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ABSTRACT

SUSTAINABLE ACTIONS IN PICTURE STORYBOOKS FOR 4-TO-6-YEAR-
OLDS: A CONTENT ANALYSIS STUDY WITH RESPECT TO 7R

Alan, Havva Ayca
M.S., Department of Early Childhood Education
Supervisor  : Assist. Prof. Dr. Refika Olgan

September 2015, 178 pages

The present study aimed to investigate picture storybooks in terms of 7R (Reduce,
Reuse, Respect, Rethink, Reflect, Recycle, Redistribute) that addresses the three
pillars (environmental, socio-cultural and economic) of Education for Sustainable
Development (ESD). In scope of the current study, 598 picture storybooks written for
4-6 year-olds that published between 1995 and 2014 were explored through content
analysis.

Results of this exploration pointed that 70.7% of the sample included at least one
sustainable action in terms of one of the three pillars; 18.7% of them included action
related to environmental pillar; 61% of them included actions related to socio-cultural
pillar; and 6.7% of them included actions related to economic pillar. Findings revealed
that the picture storybooks hold a great potential addressing ESD. However, pillar base

reflections particularly for environmental and economic pillar are noticeably low.



Furthermore, it was revealed that 15.1% of picture storybooks contained sustainable
actions related to Reduce, 4.7% of them contained sustainable actions related to Reuse;
41.7% of them contained sustainable actions related to Respect, 14.5% of them
contained sustainable actions related to Rethink, 9.5% of them contained sustainable
actions related to Reflect, 0.7% of them contain sustainable actions related to Recycle,
6% of them contain sustainable actions related to Redistribute. Apart from those, it
was found that 89.7% of the books do not introduce any specific concept related to
ESD.

Keywords: Picture storybooks, 7R, Education for Sustainable Development, Content

Analysis
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4-6 YAS RESIMLI OYKU KiTAPLARINDA SURDURULEBILIR EYLEMLER:
7R’YE GORE BIR ICERIK ANALIZI CALISMASI

Alan, Havva Ayca
Yiiksek Lisans, Okul Oncesi Ogretmenligi Boliimii

Tez Yoneticisi : Yard. Dog. Dr. Refika Olgan

Eyliil 2015, 178 sayfa

Bu calisma resimli oykii kitaplarmi Siirdiiriilebilir Kalkinma Igcin Egitim’in iic
bilesenini (gevresel, sosyo-kiiltiirel ve ekonomik) karsilayan 7R (Azalt (Reduce),
Tekrar Kullan (Reuse), Saygi1 Goster (Respect), Sorgula (Rethink), Yansit (Reflect),
Gerikazan (Recycle), Yenidendagit (Redistribute))’ye gore arastirmayr amaglamistir.
Calisma kapsaminda 1995 ve 2014 yillar1 arasinda basilmis ve 4-6 yas grubuna
hitapeden 598 resimli 6ykii kitabr igerik analizi yontemi kullanilarak incelenmistir.

Aragtirma sonuclarina gore inelenen kitaplarin %70.7°s1 {ic bilesenden birine
hitapeden en az bir siirdiiriilebilir eylem, %18.7’si ekonomik bilesenle ilgili en az bir
eylem, % 61°i sosyo-kiiltiirel bilesenle ilgili en az bir eylem ve %6.7’si ekonomik
bilesenle ilgili en az bir eylem igermektedir. Bulgular resimli oykii kitaplarinin
Siirdiiriilebilir Kalkinma I¢in Egitim acisindan biiyiik bir potansiyele sahip oldugunu

gostermistir. Fakat bilesenlere gore incelemeler 6zellikle ¢evresel ve ekonomik bilesen

Vi



acisindan fakedilir derecede diisiik sonuglara ulasildigini sergilemektedir. Bunun
disinda, resimli 6ykii kitaplarmin %15.1°inin Azalt’la ilgili, %4.7’sinin Tekrar Kullan
ile ilgili, %41.7’sinin Saygi Goster ile ilgili, %14.5’inin Sorgula ile ilgili, %9.5’inin
Yanstt ile ilgili, %0.7’sinin Gerikazan ile ilgili ve %6’smin Yenidendagit ile ilgili
Ogelere yer verdigi goriilmiistiir. Ayrica kitaplarin %89.7’sinin  Siirdiiriilebilir

Kalkima I¢in Egitim ile ilgili 6zgiil kavramlar icermedigi gézlenmistir.

Anahtar Kelimeler: Resimli Oykii Kitaplari, 7R, Siirdiiriilebilir Kalkinma i¢in
Egitim, Icerik Analizi
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CHAPTER |

INTRODUCTION

Earth has being a habitat to numerous species for over thousands of years and it is
hoped to continue as the habitat of life for future generations. However, its capacity
has become a question due to the large effects of hazardous actions of human beings
on the planet such as global warming. Earth’s potential to supply clean air and adequate
amount water, fertile land and oceans, and resources for the world’s crowded human
population and for the millions of other species unfortunately lags behind
unsustainable living of the humanity (Davis, 2010). Until now, a serious number of

actions took place in order to draw humans’ attention to this notion worldwide.

Brundtland Report published by World Commission on Environment and
Development (WCED) was one of the important attempts to create a worldwide
awareness on sustainable development, which is defined as ‘the development that meet
the needs of the present without compromising the ability of future generations to meet
their needs’ (WCED, 1987, p.43). The report was accepted by United Nations (UN)
General Assembly, and in 1992, the leaders from all around the world made
recommendations for sustainable development at the UN Conference on Environment
and Development (UNCED) in Rio de Janeiro, Brazil (Drexhage & Murphy, 2010).
The Conference, also referred as the Earth Summit, declared that sustainable
development has three interrelated pillars (UNCED, 1992) as social development
addressing well-beings and perpetuation of humankind in aspect of politics, culture
and society such as participatory decision-making, respect to diversity, and equity for
all; economic development referring viable consumption matters with respect to
meeting basic needs and usage of energy, products and materials which may diminish
hazardous effects on environment and natural sources; and environmental protection

focusing the issues of continuity of the life on Earth with duty of saving future and



present generations in addition to be councious about concerns of bio-diversity,
environmental protection, etc. (Siraj-Blatchford, Smith & Pramling Samuelsson,
2010). Futhermore, it was proposed that education has an important role in reaching
sustainable development (UNCED, 1992). Following Earth Summit, UN stated that
the period between 2005 and 2014 would become a decade of education for sustainable
development (ESD) (UNESCO, 2005) and Gothenburg Recommendations (2007)
concluded that early childhood years include the necessary capacity to contribute to
and comprehend the sustainable development (Davis et al, 2009). ESD is the
involvement of the three pillars of sustainable development into teaching content
(Hedefalk, Almqvist & Ostman, 2014). It is both discovering content areas for
education and merging values related to democracy, equity and solidarity (Hagglund
& Pramling Samuelsson, 2009) therefore, early childhood educators need to construct
educational implications addressing all three pillars (Siraj-Blatchford et al., 2010).
Based on the proposals of those actions, researchers, educators and related personals

have been called for contributing to ESD starting from the early years.

It is believed that ESD should begin with early childhood education since it is the
period that young children experience environmental issues and develop their primary
values and attitudes (Didonet, 2008; Prammling Samuelson & Kaga, 2008; Siraj-
Blatchford et al. 2010). Moreover, there is evidence that they are suited to think about
socio-environmental points (Siraj-Blatchford et al. 2010). Apart from that, ESD and
early childhood education share same origin in terms of methodology such as daily
activities of a typical early childhood education (Davis, 2009). Those common features
of being integrated, child-centered, and inquiry-focused, etc. provide easy utilization
of the ESD in the field of early childhood education. What’s more, the greater
consequences could be reached if the notion of ESD is proposed as early as possible

(Siraj-Blatchford et al. 2010).

The World Organization for Early Childhood Education (OMEP) (2011) has started an
ongoing project to invite educators, researchers, parents and related individuals to take
ESD in practice. Within the scope of this project many studies and practices took place

all around the world with direct guidance of 7R framework (Reduce, Reuse, Respect,



Rethink, Reflect, Recycle and Redistribute) as proposed by OMEP (2011) with respect
to three pillars of education for sustainable development or the initiation of 7R ideas.
Although it seems to be a challenge to integrate those activities into early childhood
curriculum, it is very likely to enrich existing curriculum and practice with sustainable
actions since ESD does not contradict with traditional methods of early childhood
education (Kaga, 2008). In fact, problem solving, creative thinking, active learning,

values education and storytelling are the typical features of traditional early childhood

education and ESD (OMEP, 2011).

Following this notion, children’s literature, as being part of the daily routine of a
typical early childhood setting via story telling times and literature activities, could be
amethod for ESD. Teachers may find it challenging to integrate sustainability concepts
into daily education since they might have little or no instruction about those concepts
during their own schooling (Powers, 2004). However, children’s literature, as they
present experiences of humans all around the world, is a good way for teachers to

introduce sustainability (Spearman & Eckhoff, 2012).

Children’s literature is quite important in terms of language development, learning
reading and writing, fluent speaking, improvement in perception, acquiring knowledge
about the social environment and the culture (Gonen & Veziroglu, 2013). Beginning
from birth, children are ““veritable language sponges’ who capture new vocabularies
and sound patterns. Thus, during this period, adults’ responsibility is to provide a
fruitful environment with opportunities of language use (Russell, 2001). The books as
the image of children’s literature may contribute to this environment as a source of
desired sound patterns and new words and a communication tool as talking through.
Furthermore, the children’s literature supports cognitive development of young
children through facilitating space for observation, comparing and contrasting,
classifying and analyzing and fostering social development by presenting cultural
features and societal values (Sever, 2008). Children construct their own ideas and
attain more universal attitude with the opportunity brought by literature (Bradbery,
2013). Via good work of literature, children can manage to envision interrelatedness

between people, society and nature (Wason-Ellam, 2010).



One of the good works of children’s literature, which is in general written exclusively
for the young children, is picture storybook (Lynch-Brown & Tomlinson, 1999). It is
a type of picture book which has a plot, and its plot is presented via contributions of
both the text and the illustrations of the book (Russel, 2001). Picture storybooks are
the daily tools of a typical early childhood education which can be utilized for the
purpose of providing a smooth transition between activities, introducing some rules
and having fun (Shine, 1995). Library centers filled with picture storybooks are
suggested to locate in each preschool classroom (MONE, 2013). That is to say that
picture storybooks are naturally accessible for young children. While reading the
picture storybooks the audience attain deeper understanding of the story thanks to
illustrations (Wason-Ellam, 2010). Those books improve comprehension skills of
children and provide them to learn about and to be aware of their environment (Gonen

& Giiler, 2011).

