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ABSTRACT

PERCEPTIONS OF STUDENTS TOWARDS ENGLISH MEDIUM
INSTRUCTION AT TERTIRAY LEVEL: THE CASE OF A TURKIS

PRIVATE UNIVERSTY

Atik, Evrim
M.A. Program of English Language Teaching
Supervisor: Prof. Dr. Husnu Enginarlar

June 2010151 Pages

This study aimed to examine and describe the pgBorepof English-
medium instruction of tertiary —level students ipravate university in Turkey.
The scale which consists of a demographic inventguestionnaire, and a semi-
structured interview were used by the researchee. résults of the questionnaire
were analyzed through SPSS 15.0. This data gathemstrument was
implemented on 233 students studying at three rdife faculties at Atilim
University which offer English-medium instructioin analyzing the data,
descriptive statistics as frequency, percent, aadard deviation and inferential
statistics such as one sample t-test and Pearsmud®rMoment Correlations
were used. As the second scale of the present,ssedy-structured interviews

were conducted with 10 students studying at thifferent faculties at Atihm



University which offer English-medium instructioieNIl). The results of the

interviews were analyzed through content analy$ise results of the study
revealed that students support EMI at tertiaryllenel they hold positive attitudes
towards EMI in terms of the improvement of languagidlls in English;

nevertheless, they experience some difficultieghi@ learning of the content
delivered in English. Results also showed thatethera positive relationship
between students’ proficiency levels and perceptimanvards EMI regarding the
learning of the subject matters. Moreover, it wasd that there is also a positive
relationship between students’ attitudes towards elgarding the learning of the

subject matters and their academic success.

Keywords: English-medium instruction; perceptiooaards English-medium

instruction; immersion and bilingual education peogs.
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UNIVERSITE DUZEYINDEKI OGRENCILERIN OGRETIM DILININ
INGILIZCE OLMASINA KARSI TUTUMLARI: OZEL BIR TURK

UNIVERSITESINDEKI DURUM

Atik, Evrim
Yuksek Lisansjngiliz Dili O gretimi
Tez Yoneticisi: Prof. Dr. HisnU Enginarlar

Haziran 2010151 Sayfa

Bu calsma, Universite dizeyindekigtencilerin @retim dilinin Ingilizce
olmasina ilgkin tutumlarini incelemeyi amaclamaktadir. Veri lepak icin
katihmcilarin @retim dilinin Ingilizce olmasina ikin var olan tutumlarini
argtiran bir anket ve bir yarl yapilandirignigérisme iceren iki arag
kullaniimistir. Anketin sonuclart SPSS 15.0 programi ile ana&dilmitir. Bu
olcek Atihm Universitesinde gietim dili ingilizce olan g farkli fakiltede
Ogrenim goren 233 genci Uzerinde uygulangtir. Veri analizi icin betimsel
istatistik olarak siklik, yluzde, ortalama ve stahdspma, cikarimsal istatistik
olarak “one sample t-test” ve “Pearson Product Mameorrelations”
kullaniimistir. Calsmanin ikinci araci olan yari yapilandirigngorisme Atilm

Universitesinde gretim dili Ingilizce olan G¢ farkli fakiltede okumakta olan 10

Vi



ogrenciye uygulanmtir. Goérisme sonuclari icerik analizi yontemi ile analiz
edilmistir. Calismanin sonuclar g@etim dilinin Ingilizce olmasinin alan
derslerinin @renilmesi acisindan zorluklar glurmasina rgmen, universite
ogrencilerinin genel olarak gietim dilinin ingilizce olmasini destekledikleri ve
bununla beraber giencilerin ingilizce dil becerilerinin edinilmesi agisindan
ogretim dilinin ingilizce olmasina ifkin olumlu bir tutum sergilediklerini ortaya
konulmustur. Calsmanin sonugclari ayni zamandgréncileriningilizce yeterlilik
duzeyleri ile @rencilerin @retim dilinin ingilizce olmasinin alan derslerinin
ogrenilmesi acidan var olan tutumlar arasinda olubituliski oldugunu ortaya
koymuwstur. Ayni zamanda, gencilerin @retim dilinin ingilizce olmasinin alan
derslerinin @renilmesi acidan var olan tutumlari ile akademikalpdari arasinda

da olumlu bir ilski oldugu tespit edilmytir.

Anahtar Kelimeleringilizce dili ile Gzretim; ingilizce dili ile Ggretime kagi

tutumlar; yabanci dille ve ana dillgigm
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CHAPTER 1

INTRODUCTION

1.1Background to the study

Economic developments, the new communication tdolgies such as
telephone, television and computer, the growth udifmess and industry among
the countries, and the desire for getting advameestience and technology have
led people and countries to adopt a language asntbenational medium of
communication. Moreover, it should be noted thatdktablishment of the United
Nations in 1950- which now includes 190 countrieshie world- and some other
international bodies such as World Bank in 19458380 and UNICEF in 1946
have led to he growth in international contacts sumgported a global language to
grow so as to facilitate communication both withimese contexts and the
countries in the globe (Kirkgdz, 2009). That ispgh political and economic
groupings in the world have made nations commueigéth each other, which in
turn has to led a need for a global language imthidd. The USA, being the most
productive and fastest growing county in economy] &ngland, having the
imperialist policy around the world in that centutyave fostered English to
become the global language (Crystal, 2003).

The unavoidable spread of English language seem#$ate a close

connection with the globalization itself, whichalso emphasized by Yildirnrm and

Okan (2007). In their article they argue that:



It is not surprising in the light of thaseparable association

established between English and globalization tar hehis

language referred to agorld English, international English and

global English(p.32).

The fact that English is spreading all over theld/gs unanimous. However,
this overwhelming spread of English and its statusarious countries differs.
Hence, Kachru (1985) categorized the spread of iflngh three concentric
circles. While the native speakers of English ctust the inner circle, the
speakers and users of English as a second langaagtitute the outer circle.
However, the expanding circle represents the speak®l users of English as a
foreign language. Crystal (2003) supports this mpheof spread of English
proposed by Kachru (1985) and asserts that a |gegean achieve a global status
if the following conditions are met:

If a language is made the official language of antxy, that is; if it is the
language used to communicate within the society ik government, the media
and education programs, it can be argued thatldinguage has a priority over
other languages in the world. It is known that Estgiis an official language in
more than seventy countries in the world like Nigedndia, Singapore and
Vanuatu. Moreover, it is believed that if a langeiag widely taught as a foreign
language in different countries in the world, tlzettguage has achieved the global
status. It should be noted that English is taughth@ main and favored foreign
language in over 100 countries such as China, B@ermany, Spain, Egypt and

Brazil (Crystal, 2003). These examples above retles! English has gained the



status of being the global language and the Endésiguage is continuously
increasing its presence, importance and dominanttesiworld.

This being the case, the dominance of Englishlagyaa franca has made
it necessary to master English for internationahecwnication or finding and
keeping a job in the globalization era. That is ywmany countries have placed
importance to English language education and guidgr citizens to learn
English. In fact, the significant spread of Englishplies the need to develop
students’ ability to communicate in not only thaative languages, but also in
other languages too, which in turn has an impactamtries’ educational and
language policies. That is, the spread of Englighnieans of globalization
requires countries to adapt their language poliogicerning education. Thus,
English as the world-wide lingua franca becausglalbalization has fostered the
demand for English language education in the wontdich has forced some
countries to adopt bilingual education programs.

Bilingual education programs perform various fumest in different social
contexts so as to achieve different purposes (Bde93). In the Turkish context,
the purpose of English language education in theas can be stated in various
terms. One of the major reasons for providing Eiglianguage education in
schools in Turkey is to advance closer relatiorshifith other countries in the
world (Demirel, 1990 cited in Kirkgtz, 2005). Moxew, learning English as a
second language enables students to approach ifsciesntd technological

information mostly available in English. Schneidad Rasanen (2008) argue that



English as a language instruction helps studentdeteelop their intercultural
communication competence authentically. Therefarean be claimed that the
aforementioned aims of English language educatawe boosted the integration
of English into the field of education in the wodd well as in Turkey over time.
Educational institutions offering foreign languatgaching in Turkey date
back to the 1920s. After the law ‘Unity of Educatti was introduced in 1924, it
was obligatory to teach a European foreign langf&geman, English, Italian or
Latin) in schools. Nevertheless, the first educslanstitution to offer English-
medium Education, in Turkey, waSED (Turkish Educational Association)
Yenisehir High School. This was followed by the Middle East Technical
University, established as an English-medium usitaein 1956 in Ankara. After

the transformation of the Robert College into Bodazigi University, this
prominent university joined the educational institutions which offer English as

a medium of instruction. Subsequently, several other universities all over
Turkey started to provide academic content entirel\english. In addition to
some state universities, private universities sashBilkent, Ko¢ and Sabanci
Universities also offer total English-medium ingtiian. Moreover, the number of
universities which offer English-medium instructionsome of their departments
is 26 (Kirkgbz, 2005). This reveals the growing dexh for foreign language
medium in higher education in Turkey. Neverthelet® prominent role of
English in national education and the increasingp#idn of English as a language

of instruction in educational institutions have bamntroversial issues in many



countries, including Turkey. In fact, as it is tt&@se in many countries, English-

medium education has always been one of the itéharkey’s agenda.

1.2 Purpose of the study

The purpose of this study is to explore studentsivs towards English-
medium instruction (EMI) and describe their attgéadtowards EMI at tertiary
level in Turkey. The underlying reasons behind stusl perceptions are also
within the scope of this study. The relationshipwsen the perceptions of the
university students and their English proficiency well as the relationship

between their perceptions and academic succesdsarexplored.

1.3Research questions

The main research questions of the present sty ar

1. What are the perceptions of the students regardinglish-medium
instruction in tertiary education?

a) Do the students favor English-medium instructionraversity?

b) What are the underlying reasons for favoring Ehgiieedium instruction
at university?

c) What are the underlying reasons for not favoringl BMuniversity?

d) Does English-medium instruction influence the shiglelearning of the
subject matter? If so, how?

e) Does English-medium instruction influence the shigleacquisition of

language skills in English? If so, how?



2. Is there a relationship between the perceptionth@funiversity students
towards EMI and their English proficiency?

a) Is there a relationship between the studentgligin proficiency and their

academic success?

3. Is there a relationship between the perceptionstudents towards EMI

and their academic success?

1.4 Significance of the study

Turkey has experienced some changes in its langpalyey and planning
during a course of time. The adoption of variougyleages as the first and most
preferred foreign language and change in priorige®n to foreign languages
over time in Turkey are displayed in the table belo
Table 1.1Change in priorities given to foreign languagesTiarkey over time

(Dogancgay-Aktuna, 1998, p.116)

Order Pre 1773 1773-1923 1923-1950 1950-1980 Af80s
1 Arabic Arabic French English English

2 Persian Persian English French German
3 Turkish French German German French
4 English Arabic Arabic Arabic

5 German Persian Persian

As seen in Table 1, the need to learn a foreigguage in the Turkish
context is not new. The table above indicates dftat 1980s English has become
the most prioritized and studied foreign languagd urkey, which has fostered
integration of English language learning in Turkestfucation system and this in

turn has led to increase in use of English forrutttonal purposes and the



establishment of English-medium educational instihs over time in order to

enable students to have better command on Englisjubge. Demircan (1988)
reported some statistical figures for 1987-88 teplkdiy the increase in the
establishment of English medium educational instis, which showed that

there were 193 English medium (103 private, 90estained), 15 German-

medium (8 private, 7 state-owned), 11 French-med@mprivate, 2 state-owned),

and 2 private Italian-medium secondary schoolsurké&y then, which indicated

that English medium schools outnumbered other goréanguage schools as the
most popular medium of instruction since 1980s. Bsv, schools which used to
offer EMI at secondary level such as Anatolian H&thools and some private
schools were restructured in 2002 and coursesnhiithematics, chemistry and
physics began to be taught in Turkish. Nevertheldss number of universities

teaching through English has increased during aseoaf time.

The increase in the number of educational institutffering EMI and
whether education in English should be implementede received much
attention in the Turkish context. Nevertheless, tmok the opinions were
expressed by people from different parts of theetpdy means of mass media,
which has caused some controversy to start. Whagooents of EMI have
focused on some detrimental effects of EMI bothstudents and on Turkish
language, supporters of EMI have emphasized somsigyeosides of EMI such as
its efficiency as a way of teaching English anceinationalization of Turkish

education. Although politicians, educators and liettuals have addressed the



issue of EMI and its implementation in the Turkistiucational systems many
times, there is only a small number of researcherglucting studies on English
medium instruction in Turkey, which in turn has ledan inadequate number of
studies available (Sert, 2008; Somer, 2001; Tarbad3).

Even though foreign language-medium instructiosestondary schools in
Turkey has been discussed by some educators aedrechers (Tarhan, 2003;
Mirici, 2000; Erdem, 1990), there has been a vanjitéd amount of research
describing students’ perceptions toward Englishiomadinstruction at tertiary
education. Moreover, as has been stated, teaching foreign language has
mostly been debated in the national papers andigatibins (Hasol, 1999;
Goneng, 2003; Erman, 2008; Karabulut, 2009). Ndhése sufficient research to
provide an analysis of the relationship betweenpheeptions of the university
students and their English proficiency as well las itelationship between their
perceptions and academic success.

In fact, the present study is important as it aim@vestigate and reveal
students’ perceptions about EMI at tertiary leved aome underlying reasons for
their attitudes and the relationship between thm@rceptions and academic
success and their proficiency levels, which hasived little attention by Turkish
researchers. Thus, it can be claimed that the dtadysignificance in terms of
several domains. First, the study will functionaseference study and provide
information for researchers desiring to researchitudes towards EMI by

university level students in Turkey. Second, thelg will provide insights for



decision makers and administrators planning to bésta universities where
education will be in English. Third, this study Mgbntribute to the understanding
of whether and how language of education at tgrtlavel affects students’

academic achievement.

1.5 Definition of terms

There are various language educational programshadtttempt to teach
second language through content. Some of thosegmsgand their functions will
be described below.
Bilingual Education: Bilingual education refers to education in studemisther
tongue and the dominant language. Students’ néivguage is used in half or
more of the curriculum time. That is, a certainga@t of instruction takes place in
students’ mother tongue and the other percent stfuation takes place in the
dominant language. Thus, the development of stsdembther language is also
placed importance to enable students to phasesinugtion in the dominant
language and as argued by Garcia (2009) in bilingdacation, the second
language is used as a medium of instruction tchteabject matters, which is one
of distinctive features of the bilingual educatiofhere are different forms of
bilingual education such as immersion and dualdagg programs.
Immersion Programs: In immersion programs, all subject matters arereffen
students’ second language (L2) until a specificdgrat school. The second
language might differ according to countries’ ostitutions’ desire to make their

students become bilingual in two languages. At aciigc grade at school,



students begin to be introduced some subject rsatidheir first language (L1).
Thus, the aim of immersion programs is to creatdigent speakers both in their
second language and first language. Schools funet®institutions supporting
students’ first language while acquiring the sectamtjuage. One of the basic
features of language immersion education is to iaséructional immersion
language (students’ second language) at least %% B0 the preschool or
elementary school time so as to deliver contenat T$) as stated by Fortune and
Tedick (2008) curriculum in language immersion edion is ‘content-driven and
language attentive’ (p.10). Baker (2001) claimg ih@mersion programs fall in
the bilingual education. That is, immersion progsaane accepted as a different
form of bilingual education.

Dual Language Education:Dual language education programs aim to maintain
students’ native language while making studentsuiaega second language.
Etxeberria (1993, cited in Garcia & Baker 2006) dagzed that students are
exposed to two languages equally and students’ thatther tongue and second
language are used as the medium of instructionristor (1995) stated that the
unique feature of dual language programs was ttegroninority languages and
cultures while promoting their use among Englishayfing students. Thus, it can
be claimed that in dual language education integrabf two languages are
greater. Dual language education falls in the aategf bilingual education

(Leslow-Hurley, 2000).
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English-medium Instruction (EMI): It is another form of language educational
programs which is adopted by several countriehéwvtorld such as China, the
Czech Republic, Poland and Turkey. Universitiespidg total EMI in Turkey
teach all subject matters in English except forkialr and History of Turkish
Revolution while partial EMI universities offer semcourses in English.
However, educational institutions at secondary llevieich used to offer EMI
taught mathematics and science subject matterghrthe medium of English.
Perceptions: Perceptions and attitudes and viewpoints have based
interchangeably in the present study as they aguéntly used to refer to people’
opinions and beliefs. Perceptions are accepted todimension of attitudes and it
is not easy to distinguish between these two cdac€farhan, 2003). That is,
perceptions are considered together with attituadeb viewpoints as all of these
terms refer to beliefs and emotions.

Different scientists have defined attitudes in afiéint ways. However,
there is a consensus on the fact that attitudely ieyaluation (Pratkenis, Breckler
& Greenwald, 1989). For instance, Rosenberg andlafav (1960) defined
attitudes as predispositions which cannot be medsout inferred from the way a
person reacts to an issue or object and they arthsgdhere are three types of
response component of attitudes which are cognitafective and behavioral. It
was stated that while cognition included percepjaroncepts and beliefs, affect
was associated with feelings and emotions, andvi@hwas related with overt

actions. Similarly, Henerson et al. (1988) alsohhghted the fact that it is

11



difficult even impossible to measure attitudes cise hence, relying on inference
is inevitable.

Petty and Cacioppo (1981, cited in Pratkenis et18B9) associated
attitudes with negative or positive feelings absaie issues. In a similar vein,
Pratkenis et al. (1989) argued that attitudes @fpfeeconveyed their values on
different domains.

As regards attitude, Fishbein and Ajzen (1975, dcite Lisca, 1984)
classified attitudes under four different composeat attitudes namely affect,
cognition, conation and connation unlike three gatiees proposed by Rosenberg
and Hovland (1960). They argued that attitudesdacbel inferred better from four
different types of responses. Connation refersbigeoved overt acts. In his book
entitled “Attitudes, Personality and Behavior’ (B)0Ajzen stated:

An individual' favorable or unfavorable attitudeward an

object, institution or event can be inferred frorerbal or

nonverbal responses. These responses can be oftivwegn

nature, reflecting perceptions of the object, dielie concerning

its likely characteristics; they can be of an difer nature,

reflecting the person’s evaluations and feelingythan be of a

conative nature, indicating how a person does arldvact with

respect to the object (p.5).

As can be inferred from the paragraph above, d#gurepresent beliefs,
feelings and actions. Thus, in the present studyingl to explore perceptions,

attitudes will be used as an alternative term sitimse two terms are closely

interlinked as aforementioned different definitimfsattitude indicate.
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CHAPTER 2
REVIEW OF THE LITERATURE

This chapter presents relevant literatoréanguages policies of countries,
foreign language learning and EMI. It starts witlgeneral overview of global
status of English in the world. Then, the effecttioé rise and spread of the
English language on language policies of diffemmintries including Turkey is
focused on. The third part presents some studiedumbed in various countries
involving studies at Turkish context on studentsit@des towards English as a
foreign language. Finally, several studies oneddht programs in second

language learning and EMI are reviewed.

2.1 The global language

Some political and economic groupings ime tworld such as the
establishment of the United Nations in 1950 and ld/d@ank in 1945 have
fostered communication among countries and thislédsa need for a global
language in the world. English has become the laggwf the world since it has
made a progress as a medium of communication etiernally owing to
economic, technological, and cultural power of EBngl and the USA in the
world. Coulmas (1992, cited in Zughoul, 2003) més five privileges of English,
which is an indication for the prominent statuskwfglish language as a global
language in the world.

1. The most taught foreign language all over the wasldEnglish,
which is also the most preferred lingua franca mterinational
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circles. English has a connection with many langsag the world,
which is not achieved by any other languages imitid.
2. English which has a connection with many languagas many
pidgins, which results in a spread of the languaghe world.
3. Many languages borrow some words and structur@s English so
English is accepted as the most important loaranguage.
4. English has a crucial role on the communication sirience,
technology, finance and tourism in the world, whiokerests not
only Third World countries but also industrializeauntries.
5. Regarding linguistic change and transformation #&nguage
communities, English is accepted as a target. §).26
Those privileges of English language réwbat English language has a
global status in the world and it is claimed thatather language can compete
with the English language today Zughoul (2003).alrsimilar vein, Tsui and
Tollefson (2007: p.1l) assert “globalization is afté®l by two inseparable
mediation tools, technology and English; and tqoesl to the rapid changes
brought about by globalization, all countries h&een trying to ensure that they
are adequately equipped with these two skills”. sSTithe motive for keeping up
with developments in technology and economy as waelhaving an access to
information, English has spread all around the @varid become one of the most
valuable lingua franca. It can be claimed that #tatus of English as an

international language has fostered governmentschange or adapt their

education policies, which has led to further sprefithe language.

2.2 Language policies of other countries
There are various domains within a socwetych have been influenced by
globalization and the English language. That ispglization and the spread of

English within the globalization process have prtedosome fundamental
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changes to occur in relationships, institutions prattices. One of these practices
is concerned with education policies of countriegtdas known that schools are
the places where people are prepared for socisicipation and education is a
way of being able to engage with the wider intaoratl community. As stated by
Gopinathan (2007: p.56) ‘as global and nationaheoaes have changed and as
new types of workers are needed, educational referam imperative in the race
to stay economically competitive.’

Rizvi (2007) states that education is @alghenomenon although the local
education has inevitably to be connected to outgitteost every country today is
trying to find some strategies to implement in theducation systems so that
some contributions will be enhanced during the gliazation process. Social
skills of communication, empathy for others ancetahce of difference, being
able to utilize technology and having better higbeter thinking skills are some
of the key features in the new education policy easzed recently. It is worth
noting in the discussion of globalization and itgoact on education that English
as a dominant language in a globalizing world leken its place in education
systems in the world.

