. Ondan sonra “blank’lere yaklasinca,
énundeki ve arkasindaki sézciklere bakiyorum

R= Peki bltiin metni okuyor musun?

B= Okumuyorum bitin metni.

R= Paragraf paragraf mi okuyorsun?

B= Daha ¢ok cumle ciimle okuyorum. Anlamazsam ilk okudugum cimleden,
zaten her yaptiim cevaptan kesin emim olmuyorum. Direk bir de kulak
dolgunlugundan yapiyorum. Kullanilan cimlelerden okuyunca kendiliginden
geliyormus gibi oluyor.Baglayip da devam ederken, kendi aklimdan
soyllyorum ve yaziyorum. Cikartamazsam da, bir sonra ki clUmleyi
okuyorum.

R= Boslugu doldurduktan sonra tekrar okuyor musun, bogluk dolu halde?

B= Her zaman degil. Emin olmadiklarimi 3 kere dolduruyorum, bes kere

dolduruyorum.

R= "Blank’leri doldururken en ¢ok ne yardimci oluyor sana?

B= Noktalama isaretleri yardimci oluyor. Bir de arkasindan gelen sézcik,
ondan sonra nasi! bir sézcik gelir diye soruyorum kendime. Nasil eksik, nasil

tam anlamda bir ciimle olur.
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R= Peki, genel olarak sence cloze testler zor mu?

B= Zor ¢lnki hocalarimizin da dedigi gibi her seyi test etmesi.

R= Peki zor olan kismi ne sence?

B= Birden abandone oluyorsunuz. Ben okudugumda oraya gelebilecek (¢
sey birden dustniyorum. Onlari elemeye galigiyorum sonra ve bu kulaga
glzel gelmesi hadisesi var. Ondan da yapilan seyler daha énce duydugum
ctumleler gibi, kullanilan tanimlamalar, sézcikler, falan. Bbyle bir sey var diye
yapiyorum. Bir de, bunda bir kelime yazin diyor ama her seyi test ediyor.

R= Peki pratik yaparak daha iyi olunabilir mi?

B= Tabi, btlin “cloze’lar aynt formda ¢ikiyor gibi geliyor bana. Her zaman
ayni (¢ cumlesi var gibi, mesela. Cogu zaman tanidigim cumleyi yazip
geciyorum disiinmeden. Ustiinden iki kere okumuyorum, arkasindaki veya

oniindeki cimleye bakmiyorum. Kulak aginaligi da var.

METIN INCELEME

(Pargayi okuyor) “an’ interesting” diye disindium. “Is” var bir de “interesting”
var. “An”(1) olabilir. (Pargayi okuyor) Yapamamisim burada. “Living”(2) den
bahsettigi icin onunla alakali olmali ama yapamadim. (Par¢ayi okuyor)
Burada ikisinden de bahsediyor, o ylizden “both”(3) olmali. Burada (Pargayi
okuyor) bir seyin yapilmasi gerekli, yani eger, “if'(4) kullandim burada.
Burada da ‘“responsibility” esit paylagildigi icin “is’(5) diye dugindim.
(Pargay1 okuyor). Ben bu tek heceli “the”, “a”’ gibi kelimelerde yanilgiya
disGyorum. Hangisi kulagima hos geliyorsa onu koyuyorum.

“Blank”den sonra “natural” geldigi igin, 6zel bir sey olmadid i¢in “a’(6) dedim
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(Pargayi okuyor, tekrar okuyor). Burada cimle olumsuz “is not blank the
woman’s work....” “Is not’dan yola g¢ikarak, biraz da Tirkge duglnerek
“only”(7) koydum. Yani, sadece kadinlarin igi degil. Bir sonraki cimlede de
zaten diyor ki “parents” (yanlis gorilyor kelimeyi), yani “parents’larin gérevi.
(Pargayi okuyor) Mesela burada “far”in tam kullantlig anlamini bilmedigim igin
tam emin olamiyorum bu ciimleden. “Far ‘of”(9) yazmigim. (Pargay: okuyor)
Bunda da “family”’(10) yazmigim ama benim anladigim kadariyla kendi
ihtiyaglari, bir topluluk olarak dugiindim, ailelerin kadar digtindim. (Pargayi
okuyor) Buradaki sifatlar “not old or strong”, bir de burada “not” oldugu igin
“enough”(11) koydum buraya. Yeteri kadar degdil anlamina gelmesi igin
(tekrar okuyor). Burada ctmlenin akigindan yola ¢iktim “not’(12) koydum
ama pek yapamadim. Bu “however’(13) dedim, (tekrar okuyor) noktalama
isaretinden Oyle dusindim. Annelik, babalik bir gsey olsa da degismez
anlaminda kullandim, “who’(14). (Pargayi okuyor) Bu cimle béyle gitmese de
anlaml oluyor, bunlar ¢ikartilir diye dasindim (“non-defining relative clause’
olarak distintyor, tekrar okuyor) “what they teach about the world” gerisini
okumadim (cUmleyi tam bitirmiyor). (Pargayi okuyor)’don’t” olumsuziuk eki,
“anything”(15) yani hi¢ bir gsey beklemiyorlar gocuklarindan. (16)"out, carried
out’, kulak dolguniugu. Bilemedigim zaman béyle yapiyorum. “Phrasal verb”
gibi. (Pargay! okuyor) Burasi “do” olmasa her gey dogru ama bir bosluk var
bir tek “not’(16) gelebilir. “Their"(17) onlarin, ailelerin, “parents” devam
ettirecek bir sey olarak gérmilyorlar. Burada da seyden yaralandim (pargayi
okuyor), “the’(19) most”, yani “the most”, “the’siz kullaniimiyor ya “most’,