Picture storybooks have various potential to contribute education of young children.
The plot and the theme in the picture storybooks invite children to question and
establish cause-effect relationship between the events (Ural, 2013), aims desired by
early childhood education and ESD. Furthermore picture storybooks include various
types of genres such as traditional literature, modern fantasy, realistic fiction (Russell,
2001) which young children could engage in their daily life based on their interests.
This engagement may serve as a tool to introduce sustainable living practices to young
children. Moreover picture storybooks present a great experience with its well-built,
detailed illustrations. Those illustrations provide a unique opportunity that any other
media cannot. Via exploration of these pictures over and over again, children can attain
detailed information; furthermore, since the picture may capture a particular moment
of an event or a living thing which could be dangerous to explore via direct observation
at times, it is the most desirable way for the early discovery (Pringle & Lamma, 2005).
Literally, young children have limited opportunity compared to adults in terms of
confronting directly with world of nature, which makes them more rely on texts and

illustrations (Marriott, 2002).



Aside from those, books exhibit the existing habits, life-styles and concerns of a
society wherein they are published (Gooden & Gooden, 2001). Thus, socialization role
of picture books are of paramount importance. The themes, messages and attitudes and
actions of characters in books are closely associated to cultures in which the books
emerge. Respectively, those reflected in books may form the expectations, views and
actions of citizens regarding to a particular issue (Mariott, 2002; Sandefur & Moore,

2004) Thus, many claim that books affect young children’s early attitudes formation.

Related to abovementioned issues, the study undertaken by Spearman and Eckhoff
(2012) demonstrated that young learners can benefit from children’s literature as a way
to introduce sustainability. The pre-service teachers used a picture storybook as a tool
for sustainability related topic introduction with children from Pre K to 6 grade levels
in the scope of this study. It is noted that young children commented on cultural,
economic and environmental issues with respect to the story. As a very good example
of the illustration usage another study explored the empathy development of 52 young
children of age from 3 to 5 years towards animal protection through prepared exercises
of teaching materials as cat and dog illustrations in scope of a project in Sweden, in
2012. After the implementation, it is found that teaching materials had an impact on
empathy development of young children (Svensson, 2013). What’s more, another
research study conducted by Bradbery (2013) with preservice teachers as part of the
practice teaching course by utilizing the five children’s books of Australasian
Literature in order to present the sustainability to children exercised the same
assumption. The participants were guided by five tutors in terms of strategy to use with
children. The study concludes that this method provides opportunity to address
elements of sustainability. Apart from those, Hsiao and Shih (2015) validated that
using picture books with preschool children serves teaching green concepts and
ecofriendly usage of the sources. After exposure to eight picture books related to
environmental education a group of 12 young children who are 5-6 years of age
attained knowledge related to environmental protection and displayed actions for

saving the resources.



Based on the research studies presented above, it could be concluded that using
children’s literature as a way to introduce sustainable actions is a relatively new
concept (Spearman & Eckhoff, 2012). The findings mentioned above shed light on the
role of the books in terms of cultivating children’s knowledge and awareness related
to eco-friendly and peacefully life on Earth. Picture storybooks are distinguished tools
to introduce sustainability since they are easily accessible for young children; in daily
use within early childhood education (Shine, 1995); and can exhibit universal
experiences of humans related to social, cultural, economic and political issues
(Spearman & Eckhoff, 2012) as well as the message of environmental protection

through depictive text and illustrations (Wason-Ellam, 2010).
1.2 Significance of the Study

Young children’s learning for sustainability may begin in various formal or informal
settings such as family, neighborhood, school, playground, etc. (Kaga, 2008). Picture
storybooks could be an easily accessed material for all those settings. They could
stimulate children to care for nature as they are exposed to expressive text and
illustrations related to outdoor experience (Wason-Ellam, 2010). Nonetheless, the
trend of sustainability is new in children’s literature (Spearman & Eckhoff, 2012)
although there have been many works covering the topic of ecology or environment
(Rule & Atkinson, 1994). Fewer study explored the potential of using children’s
literature to communicate universal citizenship and contribute to eco-friendly living

for present and future (Bradbery, 2013).

Existing studies generally centers around the environmental pillar of the sustainable
development. To name a few, Rule and Atkinson (1994) explored 30 ecology related
picture books in terms of the environmental message and the quality of artistic and
literary elements. The researchers identified seven picture books under the topic of
endangered species, six picture books related to destruction of habitats and forest, eight
picture books of pollution and nine land use and overpopulation themed picture books.
Similarly, Marriott (2002) conducted a content analysis study with 1.074 picture

books, 996 of which were picture storybooks and 78 of which were information books,



in order to examine the representation of the nature. Marriott claims that those books
misinform young children since they converted and tamed the animals and their
habitats and that only about 2% of the sample were appropriate for the environmental

education.

In the same manner of addressing environment, Boudreaux (2006) examined 33
bestselling children’s books for 0-8 year-olds in the United States published during the
year of 2003 in terms of appearance of environment and goals of the environmental
education. The study concluded that those books include the human superiority over
nature and the goals of the environmental education are not met or not included. Apart
from that, Williams et al. (2012) investigated the 296 award winning picture books
that were published between 1938 and 2008, in order to indicate in which ways the
environment was illustrated in picture books and whether there is a change based on
the time. The research findings exhibited that there is a change in portrayal of
environment from natural environment towards built environment and a decrease in

illustration of the human environment interaction.

Moreover, some researchers examined some fundamental issues that need to be
mentioned in picture books in order to cultivate young children’s consciousness and
knowledge which could be part of socio-cultural pillar of sustainable development.
Eisenberg (2002) examined the children’s books in terms of possible gender and ethnic
minority bias represented. According to the results, ethnic minorities are
underrepresented and Asian originated characters were depicted negatively more
frequently then African or Native American’s. Another important issue of socio-
cultural pillar, which is gender equity, was addressed in the content analysis study of
Paynter (2011). Paynter repeated a previous study in order to explore whether there is
a change in representation of female characters and existence of gender stereotypes
over time. Results of the inquiry of three Caldecott Medal/Honor books and 48
bestselling picture books published in 2010 demonstrated that mostly stereotyping and
lack of images of females have changed in a positive direction, yet there are
significantly more male than female writers and illustrators, more anthropomorphized

male main characters and illustrations while there is no female assertive/aggressive



characters. Apart from that the content analysis of social class image in awarded and
honored books is another meaningful study in this domain. Forest (2014) investigated
42 books having Newbery Medal or Honor from 2004 to 2013 and concluded that there
were thirty one attributions to groups of upper class, middle class, working class and

poor some of which were positive while some of which referred negative stereotypes.

While the findings of the abovementioned studies were significant for the field of ESD,
it is lacking in terms of covering the all three aspects of sustainability. The studies
mentioned above focus on only environmental or only socio-cultural pillar with
relatively small sample sizes. It could be seen that there is a need to a research study

to summarize the potential of picture storybooks in terms of all three pillars.

As for Turkey, there is no existing study referring to this issue in the accessible
literature as well. Present studies address one aspect of sustainability as well. For
instance, Unal (2010) investigated a very important issue which is the representation
of disabled people in children’s books published between 1969 and 2009 and came up
with a result that although there is a positive change in the description, disabled people
are still portrayed as ‘different’ people who are in need. Yet there are a few examples
in which they are described as equal participants of society. Similarly, Karaman-
Kepeneke¢i and Aslan (2011) conducted a content analysis study with 81 books for
early childhood years in terms of the children’s rights. According to findings, rights to
development were the most referred ones, while rights to protection and rights to

participation were the least covered.

Another study which could be examined under the scope of socio-cultural pillar is the
study of Dirican. Dirican (2013) investigated the 135 picture story books which were
published between 2005 and 2012, in terms of presented values and in which frequency
those were addressed. According to results of the study, love was the most mentioned
value in the text and sharing was the most addressed value in the illustrations of the

story while peace was the least covered values in both of them.

Other than studies on the socio-cultural pillar, there is a meaningful study from Turkey

which refers to environmental pillar. 80 picture books which included environmental



elements and which were published between 1995 and 2010 were explored by Gonen
and Giiler in 2011. The age group of the books ranged from 2 to 12 years old.
According to results of the study, majority of the books were founded qualified based
on the content and physical characteristics; books which addressed the environmental
units were generally published for the age group of 6 and older; and the most common

elements of environment were nature and non-human species.

As those studies remark, there is a gap in addressing all three pillars of sustainable
development. Related studies of picture storybooks mentioned above address values
education, children’s rights, disabled people, and portrayals of environment which
means they only refer to one pillar of sustainable development. In fact, referring all
three pillars is crucial since difficulties confronted by humanity which need immediate
attention have impacts on environment in local, regional and global aspects in addition
to social and economic development (Siraj-Blatchford et al. 2010). Thus, ESD has
been grounded on the priority of the integration of environmental, cultural, social and
economic elements (Hagglund & Prammling Samuelsson, 2009). Therefore, the
present study aims to fill this gap and to investigate the potential of picture storybooks

in terms of all three pillars of ESD.

1.3. Purpose of the Study

Purpose of the current study is to examine the picture storybooks for 4-6 year-old
children which were published in 1992 and onwards in terms of three pillars
(environmental, socio-cultural and economic pillars) of ESD with regards to the
framework of 7R (Reduce, Reuse, Respect, Respect, Rethink, Reflect, Recycle and
Redistribute) developed by OMEP (2011). The researcher aims to describe the various
elements related to education for sustainable development within the picture

storybooks by exploring the title, title picture, plot and the pictures.

In light of the information presented above, the current study aimed to answer the

following questions:



1- What are the descriptive characteristics (year of publication, publisher information,
origin of the book, age group, receiving a literary award or not, containing a specific

concept related to ESD) of picture storybooks which are written for 4-6 year-olds?

2- What is the potential of picture storybooks for 4-6 year-olds in terms of presenting
examples of sustainable actions with regards to 7R which are dedicated to 3 pillars of

ESD?

a) What is the variation of picture storybooks for 4-6 year-olds in terms of

representing 3 Pillars (Environmental, Socio-cultural and Economic) of ESD?

b) What is the variation of sustainable actions which are reflected in picture
storybooks for 4-6 year-olds with regards to Reduce and Reuse addressing
environmental pillar of ESD?

c) What is the variation of sustainable actions which are reflected in picture
storybooks for 4-6 year-olds with regards to Respect, Rethink and Reflect
addressing socio-cultural pillar of ESD?

d) What is the variation of sustainable actions which are reflected in picture
storybooks for 4-6 year-olds with regards to Recycle and Redistribute
addressing economic pillar of ESD?

3- What is the variation of sustainable actions implied in picture storybooks for 4-6

year-olds according to publishing year?