Today, people and countries know that Bhgis the language enabling
them to get in touch with more people than any okleguage. Thus, the spread
of English by means of globalization has requireduntries to adapt their

language policy concerning education.
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In Europe it is emphasized that Englisk hastatus of the first and main
foreign language in education systems of numerausitdes including Baltic
States and post-soviet countries (Graddol, 2006 &f the countries in Europe
where language policy has changed in accordande tvé rise of English is
Hungary. Petzold and Berns (2000) state that tieen@tts to modernize, catch up
with the economic development in the world and haweonnection to Western
civilization as well as the increase of importarmfeEnglish in the tourist and
entertainment industries and education have treghyehe need for learning
English mainly in Budapest as well as other citireslungary. In other words, so
as to realize some goals, it is argued that Engjleshstarted to play an important
role in Hungary as it is a language of wider comioation. It is highlighted that
today English is the most preferred foreign languegHungary and students are
provided with English instruction in every type educational institution with an
increasing range and quality in Hungary (Folde€418ited in Petzold & Berns,
2000). An increasing demand for English and growththe language in the
country are evident since the number of schoolsuainersities having English as
a medium of instruction is going up (Petzold & BgrA000). Some of the English
medium universities in Hungary are The Medical @mnsity, the Economics
University and the Technical University. Switzedahas also experienced some
changes in its language policy. Graddol (2006)estahat English will be
implemented instead of French at an earlier lefedoication in Switzerland. He

also notes that foreign language learning in Euregech is mainly in English
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recently, is aimed to ensure understanding betwatons and mobility of people
for working purposes.

Spain is another county where teaching=onglish has replaced French,
which is an indication of language policy changehi@ country during the course
of time. French, which used to be sought after dsading foreign language
before 1990s, now has been replaced by Englistciiekj 2006). Hence, English
began to be taught to learners from early ages Emglish instruction is
compulsory in Grade 1. Moreover, Reichert (200@)est that all students at
secondary level study English at school and stisdanhttertiary level perceive
English as an important subject matter in manyd§educh as computer, science,
history and engineering . The value of the Englisiguage in Spain is claimed to
increase with various reasons of Spanish soci&ty distablishing contact with
non-Spanish speakers, traveling and studying abroad

After the Czech Republic became a memlbeEuwwopean Community in
1991, some changes in education were made in thatrgp which required
particularly engineering courses to be delivere&English as it was considered
that this policy would foster economical and po#tichanges and improvements
in the country. For example, English began to s education language for
all engineering courses in the faculty of Electri€agineering in Czech Technical
University in Prague in 1994 (Hlavicka & PekareR9%).

Similarly, after 1994, some technical wmsities in Poland began to offer

foreign language education, one of which was Ehglte meet the European
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standards. Chojnacka and Macukow (1995) attribivié iB engineering faculties
in Poland to three different reasons. One of thessons is to internationalize
engineering education. Another reason is said tkemRolish universities
attractive for foreign students and the third reaisosaid to raise generations who
are competent in engineering knowledge and Enghdhof these reasons are
supposed to lead to the countries’ internalization.

Similar to the Czech Republic, Poland &pdin, some educational changes
have been made in Denmark since the participatidheocountry in EU. In order
to internationalize the education in the county amcrease opportunities for
exchange programs, some universities began to teachses in foreign
languages; however, English language is mainly ustedanish universities
(Jensen & Johannesson, 1995). Jensen and Johamng®®b) argue that
favorable outcome can be achieved with instructooshmitment at universities
teaching in a foreign language medium education.

Arab countries also exemplify the adaptafrianguage polices in various
countries with regard to the spread of English gdohal language in the world.
Zughoul (2003) states that many Arab countrieseleliin the importance of
English for students’ education; thus, the Arab Id/avffers English medium
instruction in the schools of science, engineeringgdicine and business. He also
claims that Arabic has a secondary status in sonad Aountries like Qatar and
Oman since those countries are reported to haes tstieps to teach in a complete

English medium instruction. Moreover, many Arab minies such as Tunisia,
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Algeria and Morocco, which used to give priority teach French as the first
foreign language, now prefer to teach English. 2ugh(2003) states some
changes in English language teaching in Arab Werfibldows:

English used to be taught as a school subject ginah

broadening the horizon of the student and famaiag him with

another culture. It also aimed at training his mim¢he learning

of another language. While these may still be vedi@sons for

teaching the language, they have been supersedetheby

overriding purpose of teaching the language forgmatic

reasons that can be directly linked to the leasn2t'st century

needs (p. 25).

Similarly, Asian countries also reviewedeit language policies in
accordance with the rise of English in the worldgish was made compulsory in
primary schools in China in 2001. It is claimedtt2® million new users of
English in China are produced every year due ta thew policy. It is widely
known that English medium education is quite commonevery level of
education in China. It is asserted that whethemé&ke English as a medium of
education is being discussed in the Philippinestddweer, a public survey (2006,
cited in Graddol, 2006) revealed that people inwBai want the government to
adopt English as a second official language. Whatse, the Prime Minister of
Mongolia in 2004 stated that the country ought é@dme bilingual in English
(Graddol, 2006). All of these changes in opinionsl éanguage policies of the
countries reveal that English is accepted as thst mauable lingua franca and
the English language, which is a component of begication in almost all Asian

countries, is given priority as knowledge of thasdguage is regarded as a way of

developing economically.
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This being the case, in the line with s@ueio-cultural aims and the status
of English as the world-wide lingua franca becanisglobalization have fostered
the demand for English language education in thedwavhich has forced some

countries to review their language policies anchpiag.

2.2.1 Language policy in Turkey

It is extensively agreed that as in many countnethe world globalization
and the dominance of English as a global language hlso affected a range of
issues in human life and language policies andtipesc of Turkey. D@ancay-
Aktuna (1998) provides some historical explanati@garding the early spread of
English and its integration into education systemthe following words:

As a result of sociopolitical and economvents, English began

to spread in the non-colonized areas of the wofter &Vorld

War |l via careful language planning. It gradualgplaced

French as the language of international diplomadystcome the

lingua franca for trade, banking, tourism, poputedia, science

and technology. In order to gain access to thef@nmation

networks, English was integrated into the educasigstems of

many countries, even in officially monolingual asea.g. in the

Middle East, Far East, and many European natio@%)p

In the Turkish context, English has a prant role in education system as
it is the compulsory subject at all levels of edima That is why Turkey has
experienced some changes in its language policyparthing since English has
been adopted as the most preferred foreign langaage country.

Some language policy acts have taken pladeirkey during the course of

time so as to adapt English language teaching tetabidards. One of those acts
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occurred in the academic year of 1983/1984 inclydimo major language policy
acts. While the first language policy act in thesipd, entitled Foreign Language
Education and Teaching Act (1983), is relatedbteifyn language teaching at the
level of primary and secondary school educatiors, gbcond language policy is
the 1984 Higher Education Act, which concerns threifjn language teaching at
tertiary level. The second period covering the V87 and onward is concerned
with the ELT curriculum reform which indicates thadjustments and
standardization of the ELT in line with the nornfskuropean Union (Kirkgoz,
2008).

With the introduction of Foreign Languageaching and Learning Act in
1983, foreign language teaching was integratedsobmol curriculum at primary
and secondary level. However, it does not meantézething a foreign language
was not in the language curriculum at schools @rot983. After the regulation
Unity of Education (Tevhid-i Tedrisat Kanunu) passe 1924 which aimed to
unite all education system within the body of MEBiristry of Education),
teaching a European foreign language (English, @eynirrench, Italian and
Latin) became compulsory in schools (Demircan, J98Be introduction and rise
of English in the Turkish context, however, begwth the establishment of four
schools- Maarif Colleges-in 1955 in six differeities in Turkey,istanbul izmir,
Eskisehir, Diyarbakir, Konya and Samsun (Cet®enc, 2001). Subsequently,
in 1955 English was integrated in the secondarpaichurriculum as the chief

foreign language (Kirkgtz, 2008). The Turkish Minysof National Education
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announced the justification of including English time school curriculum as
follows:

Due to increase in cultural and economic interiefest with

countries in the world, Turkey urgently needs yoyrepple

knowing English quite well so as to meet the nemdpkople to

cope with economic and technical work and utilingestific

actions T.B.M.M Tutanak Dergisi, 1955 cited in

Cetintg&Geng, 2001, p.51).

Thus, it can be inferred that studentsthe new education system are
supposed to express themselves in English andrbpetent in the language so as
to understand issues concerning them. In the fatigwears of the act issued in
1955, some education institutions offering Enghsédium instruction were
established both in the primary and secondary leVéle first educational
institution to offer English-medium Education, irurkey, wasTED (Turkish
Educational Association) Yenisehir high school. This was followed by the
Middle East Technical University, established agaglish-medium university in
1956 in Ankara.

As stated by Baldauf and Jernudd (1983yelsas Hutchinson and Waters,
(1987), the fact that English is widely used aslémguage of science, technology
and international research and publications forousr disciplines is unanimous.
Hence, countries gave importance to teaching aadileg English in order to
become competent in scientific and technologicalles. As a consequence, the
second act in 1984 titled as The Higher Educatich d®ncerning the university

level was issued by the government in Turkey. Fahg this act, as mentioned

before, English language education was integrate@ @ompulsory subject in
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universities where the medium of instruction wagkigh. Nevertheless, there
were also some universities offering English mediaducation prior to the
Higher Education Act in 1984 like Middle East Tewah University, Bosporus
and Bilkent University. Subsequently, owing to ghogv demand for foreign
language medium in higher education in Turkey, ss\ather universities all over
Turkey started to provide academic content entirel\english. In addition to
some state universities, due to demand for hawiligagion at an English medium
university, private universities were also allowéd offer English-medium
instruction by means of the Higher Education Lawirkg6z, 2008). As a
consequence of this law some private universitigshsas Bilkent, Ko¢ and
Sabanci Universities also offer English-medium ringion in Turkey. YOK
(2006) reports that the students attending privetigersities delivering English
medium instruction increased by 27%. Demircan ()988&fines the purpose
underlying the establishment of English medium arsities as equipping
students with sufficient level of proficiency in @rsh to follow the advances in
science and technology and comprehend publicatiorikese fields along with
participating in international meetings and sensnar

While some criteria exist for English madi universities such as having
enough subject instructors and having adequate eurob resources in the
language such as textbooks, publications and writbaterials, there are also
some principles regarding foreign language teachatg Turkish medium

universities. Hence, in order to enable studentsumaerstand and follow
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publications in their disciplines, YOK recommendswversities offering Turkish
medium education to deliver minimum 60 hours of lishglanguage teaching in
one term.

By the second act issued in 1997, thetauraf compulsory education was
increased to 8 years, which has caused some chanfpesign language teaching
in school curriculum. One of the basic changes faraign language teaching is
concerned with integrating English into school mwium during Grade 4.
However, English used to be a regular subject atlekiel of primary school in
some private schools even before this educati@iatm. Thus, it can be claimed
that longer exposure to English by young learnened to reach a certain level of
proficiency, which does not seem to have been aeliat all by prior language
policy and planning. Following the 1997 curriculueform, the students at Grade
4 and 5 started to be taught a foreign languagehiours a week while a foreign
language courses started to be delivered at sigtrenth and eighth grade for four
hours per week. Geng¢ (1999) highlights that 99%hef students at the level of
primary education are taught English as the fostifjn language.

Some of the objectives of the English sesrat Grade 4 and 5 are stated as
to promote a positive attitude towards the learrohgnglish language, increase
students’ interest and motivation towards Englistd grovide students with
meaningful learning classroom activities (Kocaoluk&caoluk, 2001, cited in

Kirkgdz, 2007). The objectives of the English laage courses concentrate on
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increasing students’ communicative skills by prawydstudents with activities
ensuring to activate the four language skills.

The problems with the new language poiicyrurkey are discussed in an
article by Kirkgdz (2007). She carried out a surwéth 50 teachers of English in
primary schools to investigate the impact of Englianguage teaching in the
curriculum of a Turkish primary school. In her el she reports that teaching
English to young learners at the level of primadty@tion has a positive effect on
children with respect to acquiring English. Howeube participants in the survey
emphasized some problems with the new languagecypa@oncerning time
allocated for each grade and creating the proposeumunicative environment in
classrooms and the mismatch between the propostdotogy and textbooks.
She highlights the need for studies on issuesaeat teaching English to Turkish
learners at all levels at macro and micro level.

The impact of 1997 educational reform omatlian and private schools,
which used to be English-medium schools and giveatibn in a 7 year period
including a preparatory class, is quite fundamertahtolian and some secondary
schools offering one year preparatory English mogmwere reorganized as 4
years institutions which also continued to offerimhaEnglish education in the
first year until 2005. Moreover, as it was the chséore the 1997 educational
reform, these institutions went on teaching subjeuttters like mathematics,
chemistry and physics through English medium irc$tom until 2002 (Kirkg6z,

2008). However, in 2002, it was decided that tHgestis which used to be taught
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in English would be taught in Turkish as it is ol@d that there were some
drawbacks of being students at these types of &lagahe centralized university
examinations are administered in Turkish gBiecay-Aktuna & Kiziltepe, 2005).

The new policy in higher education implertesl in 2001-2002 academic
year which is an extension of 1997 reform indicatieast one year English
preparatory class was to be integrated into alikiSb-medium university
programs and students in a four-year degree progtatinese universities are to
take English courses called reading and speakiag@neign language in the third
semester, Foreign language for specific purposekerfourth and fifth semester
and Foreign language for business in the sixth swne(Kirkgéz, 2008).
Moreover, with the recent new regulation in higbducation students who have
been accepted to departments in which English-mediaurses make up less
than 30% of the attended program have been givenght to choose whether or
not to attend prep-schools.

All the reviews in English language poliagd planning in Turkey can be
argued to be implemented to achieve political ancioeconomic goals in the
globalization process. Moreover, these changesiguhie course of time reflect

the growth and increasing need for English languaglee Turkish context.

2.3 Research on attitudes towards English as a faogm language in other
contexts
Studying a second language and the vdlfer@gn language learning (FL)

have always been an interest for researchers. Vgbilee researchers advocate
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foreign language learning, some others express tlmibts about the value of
foreign language learning. Research on this issag mviewed by Lantolf and
Sunderman (2001), which indicated that it dateskbtc the beginning of
twentieth century. Shelton (1923, cited in Lant&IlSunderman 2001) was one of
those advocators of foreign language study andligigled FL study entailed
better reasoning ability. Some other researchdimfed the foot steps of Shelton
by putting forward the importance of FL study. Bneh(1952, cited in Lantolf &
Sunderman 2001) also argued that language counseéed people to empathize
with nations and cultures, which might play a calicole to prevent wars in the
world. Peyre (1956, cited in Lantolf & Sundermar®2passerted a country could
make more use of a person knowing a foreign laggushan a physicist who
might cause a war to break out as having the kedgd of a foreign language
leads to intelligent interpretation ability. Howeyenost of the defenders of FL
study concentrated on the utilitarian part of Fd &arning which emphasizes the
practical needs of individuals and society. Thatvig/ education systems which
aim to serve this goal have been supported. Largod Sunderman (2001)
proposed that FL study was considered to contribatadividuals not only to
understand themselves better but also apprecifferedit nations and cultures.
Furthermore, Kenyon et al (2000) believe that ‘Rudy enables people to
‘participate more fully in the global community andhrket place.’ (p.5)

However, some researchers question theevaf FL study. Feise (1930,

cited in Lantolf & Sunderman 2001) opposed the psapthat FL study improves
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to think quickly and he stated that as a mattethef fact FL learning may not
boost individuals’ memory and mental acuity. Boy#955, cited in Lantolf &
Sunderman 2001), on the other hand, had an ohjetdidhe fact that FL study
fosters the ability to understand other cultureiselbeHe argues that one might be
multilingual; however, it cannot ensure his/her pmindedness or rich
humanistic values. Brewer (1983, cited in LantolfS&inderman 2001) makes a
similar suggestion and claims that being introdutedifferent cultures through
language study is not necessarily a guaranteen®s droad-mindedness.

The debates focusing on foreign languag@ning also entails people’s
attitudes towards learning a foreign language. $hahy research surrounding
students’ attitudes who are directly involved ire tlearning process has been
underway for many times by various researchers.oAsiclerable number of
researchers emphasize that developing positive@dts and good skills as well as
a sense of identity promotes better performancemastering a second language
(e.g. Cummins, 1979, 1986, 1996; Hakuta& McLaughlif96; Lamber, 1992;
Thomas& Collier, 1997).

In a study with forty-two freshmen at ook the universities in China,
student attitudes to the learning of English befamd after their tertiary studies
were explored (Yang & Lau, 2002). Participants wienelved in the study for
three years. In fact, the study attempts to ansieequestions if English courses
offered at university improve students’ interest goroficiency in the language

and whether their opinions and attitudes of Englishguage learning have
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changed as they obtain a higher qualification. fiindings reveal that students at
tertiary level tend to have positive attitudes todgalearning English as they
believe mastery in English will help them in thiiture careers; in other words,
participants are aware of the fact that having sitpe attitude towards English is

influential in the sense of learning it. Howevetydent attitudes to English are
reported to have changed as they become more iprdfio English even though

being proficient in English is still accepted to drecial. The researcher attributes
this result to the fact that students at that lewelsider knowledge of English is
not enough to become successful in society. Althotigg study is valuable in

terms of in-depth analysis of students’ attitudésgre could have been more
informants in the study to be able to generalizerésults.

Another study in similar nature was carriedt by another Chinese
researcher at tertiary level (Wang, 2005). Theigpgnts in the study consisted
of 175 first and second year students and threestgb questionnaires including
Beliefs about Language Learning Inventory (Honvit887), Foreign Language
Classroom Anxiety Scale (Honvitz, 1983) and a bemligd questionnaire were
administered to participants. The results reveat skudents at university in China
hold positive attitudes towards English and Englisifture and they value the
importance of English as a foreign language althaihgy experience high level
of foreign language anxiety. What's more, Chinetsglents at tertiary level are
both instrumentally and integratively motivated eTdtudy is valuable in the sense

that various questionnaires were used to investigatdents’ beliefs and attitudes
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towards language learning. Thus, it provides intdepderstanding of Chinese
students’ beliefs in English language learning.

In order to investigate first year uniursstudents’ beliefs of English
language learning in Japan and whether there iguiage in their attitudes towards
English language learning , research by Riley (200&s carried out with 661
first year students at a private university in Jafgaata were collected by means
of a questionnaire and discussion groups. The rigglishow that students have
different beliefs in the learning of English, whighaffected by various factors.
One of the major factors influencing English langgiéearning in Japan was to be
reported the level of proficiency of students; tl&t the more proficient the
students, the more positive attitudes they holdrddeer, during a course of the
study some positive as well as negative changésein beliefs were stated to be
observed. While some students mentioned a lossrdidence in improving their
level of English, which affected their beliefs tawa the learning of English
negatively, some others stated experience in Entdisguage learning influenced
their attitudes positively during discussion groupdthough the questionnaire
was administered to a large group of participahts humber of the participants in
discussion groups was a bit limited, which was regabto be eight as it is well
known that more participants in discussion groupsvide deeper insight into
students’ beliefs in English language learning.

Similarly, in a study with over 300 fresemin a Japanese university,

students’ attitudes towards English and the eftdctength of exposure to the

30



language on their attitudes were investigated hysBe (1991). The results show
that students having had little exposure to Enghiakie slightly more negative
attitudes towards English compared to the ones kv had more exposure to
the language. The results seem to be consistentthetfindings of Riley’s study

(2006).

Another study that has implications fotitatles towards English was
conducted Buschenhofen (1998) in Papua New GuinBae study intends to
analyze students’ attitudes towards English, wisd@dm official language in Papua
New Guinea, and it also aims to investigate whesitedents’ attitudes towards
English develop or change over time. The informamtbe study consisted of 537
final year students at secondary level and 734year students at tertiary level.
One of the findings of the study indicates thahhsghool and university students
have positive attitudes towards English. The staldp reveals that students do
not associate English language and its learnindp &itthreat to their cultural
identity; moreover, the respondents stated thaliinghould not be abandoned
as a medium of instruction. In terms of changestiitudes towards English
language, due to the changing social, educational lnguistic conditions
students’ attitudes are reported to change in these of time. Although the
researcher conducted an extensive survey with ge laample, the researcher
intended to examine whether any developments itu@ddts of learners take place
over time; however, final-year high school andtfiggear university students were

included in the study. That is, changes in attitudeer a year were examined in
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the study but changes in attitudes towards Enghsthe long term might be

different.

2.3 Some studies on attitudes towards learning Engh in Turkey

As it is the case in some countries, gttgleattitudes towards learning
English as a school subject have also been reszhiohthe Turkish context as
these researchers are aware of the fact that studehieve learning a foreign
language better and more efficiently when they hpesitive attitudes and
motivation while negative attitudes towards a laaggp! and learning it affect
learning that language successfully in a negatiey.wOne of the important
studies on the attitudes and motivation of Turkesdrners towards English was
carried out by Kiziltepe (2000). This empirical dtuincluded 308 male and
female high school students at four different typéschools in Turkey. Within
those four different kinds of schools there were tprivate schools run by
Americans and Turks, one state and one privateulgey school. The research
aimed to investigate some factors in language ie@such as students’ interest in
foreign language learning, their attitudes towalesning English as well as
British and Americans. The findings of the studypwhthat Turkish students at
those four different kinds of schools have positatéitudes towards learning
English and British and American people. Moreovee results indicate that
students think in order to get a good job and becam educated person, one
needs to have the knowledge of English in the dinbg world. Although the

study and the informants in the research are cdmepseve in nature, the study is
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restricted to a particular geographical area inké&yy therefore, different groups
of learners with different backgrounds and in dif& areas in the country might
produce different results.

