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ABSTRACT

HOW THIRD GRADE FEMALE STUDENTS AND THEIR MOTHERS
PERCEIVE GENDER STEREOTYPES AND PARENTAL RESTRICTIONS
BASED ON GENDER STEREOTYPIC EXPECTATIONS: A WITHIN-
CULTURE COMPARISON IN TURKEY

Isik, Hatice
M.S., Department of Psychology
Supervisor: Assist. Prof. Dr. Bagak Sahin-Acar

July 2014, 116 pages

The aim of the current study was to examine third-grade female Turkish students’
and their mothers’ perceptions on gender stereotypes and parental restriction based
on gender stereotypic expectations considering within-culture differences (Ankara
vs Mersin) and personal characteristics of mothers. 168 third grade female students
and their mothers participated in the study (103 from Mersin and 65 from Ankara).
BEM Sex Role Inventory (Bem, 1981), Balanced Integration and Differentiation
Scale (Imamoglu, 1998; 2003), Emphatic Tendency Scale (Dékmen, 1988) and were
given to mothers. In addition, children were asked to read six hypothetical scenarios
related to gender stereotypes and to answer the following questions. The following
questions included the evaluation and justification of three different situations
Similarly, mothers filled out the adult version of those gender related questions. The
results showed that as the individuation level of mothers increased and femininity
level decreased, they showed more support for gender inconsistent situations. In
addition, higher empathy scores of mothers predicted higher support for gender
consistent situations. Individuation and femininity scores of mothers also
significantly predicted their tolerance to gender based parental restriction. No

within-culture differences were found. Finally, no significant relationship was found
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between the predictors and children’s evaluation on gender related situations.
Mothers’ and children’s evaluation on gender consistent and inconsistent situations
were correlated with each other. The types of justifications that the children and
their mothers used for three different situations were given in the results section.
Limitations and contributions of the study were discussed in light of the related

literature.

Keywords: gender stereotypes, gender consistent, gender inconsistent, parental

restriction, within-culture difference
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3.SINIF KI1Z OGRENCILERI VE BU OGRENCILERIN ANNELERI CINSIYETE
BAGLI KALIPYARGILARINI VE BU KALIPYARGILARINA BAGLI AILESEL
KISITLAMALARI NASIL ALGILAR: TURKIYE’DE BiR KULTUR iCi
KARSILASTIRMA

Isik, Hatice
Yiiksek Lisans, Psikoloji Bolimii

Tez Yoneticisi: Yrd. Dog. Dr. Basak Sahin-Acar

Temmuz 2014, 116 sayfa

Bu calismanin amaci {glincii sinifa giden kiz 6grencilerin ve bu &grencilerin
annelerinin cinsiyet kalipyargilarini ve bu kalipyargilarina bagli beklentilere
dayanan ailesel kisitlamalar1 nasil algiladiklarini arasgtirmaktir. Bu arastirma
yapilirken kiiltiir igi farkliliklar (Ankara-Mersin) ve annelerin kisisel ozellikleri
gozetilmistir. Calismaya toplam 168 iiclincii simif kiz 6grenci ve bu 6grencilerin
anneleri katilmistir (Mersin’den 103, Ankara’dan 65). Annelere BEM Cinsiyet Rolii
Envanteri (Bem, 1981), Dengeli Biitiinlesme — Ayrisma (Denge) Olgegi (Imamoglu,
1998; 2003), Empatik Egilim Olcegi (Dokmen, 1988) verilmistir. EK olarak,
cocuklardan cinsiyet kalipyargilari iceren alt1 adet varsayimsal senaryo okumasi ve
bu senaryolarla ilgili sorulari cevaplamasi istenmistir. Senaryolarin sonundaki bu
sorular cinsiyete dayanan farkli durumlarla ilgili (cinsiyete uygun, cinsiyete uygun
olmayan, cinsiyete dayali ailesel kisitlama) degerlendirme ve bu degerlendirmelerin
gerekgelerini igermektedir. Benzer olarak, anneler de cinsiyet ile ilgili durumlar
igeren bu sorularin yetiskin versiyonunu cevaplandirmiglardir. Calisma; annelerin
bireysellesme seviyeleri arttikca ve kadinsilik 6zellikleri azaldikga, cinsiyete uygun
olmayan durumlara daha ¢ok destek verdigini gostermistir. Ayrica, yiiksek empatik
egilim gosteren anneler cinsiyete uygun olan durumlara daha ¢ok destek vermistir.
Annelerin bireysellesme ve kadinsilik puanlari cinsiyete bagl ailesel kisitlamalari
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anlamli olarak yordamistir. Cinsiyet ile ilgili farkli durumlarn degerlendirmede
kiltir i¢i  fark bulunamamistir. Cocuklarin cinsiyete dayanan durumlari
degerlendirmesi ile annelerin 6zellikleri arasinda bir iliski gézlemlenmemistir.
Cocuklarin ve annelerin cinsiyete uygun olmayan durumlar ile cinsiyete bagh
kisitlamalar1 degerlendirmeleri arasinda pozitif bir iliski bulunmustur. Annelerin ve
cocuklarin cinsiyete bagli {i¢ farkli durum i¢in verdikleri gerekge ¢esitleri sonuglar
kisminda verilmistir. Calismay1 kisitlayan olasi faktorler ve calismanin katkilari

ilgili literatiir 15181nda tartisilmastir.

Anahtar Kelimeler: cinsiyet kalipyargilari, cinsiyete uyumlu, cinsiyete uyumsuz,

cinsiyete bagh ailesel kisitlamalar, kiiltiir ici farklilik
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CHAPTER |

INTRODUCTION

1.1 Overview of the current study

According to Vygotsky, cognitive development of children cannot be separated from
its social context and development occurs at two levels. First, development appears
at the social level and then, children begin to internalize the acquired information at
individual level (Tudge & Winterhoff, 1993). Since gender is a social term and
related to social development of children, during children’s internalization of gender
related schemas, social and cultural factors are the most important one at first level,
in light of Vygotskian perspective. Therefore, the effects of cultural, and ethnic
values of a society and especially parents on typical gender roles cannot be
disregarded (Francis, 1997; Wood, & Eagly, 2002; Aydt & Corsaro, 2003). On the
contrary, more emphasis should be put on the socialization process of children, in
order to understand how children learn and form gender schemas, roles, identity, and

stereotypes.

Gender socialization is a long process starting at birth and continues throughout
one’s whole life (Stockard, 2006). During social learning process, most individuals
try to be ideal men and women by trying to fulfill social expectations for the
appropriate roles, behaviors and activities that are prevalent in that cultural context
(Brewer, 2001). However, most individuals are not aware of how well their

behaviors or attitudes meet the socially determined gender roles.

Bem (1974) was one of the first researchers, who examined how individuals adopt

masculinity and femininity schemas as leading gender-related behaviors and

attitudes. She developed Bem Sex Inventory (1974), which aimed to measure to

what extent males and females fit into the socially appropriate gender roles. Instead
1



of handling masculinity and femininity as bipolar terms, Bem Sex Role Inventory
suggests that they are separated from each other (Hoffman & Borders; 2001).
Depending on the two dimensions, Bem demonstrated that there is individual
difference in terms of how much those gender roles are adopted by individuals. In
other words, any individual may score either high or low both on femininity and

masculinity; or high on femininity, low on masculinity, or vice versa.

In addition to the importance of gender-stereotypic roles, another possible factor
related to gender socialization process is the characteristics of culture that the
individual grew up in (Wood, 2009). Self-concept is mainly shaped and constructed
in culture, and the definition of self can change depending on the culture that the
individual belongs to (Triandis, 1989). Because child development takes places in
the cultural context and cognition and behaviors cannot be separated from the
context that one grew up in, acquisition of social gender roles and stereotypes can be
affected by how individuals define themselves in the society and culture they live in.
Sometimes these differences may be observed not only across cultures, but also
within the same cultural context, in different regions (Sahin & Mebert, 2013). Many
studies investigated those differences at self-construal and child development level
across cultures. However, in recent years, there is an increasing trend for examining
within-culture differences in given those domains (Wang, 2001; Wang 2004; Sahin
& Leichtman; 2013).

Social Constructivist theory proposed that parents are the primary role models for
children in shaping their attitudes and behaviors (Maccoby, 1992; Applefield,
Huber, & Moallem, 2001). Variability in child-rearing values of parents can alter
children’s perception on gender roles, gender identity and related stereotypes
(Weinraub et al., 1984). One of the individual differences may be provided as
emphatic tendency. This phenomenon is defined by Heilman (2001), as shared
emotional reaction and situation of another person. Some studies indicated that
emphatic tendency increase the occurrence of prosocial behaviors (Roberts &
Styayer, 1996; Twenge, Baumeister, DeWall, & Ciarocco, 2007). By considering the
relationship between empathy and prosocial behaviors, in the current study,

2



individuals who show higher levels of empathy were thought to better understand
the mind sets and emotions of other people; even those are different from their own
on different dimensions, including behaviors and attitudes. In other words, someone
who has a higher level of empathic tendency may better empathize with another
person who shows difference in terms of adopting an atypical gender role. Having
parents with high emphatic tendency may provide children to think and behave more
flexible in gender stereotypic situations within social life.

Parental attitudes towards children’s gender based evaluations and preferences is
one of the key ways that leads and contributes to determining possible future gender
roles and attitudes of children (Turner & Gervai, 1995; Cunningham, 2001). In the
related literature, there is great deal of research regarding the relationship between
parents’ attitudes and children’s perception of gender stereotypes and gender
discrimination (Kaufman, 2000; Tenenbaum & Leaper, 2002). On the other hand,
how those children evaluate parental restrictions based on gender stereotypic
expectation is examined only by few studies (Park, Lee-Kim, Killen, Park & Kim,
2012); yet these, along with possible individual and self-related characteristics, have
not been examined in relation to one another. The current study aimed to fill a gap in
the literature and examine Turkish children’s and their mothers’ evaluation and
judgments on perceived parental restriction in gender based activities or situations,
along with mothers’ individual and self-related characteristics, and also aimed to
look at whether there are any within-culture differences when comparing different

regions.

To the best of our knowledge, the current study is the first attempt to explore the
relationship among those social domains and children’s gender role development in
a within-culture comparison. We especially aimed to find whether maternal attitudes
towards gender stereotypes, self-construal (individuation, relatedness), sex role
perception (femininity, masculinity) and mothers’ empathic tendency level would

predict children’s perception on gender related situations

In the sections given below, at first a detailed reviews of the related literature, and

then the specific hypotheses of the current study are presented.
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1.2 Gender Role Development Theories

In order to understand human behavior, gender is one of the most important factors
that is widely used in empirical research in various areas of psychology. However,
sometimes it is hard to differentiate gender from the other linked term, which is: sex.
In the related literature, “sex” is related to physiological and biological differences
between women and men, while “gender” is a socially constructed term, that is
mostly related to appropriate behaviors, roles, activities, attitudes, practices and
stereotypes shaped by the culture and society, which apply to both women and men.
The characteristics of “sex” for men and women do not change across cultures. On
the other hand, the characteristics of “gender” may vary from one society to another

(Unger, 1979).

Gender role is another gender related term, which is defined as social constructions
that are thought to be appropriate for males and females in a culture (Money, 1973).
On the other hand, gender stereotypes include generalizations of gender roles to all
group members and expectations of similar attitudes and behaviors from the males
and females in a culture (Eagly, & Mladinic, 1989). How children learn appropriate
gender roles, schemas and stereotypes in the society are explained by many different
theories in the literature. While Freud’s Psychoanalytic Theory puts emphasis on
perception of genital organs (Poluda, 1999), Cognitive Developmental Theory is
focusing on cognitive judgments of children during the gender identification process
(Martin, 2012). In addition, Social Learning Theory suggests that children learn
their appropriate gender roles and identity from environment by observing other
people (Ruble, Martin & Berenbaum, 2006). Finally, Gender Schema Theory states
being a men or women is learned from the cultural context that children live in and
children make connections between their self and others during that process by using
cognitive abilities (Martin & Ruble, 2004).

Although those four different theories aim to clarify acquisition of gender roles and
identity, their assumptions while making explanation for gender role identification
are different from each other. The following sections make a detailed description of

each theory about gender development.



1.2.1 Freud’s Psychoanalytic Theory

Freud’s Psychoanalytic Theory was originally developed by Sigmund Freud who is
one of the most well-known scientists on personality development (Gedo &
Goldberg, 1973). Although Freud’s theory about psychosexual stages is not
prevalently or practically used in the area of contemporary developmental
psychology, it would be impossible to not talk about it when examining the
literature on gender development. Freud mostly focused on unconsciousness mind
and his theory is based on the effects of parent’s attitudes and behaviors on
children’s aggressive and sexual drives in early years. According to Freud, a healthy
personality development of an individual depends on parents’ management of sexual

and aggressive drives in early childhood (Berk, 2010).

The psychoanalytic theory suggests that children learn gender roles and identity
during personality development. Thus, psychosexual stages of personality
development sets an important point in terms of understanding how children acquire
gender roles and identity (Rutter, 1971). Getting pleasure from a specific area of the
body is the main issue during the transition between five steps of psychosexual

maturity (Bornstein, 2003).

The first step of the psychosexual development is the oral stage in which sucking
provides pleasure for children. In the second step, which is named as anal stage, anal
region becomes the focus area and pleasure zone for children (Honig, 2000). Until
the third stage, both girls and boys demonstrate similar pathways and do not show
any gender identity cues. However, after the pleasure zone becomes genital organs
in the third stage, which is called phallic, they begin to understand that girls and
boys are different from each other. With this realization, their developmental
pathways begin to show some differences (Meyer & Van Ede, 1998). In the third
stage, boys realize that they have penis and develop sexual desires towards their
mothers unconsciously. However, at the same time, they think that their fathers are
threat for their pleassure and aggressive emotions emerges towards their fathers.
Freud named this process as “Oedipus Complex”. While boys experience Oedipus

complex in the phallic stage, girls experience Elektra complex. At the beginning,
5



they understand that they are different from the boys because they do not have penis.
By making a link between having penis and being powerful, they start to feel
inferior and powerless and develop aggressive and jealous feelings towards their
mothers because of unconscious sexual desires to their fathers (Powell, 1993). Boys
start to behave like their fathers and girls start to behave their mothers to get
attention from the opposite sex parents. Thus, in the third stage children acquire
female and male gender identity. The fourth and fifth steps of the psychosexual
development do not focus on gender identity acquisition. Instead, while latency
stage emphasize interaction with same sex peers, genital stage is related to puberty

and underline sexual desires to opposite sex (Alpher, 1986)

Freud’s Psychoanalytic Theory was criticized by its unscientific basis. Although he
thought that until the phallic stage, children do not have any gender identity, recent
researches have revealed gender appropriate behaviors and attitudes in very early
ages. Also, Freud is criticized, since he completely ignored the environmental
effects on children’s gender role development and his theory consists of
discriminative assumptions towards women (Slipp, 1993).

1.2.2 Social Learning Theory

Social learning theory is one of the contemporary theories on gender development
and it supports the idea that children learn gender identity and roles mainly via
environment. Reinforcement and punishment of the behaviors provides children to
adopt appropriate gender roles and identity. Especially observing and imitating
adults give children some useful cues about social expectations from males and
females (Perry & Bussey, 1979). At first, children may imitate every behavior and
attitudes of adults but they cannot make any connections between gender identity
and those behaviors. As children get reward for the behavior or see that exhibiting
gender appropriate behaviors brings positive reinforcement, the possibility of
showing that behavior will increase in the future (Maccoby, 1988; Etaugh & Liss,
1992; Banerjee, & Lintern, 2000).



Compared to psychoanalytic theory, social learning theory can be empirically tested
in laboratory settings or via naturalistic observation. In addition, males and females
are handled equally within the scope of this theory. Cultural differences for gender
roles and identity can be better explained by using social learning theory since it
claims that gender roles are learned from the environment that children live in
(Ashmore & Sewell, 1998). On the other hand, this theory view children as passive
agents and does not give a clear information about the gradual development of
children on understanding gender roles and identity. Cognitive process and
biological factors are not taken into consideration while explaining gender identity
and role acquisition. In other words, the theory is better to clarify gender role
differences across cultures but it is weak to explain reason how universal gender role

similarities occur.
1.2.3 Cognitive Developmental Theory

Another contemporary theory on gender development is the Cognitive
Developmental Theory. Thinking process of children is placed at the center of this
theory in the acquisition of gender roles and gender identity process. According to
cognitive theorists, children do not only get gender related information from their
environment, but they also process those gathered information (Martin, Ruble, &
Szkrybalo, 2002). Because brain functions changes and become more sophisticated
across development, maturation of thinking process related to gender roles and

identity changes as children get older (Trautner et al., 2005).

Kohlberg, one of the famous cognitive theorists, explained gender development
through maturation. The main point of his theory is the maturation of children while
learning gender roles and identity (Kohlberg, 1966). The first stage of Kohlberg’s
cognitive theory on gender development is gender identity. Around the age of two,
children can label themselves as male or female. They can also categorize other
people correctly based on their gender (Kohlberg, 1966). Gender stability is the
second stage of his theory. After acquisition of gender identity, around the age of
four, children learn that their gender would be stable across time. In spite of the

recognition of gender stability, children are still confused about the effects of
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physical features on gender through this stage. For example, they may believe that
wearing opposite sex clothes can lead to a change of their gender (Maccoby, 1990).
Finally, in the last stage, which is called gender constancy, children figure out that
physical features of a person do not solely determine his/her gender. In other words,
they understand that gender does not depend on external factors such as appearance
or toy preference (Slaby & Frey, 1975; Marcus & Overton, 1978; De Lisi, &
Gallagher, 1991; Ruble et al., 2007).

Kohlberg’s cognitive theory on gender development is opposite to social learning
theory. Instead of focusing on environmental factors, his theory focused on the
cognitive functions of children and gave information about the gradual cognitive
changes in gender perception (Owen-Blackmore, Berenbaum & Liben, 2009). In
addition, children are perceived as active agents in their own development, including
their gender identification process, in contrast to social learning theory which
attribute passive roles to children. Compared to psychoanalytic theory, Kohlberg’s
theory can be verified empirically via laboratory settings, observation or

interviewing with children.
1.2.4 Gender Schema Theory

Gender schema theory contains both social learning and cognitive development
theories, in addition to clarifying how the acquisition of gender roles and identity
occurs. By combining how children organize information and construct their gender
identity and roles based on the social expectations of culture, it gives a

comprehensive explanation for gender role development of children (Bem, 1981).

Sandra Bem (1981) is the first researcher who mentioned the gender schema theory
in the literature. According to Bem, cognitive development theory was insufficient
in explaining the development of gender roles because children’s gender
socialization process in the society and culture was ignored by the cognitive
approach. On the other hand, social learning theory does not mention the cognitive

process through any stage of gender development. Bem determined strong and weak



sides of both views and created a more powerful theory, namely as the gender
schema theory (1981).

Schema is defined as a cognitive structure that facilitates the organization and
interpretation of information coming from the world around us (Fiske & Fiske,
1991; Fiske & Taylor, 2013). Social schemas help individual to coordinate and
categorize worldly information in order to simplify the complexity of the life.
Categorization may be seen as the center of social schemas because before using
those social schemas, we should categorize the objects, situations and people at first.
Making categories for social situations provides opportunity to predict future
behaviors or attitudes of people in certain situations (Fiske & Taylor, 1991;
McGarty, 1999). Gender schemas firstly categorize individuals as masculine or
feminine by determining the special characteristics of each category. Then, they
make connections between the other features of those categories. Making
categorization and constructing schemas are not simple organization forms. Instead,
there may be many interconnections between categories and schemas (Howard,
2000). For example, a man can be categorized as a father, a breadwinner, as
masculine or as an authority. Individual’s behaviors and attitudes towards men may
vary according to how we categorize men and how our schemas are constructed

initially.

In the gender socialization process, many environmental factors such as parents,
peers or teachers influence children’s schema formation. Children initially learn that
being a male or a female lead to different treatments and perception in social life.
When they begin to form their categorization, they also begin to learn which
characteristics are appropriate for males and females. They assign themselves into
one of those categories and begin to adjust their behaviors and attitudes based on the
gender related categories and schemas (Bem, 1981; 1983).