ondan. “Proud” da “proud ‘of (20)la kullaniliyor (tekrar okuyor).
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(Pargay! okuyor) En zor bunlar geliyor, cimlenin baglangici olmuyor ben
koymak zorundayim. Mesela bu cimieleri iki kere falan okuyarak yapiyorum.
“However'(21) koymusum (tekrar okuyor). Virgll var burada, ciimle baghyor,
anlamina bakmam gerekiyor (tekrar okuyor), yani bu fikir anlamsiz onlar igin,
fakat anlaminda. (Pargayi okuyor) "for"(22) gocuklar igin. “Avoid ‘of (23)” ikisi
birlikte kullaniliyor. (Pargayi okuyor) Sunu “developed” diye gériince
“passsive’, “must ‘be’(24) olacadina karar verdim. Oznesi olmayan bir climle.
One “can’(25) anlamamigtim ama. (Pargayi okuyor)’ls blank have” araya bir
sey gelecek, ikinci cimle olarak atacak onu diye disindim, “which..."(26)
dedim. “Four’(27) dedim “groups” gibi “young, rich, old ve poor.” (Pargay!
okuyor). “Been”(28) var olacak, ileride de, bir “verb” gelecek sonugta. Zaten
kendiliginden c¢ikiyor yaparken. “Lack ‘of(29)* yine bir “phrase” (tekrar
okuyor). Gelecek onlara ne getirecek diyor, (pargayi okuyor), “future” var,

“will"(30) dedim.

SUBJECT C

GENEL BOLUM

R= Genel olarak bir cloze testte ne yapiyorsun?

C= llk basta cimleyi okuyorum. Bastan sona okumam gerekiyor ama onu
yapmiyorum, bir an énce bitirme telasiyla. Genelde sesine bakiyorum, kulaga
hos geliyor mu diye. Anlamini da diginiyorum. Ama mesela “noun”dan énce
“adjective” gelir mesela, onlar kagirdigim ¢ok oluyor. Genelde sesine ve

anlamina gére yapiyorum,
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R= Tm{ind okumuyorum dedin, paragraf paragraf mi okuyorsun?

C= Evet, timiniu okumuyorum zaman yetismeyecek diye, sinav panidiyle
ama o zaman da yanhs gok ¢ikiyor.

R= Peki doldurduktan sonra tekrar clUmleyi tamamlanmis haliyle okuyor
musun?

C= Zaman kalirsa okuyorum.

R= Sence zor mu cloze testler?

C= Evet, ben zorlaniyorum

R= Niye peki. Diger testlerden farki nedir o zaman?

C= Biz alismigiz mesela kelimeler veriliyor, bunu cimlenin igine yerlegtir,
veya “‘tense’ini dedistirmeye ama hi¢ ortada olmayan bir kelimeyi
yerlestirmek zor. Biraz da kelime eksikliginden kaynaklandigini
dustiniyorum, ya da mesela “noun’dan &énce ne gelir, bu tip seyleri
bilmemekten kaynaklaniyor, gramer kurallarinin eksikliginden kaynaklantyor.
Bir de olmayan kelime iste. Bir tek ben degil, butiin arkadaglarim sinavda
cloze test var denince urkiyor.

R= Peki sence cloze testi iyi yapmak igin ne yapmak gerekiyor sence?

C= Her seyi kapsiyor bence, gramer lazim neyi nereye koymak lazim,
“reading” yapmak lazim, pasajin anlamini bilmeden hig yapiimiyor, kelime de

gerekiyor. Bazen, ¢ok ender de olsa, “vocabulary” soruyorlar.

METIN INCELEME
C= (Pargayi okuyor) ‘an’(1) yazdim ¢unkd bir tane ilging érnek gibi. Hem

anlamindan, hem kulaga uygun. (Pargayi okuyor) ‘Their (2) aslinda pek
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dogru oldugunu sanmiyorum, sanirim yanlg. Tirkge digindim onlarin
yasamlari diye. (Pargayi okuyor) in ‘which’(3) (parcayi okuyor) ama emin
olmadan yaptim. (Pargayi okuyor) “it'(4) something done” diye bir sey
olmaz, simdi daha iyi gériiyorum yanliglarimi, tahminle yaptim, ¢ok bilingli
degil. “At(5) equally shared dedim, yine Tirkge diagindim, esit paylagim
diye disiindim. Anlamdan gikarmaya caligtim. (Pargayi okuyor) ‘too’(6)
dedim, olduk¢a anlaminda kullandim. (Pargayi okuyor) “as’(7) the woman'’s
work” yani as...as kalibi burada. (Pargay! okuyor) ‘the’(8) ama olmaz
herhalde, “their' partners’mi acaba? (Pargay! okuyor) “far ‘away’(9) bir kalip.
(Pargay1 okuyor) ‘life’(10), yine anlamdan g¢ikarmaya g¢aligtim (anlamini
actklayamiyor). Burada ‘enough’(11) dedim, yani yeterince diye. (12, 13, 14’0
yapamamig) Burada anlami gikaramadim, kopuk kopuk geliyor, hepsini
okumak lazim igte. (Pargayi okuyor) “expect ‘on’(15), (tekrar okuyor), kalip
olarak dugundim. (16, 17, 18'i yapamamig) Burayi da anlamadim. (Parcayi
okuyor) “The ‘most’(19) valuable’, hem anlamdan hem “the’dan. “proud
‘of (20) alir. (Pargay1 okuyor) ‘However'(21), virgilden g¢ikardim. Blyik harf,
virgll. (Pargayi okuyor) “what is important ‘for’(22)”, anlamdan, gocuklar igin.
(Pargayi okuyor) “try to avoid ‘to’(23), saninm o da yanhs. (Pargay! okuyor)
“must ‘be’(24) developed” geligmeli diye. (25, 26, 27, 28 yok) Buralar ne
gelecedini bilmiyorum. (Pargayi okuyor) “lack ‘of(29), bu belli. (Pargayi

okuyor) “future ‘is’ bring”, cimleyi tamamlama agisindan.
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BITIS

R= Genel olarak nasi! galigiyorsun cloze test igin?

C= Ozel bir sey yapmiyorum. Bilmiyorum belki bol bol cloze test yapmakla
herhalde edilinir teknik ¢iinkii her geyi kapstyor ve zor buluyorum ben. Bir

teknigi var mi bilmiyorum ama mutlaka vardir.