Ba&ceci (2004) found similar results with regard te ttudents’ attitudes
towards English. In her extensive survey with 4fidents in Gaziantep about
secondary students’ attitudes towards learningisimgBaceci (2004) found that
students at Anatolian, Super High School and peisthools tend to have more
positive attitudes than the students at other sel®ols. Moreover, she reports
that there is a gender difference regarding stu@ddtitiuides towards learning
English. Attitudes of female students towards Estglwvere found to be more
positive. However, educational levels of studergatrents and their financial
status were reported not to affect students’ altisutowards learning English. The
study is limited to secondary students in a padicweity in Turkey so
representativeness of students from other citigbencountry and their attitudes
towards English have to be surveyed as well in rotdemake generalizations
about attitudes of Turkish students at secondasl.le

The results of a study at the preparatmiyool in a state university in
Turkey with 95 students indicate that studentsnatersity have positive attitudes
towards English and learning it and students hawéh kinstrumental and
integrative motivation (Elyilldirnm & Aston, 2006urhermore, the researchers

report that content-based literacy instruction Wwhiprovides students with
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interesting and dramatic content of literature make and activities influences
students’ attitudes in a more positive way.

The study conducted by Ceki¢c (1992) ainaddetermining Turkish
students’ attitudes to English language. Whethedesits who are interested in
learning English have positive attitudes was anotbeus of the study. Thus,
among 42 informants, there were 24 final year usite students of ELT
department. The rest of the participants were thdents at preparatory class at
an English medium private secondary school. Theirigs of the study revealed
that both student groups had positive attitudesatds/ English. One of the
interesting results was that students at prep-dassned to hold more positive
attitudes to English than university students oflfEdepartments. Nevertheless,
the reason why it might have been the case wasxmtdined in the article.

Akalin and Zengin (2007) explored thetattes of Turkish people towards
foreign language learning and 711 people from warigegions in Turkey
participated in the survey. The informants rangeterms of age and educational
level. Moreover, the number of female and maleigpents was reported to be
almost equal. The findings reveal that people imk&y tend to have positive
attitudes towards learning a foreign language dredimformants prefer mostly
learning English as a foreign language. As the atilogal level of respondents
increased, attitudes were reported to be more ipesiNevertheless, teaching
through a foreign language is regarded as a tiwethie independence of Turkey.

The study is valuable in the sense that it wasiezhrout with people from
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different walks of life and regions in Turkey; tbéosre, the results can be
generalized.

As can be inferred from several studiesatitudes to learning English in
Turkey as well as in some other countries, peopltiqularly students tend to
hold positive attitudes towards learning Englisthickh can be attributed to the
fact that being competent in English language asigiint to give individuals some
privileges. That is, people in the Turkish contentl other settings might consider
that if one is able use the language, he/she is rikely to approach better
professions or top positions in their careers.

Studies on attitudes towards English migkt of importance regarding
perceptions towards EMI as these attitudes may foma of the underlying
reasons behind attitudes towards EMI. That iss itikely that students having
more positive perceptions towards English and legrthis language hold more
positive attitudes towards EMI, however, studentsowhold more negative
attitudes towards English language learning mightehmore negative attitudes
towards EMI.

Whether positive viewpoints towards Englianguage and learning it is in
the same line with attitudes towards English medinstruction as well as some
forms of second language instruction will be foclsm in the following two

sections.
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2.4 Bilingual education and immersion programs

As it is known there are various forms ofingual and second language
instruction. Immersion instruction is one form thiese instructions in which
students are offered education completely in arsgttanguage although students
have little or no background in that language (Larib1992). Lambert (1992)
claims that a high level of proficiency both in tm@ther tongue and in the second
language is achieved by means of early immersiogrpms. That is, he argues
that the earlier one begins to be taught exclugiveld second language, the better
results occur regarding a high level of functiomé@ingualism. Thomas and
Collier (1997) also emphasize the efficacy of eantynersion programs. Their
study with 42.000 language minority students in theted States shows that if
students have at least 2 years of schooling befb@gnning the immersion
programs in the States, they seem to develop |l@@gskills earlier than those
who begin schools giving instruction exclusively English without prior

experience in the second language.

2.4.1 Research on the effectiveness of bilingualéimmersion programs
Reviewing some studies on bilingual education Cagar{1991, cited in Tarhan,
2003) proposed that bilingual children had betterfggmance with respect to
several domains such as conceptual developmenativitg, meta-linguistic

awareness and analytical skills.
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In a study on whether and how studentsvadanguage should be utilized
in education, Lucas and Katz (1994) concluded tilshg native languages of
students might produce beneficial educational outs This study was
conducted in the six states in the U.S to deterranghat extent native languages
of students were used in schools offering a fordagrguage instruction. The
results revealed that the content knowledge in ema#tics, social sciences and
some other fields were mostly taught in studerasivie languages.

In a study on dual language education irgiNia, it was found that both
native Spanish and native English speaking childnale a good progress and
their progress was reported to be comparable tosthdents in monolingual

English classrooms (Howard & Christian, 1997 cite@arcia & Baker, 2006)

2.4.2 Research on the effects of bilingual and immson programs on
academic success

A number of studies on immersion programase revealed that having
education through a second language medium ingirud¢tave some negative
effects on students’ academic success. Willig (1@8§ues that students who are
not the native speakers of English learn more iefiity in their mother tongue.
He also claims that being taught in a second laggleads to some drawbacks on
the part of the students while learning social mmesubjects as these subject
areas are closely linked with language comprehansiarthermore, Marsh et al
(2000) argue that high school students especialiyé first three years in a late

immersion program in Hong Kong are affected negyivy late immersion in
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instruction in English concerning learning the nanguage subject matters. They
also report that these negative effects on studpatormance in other subjects
are somewhat smaller for students who have had goesxisting proficiency in
English. Moreover, they argue that the negativea$f of instruction in English
decline over time to some extent. One of the isterg findings of this study is
that when the use of English in schools where thenersion program is
administered is increased, it seems to affect mogtlage school subjects
positively. This extensive use of English in imniensprograms was reported to
lead to some positive effects on acquiring Englisha second language and
achievement of Chinese as a first language. Howekiey emphasize that the
negative effects of late immersion programs in hggools in Hong Kong
outweigh the positive effects. That is, in theitice Marsh et al report that
students with limited proficiency in late immersigmograms do worse while
mastering the non-language subjects compared derstsi who are taught in their
first language. Despite some major negative effeftBnmersion programs on
students’ performance and achievement in some gbateas other than English,
the results of a survey conducted by the Hong Kedgcation Commision (1990,
cited in Marsh et al, 2002) reveal that student$ parents in Hong Kong value
English immersion programs at schools in Chinahay believe learning English
will offer better chances for their future.

Bilingual education is another form of gamage instruction, which involves

using the child’s language in addition to English a language of instruction
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(Cummins, 1992). In order to answer the questioatwypes education programs
work best in helping Latino students succeed irostRamirez et al (1991, cited
in Cummins, 1992) carried out a longitudinal studith Latino students in
bilingual education programs. Their findings indexh that Latino students
receiving most or all of their instruction througmnglish had worse academic
success than the ones who received L1 instruchiomughout elementary level.
However, the study concluded that bilinguals penfed better compared to
monolinguals regarding general reasoning and vexbiéities. Although the study
is valuable in researching the effectiveness afdpilal education in the long run,
the findings seem to be a bit contradictory, atedtabove it was reported in the
study that bilingual education had negative effeots students’ academic
achievements, nevertheless, it was also notedgiratral reasoning and verbal
abilities of students were affected positively biingual education programs.
However, one can conclude that general reasonidgvarbal abilities which are
influenced in a positive way by bilingual educatmograms should lead to better
academic achievement.

Porter (1990) asserts that “My personapegience and professional
investigations together impel me to conclude that tivo overriding conditions
that promote the best learning of a second langaeg€l) starting at an early age,
say at five, and (2) having as much exposure arefudly planned instruction in
the language as possible.” (pp. 63-64). Such a weweased programs offering

EMI in some countries, which is another form of @&t language instruction.
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The following section will present several stud@s attitudes towards EMI in

various countries in the world including Turkey.

2.5 EMI in other contexts

The growing importance of globalization and a wislcommunicate easily
with anyone and anywhere have probably led to arease in English-medium
programs in several countries in the world. Althousfudying and learning
English are accepted as playing an important molstudents’ future careers and
getting ahead in one’s occupation as well as legrmmore about other cultural
communities, there have been some signs of disctnémt in many societies
regarding foreign language-medium instruction. heit book Wilkinson and
Zeger (2008) argue that teaching a foreign langubgeugh teaching of other
subjects challenges students since they have te with both the content to be

learned which is unfamiliar to them and with newgaage exponents.

2.5.1 Perceptions towards EMI in other contexts

China is one of the countries where numerstudies on attitudes towards
EMI were conducted. In 1973, Cheng et al carriedaostudy on the attitudes of
students towards the use of English as a mediumstfuction in Hong Kong
secondary schools. The findings suggested that @4fite students thought that
English was not a suitable medium of instruction a3% thought that using
English as a medium of instruction increased theklsad they had to cope with.

In a survey of 2,500 secondary students from Ehnghigedium schools in Hong

40



Kong, Tam (1980) reported that students wantedr ttesichers to use more
Chinese in their teaching; however, they did nebfaChinese-only instruction.
The experimental research findings of Johnson €titd in Pennington, Yue,
1994) indicate that less than 3% of the studentBinvihe participants preferred
an all-English medium of instruction. The resulfsao survey carried out by
Pennington and Yue (1994) seems to be inconsigtiémthe findings of Cheng et
al (1973), Tam (1980) and Johnson et al (citedPennington and Yue, 1994) as
Pennington and Yue (1994) found that EMI was preféto be the instructional
language in Hong Kong by most of the students. Hewnewvhat was common in
studies conducted by Cheng et al (1973) and Ta®0)18nd Pennington and Yue
(1994) was the use of questionnaires for colledtiaig; thus, those studies can be
argued to be limited regarding gathering valid aeliable data as it has been
mentioned before utilizing alternative data coll@et method increases the
validity and reliability of the results in a study.

Balla and Pennington (1996) carried owgeaech on the perceptions of
university students towards EMI and found that etid are supportive of dual
medium instruction rather than English as a soldiume instruction. Similar to
aforementioned studies carried out in China, aesuguestionnaire was the single
data collection method used in this study.

Research of a similar nature has beenecaout in different parts of the
world as well as in China. One of these studies eeaged out by Vicenti (2005)

who examined the attitudes of ninth graders inralrmiddle school in Yauco,
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Puerto Rico toward the English language and towaedEnglish class. The results
show that the students have negative attitudesrtb®aglish as a medium of
instruction and as a subject of study; however sthdents were reported to have
positive attitudes toward English. The study isuable in the sense that four
different data collection procedures- ethnograplparticipant-observation,
questionnaires, tape-recorded oral interviews, raatthed guise tests- were used
and it can be claimed that these various data gathmethods made the findings
in the study more valid and reliable.

Wu (2006) conducted a study on studeritgudes towards EMI at one of
the universities teaching through English in Taiwa@he results suggested all the
subjects agreed on the importance of EMI policthe country as they associated
the knowledge of English with having the globalwiand international culture.
Moreover, they considered that EMI was advantagémuthem in many different
ways since they argued EMI promoted better commarttle language (86% of
the participants) and understanding reference mdein English (93% of the
informants). Nevertheless, they also noted somaddentages of being a student
at an English medium university. One of the maiobpems related to EMI was
uttered by 82% of the participants who highlightedt EMI made it difficult to
comprehend the course content. 86% of the inforsnstatted they had difficulty
in expressing themselves in English during lesséasthermore, some students
mentioned the adverse effect of EMI on discussiod mteraction within the

class. Thus, the study gives some valuable infaomatot only about university
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students’ attitudes towards EMI but also about sdiffieulties they encounter as
being the students at this type of university. Htedy was restricted to 28
university students and one type of data collecti@ihod; however, it is widely
acknowledged that increased sample size and ditegndata collection method
will reflect students’ attitudes towards EMI morathfully.

In an article entitled Questions for debat English medium lecturing in
Spain, Fortanet (2008) presented the results oingeg with a group of students
on effectiveness of EMI in Spanish universities atudents’ attitudes towards
EMI at tertiary level. In the article, it was repsut that all the objectives of the
program were reached by the students and studadtpdsitive attitudes towards
EMI. It was also asserted that students were satidfy being a student at a
university where courses are taught through Enghreover, the author of the
article noted that European higher education cdagdnternationalized through
education offered in English, which is an indicatmf support for EMI at tertiary
level in Spain. In a similar vein, Wilkins and Ze@2008) state that teaching in a
foreign language ought to be developed and encedraghigher education as the
integration of content and foreign language teagleinhances students’ academic
and language attainments.

In order to investigate how instructorsEwiglish-medium courses at one of
the universities in Netherlands would feel to beainlass where the language of
instruction is not in their mother tongue, a survegs carried out by Klaassen

(2008). Participant teachers joined some workshapere the language of
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instruction was not their native language so anae them experience feeling of
learning content in another language, which is ggpeed by the Dutch students
at English-medium programs at tertiary level. Tagults were appealing as they
showed that most of the teachers stated they remyrstudent difficulties in
EMI. Thus, the researcher concluded that teachansireness of difficulties
encountered by students was crucial as it wouldefosmprovement of
instructors’ pedagogical and language skills. Altfjo the study is not directly
related to attitudes towards EMI, it can be infdri®m the article that students in
Netherlands seem to have some difficulties in EBhgihedium courses, which
might affect their attitudes negatively.

There are also a few studies of teachetg@udes towards the medium of
instruction in schools carried out in China. Tuf§90) conducted research on the
teachers’ views on teaching through the medium mgliEh and Chinese. The
results of his study displayed that carrying outiotss teaching tasks involving
reading and writing is easier in English than Ch@antor the teachers participating
in the study. Nevertheless, the same teacherscgre¢he use of more Chinese
with students at lower levels.

In a similar vein, Flowerdew et al (199&rried out a study with 20
lecturers at one of the universities in Hong Komgrstructors’ attitudes towards
EMI. It was found that lecturers preferred educatimth in Cantonese, the most
common spoken language in China, and in Englisidaing their teaching

experience at a university offering EMI they observthat students’ level of
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proficiency to be taught through English is noffisignt and the lecturers argued
this low level of proficiency in English creatednse problems in the application
of English language as a medium of instruction mn€se universities. Some of
the problems in applying education in English naméd by the participants were
students’ unwillingness to take part in discussionade in English, their

incapability to ask questions in English and themdencies to force lecturers to
explain the content in Cantonese. Thus, some solitwere offered by the

informants in the study. One of the solutions namd by the instructors was the
necessity of providing students with intensive Estglcourses, which they

considered would help them in the studies at thepartments giving education in
English.

The findings of the research on the pdroemf students, teachers and
parents towards the use of English as a mediumstduiction conducted by Tung
et al. (1997) indicated that students and theiemiaropted for English medium
instruction rather than Chinese since Englishésléimguage of business and
technology; however, they had similar opinions witl teachers concerning the

effectiveness of Chinese as a medium of instruéhcducation.

2.6 EMI in Turkish context

Language policies have been subjectedrteesthanges in Turkey during the
course of time as it is widely acknowledged thatwiedge of a foreign language,
especially English, is crucial and requisite tod&lyus, various ways have been

searched to enhance the level of language attainofestudents, which has
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fostered the establishment of foreign language umednstruction at educational
institutions as it is regarded that students agdhszhools are able to reach a high
level of proficiency in that foreign language. Mover, previous language
policies to teach English seem to have failed tetntiee end and this has led to
some discussions like whether teaching through i&imgiould produce better
results with regard to learning the language effidy. However, to date, increase
in English-medium programs and whether teachirigriglish ought to be adopted
have been open to debate among Turkish researgrefessionals, politicians
and intellectuals since people from different paiftshe society have been aware

of the potential effects of foreign language ediecabn students.

2.6.1 Opinions towards EMI expressed through mass edia
Most of the educators, professionals aalitigians have expressed their

opinions about foreign language learning and educan a foreign language by
means of television, magazines and newspapershvgmparked off controversy.
In the following paragraph Tarhan (2003) describdsat one of the Turkish
politicians thinks about the foreign language-madiastruction:

The big controversy over foreigndaage medium-instruction

flared up in

January 2001, when a parliament negnjiroposed drastic

modification in "Foreign Language Education andtringion

Act", which will ban foreign language medium ingttion in

Turkey, arguing that this practice is a threat &ional identity
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as it jeopardizes the linguistic integrity of tharKish language.

It was also argued the education should be in tbien tongue

and subject matter is best learned in one’s néivguage (p.7).

Furthermore, at the conference titled ‘AB Butinleme Balaminda

Turkiye'de Yabanci Dil @retimi’ (Foreign Language Learning in Turkey with
regard to Integration with EU) the Minister of Edtion Celik (2006) asserted
that knowledge of a foreign language would helppbedo understand the world
and it would be beneficial for the country’s reteus with other countries in the
world. However, he spoke out against educationfor@ign language as he thinks
foreign language instruction is not a realisticgarto learn the language
efficiently. In a similar vein, at the same coeiece the rector of TOBB
University of Economics and Technology, Kesici (@D@tated offering foreign
language instruction is not a must to teach a goréanguage effectively (cited in
Akalin& Zengin, 2007). Sinargu (2003) states not only does the native language
suffer considerably from education in a foreignglaage but also this issue causes
students’ brains to be under imperial control. Hs® alaims that teaching tasks
carried out in Turkish will enable students to thiand question, which will
ensure learning rather than memorizing. Teachimgestimatters through English
destroys the education system since it decreaséergs’ understanding of the
essential points of the subject matter as wellhas tcreativity (Erman, 2008).
Bartu (2003) has a similar argument and arguesitiy@ementing education in a

foreign language prevents Turkish language fromelbging since the use of
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Turkish is restricted to some extent. In a newspayerview, Tagangzlu (1999)
stresses EMI or education in any foreign languagesot be an efficient way of
teaching English. He put forward that if it was ttase, many developed countries
would adopt this system as a way of teaching EnglisCelebi (2006) also
criticizes people who are in favor of EMI and whansider EMI is effective to
teach English. According to him, enhanced proficiem the language at EMI
schools could stem from some factors such as goalityjin education and social
services. Hasol (1999) is another researcher disgjmyy EMI as he considers
learning a subject matter through English slows mdiae learning process; in
other words, according to him, EMI makes teachimg) l@arning process difficult.
He goes so far by putting forward that offering EMIeducational institutions is
funny and a torture for students at these typescbbols. He also considers EMI
impedes improvement of Turkish as a language. Qribeocriticisms to EMI at
university level has been uttered by Koksoy (200069 believe that offering EMI
is an indication of low quality in education.

As regards English-medium instruction, thead of the association of
educators in Turkey @timciler Derneggi) and a columnist at the newspaper titled
Cumhuriyet Karabulut, states that education was implemenitedh foreign
language in Military High Schools in Turkey from7®to1990; however, Turkish
was preferred as a medium of instruction later §ropcause the implementation
was unsuccessful. He also reports the results aftudy on the evaluation of

English-medium instruction at Anatolian High Sclwahd states 81.91% of the
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students at Anatolian High Schools which used ferdbtal EMI think that EMI
leads to memorization so they believe subject msateught through English are
not acquired properly by the students at thesestgbechools. In addition to that,
he asserts 82.4 % of the students prefer scierfgecsumatters to be offered in
Turkish rather than English (cited in Celebi, 2006pnsequently, Celebi (2006)
argues that educational systems adopting Englisangr other language as a
medium instruction can be seen only in countrie;gpeexploited by other
developed countries. He also believes that edutdtiothe mother tongue is
essential as it enables people to question, comraedt unite all pieces of
information learnt before, which in turn fostersnfing and producing beneficial
works. That is, it is underlined by him EMI makesdents become passive in
learning process as students do not participatessons and discussions during
those lessons so they tend to store all the knaeledther than talk over it. In a
study in a similar nature done by Mirici et al (BQ0it was found that students at
Anatolian High Schools which used to offer total ENere affected adversely at
the university entrance exam, thus, it was sugdesitat instead of teaching
through English, it would be better for studentdeodelivered with an efficient
English teaching planning. In line with this sequenf events at schools offering
EMI, he puts forward that in an educational insiia where the education
language is in English or in any other foreign laages, education is one-sided
since students are passive learners and they detaketan active role in their

education process. Apparently, these attitudemnatceive strong support from
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authors and politicians because learning throufgiteagn language is a challenge
in any form of education.

Some academicians emphasize the disadwmniaigeducation in English.
One of the academicians istanbul University argues that content education in
English is not learnt well in some universitiesTiarkey as the level of students’
proficiency is not sufficient for such educationoMover, another academician in
Marmara University considers that English mediunstrinction leads to an
artificial classroom environment since both mosthef instructors and students at
universities in Turkey are Turkish. The rector akBnt University, Coruh, which
is a prestigious private English medium universityTurkey, also suggests that
the ability to judge and comment on content cam®otieveloped in an education
institution where education is in a foreign langaidgited in Ozden & Ggtay,
1993). Similarly, it is claimed by the director ©65YM (exam center for selecting
and placing students to university) that studemtsniversities offering EMI are
less successful than the students at universitleravTurkish is the education
language (cited in Ozden & Gatay, 1993).

Nevertheless, people have also expressddpinions in favor of teaching
in a foreign language in the national papers araigations because they argue
that the integration of content and language h& lan effective way to teach
foreign languages historically. In his article, €l (2006, p.292) lists the
rationale put by the supporters of EMI as follows:

1. Knowledge of a foreign language improves tourisictaein
the country.
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2. Knowledge of English accelerates economic and bkocia
developments.

Turkish is not a language of science.

European languages, especially English, have became
international language.