As mentioned before, gender schema theory includes both individual and social
level of gender development. Children are active agents in their own development
according to the theory and they learn gender consistent and gender-inconsistent

behaviors form the society (Fagot, & Leinbach, 1993). While explaining how gender
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roles and identity arise, the theory is also more explanative for gender stereotypes
compared to the other three theories mentioned above. Finally, the other theories
offer more general assumptions for child development but gender schema theory
focuses only on gender development and gives more detailed information about its

developmental process.
1.2.4.1 Femininities and Masculinities

Men and women have different biological features that result in different social roles
and characteristics in the society. Some people believe that those biological
differences are important in terms of determining appropriate social roles for men
and women (Rossi, 1984; West, & Fenstermaker, 1995). For example, since
pregnancy is biologically a role assigned to women, there is a traditional and widely
accepted belief in many cultures that mothers are the primary caregivers of children
and they should take care of and preferably become stay-home mothers (Smith-
Rosenberg, & Rosenberg, 1973; Glenn, 1994). On the other hand, they perceive
fathers as breadwinners because of their advantage on physical power. Those
biological differences categorize the behaviors and attitudes of men and women as

“feminine” or “masculine” (Van den Wijngaard, 1997)

Labeling individuals as feminine or masculine may result in some strict stereotypic
expectations and gender discrimination in social life. Nevertheless, categorization
mostly helps to simplify the understanding process about the differences of people.
Categorizing people based on their masculine and feminine features also contribute
to people’s understanding about their own feminine or masculine features. Gender
identity formation begins to occur with this realization. Developing an
understanding about being feminine or masculine affects how individuals perceive
others, how other people perceive them and how they perceive themselves (Bem,
1981; Biernat, 1991; Smiler, 2004)

Early scientists suggest that gender identity is a one-dimensional term, meaning that
an individual can either be feminine or masculine. In other words, there is no room

for the option of being able to adopt certain aspects of both characteristics
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simultaneously. Traditionally, masculinity and femininity terms were accepted as
the opposite of each other (Spence, 1993; Hoffman, 2001). Determining someone as
feminine or masculine should also provide information about his/her psychological
adjustment. That is, a man who shows feminine characteristics may be linked with
the thought that he might have some psychological problems because of the
common beliefs that femininity belongs to women, while masculinity solely belongs
to men (Kagan, 1964; Bassoff, & Glass; 1982)

In contrast to previous views, Constantionople (1973) claimed that femininity and
masculinity are separate terms. Bem (1978) supported this idea by suggesting that
femininity and masculinity are two different dimensions. Someone can be high or
low on femininity and masculinity at the same time. Instead of accepting the
traditional belief that men should be masculine and women should be feminine for
their psychological health, Bem (1974; 1983) suggests individuals can be
psychologically healthy if they may accept that both femininity and masculinity are
the characteristics that could be valid for both genders. When they provide a balance
between feminine and masculine traits of themselves, their psychological adjustment

and health should become healthier.

Bem (1981) defined a new term related to femininity and masculinity, which is
called androgynty. This new term represents a combination of feminine and
masculine roles. Androgynous people have some advantages compared to highly
feminine or masculine ones. They mostly feel the freedom to behave according to
characteristics and needs of the situation. While feminine and masculine people
strictly depend on their characteristics related to biological sex, androgynous
people’s behaviors and attitudes are more flexible in nature. Their behaviors may
show differences in different situations (Wells, 1980; Bem, 1981; Lurye, Zosuls, &
Ruble, 2008).

Besides all, Bem support the idea that in very early ages, children are encouraged to
exhibit feminine and masculine traits according to their gender by the culture (Bem,
1983). Appropriate gender roles are learned by observation, punishment or reward.

They prefer proper behaviors, attitudes, appearance and activities based on gender
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stereotypic expectations. While gender appropriate situations get more support by
children, situations that are not consistent with gender role expectations are
perceived as inappropriate by children. Also, because they are raised with those
gender stereotypes and schemas, some gender related discriminations or exclusions

may be perceived as normal by children.
1.3 External Factors Related to Gender Role Development

Many researchers believe that biological differences between men and women set
ground for determining gender roles in the society (Fausto-Sterling, 1992).
However, it is almost impossible to ignore the social and environmental effects in
children’s acquisition of gender roles, identity and stereotypes. Especially,
observation and imitation of parents, peers, teachers or other authority figures leads
children in forming their own gender related self-concepts (Adler, Kless, & Adler,
1992; Lindsey, & Mize, 2001; Einarsson & Granstrom, 2002; Dollar, Perry,
Fromuth, & Holt, 2004; Rose & Rudolph, 2006).

Children’s attitudes, preferences, interests and behaviors during the gender
developmental processes are related to behaviors and attitudes of primary caregivers
in early life (Huston, & Carpenter, 1985). Also, the primary caregivers’ schemas and
stereotypes are not independent from the culture that they live in (Pyke, & Johnson,
2003; Cauce, 2008). The transmission of gender related schemas, stereotypes,
behaviors, and attitudes from parents to children are strongly influenced by the
cultural context (Roest, Dubas, & Gerris, 2010).

The following sections explain parental and cultural effects on children’s gender

role development.
1.3.1 Parental Effects on Children’s Gender Role Development

One of the possible external factors related to gender development is parental
effects. Through socialization process, children aim to be a part of the society by
learning necessary knowledge, social skills, values, norms and roles in the particular

cultural context (Denzin, 2010). While learning all those necessary information,
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parents play the most important role in children’s lives. Their behaviors, beliefs and
attitudes in the society shape and construct children’s perception of the world and
their self-concepts (Parsons, Adler, & Kaczala, 1982; Vandell, 2000; Caughy,
O’Campo, Randolph, & Nickerson, 2002).

Gender socialization process initially begins in the family context. By setting a role
model for children or providing them with reinforcement and punishment about their
gender related behaviors, parents have a strong influence in children’s gender
identity formation. Not only gender related behaviors and attitudes of parents but
also parent’s individual characteristics may affect the development of gender roles,

identities and stereotypes (Harris, 1995; Bussey & Bandura, 1999).
1.3.1.1 Parental socialization in the gender role development process

Gender role development of children is mostly shaped in the social context,
especially in the one that parents provide. Children firstly learn about what being a
male or a female means in the family contexts. They develop their gender related
schemas, roles and identities by being affected by parents’ attitudes and behaviors
towards them. After being exposed the gender related attitudes and behaviors of
parents, children begin to differentiate and conceptualize maleness or femaleness in
the society (Eccles, Jacobs, & Harold, 1990; McHale, Crouter, & Whiteman, 2003)

When parents learn their baby’s sex thorough pregnancy process, they begin to
organize and prepare the environment according to this information even before
birth. For instance, they prefer different colors and different dresses for boys and
girls (Pomerleau, Bolduc, Malcuit, & Cossette, 1990). After the baby is born, those
gender specific preferences of parents become more salient. The language they use,
their attitudes, behaviors and expectations change based on gender of their children
(Fiese & Skillman, 2000; Lundberg, 2006; Raley & Bianchi, 2006). For example in
one study, researchers examined how parents’ language shows differences through a
teaching process about scientific and non-scientific tasks. The results indicated that
fathers preferred more cognitive demanding speech while speaking with their sons
than the time they were speaking with their daughters about physics tasks. However,

13



they did not find the same results in biology tasks. Researchers argued that while
physics is viewed as a male-related area, biology is widely considered as a gender-
neutral field by parents (Tenenbaum & Leaper, 2002).

These studies indicated that even in very early ages, children understand the
message coming from their parents about gender roles. They also internalize those
messages and adjust their reactions to the gender related situations. They begin to
show preferences to gender-specific toys, plays, and visuals (Caldera, Huston, &
O’Brien, 1989; Leinbach, & Fagot, 1993). One study indicated that even 19-month-
old infants can use gender labels in the play settings (Zosuls et al., 2009). Another
study found that 10-month-old infants were able to make gender categorizations

depending on the previously given social information (Levy & Haaf, 1994).

As children grow up, their schemas also develop depending on parents’ reactions to
their gender-consistent and gender-inconsistent desires, attitudes and behaviors.
Many parents prefer sex-typed activities, toys and dresses for their children. For
example, playing with dolls is viewed as female activities, while tracks are thought
to be more suitable for boys (Eisenberg, Wolchik, Hernandez, & Pasternack, 1985;
Lytton and Romney, 1991). Their evaluation of physical appearances is also affected
by parental expectations. Stoddart & Turiel (1985) examined the evaluation of the
cross-gender situations in physical appearance among children and adolescents.
They found that young children and adolescents evaluate cross-gender appearance as
being more wrong compared to children in middle childhood. The researchers
suggested that in middle childhood children’s gender schemas are more flexible and

those children believe that social expectations may shape gender related situations.

Other researchers revealed that parents’ behaviors show differences towards their
sons and daughters (Brody & Hall, 2000; Crowley, Callanan, Tenenbaum, & Allen,
2001). Langlois & Downs (1980) investigated differential reward and punishment of
parents for gender-typed behaviors of boys and girls. They indicated that both
fathers and mothers apply differential punishment and reinforcement for girls. While
fathers used more rewards for their daughters, their sons were more frequently

punished by them. In addition, daughters are more protected by their parents and
14



they have less autonomy compared to boys. Since gender socialization includes an
interaction between parents and children, those different reactions to sons and
daughters result in different socialization process for girls and boys.

How parents perceive gender roles in the society is important and leads to different
consequences for children’s construction of gender identity. By giving overt or
covert message to children about social expectation based on their gender, parents
influence current and future gender related attitudes of children. Especially, gender
stereotypes that result in gender discrimination and sexism viewed at later years of
development are mostly learned in early childhood (Kite, Deaux & Hainess, 2008).
Thus, clarifying the relationship between parental attitudes and children’s evaluation

may decrease discriminative behaviors of children in future years.

Besides parental and social factors, there may be other ones-individual differences-
that influence individual’s conceptualization about gender roles. The next section
examines one possible personality factor, empathic tendency, which enables
individuals to take perspective of others easily. Being more emphatic may play a
role in appreciating non-stereotypic ways, that may in turn lead to differences in

gender based attitudes.
1.3.1.2 Emphatic Tendency as Individual Differences in Child Rearing

A widely used definition of empathy was concerned with the shared perspective of
emotions and thoughts with other people. Taking another person’s perspective is the
cornerstone of having emphatic skills for an individual (Davis, Conklin, Smith, &
Luce, 1996), and its development is mostly perpetuated through conversations and
relationship between parents and their children. By understanding other people’s
feelings, empathic skills provide individuals to organize their emotions towards
other’s thoughts, emotions or perspectives. Hoffman (2000) defines empathy as “an
effective response more appropriate to another’s situation than one’s own”.
Similarly, Kohut (1984) suggests that empathy is an ability that helps understanding

one’s feelings and thoughts about him/herself in another individual’s inner life.
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Empathy is closely related to prosocial behaviors in social life (Batson & Coke,
1981; Bengtsson & Johnson, 1992). Because having emphatic skills increase the
likelihood for cooperation and interactions among people, shared emotions and
thoughts with other people may also increase the probability of showing prosocial
behaviors (Eisenberg & Miller, 1987). Especially, helping motives and behaviors are
strongly related to emphatic skills (Davis, 1994). That is, having emphatic concerns
for another individual in an emergency situation may increase helping motive to that

person (Penner, Dovidio, Piliavin, & Schroeder, 2005).

Another factor related to empathy is the justice motive. Those two terms have one
important mutual feature that is the motive to help others in need. If the situation of
another person is perceived as unjust through the help of emphatic skills, justice
motives are triggered and mostly result in helping behaviors (Ross & Miller, 2002).
The relationship between these two terms may provide awareness about other
people’s thoughts and emotions, especially the ones that are different than our own.
Also, those terms may increase positive attitudes and behaviors towards other people
who exhibit atypical behaviors, attitudes, emotions or beliefs in the society. The
unfair stereotypes and roles for specific people may decrease with the help of

empathic skills.

Individual differences in child rearing lead to differences in children’s social
developmental processes. Empathic tendency of the parents is one of those
individual differences that result in different developmental pathways for children
(Eisenberg, Fabes, Carlo, & Karbon, 1992; Strayer, & Roberts, 2004). Parents who
have high empathic tendencies may put more emphasis on other people’s feelings
and thoughts. By modeling parent’s attitudes, children also show similar behavior in
social life (Zahn-Waxler, Radke-Yarrow, & King, 1979; Hoffman, 2008). Thus,
those emphatic tendencies of parents may affect children’s attitudes towards the
preferences, activities and appearance of other people based on gender stereotypes.
Because stereotypes deemphasize other’s real feelings, desires, thoughts or beliefs,
higher level of empathy may provide opportunity for children in terms of behaving

more positively about atypical gender roles.
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1.3.2 Cultural Effects on Children’s Gender Role Development

Cultural effects are another possible factor related to gender development. Social,
emotional and cognitive development is a part of culture that children grow up in.
Cultural values, norms and myths are effective through children’s categorization
process about social world around them, including gender schemas (Valsiner, 2000).
Since different cultures may stress different ideas, goals, beliefs and skills,
children’s attitudes and behaviors towards gender stereotypes and traditional gender
roles may show differences across different cultural contexts, including the

differences within the same culture.

Children learn useful information about social life mostly from their parents. While
parents set role models or try to convey their values, norms and beliefs to their
children, they are affected from the cultural context that they live in (Hoge, Petrillo,
& Smith, 1982; Grusec, Goodnow, & Kuczynski, 2000). How parents perceive
themselves and their standing in their own culture is also important for cultural
transmission of those values to children. In other words, parenting behaviors and
attitudes may show differences according to their own evaluation of themselves

from the lens of culture they live in.

1.3.2.1 The Role of Social Schemas and Stereotypes in Children’s Gender Role
Development

Gender roles, schemas and stereotypes show some similarities across cultures. For
example in many cultures, males are seen as breadwinners and females are
considered to be the primary caregiver for children (Riggs, 1997). However,
depending on the cultural context, even within the same culture, those views could
be perceived quite differently (Chia, Moore, Lam, Chuang, & Cheng, 1994; Cross,
& Madson, 1997; Costa Jr, Terracciano, & McCrae, 2001).

Most of the researchers revealed that even very young children make differences
about traditional gender roles and show preferences for gender specific activities or
objects (Fagot, Leinbach, & O'Boyle, 1992). In one study, the researchers found that

infants between 14-18-month-old showed gender specific toy preferences and those
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preferences were consistent with the gender stereotypes (O’Brean & Huston, 1985).
In another study, children’s preferences for gender inconsistent and inconsistent
activities were tested. Toddlers were presented male and female specific activities
and their preferential looking time was tested via a preferential looking paradigm.
The results revealed that 24-month-old children spend longer time in the gender-
inconsistent activities compared to gender-inconsistent activities. However, same
results could not be found for 18-month-old children by showing that gender
stereotypes and schemas are more salient among 24-month-old children than 18-
month-olds (Hill & Flom, 2007).

Whether stereotypic gender activities or roles stay fixed or prone to change across
development of children is the one of the main question in gender development
studies. Some research suggested that adolescents have more fixed ideas and
attitudes towards gender stereotypes compared to younger children (Campenni,
1999; Ruble, Martin & Berenbaum, 2006). On the other hand, other studies
indicated that evaluation of gender-consistent and inconsistent activities become
more flexible in later childhood than in early years. In a study, four, six, and eight
year-old children’s perception of gender stereotypic activities were examined by
using three hypothetical scenarios: attending computer/babysitting class, getting a
truck/doll, getting a soldier costume/ballet costume for Halloween party. The results
showed that while making judgments about gender consistent and gender
inconsistent activities, older children were more flexible compared to younger ones
(Conry-Murray, & Turiel, 2012).

Although children usually follow similar pathways in gender identity development
and learning gender stereotypes across cultures, the intensity and nature of
differentiation between genders, gender roles and gender stereotypes may vary. For
instance, while men are viewed stronger and more active than women in almost all
countries, some countries put more emphasis and importance on female
characteristics than male characteristics or vice versa (William & Bests, 1982).

Those differences in intensity and nature of differentiation in different cultures may
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also affect children’s preferences, judgments and flexibility for gender consistent

and gender inconsistent situations.
1.3.2.2 The Role of Self-Construal in Gender Role Development

In psychological studies across cultures, individualism and collectivism are
considered as the two important terms that the researchers widely use while making
comparison between cultures. Hofstede (1980) is one of those researchers who
define the characteristics of individualistic and collectivist cultures. According to
him, individualism and collectivism are bipolar dimensions. In other views, cultures
are unidimensionally defined and it is argued that the individuals living in one
culture should be uniformly individualist or collectivist. While individualistic
cultures are high on independency and autonomy, collectivist cultures stand lower
on that dimensions. Instead, in collectivist cultures, individuals show interdependent

features in the society.

Turkish culture is defined as having close relationships with other people and
interpersonal relationships are considered important in Turkish cultural contexts.
Hofstede (1980) classified Turkey as collectivist society. The following studies
conducted in Turkey also supported the collectivist features of Turkey (Imamoglu,
Kuller, Imamoglu, Kuller, 1993). However, some researchers claimed that
individualism and collectivism do not provide a complete picture, and they are not
sufficient in terms of explaining variation in different cultures and in people who are
living in that culture (Kagitcibasi & Berry, 1989; Kagitcibasi, 1996, Goregenli,
1997; Qishi, 2000). Imamoglu (2003), for example, suggested that although Turkey
has strong collectivist characteristics, there is an increasing tendency of having
individualistic features among Turkish people, especially for the ones who have

higher education level and socio-economic status.

By considering the inadequacy in Hofstede’s framework about individualism and
collectivism across cultures, imamoglu (1998) developed a new model in which
instead of bipolar terms, individualism and collectivism are handled as separate

terms in which people can be high or low on both dimension. The Balanced
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Differentiation and Integration Model (BID) focuses on a two-dimensional model, in
which individuals from a cultural context may show both individualistic and
collectivistic tendencies According to her, collectivist features predominantly
require high relatedness and low separatedness, while individualistic cultures exhibit
higher individualization and lower normative patterning. Imamoglu (1998) suggests
that by using four sub-dimensions, which are relatedness, seperatedness,
individuation and normative patterning, four different self-construal can be derived.
The first one is Related-Individuation in which individuals are high on both
relatedness and individuation. People in that group are seen as having most balanced
self-construal in BID model because they have both satisfactory interpersonal
relationships and self-actualization orientations in their social life (imamoglu, 1998).
Separated-Individuation includes high individuation but low relatedness patterns.
Autonomy and independency are important for people who place in Separated-
Individuation pattern. In contrast, Related-Patterning is defined by low individuation
and high relatedness. Interpersonal relationships are in the center of social life for
that self-construal. Finally, Separated-Patterning was defined by Imamoglu (1998)

as being low on both individuation and relatedness.

Having strong interpersonal relationships with others and giving importance to
social rules are still salient traditional values in Turkish cultural context. Studies on
Turkish culture within the last two decades demonstrated that individualistic
characteristics also exist among highly educated Turkish people (Imamoglu, 2003).
As a rapidly changing society, it is possible that there are differences in the same
cultural context. For instance, (Sahin-Acar, & Leichtman, 2014) investigated
mother-child conversation across the US, Western Turkey (Izmir) and Eastern
Turkey (Gaziantep) by revealing both cross-cultural and within-culture differences.
While Gaziantep and US mother-child pairs differentiate from each other, those
pairs from Izmir are different from US ones on some tasks, and different from the
pairs from Gaziantep on other tasks, showing empirical evidence for within-culture
difference in Turkish cultural context. Furthermore, she also showed that regardless
of cultural group, depending on the self-construal types, mothers’ and their

children’s memory characteristics in conversation differ from each other. Those
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within-culture differences may also affect attitudes and behaviors of individuals
towards stereotypic gender roles. Collectivism is highly related to strict social norms
and values, on the other hand individualism was characterized by the importance of
personal rights (Pek & Leong, 2003; Lau, 1992). Pek & Leong also indicated that
stereotypic sex roles are higher in collectivist cultures. Some studies also
investigated how self-construals might be related to general attachment types with
the family by indicating that individuals show differences in their attachment types
based on their self-construals (imamoglu & Imamoglu; 2007). However, there is no
direct research on how BID and its sub-dimensions affect individuals traditional

gender schemas and stereotypes.