SUBJECT D
. GENEL BOLUM

R= Genel olarak bir cloze testte ne yap;yorsun?

D= Hocalarimizin hepsi ilk okuyun diyor ama ben okumuyorum. Direk
basghyorum.

R= Paragraflari okuyor musun?

D= Hayir, direk “blank’leri dolduruyorum.

R= “Blank”i doldurduktan sonra geri déniip okuyor musun?

D= Evet.

R= Sence cloze testler kolay mi, zor mu? Nasil buluyorsun?

D= Bence zor.

R= Nesi zor, nesi farkli o0 zaman diger testlerden?

D= Tam olarak anlayamadi§im igin olabilir.

R= Ne yazacagini mi?

D= Hayir, o degil. "Text"i anlamadigim zamanlar oluyor, o zaman
zorlaniyorum.

R= Sence cloze testi yapabilmek i¢in neler yapmak lazim?
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D= Bence okuma yapmak, béylece kaliplari gérmis oluyoruz. En azindan

g6z dolgunlugu oluyor.

METIN INCELEME

D= (Pargay: okuyor) ‘an’(1) dedim, bir “preposition” duginmigim, onu
koymusum. (Pargéyl okuyor) “sometimes’(2) living is loving’, zaman
kavramini diginerek dedim. Uglincii de ‘where’(3), bir yeri belirttigi icin
orada. Sonra ‘having’(4) (parg¢ayi okuyor), “having something’ gramer olarak
dogru geldi. Bese ‘is'(5) dedim, “noun”dan sonra “is” gelir. (Pargay! okuyor)
“is ‘a'(6)", a “natural’a baktim. (Pargayi okuyor), cimle anlamina bakarak,
sadece kadinlarin degil o is diye ‘only’(7) koydum. (Pargayi okuyor) “It is the
work of ‘both’(8) partners, yani her ikisinin. (9)’and”, far ve “important”i
birlestirdim. (10) ‘them’, burada “Arapesh” olarak aldim. (11 yok). Buray:
anlamadim. (Pargay: okuyor) “would ‘choose’(12) ama anlamadan yaptim.
(13 yok) Buraya “however”, “although” gibi bir “linker” disiindim, herhalde
Gyle, iki virgul arasinda. On dérde ‘whose’(14), yani “parents” anlatiyor.
(Pargay: okuyor).’expect ‘away’(15)” bir kalip gibi, ama degil. (Pargayi
okuyor) “carried ‘out’(16)” aliyor. (17)gocuklari nasil gériyorlar ‘how’, bir de
‘their'(18), onlarin “existence”t. (19 yok) Bunu yapamadim ama “most” olmal,
‘the” var. (Pargayl okuyor) “proud ‘of(20)" bir kahp. (21) ’'but’, bogluk
birakmamak igin koymugtum. (Pargayi okuyor) cimlenin anlamina bakarak,
“culture” hakkinda yani, ‘about’(22). (23) “avoid ‘of, ondan kaginmak.
(Pargayi okuyor) “must ‘be’(24) developed”, geligmis olmali. “One ‘thing’(25)

yukarida belirtilen geylerden biri. (Pargayi okuyor) "each’ (27) the group’,

98



“groups”dan yola giktim. (Pargay! okuyor)”own’(28) present’, onlarin gimdiki
duruma. “Lack ‘of(29) bir yerden aklimda kalmigti. Son ‘wil’(30), “future’un

neler getirecegi.

SUBJECTE
GENEL BOLUM

R= Genel olarak bir cloze testte ne yapiyorsun?

E= Once hi¢ doldurmadan sonuna kadar okuyorum. Sonra baga dénip
doldurmaya baglyorum. Zamanim kalirsa kontrol ederek gidiyorum. Bir
énceki, bir sonraki ciimlesine bakiyorum.

R= Doldurduktan sonra hemen okuyor musun?

E= Tabi, deneyerek yapiyorum zaten. Yazdigimi mutlaka okuyorum tekrar,
kulak dolgunlugu ¢ok etkiliyor. Yapamadigim mutlaka oluyor, geri
déniyorum.

R= Peki sence cloze testler kolay mi, zor mu?

E= Biraz zor ama ben ¢ok yarali olduguna inaniyorum.

R= Nesi zor peki, diger testlerden farki ne?

E= Testlerde mutlaka bir kelime oluyor, formunu veya “tense’ini degigtiriyoruz
ama bunda tamamen yetenegimize kalmis oldugunu distndyorum. Onun
igin bu da zorluk getiriyor.

R= Peki cloze testi iyi yapabilmek igin ne yapmak lazim sence?

E= Grameri bilmek ama esas “reading” yapmak bence, kulak dolguniuguna

¢ok inaniyorum ben.
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METIN INCELEME

E= (Pargayi okuyor) “is’"den sonra tekil oldugunu belirtmek igin ‘an’(1)
koydum, birde sesli harf. (Pargay! okuyor) “man” ve “woman’dan bahsettidi
icin ortak, ‘their'(2) koydum. (Pargayi okuyor) Buraya ‘the’ koymamin sebebi,
bir 6nceki cimlede “man” ve “woman’dan bahsettigi igin, tekrar belirtmek igin
‘the’(3) koydum. Burayl ‘they’(4) koydum, yine “man” ve “woman’i
disunerek. (Pargayr okuyor) “For'(5) equally shared, cimlenin anlamina
gbre, esitligi paylasmak i¢in diye disindim, igin yani. (6 yok) Burada
konsantre olamadim, ben giiniinde olaya inaniyorum, o giin pek giinimde
degildim. (Pargayt okuyor).”is not ‘only’(7) koydum ¢lnkii devaminda
‘husband”dan bahsediyor. Sadece bayanlarin gérevi degil. Burada cumleyi
anladim, onun igin koydum. Hem sonraki cimleden de, hem sonuna kadar
okudum. ‘both’u(8) yaptiktan sonra, tersten bagladim burada. Burada
“more’(9) important then’i gérdim (yanlis okuyor, “then”i “than” olarak
algihyor). (Pargayi okuyor) Burada cumlenin basini anladin, sadece
kendilerini dugiinmediklerini, o ylzden ‘other’(10) koydu. Sonra da “example”
var. ‘Help’ (11) yazdim, kulak dolgunlugu. On ikiyi “passive” olarak disiindiim
‘be’(12) dedim, bu da kulak dolguniugu. (Pargay! okuyor) Burada noktalama
igsaretine gé6re, “although”13) ve ‘“however’t anladigimi dasindyorum.
(Pargay) okuyor) Burada da “whose’(14), “relative clause”, tanimladigini,
belitmek istedigi icin. (Pargay! okuyor) “They don’t expect ‘anything'(15)i
olumsuz oldugu igin koydum. (Pargayi okuyor) “carried ‘on’(16), onlarin
tagimalarini, kulak dolgunluguyla yaptim. (17, 18 yok) Bunlara dénerdim