B w

Similarly, Sebiktekin (1981) argues tlaefgn language teaching has been
more successful in schools where education is im@fged in a foreign language.
Teaching science in a foreign language is effeciseeaching information gets
easier and fast (Bilhan, 1991 cited in Bartu, 20@8)thermore, Kocaman (1997)
states that learning through a foreign languagetese an authentic learning
environment. The beneficial effect of EMI on leaseegarding their cross-
cultural and mental development is highlighted he article by Aptekin (2003,
cited in Sert, 2008). According to the directorRidbert High College, a private
English medium school in Turkey, schools where atlan is in English will help
Turkey to internationalize and have an active rileglobalization process.
Futhermore, Coruh, the rector of Bilkent Universityinks that having education
at an English medium university will ensure studerdbility to read and
understand sources in English (Ozden &#tay, 1993).

People who are in favor of teaching tigto&English can be argued to raise
some claims for the essentiality of education imglish. Firstly, they argue that
science is something international and the languagmternational science is
English, which necessitates the use of English docation. Secondly, they
believe that the only logical way to ensure efiitiGanguage learning is to teach

in English, which will enable Turkey to open uptte world. Thirdly, parents
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prefer their children to have education in a schwloich offers EMI as they also
think this policy is a better way to learn the laage. Finally, they argue that
Turkish language is not a language of science;, tthexe is not a sufficient
number of books or sources written in Turkish, whentails EMI especially at
universities so as to make them international.

As seen from the reviews above, EMI in KByr has been addressed by
many politicians, educators and intellectuals deag been a debatable concern in
the Turkish context. Thus, the reviews presenseéhmeople’s opinions on EMI in
Turkey and they are not based on scientific rebedrowever, views of those
people about EMI were included in the present stadythose people play a
crucial role in decision making process in Turkeyitswas considered that their
opinions may have influenced some decisions wha¥vehbeen made about the
instructional language in education in Turkey. Mmwmer, those opinions
expressed by politicians, educators and intelléstaasight also have led some

researchers to conduct a study on EMI in Turkey.

2.6.2 Research on attitudes towards EMI in Turkey

In addition to some arguments for teachinga foreign language put
forward by means of visual and print media, a nundfeacademic studies have
attempted to describe the perceptions towards &mghedium instruction (EMI)
and the effectiveness of EMI in Turkey.

Akunal (1997) carried out research to stiggate whether a foreign language

is learnt better in an education institution wharfereign language is an education
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language and what the effect of education in aidgardanguage on the
comprehension of content by students is. The switty 186 students at METU
(Middle East Technical University) concluded th@8%& of the participants think
that they are unable to express themselves in §ingind partake of discussions
held in English. Furthermore, 48% of the infornsabelieve that content should
be taught in Turkish rather than English; howevleey also consider that their
education at university ought to be supported bynéensive English program.
According to these findings, the researcher coredutiat education in English in
Turkey has neither scientific nor institutional isas

One of the few studies on EMI among Turkisiversity students was
carried out by Kalfazade et al (1987-1988). Thalgtoonsisted of two steps.
While the first part of the study aimed at inveatigg students’ motivation and
underlying reasons for the choice of English medeohication, the purpose of
the second part of the study was to analyze thBiudes towards studying at a
university which offers EMI and what problems thage when attending lectures
delivered in English. The number of the informafis the first part of the
research was 239 preparatory school students wtepartments offer EMI.
Some of the preference factors for English medidioncation were to be able to
learn English, mentioned by 74% of the female sttaland 55.40% of the male
students, and to be able to find a better job @elyppod educational opportunities
abroad, pointed out by more than 60% of the stisdekd seen from the results,

most of the students are instrumentally motivaldte second part of the survey
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included 308 participants at three different deparits offering EMI. The results
of the second survey revealed that fourth yearestisdhad fewer problems in
following lessons in English compared with secorahrystudents. Moreover,
more students in their second year were reportéave difficulty in participating
actively in the lesson than students in their foyear. However, not only fourth
year students but also second year students, 92d68%e participants, did not
favor lessons delivered in Turkish as they did ocwotsider learning would be
easier if courses were conducted in Turkish. Algiouhe survey provides
detailed information about students’ motivation deoose an English medium
university and their opinions about studying atnaversity where the medium of
education is in English, the study and the resatts based on a single data
collection method. In fact, an alternative datdemion could have been used to
validate the findings and have reliable results.

In her article on instructors’titaides towards English-medium
instruction in Turkey, Kilickaya (2006) reportectiTurkish instructors believed
implementing education in Turkish would producetdretresults in terms of
learning subject matters. Similarly, Akinal’s stumty an evaluation of immersion
programs in Turkey by the students and teacher@2jl@®vealed that while EMI
improved students’ listening and reading skillsapgpeared to fail to promote
meaningful and communicative tasks in English.

Another study aiming to explore instructoattitudes towards English in

engineering and architecture courses was carri¢cabénadolu University in
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Turkey and 114 faculty members at seven differamgireering departments
where English medium of instruction is obligatorgre included in the study.
Somer (2001) reported that the participants of stedy emphasized some
problems due to education in English and instrctoreferred content to be
taught in Turkish as students’ proficiency levelsrgvnot adequate to understand
the topic in English well. That is, the majoritytbie informants were reported not
to support education in English and prefer teachlingurkish. However, all the
lecturers highlighted the importance of learningghsh by students. The
limitation of the study is the inadequate numberteis in the questionnaire,
which was reported to be one direct question, agnainfinding out instructors’
attitudes towards EMI although one of the main $@suof study is Turkish

instructors’ attitudes to education in Englisheatiary level.

2.6.3 Research on the effects of EMI on academiclaevement

Tarhan (2003), who carried out a surveyerceptions of students, teachers
and parents regarding English-medium instructiosegondary education, found
that students, teachers and parents do not favglisBmmedium instruction in
secondary education. In addition to that, the stedgaled that students had some
problems in the learning of the subject mattervéed in English. The data were
collected from 42 Anatolian High Schools in Turkeyhich made the survey
extensive and comprehensive as the increased sampléends to enhance the
validity and reliability of a study. Moreover, tséudy is valuable in the sense that

it gives information about attitudes of differentogps- students, parents and
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administrators. However, most of the studies on dhme issue conducted in
Turkey have concentrated on a single group likeeeistudents or teaching staff
(Kalfazade, 1987-1988; Akinal, 1997; Somer, 20R1lickaya, 2006).

Similarly, Kocakulak et al (2005) did aidy on the effect of being taught in
Turkish and English on academic success of studenstience courses. The
study concluded that the students who were deliveogence courses in Turkish
performed better in the exam compared to the stadeho were taught science
courses in English. The researchers made suchdausan by comparing those
two groups of students’ answers in the exam anglsteged that students studying
science courses in Turkish tended to give morensfimlly answers to the
guestions in the exam.

Another study (Erdem, 1990, cited in Sqn2€01) was conducted with 48
teachers and 123 students at four secondary schodisrkey. While four of
these schools were state schools, one of them wagade school. The purpose of
the study was to evaluate science education ingiodlanguages such as English,
German and French. Both teachers and studentsgiwene questionnaires which
asked them to evaluate their proficiency in thecation language in their schools
and the efficiency of science courses taught ioraign language. The results of
the study revealed that the proficiency levels edchers and students at these
schools were low to have science education in @darlanguage. Furthermore,
the study concluded both students and teachersedagdteat foreign language

instruction was disadvantageous as it hindered celngmsion of the science
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content, which in turn discouraged students. It \wl® reported that science
content was never taught in foreign languages h$%?2participating teachers,
which could be an indication of teachers’ incompetein that foreign language.

In her study Sert (2000, cited in SertD&@0has found that teaching in a
foreign language seems to weaken academic achienerhthe students. Another
case study which attempted to find an answer toldhguage of instruction
dilemma in one of the prestigious universities iarkey by Sert (2008) has
supported the idea that academic content taugloughr English is not that
effective. The study included 587 fourth year shideand 87 teaching staff; thus,
the study was quite extensive for a case studyemmd of the number of
participants. Hence, the study itself and the tesaile valuable as it was one of
the few studies on attitudes towards EMI at teytlavel in Turkish context.

Another study conducted at Marmara Unitersn Turkey showed that
students preferred listening to lessons passivédictwis delivered in English;
however, when the same courses were delivered rikisfuit was observed that
students started to have an active role in theoteswhich was reported to
increase the level of understanding the topic daeCelebi, 2006).

In her study, AklUnal (1992) asserts thateer and academic purposes of
students determine their attitudes towards EMI m@ivarsity. Another similar
study was conducted by Kirkgdz (2005) and she tegbat students studying at
an English-medium university are not only instrutaéy but also interactively

motivated. She also claims that students have swegative attitudes towards
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EMI as they believe learning subjects in a ford@myuage distances them from
their native language and culture. In anotheclariof hers, Kirkgdz (1999, cited
in Kirkgdz, 2005) argues that undergraduate stedestidying at Business
Administration department experience some diffieglt while learning the
academic content in English.

A recent study in Turkey on the effectboth English medium courses and
Turkish medium courses on students ‘self concest eearied out at six different
universities inistanbul, in Turkey (Karabinar, 2008). That is, ftedy aimed at
investigating if total or partial integration of ment and language makes
difference in competence in language and conteoivledge. The study included
586 university students from English medium andk&lr and English medium
universities. The findings of the study indicatbdttcourses taught both in native
and foreign language promoted better learning efdbntent. Moreover, it was
highlighted that total EMI at tertiary level did ntead students to feel more
confident in English language and English-mediunarses. Hence, the study
concluded mother tongue is crucial with respedbdtier content learning. The
study is of value as the number of its informantsl @nclusion of numerous
universities. However, the results could have bedidated with an alternative

data collection method as a questionnaire wasitiggesmethod used.

2.6.4 Research on the effects of EMI on languageils
A study aiming at exploring the effectskl on students’ language skills

in their mother tongue namely Turkish and wheth®y ehanges occur in their
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language skills during a course of time was carpetl at two universities in
Ankara —METU and Ankara University. The total numbé&participants was 152
and there was an equal number of informants froth bbthese universities. In
the study, the participants in their first yearsl ainird years were asked to write
two texts in Turkish, which were evaluated by Takkilinguists later. The
findings of the study showed that students’ writatgAnkara University offering
Turkish medium instruction was much better thardeis’ writing at METU
which is an English medium university. Moreover, vitas found that in
comparison with students at Ankara University, entd at METU had become
worse in language skills in Turkish during the c®uof time as third year students
performed worse in writing. Thus, the study coneldidhat education in a foreign
language influences students’ language skills &rtmother tongue negatively
(cited in Gbneng, 2003).

Reviews of some studies on EMI in Turkegicate that education in
English is not opted by students and instructorgeneral terms owing to some
negative effects of EMI on students’ participationlessons and their academic
achievement and language skills in Turkish (Erdet@90; Akunal, 1997;
Kirkgdz, 1999; Somer, 2001; Tarhan, 2003; Sert828@rabinar, 2008).

When some research on EMI in other costegspecially in China and
Taiwan, is reviewed (Tam, 1980; Willig, 1985; Maatsal, 2000; Vicenti, 2005;
Wu, 2006), it can also be concluded that contenthvis taught in English affects

students’ academic achievement negatively agshteisase in Turkey. That is, it is

59



common to experience some difficulties when theteainis delivered in another
language rather than students’ native language;hwihiturn results in some kind
of academic failure on the part of the studentswéier, unlike students in
Turkey, students in other contexts are reportettdidl more positive attitudes
towards EMI, which could be caused by the fact thase students consider EMI
will influence their future careers positively iarins of finding a better job or
having some opportunities to work abroad or witkerinational companies as EMI
might be associated with having comprehensive kedgé of their fields in

English.
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CHAPTER 3
METHOD
This chapter presents the data collegti@tedures, instruments, the design
of the study and participants included in the stutiye chapter begins with a
section which explains the overall research deswgnich is followed by the
second section describing participants. In thedtlsection, information on the

instruments utilized for the present study is pnése.

3.1 Overall design of the study

In order to obtain rich and comprehensiagads well as to get an expanded
picture of the phenomenon, two different data @biben methods -qualitative and
quantitative- were employed in this study. The osafor mixing data collection
strategies is to triangulate the data which enahlessearcher to increase the
validity of evaluation and the results of a stu@ohen, Manion and Morrison
(2007) argue that the research findings might bewvshin an untrue way if a
single method is used in a study. Tashakkori andli@€1998) have a similar
argument about relying on one single data collectitethod. They claim that
insufficient or partially incorrect data could batlgered in research where one
method is utilized. They also assert that usingréety of methods will validate or
add to research findings. One of the data collactreethods used in this study
was the questionnaire survey, which has been prtiveé a useful instrument in
surveys as it enables a researcher to collect #i@ lom a large number of

informants and make easy comparisons among findamgk clear conclusions

61



possible (Wray&Bloomer, 2006). In addition, Dorny@003) argues that it is
common to encounter many research projects in Issciances which have
collected data through questionnaires due to fisieficy regarding researcher
time and effort. Using a questionnaire survey istady is accepted to be an
effective way of addressing various issues and toues the researcher is
concerned with as well as to be one of the mostogpiate ways of researching a
phenomenon that is not observed easily such aswa\ language attitudes and
motivation (Pennington&Yue, 1994; Seliger & Shoharh989). As a result, the
questionnaire survey was utilized in the currentigtas the aim is to collect data
both about attitudes and about the reasons behdase tattitudes.

Despite the fact that some rationale gifgerthe use of questionnaires in a
survey by some researchers (Seliger & Shohamy, ;1@88nington&Yue, 1994;
Dornyei, 2003; Wray&Bloomer, 2006), Bryman (1988jates that the
questionnaire survey is a limited way of evaluatmgarticular situation so he
argues it ought to be assisted by other approathédss book entitledResearch
Methods and Organization Studiddyman (1989) emphasizes the efficiency of
using the questionnaire survey with interviews irstady and he argues that
questionnaires are mostly used in association imiitrviews in a survey study
since both of these methods of data elicitatiorblena researcher to gain a fuller
picture of the informants’ attitudes and perceion different issues. Similar to
questionnaires, interviews are also widely usedcddlect data on various

phenomena which cannot be observed directly likkudes (Mackey & Gass,

62



2005). Therefore, individual interviews have supm@ted the questionnaire
survey in the current study as it enables the rekeato elicit specified kinds of
information about participants’ perceptions abouglish medium instruction.
That is, the present study includes triangulatibrguantitative and qualitative
data collection methods.

Concerning data sources, university sttelesre involved in the study. As
mentioned previously, the two data collection prhwes were a survey
questionnaire and interview protocols. While a syrquestionnaire consisted of
Likert scales and some open-ended questions, ietenprotocols giving
qualitative data included semi-structured questidwssregards data analysis, both
quantitative- descriptive and correlational staisstand qualitative procedures —

content analysis- were used.

3.2 Participants

The present study was conducted at Atimversity, which is one of the
universities in Turkey offering English-medium insttion and all subject matters
except for Turkish and History of Turkish Revolutiare taught in English. It is a
private university where three out of five facultienamely faculties of
Engineering, Business Administration and Arts aweigces offer total English-
medium instruction. The faculty of Law implementdueation partially in
English; that is, English-medium courses make uputl§630 of the attended
program in this faculty. The medium of instructianthe faculty of Fine Arts is

Turkish and students at this faculty are offered tanglish courses in their first
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years. All students at Atiim University have tasfi study English in the
university’s intensive English program for one wotsemesters in the preparatory
school to learn sufficient English so as to purseir university studies in
English except for students of the faculty of Firés, for whom studying English
at preparatory school is optional. Following thepgaratory year, post preparatory
English courses are given three, four or six hqarsweek in the first two years
by the Departmental English Studies Unit with relglr the course the students
are taking. Most of the students come through theki¥h education system,
having received about nine years of English in sdaoy education. In order to
enter their departments giving instruction in Eslgliat the university, students
must pass the English Proficiency Examination adstered by the Preparatory
School of the university. The exam includes twatises. While the first section
consists of multiple-choice questions regardinglirega comprehension, language
use and vocabulary knowledge, the second sectiosiste of writing. Grading of
the exam is out of 100 and the students have t&@db be able to enter their
departments.

The sample for the present study was oetexd according to several
criteria. Firstly, students whose departments dgital EMI were targeted as
students studying at the departments which offetiggdeMI or Turkish-medium
instruction would not serve the purposes of thalystsince the study concerns
perceptions of students towards EMI. That is, sttelat the faculties of Fine Arts

and Law at the university were kept outside of shenple. Moreover, students
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who study at the departments of Language and kite¥aand Translation and
Interpretation were excluded from the sample of #tedy because it was
considered that English is their main subject ofdgtand they are supposed to
have chosen to study at these departments as tieeynt@rested in English

language, which is likely to affect their percepsdowards EMI.

After this first sampling plan, out of 8®&@udents at the three faculties
offering total EMI at Atilm University -Faculty oBusiness Administration,
Engineering and Arts and Sciences- 250 students taegeted, which represents
about 15% of the total population at the univers8ince the researcher wants to
make generalizations, cluster sampling proceduretwimvolves dividing the
entire population into groups, or clusters, anéceilg a random sample of these
clusters was utilized as the aim is to represeatvifder population and cluster
sampling is stated to achieve this purpose (Dorn3@03). Moreover, Dornyei
(2003) argues that cluster sampling can be usedsitudy where the population
has more than one variable and samples are chasdamly. The researcher aims
to sample Turkish female and male students atnhestsity who are in their first
years and who attend a program at a universitynkafa where English-medium
instruction is offered totally; thus, cluster samgl was considered to be
appropriate for the study as there are more thanvariable for the population. In
order to apply the questionnaire to the targetedesits, the researcher in the
present study first got permission from the PrasigeOffice of the university.

Then, based on conversations with the directorhef Departmental English
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Studies Unit, where the research was carried batrésearcher was informed that
there were no criteria for the constitution of skes at the department and students
from the three faculties offering EMI were placedBnglish classes randomly.
That is, each class at the Departmental Englisti&uJnit consists of a group of
students chosen randomly; moreover, it was stdiatdin each class it was quite
possible to find students from different faculteesd departments. This being the
case, among the classes at the department, tlse€lasd the student sample who
would be included in the study were chosen randohbwever, one of the basic
criteria was to have a representative sample ofestis from the three faculties.

As a result, the number of the informdiitsg in the final version of the
questionnaire was 233 and 10 volunteers were chfsethe interviews. The
volunteers for the interviews were chosen by theeaecher while the

questionnaire was being administered.

3.3 Data collection instruments

As mentioned in the first section in thekapter, two data collection
procedures —a survey guestionnaire and indivichtakviews- have been utilized
in the present study. The survey questionnaire adlified instrument and
permission to use it was taken from the researdesigning the questionnaire.
Questions for the semi-structured interview protaeere prepared in accordance

with the items in the questionnaire.
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3.3.1 Survey questionnaire

The main data collection instrument waes shrvey questionnaire, which is
an existing measuring instrument (Tarhan, 2003ptdbaccording to the aims of
the study. One of the reasons for using an exigjugstionnaire is that the items
in the instrument are parallel to the informatibe study is seeking, which is to
elicit participants’ perceptions towards EMI didgctThat is, it matches the
present research context. Another reason is teangtrument has been proven to
be valid and reliable by two experts and the membefr Research and
Development Center for Education —which is the oizgtion in the Ministry of
Education in Turkey-who were reported to supporé tstudy financially
conducted by Tarhan (2003); that is, it was wedigeed. However, some
necessary adaptations and modifications have beele mccording to the issues
the present study concerns with by deleting sommst adding questions and
rephrasing some items. That is, while adapting itterument, some of the
guestions and items were omitted from the queséimansince they would be
irrelevant to the study’s concerns and they wowddubnecessary repetitions and
some other questions were added to the demogragtiion. For example, asking
information about whether the participants havenbeea foreign country, which
country they have been in, how long they have litteete and the reasons for
choosing a university which provides English mediaducation, which are all
likely to affect the students’ perceptions, are sawh the questions added to the

demographic section. However, the question what padicipants’ grades at
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school was omitted since the present research araged out with the freshmen
as the inclusion of students from different gragdeght cause some variables to
occur in terms of the difference in participant®rgeptions. Moreover, the
question how much their parents earn a month was amitted from the
questionnaire as it was thought that similar infation will be gathered through
the question of their parents’ educational leveurtirermore, the section
concerning the frequency of the use of English wittach course was omitted
because informal talks with some students anduasdrs at the three faculties
revealed that English is the main language useguénetly during the lessons at
the university where the research took place s@a# considered that it would be
unnecessary to ask such a question to the partisipBesides aforementioned
adaptations, some definitions were added for it€nnlthe demographic section
which requires participants to evaluate their mieficy according to four skills in
English as it was thought that different informamight have different definitions
about ‘cok iyi’(very good), ‘iyi’ (good), ‘orta’ (@erage) and ‘zayif’ (poor) and
those definitions might change with time. Therefbased on definitions given in
the Common European Framework for each Englishuiageg skill in each level,
some explanations were appended in this part tdegaformants to comprehend
what it is meant by each categorization. Defingigmrovided by the Common
European Framework were utilized as ‘the Framewddines levels of
proficiency which allow learners’ progress to beaswed at each stage of

learning and on a life long basis (Cavdar, 20080). Moreover, at the beginning
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of the demographic background section two questiagking participants’
proficiency exam scores and their cumulative graoiet average were added so
as to address the second and third main questionthe study which are
concerned with the relationship between the peimepif students towards EMI
and proficiency scores and their academic sucesgectively.

In addition to those adaptations in thendgraphic background, another one
is made at the section concerning learning theestibpatter. In Tarhan’s (2003)
questionnaire the items related to learning thgestibmatter in terms of courses
are divided into several courses such as Mathematitd Science courses.
However, in the adapted form those two parts weralined and expressed as
courses in general rather than Mathematics, Phgsi€Chemistry as the study was
conducted not only at Engineering faculty but aoArts and Sciences and
Business Administration faculties. Similar adamias —combining some
questions and changing the wording of some itemvere also made at the section
where participants’ general perceptions are ingattd. For instance, all the
items regarding education in a foreign languageewsranged to education in
English as the present study concerns English mediatruction at tertiary level.