In the light of the previous studies and taking into account the cultural
characteristics, one of the main purposes of the present study was to investigate
whether there is within-culture difference on mothers’ and children’s perception of
gender stereotypes in Turkey. We aimed to compare mother-child pairs from Mid-
Anatolia, Ankara (the capital city) and south of Anatolia, Mersin. These two cities
are both big cities, yet there are differences on the daily and cultural practices,
political views, and on general way of living. For instance, Ankara is the capital city
of Turkey with its huge opportunities for health services, social activities, education
and transportation. Many governmental departments are placed in Ankara. In
addition, there are many different public and private universities in the city. It is one
of the important urban cities of Turkey, and has had a historical background on the
establishment of the Turkish Republic, which also leads to deeply seated cultural
values and habits about city life, for the people living in this city. On the other hand,
Mersin is also a developed city, yet it is thought to be more rural compared to
Ankara-not as populated, not having many economic, administrative or educational
opportunities. Many people in the city are involved in agriculture. There is only one
public university in the city. Social activities and big shopping centers are mostly
placed in the city center. There are many visitors from the boroughs and villages of
the city every day to get benefit from health services, social activities and shopping
centers. Also, compared to Ankara, it has more conservative political views,

especially in boroughs and villages (Arslan, 2012; Batuman, 2013), yet the city
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center is considered to be more modern than many of the other cities in Turkey.
With idea of comparing middle and south of Turkey in terms of how gender based
preferences and justifications are, we decided to design a study examining within-

culture difference.
1.4 Summary and Hypotheses of the Study

Literature on gender and gender role development show that gender roles and
stereotypes are socially constructed. Cultural environments and parental beliefs and
attitudes are active and effective in that social construction by providing overt or
covert gender related messages. Observing and imitating parents provides children
cues about appropriate gender roles. In addition, during the socialization process,
rewards and punishments determine the occurrence probability of gender consistent
and inconsistent behaviors. Individual differences in parents, such as emphatic
tendency, internalizing the gender stereotypes or different self-construal, may shape

children’s attitudes and behaviors towards gender stereotypes.

In most countries, as children grow up, parental behaviors and attitudes towards
them show some differences. Girls are protected more and provided less autonomy
compared to boys (Bumpus, Crouter, & McHale, 2001; Sahin, 2005). In addition,
parents do not expect too much achievement from girls in some scientific and
sportive areas as they expect from boys (Meece, Parsons, Kaczala, & Goff, 1982;
Tiedemann, 2000). Since Turkey is traditionally a patriarchal society, traditional
gender stereotypes and roles affect girls more negatively than boys (Kandiyoti,
1995; Sakalli-Ugurlu, & Beydogan, 2002). Kagitcibasi (2007), for example,
revealed that Turkish daughters are expected to show more obedience and

dependence compared to Turkish sons.

In the development of gender roles and stereotypes, daughters are more affected by
their mothers’ gender-related attitudes and behaviors than their fathers’. That is,
gender role attitudes of mothers and their parenting styles mostly shape gender role
development of daughters (Jan & Janssens, 1998). As socialization theory suggests,
early experiences in childhood is important for the value, belief and norm
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transmission between parents and children (Bandura, 1982). Thus, how mothers
perceive gender roles and transmit them to their daughters and the differences in
child-rearing styles might be effective on the self-concepts, gender schemas and
reaction to traditional gender stereotypes of their daughters. By considering the
traditional structure of Turkey and the mother-daughter relationship on value
transmission domain, in the current study, we chose Turkish mother-dauhgter pairs
as participants.

In light of literature, in the current study, we examined third grade female students’
and their mothers’ evaluation on gender consistent and inconsistent situations.
Moreover, we also contacted their mothers and assessed mothers’ perception about
sex roles (femininity & masculinity), their self-construals (relatedness
&individuation) and emphatic tendency levels. In order to examine possible within-
culture differences in Turkey, we recruited out participants from two different
regions of Turkey: Mersin (as rural area) and Ankara (as urban area), as stated

above.

Different from the other studies about gender stereotypes conducted with children,
we also included children’s evaluation of parental restriction in gender related
physical activities, toy preferences and physical appearance. To the best of our
knowledge, the current study would be the first one to be conducted in Turkish
cultural context, which investigated third grade female students’ and their mothers’
gender based evaluations and justifications. In addition, we aimed to find
relationship between mothers’ and children’s attitudes towards traditional gender

stereotypes.
The specific hypotheses of the study are below:

1) We expected to find within-culture difference (Mersin vs. Ankara) and
predicted that mothers and children living in Ankara would show more
supportive evaluations for gender inconsistent, less supportive evaluations
for gender consistent, and again less supportive evaluations for parental

restriction situations.

23



2)

3)

4)

5)

6)

We expected mothers who score high on individuation and on relatedness
and their children, to show more supportive evaluations on gender
inconsistent, less supportive evaluations on gender consistent, and again less
supportive evaluations for gender based restriction situations.

We expected mothers who score high on masculinity and low on femininity
and their children, to show more supportiveness on gender inconsistent, less
supportiveness for gender consistent, and again less supportiveness for
gender based parental restriction situations.

We expected mothers who score high on emphatic tendency and their
children, to show more supportiveness on gender inconsistent, less
supportiveness for gender consistent, and again less supportiveness for
gender based parental restriction situations.

There would be a positive relationship between mothers’ and children’s
evaluation on gender consistent, gender inconsistent, and gender based
parental restriction situations.

Finally, mothers and children would show similar pattern on justification
responses for three different situations (gender inconsistent, gender

consistent, gender based parental restriction)
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CHAPTER I

METHOD

In the method section, the scales used for the relationship between maternal
characteristics and children’s evaluation are clarified. In addition, hypothetical
scenarios related to gender consistent and inconsistent situations are explained.

Finally, coding schemas and type of analysis used for the data set are illustrated.
2.1 Participants

168 third-grade Turkish female students and their mothers were used as participants
in the current study (Nchiidren = 168; Nmothers = 168). While children’s age ranged from
8to 11 (M =8.91, SD = .37), the range of mothers’ age was 25 to 49 (M = 37.38, SD
= 5.25). The data were collected from two different cities in Turkey. In order to
examine within-culture differences, Ankara (the capital city of Turkey), and Mersin
were chosen as representatives of urban and rural areas, respectively. Primary public
schools in Mersin (Gazipasa Ilkokulu & Goksu ilkokulu) and in Ankara (Hamdullah
Suphi Ilkokulu, Bahgelievler Nebahat Keskin Ilkokulu, Mustafa Kemal Ilkokulu &
Kiligali Pasa Ilkokulu ) were contacted in order to recruit participants. Those public
primary schools were preferred from the center of the cities. 103 of the total mother-
children pairs were recruited from Mersin, while remaining 65 pairs were from
Ankara. The mean age of the children was 106. 06 months (SD = 4.71) in Ankara
and, 107.45 (SD = 4.71) months in Mersin. Demographic forms indicated that the
majority of the participants were placed in middle socio-economic class. No serious
chronic diseases were reported among children. Before the study was conducted, all
necessary ethical permissions both from the Ethical Committee in Middle East
Technical University (METU) and from the Ministry of Education in Ankara were
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taken (see Appendix A). Also, parental consent forms were collected prior to data

collection (see Appendix B).
2.2 Measures

In the current study, BEM Sex Role Inventory (Bem, 1981), Balanced Integration
and Differentiation Scale (imamoglu, 1998; 2003) and Emphatic Tendency Scale
(Dokmen, 1988) were used to collect data from mothers. In addition, a questionnaire
that includes six different hypothetical vignettes about gender consistent and
inconsistent situations was presented to the third-graders. Mothers were also given
the adult-version of the same set of questions about gender consistent and
inconsistent situations. A detailed examination of the proposed scales and

questionnaires is presented below.
2.2.1 Demographics of Children and Parents

After collecting informed consents forms from mothers, the Demographic
Information Sheet (see Appendix C) was administered. The information sheet
consists of children’s and mothers’ ages, names of cities that they lived in, income,

occupation and educational status of each parent.
2.2.2 BEM Sex Role Inventory

Bem Sex Role Inventory (BSRI) has been widely used to determine gender role
perception of individuals. The main aim of the BSRI is to measure feminine,
masculine and androgynous characteristics of individuals. There are 60 items in the
original BSRI (20 for masculinity, 20 for femininity and 20 for neutral
characteristics). Individuals rate themselves from 1 (almost never true) to 7 (almost
always true) in 7 point Likert-type scale. The reliability coefficient values were
found between 0.75-0.90 in the original study (Bem, 1974).

In the current study, the short-version of the BSRI (Bem, 1981) was used to measure

gender stereotypes of mothers. This scale was adapted to Turkish by Ozkan and

Lajunen (2005; see Appendix D). The short version of the BSRI includes 30 items

(10 masculine, 10 feminine, 10 neutral). The reliability coefficient for masculinity
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and the femininity factors were found as 0.80 and 0.73 for Turkish men while
reliability coefficients were found as 0.80 and 0.66 for femininity and masculinity

subscales for Turkish women.
2.2.3 Balanced Integration and Differentiation Scale

The Balanced Integration and Differentiation (BID) Scale (see Appendix E)
includes two subscales and 29 items in total (Imamoglu, 1998; 2003). The first
subscale aims to measure “relatedness” domain with 16 items related to
interpersonal integration (e.g. While working for things | wish to actualize in life, |
always feel my family's love and support with me). The second one is
“individuation” domain, which consists of 13 items related to intrapersonal
differentiation (e.g. | can live for a mission that is exclusive to myself even though
others may disapprove). These subscales aim to measure the orientations of
interpersonal relationships (relatedness) and personal growth (individuation), both of
which were found to exist in mainstream collectivist and individualist cultures
(Markus & Kitayama, 1991; Triandis, 1995). In contrast to traditional cultural and
cross-cultural research, the BID Model proposed that not all individuals in a culture
are uniformly collectivist or individualist. Instead, an individual might be both
related and individuated at the same time, scoring high on one and low on the other,
or low on both. The BID scale has been widely used by different researchers
(Imamoglu, 2003;Imamoglu & Karakitapoglu-Aygiin, 2004; imamoglu, Giinaydin,
& Selguk, 2011; Sahin-Acar & Leichtman, 2014; Sahin & Mebert; 2013) The
internal consistency range of the scale was found to range from 0.74 to 0.94.

Mothers were asked to rate themselves on each item from O (strongly disagree) to 5
(strongly agree) in 5 point Likert-type scale. “Individuation” and  “relatedness”
domains were used as continuous variables and mothers scores were calculated

separately for each domain.
2.2.4 Emphatic Tendency Scale

The aim of the Emphatic Tendency Scale (ETS; see Appendix F) is to measure
individuals’ empathic tendency by using 20 items (e.g. People who share their own
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problems with me feel relieved before leaving). The scale was developed by
Dokmen (1988) by collecting data from 70 university students. While the correlation
coefficient of the scale was found as 0.89, the reliability coefficient was 0.88. Also,
for the validity of the ETS, the relationship between Edwards’ Personal Preferences
Schedule Intraception subscale and ETS was examined, and the coefficient

correlation was reported as 0.68.

The scale was given to mothers and they were asked to evaluate each item from 1
(strongly disagree) to 5 (strongly agree). Higher scores means higher empathic

tendency of mothers.

2.2.5 Vignettes on Gender Consistent and Inconsistent Situations Evaluated by
Children

Children’s evaluation of gender stereotypes and gender based parental restriction
were examined under three main topics: a) physical activities, b) toy preferences,
and c) physical appearance. There were six different hypothetical scenarios (see
Appendix G) including gender consistent and inconsistent situations for girls and
boys (2 for physical activities, 2 for toy preferences, 2 for physical appearance).
The scenarios under the topic of “Physical Activities” were adapted to Turkish from
the study of Park and his colleagues (Park, et al., 2012). In the first story, there is a
boy and a girl; al) who both wants to participate in school’s soccer team, and a2) to
do ballet. Gender specific toy preference and physical appearance stories were also
adapted from the existing literature (Carter & Levy,1988; Lobel & Menashri,
1993;.Martin, Eisenbud, & Rose,1995; Beasley & Collins-Standley, 2002;
Blakemore, 2003), and we added four new hypothetical scenarios to the adapted
study (Park et al., 2012). Under the topic of “Toy Preferences”, two siblings, one
boy and one girl; b1l) both want to have a doll with red dress in the first vignettes,
and b2) they both want to have a remote control car in the other vignettes. Similarly,
in the the last topic, “Physical Appearance”, the siblings both; c1) want to apply

nail polish, and c2) they both want to have a very short haircut.
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In light of the original study (Park et al., 2012), first of all, children’s perception of
gender inconsistent situations was evaluated. Instead of asking yes/no question to
children (e.g.Ayse nin okulun futbol takimina katilmasi dogru mudur, yanlis midir?)
we used 4-point Likert type scale for evaluation of gender consistent and
inconsistent situations (e.g. Ayse’nin okulun futbol takimina katilmasi sence ne
kadar dogrudur?). By converting it to Likert-type question rather than a
dichotomous yes-no question, we aimed to gain more variance on how children view
these vignettes. In order to facilitate children’s understanding of Likert-type
questions, four different smiley faces from negative to positive were used by
matching faces with the numbers. Pilot study with 5 children indicated that children

have coherent understanding of Likert-type questions used in the study.

In addition, after completing the first part of the vignette, children’s justifications
about their gender consistent or inconsistent decisions were asked (e.g. Neden
Ayse’nin  futbol takimina katilmasimin bu kadar dogru oldugunu/olmadigini
diistintiyorsun?). The same questions were presented to children for the gender
consistent situations (e.g. Mehmet'in okulun futbol takimina katilmasi sence ne
kadar dogrudur?; Neden Mehmet’in futbol takimina katilmasinin bu kadar dogru

oldugunu/olmadigin diigiiniiyorsun?).

Finally, in the last part of the vignettes, children were asked about their perception
on gender based parental restriction (e.g. Eger ailesi Mehmet’e futbol takimina
katilmasina izin verip Ayse’ye vermezse bu ne kadar dogru olur?; Neden?). As
could be seen in the original questions, here we also aimed to collect both children’s

rationalizations for their evaluations.

2.2.6 Evaluation of Gender Consistent-Inconsistent Situations and Gender

Based Restriction by Parents

In order to measure the relationship between children’s and mothers’ evaluation on
gender related situations (gender consistent-inconsistent) and gender based parental
restriction, a set of questions (see Appendix H) including very similar questions

with the children’s hypothetical vignettes was given to mothers. However, instead of
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presenting hypothetical scenarios, direct questions about gender consistent and
inconsistent activities were asked to mothers (e.g. Bir kiz ¢ocugunun okulun futbol
takimina katilmasi ne kadar dogrudur?; Bir erkek ¢ocugun bale yapmasi ne kadar

dogrudur?)
2.3 Procedure

All necessary ethical permissions from Human Subjects Ethics Committee in METU
and from Ministry of Education in Ankara were taken before data collection.

Parental approval forms and related scales were sent to mothers via class teachers.

Administrative staff of all schools was informed about the study. Most of the
schools directed us to the guidance counselor of the school. After consulting with
the counselors, class teachers of the third grades were contacted and given general
information about the study. All third-grade teachers from the target schools
accepted to cooperate with the researchers. After collecting parental consents and
questionnaires from mothers, teachers were asked to allocate an hour for the study.
They organized an independent activity with the boys out of the classroom, when the

researchers run the study in classrooms.

In class, researchers introduced themselves and the study that the children would
participate in. Children were told that the study was completely based on voluntary
basis, and that there was no right or wrong answer to the questions, but we wanted
to know how they would answer the questions. Their verbal consent was taken and
all children accepted to be voluntary in the study. Children were explained how 4-
point Likert type scale works. It was told that there would be six stories and some
related statements in the questionnaire. They were asked to evaluate each statement
from 1 (totally incorrect) to 4 (totally correct). If they seem not to understand the
evaluation process, the researcher explained the rules for the second time. Questions

of children were answered before the study.

In the main study, different hypothetical scenarios place under three main topics
(physical activities, toy preferences, physical appearance) with their gender

consistent and inconsistent subgroup situations. Under all topics, gender inconsistent
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situations would come first. Generally, most of children completed the questionnaire
in approximately 40 minutes. Five children, who did not complete the data in 40

minutes, were provided additional time.
2.4 Coding & Data Analysis

All the scales and subscales (BEM, BSRI, & ETS) administered to mothers were
evaluated as separate continuous variables. Besides those scales, children and their
mothers made six assessments about each gender related situations. Evaluation of
children’s participation in those situations (e.g. Mehmet’in bale yapmas: ne kadar
dogrudur?; Bir erkek ¢ocugun bale yapmast ne kadar dogrudur? and parental
gender-based restriction (e.g. Eger aile kiz ¢ocugun bale yapmasina izin verir ama
erkek ¢ocugun bale yapmasina izin vermezse bu ne kadar dogru olur?) were also

measured by 4-point Likert type scale.

Justification responses of children and mothers (“Why? " questions) were coded in
light of the coding schemes of social-cognitive domain theory. According to the
social-cognitive domain theory (Turiel, 1998; Killen, 2007; Nucci, 2001,
Richardson, Mulvey, & Killen, 2012), individuals social judgments depends on
three main domains .The first one is moral domain in which fairness, justice and
rights are the focus points (e.g. It is not fair for her to not participate in school
soccer team because girls and boys should have equal rights). The second one is
personal domain which emphasizes the importance of personal choice (e.g. She
should get to do whatever she wants.). Finally, the last domain, social-conventional,
is strongly associated with social rules, customs, and traditions (e.g. Girls play dolls,
boys play cars). Thus, considering the three main domains, the original study (Park
et al., 2012) defined three categories for children’s and mothers’ justification
answers (see Table 1 & Table 2). Two different coders coded 20% of the data
related to justifications. The coders have eighty one percent agreement on the coded
data and the inter-rater reliability between two different coders was found as .91 by

using Cohen’s kappa coefficient.
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For the relationship between maternal characteristics (the region that they live in,
sex role perceptions, self-construals, emphatic tendency ) and children’s evaluation
of gender consistent-inconsistent activities/situations and gender based parental

restriction, three hierarchical linear regression analyses were conducted. Similarly,

Table 1
Categories and Overall Proportion of Justifications Used by Children

Proportion of justifications

Categories of justification Gender Gender Parental

inconsistent consistent restriction
1. Moral justifications: fairness, equity, .28 22 A7
justice
“Boys and girls should be treated
equally”
2. Social-conventional justifications: 48 .57 .39
gender stereotypes, gender roles,
authority
“It is not normal for a boy to play with
dolls.”
3. Personal justifications: self- .20 A7 .09
development, personal choice,
friendship.
“She should do whatever she wants/ It’s
her choice”

Note: Overall proportions of each domain for each gender related situation are presented in the table.

Table 2
Categories and Overall Proportion of Justifications Used by Mothers

Proportion of justifications

Categories of justification Gender Gender Parental

inconsistent consistent restriction
1. Moral justifications: fairness, equity, 18 .07 34
justice

“It is not fair to not let her participate

to soccer team”

2. Social-conventional justifications: 45 .59 40
gender stereotypes, gender roles,

authority

“I do not think that ballet is a suitable

activity for boys”

3. Personal justifications: self- 27 24 14
development, personal choice,

friendship.

“It is her own choice”

Note: Overall proportions of each domain for each gender related situation are presented in the table.
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the link between maternal characteristics and mothers’ evaluation of those three

different situations will be analyzed by hierarchical linear regression analysis.

In light of the original study (Park et al., 2012), children’s justification answers were
scored for gender consistent, gender inconsistent and gender-based parental
restriction situations, separately. That is, if one of the three domain was used for a
justification, a full score of 1.0 (full use of the category) was given to the domain.
Other two unused domain were scored as 0 (no use of the category), simultaneously.
However, if children used more than one category for the situation, only the
dominant one was scored as 1.0, and 0 was given to others one. At the end of the
coding and counting, a separate total score of moral, personal, and social-
conventional domain were obtained for each situation. In order to see, whether
justification responses (Why?) show differences from each other for three different
categories (gender consistent-inconsistent situations, gender based parental
restriction), ANOVA based statistical measures with repeated samples were

conducted.

The next section provides the results of the current study.
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CHAPTER 11

RESULTS

The results of the current study are presented in the third section. First, the data
screening process is explained for univariate and multivariate outliers and normality
testing. Then, the results of the main analyses for mothers and children are given

respectively. In the last part, explanatory results are clarified.
3. 1 Data Screening & Descriptives

Although the total participant number of the study was 185 (N = 185) at the
beginning of the study, we observed that some of the participants did not complete
different scales or did not answer some questions. Participants who did not complete
at least one of the scales were excluded from the study (N = 17). For the remaining
data (N = 168), missing values were determined and expectation-maximization

algorithm was applied to deal with them.

The data screening analysis indicated that the data set included three univariate
outliers for children’s evaluation of gender consistent situations and mothers’
relatedness and femininity scores. (y2 > 3.29, p < .001). Before dealing with the
univariate outliers, multivariate outliers were checked through Mahalonobis
distance. No multivariate outlier was detected for the current data set (y2 = 20.51; p
< .001). Histograms, P-P plots, skewness and kurtosis values were examined for
normality and linearity assumptions. Since all the data were met with the linearity
and normality assumption and the univariate outliers did not exceed the critical

value too much, we decided to keep those three outliers in the analyses.