sonra. Burada, cimleyi anladim, aile degerleri “family’ (19) valuable”
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(Pargay! okuyor) “Proud ‘of(20), bu kalibi biliyordum. Yirmi bir de virguli
gordugum igin yazdim ‘however’(21)1. (Pargay! okuyor) “t0'(22) the child,
“for”, igin anlami kattigi igin. (Pargayi okuyor) “Avoid ‘from’u bildigim icin
yaptim. (Parcay! okuyor) ‘be’(24) “passive” burada. “One ‘thing'(25), sonra
aciklanacak bu ‘thing” diye dusindim. (26 yok) Burayr anlamadim.
“Each’'(27) the groups” gérdim “groups’u. (Pargayt okuyor) “Which have
‘been’ kulak dolguniuduyla. “The ‘lack’(29) of kalibini biliyorum. (Pargayi
okuyor) “Future”1 gérdigum igin ‘will’(30) koydum.

R= Peki sen belli bir gekilde galigiyor musun cloze teste?

E= Alistirma kitaplarim var, onlar g¢ozilyorum. Fazla galigmiyorum ¢lnki
konsantre ve giiniinde olmak 6énemli. Bir de “text’in anlasgilir olmasi lazim,
sunun gibi. Bazilarini hig anlamiyorum, bilmedigim ¢ok kelime oluyor ama

bunu anlayarak yaptim.

SUBJECT F

GENEL BO6LUM

R= Genel olarak bir cloze testte ne yapiyorsun?

F= llk sey, cloze testin uzunluguna bakiyorum, kag tane bogluk olduguna.
Sonra en bagtan okumaya bagliyorum cloze testi. Eger hi¢ aklima gelmiyorsa
o “‘blank’e ne gelecegi, formunu bilsem bile, “preposition” falan gibi
geciyorum ama bilirsem direk yaziyorum. Ug, dért bosluk doldurabilirsem

bdyle, hepsini okumuyorum, sonra baga déniyorum.
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R= Yani basa déniiyorum dedigin butin “text’i mi yoksa paragrafiari mi
okuyorsun?

F= Sadece paragrafi ele aliyorum.

R= “Text’in zorluguna sen kara veriyorsun yani.

F= Evet, mesela “linker’lar zor oluyor, pek kelime istemiyorlar ama olursa
onlar zor oluyor.

R= Bosluklar doldurduktan sonra tekrar okuyor musun, kulagina nasil geliyor
diye?

F= Evet okuyorum, cimleyi sonra baga dénmuyorum.

R= Peki, cloze test kolay mi, zor mu sana gére?

F= Genel olarak degil ama bu zordu.

METIN INCELEME

F= (Pargayr okuyor) Burada bir “article”in gerekli oldugunu disindim,
kulagima 6yle geldi, “an’(1) interesting example”, “interesting example’
yardimci oldu. (Pargayi okuyor) “Common’(2) living”, burada bir &nceki
ciimlede “common living” dedidi igin, ben tekrar onun agiklamasini yapiyor
diye dusindiim, bir énceki cimleye bagladim. (Pargay! okuyor) “in ‘that'(3)",
buraya ya “which” diyecektim ya da “that’. Kulagima “that” daha hog geldi.
‘If (4) dedim, bir seye ihtiyag olunca diye gérdiim. Camlenin gidig hatti da onu
gosteriyordu. Burada da ciimlenin fiili yok, baska bir sey olamazdi, ‘is'(5)
dedim. (Pargay! okuyor) “’so’(6) natural”, burada bir vurgu var. O kadar dogal
ki, Turkge dustndim biraz, anlamini digiindim. (Pargay: okuyor) Burada da

vurgu gibi bir sey, ‘only’ (7), sadece anlaminda. Bunu sallamigim, “of’dan
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sonra bir “article” gelmesi gerektigini dusinmiigim. O yuzden ‘the’(8)
demigtim. (Pargayi okuyor) ‘more’(9), cimlenin genel anlamina gére yaptim.
Tum cimleyi okuduktan sonra karar verdim ¢lunkil kadinin igi daha
onemliyse, bebekle erkek ilgilenir. (Pargayr okuyor) ‘others’(10), diger
milletlerin, “those” Araplar, onlarla eg deger olan kabileler, bir sonra ki
cimlede diger kabilelerden bahsediyor. (Pargayl okuyor). Burasini
sallamigim, anlami yok, ‘have’(11). “They would ‘not'(12) dedim ama
kelimenin anlamini bilmiyorum (neglect), o zorladi. Ya bir “always” gibi araya
giren bir sey ya da “not” gelecek diye dusiinmiigiim. On dérdi yapamadim.
Burada bir “example” olacak galiba, yani sadece o kelimeyi istiyor, “specific”’
bir kelime, o anda aklima hig dyle bir kelime gelmedi. “Parenthood’la eg
anlama gelen bir kelime olabilir (13). (Pargay! okuyor) ‘whose’(14), “relative
clause” olmas! gerektigini dusindum, kisiyi “refers” edecegi igin. (Pargayi
okuyor) ‘much’(15), ¢ocuktan fazla bir gey beklemediklerini séylyor,
cumlenin gidis hattina gore. (Pargayl okuyor) Ashlinda burasi ‘next'(16)
olmayacak ama, yani bir sonraki kelimesini bulamadim. “Parents do ‘not'(17)
olumsuzluk anlami igin kullandim, iki fillin arasina girmig. ‘Their'(18),
varoluglarini devam ettirmek igin, Tlrkiye deki gibi, soyadi devam ettirmek
onlar gibi distunmiyorlar. Baglanti var ‘not’ ve ‘their’ arasinda. (Pargay!
okuyor) ‘most’(19), burada tiim ciimleye gore kara vermedim. “Valuable” , en
degerli gibi. Burada “proud’un arkasindan zaten ‘of(20) gelmesi lazim.
‘However'(21) da bu durumda, yani virgilden anladim. Bdyle bir cimie
gordikten sonra, boglugun sonunda virgil var, “however” yaziyorum. Burada
bir benzetme var, ‘like’ (22), ama aslinda pek anlamadim bu cimleyi. Yirmi