4- In what ways do picture storybooks for 4-6 year-olds represent the examples of

sustainable actions that address the 7R words?
1.4. Definition of Terms

Education for Sustainable Development (ESD): ESD is the renovating of the
education in a way that it contributes the sustainable future for mutual benefits of
existing and next generations following the principles of ‘interdisciplinary and holistic,
values-driven, critical thinking and problem solving, multi method, participatory

decision making, applicability and locally relevant’ (UNESCO, 2005)
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Picture storybook: Picture storybook is a specific form of picture books which has a
plot, and its plot consists of the contributions of both the text of the book and the
illustrations (Lynch-Brown & Tomlinson, 1999).

Reduce: It aims doing more using less, like reducing the energy consumption via
turning off the lights when there is no need in terms of environmental pillar of ESD

(Duncan, 2011).

Reuse: It is simply reusing the old things in various ways such as drawing on both
pages and creating exchange corners for non-used items, for serving the environmental

pillar of the ESD (Duncan, 2011).

Respect: It is under the socio-cultural pillar of ESD. It includes respecting the children
and their proficiency and their rights, respecting the nature and other living

circumstances without a superior feeling (Duncan, 2011).

Rethink: It is about rethinking the changing nature of the values such as questioning
consumption culture and discovering creative ways to express oneself as a part of

socio-cultural pillar of ESD (Duncan, 2011).

Reflect: It means to provide making reflections of different cultures and conditions

with respect to socio-cultural pillar of ESD (Duncan, 2011).

Recycle: It includes sorting out the waste, recycling the waste, making the compost so
that someone else can use it. These are the ideas behind the recycle addressing the

economic pillar of ESD (Duncan, 2011).

Redistribute: With respect to economic pillar of ESD, using resources in a more fair

way, such as making donation project for those in need (Duncan, 2011).
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CHAPTER 11

LITERATURE REVIEW

Present chapter introduces the related literature and summarizes the research about

children’s literature and ESD while focusing on young children.
2.1. Education for Sustainable Development

The roots of ESD have grounded on environmental movement. Due to the hazardous
effect of humankind on Earth, which is the habitat of all creatures as well as humans,
the environmental concerns have become an important issue of the education process
for four decades; an aspect namely referred as environmental education (OMEP, 2011).
The worldwide conference which took place in Tbilisi in 1977, stressed the importance
of environmental education to overcome the problems related to Earth; this conference
may be considered as the origin of ESD (Davis, 2010). Ten years after that conference,
Brundtland Report published by World Commission on Environment and
Development (WCED) (1987), existed as one of the important attempts to make

worldwide awareness on sustainable development.

Bruntland Report defines the sustainable development as in the following part, with
regards to two pivot points:
Sustainable development is development that meets the needs of the present
without compromising the ability of future generations to meet their own needs.

...the concept of 'needs', in particular the essential needs of the world's poor, to
which overriding priority should be given; and the idea of limitations imposed
by the state of technology and social organization on the environment's ability
to meet present and future needs (WCED, 1987, p 43).

The report has gained an important status by United Nations (UN) General Assembly’s

acknowledgment and in 1992, leaders worldwide made recommendations for
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sustainable development at the UN Conference on Environment and Development
(UNCED) in Rio de Janeiro, Brazil (Drexhage & Murphy, 2010). The Conference also
referred as the Earth Summit declared that sustainable development has three
interrelated pillars as social development, economic development, and environmental
protection (UNCED, 1992). Furthermore the international action plan of Agenda 21
compromised by Earth Summit Conference (1992) proposed the role of education as
achieving sustainable development and enhancing the potential of humanity about the
issues related to environment and development in chapter 36. Afterwards, Earth
Summit + 5 in 1997 and World Summit in 2002 were the other global conferences,
which reported the current status in terms of success and underlined the need for
further action in international and local level due to failure in implementation
(Drexhage & Murphy, 2010). Following this progress, UN declared that the period
between 2005 and 2015 would become a decade of ESD and proposed that the
methods, the implementation process and the content of sustainable development
should be involved in all facets and stages of the education in a way addressing three
pillars (UNESCO, 2005). In addition, the concepts of ‘life-long learning, culturally
applicability and locally relevance, engagement of non-formal, formal and informal
education, accommodating evolving concept of sustainability, addressing the content
and taking into account context, global issues and local priorities, building civil
capacity to community-based decision-making, social tolerance, environmental
stewardship, adaptable workforce and quality of life, being interdisciplinary, and using
various technique for participatory learning and higher-order’ were identified as the

pivot features of ESD (UNESCO, 2005, pp 30-31).

ESD stands on values and basics of equity between genders and generations, respect
to civil rights, moderating poverty, conservation and renovation of environment,
protection of natural resource, social harmony and empathic community etc., which
regulate sustainability (UNESCO, 2005). It is the involvement of the three
interdependent pillars of sustainable development into education practices (Hedefalk
et al., 2014). It focuses on discovering content areas for education of environmental

protection and of values related to democracy, equity and solidarity (Hagglund &
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Pramling Samuelsson, 2009). As a result, the challenge is constructing educational
implications by addressing all three pillars (Siraj-Blatchford et al., 2010). At this point,
the scope of the three pillars should be explored.

The three pillars of ESD are socio-cultural pillar, environmental pillar and economic
pillar. The socio-cultural pillar engages with international, national and local
considerations which influence the quality and maintenance of humanity in political,
cultural and societal bases such as participatory decision-making, respect to diversity,
and equity for all participants of the society. The environmental pillar deals with
concepts like bio-diversity, environmental protection and the relation between human-
nature interaction for humanity and continuity of the life on Earth with specific focus
on taking responsibility for the future and present in addition to be well-informed about
those concerns. Issues of sustainable consumption related to the meet of basic needs,
energy use, product and materials usage which may decrease the burden on
environment and natural sources are the concern of economic pillar (Siraj-Blatchford
et al., 2010). Those three pillars interrelate to each other. For example, it is claimed
that unsustainable economic growth is damaging the environment (Opp & Saunders,
2012). What’s more, the damages in environment results in poverty, health problems
and inevitable departures of colonies (Siraj-Blatchford et al., 2010). As proposed by
Spearman and Eckhoff (2002), the urgency to the ESD will become greater as the
environmental, societal and economic problems are the central issues of the everyday

lives of the individuals.

2.1.1. ESD for young children

ESD is a relatively new and developing concept in early childhood education (Davis,
2009). After UN declared the goals of Decade of Education for Sustainable
Development (UNESCO, 2005), a workshop named “The role of early childhood
education for a sustainable society” was held in Gothenburg in 2007 (Pramling-
Samuelsson & Kaga, 2008). Gothenburg Recommendations (2007) included that early
childhood years provide required potential to contribute to and comprehend the
sustainable development (Davis et al., 2009). Those years are believed to be the period

that young children develop their primary values and attitudes, and experience socio-
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environmental issues (Didonett, 2008; Pramling Samuelsson & Kaga, 2008; Siraj-

Blatchford, et al. 2010).

The introduction of the sustainability issues in early years of age is supported by the
notion that children will attain greater comprehension of that challenging issue via
using the base of this early conception (Spearman & Eckhoff, 2012). Apart from that,
ESD and early childhood education share the same origin in terms of methodology,
such as daily activities of a typical early childhood education (Davis, 2009). The
following common features as problem solving, creative thinking, active learning,
values education and storytelling provide easily utilization of the ESD in the field of

early childhood education (OMEP, 2011).

In line with this notion, OMEP (2011) has started a project to invite educators,
researchers, parents and related individuals to take ESD in practice in 2010, in order
to broaden the existing OMEP World Project on ESD. The first part of the project
consists of interviewing children about the OMEP Congress Logo of 2010, with the
questions facilitated by OMEP. Results of the first part exhibited that young children
thought about environmental issues and what can be done related to these issues and
also they had knowledge about the environment and the responsibilities of people
about it. Therefore, it was put forward with a second part referring actions. The scope
of the second part of the project included many studies and practices from all around
the world with regards to 7R (Reduce, Reuse, Respect, Respect, Rethink, Reflect,
Recycle and Redistribute) as proposed by OMEP (2011), with respect to 3 pillars of
education for sustainable development or the initiation of 7R ideas. 7R was first
referred in the Brundtland Report (1987) to provide an easier root for the implication
of ESD. The OMEP contributed to 7R and took it a step forward in terms of addressing
socio-economic, environmental and economic pillars with particular conception via
effort of Duncan (2011):
Reduce - we can do more with less

Reduce the amount of toys bought, and make it possible to give something
back. Think about what we buy.
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Reuse — make more use of old things

Draw on both pages and copy on both pages. Design an ‘exchange corner’
where parents can bring things their children don’t need any more and get
things their children need. Make new toys from used articles / trash, make
instruments and decoration (from empty cans). Ask parents to deliver material
they don’t use any longer. Reuse computer parts in an owl birdhouse project

Respect — the rights of the child

It is about learning to be fond of nature, to respect nature, but also to respect
children and their competences. To talk about the children living under
different living conditions without the ‘sorry-for-the-ones-living-abroad’-
feelings.

Rethink — people today value other things
Challenge the culture of consumption and inspire the children to be creative,
e.g. by using drama in role-modelling.

Reflect — on the cultural differences in the world

Talking about how children live in other countries and making reflections
possible during children meetings. Bringing up the consumption-mentality
and the different weather conditions, using music as a means and language.

Recycle — someone else can use it again

Sorting out waste, and making birdhouses from recycled wood. Start
composts so the children can follow the entire process (waste becomes dirt in
the vegetable yard), from sorting waste to harvestation. Waste becomes art-
projects.

Redistribute — resources can be used more equally
Donate toys to the Salvation Army during Christmas and enroll into solidarity
action projects by bilateral exchange with preschools in the South (pp5-6).

This project stands out with its purpose of identifying how ESD could be implemented

with young children in early childhood settings and what young children’s perceptions

and ideas about the ESD practices are. Within scope of this project, 28 countries

including Turkey participated and 396 local projects were proposed as a means to

demonstrate good examples of different settings regarding to ESD in early years

(OMEP, 2011)

In the same manner, there is evidence that early childhood could be a source for

sustainable actions such as the project initiated by the University of Melbourne Early

Center which addresses the polar bears, the project centered around the active
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participation of 4-5 year-olds to decision making in designing a new preschool in
Sweden, the project of an early center in England focusing on collaboration of school
and family in addressing three pillars in a form of toy making and the project of same
center with three and four year olds in terms of creating children’s own fruit and
vegetable garden (Siraj-Blatchford et al., 2010). A study carried on in Sweden as a part
of a broader project in 20012 about the empathy development of 52 young children of
3 to 5 years old towards animal protection through prepared exercises of teaching
materials as cat and dog illustrations is another example of this notion. The children
were divided into two as the control group and the main group in order to test the
material usage in scope of this study. After the implementation, it is found out that
teaching materials had an impact on empathy development of young children

(Svensson, 2013).