After the data cleaning was completed, descriptive statistics of the data were

examined. Mean and standard deviation of the all variables are presented in Table 3.
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As it can be seen from the table, the mean of the empatic tendency scale was found
as 3.73 (SD = .45), while the femininity subscale was found as 6.24 (SD = .52).
Masculinity subscale has lower mean (M = 4.96, SD = .70) compared to femininity.
Since the data were collected from mothers and daughters, they may have attributed
more feminine traits to themselves than the masculine ones. In addition, relatedness
subscale has higher mean (M = 4.13, SD = .53), compared to individuation subscale
(M = 3.32, SD = .48) which was in tune with previous findings (Hofstede, 1980).
We also controlled for the regional differences for those variables. The mean scores
of mothers’ emphatic tendency, individuation, relatedness, femininity and
masculinity levels were not significantly different from each other based on the
region that they live in (Ankara vs. Mersin).

Table 3 Desriptive Statistics for Study Variables

Variables Minimum Maximum Mean SD
Empathy 2.60 4.75 3.73 45
masculinity 3.07 6.70 4.96 .70
femininity 4.50 7.00 6.24 52
individuation 2.08 4.77 3.32 A48
relatedness 2.31 5.00 4.13 53
m_gender_inconsist  1.00 3.67 2.40 A7
m_gender_consist 2.17 4.00 3.29 39
m_parental_restric 1.00 4.00 2.27 .59
c_gender_inconsist 1.00 4.00 2.39 .69
c_gender_consist 1.50 4.00 3.37 .53
c_parental_restric 1.00 4.00 2.14 .83

Note: N =168, “m_gender_inconsistent”, “m_gender consist”, “m_parental resric” reflect the
evaluation of mothers’ on gender inconsistent situations, gender consistent situations, and gender
based parental restriction, respectively. “c_gender inconsist”, “c_gender consist”,

“c_parental restic” represents children’s evaluation on similar domains, respectively.

In Table 4, the correlation matrix of the study variables is given. Congruent with the
previous findings, (Karniol, Gabay, Ochion, & Harari, 1998), there was a positive

correlation between femininity and empathy level of mothers (r = .36, p <.001).
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Empathy was also positively correlated with relatedness (r = .53, p < .001) and
mothers’ supportiveness on gender consistent situations (r = .18, p < .001). There
was a positive relationship between masculinity and femininity (r = .34, p < .001).

Masculinity was also positively correlated with individualism (r = .23, p <.001).

The relationship between femininity and mothers’ evaluation on gender inconsistent
activities was negative (r = -.16, p < .05) but femininity scores of mothers are
positively linked with relatedness scores (r = .24, p < .001) and mothers’
supportiveness for gender based parental restrictions (r = .23, p < .001). Mothers
who scored high on individuation subscale gave more support to gender inconsistent
situations (r = .29, p < .001), but less support for gender based parental restriction (r
= -.20, p <.001). Also, mothers who show higher support for gender inconsistent
situations showed less support for gender consistent situations (r = -.23, p < .001)
and gender based parental restriction (r = -.65, p <.001). Moreover, higher tolerance
to gender inconsistent situations by mothers predicted higher support to gender
inconsistent situations (r = .41, p < .001) and lower support for gender based
parental restriction by children (r = -.23, p < .001). There was a positive association
between mothers’ supportiveness for gender consistent situations and gender based
parental restriction (r = .20, p < .001). Similar with the mothers’ results, higher
tolerance to parental restriction by children was associated with higher support for
gender consistent situations (r = .36, p < .001), but lower support for gender
inconsistent situations (r = -.53, p < .001). Finally, tolerance of mothers for gender
based restriction was positively correlated with children’s supportiveness on
parental restriction (r = .22, p < .001), but negatively correlated with children’s

supportiveness to gender inconsistent situations (r = -.22, p <.001).
3.2 Main Analyses

In the current section, mothers’ and children’s evaluation of gender consistent and
inconsistent situations was examined by using the region that they live in and

mothers’ femininity, masculinity, relatedness, individuation, and empathy level. In
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addition, mothers’ and children’s tolerance towards gender based parental restriction
was analyzed with the same variables. Hierarchical linear regression was conducted
to see whether those variables (region, femininity-masculinity level, relatedness-
individuation level & empathy level) are the significant predictors of mothers’ and
children’s supportiveness for gender related activities (gender consistent &
inconsistent situations, gender based parental restriction). The region (Mersin vs.
Ankara) that the participants live in were dummy coded and regressed in the first
step. In the second step mothers’ femininity and masculinity level were included in
the analysis. While relatedness and individuation level of mothers were regressed in
the third step, empathy level of the mothers was entered in the last step of the
hierarchical linear regression. For each dependent variable (gender consistent &
inconsistent situations, gender based parental restriction), the analysis was run

separately.
3.2.1 Mother Outcomes

Table 5 presents the result of hierarchical linear regression for mothers’ evaluation
of gender inconsistent situations. The first step of the analysis was not significant,
showing no within-culture difference for mothers’ evaluation of gender inconsistent
situations. However, when the femininity and masculinity scores were entered in the
second step, results showed that both variables added significant variance to the
model, R? = .06, (adjusted R? = .04), AR? = .06, Finc (2, 164) = 4.97, p < .05. Mothers
who scored higher on masculinity (8 = .19, p <.05) were more supportive for gender
inconsistent situations. On the other hand, when their femininity (8 = -.22, p < .05)
level increased, they evaluated gender inconsistent situations more negatively and
gave less support. In the third step, individuation and relatedness were entered and
the results were significant, R =.12, (adjusted R?> = .10), AR? = .07, Finc (2, 162) =
6.05, p < .05. Individuation had unique contribution to analysis (5 = .27, p < .05),
showing that mothers who scored higher on individuation made more supportive
evaluations for gender inconsistent situations. In the last step, empathy level of
mothers was added to the regression analysis. Although empathy did not make a

significant contribution to the analysis, individuation level of mothers was still a
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significant predictor (8 = .25, p < .05) in the last step. In addition, femininity
significantly predicted mothers’ evaluation on gender inconsistent situations (f = -
17, p = .06). Mothers’ higher scores on femininity subscale significantly predicted
lower levels of support for gender inconsistent situations. On the other hand, they
provided more support for gender inconsistent situations, when they scored higher

on individuation scale.

Table 5

Results of the Analysis for Mothers’ Evaluation on Gender Inconsistent
Situations

B T Sig. R° R F
Change

Step 1 .00 .00 .04
Region 02 .20 844
Step 2 .06 .06 4.97*
Femininity -22  -2.76 .006
Masculinity 19 237 .019
Step 3 12 .07 6.05*
Relatedness -02 -26 .796
Individuation 27 348 .001
Step 4 . 13 00 82
Empathy -08 -91 .37

Note: Dependent Variable is Evaluation of Gender Inconsistent Situations by Mothers. Femininity,
Masculinity, Relatedness, and Individuation scores belong to mothers. * p<.05; ** p<.001

We ran another regression analysis with the same order and set of predictors to see
their effects on gender consistent situations. The results are presented in Table 6. In
the first step, the region that the mothers live in was entered into the analysis and no
significant result was found, which means region did not have a significant effect on
mothers’ evaluation on gender consistent situations. In the second step, femininity
and masculinity level of mothers were entered into the regression analysis. There

was no significant overall effect; however, there was a unique effect of femininity-
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which significantly predicted mothers’ decision on gender consistent activities.
Mothers were found to be more supportive if they scored higher on femininity scale
(6 = .17, p < .05). Relatedness and individuation did not add significant variance to
the model in the third step. However, femininity continued to marginally predict
mothers’ evaluation (f = .17, p = .056). Empathy scores were added in the last step
by showing significant results, R? = .06, (adjusted R*=.03), AR? = .02, Finc (1, 161) =
3.81, p = .053. Higher empathy scores of mothers predicted higher support for
gender consistent activities (8 = .19, p = .053). However, femininity lost its unique

effect in the last step.

Table 6

Results of the Analysis for Mothers’ Evaluation on Gender Consistent Situations

B T Sigg R R F
Change
Step 1 .00 .00 A1
Region 03 .33 739
Step 2 .03 .03 211
Femininity A7 205 .042
Masculinity -07 -84 401
Step 3 .04 .02 1.35
Relatedness -03 -34 736
Individuation 13 -1.60 111
Step 4 . .06 02 3.81
Empathy 19 195 053

Note: Dependent Variable is Evaluation of Gender Consistent Situations by Mothers. Femininity,
Masculinity, Relatedness, and Individuation scores belong to mothers. * p<.05; ** p<.001

In the last regression analysis for mothers, the same sets of predictors were used one
more time in the same order in order to predict their evaluation of gender based
parental restriction. The results are presented in Table 7. The region did not show

any significant effect in the first step. In the second step, femininity and masculunity
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were entered into the equation. The results were significant, R? = .08, (adjusted
R>=.07), AR? = .08, Fi (2, 164) = 7.38, p < .05. Mothers who scored higher on
femininity subscale showed more support for gender based parental restriction (5 =
29, p <.001) and higher masculinity scores of mothers predicted lower level of
support from mothers (5 = -.18, p < .05) on the same situation. Relatedness and
individuation scores did not add significant variance to the model in the third step.
However, femininity continued to predict mothers’ supportiveness on gender based
parental restriction (5 = .27, p <.05). In addition to those variables, mothers who got
higher scores on individuation domain indicated less support for gender based
restriction (f = -.17, p < .05) in the third step. Finally, in the last step, empathy
scores of mothers were regressed, but no significant effect was found. That is,
empathy did not make a significant change in terms of adding additional variance to
the model. On the other hand, unique contribution of femininity and individuation
were still significant (8 = .27, p <.05; g =-.17, p = .05; respectively). They provided
more support for gender based parental restrictions as they get higher scores on
femininity and they provided less supportive evaluations for gender based parental

restrictions as they get higher scores on individuation domain.
3.2.2 Child Outcomes

Children’s evaluation of gender consistent and inconsistent situations and
supportiveness for gender based parental restriction are investigated to see whether
the region of the children, mothers’ femininity-masculinity level, self-construal
(relatedness-individuation) and empathy level would predict children’s evaluation
for gender related activities (gender consistent & inconsistent situations, gender
based parental restriction). Similar with mothers, three hierarchical regressions were

conducted.

The results of the analyses indicated that none of the predictors yielded significant
results for predicting children’s evaluation on gender inconsistent, gender consistent
and gender based parental restriction situations. In addition, there was no unique
effect of any of the independent variables on children’s evaluation of gender related

situations (gender inconsistent, gender consistent, gender based parental restriction).
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The relationship between children’s and mothers’ evaluation of gender related
situations (gender inconsistent & consistent, gender based parental restriction) was
also examined. Mothers’ evaluation on gender inconsistent Situations was
significantly related to children’s evaluation on gender inconsistent situations (r =
41, p < .001). Similarly, mothers’ supportiveness on gender based parental

restriction was significantly correlated with children’s evaluation on the same

Table 7

Results of the Analysis for Mothers’ Evaluation on Gender Based Parental
Restriction

B T Sig. R° R F
Change

Step 1 .00 .00 .00
Region .00 .07 943
Step 2 .08 .08 7.38*
Femininity 29  3.65 .000
Masculinity -19 -237 .019
Step 3 A1 .03 2.46
Relatedness 02 .25 .805
Individuation -17  -221 .029
Step 4 . A1 00 .05
Empathy 02 .23 819

Note: Dependent Variable is Evaluation of Gender based Parental Restriction Situations by Mothers.
Femininity, Masculinity, Relatedness, and Individuation scores belong to mothers. * p<.05; **
p<.001

variable (r = .22, p < .001). However, there was no significant relationship between

mothers’ and children’s scores on the evaluation of gender inconsistent situations.
3.3 Explanatory Outcomes for Mothers and Children

In order to understand general pattern of children’s and mothers’ justifications for

three different condition, 3 (gender consistent & inconsistent situation, gender based
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parental restriction) X 3 (personal, social, moral) a repeated measures ANOVA
analysis was conducted. Greenhouse-Geisser method was used for the corrections
of sphericity violation and the results of the analyses were reported according to
those corrections. Additional post-hoc tests were performed to see difference among

usage of personal, social-conventional and moral domains for each situation.
3.3.1 Mother Outcomes

Analysis of the mothers’ justifications for three gender related conditions were
significant, F(3.46, 867.66) = 36.21, p < .001, an = .13. The follow-up analysis
indicated that, in gender inconsistent situation, mothers used significantly more
social-conventional justifications responses (M = 3.30, SD = .03) compared to moral
(M = 2.27, SD = .05) and personal domains (M = 2.40, SD =.04). In addition, they
used similar proportion of personal and moral domains in gender inconsistent
situations and the proportion of personal and moral domain did not significantly
different from each other. Similarly, in gender consistent situations, mothers used
significantly more social-conventional domains (M = 3.53, SD = .14) compared to
other two domains (personal; M = 1.43, SD = .11; moral; M = .41, SD = .06).
Mothers used significantly less moral domain than the other two if the situations
were consistent with typical gender stereotypes. Different from the first and second

situations, proportion of moral (M = 2.07, SD =.12) and social-conventional
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Figure 1 Proportion of justifications used by mothers for each situation
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justifications (M = 2.38, SD = .13) used by mothers did not significantly differ from
each other for the final situation. However, compared to those two domain, they
used significantly less personal domain (M = .86, SD =.09) for gender based

parental restriction situations (see Figure 1).
3.3.2 Child Outcomes

The same analysis was conducted with children to see the pattern of children’s
justification on gender related situations. The results of the repeated measure
ANOVA indicated that children’s reasoning show significant differences between
three gender related conditions (gender consistent & inconsistent situation, gender
based parental restriction), F(1.64, 819.44) = 22.16, p < .001, npz =.08. The post-
hoc analysis showed that, in gender inconsistent situations, the most often used
domain was determined as social-conventional domain (M = 2.86, SD = .15)
compared to others (personal; M = 1.21, SD = .11; moral; M = 1.71, SD = .13).
Moreover, the usage of moral domains was significantly higher than personal
domains. In the situations that are congruent with general gender stereotypes,
children gave significantly more social conventional justifications (M = 3.41, SD =
.16) than personal (M = 1.02, SD = .10) and moral (M = 1.30, SD = .12) ones while
usage of the personal and social domains did not significantly differentiate from
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each other. For the last situation, in which children evaluate gender based parental
restriction, personal domains were significantly the least used justification type (M =
.53, SD = .08). On the other hand, children used similar proportion of moral (M =
2.90, SD = .16) and social conventional (M = 2.35, SD =.16) answers for gender
based parental restriction in the last situation. That is, proportion of moral and social
conventional domain used by children did not significantly differentiate from each
other (see Figure 2).
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CHAPTER IV

DISCUSSION

In the current study, we aimed to investigate children’s and mothers’ evaluation on
gender related situations (gender inconsistent, gender consistent, gender based
parental restriction) and specifically how they were predicted by mothers’
perception of sex roles (femininity, masculinity), self-construals (relatedness and
individuation) , the region (city that they live in; Mersin vs. Ankara) and empathy
levels. In this chapter, the findings for mothers and children are discussed
separately. Later, the integrations and interpretations of findings for mothers and
children are presented. Limitations, contributions and future suggestions are

reported in the last section.
4.1 Evaluation of Findings

The current study is the first attempt to investigate children’s and mothers’
evaluations on the gender related situations (gender inconsistent, gender consistent,
gender based parental restriction) by considering region, mothers’ perception of sex
roles, self-construals, and empathic tendency. Especially, mothers’ self-construals
(relatedness and individuation) and perception of sex roles (femininity and
masculinity) gave important cues about their evaluations on gender based situations.
Mothers who were high on individuation domain were more flexible and liberal
while making gender based evaluations. However; as their feminine traits increased,
they became more stick to gender stereotypes and made less supportive evaluations
for gender inconsistent situations. Besides all, the current study includes important
findings in terms of showing value transmission pattern from mothers to children by

examining the justification answers of mothers and children for their evaluations.
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4.1.1 Evaluation of Main Findings for Mothers and Children

One of our predictions about gender based scenarios are possible effect of mothers’
sex roles perception (femininity and masculinity). In that sense, mothers’ femininity
and masculinity levels were added to analysis in order to see whether children’s and
mothers’ sex role perception predict their evaluation on gender related situations.
For mothers, femininity predicted their evaluations on three different gender related
situations, for the most part. As mothers’ femininity increased, they evaluated
gender inconsistent situations more negatively and gave less support for gender
inconsistent situations. On the other hand, as mothers scored high on femininity,
they positively evaluated gender based parental restriction and gender consistent
situations by giving more support. These finding are consistent with our hypothesis
and provide evidence for perception of sex roles related to stereotypic gender roles.
Since high femininity level predicts traditional females roles (Bem, 1974), scoring
higher on femininity might have led to support gender stereotypes. Although,
masculinity had some significant prediction in some part of the analysis, it did not
significantly predict evaluation on gender related situations for mothers in general.
This also constitutes another evidence showing that femininity and masculinity are
two distinct dimension (Bem, 1981). That is, being located end of one domain does
not mean being located at the low end of the other one. Femininity and masculinity
levels of mothers did not predict children’s evaluation on gender consistent, gender
inconsistent and gender based parental restriction situations. One of the possible
reasons for the lack of that link might be because of long shot expectations, which
concerns examining children’s decisions based on mothers’ and we proposed to
predict children’s evaluation with mothers’ characteristics. Although it was
hypothesized by many studies that value transfer is predominant from parents to
their children (Pratt, Norris, Hebblethwaite, & Arnold, 2008; Grenhgj, & Thegersen,
2009), there might be so many other factors that affect that relationship, and that we
did not specifically investigated in the current study. Thus, individual differences

between children and mothers may be caused some missing variance in the data.
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Evaluation on gender related situations were also examined at the level of self-
construals of mothers, namely for relatedness and individuation. Individuation was
found as a significant predictor for gender inconsistent and parental restriction
situations and confirmed our hypotheses. However, no significant result was found
for gender consistent situations. Mothers who scored higher on the individuation
scale seemed to give more positive evaluation and support for gender inconsistent
situations, and they used less supportive evaluations for gender based parental
restrictions. The findings related to individuation almost perfectly fit with the
existing literature. Imamoglu (2007) suggest that “individuation” and “relatedness”
are not the same terms with” individualism” and “collectivism”, respectively.
However, she supports the idea that those terms have some common features. By
considering her view, it can be concluded that since individualistic cultures give
more importance to independence, individual rights, and autonomy compared to
collectivistic ones (Hofstede, 1980; Oyserman, Coon, & Kemmelmeier, 2002),
mothers who scored higher on individuation domain were more liberal and
supportive for gender inconsistent situations but did not support the restriction of
children based on their gender. Those mothers who had higher scores on
individuation domain might think that gender stereotypes and gender based parental
restrictions are unfair while making their evaluations. Although individuation
significantly predicted gender based evaluations, relatedness did not predict
mothers’ evaluations on any gender related situations. On the other hand, neither
individuation nor relatedness was a significant predictor for children’s evaluations
on gender related situations. Since the data related to self-construals were collected
from mothers and prediction related to evaluations was made according to children’s
answers, there might have been some missing variance between mothers and
children on the self-construal domain, as well. Including children’s self-construals in
the future studies may provide to acquire more effective results for children on those

domains.

Empathy level of mothers was considered as a predictor for mothers’ and children’s
supportiveness on gender based situations. However, it did not predict any variable

for mothers and children, except for mothers’ evaluation on gender consistent
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situations. Interestingly, there was only one significant result, showing that
increasing empathy level of mothers predicts more supportive evaluations for gender
consistent situations. The reason may be related to participants’ gender. Since
empathic characteristics are attributed to women traditionally (Lennon & Eisenberg,
1987; Mestre, Samper, Frias, & Tur, 2009), mothers’ may have a tendency to define
themselves highly empathic. In addition to this, the results indicated that femininity
and empathy was correlated with each other. That means they had some shared
variance which may have influenced the results for empathy. Finally, unlike for the
self-construals or sex-role construals, there were no converging results for empathy,

and that one significant result might be totally random.