Uil yapamadim (23) ama bir “preposition” gerek galiba, “of’, “form” belki.

103



(Pargay1 okuyor) "must ‘be’(24), “passive” kullanmis. “One ‘can’(25) easily
see...”, ben “one” kelimesi bir insanin yerini tutuyor diye diisindim. “Can’i de
“see’den dnce yine bir “modal verb” gelmesi gerektigini disindim. (Pargay!
okuyor) Bu cumlede fiil zaten kullanilmig, “have” dedigi i¢in, “‘to’(26) have”,
yani kalip olarak. ‘Other'(27) demigim. Aslinda “the other groups” olmasi
gerekir dedim ama bagka kelime bulamadim. Kulaga hos gelmiyor bu, sagma
olmus. (Parg¢ay! okuyor) ‘a’(28) demisim. Bir “article” eksikligi distindim, “a
present’, hediye. “Lack ‘of(29), bunu biliyorum béyle kullanildigini. (Pargay!
okuyor) Burada gelecekten bahsettigi icin “future tense” olacagini
distundum).

BiTiS

R= Peki sen cloze testlere 6zel olarak ¢aligiyor musun?

F= Yo, hayir. Caligarak nasil yapilir bilemiyorum. Sinifta yapiyoruz, onlar
yeterli oluyor. Bir de ¢aligarak geligecek bir sey olarak gérmiyorum. Sinifta
yaptigimiz “reading’ler, “listening’ler Ingilizce’nin ilerlemesiyle ilgili bir sey
cloze test. O ylzden eger iyiyse, bu da ona paralel olarak iyilesecektir.
Ingilizce'si iyi olan bir insanin cloze test yapamamasi mumkin degildir.

R= Sen “reading”, “listening’den bahsettin. Sence bu tip seyler mi yoksa
gramer galisip kelime bilmek mi énemli?

F= bence “reading” 6nemli. Genelde kulak aginaligi, cimlenin gelisi. Burada
bes veya alti tanesi sadece gramer, bir ikisi kelime ama gerisi ciimleden
¢ikarilabilecek seyler.

R= Cumleden ¢ikarmak dedigin?
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F= Onlar bir kismi, geligtirebilecek kismi ufak kismi, gramer gibi,
calisabilecek kismi. Mesela “lack of’, “proud of’. Bu Ugte birlik kisim. Gerisi
Ingilizce’nin geligimine bagli.

SUBJECT G

GENEL BOLUM

R= Genel olarak bir cloze testte ne yapiyorsun?

G

O bagtan okuyun diyoriar ya, ben hig okumuyorum. Hemen bosluklan
doldurmaya baslyorum, tahmin ettigim seylerle. Genelde pek emin
olmuyorum ama yazdigimdan. Dogruysa dogrudur, yanligsa yanhstir.

R= Peki ciimle ciimle okuyor musun?

G= Evet cimle cimile okuyorum. Bir de cloze yaparken kopuyorum ben.
Mesela o bastaki ciimleyi okuyorum. lkinci ciimleyi okurken bastaki cimleyi
unutuyorum. Ona bagl olarak okuyorum. Bu benim en biyluk hatam.
Genelde bunu yapinca yanlis yaptyorum. Sanki bagka bir pargaya gegmigim
gibi ikinci climleyi okuyorum, yapiyorum ve yanhs ¢ikiyor genellikle.

R= “Blank’i doldururken ne yardimci oluyor sana, neye bakiyorsun?

G= “Am, is are’lara bakiyorum. Tekil, godul, bir de noktalamaya bakiyorum.
“However”, “therefore” gibi.

R= Peki “blank”i doldurduktan sonra tekrara okuyor musun?

G= Evet.

R= Cloze teste 6zel bir sekilde galigiyor musun?
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G= Hayir. Simdiye kadar hi¢ éyle bir sey yapmadim. Ben zaten normalde pek
ders galigmtyorum.

R= Cloze testler sence zor mu, kolay mi?

G= Bir bakiyorum ¢ok iyi sonuglar ¢ikariyorum, bir bakiyorum igreng, hi¢
dogrum olmuyor.

R= farki ne sence cloze testi diger sinaviardan?

G= Bence pratik yapmadigindan kaynaklaniyordur bu. Eve gidip hi¢ cloze

test ¢6zdiium olmad.. Pratik yapsam belki daha kolay olur benim igin.