As an another example of this point of view, Cengizoglu (2013) investigated the
change of perception of 60-66 months old children in terms of deforestation, climate
change and biological diversity with respect to implementation of an ESD program.
After the implementation of the study it is concluded that the program brought a
change in young children’s perception of all selected issues with regards to human-
environment relationship, with a positive effect on children in favoring the nature and
accepting humans as a part of the nature. What’s more, young children developed
strategies addressing sustainability concerns. Kahriman-Oztiirk, Olgan and Giiler
(2012) conducted a research with 5 and 6 years old children in order to investigate
their views on sustainable development by addressing three pillars and 7R. The
findings of the study illustrated that generally preschool children mentioned Reduce
while about one-thirds of them mentioned Reuse regarding environmental pillar. As
for the economic pillar, a few children stated Recycle while none of them stated
Redistribute. Similarly, two-thirds of the children commented on Respect but none of
them commented on Rethink or Reflect. Apart from that, the study conducted by Alici
in 2013 focused on 3Rs (Recyle, Reduce, Reuse) related activities with children of 60-
72 months old. The results of the study indicated that children exhibited significant

development on ‘“‘eco-management and persuasion behaviors™ after the 6-week
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implementation of 3Rs related activities. As reviewed through related research,
existing studies seem to validate the young children’s capacity to perform sustainable

actions.

In addition to these concerns, young children have the right to have a word and to take
action in issues regarding their own life-style and life quality, which is secured via
recognition of the Convention on the Rights of the Children (CRC) (1989). According
to CRC, children are right holders as participants of society. Especially, Article 12
(respect for the views of the child) states that children’s ideas should be taken into
consideration about the any situation matters them (CRC, 1989). As being an issue of
present and future, the challenge of the sustainability of the life on Earth should be a
matter to young children. Similarly, Agenda 21 (1992) emphasizes the participatory
role of children in Chapter 25. It is stated that children’s interest should be taken into
consideration for the future of sustainable development considering that children
consists almost half of the population in many developing countries, they are affected
by the results of unsustainable actions, and they share environmental concerns.

Furthermore, children are mentioned to be escorts for the future sustainability.
2.2. Children’s Literature and ESD

Children’s literature constitutes a meaningful whole with art and literacy, decent works
of prose and poetry which particularly target children (Oguzkan, 2000). It includes
qualified books for children from infancy to adolescence with topics interesting to
those different age groups written as prose or poetry and as fiction or nonfiction
(Lynch-Brown & Tomlinson, 1999). Children’s literature is the part of daily life of
children as the combination of works which enrich the imagination of them via visual
and linguistic messages with artistic elements and which upgrade their aesthetic
appreciations (Sever, 2008). It is quite important in terms of language development
and emergent literacy; fostering fluent speaking, promoting perception, and providing
information about the social environment and the culture (Génen & Veziroglu, 2013).
Children may engage in the works of children’s literature when they are young. The

books as the first tools of children’s literature which present children the drawings,
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colors and the words in an aesthetic way contributes to the mother tongue conscious
as well (Sever, 2008). Beginning from birth, children are ‘veritable language sponges’
who captures new vocabularies and sound patterns; thus during this period, adults’
responsibility is to provide a fruitful environment with opportunities of language use
(Russell, 2001). The books as the image of children’s literature may contribute to this
environment as a source of desired sound patterns and new words, and a
communication tool for improving the ability to talk. Furthermore, the children’s
literature supplies cognitive development of young children through facilitating space
for observation, comparing and contrasting, classifying and analyzing and fostering
social development by presenting cultural features and societal values (Sever, 2008).
Similarly, children can manage to envision interrelatedness between people, society

and nature, thanks to good-quality children’s literature elements (Wason-Ellam, 2010).

Following this notion, children’s literature being part of the daily routine of a typical
early childhood setting via story telling times could be a method for ESD. Teachers
who find challenging integrating sustainability concepts into daily education since
they might have little or no instruction about those during their own schooling (Powers,
2004) may utilize children’s literature for presenting experiences of humans all around
the world in order to introduce sustainability (Spearman & Eckhoff, 2012). In this way,
children will be able to construct their own ideas and attain more universal attitude

with the opportunity brought by literature (Bradbery, 2013).

While children’s literature has a considerable potential for the introduction of the
sustainability concept, it should be mentioned that it is a very new trend in children’s
literature (Spearman & Eckhoff, 2012), despite the fact that there have been many
works covering the topic of ecology or environment (Rule & Atkinson, 1994). Fewer
study explored the potential of using children’s literature to communicate universal
citizenship and contribute to sustainable eco-friendly living for present and future

(Bradbery, 2013).
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2.2.1. Picture storybooks as tools to ESD
2.2.1.1. General Characteristics of Picture Storybooks

A good representative of children’s literature for young children is picture storybooks,
since they are especially designed for young children and they include topics
interesting to them. The picture storybooks are a subcategory of picture books which
is identified as having characters and plot, and that plot is expressed through pictures
and text (Lynch-Brown & Tomlinson, 1999). They are mesmerizing with their
beautiful illustrations and clear plot. Although those books may seem simple at the
first glance, good examples of them illustrate elaborate and competent literature works

(Russell, 2001).

Picture storybooks are one of those elements which facilitate children’s first and
crucial experience of literature (Gonen et al., 2013). They encourage children to think
through and feel the narrations via illustrations and the plot (Ural, 2013). As they think
through, children repeat the story in their mind and as they explore pictures, they notify
details which could resemble to some the objects around them. These experiences

result in gaining information about the social and physical environment around them.

The quality of picture storybooks is bound to physical and content characteristics.
Physical features are assessed as the properness of shape, size, line, space, color,
texture, cover, illustrations, etc. while the content components are appraised by the
convenience of theme, plot, characters, setting, etc. called storytelling elements
(Russel, 2001). Furthermore considering the nature of picture storybooks, text and
illustrations contribute to story together (Lynch-Brown, Tomlinson & Short, 2014).

Elements of fiction and illustrations are explained further in the following section.
2.2.1.2. Elements of Fiction

Elements of fiction are the character, setting, style, plot, conflict and theme which work
together to produce the story (Lynch-Brown & Tomlinson, 1999). Though one could
perfectly enjoy any work of literature without considering how elements of it are built

up, ‘knowing how writers develop characters, create settings, devise points of views,
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unravel plots and conflicts, and advance themes can enrich one’s experiences with all
literature’ (Russell, 2001). The separate characteristics of those elements will be

mentioned below.
Characters

Characters, who are the performers of the story, are the keys of the fiction. They could
be portrayed as human, animal, plant or object and may be a role model or a friend for
the young children (Lynch-Brown & Tomlinson, 1999). The characters are generally
noticeable with clear traits in picture books (Russell, 2001). The main character that
leads the story and could be distinguished easily is called protagonist. The other
characters with whom the protagonist engages through the story are called secondary
or minor characters (Gamble & Yates, 2008). The process of character building is as
much important as the character itself. Characterization is the way an author presents

a character to reader (Lynch-Brown & Tomlinson, 1999).
Plot

What happens in which sequence, is the plot of a story (Lynch-Brown & Tomlinson,
1999). Actually, the plot is not only the order of events rather it is the order of
interdependent events of causality (Russell, 2001). Generally, children’s books plot
structure uses the chronological plot which addresses a particular timeline and presents
events in order of this timeline (Lynch-Brown & Tomlinson, 1999). It occurs in two
ways: progressive/dramatic plot and episodic plot. The progressive plot includes a
structure that starts with presentation of character, setting and conflict, and continues
with the ‘rising action’ to the resolution of the conflict whereas the episodic plot
includes short stories linked with mutual themes and/or characters (Lynch-Brown &

Tomlinson, 1999; Russell, 2001).
Conflict

A good story, particularly a good plot, includes the conflict which captures reader’s

higher attention and excitement (Lynch-Brown & Tomlinson, 1999). The conflict is
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generally produced with a goal to be achieved. It gives a tension within the orders of

events and keeps readers’ curiosity, and could be produced in four ways (Sever, 2008):
Setting

Setting of a picture book determines the standpoints and essence of the creation in
which story take place and becomes meaningful assistance to creation of characters. It
is basically an element which shows reader where and when the story takes place.
Based on the literature type, the demonstration of the setting varies. In picture books,
setting could be transmitted through both text and illustration (Nikolejava & Scott,
2006).

Theme

Theme is the underlying message of the author, the meaning of the story. It explains
why the plot is edited in a certain way. Different from the topic, a theme is generally a
full sentence. The themes in the children’s literature should be appropriate to their
interest, need and developmental level. If they are brought out in a didactic or complex

way the children may lose their attention (Lynch-Brown & Tomlinson, 1999).
Style

The style covers a writer’s selection of words, structure of sentence and language use.
Common or uncommon, challenging, rhyming words, long-short sentences, transitions

within the paragraphs may help to understand the style of an author (Russel, 2001).
Point of view

The point of view or perspective stands for the assumed approach of the author, the
characters and the reader (Nikolejava & Scott, 2006). The story is narrated in one’s
point of view, which possibly affects readers’ engagement. There are three structures
of point of views, which can be used by the writers. The first person point of view,
refers the usage of first person pronoun, I, when narrating the story in order to make
reader see the events in the narrator’s point of view; the omniscient point of view,

means to use third person pronoun while telling the story, so that it reflects that the
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narrator knows and state each characters motives and opinions; the limited point of
view, also uses third person narrator similar to omniscient point of view, but there is a
crucial difference between omniscient and limited points of view. In the limited point
of view, the third-person narrator serves the story in terms of one’s perspective. This
way, it is similar to first person narrator (Lynch-Brown & Tomlinson, 1999; Russell,

2001).
2.2.1.3. Features of Illustrations

Pictures in children’s books are separate units of the literature with its unique nature.
How they are constructed in terms of color, darkness and lightness, organization of
figures, patterns of linearity or large-scale allows young children to describe and
analyze what they see (Gamble & Yates, 2008). In addition, together with text they
complete the reading, explain, extend and facilitate the comprehension of other
meanings of the story (Sever, 2008). The pictures could demonstrate physical features
of characters, exhibit emotions of the characters through body language and illustrate
the setting which the plot follow, while text could name characters and disclose what

characters are thinking or saying (Gamble & Yates, 2008).