The questionnaire comprises three sextiamich include Likert scale as
well as open-ended questions. The items of therLg@ale comprise pro and con
arguments about English medium instruction atdgeytlevel. The first section in
the questionnaire is designed to collect data athmutlemographic background of

the students such as the type of secondary schewl dttended, their parents’
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educational levels, the participants’ own opiniabsut the level of their language
abilities and the reasons for choosing to studfgmglish. As mentioned above,
some additions -such as whether the informants feses lived in a foreign
country and how long they lived there- were madéheypresent researcher to the
questionnaire in this part since it was considdhed those additions might be
able to elicit some essential information abouttipigants which could be
influential in shaping their perceptions towards I[Euniversity.

The second section, which includes 1&stants, aims to elicit information
about general attitudes of the participants towdtdglish-medium instruction
through a 1 to 5 Likert scale. The pro argumerkis fEducation implemented in
English is beneficial.” and ‘Education provided English enables students to
improve their cognitive and mental developmentsd ¢ghe con arguments such as
‘Education provided in English at universities ougb be abandoned.” and
‘Education implemented in English limits the creayi.’ attempt to provide some
information for a general view of the participanttitudes towards English
medium instruction at tertiary level.

The third section includes two sub-sedion a 1 to 5 Likert scale and two
open-ended questions. The first sub-section withim third section provides
additional comments of the participants. The stat@s such as ‘Learning
academic subjects in English affects my acadentcess positively.” or ‘I have
difficulty in understanding a subject taught in Eslg’ aim to research

participants’ perceptions towards English-mediunucadion regarding learning
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the subject matter. The open-ended questions rdended to elicit some
advantages and disadvantages of EMI from the petigspeof the participants and
they were included in the adapted form as wellesimavas considered that they
might allow participants to express their own ideasl views in their own
manner, which may provide the researcher to gaihtfsil data on the issue. The
other sub-section consisting of statements likautadion implemented in English
enables me to improve my listening skills.” and vEdtion implemented in
English enables me to improve my writing skills.’designed to explore students’
perceptions towards English medium instruction enms of improving their
language skills.

The questionnaire, which was developeturkish in the original form, was
preferred to be applied in Turkish to the partioisain the present study as well
since it was expected that some students’ Engligghtrmot be adequate to

understand and fill in the questionnaire in English

3.3.2 Interview protocol

A semi structured interview design wadgnred for the study as written list
of questions would guide informants and it is knaWwat in this type of interview
the researcher still has an opportunity to asknfore information and make the
participants open up. The interview protocol wasnposed of open-ended
questions in order to obtain in-depth data from gagicipants. Since the study
seeks the participants’ views concerning Englisklioma instruction, a structured

interview instrument with closed ended questionsildde irrelevant. All the
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questions in the interview protocol were opinioresfions because the purpose of
the study is to find out student perceptions towdtdglish medium instruction. A
set of criteria was predefined. For instance, gerael faculty were taken into
consideration since the aim is to have a represeatsample of the two genders
and the three faculties, namely Engineering, Arnd &ciences and Business

Administration, where the study was carried out.

3.4 Pilot work

Once the alterations are inserted, th@tadaguestionnaire was checked for
content validity by two expertsThen, the instrument was piloted so as to obtain
information about the relevancy and clarity of theestions and items as well as
getting information about the amount of time reqdito fill in the questionnaire.
Pilot work of the study was carried out in two drént departments in which the
medium of instruction is English, namely Enginegrinand Business
Administration. The number of students participgtin the survey was 43. After
the piloting, the scales in the questionnaire efadpplied pilot data was assessed
for reliability by using Cronbach’s Alpha statistiszvhich revealed the alpha
coefficient of .925 for the first scale and .918& fithe second one in the
questionnaire. Then, the data obtained from thet pibrk were analyzed and it

was found that there were no problems with the tjpmsaire. Hence, it can be

" The first expert is an Associate Professor at likmown state university in Turkey. She has
been the supervisor of several theses in Englisiyliage Teaching (ELT). Moreover, she teaches
Research Skills Course at post-graduate level s€Ebend expert is a Professor at the same
university. As well as having been the supervida noumber of theses in ELT, he has been a part
of the jury of a dissertation which concerns a Eintopic to the current study.
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claimed that the pilot findings indicate that th&vey questionnaire seems to
serve the purposes of the study and there wereaidemns concerning the clarity
of the questions and items in the questionnaireduition to this, the pilot work

revealed that the time for filling in the questiaime is reasonable.

3.5 Data analysis

In order to analyze the survey resultsthbguantitative and qualitative
processes were used. Statistical procedures engplayeluded descriptive
statistics, one samptdest and Pearson Product Moment Correlations.i@tiaé
processes involved content analysis. That is, #ta dollected through interviews
and open- ended questions in the questionnaire apatyzed by means of
content analysis since this research methodologhaisied to reveal some values,
intentions and attitudes of people participating ia study by focusing on some
categories existing in the text data (Carley, 1991 1990 cited in Vincent et al,
2007). Thus, in order to apply content analysishoe in the present research,
the interviews were transcribed first. Next, thanscriptions were categorized
into several themes according to word and sentémpiencies found in the

transcriptions. Finally, the themes were used swan the research questions.

CHAPTER 4
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RESULTS

This chapter presents the findings of the statiktanalyses of the data
collected from the questionnaire and the qualieatwalysis of the open-ended
questions in the questionnaire and interview trapsc The chapter begins with a
brief description of the informants, which is folled by the results of the study.
As presented in the introduction chapter, the staitlympts to explore three main
research questions with six sub-questions. Thdtseate presented according to
the order of the research questions formulatetierstudy. Each research question
is first answered in line with quantitative anagysiwhich is followed by

qualitative analysis.

4.1 Participant Demographics
This section summarizes the demographic charattsrisf 233 Turkish

university students who filled in the questionnaifee sample size of the female
and the male participants was approximately equathile the female student
sample consisted of 121 students, which were 5hBfhe participants, the male
student sample constituted 111 students, which rapd8.1% of the informants.
As illustrated in Table 4.1, while 42.06% of thadsnts participating in the study
majored in engineering, 35.62% of the participamggored in business-related
fields such as business administration, economdstaurism management. The
rest of the informants (22.32%) majored in arts @&odial sciences, namely

mathematics and psychology.
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Table 4.1Student Distribution according to Faculties

Faculties N %
Engineering 98 42,06
Business Administration 83 35.62
Arts and Social Sciences 52 22.32

A majority of the 233 participant®€ 199; 85.4%) declared that they did
not know any foreign languages other than Englhly a few of themr= 34;
14.6%) affirmed that they knew any other language=zept English. In addition,
most = 226; 97%) did not live in any other foreign caigd before;
nevertheless, only 3%£7) of the participants lived in a foreign counamyd all
of these 7 participants lived in Germany for a @erof time for their parents’
jobs.

Concerning the type of high school the participaresluated from before
entering the university, the data revealed thatoat half of the students<£ 116;
49.8%) attended state schools. While 19.3% of théests =45) taking part in
the study finished a private high school, 16.3 % 88) studied in an Anatolian
High School and the rest of the informams34; 14.6%) came from Super High
Schools.

Regarding their parents’ educational levels, it iasd that almost half
of the participants’ mothers£103; 44.2%) finished high school; however, it was
found that almost half of the participants’ fath@mns102; 43.8%) had university
education. Table 4.2 and 4.3 shows the distributibparents according to their

various levels of education.
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Table 4.2Mothers’ Level of Education

Level of Education N %
No schooling 2 0.9
Elementary 28 12
Middle School 24 10.3
High School 103 44.2
University 74 31.8
Graduate 2 0.9

Table 4.3Fathers’ Level of Education

Level of Education N %

No schooling 1 0.4
Elementary 17 7.3
Middle School 18 7.7
High School 82 35.2
University 102 43.8
Graduate 13 5.6

4.2 Perceptions towards English-medium instruction

The main research question of the study is whasthdents’ perceptions
are towards English-medium instruction (EMI) attitely level. Along with this
research question, there are five sub-questions.fif$t sub-question is whether
students favor EMI at tertiary education. In ortieanswer this first sub-question,
both quantitative and qualitative data were utdize~irst, results of the
quantitative data obtained from the first scaléh@ questionnaire are presented,;
then, the results of the qualitative data obtaifteth the open-ended question at
the end of the first scale and interview transergoee reported.

The first scale in the questionnaire included E8nit5-point Likert scale,
which aimed to explore participants’ perceptionwacds EMI at tertiary level

(Appendix A). The items included both pro and ctetesnents; hence, the data
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scores on negative items were reversed duringriblysis. To be able to answer
the first sub-question, the mean score of the ficstle, entitled as Attitudes in
general to EMI, was estimated first, which wasdakd by determining the test
value. As described in Chapter 3, each scale ingtlestionnaire including the
first scale consisted of 5 Likert scale. That 83 Darticipants in the study were
asked to identify their perceptions towards EMlascale from 1 to 5, where 1
refers to total disagreement, 3 refers to neitleagteement nor agreement and 5
refers to total agreement. Thus, the value the kauigta was compared with,
which is called the test value, was chosen as 8useca value less than 3 implies
a negative attitude towards EMI, a score great@n himplies a positive attitude
towards EMI and a value of 3 implies neither a tieganor a positive attitude
towards EMI. After the test value was chosen, araget test was conducted so
as to evaluate whether the population mean scordghef first scale was
significantly different from the test value.

The results of the one samil¢est reveal that the sample mean of 3.23
(SD=.75) of the first scale is significantly difémt (p<.05) from the test value 3.
Hence, it can be put forward that the sample mdaB.28 of the first scale
suggests students at tertiary level are positiaBBMI. In addition to the mean
score of the first scale, the mean scores of stenesj the frequency distributions
and percentages of the participants along thosesiten the first scale were
estimated as it was thought that this type of aialywould provide more detailed

information about the participants’ general attégsdowards EMI at tertiary level.
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Hence, the mean scores and percentages of theitdmesein the first scale which
are directly related to the approval of EMI at itast level in general “I think
education in English is beneficial”, “Education nglish at university is
necessary”, and “Education in English should noabandoned at universities”
(as this item is a reverse one, the reversed fermritten here) were analyzed.
Table 4.4 illustrates the mean scores, frequenstyilolitions and percentages of
those three items in the first scale. The resuitsvsthat more than half of the
students (68.2%) agree with the statement “I th@ducation in English is
beneficial” and the mean score of the item is 3which is higher than the test
value 3. Similarly, more than half of the stude(i4.4) agree with the item
“Education in English at tertiary level is neceg8aand the mean score of the
item is 3.56, which is also higher than the testea&. Moreover, 60.1% of the
participants agreed with the item “Education in Esigshould not be abandoned
at universities” and the mean value of the iten3.49. That is, the percentages
and mean scores of these three items in the &ied¢ svhich provide insight into if
EMI is supported by students at tertiary level shiat students favor EMI at

tertiary level.

Table 4.4Attitudes towards EMI in general

N ltem f %s M SD

233 | think education in English is beneficial. 15968.2 3.77 1.25

233 Education in English at tertiary level isl43 614 356 1.25
necessary.

233 Education in English should not bel40 60.1 349 1.45
abandoned at universities.
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The number of the students who provided answerghe open-ended
question at the end of the first section was lithile=22, %9). Based on the
limited data obtained from the answers to the ogrested question at this section,
it can be stated that the majority of the studgiugg answers to the question
focused on the negative sides of EMI.

Interviews in relation to EMI at tertiary level veecarried out with ten
students. The data obtained from the interviewsttepts reveal that while nine of
the interview participants favor EMI at tertiarywés, one of the participants stated
that he was inclined towards EMI neither positivalyr negatively, which may
imply his undecidedness. The reasons for favormigoo favoring EMI at tertiary
level will be dealt with in the following section.

In conclusion, the quantitative data reveal thatlshts at this university
have positive attitudes towards EMI, which is aspported by the results of the
qualitative data obtained from the interview traigs. Nevertheless, the results
obtained from the open-ended question at the erldeofirst section suggest that
participants providing answers for the open-endeestion do not seem to favor

EMI at tertiary level at al.

4.2.1 Reasons for favoring EMI

The second sub-question under the first main queti the present study
iIs what the underlying reasons for favoring EMlualiversity are. In order to
answer this second-sub question four stages wéosve: (1) categorizing items

in the first scale into statements implying reasé@orspreference for EMI, (2)
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estimating the frequencies, percentages and mearessof the each item
categorized as items indicating reasons for praterdor EMI, (3) determining
the items on which participants showed the higHegel of agreement, (4),
analyzing the qualitative data obtained from therepnded question at the end of
the first scale and interview transcripts.

The number of the items which are associated va#tsons for favoring
EMI at tertiary level is six in the first scale. Asentioned previously, after the
categorization of the items in the first scale, pleecentages of these items were
estimated. While rating the percentages of thesest a scale from 1 to 5 was
reorganized for the sake of easier interpretatibthe results. Thus, “strongly
agree” and “agree” ratings in the questionnaireewambined and interpreted in
one form as “agree”. Furthermore, the interpretatib the mean scores of these
items was made according to the test value 3, wiva$ previously determined
for the one sampletest analysis.

Table 4.5 reports frequencies, percentages and sueaes of the top three
items categorized as items connoting reasons farifag EMI at tertiary level.
The frequencies and percentages are presentedsaeraing order in the table
(The frequencies and percentages of all itemsarfitht scale in descending order
as well as the mean values and standard deviatfcaisthese items are presented
in Appendix C and D respectively). Based on thesdyaes, it was found that the
top two items identified as statements implyingsoees for favoring EMI were

similar items in the first scale, which are abdé effectiveness of EMI in terms
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of teaching and learning English. Therefore, tleeitreceiving the third highest
level of agreement on the part of the participavds taken as the second top item.
Similarly, the item receiving the fourth highestéé of agreement on the part of
the respondents was taken as the third top iteasgo find out different reasons
for favoring EMI. According to this arrangemente tfesults suggest that students
favor EMI at tertiary level owing to the fact thatlucation in English makes it
possible for students to use the language (item460, 68.7%). Another reason
why students hold positive attitudes towards EMLthat students believe they
gain a social prestige thanks to attending an Ehghedium university (item11,
n=135, 57.9%). Moreover, the contribution of EMIttee mental development of
students (item 1=127, 54.5%) is among the top three items indigagimeason
for favoring EMI at tertiary level.

In addition to frequencies and percentages oftdpethree items (items,
14, 11 and 10) implying reasons for favoring EMk tmean values of these items
also suggest that the reasons for being able to tba target language better and
becoming competent in the language, gaining a kpoéatige and positive effect
of EMI on the mental development of students stBmrdthe most outstanding
reasons for favoring EMI because the mean valuabeasfe items (item 14 M=

3.78; item 11 M= 3.42 and item 10 M=3.36) are highan the test value 3.
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Table 4.5Reasons for Favoring EMI

ltem f %s M SD

Education in English improves students’ 160 68.7 3.78 94
English as it enables them to use the

language.

Attending an English-medium university 135 57.9 3.42 1.23
helps one gain a social prestige.

Education in English contributes to students’127 54.5 3.36 1.17
mental development.

As the last step to be able to answer the seadand|gestion “What are the
underlying reasons for favoring EMI at university#ie open-ended question at
the end of the first scale, which aims to find patticipants’ additional comments
about EMI, and interview transcripts were analyaetdich provided some other
underlying reasons why students at university haostive perceptions towards
EMI. The results of the data obtained from the epeded question at the end of
the first scale are given first, which are followsgdinterview transcripts.

As mentioned previously, only 9 % of the resportisldn=22) provided
answers for the open-ended question at the endedirst scale and within these
limited data only four answers indicate a posiattude towards EMI and two of
these answers were similar in nature. Althoughdéa obtained from the open-
ended question are not sufficient to draw extensiwaclusions on students’
reasons for favoring EMI, answers associated watdsons for favoring EMI are
presented below. The three answers showing patitsp positive attitudes
towards EMI and the reasons for favoring EMI ar¢hasfollowing:

1. EMI makes it easy for us to learn English which Hsecome the

international language in the world.
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2. Medium of instruction should definitely be in Ergflias it is important for
our future careers.

3. Although we have some difficulties in having edimatin English, it is
worth as it enables us to catch up with the newelibggments in our field,
which are mostly in English.

Apart from those three answers indicating participa positive attitudes
towards EMI and reasons for favoring EMI, some ptaeswers indicate that
many of the participants giving answers to the tjaessupport EMI as long as
education in English is offered partially or somenditions are met. Those
answers signifying partial or conditional suppant EMI are as follows:

1. Education in English should be partial, which Welhd students to be more

successful both in academic subjects and in English

2. Rather than education in English, education aiaigrtevel ought to be
supported by intensive English courses.

3. English should be taught and learnt better befurgents enter a
university which offers total EMI.

4. If students have a better command in English, eeucan English will
not cause any trouble.

5. Preparatory school should give better and propecagcn.

6. English teaching at preparatory school should lzae to students’ own
fields.

7. The number of foreign instructors ought to be iaseal.
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The analysis of the interview transcripts as tls¢ ep to answer the second
sub-question revealed that all of the interviewtipgmants favor EMI in general
except one who is undecided about whether he famodoes not favor EMI at
tertiary level. In addition to their preference f6MI in general, the underlying
reasons for favoring EMI were also analyzed. Thelapth analysis of the
interview transcripts revealed that the reason$aeoring EMI given by all of the
nine informants out of ten concentrate on studduntsite careers and learning the
language better. Three excerpts of reflections fiaterviewees are provided
below as other participants stated quite similaagd

Female Participant I: Medium of English should

definitely be in English as English is an interoatl

language nowadays and | think graduating from a

university which offers EMI will increase our chantor

finding a better job in the future.*

Male Participant IIt | support EMI at tertiary level in

general as this type of education enables us tm lea

English more efficiently, which will be useful fous

vocationally.*

Female Participant \IEducation in English enables us to

have a command in the professional jargon in @idgi*"

In conclusion, the qualitative data obtained fah® open-ended question

and the interview transcripts suggest that studesg¢sEMI necessary at tertiary

level because they believe that education in Englsables them to learn English

better and it will provide them more and better gmportunities in the future.

" The excerpts of reflections from interviewees wes@slated into English as the interviews were
administered in Turkish.
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Figure 4.1 below summarizes the reasons for fagdelll obtained from

three different sources:

Questionnaire (EMI The Open-ended Interviews
Scale) Question
Enables students to use Support for EMI: Provides a context for
the language Makes learning English  better language learning
Helps them gain social easy Beneficial for students’
prestige Helps them in their future careers
Contributes to their future careers
mental development Enables them to catch up

with the new

developments in their

fields

Figure 4.1The Summary of the Reasons for Favoring EMI

4.2.2 Reasons for not favoring EMI

In order to be able to answer the third sub-qoestiwhat are the
underlying reasons for not favoring EMI?”, the damisteps were followed with
the second-sub question which is concerned withuth@erlying reasons for
favoring EMI. That is, items indicating reasons foot favoring EMI were
categorized first, which was followed by the estio@a of the frequencies,
percentages and mean values of these items. Agtestep, three items which
received the highest disagreement were identifedteans concerned with the
underlying reasons for not favoring EMI had beemersed previously for
computation purposes because they are the reverss in the first scale of the
questionnaire. Finally, the open-ended questiothetend of the first scale and

interview results were analyzed so as to find #dasons for not favoring EMI.
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The number of the items related to reasons fofawatring EMI at tertiary
level is five in the first scale. The categorizatiof the items in the first scale was
followed by the estimation of the percentages @séhitems. While rating the
percentages of these items, a scale from 1 to Sre@ganized for the sake of
easier interpretation of the results. Thus, “sttpndisagree” and “disagree”
ratings in the questionnaire were combined andrpnééed in one form as
“disagree”. Furthermore, the mean scores of thésmsi were interpreted
according to the test value 3, which was previodstermined for the one sample
t test analysis.

Table 4.6 reports the top three items associatéld the reasons for not
favoring EMI and receiving the highest disagreensong with their frequencies
and percentages. The reversed forms of these iaeensvritten in the table for
easier interpretation purposes. The frequenciegpantentages were presented in
descending order in the table (The frequenciespandentages of all items in the
first scale in descending order and the mean valndsstandard deviations of all
these items are presented in Appendix C and D).aRa¢ysis of the items which
are concerned with the reasons for not favoring Bl which received the
highest disagreement on the part of the respondentaled that the top two
reasons for not favoring EMI are similar items thed related to adverse effect of
EMI on student’ academic success. Hence, the tlupditem receiving the
highest disagreement was taken as the seconddop Ibh a similar vein, the

fourth item that received the highest disagreemexst taken as the third top item.
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The results in the table indicate that more thali bfthe students(n=143
61.45%) disagreed with idea of the positive effdfcEMI on students’ academic
achievement (item 13). That is, more than halfhaf $tudents believe that EMI
has an adverse effect on their academic successdeBe nearly half of the
participants 1t=138, 59.2%) oppose the statement that EMI affihetgproduction
of Turkish words in the areas of science and teldgyopositively (item 17),
which means that they think EMI has an adversecefé® the production of
Turkish words in the areas of science and techiyoldge third item (item 15)
which received the highest disagreement on the gfathe respondenta1£96,
41.2%) was EMI has a positive effect on studenatordy. That is to say, the
students consider that EMI affects their creatititya certain degree in a negative
way.