METIN INCELEME

G= (Pargayi okuyor) ‘An’(1) dedim, ¢linkii bir “interesting example” diye
dastndim. Dogru mu bilmiyorum. (Pargayi okuyor). Burada bir cimle var bir
sey anlatmig. Daha sonra demis ki “living is loving.” Ben de ¢inki diye
diusindim, Gstteki cimleye badladim. O yiizden ‘because’(2) dedim. Yanhs
olabilir. (Pargay: okuyor) Kadin ve erkek, ikisi de diye 'both’(3) dedim. Buraya
(4) ‘'so’ dusginmistim ama yazmamistim. Olabilir ama olmaya da bilir.
“So"dan 6nce nokta kullaniimiyordu, neyse. ‘Is’(5) olacak herhalde ¢lnki
“responsibility’den bahsediyor, esit paylagilir diyor. (Pargayl okuyor) Aslinda
buraya “more natural” diyecektim ama ‘much’(6) yazmisim, neden
bilmiyorum. Belki “much” ¢ok olarak dUsinmasumdiar, “natural”
“uncountable”. Bilmiyorum. (Pargayi okuyor) Simdi ben buraya gegtim ya
bastakini unuttum, hig okumammis gibi davraniyorum su anda. Bu benim en
biuylk hatam ama  bagsaramiyorum. Bagtaki cumleyle bunu

bagdastiramiyorum, onu okumamig gibi farzedip, ikinci cimleye gegiyorum.
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(Pargay! okuyor) Burada gocuk bakiminin sadece kadinlara ait bir gey
olmadigini séyliyor. ‘Only'(7) dedim. Bitin eglerin isidir diye dugUnddm,
‘all'(8) dedim. (Pargayi okuyor) “far ‘more’(9) important, then...” Burada “then’
hatali saninm, “than” olmas! lazim (yanlig okuyor). Bu daha 6nemli yani.
(Pargay! okuyor) (10 ve 11 yok) Onemsemezler onlarin ihtiyaglarini diyor,
ihtiyaglarindan énémli. Buray! anlamadim. Suradaki ihtiyaglarin énemi mi?
Yapamadim. Neyse. On bir de, (dusiniyor) yagh ve gigli olan diyor.
Burada ne gerekli oldugunu anlayamadim. (Pargayi okuyor) “be’ (12)
neglect” bunu salladim. “Neglect’i adjective olarak diigindim. Bence degildir
ama. (Pargay! okuyor) Iki tane virgl var (13). Aa, “which” (tekrar okuyor).
Yok degil. “Parents” igin ‘whose' koydum, onlarin. Gocuktan higbir sey
beklemiyorlar diye diigiindiim ‘anything’(15) dedim. “Carry”i gériince ‘out'(16)
yazdim. Buradan sonra koptum zaten salladim hep bdyle. Burada fiil vardi. O
ylzden ‘to’(17) koydum “to see” oldu. “Existence’i devam ettirmek igin, igin
diye ‘for'(18) koydum. Buraya hig bakmadim, simdi bakiyorum. (Pargayi
okuyor) “the ‘childrens’(19) of all olabilir. “Proud ‘of(20) birlikte kullaniliyor.
(Pargay! okuyor) ‘However’ burada. Aileleri gocuklan igin gurur duyuyorlarmisg
degisik kilturlerde fakat bir fikre gore. Yok, fakat olamaz. Bilmiyorum belki de
virgl etkili oldu bunu kullanmama. (Pargayi okuyor) “for'(22) the child’s
understanding”. Onemli olan ne gocuklarin anlamasi igin seklinde. (Pargayi
okuyor) “avoid” la ilgili bir “phrasal verb” olmasi gerekli herhalde. “Avoid’un
anlamini hatirlamiyorum. (Pargayl okuyor) ‘be’(24), gelismeli diye. “One
‘reason’(25) easily see” sebep olmali. (Pargayir okuyor) “is ‘not'(26) have
cooperation” mi olacak. Bogluk doldurmak igin. “Is’le “have” arasinda.

“Passive’le ilgisi yok. (Parcayi okuyor) “Between ‘all'(27) veya ‘each™ diye
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Ben sinavda veya derste bastan okusam, zaman kaybi olur. Zaten ¢ok ge¢

dolduruyorum &ébur turla hig yapamam.

SUBJECT H

GENEL BOLUM

R= Genel olarak bir cloze testte ne yapiyorsun?

H

Once bagtan sona okuyorum. Sonra bos birakilan yerleri anlamaya
galigiyorum. Yazan kiginin o cimleyle ne anlatmaya ¢alisti§ini anlamaya
galisiyorum. Daha sonra oraya gelecek olan kelimenin tiriini anlamaya
calisiyorum. Sonra tum bunlar Dbirlestirip, tahminlerde bulunuyorum.
Kelimenin ne tur olmasi gerektigini, olumlu mu olumsuz mu oldugunu,
cimlenin ne sekilde oldugunu, hepsini birlestirip bir tahminde bulunmaya
calisiyorum.

R= “Blank’leri doldururken ne yardimci oluyor sana?
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H= Paragrafi genel olarak okuyorum. Arti bir 6nceki, bir sonraki kelimeler, o
ctumlede eksik olan bir fiil veya bagka sey eksikse onlari kontrol ediyorum.

R= Doldurduun zaman boglugu tekrar okuyor musun, bogluk dolu
haldeyken?

H= Evet. Kulagima hog geliyor mu, kulak tirmaliyor mu, mantikli gériyor mu
onu kontrol ediyorum.

R= Peki cloze testleri nasil buluyorsun? Kolay mi, zor mu?

H= Zor bence ¢iinkii cok fazla konsantre gerektiriyor. Insanin dikkatinin

dadiimamasi gerekiyor. Ayrica bosluklarin digindaki yerlerdeki kelimelerin
anlagiimas! gerekiyor. Cumleyi anlayamazsaniz, o boslugu doldurmak g¢ok
zor oluyor. Ne gerektigini anlayamiyorsunuz.

R= Peki cloze test yapabilmek i¢in ne yapmak lazim? Sen, mesela, 6zel bir
sekilde ¢ahgiyor musun?

H= Elimde “material” varsa evet. Ama daha ¢ok cloze testte gecen kelimeler
o6nemli. Belki cloze test ¢dzdiikge degil de, kelime bilgim arttikga herhalde

daha kolay olacak.