For the young children who are not yet literate the illustrations serve as the
demonstration of the story that the child could easily follow the story line (Koriikgti,
2012). Furthermore, pictures of the books probably could be beginning experiences
for the young children to appreciate the art of illustration therefore they should be
carefully evaluated. The illustrations in the picture storybooks should be proper to
interest and perception level of the young children, and should contribute to narration
and create space for the beginning aesthetic values (Koriik¢ii, 2012). In this fashion,
the comprising units of the illustrations in terms of visual elements and links to text
should be observed carefully. Visual factors of illustrations could be the properties of
line (dark or pale, horizontal, vertical, broken, etc), color (lightness and saturation,
etc.), shape (simple, complex, figurative, huge, tiny, etc.), texture and composition and
techniques to create illustrations such as drawing, collage, photography, painting and

print making (Lynch-Brown & Tomlinson, 1999). Each factor could have an impact
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on the atmosphere or the mood of the illustration. Illustrations links to text could be
classified as extension of the text via pictures, symmetry of the text and picture,
relevance of the illustration to the text (Gamble & Yates, 2008). These factors should
be considered to choose convenient picture storybook for young children, so they

could ensure the accuracy of selection.
2.2.1.4. The role of Picture Storybooks in terms of ESD

Picture storybooks are the traditional tools of a typical early childhood education
(Swindler-Boutte, Hopkins & Waklatsi, 2008) which can be utilized for the purpose of
providing a smooth transition between activities, introducing some rules and having
fun (Shine, 1995). In addition, they are suggested to be located in each early childhood
classroom as irreplaceable tools of library and literacy centers and further
recommended as part of the Turkish literature activities (MONE, 2013). As a result,

they are naturally accessible sources for young children.

Moreover, picture storybooks are generally designed to be read aloud to audiences
consisting of children 4-to-7-years-old (Lynch-Brown et al., 2014). While reading
children comprehend the story further owing to illustrations (Wason-Ellam, 2010) so
these books cultivate comprehension skills of children and support their learning about
environment in addition to providing them to be aware of their environment (Gonen
& Giiler, 2011). Moreover picture storybooks present a great experience with its well-
built, detailed illustrations. These illustrations provide a unique opportunity that any
other media cannot. Via exploration these pictures over and over again children can
get detailed information; furthermore, since the picture captured the moment of an
event or a living thing which could be dangerous to explore direct observation, it is the
most desirable way for the early discovery (Pringle & Lamma, 2005) particularly for
the young children who have limited opportunity to experience compared to adults due
to the safety and security considerations (Marriott, 2002). Therefore, picture
storybooks could stimulate children to care for nature as they are exposed to expressive

text and illustrations related to outdoor experience (Wason-Ellam, 2010).
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Children construct conceptual knowledge, opinions and positions through engagement
with social and physical world which certainly involves picture book reading (Mariott,
2002). Books represent general opinions and expectations towards particular issues in
addition to customs and culture of a society wherein published (Gooden & Gooden,
2001). Thus, picture storybooks hold an outstanding role in terms of socialization. The
themes and messages presented and portrayal of characters in terms of actions and
attitudes within particular topic whether through plot or pictures in books are closely
affected by the culture in which the books emerge. Respectively, these reflections of
books may shape the expectations, views and actions of readers with respect to
particular notions (Mariott, 2002; Sandefur & Moore, 2004) such as environmental
issues. Thus, many claim that books affect young children’s early attitudes formation.
Therefore, the books which display concerns regarding to sustainable living practices

could contribute to early conception of ESD.

Similarly, since picture storybooks generally contain challenging words (Lynch-
Brown et al., 2014) to support language learning, they could be also a basis for concept
learning related to ESD. Well-designed books with their attractive plots, characters and
settings, and with a satisfactory style of the author, may bring effectual and amusing

presentation of concepts (Veziroglu, 2009).

As above mentioned features remark, picture storybooks have a great potential to
contribute education of young children, particularly addressing ESD. There are also
some research findings supporting this notion. For instance, in scope of the study
conducted by Burke and Mackenzie (2011), 100 latest picture books that focus on
environment and place were investigated with two teacher educators, 30 pre-service
teachers and 15 children as scope of a course. Through implementation of activities
using these books it was founded that usage of picture books related to environment
and places with respect to visual literacy helps creating awareness. In the same manner,
the study undertaken by Spearman and Eckhoff (2012) revealed that young learners
can benefit from children’s literature as a means to introduce sustainability. In scope
of this study, pre-service teachers presented sustainability related topics to children

from Pre K to 6 grade levels via using a picture storybook. Findings showed that young
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children express ideas on cultural, economic and environmental issues with respect to
the story. A similar study was conducted by Bradbery (2013) with pre-service teachers
as part of the practice teaching course. This study aimed to introduce the sustainability
to children by utilizing 5 children’s books of Australasian Literature. The participants
were guided by 5 tutors in terms of strategy to use with children during the
implementation. Results of the study found that this method provides opportunity to

address elements of sustainability.

Apart from those, Hsiao and Shih (2015) evidenced that using picture books with
preschool students helps teaching environmental concepts and sustainable use of the
sources. 12 young children of 5-6 years of age were taught through eight picture books
related to environmental education. After the implementation, it was reported that
children acquired knowledge related to environmental protection and displayed actions

for saving the resources.

As a very good example of the using pictures, another study explored the empathy
development of young children. 52 young children of 3 to 5 years-old participated in
this study, which aimed to measure empathy towards animal protection through
implementation of prepared exercises of teaching materials as cat and dog illustrations.
After the implementation, it was found that teaching materials had a positive impact
on empathy development of young children (Simeonsdotter Svensson, 2013).
Furthermore, Freestone and O’Toole (2014) investigated the effect of reading in
childhood on environmental values. 31 educators who work in an environmental
education center were interviewed in order to explore the relationship between
childhood reading practices and value development regarding to environment.
Findings revealed that participants’ pro-environmental values were affected by early
reading experiences. Further, it was reported that stories made them feel empathy

towards other creatures.

As aforementioned studies remarked, reading picture books is a great opportunity to
introduce sustainable development. The findings mentioned above evidenced the role

of books in terms of improving children’s knowledge and awareness related to
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sustainable life practices in Earth. Moreover, it could be concluded that using
children’s literature as a way to introduce sustainable actions is a relatively new

concept (Spearman & Eckhoff, 2012).
2.3. Previous Content Analysis Studies of Picture Books
2.3.1. Content Analysis Studies Worldwide

Some studies were undertaken to address potential usage of picture storybooks which
could be associated to fundamentals of ESD. Firstly, there are several studies related
to environmental pillar. A prominent study is the one conducted by Marriott (2002)
with 1.074 picture books; 996 of which were picture storybooks and 78 of which were
information books in order to explore the representation of the nature. Findings
showed that majority of the books misinform young children about the animals and
their habitat. In fact, approximately 2% of the sample was reported to be suitable for
environmental education. Similar results were obtained in Boudreaux’s study (2006).
33 bestselling children’s books published in 2003 and written for 0-8-year-olds in the
United States were examined with respect to goals of environmental education and
portrayal of environment. Results of the study demonstrated that human superiority
over nature was represented. In addition, those books were not satisfactory considering
the goals of environmental education. In the same manner, Williams et al. (2012)
explored 296 award winning picture books that were published between 1938 and 2008
in order to investigate how environment was represented in picture books and whether
this representation has changed by year. Findings exhibited that there is a decrease in
representation of human-environment interaction and change in portrayal of
environment from natural environment towards built environment. Apart from these
studies, Rule and Atkinson (1994) investigated 30 ecology themed picture books in
terms of quality of artistic and literary elements in addition to displayed messages
related to environment. It was reported that 7 of the picture books included topic of
endangered species, 6 of them included destruction of habitats and forest, 8 of them

included pollution and 9 of them included land use and overpopulation.
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In addition to studies primarily focusing on environmental pillar, it is possible to see
studies which could be connected to socio-cultural pillar of ESD in the related
literature. Some of these are studies related to cultural diversity. For instance,
Eisenberg (2002) studied the children’s book with respect to possible gender and ethnic
minority stereotypes. Results revealed that ethnic minorities are underrepresented and
particularly, Asian originated characters were portrayed more negatively then African
or Native Americans’ were. In the same manner, Swindler-Boutte, Hopkins and
Waklatsi (2008) examined 29 frequently used children’s books in US. The sample of
the study was driven from elementary schools’ reading list for pre-kindergarten to third
grade. 52% of the population of the district in which the elementary schools located
was white people whereas 48% of it was African-American. In consistent with this
information, the books only reflected European and African-American Culture. 2 of
the books were reported to reflect an international approach and 23 of the books were

mentioned to represent African-American culture at a lower level.

Another important issue regarding socio-cultural pillar is social diversity. In respect of
gender equity, the content analysis study of Williams, Vernon, Williams and Malecha
(1987) is an important update of sex role socialization in picture books which address
preschool children. Results of the investigation of 53 books of Caldecott winners and
runners-up exhibited that although there is a change in representation towards to parity
between genders, stereotypic representation continues. Similarly, Paynter (2011)
replicated a previous study in order to investigate whether there is a change in
demonstration of female characters or stereotypic representation over time. Results of
the inquiry of three Caldecott Medal/Honor awarded books and 48 bestselling picture
books published in 2010 exhibited that stereotyping and amount of images of female
characters have changed in a positive direction, yet there are significantly more male
than female as writers and illustrators, more anthropomorphized male main characters
in plots and in pictures while there is no female assertive/aggressive characters.
Another study addressing sex role stereotyping is conducted by Kok and Findlay
(2006). The study aimed to compare the results of Australian awarded books. The older
sample belonged to 1970s and the most recent sample belonged to 2000s. These two
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samples were compared in terms of gender stereotyping and gender representation.
Results revealed that there is no statistically meaningful difference in terms of gender
stereotyping; in fact no gender stereotyping was reported for both of the samples in
terms of the traits or the environment of the actions displayed by main characters. In
contrast to aforementioned studies, this study only demonstrated inequity in titles
between genders. Apart from those, another outstanding study includes a comparison
of Norway and US in terms of gender stereotyping reflected by books addressing early
childhood education. 387 books obtained by Norwegian classrooms and 384 books
obtained from US classrooms were coded and compared based on the depiction of the
gender. According to findings, Norway facilitate much more gender stereotyped free
books in their classrooms compared to US although both countries need progress with

respect to proportions of male and female characters.