When the mean values of these items indicatingoreaor not favoring
EMI are analyzed, the results suggest that stadéisagree with the positive
effect of EMI on their academic success, the pradnoof Turkish words in the
areas of science and technology and their creatgtthe mean values of all these
three items (item 13, M=2.54; item 17, M= 2.36 aitein 15, M= 2.85
respectively) are less than the test value 3 whiak chosen the midpoint on the

test variable as it indicates neither agreementisagreement.
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Table 4.6Reasons for not favoring EMI

ltem f %s M SD

Education in English has a positive effect on143 61.4 254 117
student achievement in science and social

subjects.

Education in English affects the production 138 59.2 236 1.21
of Turkish words in the areas of science and

technology positively.

Education in English has a positive effect on 96 41.2 285 1.29
student creativity.

After the quantitative analysis conducted for addmg the third-sub
guestion, qualitative analysis of the open-endeéstion at the end of the first
scale and interview transcripts followed it. Thesukés obtained from the
gualitative analysis of the open-ended question pesented first, which are
followed by the interview results.

Of all twenty-two responses (9%) to the open-ergigektion at the end of
the first scale, fifteen answers were related tofaeoring EMI at tertiary level.
When these answers were analyzed in detall, it feasd that the participants
who provided answers for this part focused on theasons for not favoring EMI,
which are presented below:

1. EMI leads to worse academic achievement on thegbdine students.

2. The medium of education should be in students’ erwtiongues for
understanding and learning the subject matterbette

3. EMI hinders students’ creativity as students carthowtk and produce in

the second language.
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The reasons uttered by the participants mostly eatnate on the belief that
education in Turkish would produce better resulith wespect to their academic
success, learning their subject matters and cigativ

The analysis of interview transcripts revealed thahe of the interview
participants stated his/her disapproval for EMI.wedwger, one of the interview
participants was undecided about whether he fasordoes not favor EMI. In
order to find out whether any reasons for not fag@EMI were uttered between
the lines, the transcript of the participant’'s mtew was analyzed in detalil.
According to this in-depth analysis, it was fouhdttthe participant pointed out a
reason which makes him undecided about favoringpbfavoring EMI during his
speech. This reason was taken as a reason foavarirfg EMI since it somehow
indicates why he was not among the majority of ititerview participants who
favored EMI in general. According to the intervieyeéhere is a great number of
professional terms they have to learn and cope atthut their field, which makes
it difficult to follow and understand the lessonsdawhich in turn reduces their

academic success.
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Figure 4.2 below summarizes the reasons for fagoEMI obtained from

three different sources:

Questionnaire (EMI The Open-ended Interviews

Scale) Question

Adversely affects Adversely affects Making it difficult to
students’ academic students’ academic learn new concepts and
achievements achievements terms in English

Negatively influences
the production of
Turkish words in the
areas of science and
technology
Adversely affects
students’ creativity

Having an adverse effect
on students’
understanding and
learning the content
Adversely affects
students’ creativity

Figure 4.2The Summary of the Reasons for not Favoring EMI

4.2.3 Perceptions towards EMI regarding learning othe subject matters

The fourth sub-question in the study aimed at isgekhe information

whether education in English influences studeraining of the subject matters.

In order to answer this question, both the quantéadata and the qualitative data

obtained from the two open-ended questions at tideoé the second scale and

interview transcripts were used. First, the resufsthe quantitative data

concerning the perceptions of students’ towards EMkEerms of learning of the

subject matters are presented. Then, the resuttseeafata obtained from the two

open-ended questions are given. Finally, the figsliof the interview transcripts

are introduced.
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In order to evaluate students’ perceptions towé&d$ regarding learning
of the subject matters in general, one sampést which assesses if the sample
mean is significantly different from the test valas utilized. As applied during
the analysis of students’ perceptions towards BEMgeneral, the test value was
chosen 3 because a value less than 3 denotes dvaegéitude to EMI
concerning learning of the subject matters andlaevenore than three implies a
positive perception. As described in Chapter 3, #ezond scale of the
questionnaire includes two sub-sections and trst $ub-section of the scale is
related to students’ perceptions towards EMI widspect to learning of the
subject matters, which attempted to measure stedattitudes by 14 items on a 5
point Likert scale. All the items in the first ssbale under the second scale in the
questionnaire are con items except for items 1 8ndHence, before the
quantitative analysis, all the items with negatimeanings were reversed. For
instance, the statement “I have difficulty in urstanding the lesson when it is
delivered in English.” was reversed to the statemiedo not have difficulty in
understanding the lesson when it is delivered igliEh.” as the former is an
argument against EMI.

The results of the one sampleéest show that the sample mean of 2.58
(SD= .82) of the first sub-scale is significantlifferent (p<.05.) from the test
value 3. That is, the sample mean of 2.58 of tfe $iub-scale regarding students’

perceptions towards EMI in terms of learning of sudject matters suggests that
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students at tertiary level hold negative attitudewards EMI with respect to
learning of the subject matters.

After the analysis of the one samplist, the mean values of each item in
the first sub-scale were estimated and analyzduetable to determine in what
respect EMI influences students’ learning of theject matters negatively. Table
4.7 reports the mean values of each item in tis¢ $inb-scale entitled as learning
of the subject matters in descending order. As rtfean scores in the table
suggests, students have mostly negative attitudesrtls EMI in terms of
learning of the subject matters apart from the #€r@ and 6. That is, students are
undecided about these two items concerning notgbaite to learn concepts in
courses in English (M=3.07) and having no diffiguin answering English
questions they are asked in written form durings#s (M=3.01). Although the
mean scores of these items are above the choseralas 3, they are interpreted
as a sign of undecidedness because the mean aatuesry close to the test value
3. The ranges of the mean values of the rest oit¢nes in the scale are between
2.87 and 2.20, which reveals students’ disagreemvéhtthese items. In order to
be able to find out in what respect students helgative attitudes towards EMI
regarding learning of the subject matters, theethtrems which have the lowest
mean values in the scale and which indicate dieageat on the part of the
participants were analyzed and it was found out shadents think education in
English leads them to memorize (M=2.20). Moreotteg, low mean values of the

items 3 and 5 (M=2.31, M=2.34 respectively) suggleat students feel the need
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for Turkish translation during the classes and thm@ye difficulty in answering the
English questions they are asked orally duringselasThe low mean scores of the
other items in the scale also suggest some otteons for having negative
attitudes towards EMI with respect to learninglad subject matters. In fact, these
mean values in the first sub-scale within the sdcseale in the questionnaire
reveal that students’ being able to ask questiansgl the classes, their exam
performance and students’ grasping the topic withan lesson and retaining of
new terms and concepts are influenced by EMI neglgti In addition to these,
the results also reveal that having to learn thedeboth in English and Turkish
brings some difficulties on the part of the studeartd students have difficulties in

comprehending the sources related to their subjatters in English.

Table 4.7Students’ Perception of Influence of English-medimstruction on

Learning of the Subject Matter

ltem ltemno N M SD

| can learn the concepts in courses only if they13 233 3.07 1.29
are explained in Turkish.*

| have difficulty in answering English 6 233 3.01 1.25
questions | am asked in written form during

classes.*

| have difficulty in understanding the answers 7 233 287 1.25
to questions given in English.*

| don’'t have difficulty in summarizing a topic 8 233 286 1.12
in English using my own English words.

I have difficulty in understanding the sources 9 233 275 1.19
used in courses.*

EMI influences my success in courses 1 233 261 1.15
positively.

Having to learn both English and Turkish 10 233 245 1.25
terms in courses doubles the burden for me.*
That the subjects are in English makes it hard 11 33 2 245 1.23
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Table 4.7 (continued)

for me retain new terms and concepts | have

learnt.*

| have difficulty in grasping the topic 2 233 242 1.15
explained in English.*

Exams administered in English influences my 14 233 240 1.23
success adversely.*

| have difficulty in asking questions in 4 233 235 121
English during the classes.*

| have difficulty in answering the English 5 233 234 1.18
guestions | am asked orally during classes.*

| want instructors to translate the subjects that 3 233 231 1.14

he has explained in English into Turkish.*
Courses delivered in English encourage me tol2 233 220 1.23
memorize.

Note: Statements marked with an asterisk (*) haa@nlreversed before computation. In
order to interpret the results correctly, the stegets should be reversed meaning wise
(e.g. 1 have difficulty in understanding the lesson wites delivered in English.”
means “l do not have difficulty in understanding tasson when it is delivered in
English.”)

After the analysis of the quantitative data, thalgative data obtained
from the two open-ended questions at the end ofistesub-scale were analyzed
to be able to answer the question whether EMI erfbes students’ learning of the
subject matters. The open-ended questions in ¢kisos asked students to specify
the positive and negative aspects of EMI. Answevergto these open-ended
questions are presented below.

Of all the 233 participants in the study, 123 leérh, which makes up
about 53% of the respondents, provided answerdhd@oopen-ended question
concerning the positive sides of EMI. Among thedstuts giving answers to the
question, only seven of them stated there aremppasitive aspects of EMI. The

positive responses related to learning of the stilpj@tters are not high in number

and they have been categorized into seven cehtralds and they are as follows:
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EMI helps us to benefit from literature in our éslin English because the
literature in Turkish is scarce.

It is useful for us to learn terms and conceptateel to our fields in
English.

It helps us to comprehend sources in our fieldsnglish, which in turn
enables us to follow the improvements in our fields

It helps us in scientific and academic contextscllare mostly in English
recently.

It is useful not only for having a command in Esflin daily speech but

also for getting proficient in expressing our ideasscientific language
and scientific contexts.

It is also useful for catching up with universabkriedge.

It is useful for students who want to continue thelucation or careers
abroad.

To the question concerning the negative sides of, BRI of the students

(54.5%) gave answers and the responses providethéystudents to the

guestion are mostly the negative sides of EMI imge of learning of the

subject matters. The answers related to learninthefsubject matters have

been categorized into twelve different themes &eg are as follows:

1. EMI makes it difficult to understand the lessondexsures are full of
new English terms and concepts.
2. It makes us memorize rather than learn.

3. It hinders creativity.
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4. Comprehending the exam questions becomes diffiaditch in turn
affects our academic success adversely.

5. It doubles the burden on us as we need to leamst@nd concepts
both in English and Turkish.

6. Having to ask questions in English and answer thenknglish is
difficult so we mostly prefer not to ask questiansthe class and
answer the questions the answers of which we know.

7. It makes us passive in class.

8. It makes the lesson boring, which in turn cause®usse our interest

in the lessons we like attending and studying.

©

Using and remembering the Turkish terms getsadiffifrom time to
time.

10.Having education in English prevents the Turkisimglzage and

science from improving.

11.We have no command of our fields in Turkish.

12.Not being able to understand a part of the lessadd to concentration

loss within lessons.

In addition to the qualitative data obtained frdme bpen-ended questions,
interview transcripts also provided essential infation about students’
perceptions towards EMI with respect to learninghef subject matters. When
the interview transcripts were analyzed it was tbont that both positive aspects

of having education in English in terms of learnioigthe subject matters and
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negative sides of it were uttered by the studehisstly, the data related to
positive aspects were categorized into several ¢sentfhe categories which
emerged from the interview transcripts, mostly &amito some of the data
obtained from the open-ended questions at the etitedirst sub-scale titled as
learning of the subject matters, are “improvingne’s field”, “becoming familiar

with terms and concepts in English”, “getting m@mficient in understanding
sources in English and having to concentrate morigl lessons”.

The majority of the students taking part in intews (=4) stated that
education in English enables them to improve thérasen their fields as they
believe that many sources such as books and artrid new developments in
their fields are in English. Thus, being taughtEnglish makes it possible and
easy to follow these new developments in theirdfelwhich in turn improves
them vocationally. Besides, three of the interviparticipants focused on the
importance of EMI in terms of becoming familiar wvierms and concepts in their
fields in English. According to these students kimgvterms and concepts in
English is crucial as it helps them not only imprdfaemselves in their fields but
also understand sources in their fields, whichls® anentioned by two other
interviewees as one of the positive sides EMI rdigar learning of the subject
matters. An additional category related to positgpects of EMI mentioned by
one of the interview participants is that EMI fascthem to concentrate more
during the lessons. According to him, a student waaherstand the subject being

taught in Turkish within the lesson even if he/dbses his/her concentration
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during the class as he can follow the rest of dssdn without difficulty which is
delivered in his/her mother tongue. Neverthelesspbélieves that being able to
follow a lesson in English after concentration lassalmost impossible, which
makes them listen to lectures and follow them moaeefully. As reported
previously, a similar category was also drawn friima responses given to the
open-ended question asking students to list thativegsides of EMI related to
learning of the subject matters. That is, somehaf students stated just the
opposite. According to those students, being taughinglish makes them lose
their concentration easily.

The themes which emerged from the interview trapcregarding the
negative aspects of EMI with respect to learningudfject matters are similar to
the ones which emerged from the open-ended queasking students to list the
negative sides of EMI related to learning of théjeat matters and the data
obtained from the first sub-scale entitled as le@yof the subject matters in the
questionnaire. The main categories of the negaiides of EMI in terms of
learning of the subject matters which emerged fiotarview transcripts are as
follows:

1. Having worse academic achievemenOf all ten interview participants, eight
of them stated that education in English affectsirttacademic achievement
adversely. According to these students, the negatffect of EMI on students’

academic success stems mainly from not being ablederstand some questions

in the exams. Moreover, some of them added that évihey can comprehend
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the questions in the exam, they often have diffycii giving detailed or correct
answers to these questions in the exams. In addiiohese, they also stated that
the difficulty of learning or keeping terms and cepts in English in their fields is
another source of becoming less successful acadidyni@dmong these eight
students, one of them asserted that although lagleatic success is influenced by
EMI negatively for the time being, this negativéeet will change in a positive
way during a course of time as they get used ® tijpe of educational system.
The other two students in the interview protocaiderlined the fact that although
their academic achievements were affected by EMéisly at first, this negative
effect of EMI has disappeared during a course wifetiand they stated that
becoming more proficient in English, following edelsson carefully and having
a command in terms and concepts in English in theids have helped them
positively in the course of time in terms of the@ademic achievement.

2. Having difficulty in coping with the new terms axd concepts:One of the
mostly focused negative aspects is related to lyadifficulty in learning and
using new terms and concepts in one’s field. Tleigative side of EMI regarding
learning of the subject matter was agreed by nintbeointerview participants. All
of these participants stated that learning new eptscand terms in their fields has
been one of the most difficult parts of having etion in English as they are
scientific, which makes it hard to keep them in ehiRurthermore, some of them
emphasized that not being familiar with these teamd concepts leads to lower

performance both in lessons and exams.
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3. Leading students to memorization:That EMI makes students memorize is
another negative side mentioned by seven of therviigw participants. These
participants stated that in order to cope with saliffeculties of having education
in English, they need to memorize terms, conceptissaibjects. Especially, some
of them underlined the fact that they have forgotteost of the things related to
the first term, which was their first term at thiculties offering EMI. Moreover,
another student stated that they cannot generattearabout a topic in class and
exams and he said “When giving answers to questioegams, we write just the
knowledge we have memorized rather than add ounwnts”, which is a kind of
proof for memorization rather than learning.

4. Having difficulty in participating in lessons: Some of the participants<4)
stated that having education in English preventmthfrom participating in
lessons as they have difficulty in asking questiand answering questions in
English. One of these interview participants savthfy of my friends including
me cannot exchange ideas and have a discussion topiawithin the class
because of education in English although we havaeetiuing to say on that
subject”.

In addition to some negative aspects, a conditioeghtive side of EMI in
terms of learning of the subject matters was mertioby six of the students.
According to these students, if a lecturer speaky ¥Wluently in a class where
students are unfamiliar with the topic deliveredttday and terms and concepts

related to that subject, they have difficulty irlldaving lessons, which in turn
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leads to concentration loss and not being ablerstated lectures. While the other
three students stated that they have overcomdlifficulty as they have got used
to EMI, only one of the interview participants si@tfollowing and understanding
lessons in English is a real disadvantage of EMareing learning of the subject
matters.

The results obtained from the interview transcriplout the negative
aspects of EMI regarding learning of the subjecttens suggest that they are
mostly interlinked because one adverse side aftettther in a negative way.

All'in all, the data obtained from both the quaattite and qualitative data
sources suggest that EMI influences students’ iegriof the subject matters
adversely due to various reasons. These aspectynumcentrate on the
negative effects of EMI on students’ academic ss&cbecause of having
difficulty in grasping the content in English, asffiand answering questions in
class or during exams and learning and keeping tegms and concepts in
English with difficulty. Moreover, that EMI lead® tmemorization is another
common negative aspect of EMI regarding learninghef subject matters come
out from the three data collection sources. Howeter qualitative data sources,
which are the open-ended questions and interviewstripts, also reveal that
some positive aspects of EMI with respect to leagrof the subject matters also
exist such as benefitting from literature in Engliscatching up with
improvements in one’s field and becoming familiathamuniversal terms and

concepts in one’s field.
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4.2.4 Perceptions towards EMI regarding the acquisibn of language skills

The fifth sub-question investigated whether EMfluances students’
acquisition of language skills. So as to answes thiestion, the same steps were
followed with the previous research questions. Tibathree data sources which
are the quantitative data obtained from the sesutdscale of the questionnaire
and the qualitative data gathered from the answershe two open-ended
questions within the second scale of the questiomnand the interview
transcripts were used. The results obtained fromthese data sources are
presented in the order given above.

In order to determine students’ perceptions towdtl with respect to
the development of language skills in general ahether the sample mean is
significantly different from the test value, onargde t test was conducted. As
described previously in detail, the test value whesen 3 as it represents the
neutral point. According to results obtained framstanalysis, it was found out
that the sample mean of 3.58 (SD= .80) was sigmfiy (p<.05) different from 3.
That is, the findings of the one sampléest suggest that students hold positive
attitudes towards EMI regarding the developmeriheflanguage skills.

In addition to one sampteest, the mean scores of each item in the second
sub-scale were estimated and analyzed to be abiieteymine what students’
perceived influence of EMI on each language skillable 4.8 reports the mean
values of each item in the second sub-scale ahtile language skills in

descending order. As the mean scores in the taigigest, students have positive
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attitudes towards EMI in terms of the acquisitidriamguage skills in English. In

other words, the range mean scores of 3.86 and fug§est that university

students perceive English as a medium of instrnci® considerably effective in

terms of the acquisition of language skills in HEslglas all the mean values of the
items related to language skills in English in thisle is above 3, which implies
neither positive nor negative view towards EMI. aver, the mean value of the
item 21 (M=3.48) reveals that students disagreeh wvtiite idea that having

education in English has a negative influence endigvelopment of their Turkish

proficiency.

4.8 Students’ Perceptions of Influence of English-madilnstruction on

Language Skills

Item temno N M SD

Having education in English improves my 18 233 3.86 .96
reading comprehension skills in English.

Having education in English improves my 17 233 3.83 1.01
listening skills in English.

Having education in English improves my 19 233 3.60 1.09
writing skills in English.

Having education in English prevents me 21 233 3.48 1.38
from improving my Turkish.*

Having education in English improves my 20 233 316 1.21
speaking skills.

* The Statement marked with an asterisk (*) has beerrsedebefore computation.

In addition to the quantitative data, the qual&tdata obtained from the
two open-ended questions at the end of the fiedesender the second scale in the
questionnaire gave some important information abetudents’ perceived

influence of EMI on the development of the languasidls in English. As
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reported previously, of all the 233 participantghe study, 123 of them (52.7%),
provided answers to the open-ended question caongethe positive sides of
EMI. The responses given to the first open-endeasbiipn which asks students to
list the positive sides of EMI mostly concentratedthe positive effect of EMI on
students’ language skills in English. While manythe# students stated EMI helps
them improve their English in general, some ofgladicipants specified a single
language skill in English which is affected by EMI a positive way. All the
language skills —reading, listening, writing andeaing- were stated to be
influenced by EMI positively by different studengsoviding answers to the
question. Apart from the positive effect of EMI four language skills in English,
some students also asserted that EMI also helps itmprove their vocabulary
and grammar knowledge in English. None of the resps concerning the
positive influence of EMI on language skills wesdated to the development of
language skills in Turkish.

The analysis of the second open-ended questiongskiidents to list the
disadvantages of EMI revealed that none of theomsgs provided for this
question was related to the effects of EMI on stisldanguage skills in English.
However, of all the 127 answers to the questioly twmo of them focused on the
negative influence of EMI on the development ofdstuis’ language skills in
Turkish. In these students’ views, EMI leads tatiggtaway from their mother
tongue Turkish, which in turn affects the developitma their Turkish proficiency

adversely.
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The last step was to analyze the interview traptscto be able to answer
the question if EMI influences students’ acquisitaf language skills. According
to the findings of the interviews, it was found dliat all of the students agreed
reading and listening skills in English are mosifiected positively by EMI. The
rationale given by the interview participants fdretimprovement of these
language skills mostly concentrated on the fadt tivey have to listen to lectures
in English and read sources including their cotmseks in English, which in turn
is claimed to improve these two language skillsEimglish. In terms of the
acquisition of writing and speaking skills, theeintiew findings suggest that the
majority of the interview participants (eight ofetlstudents) stated that EMI does
help them improve these language skills as theyl neewrite in English while
answering the questions in exams and preparing Hwnework and projects;
moreover, they stated that their speaking skills also somehow influenced
positively by EMI since they are to ask and ansgqustions in English and do
presentations in English in class.

However, the other two participants among ten sttedéaking part in
interviews asserted that they are undecided abbether EMI influences those
two language skills in English positively namelyitwmg and speaking because
they stated that some of the instructors do notgtention to different aspects of
writing in their exams or homework such as orgatioraand use of English; that
is, they claim that being able to provide the odrrmformation is the basic

criterion for their instructors rather than usingglish accurately or presenting
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their knowledge in a good organization. Thus, ieirtiview, having education in

English is not effective in the development of wgt skills. Furthermore, they

also said that they usually tend not to ask questiand answer questions in
English or participate in discussions in Englishttsase two students believe that
their speaking skill in English does not also clenga better or more positive
way.