METIN iINCELEME
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gérdim. Kdaltaran icinde gegen bir seyin agiklamasi var. (Pargayi okuyor)
‘When'(4) dedim ¢inkd bir seyin yapilma ihtiyaci oldugunda kimin yaptigi
6nemli degildir. Burada zamanla ilgili bir gey olmasi lazim. Bir sey olmasi
gerektiginde. Cimleyi o sekilde ¢6zdiin ben. “When” mantikli gibi burada.
Burada “responsibility”i agikliyor gibi geldi, onun anlamini. Bu yizden
‘means’(5) uygun gérdim. (Pargay: okuyor) Bir sorumluluktan bahsetmis,
bunun agiklamasint yapmig. Bir “adverb’e ihtiya¢ var gibi geldi, “natural’i
aciklayacak. O yuzden ‘almostly’(6) koydum. (Pargayi okuyor) ‘Also’(7) diye
disundim ¢lnki burada kimin ne is yaptigini séyliiyor fakat ¢ocuklardan
bahsetmis ve bir baglaca ihtiya¢ oldugunu dugiindiim. Bir “verb” falan eksik
degil. Benim anladigin cimleden “also” mantikli geldi. Burada birinin
“partner’i olmasi lazim diye digindim, “their'(8) partners” diye digstndim.
Cumleyi tahmin etmeye ¢alistm. Ben olsam ne yazardim buraya diye
disindim. (Pargay! okuyor) “Far’i gérdukten sonra, ‘from’(9)u tercih ettim
¢clnki “far from”u bir seyden uzak olmak diye tahmin ettim. (Pargay: okuyor)
Yine burada da bir seyin, birinin gibi bir kelime disindim. “Of°'dan yola
¢iktim. Bir geyin ihtiyaci diye. Cogul oldugu igin de ‘them’(10) sézcigini
koydum. Burada da cumleyi anlamaya ¢alisgtim. Sanki gl¢li veya yagl
degillerse de, kendilerine bakmak zorundalar gibi disundim. “To’dan da
faydalanarak “have’(11) to” yaptim. (Pargayi okuyor) “Passive” olarak
disindim bu cimleyi. Gergi “neglect” kelimesinin anlamini gikartamadim
ama “passive” diye disiiniip ‘be’(12) koydum. (13 yok) Ne kelime gerektigini
kara veremedim. Cimleyi ¢dzemedim. (Pargayr okuyor) Burada bir

“adjective” gerektigini dugindim. “Aim” vardi ve “aim’lerinin ne oldugunu
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agiklamig. “Adjective” gerektigini distindim. Asil hedef gibi, ‘main’(14)
dedim. (Pargayi okuyor) Burada da ciimleyi anlamaya caligti. Cocuktan higbir
sey almadiklarint (accept olarak gériiyor), sadece kendi kiitirint anlamasini
istediklerinden bahsediyor. ‘Anything’i (15) uygun gérdim. “Don’'t’da var.
(Pargay! okuyor) Burada cimleyi anladim, gereken seyi de anladim fakat
kalibi gikartamadim. llk basta “on to” veya “in to” diye disiindim. Geliskide
kaldim. “In the past’ diye kullaniyoruz diye “in’(16) to future generations”
dedim. Cok emin degilim. . (Pargay1 okuyor) ‘Not'(17) dedim ¢iinkii gerekli
olan higbir sey géremedim. Cimleyi olumsuz yapmak aklima geldi. Sonra
okuyunca cimle olmus gibi geldi kulagima. Bir dnceki veya bir sonraki
cumleyi niteleyecek bir kelimeye de ihtiyag duymadim. (Pargayi okuyor)
Burada da onlarin kendi “existence’larini devam ettirecek diye ‘their’(18)
koydum. (Pargayi okuyor) Burada “of'tan yola ¢iktim. “Of all’”dan, hepsinin bir
kismi veya bilyik ¢ogunlugun gibi. “Most’'(29) of all” gibi diiglindiim. (Pargay:i
okuyor) Sonrakinde “proud’un arkasindan gelecek bir kelime oldugunu
digtndim ama bilmedigim bir kelime oldugu igin sansimi kullandim. ‘On’(20)
dedim, “verb”den sonra “preposition” gelir diye. Yirmi birde iki tane cliimlenin
baglanmasi gerektigini disundim. O yizden ‘however(21) kullandim .
Birbirine zit iki cimle vardi. Bir sonraki cimleyi de okudum o&yle yaptim.
(Pargayi okuyor) Climleyi anlamaya galigtim. Onemli olan nedir diye gocuklar
icin. ‘For'(22) dedim, i¢in manasinda. “Avoid” ‘on’'(23) alir diye dugiindim.
Cumleyi anlayip “passive’olmasi gerektigini diisindim. ‘Be’'(24) dedim,
‘must’la oldugu igin. Bir sonraki ciimlede bir yetenek s6z konusu oldugunu

digindim. Bu ylzden de ‘can’ (25) dedim, gérme isi bir yetenek diye
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diagiindiim. Kolayca goérilebilir gibisinden. ‘Not(26) dedim ¢unki eksik bir
sey bulamadim ayni sekilde, olumsuz olabilecegini dusiindim. ‘Each’(27)i
uygun goérdiim, “between’den sonra “blank” gérdiigiim zaman o uygun geldi.
En az iki gey oldugu i¢in ve bu iki sey arasina bir sey gelmesi lazim. (Pargayi
okuyor) Burada da “tense” olarak digindim, *have’den sonra ‘been’(28)
gelir diye disindim. “Present perfect tense”. “Lack ‘of (29) diye kullantliyor.
Burada “future” var. O ylzden “future tense” gerekir diye dugindiim, o

yiuzden ‘will’'(30) dedim.

R= Peki bunu bagtan okudun mu veya sinav olsa okur muydun?

H= Sinav olsa, vaktim kalirsa okurdum. Bosluk kaldiysa mutlaka dénerim.

SUBJECT |

GENEL BOLUM

R= Genel olarak bir cloze testte ne yapiyorsun?