Another important topic within social diversity is reflection of disabled people in
children’s literature. Kog, Ko¢ and Ozdemir (2010) investigated 46 picture books
which included characters with physical or sensory disabilities. Results of the study
demonstrated that people with disabilities were displayed with some negative images
which could support stereotypical ideas related to these people although there were
some positive and neutral images reflected. Aside from this, Golos and Moses (2011)
conducted a content analysis study with 20 picture books that were written for 4-to-8-
year-olds in order to investigate the portrayal of audial disabled characters. All books
investigated within the scope of this study were chosen based on having a central
character who has hearing disability. Other disability types were excluded. Results of
the study demonstrated that people with hearing disability were generally represented
in a medical point of view. They were depicted as who have disabilities or medical
conditions which should be treated, so the disable person can be able to communicate
in society. Moreover, there were almost no occasion referring people with hearing
disability communicating each other reflected in books. Golos, Moses and Wolbers
(2012) studied further the same sample in terms of representation of audial disability
in illustrations. Similar to previous study, findings revealed that people with hearing

disability were not reflected in cultural aspects; rather they were represented as a
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medical aspect. Furthermore, these people were generally displayed as people in
medical need in terms of fixing their hearing conditions in order to comply with the

society.

Apart from these studies, some content analyses studies pertain to social class image
have another meaningful remark in this domain. In this respect, Dedeoglu, Ulusoy and
Lamme (2011) investigated 15 international children’s books in order to describe how
poverty is portrayed. According to results, poverty was represented with the
absenteeism of father in the family, child labor, poor residence conditions, inferior
daily life opportunities such as clothing and transportation, bartering, lack of
educational opportunities and being homeless. In addition to this study, Forest (2014)
investigated 42 books having Newbery Medal and Honor award from 2004 to 2013 in
terms of the reflections of social class. Findings of the study exhibit that there were
thirty one attributions to groups of upper class, middle class, working class and poor.
Among them, upper class was more negatively represented compared to positive
attributions whereas middle class was more positively reflected. For the working class
and poor people, positive and negative images were mixed. In fact, all social classes

were portrayed with positive and negative stereotypes.

Aforementioned studies remark that there is a great potential in related literature in
terms of ESD. Although these studies were not proposed to address ESD they contain
core elements of it. A review of these studies reveals that social and cultural diversity,
human-environment relations and the issues of environment were the topics covered
in related literature. In other words, it could be seen that studies of this domain
generally focuses on socio-cultural and environmental pillar and there is no accessible

study referring all three interrelated pillars of ESD.
2.3.2. Content Analysis Studies from Turkey

Concerning ESD, the fashion of content analysis studies conducted in Turkey
resembles to those available in worldwide. First of all, the study conducted by Gonen
and Giler (2011) is quite important since it is mainly referring to environmental pillar.

In scope of this study 80 picture books, which included environmental elements, were
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investigated. The sample of the study was comprised of by the books published
between 1995 and 2010 as referring the age group of 2-to-12-year-olds. It was
mentioned that the books were chosen among the books which were found to be
appropriate for young children or used by early childhood centers. Findings of the
study displayed that majority of the books were stated to be qualified based on the
content and physical characteristics, 93.8% of the books were reported to include units
that aimed to develop environmental awareness, and that books which contain
environmental elements were generally published for 6 year-olds and older children.
Unfortunately, this is the only accessible study in Turkey with respect to environmental

pillar.

Aside from environmental pillar there are some content analysis studies concerning
socio-cultural pillar. For instance, Unal (2010) investigated a very important issue
which is the representation of disabled people in children’s books published between
1969 and 2009. In scope of this study, 40 children’s books were located as sample of
the study in terms of including disabled characters. Findings of the study exhibit that
although there seems to be a positive change in the description of the disabled people
from ‘lacking’ to ‘different’, they are characterized as people who need support and
help. Unfortunately, there are few examples reported in which disabled people are

described as equal participants of society.

Representation of gender in children’s books is another vital consideration regarding
to socio-cultural pillar. In this respect, a study by Giirsimsek and Dogan (2005) should
be mentioned. 16 children’s books addressing early childhood were explored in scope
of this study. Findings demonstrated that majority of the books reflected gender
stereotyped images and descriptions of characters. It could be mentioned that, instead
of challenging existing stereotypes, the books continued to transfer these stereotypes
between generations. Gender stereotyped free actions and examples were portrayed

rarely according to findings of the study.

Last but not least, children’s rights are of paramount importance with respect to socio-

cultural pillar. 21 chapter books driven from 100 basic literary works which are
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recommended by Ministry of National Education were explored by Karaman-
Kepenekei (2010) in terms of children’s rights. Findings of the study were grouped
based on the four categories of children’s rights as survival, development, protection
and participation rights. According to results, statements regarding children’s rights
included negative and positive examples, with a slight difference in favor of positive
ones. Especially, positive statements were mostly reported to be related to survival,
development and participation rights compared to negative statements whereas more
negative expressions were observed in relation to protection rights. Moreover,
statements referring participation rights were reflected least compared to other
categories. In the same way, Tiirkyillmaz and Kus (2014) investigated 100 basic literary
works with respect to children’s rights. 10 most read books among them were located
as the sample of the study with respect to the results of the survey conducted with first
grade high school students. First of all, negative expressions related to all four
categories were reported in the results; particularly survival and protection rights were
mostly included with negative statements. Apart from that, statements related to
participation rights were observed quite less frequently compared to other categories
of children’s rights. Like content analysis studies of books that addressing older
children, study of picture books written for early childhood conducted by Karaman-
Kepeneke¢i and Aslan (2011) yielded similar results. The sample of this study consisted
of 81 children’s books of 6 publishing companies addressing early childhood years. In
terms of representation of rights, development rights were the most reflected one and
survival rights were the second most reflected one, whereas protection rights were the

least reflected one.

As the aforementioned studies showed, there are limited accessible studies in Turkey
concerning ESD. Although existing studies are quite valuable in terms of addressing
important aspects such as social diversity, there is a lack of studies addressing
environmental or economic pillars. Furthermore, there is a need to cover the overall
potential of books with respect to three interrelated pillars. In fact, interdependency
between pillars are the essence of the ESD since it has been grounded in the priority

of the integration of environmental, cultural, social and economic elements (Hagglund
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& Prammling-Samuelsson, 2009). To state it more broadly, ESD proposes an education
model which considers wellbeing of humanity in terms of economic developments and
societal concerns within cultural settings in addition to respect to nature and all
creatures of Earth. Therefore, a harmony between these aspects should be reached.
Any attempt to contribute it without considering that those three should act together
may result in failure considering the aims of ESD (Siraj-Blatchford et al., 2010). In
this respect, current study aims to describe the potential of picture storybooks with

respect to ESD concerning all three pillars.
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CHAPTER III

METHODOLOGY

In this chapter methodological procedures of the current study are explained in detail.
More specifically, the design of the present study is described by providing detailed
information about the research methodology. In addition to explanation of the
sampling procedure and the characteristics of the sample, instrumentation process
including the issues of reliability and validity are also presented. Finally, the data

analysis procedure and the limitations of the study are explained.
3.1 Design of the Study

The current study aimed to investigate the content of picture storybooks which were
written for 4-6 year-old children and were published from 1992 and later. More
specifically, this content analysis study examines children’s books, in terms of three
pillars (environmental, socio-cultural and economic pillars) of ESD with regards to
framework of 7R (Reduce, Reuse, Respect, Rethink, Reflect, Recycle and
Redistribute) developed by OMEP (2011). The content analysis method was utilized
in order to describe the nature of the picture storybooks based on the selected
categories. The content analysis procedure can be defined as ‘““a research technique for
making replicable and valid inferences from texts” (Krippendorff, 2004, p. 18) or “the
systematic, objective, quantitative analysis of message characteristics” (Neuendorf,
2002, p. 1). In the present study, the related elements to three pillars of ESD
considering the framework of 7R in picture storybooks were intended to investigate

via exploring the content and the pictures.
3.2 Sampling

In line with the aim of the study, the target population of the present study is the picture
storybooks written for 4-6 year-old children. Three criteria were defined to identify the

targeted population of the current study. Firstly, the books targeting 4-6 year-olds were
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selected for the current study since the studies conducted in both Turkey (Alic1, 2013;
Cengizoglu, 2013; Kahriman-Oztiirk et al., 2012) and all around the world (Bradbery,
2013; Davis, 2009; Hsiao & Shih, 2015; Simeonsdotter Svensson, 2013; Spearman &
Eckhoff, 2012) evidenced that 4-6 year-old children are capable of learning the
implications of sustainable development. Secondly, picture storybooks were addressed
since this genre is generally written especially for the targeted population of young
children (Lynch-Brown & Tomlinson, 1999; Lynch-Brown et al., 2014). In addition, a
plot and a theme in picture storybooks invite children to question and to establish
cause-effect relationship between the events (Ural, 2013) and include various types of
genres such as traditional literature, modern fantasy and realistic fiction (Russell,
2001), which young children could engage in their daily life based on their interests.
Lastly, the picture storybooks which were printed in 1992 and later were refined
referring the year Rio Declaration (1992) was announced. Rio Declaration is a
worldwide statement of the content of sustainable development and actions to be taken
in addition to the function of education and children’s participatory role in sustainable
development. Therefore the year Rio Declaration proclaimed was chosen as limit

considering the possible effects on society and media.

Referring the aforesaid criteria, purposive sampling method is utilized in the present
study. Purposive sampling is a sampling method which a researcher determines the
sample of the study with the help of literature based on the specific research question
(Fraenkel et al.,, 2012). Specifically for the content analysis, by using
purposive/relevance sampling, the researchers aim to reach to the population of
relevance texts which address the research question of a study (Krippendorft, 2004).
There is however no clear rule about what the sample size of a study should be
(Neuendorf, 2002). Therefore all the books provided by particularly two national
children’s libraries of Cankaya, Ankara were collected and among these books, the

ones referring the criteria were used as the sample of current study.

As source of target population, public libraries were explored since they serve children
as well as teachers and parents. In addition, the potential of libraries in accordance

with accessibility is considerably greater. Related statistics support this claim. There
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are 1121 public libraries in Turkey and 20,787,765 people receive library service
(General Directorate of Libraries and Publications, 2014). Considering the population
of Turkey, which is 77,695,904 (TUIK, 2014), it could be seen that one out of four
people use libraries in Turkey. Cankaya district, as one of the largest region of the
central Ankara, is chosen in terms of the variability and the feasibility of the targeted
population of samples. Two local children’s libraries, which are namely Ali Day1
Children’s Library and Cebeci Public Library, were identified as the source of targeted
samples considering the public accessibility of books. Those two libraries were

examined and the books meeting the criteria were selected.