To sum up, the results of the qualitative data seewalidate the findings
of the quantitative data as both types of data cesursuggest that students’
perceived influence of EMI on the acquisition amye&lopment of language skills
especially in English is positive as students seethink that EMI is effective in

terms of improving their language skills in English

4.3 The relationship between students’ perceptiontowards EMI and their
English proficiency

The second main question in the study concernsellaéionship between
the perceptions of the university students towaEM| and their English
proficiency levels. In order to be able to ansvier question, the Pearson product-
moment correlation coefficient, which assesses diegree that quantitative
variables are linearly related (Seliger & Shohait§89), was computed. Thus,
the sample mean scores of the first scale enti#ttedeneral perceptions towards
EMI and the first sub-scale under the second seatdled as learning of the

subject matters in the questionnaire were correlati¢h the students’ test scores
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in the proficiency exam that the students tookdable to start their departments
at the end of the preparatory class respectively.

The results of the correlational analysis betwéensample mean value of
the first scale in the questionnaire and studetast scores in the proficiency
exam show that the correlation between these Jasgab very low (.089) and not
significant. In other words, there is no statidticaignificant relationship between
the general perceptions towards EMI and studemtdiqgiency exam results.

However, the correlational analysis between thepdamean values of the
first sub-scale within the second scale concersingents’ attitudes towards EMI
regarding learning of the subject matters and stistigoroficiency exam scores
presented in Figure 4.3 reveals that there iststtally significant relationship
(p<.05) between those two variables. A correlatidn.263 between students’
perceptions towards EMI concerning learning ofghbject matters and students’
test scores in the proficiency exam suggests tieetis a low but significant
positive relationship between the two variablesatTis, the correlation (.263)
between the students’ attitudes towards EMI regardearning of the subject
matters and students’ proficiency exam scores shibatsif students’ proficiency
exam scores increase, their perceptions towards Ml respect to learning of

the subject matters tend to be positive.
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Figure 4.3The Scatter Plot of Proficiency Scores and Perosgtitowards EMI
regarding learning of the subject matters

As fully described in Chapter 3, there is one gqubstion under the second
main question, which investigates whether thereaigelationship between
students’ English proficiency and academic succéss. the analysis of the
guestion, the Pearson product-moment correlatiosfficeent was computed.
Therefore, students’ proficiency scores and themualative grade point average

(CGPA) which is taken as a sign of their academacsss were correlated.
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According to the findings obtained from the Peargroduct-moment
correlation coefficient presented in Figure 4.4 tiorrelation between students’
proficiency scores and cumulative grade point ay@i@heir educational ranking)
is statistically significant (p<.05). The corretati of .519 suggests that there is a
noteworthy relationship between students’ proficierscores and CGPAs. In
other words, there is a moderate positive relakignbetween those two variables
and in general, the results indicate that studehtsse proficiency scores are high

are academically more successful.
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In conclusion, the correlational analysis for exang the relationship
between students’ perceptions towards EMI and theficiency scores suggest
that while there is no relationship between stuslgmerceptions towards EMI in
general and their proficiency scores, there isva lbmt significant relationship
between students’ perceptions towards EMI regard@agning of the subject
matters and their proficiency scores. Moreover, $imailar analysis between
students’ proficiency scores and their CGPAs reagedihat there is a noteworthy

significant relationship between these two variable

4.4 The relationship between students’ perceptionsowards EMI and their
academic success

The third main question, which is the last quesiiorthe present study,
concerns the relationship between students’ a#gutbwards EMI and their
academic success. That is, the question aimed ekinge the information if
students with positive attitudes towards EMI haedtdy academic success, and
conversely, if students with negative attitudesamg EMI have worse academic
success. Therefore, the relationship between tivaseariables was investigated
by means of the correlational analysis, namely g$®arproduct-moment
correlation coefficient. In other words, the samplean scores of the first scale
entitled as general perceptions towards EMI andfitts¢ sub-scale under the

second scale titled as learning of the subjectermtin the questionnaire were

110



correlated with the students’ cumulative grade poaverages (CGPA)
respectively. The number of missing data in terfrstwdents CGPAs was 72.

The results of the correlational analysis betwéensample mean value of
the first scale concerning students’ perceptionsatds EMI in general and
students’ CGPAs reveal that the correlation betwibese variables is very low
(.045) and not significant, indicating there is rmsatistically significant
relationship between students’ perceptions towd&hd in general and their
CGPAs.

Nevertheless, the correlational analysis betweensthdents’ perceptions
towards EMI with respect to learning of the subjewtters and their CGPAs
illustrated in Figure 4.5 show that the correlatlmtween those two variables is
statistically significant (p<.05) and is equal 61, which indicates that the
relationship between the students’ perceptions tdsvdEMI with respect to
learning of the subject matters and their CGPAgry low. However, in general,
the results suggest that if students hold moretigesattitudes towards EMI
regarding learning of the subject matters, theyd tém have better academic

Success.
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Figure 4.5The Scatter Plot of Perceptions towards EMI regagdiearning of the

subject matters and Students’ CGPA

To sum up, as it was the case with the pervioseareh question
concerning the students’ perceptions towards EMI @eir proficiency scores,
the correlational analysis between students’ péimep towards EMI and their
CGPAs suggest that there is no statistically sigait relationship between

students’ perceptions towards EMI in general arair t6GPAs; however, it was
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found that there is a low significant relationsthptween students’ perceptions

towards EMI regarding learning of the subject nratend their CGPAs.
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CHAPTER 5
CONCLUSION

The objectives of the present study was to exartfireviewpoints of a
group of students at tertiary level towards Engtisddium instruction, the
underlying reasons behind students’ perceptionstla@delationship between the
perceptions of the university students and thegligh proficiency as well as the
relationship between their perceptions and acadsuucess.

This chapter presents the summary of the findimgsgawith a discussion
of these findings, conclusions and implicationghe study. The findings of the
study are discussed according to the order of relsepiestions formulated in the

study.

5.1 Perceptions towards English-medium Instruction

The results obtained from one samptest conducted in the first scale of
the questionnaire, which sought an answer to wieperceptions of students are
regarding English-medium instruction at tertiaryieation, revealed that there is a
significant (p<.05) difference between the targaiue (3) and the sample mean
score of the first scale (3.23). Despite the faeit the total mean score of 233
students’ perceptions towards EMI at tertiary lew@ls not very high, the mean
score 3.23 indicates that in general, studentsewdiaty level favor English-
medium instruction and perceive English medium ruddion necessary at

university as the sample mean score is higher thameutral point (3) in the
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questionnaire. That is, students seem to value iingis the language of
instruction at tertiary level.

The result can be attributed to the fact that 48.8&f the participants’
fathers are university graduates and 44.2 % op#récipants’ mothers are high
school graduates, which may indicate that pardet&l of education seems to
play a crucial role in the perceptions of studestgarding EMI. Therefore, it is
possible that students with educated parents tenldlave positive perceptions
towards EMI at universities. Moreover, the analysfighe ninth question in the
demographic section, which was not given in Chapteevealed that 79.5 % of
the students think that English medium instructiwifi enable them to find a
better job in the future, which might be interpcetes instrumentally motivated
students seem to perceive EMI necessary at tetéagy. This was also supported
by the emerging themes for the open-ended questesigned to elicit the
advantages of EMI as 30.4% of the answers appeatotmentrate on the
effectiveness of EMI in terms of having better mtportunities. The analysis of
the interviews also supported the finding obtaifretn the quantitative data as
nine of the 10 interview participants expressed fieference for EMI at tertiary
level. Even though the findings obtained from tmsveers to the open-ended
question at the end of the first scale, which agkslents to add their additional
comments, seem not to support the results of trentgative data and the
qualitative ones obtained from the interviews a&sahswers given to this question

mostly concentrated on negative aspects of EMiputild be wrong to interpret it
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as inconsistency between the results obtained ftwmdifferent types of data

collection methods for two reasons: (1) The dattiokd from the open-ended
question in the first scale were quite limited;ghit cannot be generalized to the
viewpoint of the whole population of the presenidst (2) The participants might

have tended to write their problems with EMI whdreyt were asked their

additional comments on EMI.

Along with the students’ perceptions towards EMltertiary level in
general, the present study also attempted to fitdhe underlying reasons for the
approval and disapproval of EMI. According to thedings obtained from the
quantitative data, the most important reason feoriag EMI at tertiary level is
that education in English enables students tohesénhguage, which suggests that
EMI creates a context for the use of English anslifiseen essential by students
at university and this in turn makes them hold fesiattitudes towards EMI. The
second important reason why students have posititedes towards EMI is that
having education in English provides students witkind of prestige in society.
Therefore, it can be claimed that students reckey will be respected in their
careers as they have had education at a univevbgye the language of education
is English. The contribution of EMI to the mentavelopment of students is
another important reason for favoring EMI at testikevel. Based on this finding,
it can be put forward that learning the subjecttarathrough another language
like English is a challenge for students, whichtimn makes them develop

mentally. A similar idea has also been stated bikM& and Zeger (2008). In
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their views, the integration of content and forelgnguage teaching enhances
students’ academic and language attainments, wimhcerns the mental
development of students. The results obtained fiteenqualitative data validate
the findings of the quantitative data; however, soadditional reasons for
favoring EMI were found. Some of these were: Thepanance of EMI for
students’ future careers and being able to catchvitip new developments in
one’s field.

When the reasons for not favoring EMI were analyzedas found that
one of the essential reasons for the disapproveMifwas related to the negative
influence of EMI on students’ academic successt T)gparticipants think that
having education in English affects their academahievement negatively.
Another important reason for not favoring EMI isncerned with the adverse
effect of EMI on the production of Turkish words tine areas of science and
technology. In other words, students in the prestuidy consider scientific and
technological words in Turkish cannot be coined doiehaving education in
English, which might indicate that university stotke are concerned with the
development of Turkish words in the areas of s@ead technology and they
want Turkish language to be developed in this sefige finding is in a similar
line with the opinion of Bartu (2003), who claintgt implementing education in
a foreign language prevents Turkish language frevelbping. Along with the
negative effect of EMI on students’ academic suscasd the production of

Turkish words in the areas of science and techiypltitg adverse effect of EMI
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on student creativity was among the reasons forfaebring EMI. That is,
students think that EMI affects their creativityamegative way, which was also
stated by some intellectuals in Turkey such as riggla (2003) and Erman
(2008), who assert that teaching subject mattersugin English decreases
students’ creativity as they cannot question intla@olanguage like English easily
and effectively. However, what Singito (2003) and Erman (2008) state about
the effect of EMI on students’ creativity is basedtheir personal opinions rather
than research results. The results of the quaigadata obtained from the open-
ended question at the end of the first scale atehvilew transcripts seem to
validate the findings of the quantitative onestes reasons for not favoring EMI
mostly concentrated on the negative influence ofl EM students’ academic
success, learning their subject matters and cigativ

In the light of these findings, it can be concludbdt students support
education in English at tertiary level. In otherrd® the results indicate that in
the context of the private university in Ankara,rkey EMI is considered to be
necessary at tertiary level. The students favor HMtause they think EMI
enables them to use the language, it helps thegaitosocial prestige and it also
contributes to students’ mental development. Thasaes for the disapproval of
EMI are related to the adverse effect of EMI ondsenis’ academic success,
students’ creativity and the production of Turkisfords in scientific and

technological areas.
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When the findings of the research question conogrmwhat students’
perceptions towards EMI at tertiary level are andetler they favor it were
compared with the related studies in the fieldyats found that the results of a
study one of whose aims is to examine studentgmptions towards EMI at
tertiary level conducted by Kalfazade et al (198849) yielded similar findings to
the present study as in their study, it was alamdothat university students
favored EMI. However, another similar study coneédcin Turkey by Tarhan
(2003) contradicts the present study as she fouwatl $tudents do not favor
English-medium instruction in secondary educatiime difference in the results
might be because attitudes may change in diffecentexts as the two studies
were carried out in different educational contedsyvertheless, in her study, it
was found that parents favor EMI at tertiary leviédle study conducted by Tarhan
(2003) also attempted to find out the reasonsdworing and not favoring EMI.
When those reasons are compared with the ones fauhé present study, it can
be stated that especially the reasons for the plisapl of EMI seem to overlap
because the reasons for not favoring EMI found agh@n (2003) also focus on
the linguistic threat and the negative effect of IEdi academic success. One of
the common reasons for favoring EMI between the sivmlies is related to the
linguistic benefit of EMI. That is, both the parfiants in the current study and
those in Tarhan’s study think that EMI enables thhenmprove their English.

When the results of some other studies in othets parthe world which

attempted to explore students’ perceptions tow&fds (Wu, 2006; Tung et al,
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1997; Pennington and Yue, 1994) were analyzed, fitdings seem to be
consistent with the findings of the present studytheese studies also found that
EMI was preferred and favored to be the instruetidanguage by students taking

part in these studies.

5.1.1 Perceptions towards EMI regarding learning othe subject matters

The fourth research question in the present study whether English-
medium instruction influences the students’ leagniof the subject matters.
According to the findings obtained from the quatiite analysis of one sample
test and mean scores of the items in the scaleastfound out that students at
tertiary level have negative attitudes towards Elth respect to learning of the
subject matters. That is, both the sample valu2.8 and the ranges of mean
values of the majority of the items in the scalet@een 2.87 and 2.20) indicate
that EMI is perceived as affecting learning of shubject matters adversely by the
university students and students have some difie=uin learning of the subject
matters taught in English. In the light of the fimgs obtained from the qualitative
analysis of the open-ended questions, it can beedrthat in general, the results
seem to be consistent with the results obtainenh ftloe questionnaires as the
participants stated that learning the academicecdnthrough English causes
some problems especially understanding the conpanticipating in lessons and
comprehending the exam questions, which in turacésftheir academic success
adversely. However, not only negative aspects of Edcerning learning of the

subject matters but also positive ones were meadidoy the participants during
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the interviews although the negative sides poirdat by the students for the
open-ended questions seem to outweigh the positigs. The difference between
the findings of the two qualitative data collectiprocedures might be because of
the fact that participants had more time to thinkd aopen up during the
interviews, which may have led them to discuss Ile¢hpositive and the negative
sides of EMI regarding learning of the subject eratt

The finding that students hold negative perceptitovgards EMI with
respect to learning of the subject matters canttodbwited to the fact that 47.7 %
of the students graduated from state schools irkéjuwhere the medium of
instruction is Turkish. Therefore, it can be stathdt students are not used to
being taught all the courses in English, which riglad to some difficulties on
the part of the students as they experience amildia educational process. That
is, not being accustomed to having education inlisingnay cause students to
have some academic problems, which in turn cowddlrén negative perceptions
towards EMI regarding learning of the subject mattédditionally, students’
limited proficiency levels might result in studentegative perceptions towards
EMI concerning learning of the subject matters.

Based on these results, it can be concluded thlabualh students are
supportive of English medium instruction at tegtidevel, they experience some
difficulties during this educational process, whishlikely to lead them to hold
negative attitudes towards EMI with respect tonaag of the subject matters and

have poor academic success.
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The results support the findings of the previouseagch conducted by
Tarhan (2003) as she also reported that studemsidey EMI influences their
learning of the subject matters negatively. Morepvierdem (1990), who
investigated the effect of science education thinoagother language, reported
that foreign language instruction was disadvantagdor the students in terms of
learning of the subject matters. Karabinar (2008ne up with a similar
conclusion as the findings of the study indicatieat tcourses taught both in the
native and foreign language rather than Englisly-amétruction promoted better
learning of the content.

Some studies carried out in other contexts seebetoonsistent with the
results of the present study in terms of the diffies students experience in
learning of the subject matters delivered in Emglsd the negative effects of
EMI on students’ academic success. Willig (198&)est that students who are not
native speakers of English learn more efficientty their mother tongue.
Similarly, Marsh et al (2000) argue that high sdsindents especially in the first
three years in a late immersion program in Hongd<are affected negatively by
the late immersion instruction in English concegnlearning the non-language
subject matters. Furthermore, a study conductedR@yirez et al (1991) with
Latino students in bilingual education programsatotied that students receiving
most or all of their instruction through Englishdhaorse academic success than

the ones who received L1 instruction throughouteletary level. Wu (2006) also
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found that students at university experience soifiieudties due to being taught

in English, especially learning of the content efifieely.

5.1.2 Perceptions towards EMI regarding the acquiion of language skills

If English-medium instruction affects studentsgarsition of the language
skills in English was another focus of the presstoidy. The findings of the
guantitative data — the sample mean value of 3b6&h was computed by means
of one sampld test, and the range mean scores (between3.86 &6y . the
items in the second sub-section under the secoalé sudicate that university
students perceived English as a medium of instnationsiderably effective in
terms of the acquisition of the language skill&€mglish. Furthermore, the results
obtained from the qualitative analysis of the opeded questions and interview
transcripts seem to validate the findings of thanfative ones as they also
suggest that EMI does help students improve thaguage skills in English.

Thus, in the light of these findings, it can be daded that students at
tertiary level have a more generalized appreciatbienglish as a medium of
instruction in terms of acquiring and improving ithlanguage skills. In other
words, students think that EMI is effective in aicong the language skills simply
because EMI provides a context for language usat &) the students need to
listen to lectures given in English, read the bomkd materials written in English,
write their assignments in English as well as esprheir ideas in the exams in
English and speak in English so as to participatée lessons, all of which seem

to assist them to improve their language skills.
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The findings of a similar study (Tarhan, 2003) @& of which was to
find out the influence of EMI on the acquisitionlahguage skills in English seem
to be inconsistent with the results of the cursgatly as in the former study it was
reported that students think EMI does not contehtot the development of their
language skills in English significantly. The diéace between the results of the
two studies might stem from the fact students diary level are more aware of
the importance of knowing an international langyaggmely English, for their
future careers and their instrumental motivationlddead them to benefit from
EMI in terms of learning and improving their langeaskills in English; in other
words, one of the major motives of the students Isave a better career, which is
quite interlinked with a good command of English time Turkish context.
However, students in the study of Tarhan (2003)ewgptting prepared for the
university exam, which is administered in Turkigtherefore, they might have
been motivated for passing the exam rather thamgdienefit from education in
English.

Nevertheless, the findings of the study conductedMu (2006) seem to
be consistent with the results of the present sasdthe former also suggests that

EMI promotes better command in the language.

5.2 The relationship between students’ perceptioneowards EMI and their
English proficiency
The second main research question in the presgny attempted to seek

an answer to whether there is a relationship betwaalents’ English proficiency
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levels and the perceptions of the university sttsléawards EMI. As for the

research question regarding students’ English giesfcy and their perceptions
towards EMI in general, it was found that therents statistically significant

relationship between the students’ general peroeptiowards EMI and their
proficiency exam results. However, as for the tjaesconcerning students’

English proficiency and their perceptions towardél kvith respect to learning of

the subject matters, it was found that there isva lbut significant relationship

(.263) between students’ English proficiency scaned their perceptions towards
EMI regarding learning of the subject matters. Tisatas stated in Chapter 4, it
can be claimed that if students got better markikeproficiency exam —that is, if
their level of English is good- they tend to holdna positive perceptions towards
EMI in terms of learning of the subject matters.

While no relationship was found between studentsglish proficiency
and their perceptions towards EMI in general, ihdifig that there is a low but
significant relationship between students’ Englioficiency scores and their
perceptions towards EMI regarding learning of théject matters can be
attributed to the fact that being proficient in Esly and having a sufficient
command on the language affect students’ underisigrahd learning of their
subject matters or mastering the academic conteatpositive way to a certain
degree, which in turn might influence studentsitadies positively towards EMI

with respect to learning of the subject matters.
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Although it was not one of the main focuses of tbgearch, the current
study has also investigated whether there is digrkhip between students’
English proficiency and academic success. The tesofl the correlational
analysis revealed that there is a moderate andfisart positive relationship
(.519) between students’ proficiency scores andutative grade point average
(CGPA). Therefore, it can be put forward that ddsnts got better grades in the
proficiency exam, they tend to be academically nsurecessful. As stated earlier,
being proficient in English influences studentsarldng of the subject matters
positively and this in turn affects their successhe courses positively and have
better CGPAs. That is, the noteworthy relationgbgween students’ English
proficiency and academic success is not surprisuigexpectable.

Based on the findings for the second main resequastion, it can be
concluded that more proficient students in Enghsitd more positive attitudes
towards EMI regarding learning of the subject mattand they are more
successful at their departments. Hence, it carrdueed that it is crucial to provide

effective language learning conditions for studehisng the preparatory year.

5.3 The relationship between students’ perceptioneowards EMI and their
academic success

The last research question in the present study wather there is a
relationship between students’ perceptions towdEtdl and their academic
successAccording to the findings obtained from the caat&lnal analysis, it was

found that there is no statistically significantiatenship between students’
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perceptions towards EMI in general and their CGPAsnetheless, a similar
analysis between students’ perceptions towards Edgarding learning of the
subject matters and their CGPAs revealed thatethgera low but significant
relationship (.161) between these two variable® 3ignificantly low correlation
might be due to the sampling range and some ostilndents’ missing CGPAs.
That is, increasing the number of the subjectsabidining all the participants’
CGPAs can help to get more precise results, whightrbe also true for the
question investigating the relationship betweendestis’ perceptions towards EMI
in general and their CGPAs.

Despite the low correlation between the studen&s’cgptions towards
EMI with respect to learning of the subject mattarsl their CGPASs, it can be
concluded that as the participants perceive EMItpesy in terms of learning of
the subject matters, their academic success seemsréase. Thus, that students
hold positive relationships towards EMI is essdrdm positive attitudes towards

EMI seem to contribute to students’ success at tegpartments.