After all prediction analysis, possible relationship between children’s and mothers’
evaluation on three different gender related situations were investigated. Mothers’
supportive evaluations were significantly related to children’s supportive evaluations
on gender inconsistent situations. In addition, high tolerance to gender based
parental restriction by mothers is related to high supportive evaluations for parental
restriction by children. The significant relationship between children’s and mothers’
evaluation on the same gender related situation may support the literature about
value transmission from mothers to children. Previous studies suggests that values
of children related to social events were strongly linked with their parents’ values
(Copen &Silverstein, 2008; Min, Silverstein, & Lendon, 2012). However, the
results indicated that there was no relationship between mothers’ and children’s
evaluation on gender consistent situations. The order of the three different gender
based situations may be a reason for this finding. Both mothers and children were
given gender inconsistent situations first and they were asked to evaluate gender
consistent situations next. When justification answers for their evaluations were
examined, it was seen that if the children did not give supportive evaluations for
gender inconsistent situations for one of the twins (e.g. Ayse bir kiz ve futbol
oynamast dogru degil), they had a tendency to use justifications related to equality
for the other sibling (e.g. Ali futbola giderse Ayse’yve haksizlik olur, ikisi de

gitmesin). However, the same pattern was not observed on mothers’ answers for
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gender consistent and inconsistent situations. The more detailed information for

justifications are given in the next part.

We also investigated whether there was a possible within-culture difference on
mothers’ and children’s evaluations for gender related situations. Our expectations
regarding region (Ankara vs. Mersin) did not predict evaluation on three different
gender based situations either for mothers or for children. At the beginning of the
study, we chose Ankara and Mersin because of their different social structures.
Mersin-as a smaller city- was thought to be more conservative, whereas Ankara-as
the second populated city in Turkey- was taken as a more liberal city. Especially, by
recruiting participants from Cankaya in Ankara and choosing Silifke in Mersin,
urban and rural area comparison was aimed. Ankara is the capital city of Turkey and
Cankaya is one of the important boroughs of Ankara. There are many
administrative and governmental offices in addition to Ministries in the city.
Moreover, many universities in Turkey are placed in the region of Cankaya.
Individuals have extensive opportunity to reach health services, social activities or
shopping centers. On the other hand, Silifke is one of the boroughs of Mersin,
includes only a few number of these educational and administrative entities. It is less
populated, yet it is historically a more liberal city. The reason why we did not find
differences between two cities on the perception of gender stereotypes may be
related to these historical and physical structures of Silifke and Ankara. Silifke is
near the Mediterranean Sea and in history, many different visitors have been coming
to city for trip, economical reasons or exploration. Thus, people of the city might
have been affected from the cultural practices, including gender stereotypes, by
many cultures. The second reason may be the structure of population in Ankara.
The population of Ankara is mostly composed of people who migrated from other
cities (Aydemir, 2011). People coming from the outside of the Ankara might have
continued their own cities’ traditions and values. As a result, possible within
variance might have be one of the reasons why we did not find a difference in the

results between two cities.
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4.1.2 Evaluation of Explanatory Findings for Mothers and Children

In order to see general pattern of children’s and mothers’ justifications for three
different gender related situations (gender inconsistent, gender consistent, parental
restriction), social cognitive-domain theory and the related previous studies (Turiel,
1998; Nucci 2001) were used. Children and mothers were asked to give
justifications (Why questions) for their evaluations on each condition. According to
the theory, individuals make their evaluations for social events based on three
different categories: personal (e.g.Bu Ali’nin kendi secimi.), social-conventional

(e.g.Ciinkii o bir kiz.), and moral (Kizlar ve erkekler esittir).

In gender inconsistent situations, both mothers and children used more social
conventional domains (e.g. Bir kiza futbol oynamak yakismaz, Oje’yi erkekler
stiremez) compared to personal and moral domains. However, when the personal
domains (e.g. Ayse istedigini yapabilmeli) compared with moral ones (e.g. Ayse’ye
haksizlik yapilmuis olur), children used more moral domains than personal ones while
mothers use similar proportion of those two domains. As the age gets older, schemas
are internalized more. Therefore, mothers may have used less moral domains for
gender inconsistent situations compared to their children. In addition, children may
have difficulty to understand the reason under those gender stereotypes used for
gender inconsistent situations. That is, they still continue to internalize values

coming from their mothers which may result in more preferences for moral domains.

Similarly, for gender consistent situations, mothers and children gave more social-
conventional justification (e.g. Ali erkek oldugu icin futbol oynamasi normal)
compared to the other two. However, while mothers used more personal domain
(e.g. Kizim istedigini yapabilir) than the moral ones (e.g. Kizim ve oglum esittir) in
gender consistent situations, proportion of moral (e.g. Herkes esittir) and personal
domains (e.g. Kendi kararim kendi vermeli) did not significantly differ from each
other for children’s answers. The reason for the different pattern between mothers
and children may be because of a similar reason for the gender inconsistent
situations. In other words, in the middle childhood children start to use autonomy for

their own decision (Eccles, 1999) but they may not be affected from the social
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norms related to gender roles totally. Also, the value transmission related to typical
gender roles -from mothers to children- still continue around these ages. Thus, they
may use more moral justifications when evaluating gender consistent situations (e.g.
Bu onun hakki; Ali’nin de buna hakki var).

Different from the first and second situations, mothers and children used similar
proportion of social conventional (e.g. Kiz oldugu icin futbol oynamamali) and
moral domains (e.g. Kiza haksizlik olur) while evaluating gender based parental
restrictions. Personal domain is the least used domain for both mothers’ and
children’s evaluation on gender based parental restriction. Due to Turkey’s
traditional view on gender roles and its more relatedness-based structure
(Kagiteibasi, 1984; imamoglu & Karakitapoglu Aygiin, 1999), both mothers and
children might have used lower levels of personal reasons (e.g. Ciinkii o bir birey.)

compared to the others ones.

One of the most striking findings of the current study is the converging pattern
between mothers’ and children’s answers on three different conditions (gender
consistent, gender inconsistent, gender based parental restriction) are beautifully laid
out in the current study. They are beautifully laid out in the current study. The
similar pattern between mothers and children can be seen as an evidence for the
value transmission from mothers to children. There are many different findings that
support the idea that mothers transfer typical gender roles to their children (Moen,
Erickson, & Dempster-McClain, 1997). Especially, socialization theory supports the
idea that early experiences of children with their mothers and fathers directly affect

their values in their future life which is congruent with the findings of current study.

It is also important to report that while mothers and children used more social
conventional reasoning for gender consistent and inconsistent situations, they used
similar proportion of moral justification for gender based discrimination by parents.
This is finding is also congruent with the previous research. For example, treating
sons and children differently was perceived as unequal for the Korean sample, as
well, which was adapted to Turkish cultural context by this study (Park et al., 2012).

Giving social-conventional justification for gender stereotypic situations may be an
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evidence for that mothers’ and children’s evaluation related to typical gender
stereotypes. However, when the focus point was unequal treatment towards a son
and daughter, both children and mothers emphasized the moral side of their decision
despite of the high frequency of social-conventional justification. Thus, laying stress
on unequal treatment for siblings only because of their gender may provide children
and mothers to realize how gender stereotypes result in unfairness between males

and females.
4.3 Limitations

The current study has some limitations. First of all, mothers’ questionnaire includes
more than two scales and a set of questions that might have influenced mothers’
answers; they might have been bored to answer all the questions along the way.
Second of all, while original study consists of 30-minutes interview with children
individually, (Park et al., 2012), we had to convert the interview in a questionnaire
format, since most of the schools declared that they would not corporate in
providing a private space for the interviews. Children filled out the questionnaires
together and some participants might have been affected from each other’s answers.
However, the results indicated that that there was almost a perfect pattern between
children’s and mothers’ justification responses although questionnaires were applied

to mothers and children separately.

Empathy scale did not predict any evaluation on three different gender based
scenarios, except for gender consistent situations. Although the reliability of the
scale was high in the previous studies (Dékmen, 1988), it is the first time that the
scale was used with mothers. Since mothers know that the study would be related to
their children, they might have evaluated themselves to be more positive on the
emphatic tendency scale. Also, since it might be more of a personal characteristics
rather than a cultural feature, there might be a higher degree of variance among

mothers.

The structure of the hypothetical vignettes was thought to be another limitation.

Although the current study includes six vignettes about three main topics (physical
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activities, toy preferences, physical appearance), possible differences in reaction to
those three different topics were not examined. In addition, mothers’ and children’s
reactions to gender related situations might show difference based on the child’s
gender in the study. For example, both mothers and children gave the most negative
evaluations to the boy, who wants to apply nail-polish. Instead of nail-polish, future
studies might use a less polarized and socially more acceptable situations, such as
wearing earrings for a boy, while making research on mothers’ and children’s
reactions to gender stereotypes. In addition, further studies should examine mothers’

and children’s possible reactions for male and female in the vignettes, separately.

Although the study makes a unique contribution by showing a similar pattern
between mothers’ and children’s justification responses, we did not find the effects
of mothers’ characteristics (sex role perceptions, self-construals & empathy) on
children’s evaluation of gender related situations. Since we collected the data from
mothers and tried to predict children’s gender related evaluations based on those
answers, there might be some other variables which might affect the value
transmission from mothers to children. Age could be one of those variables. That is,
different age groups might show different pattern for value transmission from
mothers to children, because children’s cognitive capabilities develop across
different ages (Casey, Tottenham, Liston, & Durston; 2005). Thus, conducting the
same study with different age groups might show whether mothers’ characteristics
examined in the study are effective on children’s gender related evaluations at

different ages.

The most important limitations of the current study could be seen as the gender and
age of children. By focusing only on the relationship between children and mothers,
value transmission from mothers to sons was neglected. Including sons and their
mothers into the study would be likely to show gender differences while evaluating
gender based situations. Moreover, studying with only one age group was a major
limitation in terms of seeing whether there are any age difference on their
evaluations or their mothers’. Further studies should definitely look at different age

groups.
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Finally, for the within-culture differences, the cities chosen as urban and rural areas
may not have been representative, because of the more liberal structure of the rural
area that was chosen to be examined. Further studies should also continue to look at
different cultural groups, which may show how perception of gender stereotypes

would change within the same culture.
4.4 Contributions
The current study provides some important contributions to the existing literature.

First of all, to the best of our knowledge, this study is the first one which brings
culture, perception on sex roles (femininity and masculinity), self-construals
(individuation and relatedness) and empathy together to see their effects on
mothers’ and children’s’ evaluation about gender stereotypes. Especially for
mothers’ self-construals and their perceptions of sex roles, this study has made an
important contribution to the literature, by shedding light on how children and
mothers acquire gender stereotypes, and which factors may be effective for the

acquisition of those stereotypes.

In addition, although some studies examine the parents’ and children’s evaluation
responses on gender related situations separately (Killen, Park, Lee-Kim, & Shin,
2005; Park, et al., 2012), the current study also examined the general pattern
between mothers’ and children’s perceptions and with the justification of their

decisions.

The study also showed that mothers’ and children’s’ justification types for gender
related situations almost perfectly spread out on personal, social-conventional, and
moral domains. While they both used more social-conventional justifications for
gender consistent and gender inconsistent situations, they preferred almost equal
proportion of moral and social-conventional domains for the parental restriction
scenarios. Overall, the findings of the current study support the existing literature on
the issue that mothers transfer their own gender schemas to their children for the

most part.
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4.5 Future Suggestions

By considering general contributions and limitations of the current study, many
research could be designed in the future. First of all, male students also should be
recruited as participants in order to see whether there is any gender difference on the
evaluation of gender related situations. By this addition, one may also see whether
value transmission from mothers to children show any difference between daughters
and sons. Similarly, there are almost no studies regarding fathers’ understanding and
judgments about gender stereotypes. It should fill a huge gap to use fathers as
participants in the future to see their unique contribution on transfer of gender
related values and the association between fathers’ and children’s perception on

gender related situations.

Second of all, using children from different age groups may be helpful to see
developmental patterns of gender schemas and stereotypes. Whether children’s
usage of values that they adopted from their mothers across developmental stages
would be one of the main research questions and can be presented in the future
studies. In the adapted study of Park and his collages (2007), the age difference on
evaluation and justification of gender related situations was also investigated.
However, they did not examine the relationship between mothers and children’s
answers. Thus, it would be useful to conduct a study with different age groups and

mothers in order to see how gender roles and gender stereotypes are acquired.

Third of all, we aimed to look within-culture differences while examining the
evaluation of gender stereotypic situations. The further studies may be conducted
with more conservative and liberal cities in Turkey. Moreover, cross-cultural studies

may light whether value transmission show difference from culture to culture.

Overall, this study was the first one, which investigated children’s and mothers’
evaluations and justifications on gender related situations regarding mothers’
perception of sex roles (femininity, masculinity), self-construals, (relatedness and
individuation) and empathic tendency across different cultural groups in Turkey.
Furthermore, this one is the first study to show especially individuation-as a

56



dimension to effect self-construal- has a specific importance on gender consistent
and inconsistent situations. In other words, mothers who are more individualized
seem to be more liberal and out of norms in terms of the decision they and their
children makes. Femininity level of mothers was also found to be important for their
evaluations and decisions on gender related situations. That is, mothers who carry
highly feminine traits are stricter while evaluating gender related situations. Future
studies should focus on more self-related factors that may shed light on formation of

gender roles.
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SANRAVA ANAARA TURKEY

-28

Sayi: 28620816/ {{

07.01.2014
Gonderilen :  Dr. Bagak $ahin
Psikoloji
Gonderen :  Prof. Dr. Canan Ozgen W@’w
IAK Baskani
ligi : Etik Onayi

Danmigmanhgini yapmig oldugunuz Psikoloji Bslumi 6grencisi Hatice
Isik'in "How 8-year old Turkish girls perceive gender stereotypes and
parental restriction based on gender stereotypic expectations: A
within-culture comparison in Turkey" isimli arastirmasi “Insan
Aragtirmalan Komitesi” tarafindan uygun goérilerek gerekli onay
verilmistir.
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Appendix B: Informed Concent Form for Parents

|
0 s ORTA DOGU TEKNIK UNIVERSITESI
MIDDLE EAST TECHNICAL UNIVERSITY
1956 06531 ANKARA-TURKEY
Psikoloji Boliimii Tel: 90 (312) 210 31 82
Department of Psychology Faks:90 (312) 21079 75

Bu tez c¢alismasi Orta Dogu Teknik Universitesi Psikoloji Boliimii Gelisim
Psikolojisi Yiiksek Lisans programi 6grencisi Hatice Isik tarafindan Psikoloji
Boliimii Ogretim Gorevlisi Dr. Basak Sahin siipervizorliigiinde yiiriitiilmektedir.
Caligmanin genel amaci 8 yasindaki kiz ¢ocuklarinin cinsiyete yonelik algilari
anne-cocuk iliskisi lizerinden incelemektir. Bu amaci gerceklestirebilmek i¢in sizing

ve ¢ocugunuzun ¢alismamiza katilimina ihtiya¢c duymaktayiz.

Katilmasina izin verdiginiz takdirde gocugunuz caligmaya okulundaki uygun bir
sinifta ve ders saatinde katilacaktir. Cocugunuza kii¢iik hikayeler anlatilacak ve bu
hikayelerle ilgili kisa sorular sorulacaktir. Aile demografik formlari ise size biz
tarafindan ya da cocugunuz araciligiyla ulastirilacaktir. Aileye gonderilecek
anketleri  ¢cocugun annesinin  doldurmasi  gerekmektedir. Cocugunuzun
cevaplayacagi sorularin onun psikolojik gelisimine olumsuz etkisi olmayacagindan
emin olabilirsiniz. Sizin ve g¢ocugunuzun calisma igersinde verdiginiz cevaplar
kesinlikle gizli tutulacak ve bu cevaplar sadece bilimsel arastirma amaciyla
kullanilacaktir. Bu formu imzaladiktan sonra hem siz hem de c¢ocugunuz
katilimeiliktan ayrilma hakkina sahipsiniz. Arastirma sonuglarinin 6zeti istediginiz

lizerine tarafimizdan size ulastirilacaktir.

Aragtirmaya c¢ocugunuzun katilmasina izin vermeniz ve sizin katiliminiz

amaclarimiz1 gerceklestirmemiz acgisindan olduk¢a Onemlidir. Arastirmayla ilgili
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sorularinizi asagidaki e-posta adreslerini veya telefon numaralarini kullanarak bize

yoneltebilirsiniz.
Saygilarimizla,
Hatice Isik
Psikoloji Boliimii/ Gelisim Psikolojisi Yiiksek Lisans Ogrencisi
hatice.isik@metu.edu.tr-0506-944-6885
Dr. Basak Sahin
Psikoloji Béliimii/ OgretimUyesi
basaks@metu.edu.tr — 0312-210-5968

Liitfen bu arastirmaya katilmak konusundaki tercihinizi agsagidaki

seceneklerden size en uygun gelenin altina imzanizi atarak belirtiniz.

A) Bu arastirmaya tamamen goniilli olarak katiliyorum ve ¢ocugum
...................................... ‘nin da katilimci olmasina izin veriyorum. Calismay1
istedigim zaman yarida kesip birakabilecegimi biliyorum ve verdigim bilgilerin

bilimsel amagl olarak kullanilmasini kabul ediyorum.
Veli Adi-Soyadi.......c.cccceerevrnnnee. IMZA .o

B) Bu ¢alismaya katilmay1 kabul etmiyorum ve gocugumun

........................................ ‘nin da katilimc1 olmasina izin vermiyorum.
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Appendix C: Demographic Information Sheet

1) Cocugun dogum tarihi: ........ccceeeuverereennennne.

3) Cocugunuzun bedensel, gorme, isitme yetersizligi ya da gelisim geriligi gibi

tanist var mi?

6) Cocugun bakimini birincil olarak tistlenen kisi:

7) Cocuk bakimini {istlenen birincil kisinin ¢ocuk ile yakinlik derecesi:

12) Annenin en son bitirdigi okulu belirtiniz:
Okur-yazar Ilkokul ~Ortaokul Lise Universite
13) Babanin en son bitirdigi okulu belirtiniz:

Okur yazar Ilkokul Ortaokul Lise  Universite
14) Annenin ¢alisma durumu: Calismiyor /Caligiyor
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15) Babanin ¢alisma durumu: Calismiyor /Calistyor

\Y (] (S o4 U

16)Anne ve baba:

Evli........ Bosanmis....... Ayr1 yagiyor......... Dul........... Diger .........

17)Ailenin yaklasik aylik geliri: ...,
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Appendix D: BEM Sex Role Inventory-Short Version

Sevgili anneler; liitfen asagidaki ifadelerin, sizin icin ne oranda
dogru ya da yanhs oldugunu ve sizi ne oranda tanimladigim goz

oniine ahip ilgili rakami daire icine alarak belirtiniz.

@ z = =
= = ,E‘b =
5 g 2 | 2|2 & ¥
) « g E ’gﬂ put =
: |E |5 2|5 F ¢
= | & |2 |22 & %
= O R A I R~
v ~ <8 ~

Diistince ve inanglarini 1 2 3 4 5 6 7

savunan

Duygusal 1 2 3 4 5 6 7

Vicdan sahibi / Bilingli 1 2 3 4 5 6 7

Bagimsiz / Diledigini 1 2 3 4 5 6 7

yapan

Sempatik 1 2 3 4 5 6 7

Ne yapacagi belli 1 2 3 4 5 6 7

olmayan /. Basgina buyruk

/ Sag1 solu belli olmayan

Iddiali / Tuttugunu 1 2 3 4 5 6 7

koparan

Diger insanlarin 1 2 3 4 5 6 7

duygularii 6nemseyen
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Giivenilir / Itimat edilir

10.

Saglam karakterli / Giiglii

kisilikli

11.

Anlayish

12.

Kiskang

13.

Ise yarar ve becerikli

14.

Sefkatli / Merhametli

15.

Icten / Samimi

16.

Lider / Liderlik

ozelliklerine sahip

17.

Duygularina hakim

olabilen / Teskin edici

18.

Sir saklayabilen /

tutabilen / Ketum

19.

20.

21.

22.

23.

24,

Risk alabilen / Risk
almay1 seven

Sicak kanli

Uyumlu

Baskin / Ustiin / Hakim
Sevecen / Sevgi dolu
Kendini begenmis /

Kibirli
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25.

Muhalif / Muhalefet eden

26.

Cocuklar1 seven

27.

Kaba / Patavatsiz /

Nezaketsiz

28.

Saldirgan

29.

Kibar / Nazik

30.

Toplumsal kurallara uyan

/ Geleneklerine bagl
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Appendix E: Balanced Integration-Differentiation (BID) Scale

Sevgili anneler; liitfen asagidaki ifadelere ne derece katildiginiz1 veya

katilmadigimizi verilen 6lcek iizerinde isaretleyiniz

o E E| E g @
= 2| £§ |E|2E
= © S| = e = =
S = S = | £ ©
o = o\ é s = o =
¢ £ s |E| gz
£ g X ¥ | %3

Kendi kendime kaldigimda 1 2 4

yapacak ilging seyler bulabilirim

Kendimi aileme hep yakin 1 2 4

hissedecegime inaniyorum.