Ali Dayi1 Children’s library was founded in 1985 and rebuilt in 2010 as an independent
children’s library. The materials and equipment are especially designed based on the
needs of children (General Directorate of Libraries and Publications, 2011). The
library has a great reserve and it could be claimed that it is used efficiently. There are
1843 registered library users, 10525 children’s books and during 2015, 4667 materials
were borrowed (General Directorate of Libraries and Publications, 2015). As for
Cebeci Public Library, it was founded in 1972 and children’s department within the
library was founded in 1978. Library was renewed in 2011 in terms of materials and
equipment (General Directorate of Libraries and Publications, 2014). According to
information provided by Public Libraries Statistics, there are 7334 children’s books in
the reserve of the library and 378 of these were attained in 2015. Apart from that, it
has currently 96 registered library users however 2468 children were reported to use
library and 2990 children’s books were borrowed during 2015 (General Directorate of
Libraries and Publications, 2015). Both libraries’ reserves are updated yearly and it

can be concluded that both are highly preferred by children according to statistics.
3.3 Instrumentation

In the current study instrumentation procedure consists of three phases. First of all, the
categories of 7R were extended and then based on these categories, a codebook was
created. After that, the codebook was sent to experts in the area of early childhood

education and ESD in order to be evaluated. In the final step, a pilot study was

36



conducted and based on the findings of pilot study, the codebook was finalized. Each

of these steps is explained in detail below.
3.3.1 Coding and Categorizing

According to Fraenkel et al. (2012), categorization in content analysis occurs in two
ways: One way is that the researcher concludes the categories based on the related
studies, literature, etc. before the analysis procedure, and the other way is that the
researcher forms the categories as analysis continues and the researcher becomes
familiar with the content. However, Neuendorf (2002) suggests that the
instrumentation should begin before data collecting as a part of scientific method. By
following above mentioned suggestions the categories were determined and extended
before the analysis based on the related literature, mainly with the guidance of the
framework proposed by OMEP (2011) and improved by Duncan (2011). The

categories are demonstrated in Table 3.1.
Table: 3.1

Categories and items of 3 pillars with respect to 7R

3 Pillars 7R Sub-categories
Environmental Reduce Reducing energy use when there is no need
Pillar Reducing water use when there is no need

Reducing redundant material consumption
Using electronic tools with high energy efficiency
ratio
Using public transport
Using non-motorized vehicles
Reuse Reusing old materials
Bartering unused materials
Sharing unused materials with others
Respect Respect to all creatures and their survival rights
Respect to home ranges of all creatures
Protection of the environment of schools,
Pillar neighborhoods, natural parks, forests etc.
Respect to rights of others
Respect to children’s rights and competences
Respect to different cultures and life-styles
Respect to gender equity
Respect to mother tongue
Respect to individuals with different religious
believes

Socio-cultural
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Table 3.1 (cont’d.)

Economic Pillar

Rethink

Reflect

Recycle

Redistribute

Respect to individuals from different ethnic
backgrounds and races

Respect to people with disabilities

Respect to people with different level of income
Respect to different physical characteristics
Respect to different views

Rethinking consumer culture

Demonstrating effects of generations’ actions to
one another

Rethinking the decision making processes and
practices

Encouraging children to be creative

Reflecting daily experiences of different cultures
Reflecting daily experiences of people from
different religious believes

Reflecting daily experiences of people with
different mother tongue

Reflecting daily experiences of people with
disabilities

Reflecting daily experiences of people with
different levels of income

Reflecting gender-stereotyped free actions
Reflecting daily experiences related to different
physical characteristics

Sorting out waste materials

Using/buying recycled materials

Making composts

Using/buying materials that can be recycled
Helping people for survival needs in local, national
and international settings

Organizing a fund drive or charity sale for the
students of schools in need

Creating a toy library in the schools for the usage
of all children

Creating a penny bank in the schools

Sharing all materials in the school with all students
Sharing materials/resources fairly

Based on the identified categories, the codebook was developed by the researcher since

there was no similar study available in the literature which addressed the picture

storybooks in terms of ESD. The codebook included the following categories with the

guidance of research questions:
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Demographic components of picture storybooks: Publishing information (Author,
illustrator, publishing date, etc.), age group, awards if there is any and specific concepts

related to ESD (Recycle, compost, gender equity, environmental awareness etc.)

Three pillars of ESD and 7R: Environmental Pillar (Reduce and Reuse), Socio-
Cultural Pillar (Respect, Rethink and Reflect) and Economic Pillar (Recycle and
Redistribute)

In the same manner a coding form was designed addressing same categories and unit
of analysis. Unit of analysis is the unit which is identified with purpose of handling
the larger data in terms of administering and reporting the content analysis (Fraenkel
etal., 2012). In the current study both text and pictures were defined as unit of analysis.
The picture storybooks were conducted content analysis with units of title, cover
picture, plot and pictures. Correspondingly, coding form included the check list of
categories based on these units. Title, cover picture and pictures were classified as
representing a sustainable action referred in the categories, whereas plot was evaluated
further as portraying these categories as hidden, referring to giving implicit message,

as clear, meaning to reflecting related actions openly, or as none.

After finalizing the codebook and the coding form, documents were sent to four
experts specialized in the field of early childhood education and ESD in order to ensure
the content-related evidence of validity. Categorical items were operationally defined
in terms of content in order to let the experts to evaluate whether the codebook and

coding form included the intended content for the current study.

The experts generally gave positive feedbacks to the general design of the codebook.
The framework of 7R was approved as meaningful for the current study. Existing
subcategories of Reduce, Reuse, Respect, Rethink, Reflect, Recycle and Redistribute
were accepted with some corrections to language use. Suggestions were included for
enriching existing subcategories and adding new subcategories into Reduce, Respect,
Reflect and Redistribute dimensions and checking whether the term of sustainability
is used in the content of the books. Similarly, these suggestions were reflected in the

coding form as well. Same categories were suggested to be updated. Apart from that,
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the unit of analysis and evaluation criteria were approved in coding form. Following
the aforementioned adjustments a pilot study was conducted which is given in detail
in the next section. Codebook and coding from utilized in th pilot study is available in

Appendix A and B.
3.3.2 The pilot study

According to Neuendorf (2002) a coding scheme in content analysis is supposed to be
both objective and reliable enough to reach inter-coder agreeability regardless of the
background of any individual who codes once she/he is attained required instruction.
Furthermore Schreier (2012) suggests that conducting a pilot study in order to make
the researcher try the instrument since no code book can be perfect. Therefore a pilot
study was performed by the researcher at the onset of the present study. For the pilot
study, 10 picture storybooks for 4-6 year-olds which were published in 1992 and later
were chosen (see Appendix C for the list of the book). Different from the main study,
these books were identified purposefully in a way that each book has a content
representing at least one of the categories of 7R which were stated in the codebook
with an attempt to try out the whole coding frame. Each book was read three times
before coding and then they were coded. Apart from that, the second coder, who has
a master degree in early childhood education, contributed to pilot study. The inter-
coder agreement which is the consistency between observers in coding (Schreier,
2012) was tested. The intercoder agreement were calculated via Miles and Huberman’s
formula (1994). Percentage of agreement between coders were .98 and it was a

satisfactory level (Miles & Huberman, 1994).

The pilot study provided both the researcher and the second coder to familiarize with
the method, process and the instrument. Apart from those, some changes were made
in the Codebook and Coding Form with the direction of the data gathered in the pilot
study. Two categories were renamed in terms of positive expression of the action. It
was observed that two categories referred to the same content; therefore they were

united into one. In addition, two new items were added. Since the codebook was
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updated after the pilot study, the data obtained from this procedure were not included

in main study.
3.4 Main Study

Following the pilot study’s adjustments, instrumentation was finalized and data
gathering process has begun. Data collecting procedure took place in May and June
2015. It took approximately 5 weeks of time. 598 picture storybooks were accessed
through shelf searching in a systematic way and each was read three times before

filling the coding form.

The libraries separated children’s books according to two different age groups, such as
0-to-9 and 9 and older. Therefore all available books were carefully examined shelf
by shelf during the data collecting process. Firstly, Ali Day1 Children’s library was
visited. All accessible books were carefully investigated based on the sampling criteria.
Among these, the books including more than one story or lacking or damaged in a way
which destructs the flow of the whole story or images were omitted. As result of this
investigation, 238 picture storybooks were reached and coded. Thereafter, Cebeci
public library was attended and the same procedure was applied. Exact matches among
the collected books were excluded. In the end, 360 picture storybooks were accessed
and coded. All coding procedure took place within similar settings. A new sub-
category emerged under the category of “Redistribute” as a result of data collection
procedure (see Appendix D for the latest version of codebook and see Appendix F for

the latest version of coding form).
3.5 Data Analysis Procedure

Descriptive statistical procedures were planned to use for the analysis of data.
Generally in content analysis studies, the results are concluded or presented as the use
of frequencies or proportions of certain data with regards to whole data (Fraenkel et
al., 2012). Thus, the results of the current study were intended to be introduced as
frequencies and percentages of totals. SPSS package program version 22.0 is used to
analyze the data. All the results were recorded in the program and reported as

frequencies and proportions. The plot, title, cover picture and pictures of the books
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were presented as the main units. The cover picture, title and pictures of the books
were noted as percentages of including the categories of 7R and percentages of not
including the categories of 7R while the plot of the books were stated as percentages
of clearly including the categories which means to in an emphasized way or centering
around those categories, percentages of including categories as hidden which refers to

in an implied manner, and percentages of not including categories of 7R.
3.6 Validity and Reliability of the Study

The validity of the study demonstrates that whether a researcher is able to measure a
phenomena, construct or factor as she attempts to or not. Neuendorf (2002) defines
validity as ‘the extent to which a measuring procedure represents the intended, and
only the intended, concept’, in the same vein, Krippendorff (2004) characterizes the
validity as ‘quality of research results that leads us to expect them as true’. Necessary
actions were performed in order to enrich the validity of the study in terms of checking

the external validity, face validity and content validity of the study.

External validity or the generalizability is associated with the being representative in
results in terms of repeating the study in different settings (Neuendorf, 2002). The
purposeful sampling was chosen in order to reach to the target of population; however
all books meeting criteria driven from two national libraries were located as sample of

the current study.

Face validity addresses whether the measurement seems to measure what it aims by
appearance (Krippendorft, 2004). In order to ensure this type of validity the code book
were checked several times. Other researchers independent from the current study
were asked to evaluate the codebook by its appearance. The code book was referred as

valid by its appearance.

Content related validity refers the scope of the measurement in terms of addressing all
the components of the content being measured (Neuendorf, 2002). In order to ensure
content-related validity of instrumentation, the formulated coding scheme and the
categories were checked by four experts in education for sustainable development

before conducting the study.
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Apart from the validation, an effort were put to measure the reliability of the current
study. Reliability means that the degree of the instrument used reaches data free of
error (Schreier, 2012). In order to check reliability in content analysis, coding
agreement between coders was assured as Creswell (2007) suggested. In the coding
process, one coder other than the researcher contributed to the study independently.
The second coder of the study is a preschool teacher with a master’s degree. After the
second coder received the necessary training regarding to instrument, inter-coder

agreement was checked.