5.4 Implications

Results of the present study indicate that studemtsyeneral hold
somewhat positive attitudes towards EMI at tertideyel. However, they
experience several difficulties owing to being adsint at a university where the
medium of instruction is English. When the reastmrspartial support and not
favoring EMI were analyzed, it was found out thaving a better command in

English will lead to have more positive perceptioowards EMI on the part of

127



the students. Thus, it is essential to provide esitgl with better English and
proper education at the preparatory school. More®iece most of these students
had education at state high schools, English etucat these types of schools
might be revised so as to enable students to Eagtish better and have better
language learning conditions

Another important result of the study was that stud have difficulty in
learning of the subject matters in English. Thusdents could be prepared for
education in English from the very beginning ofitleelucation at university. That
is, some part of English teaching at preparatotyosk might be related to
students’ own fields. For instance, during theiegaratory education, students
might be given opportunities to read texts whica eoncerned with their own
fields. In addition to having difficulty in learngnof the content in English,
students also expressed their difficulty in pap@ting in discussions during class
hours and they stated their creativity was hindecede to their limited
participation. Therefore, professors can provideidshts with effective,
motivating and supportive learning conditions, vhigill lead them to interact
during classes. That professors create a motivatiwgonment for the students at
the faculties where the medium of instruction i€mglish can also help students
to hold more positive attitudes towards EMI atiseyt level. Another way to get
students to participate in classes would be totereavironments for them to use
or improve their communication skills so that theyl be able to take part in

class discussions and produce in English, whictuiin will result in using their
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creativity and avoiding memorization. In order thigve this, language teachers
and content teachers can work together, which leaerbe fashionable in the
world lately.

That the majority of the students have difficulty inderstanding and
learning new English terms and concepts in tha&ldé was another essential
finding of the present study. Thus, terminology rses in English can be
integrated into the curriculum of each departméfaring EMI.

In conclusion, students’ perceptions towards EMliarportant not only in
the world but also in Turkey as the number of ursitees offering EMI especially
at tertiary level is increasing. Hence, decisiorkena should take students’ views
and problems they experience during their educapioocess at an English-

medium university into account while opening nevgksh medium universities.

5.5 Limitations

Even though the participants in the current stwdye selected randomly,
because the accessible population was the studeate university offering EMI
in Ankara, the results can be generalized to thosig with some certainty. That
is, the researcher could not select students ardiffegent universities where the
medium of education is English. Thus, any findimgni this study should be
viewed with caution, taking the context and theipgrants into consideration.

Moreover, for the qualitative aspect of the questaire, hamely open-
ended questions, the researcher obtained a limiieaber of answers as quite a

few students provided answers for these questlansther words, there were not
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a sufficient number of answers drawn from the opeded questions to validate
and support the findings obtained from the quesiine and interview protocols.
Therefore, another type of data collection methathsas discussion groups could
have been used as it might have allowed a muchedeepight into students’

attitudes towards EMI.

5.6 Suggestions for further studies

The current study examined a group of studentEgmions towards EMI
at a private university in Ankara, Turkey. Thusrtier research is needed to
examine the attitudes of other university studerttugs at other universities
offering EMI in Turkey, which will make a comparis®mf results possible to
produce a clearer picture of students’ views alddt at Turkish universities.

Furthermore, the present study investigated only #titudes of the
freshmen. Therefore, a further study might be néedeesxamine the perceptions
of students at different grades and whether thexeaay differences among these
students’ perceptions towards EMI. AdditionallyJoagitudinal study could be
conducted to determine the possible changes irestsidattitudes towards EMI
during their education at university where the medbf education is English.

Finally, further research could examine the effemtiess of English
medium instruction programs at universities in Bykwhich is likely to affect

students’ perceptions towards this type of edunatio
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APPENDIX A

QUESTIONNAIRE
ANKET

Degerli 6grencimiz,
Bu anketin amaci Universitelerdgrétimin ingilizce olarak yapilmasi hakkindaki
diUstncelerinizi ortaya c¢ikartmaktir. Cevaplariniz yata argtirma kapsaminda
kullanilacaktir. Bu nedenle her soruyu dikkatli bekilde okuyarak ictenlikle
yanitlamanizi rica ederiz.
Katkilariniz igin tgekkir ederiz.
Evrim Atik
MA. METU/ English Language Teaching
Instructor at Atithm University
I. BOLUM: Ki sisel Bilgiler
1. Cinsiyetiniz: [1 K OE
2. Hazirlik atlama sinavi olan Proficiency notunuz:
3. Akademik ortalamaniz:
4. Ingilizcedisinda herhangi ls&a bir dil biliyor musunuz?
[l Evet U] Hayir
4. a. Cevabiniz ‘EVET ise hangi dili bilglnizi belirtiniz:
5. Daha Once B&a bir Ulkede ygadiniz mi?
[l Evet [l Hayir
5 a. Cevabiniz ‘EVET isesagidaki tabloda istenilen bilgileri tamamlayiniz:

Hangi Ulkede Ne kadar sire igin Hangi amagcla Ulkede
bulundunuz bulundunuz bulundunuz

6. Universiteden dnce nerde ve hangi tiir okulgt@dim gordiniiz?

Sehir/Koy:

[ Devlet lisesi 71 Anadolu Lisesi

1 Ozel lise I Diger (Lutfen
belirtiniz)

7. Annenizin gitim durumu: (En son bitirgi egitim kurumu/duzeyi)

Anne: [ Okul bitirmemi 11 TIkokul 1 Ortaokul ] Lise
1 Universite ] Lisansistu (master/doktora)

8. Babanizin gtim durumu: (En son bitirgi egitim kurumu/dizeyi)

Baba:[1 Okul bitirmemi ] ilkokul ] Ortaokul ] Lise
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1 Universite ] Lisansusti (master/doktora)

9. Bgitim dili ingilizce olan bir tniversiteyi 6ncelikli segme natiiniz nelerdir?
(Birden fazla secenekaretleyebilirsiniz.)

] Kaliteli bir egitim almak icin

"1 Ingilizceyi daha iyi grenmek igin

1 Ogrenim dilinin Ingilizce olmasi kendi alanimda yapilan g@lalari anlamami
sglayaca! igin

] Kendi alanimingilizce bilmek § bulmami sglayaca! icin

1 Ailem istedgi icin

T Puanim yetgi icin

utfen belirtiniz)

10. Ingilizcedeki kendi yeterlik diizeyinikier bir dil becerisi icin gagidaki
kutucuklarabir isaret koyarak (X') belirtiniz.

COK 1Yi: Duydusu ve okudgu herseyi kolaylikla anlayabilen, farkli ve
karmaik konularda iyi yapilandiriingikomposizyon yazabilen, ana dili kogau
insanlara gunlik korsmada kendimi akici ve @ou sekilde ifade edebilen
Kisiyim.

IYI: Farkli konulardaki metinlerin ve kosmalarin ana fikirlerini anlayabilen,
bazi farkl konularda acgik kompozisyonlar yazabhikema dili kongan Kiilerle
cok caba sarf etmeden belli bir akicilikta geti kurabilen kgiyim.

ORTA: Gunluk dilde sik kullanilan ciimle ve ifadeleri ygp okumalarda ve
duyduysunda anlayabilen, basit konularda kendisi ve ¢cevieeggili tanimlar
yapabilen, yavave acik konguldugunda kagidaki kisi ile iletisim kurabilen
Kisiyim.

ZAYIF: Gunluk dilde basit cumle ve ifadeleri yaptokumalarda ve duygunda
anlayabilen, kendi kisel bilgileri hakkinda basit cimleler yazabileayg
konwuldugunda nerede yadgi ve sahip olduklargeyler gibi konularda

karsisindakiyle kongabilen Kiiyim.
Dil becerisi Cok iyi Iyi Orta Zayif

Okuma

Dinleme

Yazma

Konusma
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BOLUM II. Yabanci dille 6 gretim
1. Genel Tutum
Asagidaki ifadelerle sizlerin yabanci dillggketime genel tutumunuzu dlgmek
istiyoruz. Her ifadeyi dikkatle okuyarak verilenrdeelendirme Uzerinden sizin
icin en uygun secegielitfen isaretleyiniz.isaretlemek icin sizce uygun olan
rakami daire igine aliniz.

(1) Hi¢ katilmiyorum  (2) Katilmiyorum  (3) Kasizim  (4) Katiliyorum
(5) Tamamen katiliyorum

YABANCI D iLLE O GRETIME
iLiSKiN iFADELER é § g = 2 =
9| < %) > o
GENEL TUTUM EZ| 2 S E T %
~8|8 |€ 8| E
1. ingilizce ile @Gretimi yararli 5 4 3 2 1
buluyorum.
2. Universiteddngilizce ile @Gretim 5 4 3 2 1
gereklidir.
3. Universitede sayisal dersler 5 4 3 2 1
Ingilizce yapilmal.
4. Universitede sozel dersligilizce 5 4 3 2 1
olarak okutulmali.
5. Tum Universitelerdingilizce ile 5 4 3 2 1
egitimden vazgecilmeli.
6. Ingilizce ile &itim yapmak yerine 5 4 3 2 1
Ingilizcenin daha etkingietiimesi
gerekir.
7.Ingilizce ile @retim, Grencilerin 5 4 3 2 1
alan derslerindeki Barisini olumsuz
etkiler.
8. Genel olarak sayisal ve sozel 5 4 3 2 1
derslerininingilizce yapilmasini uygun
buluyorum.
9. Gerencileriningilizce temeli daha 5 4 3 2 1
sglam olursa sayisal ve sozel
derslerindeki bgarilari artar.
10. ingilizce ile @Gretim &srencilerin 5 4 3 2 1
bilissel (zihinsel) gefimine katki
sgilamaktadir.
11.1Ingilizce ile @Gretim yapan bir 5 4 3 2 1
kuruma devam etmek toplum
icerisinde kgiye sayginhk
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kazandirmaktadir.
12 Ingilizce ile @retim hedef dilin 5 4 3 2 1
(6rn. Ingilizce) kulturini tanimaya
katki sglamaktatdir.

13.1Ingilizce ile @&retim sayisal ve 5 4 3 2 1
sozel derslerinin verimligini olumsuz
olarak etkilemektedir.

14.Ingilizce ile @Gretim, Grencilere 5 4 3 2 1
bu dili kullanim ortami yarati icin,
Ingilizcelerinin gelmesini
sgglamaktadir.

15.Ingilizce ile @Gretim yaraticilg 5 4 3 2 1
sinirlamaktadir.
16. ingilizce artik uluslararasi bir dil 5 4 3 2 1

haline geldginden,ingilizce ile
Ogretim kulturel agidan yozianaya
yol agmaz.

17.Ingilizce ile @retim bilim ve 5 4 3 2 1
teknoloji alanlarinda Turkge
s6zcuklerin dretilmesini olumsuz
yonde etkilemektedir.
18.Ingilizce ile @&retim yabanci dili 5 4 3 2 1
ogretmek icin etkili bir yontemdir.

Yukaridaki ifadeler ile ilgili olarak eklemek isteghiz gorislerinizi lutfen
belirtiniz.

2. Opretim Siireci

Asagidaki ifadeler aracifnyla yabanci dille gretim strecine ikkin goérisleriniz
ve deneyimleriniz hakkinda bilgi toplamak istiyordgagidaki verilen her ifadeyi
dikkatle okuyarak 6lgcek Uzerinde sizin icin en uygeceng lUtfen isaretleyiniz
ifadede belirtilen bir durum sizin kurumunuzda gégissilse ve hi¢ olmadiysa, o
ifadeyi “GD”(Gegerli Deil) olarak isaretleyiniz. Litfen cevapsiz ifade
birakmayiniz.
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a) Alan Derslerinin 6grenilmesi

YABANCI DILLE OGRETIME
ILISKIN IFADELER

OGRETIM SUREd

Katiliyorum

Kararsizim

Katiimiyorum

Hic

Gecgerli degil

1. Dersleriningilizce olmasi
derslerdeki bgarimi olumlu
yonde etkiliyor.

Tamamen
9" Katiliyorum

N

1 katilmiyorum

9]
W)

2. Derslerde hoca bir konuyu
Ingilizce olarak anlatginda
kavramakta zorluk ¢ekiyorum.

@
O

3. Derslerde hocaniimgilizce
olarak anlatgl konulari

Turkcge'ye ¢evirmesini istiyorum.

GD

4. Derslerddngilizce olarak sory
sormakta zorluk ¢cekiyorum.

GD

5 Derslerddngilizce olarak
sorulansézlusorulara cevap
vermekte zorluk ¢cekiyorum.

GD

6. Derslerddngilizce olarak
sorulanyazilisorulara cevap
vermekte zorluk ¢ekiyorum.

GD

7. Derslerde hoca sorulara
Ingilizce olarak cevap verginde
cevabi anlamakta zorluk
cekiyorum.

GD

8. Derslerddngilizce olarak
islenen bir konuydngilizce
olarak 6zetlemekte zorluk
cekmiyorum.

GD

9. Derslerde kullanilaingilizce
kaynaklari anlamakta zorluk
cekiyorum.

GD

10. Derslerde terimlerin hem
ingilizcesi hem Turkgesini
ogrenmek bana arti bir yik
getirmektedir.

GD

11. Dersleriningilizce olmasi
yeni grenilen terimlerin ve

kavramlarin aklimda kalmasini

GD
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zorlastiriyor.

12. Dersleriningilizce 5 4 3 2 1 GD
ogretilmesi beni ezberciie
yoneltiyor.

13. Derslerdeki kavramlari ancak 5 4 3 2 1 GD
Turkge olarak grenebilirim.

14. Sinavlarinidngilizce 5 4 3 2 1 GD
yapilmasi bgarimi olumsuz
yonde etkiliyor.

15. Dersleriningilizce ya da kismeingilizce olarak yapilmasinin olumlu yénleri
sizce nelerdir? Lutfen maddeler halinde yaziniz.

16. Dersleriningilizce ya da kismemmgilizce olarak yapilmasinin olumsuz
yonleri sizce nelerdir?
Lutfen maddeler halinde yaziniz.

b. Dil becerileri: Derslerin ingilizce yapilmasi.....

17.Ingilizcedekidinlemebecerimi 5 4 3 2 1 GD
gelistiriyor.

18.ingilizcedekiokuma ve 5 4 3 2 1 | GD
okudigunu anlamabecerimi

gelistiriyor.

19. ingilizcedekiyazmabecerimi 5 4 3 2 1 GD
gelistiriyor.

20. Ingilizcedekikonwmabecerimi 5 4 3 2 1 GD
gelistiriyor.

21. Turkgemi geltirmeme engel 5 4 3 2 1 GD
oluyor.
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APPENDIX B

INTERVIEW PROTOCOL
MULAKAT FORMU

Tarih:

Baslangic:

Biti s:

Degerli 6grencimiz,

Bu mulakatin amaci Universitelerdgrétimin ingilizce olarak yapilmasi hakkinda
neler dgundiguinizu ve hissettinizi aragtirmaktir. Yapacgimiz bu gorgme
universitelerdeki dersleriingilizce yapilmasi hakkinda ggtérinizi saptamamiza
yardimci olacaktir, Cevaplariniz yalnizca sairmma kapsaminda kullanilacaktir.
Verilerin ¢ozimlemesini kolaystiraca! icin izin verirseniz kameramla bu
gorismeyi kayit etmek istiyorum. Bu konuda sormak istedr bir sey varsa
sormaktan ¢cekinmeyin.

Katkilariniz icin tgekkur ederiz.

Kisisel Bilgiler Formu
1. Gérismemize bglamadan 6nce, sizden bilgileri alabilir miyim?
* Yasiniz: B{tirdi giniz yas1 yazini2).

* Cinsiyetiniz:[1 K [ E
 Universiteden 6nce hangi tlr okuldgénim goérdiniz?

) Devlet lisesi "1 Anadolu Lisesi
1 Ozel lise ] Diger (Lutfen
belirtiniz)
* Aile bireylerinin ezitim durumu:(En son bitirdikleri gitim kurumu/duzeyi)
Annenizin: ] Okul bitirmems 1 flkokul “1Ortaokul ] Lise
] Universite (] Lisanssti
Babanizin 11 Okul bitirmemg '] ilkokul "10rtaokul 0
Lise
.1 Universite [ Lisansustu

2. Egitim dili ingilizce olan bir tGniversiteyi neden tercih ettiiBu tercihte neler
etkili oldu?
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MULAKAT SORULARI
. Ogretim dilinin ingilizce olmasina kar genel dgiinceniz nedir?

. Dersleriningilizce yapilmasi hakkinda nelersdiialiyorsunuz?

« Ogretim dilinin Ingilizce olmasinin derslere katkisi var mi? Ne
gibi?

« Ogretim dilinin Ingilizce olmasinin sizce sakincalari var mi? Varsa
bunlar neler?

. Dersleriningilizce yapilmasi akademik ginizi etkiliyor mu?

* Dersleri izlemek ve anlamakta, yeni kavramlagremmekte ne
gibi etkisi oluyor? Neden?

« Derslerde ingilizce olarak soru sormakta, cevap vermekte ve
verilen cevabi anlamakta guclik ¢cekiyor musunuz@exe

« Kendi alaninizda olaningilizce kaynaklari anlamakta zorluk
cekiyor musunuz? Neden?

. Ogretim dilinin ingilizce olmasi ingilizce yeterlilginizi ne yonde
etkiliyor? Neden?
. Ogretim dilinin Tirkce oldgu bir okula gitmek ister miydiniz? Neden?

. Simdiye kadar soylediklerinize eklemek istgidiz bir sey var mi?
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APPENDIX C

Table 1.| Students’ Perceptions of English-medium Instruction

Agree

Undecided

Disagree

ltem No

F

%

f

%

f

%

If students have a 9
better background in
English, their success

in science and math
subjects will increase.
Education in English 14
improves students’
English as it enables
them to use the
language.**

| think education in 1
English is beneficial.
Education in English is 2
necessary at tertiary
level.

Teaching through 18
English is an effective
way to teach

English.**

Education in English 5
should be abandoned

at universities.*

Attending an English- 11
medium university

helps one gain the
individual a social
prestige.**

Education in English 10
contributes to

students’ mental
development.**

EMI do not cause 16
cultural corruption as

it has become an
international

language.**

EMI helps students get12
acquainted with the
culture of the target
language.**

Education in English 15

171

160

159

143

142

140

135

127

124

112

85

73.4

68.7

68.2

61.4

60.9

60.1

57.9

54.5

53.2

48.1

33

51

35

40

49

33

42

63

36.5 52

142 29

21.9

15.0

17.2

21.0

14.2

18.0

22.3

27.0

22

39

50

42

60

56

54

46

249 63

22.3 96

12.4

9.4

16.7

215

18.0

25.8

24.0

23.2

19.7

27.0

41.2
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Table 1.(continued)

has a negative effect

on student

creativity. */***

In general | find it 8 79 339 73 31.3 81 34.8
appropriate that

science and social

subjects should be

studied in English.

Social subjects should 4 71 30.5 61 26.2 101 43.3
be taught in English.

Science subjects 3 68 29.2 52 22.3 113 48.5
should be taught in

English.

Education in English 7 59 25.3 65 27.9 109 46.8
has a negative effect

on student

achievement in science

and social

subjects.*/***

Education in English 17 43 185 52 22.3 138 59.2
affects the production

of Turkish words in

the areas of science

and technology

negatively.*/***

EMI influences the 13 38 16.3 52 22.3 143 61.4
effectiveness of

science and social

subjects

adversely.*/***

Instead of EMI, 6 20 8.6 38 16.3 175 75.1
English should be

taught more

effectively.*

Note: 1. Statements marked with an asterisk haga beversed prior to computation. For
accurate interpretation of the results, the statgésnshould be reversed meaning wise
(e.g. “Education in English has a negative effettstudent achievement in science and
social subjects” should be read as “Education igliEh has a positive effect on student
achievement in science and social subjects”

2. Statements marked with two asterisks are the wrech imply reasons for favoring
EMI. That is why, during interpreting the results the reasons for favoring EMI, the
results were written according to these items’ aighevel of agreement.

3. Similarly, statements marked with three astsresle the ones which imply reasons for
not favoring EMI. That is why, during interpretinbe results for the reasons for not
favoring EMI, the results were written according tteese items’ highest level of
disagreement.
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APPENDIX D

Table 2 Students’ Perceptions of English-medium Instruction

ltem No Mean Std.
Deviation

If students have a better background in English, 3.99 1.154

their success in science and math subjects will

increase.

Education in English improves students’ 14 3.78 .943

English as it enables them to use the language.

| think education in English is beneficial. 1 3.77 1.252

Education in English is necessary at tertiary 2 3.56 1.255

level.

Teaching through English is an effective way tb38 3.53 1.200

teach English.

Education in English should be abandoned at5 3.49 1.453

universities.*

EMI do not cause cultural corruption as it haks 3.46 1.235

become an international language.

Attending an English-medium university helps11 3.42 1.230

one gain the individual a social prestige.

Education in English contributes to students’ 10 3.36 1.171

mental development.

EMI helps students get acquainted with tHg2 3.25 1.163

culture of the target language.

In general | find it appropriate that science ar&l 2.91 1.130

social subjects should be studied in English.

Education in English has a negative effect db 2.85 1.290

student creativity.*

Social subjects should be taught in English. 4 2.79 1.265

Science subjects should be taught in English. 3 7 2.6 1.300

Education in English has a negative effect on 7 2.63 1.211

student achievement in science and social

subjects.*

EMI influences the effectiveness of science ai@ 2.54 1.174

social subjects adversely.*

Education in English affects the production df7 2.36 1.167

Turkish words in the areas of science and

technology negatively.*

Instead of EMI, English should be taught mo@ 1.94 1.026
effectively.*

Note: Statements marked with an asterisk have bearsed prior to computation. For

accurate interpretation of the results, the statgésnshould be reversed meaning wise
(e.g. “Education in English has a negative effatistudent achievement in science and
social subjects” should be read as “Education igliEh has a positive effect on student
achievement in science and social subjects”
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