Insanlarla iliski kurmakta giicliik 1 2 4

cekiyorum.

Kendi isteklerimi yapabilmek 1 2 4

i¢cin kendime mutlaka zaman ve

imkan tanimaya c¢alisirim.

Kendimi duygusal olarak 1 2 4

toplumun diginda kalmis gibi

hissediyorum.

Kendimi duygusal olarak aileme 1 2 4

cok yakin hissediyorum.

Farkli olmaktansa, toplumla 1 2 4

diisiinsel olarak kaynasmis

olmay1 tercih ederim.
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Kendimi yakin ¢evremden
duygusal olarak kopmus
hissediyorum.

Kendimi insanlardan
olabildigince soyutlayip, kendi
isteklerimi gerceklestirmeye

calisirim.

10.

Hayatta gerceklestirmek
istedigim seyler i¢in ¢alisirken,
ailemin sevgi ve destegini hep

yanimda hissederim.

11.

Kendimi yalniz hissediyorum.

12.

Ailemle duygusal baglarimin

zay1f oldugunu hissediyorum.

13.

Ailemle aramdaki duygusal
baglarin hayatta yapmak
istedigim seyler i¢in bana gii¢

verdigini diisiiniiyorum.

14.

Kendimi diger insanlardan

kopuk hissediyorum.

15.

Toplumsal degerleri sorgulamak
yerine benimsemeyi tercih

ederim.

16.

Kendimi sosyal ¢cevreme
duygusal olarak yakin

hissediyorum.

17.

Kendimi ilging buluyorum.
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18.

Insanin kendini kendi istedigi
gibi degil, toplumda gecerli
olacak sekilde gelistirmesinin

o6nemli oldugunu diislinliyorum.

19.

Insan gelistikge, ailesinden

duygusal olarak uzaklagir.

20.

Insanin en énemli amaci sahip
oldugu potansiyeli hakkiyla

gelistirmek olmalidir.

21.

Insanin kendi 6zelliklerini
gelistirip ortaya ¢ikarabilmesi
gerekir.

22.

Kisinin kendine degil, topluma
uygun hareket etmesi, uzun

vadede kendi yararina olur.

23.

Insanin yapmak istediklerini
yapabilmesi i¢in, ailesiyle olan
duygusal baglarini en aza

indirmesi gerekir.

24,

Cevremdekilerin onayladig: bir
insan olmak benim i¢in

onemlidir.

25.

Zamanimizda insanlar arasinda
giiclii duygusal baglarin olmasi,
kendileri i¢in destekleyici degil,

engelleyici olur.
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26.

Sahip oldugum potansiyeli ve
ozellikleri gelistirip kendime
0zgl bir birey olmak benim i¢in

¢ok onemlidir.

27.

Cevreme ters gelse bile,
kendime 6zgii bir amag i¢in

yasayabilirim.

28.

Herkesin kendi 6zelliklerini
gelistirmeye ugragmasi yerine
toplumsal beklentilere uygun
davranmaya calismasinin daha

dogru oldugu kanisindayim.

29.

Toplumlar gelistikge, insanlar
aras1 duygusal baglarin

zayiflamasi1 dogaldir
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Appendix F: Empathic Tendency Scale

Sevgili anneler; liitfen kendinizle ilgili size uygun gelen yanitlar: yuvarlak

icine aliniz.

S ® = ] S
E &8 |E B
2 ff: |EgcE 2
|_. = 2 <« g S 5 g 5
— Pe) Lo
1. | Cok sayida dostum var. 2 3 4
2. | Film izlerken bazen gozlerim 2 3 4
yasarir.
3. | Siklikla kendimi yalniz hissederim. 2 3 4
4. | Bana dertlerini anlatanlar yanimdan 2 3 4
ferahlamis olarak ayrilirlar.
5. | Bagkalarmin problemleri beni kendi
problemlerim kadar ilgilendirir. 2 3 4
6. | Duygularimi baskalarina iletmekte 2 3 4
giicliik cekerim.
7. | Insanlarin film seyrederken 2 3 4
aglamalar1 tuhafima gider.
8. | Birisi ile tartisirken bazen dikkatim 2 3 4
onun sdylediklerinden ¢ok
verecegim cevap lizerinde
yogunlagir.
9. | Cevremde ¢ok sevilen bir insanim. 2 3 4
10. | TV'deki filmler mutlu sona ulasinca 2 3 4
rahatlarim.
11. | Diisiincelerimi baskalarina 2 3 4
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iletmekte giicliik ¢cektigim olur.

12. | Insanlarin ¢cogu bencildir. 1 2 3 4 5

13. | Sinirli bir insanim. 1 2 3 4 5

14. | Genellikle insanlara giivenirim. 1 2 3 4 )

15. | Insanlar beni tam olarak 1 2 3 4 )
anlayamiyorlar.

16. | Girisken bir insanim. 1 2 3 4 5

17. | Bir yakinima derdimi anlatmak 1 2 3 4 )
beni rahatlatir.

18. | Genellikle hayatimdan memnunum. 1 2 3 4 5

19. | Yakinlarim bana sik sik dertlerini 1 2 3 4 )
anlatirlar.

20. | Genellikle keyfim yerindedir. 1 2 3 4 5
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Appendix G: Children’s Evaluation on Gender Related Situations

Sevgili 6grenci,

Bu ¢aligmamizda senden kiiciik hikayeler okumani ve bu hikayelerle ilgili
sorular1 cevaplamani istiyorum. Her hikaye ayni yasta -biri erkek biri kiz- iki
kardesin karsilastiklar1 farkli durumlari igeriyor. Hikayeleri liitfen dikkatle oku ve
sorular1 kendine gore cevapla.

Dogru ya da yanhs cevap yok! Bu bir sinav degil! Senin katkilarin benim icin
¢ok onemli! Bu yiizden sorulara sana en dogru gelen sekilde ve icinden geldigi
gibi cevap vermelisin.

SINIF:

OKUL:

Simdi arka sayfaya

gecebilirsin. -
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LUTFEN ASAGIDAKI KARDESLERIN HIKAYELERINI DIKKATLICE
OKUYUP ILGILI SORULARA CEVAP VER. UNUTMA DOGRU YA DA
YANLIS CEVAP YOK!

A) AYSE VE ALI’NiN HiKAYESI

Avyse okulun futbol takimina katilmak isteyen 9 yasinda bir kizdir. Ayse’nin iKiz
erkek kardesi Ali de okulun futbol takimina katilmak istemektedir.

1) Bu durumda Ayse ‘nin okulun futbol takimina katilmasi sence ne kadar dogrudur?
(Asagidaki cevaplardan birini se¢ip altina X isareti koymalisin!)

- = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4. Kesinlikle
Degildir Degildir Dogru

3) Ali’nin okulun futbol takimina katilmast ne kadar dogrudur? (Asagidaki
cevaplardan birini se¢ip altina X isareti koymalisin!)

D = = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 Kesinlikle
Degildir Degildir Dogru

5) Diyelim ki ailesi Ali 'nin futbol takimina katilmasina izin verdi, ama Ayge nin
katilmasina izin vermedi. Sence bu ne kadar dogru olur? (Asagidaki cevaplardan
birini se¢ip altina X isareti koymalisin!)

D &= = )

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 Kesinlikle
Degildir Degildir Dogru

B)AHMET VE ZEYNEP’iN HiKAYESI
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Ahmet okulun bale takimina katilmak isteyen 9 yasinda bir erkektir. Ahmet’in ikiz
kiz kardesi Zeynep de Ahmet ile hemen hemen ayni vastadir ve okulun bale
takimina katilmak istemektedir.

1) Ahmet’in okulun bale takimina katilmas: sence ne kadar dogrudur? (Asagidaki
cevaplardan birini se¢ip altina X isareti koymalisin!)

C D D D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4. Kesinlikle
Degildir Degildir Dogru

3) Zeynep 'in okulun bale takimina katilmast ne kadar dogrudur? (Asagidaki
cevaplardan birini se¢ip altina X isareti koymalisin!)

D CD = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 .Kesinlikle
Degildir Degildir Dogru

5) Diyelim ki aile Zeynep’in bale takimina katilmasina izin verdi, ama Ahmet’in
katilmasina izin vermedi. Sence bu ne kadar dogru olur? (Asagidaki cevaplardan
birini segip altina X isareti koymalisin!)

D C = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 Kesinlikle
Degildir Degildir Dogru

C) MEHMET VE CANAN’IN HiKAYESI

Mehmet ve Canan ikiz kardestir. Bir giin anneleri onlar1 oyuncakciya gotiriir.
Ovyuncakecida bir¢ok oyuncak olmasina ragmen Mehmet kirmizi elbiseli bir bebegi
cok begenir ve onu almak istedigini sdyler. Ancak Mehmet’in kiz kardesi Canan’da
ayn1 bebegi cok begenmistir.
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1) Bu durumda Mehmet in kirmizi elbiseli bebegi almasi sence ne kadar dogrudur?
(Asagidaki cevaplardan birini se¢ip altina X isareti koymalisin!)

C D D D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4. Kesinlikle
Degildir Degildir Dogru

3) Canan’in kirmizi elbiseli oyuncak bebegi almasi sence ne kadar dogrudur?
(Asagidaki cevaplardan birini se¢ip altina X igareti koymalisin!)

D CD = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 .Kesinlikle
Degildir Degildir Dogru

5) Diyelim ki aile Canan’in kirmizi elbiseli oyuncak bebegi almasina izin verdi ama
Mehmet’in almasina izin vermedi. Sence bu ne kadar dogru olur? (Asagidaki
cevaplardan birini secip altina X isareti koymalisin!)

= D

D C

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 Kesinlikle
Degildir Degildir Dogru

D) BURCU VE SERDAR’IN HIKAYESI

Burcu ve Serdar ikiz kardestir. Annelerinin bir arkadasi gelirken cocuklara hediye
getirmek ister ve bir¢ok hediye alir. Hediye paketinin birinin i¢inden uzaktan
kumandali ¢ok giizel bir araba ¢ikar. Diger oyuncaklar da ¢cok giizeldir ama Burcu
uzaktan kumandali arabayi cok begenir. Ancak Burcu’nun erkek kardesi Serdar
da uzaktan kumandali arabay1 ¢cok begenmistir.

1) Bu durumda Burcu 'nun uzaktan kumandali arabayr almast ne kadar dogrudur
sence? (Asagidaki cevaplardan birini sec¢ip altina X isareti koymalisin!)
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) = = )
1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4. Kesinlikle
Degildir Degildir Dogru

3) Serdar’tn uzaktan kumandali oyuncagr almast ne kadar dogrudur peki?
(Asagidaki cevaplardan birini se¢ip altina X isareti koymalisin!)

D = = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 .Kesinlikle
Degildir Degildir Dogru

5) Diyelim ki ailesi Serdar’in uzaktan kumandali oyuncagi almasina izin verdi ama
Burcu’nun almasina izin vermedi. Sence bu ne kadar dogru olur? (Asagidaki
cevaplardan birini se¢ip altina X isareti koymalisin!)

D &= = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 Kesinlikle
Degildir Degildir Dogru

E) GULSAH VE EMRE’NiN HiKAYESI

Giilsah ve Emre ikiz kardeslerdir. Bir giin Giilsah ve Emre oynarken, evde oje
bulurlar. Emre ojenin rengini ¢ok begenir ve tirnagina siiriip denemek ister. Ancak
Emre’nin kiz kardesi Giilsah da ojenin rengini ¢cok begenmistir ve o da tirnagina
siiriip denemek ister

1) Bu durumda Emre’nin ojeyi siirmesi ne kadar dogrudur sence? (Asagidaki
cevaplardan birini se¢ip altina X isareti koymalisin!)

D &S > D
1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 Kesinlikle
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Degildir Degildir Dogru

3) Giilsah’n ojeyi stirmesi ne kadar dogrudur? (Asagidaki cevaplardan birini se¢ip

altina X isareti koymalisin!)

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 .Kesinlikle
Degildir Degildir Dogru

5) Diyelim ki ailesi Giilsah’in oje siirmesine izin verdi ama Emre’nin siirmesine
izin vermedi. Sence bu ne kadar dogru olur? (Asagidaki cevaplardan birini segip
altina X isareti koymalisin!)

D < = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 .Kesinlikle
Degildir Degildir Dogru

F) CEREN VE HILMi’NiN HIKAYESI

Ceren ile Hilmi ikiz kardeslerdir. Ceren’in upuzun sag¢lar1 vardir, Hilmi’nin de
saclari bir hayli uzamustir Bir yaz giinii Ceren ve Hilmi mahalle berberinin 6niinde
oynamaktadir. Hava o kadar sicaktir ki ikisi de ¢ok terler. Ceren berberin vitrininde
kisa sa¢li birinin resmini goriir ve sag¢larini tipki onunki gibi kisacik kestirmek ister.
Ancak Ceren’in erkek kardesi Hilmi de sicaklardan ¢ok bunalmistir ve o da saglarini
tipki resimdeki gibi kisacik kestirmek ister.

1) Bu durumda Ceren’in saclarin kisacik kestirmesi ne kadar dogrudur?
(Asagidaki cevaplardan birini se¢ip altina X isareti koymalisin!)

<= D

S <

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 Kesinlikle
Degildir Degildir Dogru
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3) Hilmi’nin saglarin kisacik kestirmesi ne kadar dogrudur? (Asagidaki
cevaplardan birini se¢ip altina X isareti koymalisin!)

D C = D

1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 .Kesinlikle
Degildir Degildir Dogru

5) Diyelim ki ailesi Hilmi’nin sa¢larini kisacik kestirmesine izin verdi ama Ceren’in
saglarini kisacik kestirmesine izin vermedi. Sence bu ne kadar dogru olur?
(Asagidaki cevaplardan birini se¢ip altina X igareti koymalisin!)

D S &= oD
1-Hi¢ Dogru 2-Dogru 3-Dogrudur. 4 .Kesinlikle
Degildir Degildir Dogru
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Appendix H: Mothers’ Evaluation on Gender Related Situations

1)

Asagida kiz ve erkek cocuklarin yaptig1 baz aktiviteler/davranislar

verilmistir. Sizden bu aktivitelerin sizin icin ne kadar kabul edilebilir

oldugunu, bu davranisa ya da aktiviteye kimin karar vermesi

gerektigini belirtmeniz (isaretlemeniz) istenmistir. Ayrica verdiginiz

cevaplarin nedenlerini de bir ciimle ile belirtmeniz istenmistir. Liitfen

sorular1 dikkatle okuyup, cevap veriniz

Sorular

Sizin cevaplarimiz

Bir kiz cocugunun okulun futbol takimina
katilmasi1 ne kadar dogrudur?

(Liitfen yandaki seceneklerden birini seginiz)

1.Hi¢ dogru
degildir
2. Dogru degildir
3.Dogrudur
4.Cok dogrudur

Neden futbol takimina katilma davraniginin bir
kiz ¢cocugu i¢in bu derece dogru ya da yanlis

oldugunu diisiiniiyorsunuz. Belirtiniz.

Bir erkek ¢ocugunun okulun futbol takimina
katilmasi ne kadar dogrudur?

(Liitfen yandaki se¢eneklerden birini seginiz)

1.Hi¢ dogru
degildir

Neden futbol takimina katilma davraniginin bir
erkek cocugu icin bu derece dogru ya da yanlig

oldugunu diisiiniiyorsunuz. Belirtiniz.
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5. | Eger ayni1 yaslardaki iki kardesten erkek olanin = .
.. o =
futbol takimina katilmasina izin verilir ama kiz a ol s = 'g
> ] =} 1 S
< .. . =) &
cocugunun katilmasina izin verilmezse, bune | = == £ &
2 P E |2 |T
kadar dogru olur? = T = <
— a en Q«
(Liitfen yandaki segeneklerden birini se¢iniz) ~ <
6. | Erkek cocuga futbol takimi i¢in izin verip, kiz | Cinkii........................
¢ocuga izin vermemek size gore nedenbu | ...,
derece dogrudur ya da degildir? Belirtiniz. | ...
7. Bir erkek ¢ocugunun okulun bale takimina
katilmasi ne kadar dogrudur? E‘b ol = o _E b
(Liitfen yandaki se¢eneklerden birini se¢iniz) | .8 S|k T s < =
o oBb 5 ol gp | O &
1 15 N Q (=] - o
= Tl B A .g
— )
8. | Neden bale takimina katilma davranisinin bir | Clnkd...........................
erkek ¢ocugu i¢in bu derece dogru ya da
dogru olmadigini diisiiniiyorsunuz? Belirtiniz, | ~*77 e
9. Bir kiz ¢ocugunun okulun bale takimina
katilmasi ne kadar dogrudur? En ol = oo 5 =
(Liitfen yandaki se¢eneklerden birini se¢iniz) | g S|k T s = =
o B & B BT g
= 2« = AT 8
Y e
10. | Neden bale takimina katilma davranisinin bir | Clnkii...........................
kiz gocugu i¢in bu derece dogru ya da dogru
olmadigmi diisiiniiyorsunuz? Belirtiniz, |~
11. | Eger aym yaslardaki iki kardesten kiz olanin
bale takimina katilmasina izin verilir ama £ o o= o 5 =
- o e . )w o S o "5 & :
erkek cocugunun katilmasina izin verilmezse, < = e | s S
bu ne kadar dogru olur? o B A B % S 5o
(Liitfen yandaki se¢eneklerden birini seginiz) E CTla T E) <
12. | Kiz ¢ocuga bale takimi i¢in izin verip, erkek | Clnkii...........................
cocuga izin vermemek size gére neden bu
derece dogrudur ya da degildir? Belirtiniz, | ~+ s
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13. Bir erkek ¢cocugun oyuncakgidan kirmizi
elbiseli bir bebek almak istemesi ne kadar £ = = =
- o0 = S .;,_'1 =] R =
dogrudur? S El 2B 2|3 T
(Liitfen yandaki segeneklerden birini se¢iniz) | )Eﬂ = ;gb 20 8 ,‘gb
T Tla TR =
v en
Neden kirmizi elbiseli bebek isteme Cinkl.........ooeeviininnnan.
davraniginin bir erkek ¢ocugu i¢in bu derece
14. - y O
dogru ya da dogru olmadigini
distintiyorsunuz? | ...
15. Bir kiz ¢ocugunun oyuncakg¢idan kirmizi
elbiseli bebek almak istemesi kadar dogrudur? | £ .| 5 | 5 =
.. . C .. .. ’%0 = = =] = i _g
(Liitfen yandaki se¢eneklerden birini seciniz) | g = | &0 =T| B s S
o 8D 5 ool e | O &
o - [<P) . [P] (=] ﬂ: )%D
5 Sl T E; <
16. Neden kirmizi elbiseli bebek alma Cinkdi.........coooovviiiiin. ..
davraniginin bir kiz ¢ocugu icin bu derece
dogru ya da dogru olmadigini | s
disiiniiyorsunuz? Belirtiniz. | ...
17. | Eger ayn1 yaslardaki iki kardesten kiz olanin
kirmizi elbiseli bebegi almasina izin verilir E.o ol s o 5 =
ama erkek ¢ocugunun almasina izin S = )’é;n S|l B |2 E
verilmezse, bu ne kadar dogru olur? o B A B % 3‘ =
(Liitfen yandaki se¢eneklerden birini seginiz) E Tl E) S
18. K1z ¢cocuga kirmizi elbiseli bebek i¢in izin Cinkl.........cooviiiininnnn.
verip, erkek cocuga izin vermemek size gore
neden bu derece dogrudur ya da degildir? | 7 s
19. | Bir kiz ¢cocugunun oyuncak¢idan uzaktan
kumandali araba almak istemesi ne kadar £ = 5 =
- )w = S .= -c x :
dogrudur? S E | @ E 5|3 E
(Liitfen yandaki seceneklerden birini seginiz) | < % | & 8| 28 8 50
E. = a T E) S
20. Neden oyuncakg¢idan uzaktan kumandali | Clinkii..............................