I= Ben ilk basta genel olarak bir okuyorum. Ne anlatildigini. Okuduktan sonra
en az bir fikrim oluyor. Eger ¢ok uzunsa paragraf paragraf okuyorum ama
yarim sayfa kadarsa hepsini okuyorum. Bu uzundu. O ylzden paragraf,
paragraf okudum. Bu biraz zor geldi agikgasi.

R= Peki paragraflari doldurup sonra éteki paragrafa mi gegiyorsun?

I= Okuyorum. Bitirdikten sonra yapamadiklarim varsa tekrar o cimleyi
okuyorum. Eder hala yapamadiysam, ikinci paragrafa gegiyorum.

R= Paragraf paragraf yani?

I= Evet.
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R= peki boslugu doldurduktan sonra tekrar okuyor musun?

I= Evet. Yani uymus mu, buraya “preposition’mu gelecek veya “adjective’mi
gelecek, yakismig mi diye bakiyorum.

R= Nasil yapiyorsun cloze testi? Neler yardimci oluyor sana?

I= Ben dergi ¢ok okudugum igin, dergideki bazi kaliplari ezberlemis
oluyorum. Mesela o kaliplardan ¢ikinca, hemen buraya su gelecek diyorum.
O dergileri okumamin ¢ok yarari oluyor. Burada da dyle.

R= Sence cloze test kolay mi zor mu?

I= Bazilan. $dyle sdyleyim. Eger bildigim bir konuysa, daha kolay oluyor.
Ama higbir fikrim yoksa, hi¢bir gsey bilmiyorsam “reading’de, cloze testte, zor

oluyor. Yani pasajin anlami gok énemli. Bazen de kelime formlari zor oluyor.

METIN INCELEME

(Parcayt okuyor) Ben buraya “‘an’(1) interesting” dedim. Bence uyuyor,
“interesting”in “i"sinden dolayl. Ama “the’da olabilir. Ama bu kulaga daha iyi
geliyor. (Pargayi okuyor) ‘Their'(2) dedim, “woman” ve “man’i disundim.
‘Both’(3) dedim burada. “Man and woman” var diye. Burasi bence dogru gibi
geliyor (3 ve 4). Yani, eder bir sey yapilmaliysa, bu yapilir ve kimin yaptigi

He o,
I

sorun olmaz. O ylizden ‘if(4) ve ‘is’(5) dedim. ‘Is’in “tense’i “was da olabilir.
Ama yok “am, is, are” gelecek, “passive”. (Parcayi okuyor). “So’(6) that” kalip
oldugu igin kullandim. Yanhs da olabilir. (Pargayi okuyor) Yediye ‘as'(7)
dedim ¢inkii devaminda da “as’ var. “As...as” diye diusundim. Burada

ikisinin de diyor, ‘both’(8). Buraya ‘more’(9) dedim. Vurguluyor burada, “far”

diyor. “Much” da olabilir ama. “A lot’da olabilir. (10 yok) . Burada “those who
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are not old or strong’u ¢ok disiindim. Bulamadim, burada “that is”(i.e) diyor.
O da kelimeyi agiklar. Agiklayan sey de bu ciimle ama bulamadim. ‘Them’ mi
acaba? On bire ‘and’(11) dedim ama sunu bilseydim(10'u), bunu da
yapardim. ‘Not'1(12) “neglect’den dolayi koydum. Onemsemek diye
disiundim. ‘Also’(13) dedim. Bence burada ekleme yapiyor “take care” ve
“neglect” fikrine. ;The parents ‘whose’(14) dedim. Burasi dogru bence.
“Whose aim” ¢lnki. “My aim” gibi. Burada bunu beklemiyorlar gocuktan
anlaminda ‘this’(15) dedim. (Pargayi okuyor) Burada “preposition” gibi ama
in’(16) degil sanki. “On to “olabilir. “Phrasal verb” gibi. Burada kendi
¢ocuklarinin kendi varliklari gibi gérmemesinden bahsediyor. O yiizden
‘not'(17) ve ‘their'(18) dedim. (Pargayi okuyor) Burada “the ‘most'(19), the
best” falan gelebilir diye disindim. “Proud °‘of(20)” bir kalip. Buraya
‘however’'(21) dedim. Yani buna ragmen, “Arapesh’lere gére anlamsiz diyor
bence. Farkli kiltirlerde gocuklariyla gurur duyuyorlar fakat “Arapesh’lerde
anlamsiz diyor. Hep yukaridaki cimleye bakiyorum. Bu ikinci cimlelerde
“Arapesh’lerde farkli oldugunu vurgulamig. Bir de “to them” diyor (pargay!
okuyor), anlayiglan hakkinda diyor. O ylizden ‘about’(22) dedim. Burada
“avoid ‘from’(23)”, yani ondan kaginmak olarak disundam. (Pargay! okuyor)
‘Being’(24) dedim ama kesinlikle yanlis. “passive” diye dislindim, ya “be” ya
da “being” olacakti. “Simple present diye disundim. ‘Can’(25) burada dogru
bence. Kalip olarak biliyorum bunu. “One can easily say” mesela. Burasi
‘t0’(26) bu da dogru bence. Yirmi yedide ‘each’(27) dedi, “groups” var ¢lnkd.
(Pargay! okuyor) ‘To’(28) gelecek bence buraya ¢lnki iki “verb’in arasinda.
“They try to” gibi. “Lack ‘of'(29)” kalip galiba. (Pargayi okuyor) “Future”dan

bahsettigi igin ‘will'(30) dedim.
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R= Peki cloze teste galigabilmek mimkin mii sence? Nasil bagari saglanir
sence?

I= Bence ¢ok okumak lazim. Kitap ve magazin okumak lazim. Benim temelim
hep orta okulda atildi. Cok okurdum o zamanlar. Ve beynimde yer edinmis
bunlar. Kalmig aklimda. Qlkt|k§a da yapabiliyorum. Kaliplar énemli bence.

“Carry in, out” gibi. Pasaja gére oturtmak lazim.
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