araba isteme davranisinin bir kiz cocugu i¢in
bu derece dogru ya da dogru olmadigini

diigtinliyorsunuz?
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21. | Bir erkek ¢cocugunun oyuncakg¢idan uzaktan
. . = -
kumandali araba almak istemesi ne kadar = = =
9 g = | B oEl B | B
dogrudur? S E |2 E 2 S
(Liitfen yandaki seceneklerden birini seginiz) | < % | & 8| 28 8 50
. S
T e B A S
— e
22. Neden oyuncak¢idan uzaktan kumandali | Clinkii..............................
araba almak isteme davranisinin bir erkek
cocugu icin bu derece dogru ya da dogru | 7
olmadigini diisiniyorsunuz? Belirtiniz. | ...
23. Eger ayn1 yaslardaki iki kardesten erkek .
olanin oyuncake¢idaki uzaktan kumandali - = =
.. . o = E == o =
arabay1 almasina izin verilir ama kiz S = |2 =2 s S
cocugunun almasina izin verilmezse, bune | o >§D = ;gb 20 8 »5h
kadar dogru olur? == N E; ]
(Liitfen yandaki segeneklerden birini seginiz) ~
24. | Erkek cocugun uzaktan kumandali arabyia | Cinkd....................ocoeaee.
almasina izin verip, kiz ¢ocugun almasina
izin vermemek size gore neden bu derece | T
dogrudur ya da degildir? Belirtiniz. | ...
25. | Bir kiz ¢ocugun saglarini kisacik kestirmesi
ne kadar dogrudur? - 5 =
. . e .. Y E =l v =
(Liitfen yandaki se¢eneklerden birini seciniz) | § = | &0 ZT| B s S
| & | ow | @ E
o= 5} _ ) = < &0
. S
T ° | B A =
- )
26. | Neden saglar kisacik kestirme davraniginin | Cinkii........................c.eee.
bir kiz ¢ocugu icin bu derece dogru ya da
dogru olmadigmi diistiniiyorsunuz? | T
Belirtiniz. .~ | .
27. Bir erkek ¢ocugunun saglarini kisacik
kestirmesi kadar dogrudur? = = = =
.. . L .. 1T g =l = v =
(Liitfen yandaki se¢eneklerden birini seciniz) | & = | & =| B s S
o | R Enl 8w | O £
o a AN
- [<5) . (] (=] -+ =
T ° | 7R~ S
- en
28. | Neden saglar1 kisacik kestirme davranisinin | Clinkii................coooeeennen...

bir erkek cocugu i¢in bu derece dogru ya da
dogru olmadigini diisiiniiyorsunuz?
Belirtiniz.
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29. Eger ayn1 yaslardaki iki kardesten erkek
. . .. L]
olanin saclarini kisacik kestirmesine izin );n o = = 3 =
verilir ama kiz gocugunun saglarini kisacik | .S = )ED = £ < S
kestirmesine izin verilmezse, bu ne kadar | o 80 | & SBp| 2 3 55
dogru olur? T ° a7z a <
(Liitfen yandaki se¢eneklerden birini seginiz)
Erkek ¢ocuga saclarini kisacik kestirmek ..
30, | TReK socugasag CUNK. .o,
icin izin verip, kiz ¢ocuga izin vermemek
size gore neden bu derece dogruduryada | ...,
degildir?
31. | Bir erkek cocugunun tirnaklarina oje stirmek
. . - St
istemesi ne kadar dogrudur? = = = =
. . e .. Y — RN =] v =
(Liitfen yandaki se¢eneklerden birini se¢iniz) | § = s T B s S
o B0 | & ogo| ok | O &
] [<5) . [P] (=] -+ )%D
N IS B <
o e
32. | Neden oje siirmek isteme davraniginin bir | Ciinkii..............................
erkek ¢ocugu i¢in bu derece dogru ya da
dogru olmadigimi difsiinliyorsunuz? | s
Belirtiniz. | .
33. | Bir kiz ¢ocugunun tirnaklarina oje siirmek
. . - L]
istemesi ne kadar dogrudur? £ = = =
.. . e .. Y o — B I = g =
(Liitfen yandaki se¢eneklerden birini se¢iniz) | S = w S| B s S
o L Y 5 <) - )g()
T ° |~ 2 A kS
- )
34. | Neden oje siirmek isteme davraniginin bir | Clnkdi................cooviinn.n.
ki1z cocugu i¢in bu derece dogru ya da dogru
olmadigimi difsiiniyorsunuz? | s
35. | Eger ayni yaslardaki iki kardesten kiz olanin
. . . .. .. o L]
oje slirmesine izin verilir ama erkek ¢ocugun £ = = =
- . - o pl=t)] ;: . .;,: = hY. =
izin verilmezse, bu ne kadar dogru olur? S S |@ B 2|38 E
(Liitfen yandaki se¢eneklerden birini seginiz) | o )50 = ;gﬂ 20 3 50
=< |a 38|73
— e
36. | Kiz ¢ocugun oje siirmesine izin verip, erkek | Ciinkii..............................

cocugun silirmesine izin vermemek size gore
neden bu derece dogrudur ya da degildir?
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Appendix I: Turkish Summary

Vygotsky’e gore cocuklarin gelisimi sosyal baglamlardan ayr1 diisliniilemez.
Gelisim Once sosyal seviyede daha sonra da bireysel seviyede ortaya ¢ikar. Cocuklar
onceden sosyal c¢evreden elde ettikleri bilgileri daha sonra biligsel yetilerini
kullanarak igsellestirirler. (Tudge & Winterhoff, 1993). Cinsiyet sosyal bir terim
oldugu ve c¢ocuklarin sosyal gelisiminden farkli diisiiniilemeyecegi igin,
Vygotsky’nin  bakis acisina gore, ¢ocuklarin cinsiyetle ilgili semalari
i¢sellestirmeleri sirasinda sosyal ve kiiltiirel 6geler biiylik 6nem tasir. Sonug olarak,
toplumun kiiltiirel ve etnik degerlerinin tipik cinsiyet rolleri {izerindeki etkisi goz
ardi edilemez. Ozellikle ailenin rolii bu siirecte ¢ok biiyiiktiir. (Francis, 1997;
Wood, & Eagly, 2002; Aydt & Corsaro, 2003). Cocuklarin cinsiyet ile ilgili rolleri,
semalar1, kimlikleri ve kalipyargilar1 nasil olusturduklarin1 daha iyi anlayabilmek
icin aile ve toplum i¢indeki sosyallesme siireclerine ve bu siirecleri etkileyen

faktorlere daha ¢ok 6nem verilmelidir.

Cinsiyete dayanan sosyallesme siireci bireyin dogumunda baslayip hayati boyunca
devam eden uzun bir siiregtir. (Stockard, 2006). Bu sosyallesme siireci i¢erinde
bireyler toplumun ortaya attigt uygun cinsiyet rollerini ve davranislarini
benimseyerek ideal kadin ve erkek olmaya ¢alisirlar (Brewer, 2001). Ancak bir¢ok
insan ulagmaya calistiklar1 ideal kadin ve erkek rollerine gercekte ne kadar yakin

olduklarmin farkinda degillerdir.

Bem (1974) bireylerin kadinsilik ve erkeksilik 6zelliklerini cinsiyete bagli davranis
ve tutumlarla birlikte arastiran ilk arastirmacilardan birisidir. Bem; Cinsiyet Rolii
Envanteri’ni (1974) gelistirerek kadin ve erkeklerin sosyal olarak uygun goriilen
rollere ne kadar uyduklarmi Olgemeyi amaglamistir.  Bireylerin kadinsilik ve
erkeksilik o6zelliklerini tek boyut olarak arastirmak yerine, Bem Cinsiyet Rolii
Envanter’i bu iki teriminin birbirinden farkli oldugunu savunmustur (Hoffman &
Borders; 2001). Bu iki terimin farkli boyutlarda olmasma bagli olarak, Bem
kadinsilik ve erkeksilik 6zelliklerinde bireysel farklilik olabilecegini gdstermistir.

Diger bir deyisle, bireylerin kadinsilik ve erkeksilik 6zellikleri ayn1 anda yiiksek ve
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ya diisiik olabilir. Ayrica bireyler bir boyutun 6zelliklerini daha ¢ok gosterirken,

diger boyutun 6zelliklerini daha az gosterebilirler.

Cinsiyete uygun rollerin dneminden bagka, cinsiyetle ilgili sosyallesme siireciyle
ilgili olan bagka bir faktor de bireyin icerinde yetistigi kiiltiiriin 6zellikleridir (Wood,
2009). Benlik kavrami biiyiik oranda bireyin ait oldugu kiiltiir i¢inde olusturulur ve
sekillenir (Triandis, 1989). Cocugun gelisimi kiiltiirel ¢evrede ortaya ¢iktig1 ve bilis
kavraminin bu c¢evreden ayr1 disiiniilemeyecegi igin, cinsiyete bagli rollerin
ediniminde bireylerin ve bu bireylerin ailelerinin kendilerini kiiltiir i¢cinde nasil
tanimladiklar1 6nemlidir. Farkli toplumlarin farkl kiiltiirel yapilari olmasina ragmen,
bazen bireylerin 6zellikleri ve kendilerini tanimlamalar1 ayni kiiltliriin i¢inde de
farklilik gosterebilir. (Sahin & Mebert, 2013). Bugiline kadar bir¢ok c¢alisma
kiiltiirler arasindaki benlik kurgusundaki farklar1 arastirmistir. Ancak son
donemlerde aymi kiiltiiriin ig¢indeki olast benlik kurgusu farkliliklari biiylik 6nem
kazanmigtir. (Wang, 2001; Wang 2004; Sahin & Leichtman; 2013). Bu ¢alismada
olast benlik kurgusu farkliliklar1 da incelenerek cinsiyet rolleri ile iligkilerine

bakilmistir.

Kiiltiiriin yaninda bagka etkenlerde cinsiyet rollerinin olusumunda ve ediniminde
etkilidir. Bunlardan birisi ve en 6nemlisi aile olarak diisiiniilebilir. Aile ¢ocuklarin
davraniglarint ve tutumlarinmi sekillendiren birincil etken olarak goriiliir (Maccoby,
1992; Applefield, Huber, & Moallem, 2001). Cocuk yetistirme degerlerindeki
degisiklik ve ailedeki bireysel farkliliklar ¢ocuklarin cinsiyet rollerini algilamalari
ve yorumlamalar1 tiizerinde  etkili olur (Weinraub et al., 1984). Bireysel
farkliliklardan birisi olarak empatik egilim goriilebilir. Heilman (2001) empatiyi
baska insanlarin paylasilan duygusal tepkileri ve durumlari olarak tanimlamistir.
Baz1 calismalar, empatinin bu 6zelligi ile olumlu sosyal davranislar arasinda bir
iliski gostermistir (Roberts & Styayer, 1996; Twenge, Baumeister, DeWall, &
Ciarocco, 2007). Ayrica empatinin adalet duygulari ile de ilgili oldugu goriilmiistiir
(Ross & Miller, 2002) . Bu galismada; empatinin olumlu sosyal davraniglar ve adalet
diirtiileri ile iliskileri goéz oniinde bulundurularak, empati seviyesi yiiksek olan

bireylerin bagka insanlarin -6zellikle bizden farkli olanlarin-duygu ve diisiincelerini
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daha iyi anlayacag1 6ngoriilmistiir. Diger bir deyisle, eger bireyin empatik egilimi
yiiksekse tipik cinsiyet rollerinden farkli davranan ve ya semalarin disina ¢ikan
durumlar1 daha anlayisla karsilayabilecegi beklenmistir. Daha 6nce de bahsedildigi
gibi ailenin ¢ocuk i¢in birincil rol model oldugu diisiiniildiigiinde, yiiksek empati
seviyesine sahip aileler ¢ocuklarin cinsiyet kalipyargilarina uymayan durumlara

daha pozitif yaklasmasini ve daha esnek davranmasini saglayabilirler.

Ailenin ¢ocugun cinsiyete bagli degerlendirmelerine ve tercihlerine karst tutumlari
cocugun gelecekteki cinsiyet algisini ve tutumunu belirleyen en 6nemli etkenlerden
birisidir (Turner & Gervai, 1995; Cunningham, 2001). Konuyla ilgili literatiir
taramasi yapildiginda, annenin tutumu ve ¢ocugun cinsiyete yonelik algisi ile ilgili
bir ¢ok arastirma oldugui gorilmistiir. (Kaufman, 2000; Tenenbaum & Leaper,
2002). Ancak cinsiyete dayali olasi bir ailesel kisitlamada —kiz ¢ocuga bale i¢in izin
verip erkek cocuga vermemek gibi- ailenin ve ¢ocugun tepkilerini arastiran ¢ok az
sayida aragtirma vardir. (Park, Lee-Kim, Killen, Park & Kim, 2012). Bunun
yaninda bu kisitlamalarla ilgili anne ve g¢ocuk arasindaki genel iliski -bilindigi
kadariyla- daha once incelenmemistir. Bu ¢alisma annelerin bazi 6zelliklerini de
calismaya katarak literatiirdeki bu boslugu doldurmayr amaclamistir ve Tiirk
cocuklar1 ile annelerinin cinsiyete bagli durumlar ile cinsiyete bagl ailesel
kisitlamalar1 nasil degerlendirdiklerini annenin de bir takim ozelliklerini gozeterek
arastirmistir.  Son olarak ayni kiiltlirtin i¢inde bir fark olup olmayacagini gérmek
icin kiiltiir 1¢1 farkliliklar da karsilagtirilmistir.  Calismada 6zel olarak annenin
cinsiyet rolii algilarmin (kadinsilik —erkeksilik), benlik kurgularinin (kendilesme-
iliskililik) ve empati seviyelerinin -kiiltiir i¢i fark da gozetilerek(Ankara-Mersin) -
cocuklarin cinsiyetle ilgili durumlar1 degerlendirmesini ve yorumlamasini yordayip

yordamayacagi arastirilmigstir.

Katilimcilart belirlerken Tirkiye’nin kiiltiirel ve geleneksel ozellikleri dikkate
alinmistir. Son yillardaki aragtirmalar bazi degisiklikler gostermesine ragmen, daha
once yapilan caligmalarda Tiirkiye geleneksel olarak ataerkil ve kolektivist bir
toplum olarak bilinmektedir. Ancak yeni arastirmalar 6zellikle sosyo-ekonomik

durumu orta ve yliksek olan bireylerin bazi bireysellik ozellikleri gosterdigini
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bulmustur (Imamoglu, 1998). Dolayisiyla Tiirkiye icerisindeki farkli alanlarda
yasayan insanlar kendilerini iligkililik ve kendilesme boyutlar1 tizerinde farkl

tanimlayabilirler.

Tiirkiye’nin geleneksel yapisi dikkate alindiginda kiz ¢ocuklarinin erkek ¢ocuklara
gore daha ¢ok korundugu ve daha az 6zerklik saglandigi goriilmiistiir (Bumpus,
Crouter, & McHale, 2001; Sahin, 2005). Ayrica, kaliplasmis cinsiyet rolleri ve
kalipyargilart kiz cocuklart erkek c¢ocuklara oranla daha c¢ok etkilemektedir
(Kandiyoti, 1995; Sakalli-Ugurlu, & Beydogan, 2002). Ornegin, Kagit¢ibasi (2007)
bir calismasinda Tiirkiye’deki kiz ¢ocuklarindan erkek ¢ocuklara oranla daha ¢ok
itaat ve baghlik gostermesi beklendigini bulmustur. Kiz ¢ocuklarinin da annenin
davraniglarindan etkilendigi ve sosyal norm ve degerleri biiyiik oranda anneden
Ogrenildigi diisiiniilerek (Jan & Janssens, 1998), bu calismanin katilimcilar1 olarak

anne ve kiz ¢ocuklar1 secilmistir.

Literatiirdeki arastirmalar 1s18inda, Tiirkiye’deki iiclincii simifa giden kiz
cocuklarmin ve bu c¢ocuklarin annelerinin cinsiyet ile ilgili durumlarn
degerlendirmeleri ve gerekcelendirmeleri bu arastirmanin ana amacidir. Bu
degerlendirmeleri arastirirken annelerin kadinsilik, erkeksilik, kendilesme, iliskililik
ve empati seviyeleri g6z oniinde bulundurulmustur. Ayrica katilimeilarin yasadiklari
sehirlerin arasindaki olas1 farkliliklar arastirilmistir. Asagida calismanin hipotezleri

detayl olarak verilmistir:

1) Ankara’da yasayan anne ve ¢ocuklarin cinsiyete uyumsuz durumlari daha
cok destekleyici degerlendirmelerde bulunacaklari, cinsiyete uyumsuz
durumlar1 daha az destekleyecekleri ve ailesel kisitlamalar1 daha az
destekleyecekleri beklenmistir.

2) Kendilesme ve iligkililik boyutlar1 daha yiiksek olan annelerin ve bu
annelerin ¢ocuklarinin cinsiyete uyumsuz durumlara daha c¢ok destek
vermesi, cinsiyete uyumlu durumlara daha az destek vermesi ve cinsiyete
dayali ailesel kisitlamalara daha az destek vermesi beklenmistir.

3) Kadinsilik 6zelligi daha diisiik olan ver erkeksilik 6zelligi daha yiiksek olan

annelerin ve bu annelerin ¢ocuklarinin cinsiyete uyumsuz durumlara daha
107



cok destek vermesi, cinsiyete uyumlu durumlara daha az destek vermesi ve
cinsiyete dayal ailesel kisitlamalara daha az destek vermesi beklenmistir.

4) Empatik egilim seviyesi yiiksek olan annelerin ve bun annelerin ¢gocuklarinin
cinsiyete uyumsuz durumlara daha ¢ok destek vermesi, cinsiyete uyumlu
durumlara daha az destek vermesi ve cinsiyete dayali ailesel kisitlamalara
daha az destek vermesi beklenmistir.

5) Anne ve ¢ocuklarin cinsiyete uyumsuz, cinsiyete uyumlu ve cinsiyete bagl
ailesel kisitlamalar1 degerlendirmeleri arasinda pozitif bir iliski olacagi
beklenmistir.

6) Son olarak, annelerin ve c¢ocuklarin gerekcelendirme cevaplari arasinda

benzerlik bulunacagi beklenmistir.

Calismada toplam 168 cocuk ve bu ¢ocuklarin anneleri kullanilmistir. Cocuklarin
yas araligt 8-11 ve yas ortalamalar1 8.91 olarak belirlenmistir. Anne-¢ocuk
ciftlerinden 65’1 Ankara’dan, kalan 103’ Mersin’den toplanmistir. Katilimcilara
ulasmak i¢in Mersin (Gazipasa Ilkokulu & Goksu ilkokulu) ve Ankara’daki
(Hamdullah Suphi lkokulu, Bahgelievler Nebahat Keskin Ilkokulu, Mustafa Kemal
Ilkokulu & Kiligali Pasa Ilkokulu ) ilkokullarla iletisime gecilmistir. Bu ilkokullar
sehir merkezlerinden tercih edilmistir. Katilimcilarin higbiri ciddi bir hastalik ya da
kaza rapor etmemistir. Caligmaya baglamadan once biitiin izinler Orta Dogu Teknik

Universitesi ve Milli Egitim Bakanligi’nin Etik Kurulu’ndan alimustir.

Annelerden data toplamak i¢in Bem Cinsiyet Rolii Envanteri (Bem, 1981), Dengeli
Biitiinlesme — Ayrigsma (Denge) Olcegi (Imamoglu, 1998; 2003) ve Empatik Egilim
Olgegi (Dékmen, 1988) kullanilmistir. Ayrica g¢ocuklarinm cinsiyet ile ilgili
durumlar degerlendirmeleri icin alt1 ayr1 varsayimsal hikaye ve bu hikayelerle ilgili
sorular1 igeren anket ¢ocuklara verilmistir. Cinsiyetle ilgili bu anketin yetiskin

versiyonu annelere de uygulanmstir.

Cocuklarin cinsiyet ile ilgili durumlar1 degerlendirmeleri ii¢ ana baslik altinda
toplanmistir: a) fiziksel etkinlik, b) oyuncak se¢imi ve c) fiziksel goriiniim. Biitiin
hikayeler cinsiyetle ilgili ti¢ farkli durumu igermektedir (cinsiyete uyumsuz,

cinsisyete uyumlu, cinsiyete bagli ailesel kisitlamalar). Her ana basligin altinda
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erkek ve kiz ¢ocuk icin birer hikaye bulunmaktadir. “Fiziksel etkinlik” basliginin
altinda biri kiz biri erkek ikiz kardesler okulun futbol takimina katilmak ve bale
yapmak istemektedir (Park, et al., 2012). “Oyuncak se¢imi” baglig1 altinda yine biri
erkek biri kiz ikizler oyuncak¢idan kirmizi elbiseli bir bebek almak ve uzaktan
kumandali bir arabayla oynamak istemektedir. Son baslik olan “Fiziksel goriiniim”
baslig1 altinda iste biri erkek biri kiz ikiz kardesler oje siirmek ve saglarini kisacik

kestirmek istemektedirler.

Daha 6nce yapilan orijinal ¢aligma gdz Oniinde bulundurularak (Park et al., 2012),
her varsayimsal hikaye icin Once c¢ocuklardan cinsiyetle ilgili durumlar
degerlendirmeleri istenmistir. Cocuklara evet/hayir sorular1 sormak yerine (Jrn
Ayse 'nin okulun futbol takimina katilmasi dogru mudur, yanlis midir?), 4’1i Likert
tipi 6lgek kullanilmistir (orn. Ayse 'nin okulun futbol takimina katilmasi sence ne
kadar dogrudur). Orijinal ¢alismadaki evet/hayir sorularini Likert tipi Olgege
cevirerek cocuklarin hikayeler iizerindeki degerlendirmeleri ile ilgili daha genis bir
varyans amaglanmigtir. Cocuklarin hikayelerle ilgili sorular1 daha kolay anlamalar1
ve cevaplandirmalari i¢in olumsuzdan olumluya dogru siralanan dort farkl yiiz sekli
ve bu sekillerle uyumlu numaralar kullanilmistir. Ayrica ¢ocuklardan durumlari
degerlendirmeleri istendikten sonra verdikleri cevaplar1 gerek¢elendirmeleri
istenmistir (6rn. Neden Ayse’nin futbol takimina katilmasimin bu kadar dogru
oldugunu/olmadigini diistintiyorsun?). Ayni sorular cinsiyetle uyumlu olan durumlar
icin de c¢ocuklara sorulmustur. (6rn. Mehmet’in okulun futbol takimina katilmasi
sence ne kadar dogrudur?; Neden Mehmet’in futbol takimina katilmasinin bu kadar
dogru oldugunu/olmadigini diigiiniiyorsun?). Son olarak hikayelerde ¢ocuklardan
cinsiyete baglh ailesel kisitlamalar1 degerlendirmeleri istenmistir (6rn. Eger ailesi
Mehmet’e futbol takumina katilmasina izin verip Ayse’ye vermezse bu ne kadar
dogru olur?; Neden?). Cocuklara “Neden?” sorular1 sorularak c¢ocuklarin

degerlendirmelerinin altinda yatan neden 6grenilmek istenmistir.

Annelerin ve ¢ocuklarin cinsiyetle ilgili ii¢ farkli durumu (cinsiyete uyumsuz,
cinsiyete uyumlu, cinsiyete bagl ailesel kisitlamalar) degerlendirmelerini 6lgmek

icin annelere de cocuklara verilen sorularin benzeri sorulmustur. Ancak annelere
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hikayeler vermek yerine direk durum belirten sorular sorulmustur (érn. Bir kiz
cocugunun okulun futbol takimina katilmasi ne kadar dogrudur?; Bir erkek ¢cocugun

bale yapmasi ne kadar dogrudur?)

Gerekli olan biitliin izinler veri toplama siirecinden once Orta Dogu Teknik
Universitesi’nden ve Milli Egitim Bakanligindan alimmmistir. Aile onay formlar1 ve
kullanilacak olan biitiin ol¢ekler smif Ogretmenleri araciligi ile annelere

gonderilmistir.

Okullarla iletisime ge¢ilmis ve calismayr kabul eden okullara ¢alisma ile ilgili
detayli bilgi verilmistir. Okullardan bir¢ogu arastirmacilari okulun rehberlik ve
psikolojik danigmanlik boliimiine yonlendirmistir. Bu boliimlerde c¢alisma detayl
olarak incelenmis ve calismanin uygulanabilecegi uygun smiflar belirlenmistir.
Daha sonra bu smiflarin 6gretmenleri ile iletisime gecilmistir. Biitlin ticlincli sinif
Ogretmenleri arastirmacilar ile is birligi yapmay1 kabul etmistir. Aile onay formlar
ve annelerin doldurmasi gereken anketler toplandiktan sonra, 6gretmenlerden bir
ders saatini ¢aligma igin tahsis etmeleri istenmistir. Ogretmenler bu tahsis edilen

saatlerde erkek ¢ocuklarla bagimsiz bir aktivite yapmustir.

Siniflarda arastirmacilar once kendilerini tanitmislar daha sonra ¢ocuklara ¢alismay1
genel olarak aciklamiglardir. Cocuklara ¢alismanin tamamen goniilliiliik esasina
dayandigi vurgulanmistir. Calismada dogru ya da yanlis cevap olmadigr ve
cevaplarin gizli tutulacagi sdylenmistir. Ayrica, ¢cocuklarin daha dnce anket tarzi
sorular cevaplamadiklar1 ve yaslar1 diisiiniilerek, Likert tipi 6l¢eklerin nasil ¢alistig
kisaca anlatilmistir. Verilen hikayede alti farkli hikaye ve bu hikayelerle ilgili
sorular olacag1 ve cocuklardan bu sorular1 1’den (kesinlikle dogru degil) 4’e
(kesinlikle dogru) kadar degerlendirmeleri istenmistir. Eger ¢ocuklar anlamamis
goriiniiyorlarsa ya da ¢ocuklarin ¢aligmaya ilgili bir takim sorular1 varsa gerekli olan
aciklamalar tekrar yapilmistir. Biitiin hikayelerde o6nce cinsiyete uyumsuz durumlar,
daha sonra cinsiyete uyumlu durumlar ve en sonda cinsiyete bagli ailesel
kisitlamalar verilmistir. Cocuklarin hikayeleri okuyup sorulari cevaplama siireleri
ortalama 40 dakikadir. Eger cocuklar verilen siire iceresinde bitirememisse ek siire

taninmistir.
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Calismada kullanilan biitiin 6lgekler (BEM, BSRI, & ETS) ve ¢ocuklara ile annelere
sorulan cinsiyet ile ilgili durumlart degerlendirme sorulari (6rn .Ayse nin okulun
futbol takimina katilmast dogru mudur, yanhs midwr?; Bir kiz cocugun okulun futbol

takimina katilmast ne kadar dogrudur) strekli degisken olarak analiz edilmistir.

Cocuklarin ve annelerin kendi degerlendirmelerine verdikleri gerekceler (“Neden”
sorulart) sosyal-bilissel alan kuramina goére kodlanmistir. Sosyal-biligsel alan
kuramina gore (Turiel, 1998; Killen, 2007; Nucci, 2001, Richardson, Mulvey, &
Killen, 2012), bireyler sosyal yargilarini olustururken {i¢ ana alan iginde yaparlar.
Bunlardan ilki ahlak alanidir. Ahlak alanmi altinda esitlik, adalet, hak ve 6zgiirliikler
on plana cikar (Orn. Kiz cocuga izin verip erkege izin vermemek adil bir durum
degildir ¢iinkii kiz ve erkekler esit haklara sahiptir.). Diger bir alan kisisel alanlar
olarak bilinir. Buna gore birey yargilarinda bireysel gelisim ve bireysel se¢im
konularina &nem verir (Orn. Futbol oynama konusunda kendi kararimi kendi
verebilir). Son alan sosyal-geleneksel alan olarak bilinir ve sosyal kurallar, normlar,
degerler, gelenekler bu alan iginde biiyiik énem tasir (Orn. Kiz cocuk futbol
oynamaz/ Baleyi kizlar yapar).

Toplam gerekgelendirme cevaplarinin yilizde yirmisi ikinci bir aragtirmaci tarafindan

kodlanmis ve degerlendiriciler arasindaki giivenirlik .91 olarak bulunmustur.

Anne ve ¢ocuklarin yasadiklar sehir (Ankara-Mersin) ve annenin 6zellikleri (benlik
kurgusu, cinsiyet rolii algilari, empatik egilim seviyeleri) ile ¢ocuklarin cinsiyet ile
ilgili durumlar1 degerlendirmesi arasindaki iliskilere bakmak i¢in hiyerarsik
regresyon yapilmistir. Ayni sekilde annelerin 6zellikleri ve yasadigir sehir ile
annelerin cinsiyete bagli durumlarn degerlendirmelerini arastirmak igin hiyerarsik
regresyon uygulanmistir. Anne ve ¢ocuklarin degerlendirme cevaplar1 arasindaki

iligki i¢in ise korelasyon analizi kullanilmustir.

Anne ve ¢ocuklarin gerekgelendirme cevaplar1 arasindaki iliskiyi gérmek icin

tekrarli 0rneklerle ANOVA tabanli istatistik analizi yapilmistir.

Sonuglar ¢alismanin hipotezini destekleyerek annelerin kadinsilik 6zelligi artik¢a

cinsiyete uyumsuz durumlara daha az destekleyici degerlendirmeler yaptiklarini,
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ancak cinsiyete uyumlu durumlar ile cinsiyete bagli ailesel kisitlamalar1 daha ¢ok
desteklediklerini gostermistir. Yiiksek kadinsilik oOzellikleri olan bir bireyin
geleneksel kadin rollerini daha ¢ok benimsedigi diisiiniildiigiinde (Bem, 1974),
caligmanin sonuglar1 literatiirii desteklemistir. Ayrica kadinsilik 6zelliklerinde
bulunan iligkinin tam tersi erkeksilik 6zellikleri i¢in bulunmadigindan, bulgular bu

iki boyutun birbirinden farkli olmasi konusuna (Bem, 1981) destek saglamistir.

Annelerin kendilesme boyutu tizerindeki skorlar1 da cinsiyete uyumsuz durumlar ile
cinsiyete bagli ailesel kisitlamalar1 nasil degerlendirdiklerini  yordamustir.
Kendilesme boyutunda daha yiiksek olan anneler, hipotezimizi destekleyerek,
cinsiyete uyumsuz durumlara daha ¢ok destek vermis ancak cinsiyete bagl ailesel
kisitlamalar1 daha az desteklemistir. Bulgular literatiirle neredeyse miikemmel bir
uyum i¢indedir. “Kendilesme” ve “Bireycilik” birebir ayni terimler olmamasina ve
farkli Ozellikler tagimasina ragmen, her iki terimin de altinda yatan bazi temel
ozellikler ortaktir (Imamoglu (2007). Bireyci toplumlar ve kendilesme boyutu
tizerinde yiiksek skor alan insanlar bagimsizlik, bireysel hak ve ozgiirliikkler ve
0zerklik konularina ¢ok biiyiilk 6nem verirler (Hofstede, 1980; Oyserman, Coon, &
Kemmelmeier, 2002; Imamoglu, 1998, 2007). Dolayisiyla kendilesme seviyesi daha
yiiksek olan annelerin cinsiyete uyumsuz durumlara ¢ok destek verip cinsiyete bagl
ailesel kisitlamalara daha az destek vermesi daha Onceki yapilan arastirmalar

desteklemektedir.

Annelerin  empatik egilim seviyeleri annelerin cinsiyetle ilgili durumlari
degerlendirmelerini yordayan baska bir degisken olarak incelenmistir. Ancak,
cinsiyete uyumlu durumlar disinda, diger iki durumu degerlendirmelerini anlamli
olarak yordamamustir. Bunun neden katilimcilarin cinsiyetleri olarak goriilebilir.
Geleneksel olarak empatik egilim duygusal bir 6zellik olarak goriildiigii ve kadinlara
daha ¢ok atfedildigi icin (Lennon & Eisenberg, 1987; Mestre, Samper, Frias, & Tur,
2009), anneler kendini daha fazla empatik 6zelliklere sahip olarak tanimlayabilirler.
Ayrica empati ve kadinsilik 6zelliklerinin birbirleriyle pozitif yonde baglantili

olmasi aralarinda paylasilan bir varyans oldugunu gosterebilir.
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Tirkiye igindeki cinsiyet kalipyargilarin1 degerlendirmede ortaya g¢ikabilecek olasi
farkliliklar1 karsilastirmak i¢in bu c¢alismanin katilimcilart iki farkli sehirden
secilmigtir: Ankara ve Mersin. Ancak analizler bu iki sehrin cinsiyete bagh
durumlar1 degerlendirme konusunda ne anneler ne de cocuklar i¢in bir fark
gostermemistir. Bunun nedeni Ankara’nin aldigi gogler (Aydemir, 2011) ve bu
gocler sonucunda ortaya ¢ikan kiiltiirel degerlerdeki cesitlilik olabilir. Ayrica
Mersin’den toplanan veriler daha ¢ok Silifke ilgesinden toplandigi icin bu ilgenin

tarihsel ve fiziki yapisi sonuglari etkilemis olabilir.

Calismanin basinda annelerin cinsiyet rolii algilarinin (kadinsilik-erkeksilik), benlik
kurgularinin (iliskililik-kendilesme) ve empatik egilimlerinin ¢ocuklarin cinsiyete
bagli durumlara verdikleri degerlendirmeleri yordayacagi hipotez edilmistir. Ancak
bulgular bu hipotezleri desteklememistir. Bunun en biiylik nedeni annelerden
toplanan verilerle ¢ocuklarin degerlendirmelerini yordayama c¢alismak olarak
goriilebilir. Bundan sonraki arastirmalarda anne ile ¢ocuk arasindaki bu iliskiyi

bulabilmek baska faktorlerde (6rn. yas, medya) gbz 6niinde bulundurulmalidir.

Cocuklar ve annelerin cinsiyetle 1ilgili  yaptiklann  degerlendirmeleri
gerekcelendirmeleri arasindaki benzerligi bulmak i¢in sosyal alan kuramim
kullanarak (Turiel, 1998; Nucci 2001) ek analizler yapilmistir.  Analizlerin
sonucunda annelerin ve ¢ocuklarin cinsiyet ile ilgili durumlart gerekgelendirme
cesitleri arasinda cok biiylik oranda benzerlik bulunmustur. Cinsiyete uyumsuz
durumlar i¢in hem anneler hem de ¢ocuklar gerek¢elendirmelerini en ¢ok sosyal-
geleneksel alan altinda yapmislardir.  Ancak c¢ocuklar bu durum igin kisisel
cevaplardan c¢ok ahlak alani altinda cevaplar vermistir. Annelerin iste ahlaki ve
kisisel gerekcelendirmelerinin oranlar1 birbirinden anlamli olarak farkli degildir.
Cinsiyete uygun durumda ise hem anneler hem de ¢ocuklar1 yine daha ¢ok sosyal-
geleneksel cevaplar vermislerdir. Kisisel ve ahlaki  gerekgelendirmeler
karsilagtirildiginda ise, annelerin ahlaki cevaplara oranla daha ¢ok kisisel cevaplar
kullandiklart goriilmiistiir. Cocuklarin kisisel ve ahlaki gerekgelendirmelerinin orani
cinsiyete uyumlu durumlar i¢in anlamli olarak birbirinden farkli bulunmamustir.

Son olarak hem annelerden hem de ¢ocuklardan cinsiyete bagl ailesel kisitlamalari
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degerlendirmeleri istenmistir (orn. Aile kiz ¢cocuga bale icin izin verip erkek ¢ocuga
izin vermezse bu ne kadar dogru olur?). Hem anneler hem de c¢ocuklarin
kullandiklar1 ahlaki ve sosyal-geleneksel gerek¢elendirmelerin orani son durumda
birbirine yakin olarak bulunmustur. Hem anneler hem de c¢ocuklar Kkisisel
gerekcelendirmeleri cinsiyete bagh ailesel kisitlamalar i¢in en az kullanmistir. Bu
bulgularin en 6nemli yani, cinsiyete uyumlu ve uyumsuz durumlarda sosyal-
geleneksel gerekgelendirmelerin kullanimi digerlerine gore anlamli olarak daha
fazlayken, sadece cinsiyete bagli bir kisitlama ile karsilastiklarinda hem anneler hem
de ¢ocuklar esitlik ve hak gibi terimleri daha ¢ok kullanmaya baglamistir. Bunlarin
yaninda, anne ve cocuklarin verdikleri gerek¢elendirmeler arasindaki benzerlik
annenin degerlerini gocuklara aktardigi konusuna (Moen, Erickson, & Dempster-
McClain, 1997) destek vermektedir.

Calisma bircok hipotezini desteklemesine ragmen bazi kisithliklar icermektedir.
Bunlardan birisi annelere verilen anketlerin ¢ok uzun olmasidir. Anneler anketi
doldururken sikilmis olabilirler ve cevaplar1 bu uzunluktan etkilenmis olabilir. ikinci
olarak, orijinal ¢alismada (Park et al., 2012) ¢ocuklarla 30 dakikalik birebir goriisme
yapilirken, okullardaki yer ve zaman sorunu nedeniyle birebir goriisme anket

formatina ¢evrilmistir.

Cocuklara ve annelere sorulan cinsiyet ile ilgili sorularin yapilar1 bagka bir kisitlilik
olarak goriilebilir. Sorular ili¢ ayr1 baslik altinda toplanmasina ragmen (fiziksel
etkinlik, oyuncak se¢imi, fiziksel goriiniim) bu ii¢ baslik arasindaki degerlendirme
ve gerekcelendirme cevaplar1 incelenmemistir. Ayrica sorulardaki karakterin kiz ya
da erkek olmasi yapilan degerlendirmeleri ve gerekgelendirmeleri etkilemis olabilir.
Ornegin, erkek cocuk icin oje siirme davramisinin hem anneler hem de cocuklar
tarafindan ¢ok fazla negatif degerlendirildigi goriilmiistiir. Gelecekte yapilacak olan
caligmalar hem ayr1 bagliklara yapilan degerlendirmeleri hem de sorular igindeki

cinsiyet farkliliklarini arastirabilirler.

Caligmanin en Onemli kisithiligi cinsiyet ve yas farkliligin olmamasi olarak
goriilebilir. Sadece anne-kiz ¢ocuk iizerine yogunlasarak baba-gocuklar ve anne-

erkek ¢ocuk arasindaki degerlerin paylasimi ve aktarimi goz ardi edilmis olabilir.
114



Bunun yaninda oOrneklemi farkli yas gruplarindan se¢mek cinsiyet rollerinin
algilanmasmin ve degerlerin aktarilmasinin gelisimsel siirecini daha ayrintili

gosterebilir.

Kiiltiir i¢i farkliliklar1 bulmak igin secilen sehirler kirsal ve kentsel yerlesim
birimlerini temsil etmiyor olabilir. Bundan sonraki arastirmalar daha fazla kirsal ve
kentsel alanlara yonelmelidirler. Son olarak kiiltiir i¢i farkin yaninda, bu c¢alismayi
kiiltiirler aras1 boyuta tagimak farkli kiiltiirlerin cinsiyet kalipyargilarim
degerlendirme konusunda yaptiklar1 degerlendirmeleri ve gerekcelendirmeleri ortaya

koyabilir.

Biitiin bulgular ve kisitliliklar degerlendirildiginde, bu ¢aligmanin anne ve ¢ocuklari
bir araya getirerek cinsiyete bagli durumlart (cinsiyete uyumsuz, cinsiyete uyumlu,
cinsiyete bagli ailesel kisitlamalar) kiiltiir i¢i farkliliklar1 (Ankara-Mersin) ve
annelerin 6zelliklerini (cinsiyet roli algilari, benlik kurgulari, empatik egilimleri) de
diisiinerek arastiran ilk calisma oldugu sdylenebilir. Ozellikle annelerin benlik
kurgularinin  ve cinsiyet rolii algilarinin cinsiyete bagli durumlart nasil
degerlendirdikleri konusunda oOnemli bulgular sunmustur. Kendilesme 06zelligi
yiiksek olan annelerin cinsiyete bagli degerlendirmeler yaparken daha liberal ve
esnek oldugu goriilmiistiir. Bunun yaninda annelerin kadinsilik 6zellikleri arttik¢a
cinsiyete bagl kalip yargilarina daha ¢ok bagli olduklar1 ve cinsiyete uymayan
durumlar1 daha az destekledikleri bulunmustur. Ek olarak, anne ve ¢ocuk arasindaki
cinsiyete bagli deger ve normlarin aktarimi ve gerekcelendirme cevaplarinin

ozellikleri arastirilarak desteklenmistir.
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TEZIN TURU : Yiiksek Lisans - Doktora

Appendix J: Tez Fotokopisi izin Formu

ENSTITU

Fen Bilimleri Enstitiist

Sosyal Bilimler Enstitiisii -

Uygulamali Matematik Enstitiisii

Enformatik Enstitistu

Deniz Bilimleri Enstitiist

YAZARIN
Soyadi : Isik
Ad1 : Hatice

Bolimii : Gelisim Psikolojisi

TEZIN ADI : HOW THIRD GRADE FEMALE STUDENTS AND THEIR

MOTHERS PERCEIVE GENDER STEREOTYPES AND PARENTAL
RESTRICTIONS BASED ON GENDER STEREOTYPIC
EXPECTATIONS: A WITHIN-CULTURE COMPARISON IN
TURKEY

=

Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir. -
Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir

boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir. -
Tezimden bir bir (1) yil siireyle fotokopi alinamaz. -

TEZIN KUTUPHANEYE TESLIM TARiHI
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