The reliability was assessed via a subsample defined among the sample of main study
via random sampling. The subsample comprise of 8% of the main study’s sample as
suggested by Schreier (2012) which is approximately 48 books. The researcher and
the second coder assessed the subsample. Miles and Huberman’s formula (1994) was
utilized in order to compute inter-coder agreement. According to Miles and Huberman

(1994), it was satisfactory with 99% of agreement level.
3.7 Limitations of the Study

As scope of the current study, 598 picture storybooks derived from two local children’s
libraries of Cankaya Distinct were identified as the sample of the study. Purposeful
sampling was utilized when determining the sample. Therefore, the findings of this
study are limited by the use of those books which target 4-to-6-year-old children and
published in from 1995 to 2014 in these libraries. Furthermore, all data derived from
the current study were coded and analyzed by the researcher. The second coder was
administered in pilot study and assessment of the reliability in main study. Thus, it may

limit the objectivity of the present study.
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CHAPTER IV

FINDINGS

This chapter is devoted to demonstrate the results of the study in a detailed way. Picture
storybooks were investigated in terms of title, cover picture, plot and pictures with
regards to 7R framework in order to describe the referred sustainable actions. In the
following paragraphs, the findings of the study will be presented in accordance with

the research questions with the help of tables, graphs and charts.

4.1. What is the descriptive characteristics of picture storybooks which are
written for 4-6 year-olds?

In the current study, 598 picture storybooks for 4-6 year-olds were investigated. The
list of the books including the publication year amd publishig company were provided
in Appendix G. The descripitve characteristics of picture storybooks were included as
year of publication, publisher, origin of the book, age-group, receiving a literary award
and containing a concept. First of all, picture storybooks were analyzed according to

their publishing years.

The results demonstrated that number of picture storybooks examined in the scope of
the current study varied greatly by year from 1995 to 2014. Most of the books were
published in 2012 (17.1%), 2013 (15.9%) and 2010 (15.4%) while the least amounts
of books were published in 1996 (0.2%) and 2003 (0.3%).

Apart from that, distribution of the picture storybooks can be seen in Figure 4.1.
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Figure 4.1. Distribution of picture storybooks for 4-6 year olds by publishing year

The sample of picture storybooks belonged to 97 different publishing companies. Most
of the books were published by Isbankasi Kiiltiir Publishing (6.5%) and Uganbalik
Publishing (6.4%).Apart from that, 56.7% of the sample (n=339) were Turkish in
origin while 43.3% of them (n=259) were translated books.

Sample of the current study were coded according to the age group levels in terms of
descriptive information as well. According to the results, 499 of them (83.4%) did not
include any specific age-group level. The rest was labeled as 2-6 (n=3, 0.5%) , 2-7
(n=3, 0.5%), 3+ (n=5, 0.8%), 3-6 (n=8, 1.3%), 3-7 (n=7, 1.2 %), 3-8 (n=4, 0.7%), 4+
(n=20, 3.3%), 4-6 (n=4, 0.7%), 4-7 (n=1, 0.2%), 4-8 (n=11, 1.8%), 5+ (n=13, 2.2%),
5-6 (n=10, 1.7%), 5-7 (n=8, 1.3%), 5-8 (n=1, 0.2%) and Early Childhood (n=1, 0.2%).

The distribution could be seen in Figure 4.2.
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Figure 4.2. Distribution of picture storybooks by age group

36 of the picture storybooks that have been investigated (6%) have received a literary
award. Among these 36 awarded books 17 of which were Turkish in origin whereas
19 of which were translated books. Apart from that only 8 of the sample (1.3%)
included a concept related to ESD and 6 of which were Turkish in origin while two of
which were tanslated books. The concepts presented by those are displayed in the
Table 4.1.

Concepts related to ESD include balance of nature, depletion of fresh water resources,
endangered species, environmentalist, environmental awareness, forest fire, nature
conservation, natural preserve, ozone layer depletion, pollution and warming due to

ozone depletion.
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Table 4.1.

Spesific concepts addressed related to ESD in picture storybooks

Concepts Frequency

Balance of Nature

Depletion of Fresh Water Resources
Endangered Species
Environmentalist

Environmental Awareness

Forest Fire

Nature Conservation

Natural Preserve

Ozone Layer Depletion

Pollution

I L I e = = < I = SN

Warming due to Ozone Layer Depletion

4.2. What is the potential of picture storybooks in terms of presenting examples
of sustainable actions with regards to 7R words which were dedicated to 3 pillars

of ESD?

The data derived from picture storybooks for 4-6 year-olds were analyzed and
summarized based on the 7R framework. Findings are presented with the guidance of
mentioned items in the Table 3.1. Furthermore book list sorted by addressed pillars is

available in Appendix G.

4.2.1. What is the variation of picture storybooks for 4-6 year-olds in terms of

representing 3 Pillars (Environmental, Socio-cultural and Economic) of ESD?

As Table 4.2 illustrates, 112 pictures storybooks (18.7%) among all sample exemplify
sustainable actions related to environmental pillar of ESD and 54 of which were
Turkish in origin while 58 of which were translated books. 486 picture storybooks do
not exemplify any; 365 picture storybooks (61%) contain sustainable actions related

to socio-cultural pillar of ESD, while 233 of them do not contain any; 40 picture
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storybooks (6.7%), 23 of which were Turkish in origin, include sustainable actions
related to economic pillar of ESD while 558 of them do not include any. Apart from
that, the results of the study demonstrated that sustainable actions related to socio-
cultural pillar are reflected in picture storybooks more, compared to environmental and
economic pillars. 175 picture storybooks (29.3%) do not contain any sustainable
actions at all while 423 of them (70.7%) contains at last one sustainable action related

to one of three pillars.

Table 4.2

Distribution of picture storybooks according to sustainable actions related to three
pillars

Three Pillars Frequency Percent
Environmental 0 486 81.3

1 112 18.7
Socio-cultural 0 233 39.0

1 365 61.0
Economic 0 558 93.3

1 40 6.7
None 175 293
At last one 423 70.7
Total 598 100

0: does not include 1: includes
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4.2.2. What is the variation of sustainable actions which are reflected in picture
storybooks with regards to Reduce and Reuse, addressing environmental pillar

of ESD?

Sustainable actions under the categories of Reduce and Reuse identify the
environmental pillar of the ESD. Frequencies and percentages of all items related to
those two categories are illustrated in Table 4.3. According to the findings of the
current study, 90 picture storybooks (15.1%) of the whole sample include sustainable
actions related to Reduce. Specifically, 40 of them (6.4%) represent the item of using
non-motorized vehicles and 38 of them (6.3%) represent the item of using public
transport which are the most represented categories related to Reduce, while only one
picture storybook (0.2%) represents the item of using electronic tools with high energy

efficiency ratio which is the least stated category related to Reduce.

Table 4.3

Distribution of sustainable actions based on the subcategory of Reduce

Environmental Pillar Subs Frequency Percent
Reduce Does not include 508 84.9
Includes 90 15.1
Using public transport 38 6.3
Reducing redundant material consumption 11 1.8
Reducing water use when there is no need 7 1.2
Reducing energy use when there is no need 4 0.7
Using electronic tools with high energy efficiency 1 0.2
ratio

As Table 4.4 shows, 28 picture storybooks (4.7%) include sustainable actions related
to Reuse. Particularly, the item of reusing old materials was mentioned in 26 picture
storybooks (4.3%) and it was the most referred sustainable action in terms of Reuse.

On the contrary, only one of the books (0.2%) mentions the item of sharing unused
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materials with others which is the least stated item. Apart from that, when the
categories of Reduce and Reuse are compared, it is seen that there are more stated

sustainable actions related to Reduce.

Table 4.4

Distribution of sustainable actions based on the subcategory of Reuse

Environmental Pillar Subs Frequency Percent
Reuse Does not include 570 95.3
Includes 28 4.7
Reusing old materials 26 43
Bartering unused materials 2 0.3
Sharing unused materials with others 1 0.2

4.2.3. What is the variation of sustainable actions which are reflected in picture
storybooks with regards to Respect, Rethink and Reflect addressing socio-
cultural pillar of ESD?

Socio-cultural pillar of ESD consists of the categories of Respect, Rethink and Reflect.
Items related to those three categories are stated in the following. As reported by Table
4.5, 209 picture storybooks (41.7%) contain sustainable actions related to category of
Respect. The item of respect to all creatures and their survival rights is the most
mentioned sustainable action within the items of Respect. It is referred in 185 picture
storybooks (30.9%). However, the item of respect to individuals with different

religious believes 1s not stated in any of the books.
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Table 4.5

Distribution of sustainable actions based on the subcategory of Respect

Socio-cultural Pillar Subs Frequency Percent
Respect Does not include 289 48.3
Includes 209 41.7
Respect to all creatures and their survival rights 185 30.9
Respect to children’s rights and competences 63 10.5
Respect to rights of others 36 6
Respect to different physical characteristics 35 5.9
Protection of the environment of schools, 28 4.6

neighborhoods, natural parks, forests etc.

Respect to home ranges of all creatures 27 4.5
Respect to different views 8 1.3
Respect to individuals from different ethnic 5 0.8

backgrounds and races

Respect to people with disabilities 5 0.8
Respect to people with different level of income 5 0.8
Respect to different cultures and life-styles 4 0.7
Respect to gender equity 4 0.7
Respect to mother tongue 2 0.3
Respect to individuals with different religious 0 0
believes

As Table 4.6 demonstrates category of Rethink is displayed in 87 picture storybooks
(14.5%) among 598 picture storybooks. Particularly, the item of encouraging children
to be creative is the most represented sustainable action. 62 of the picture storybooks

in the sample (10.4%) represent that item. Apart from that, the item of demonstrating
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effects of generations’ actions to one another is reflected in 2 picture storybooks

(0.3%), and it is the least mentioned item within the category of Rethink.

Table 4.6

Distribution of sustainable actions based on the subcategory of Rethink

Socio-cultural Pillar Subs Frequency Percent
Rethink Does not include 511 85.5
Includes 87 14.5
Encouraging children to be creative 62 10.4
Rethinking the decision making processes and 22 3.7
practices
Rethinking consumer culture 5 0.8
Demonstrating effects of generations’ actions to 2 0.3

one another

Among 598 picture storybooks, 48 of them (9.5%) contain items related to Reflect as

it is exhibited by Table 4.7. Items of reflecting daily experiences of different cultures

(n=17, 2.8%) and reflecting gender-stereotyped free actions (n=16, 2.7%) are the most

represented subcategories of Reflect, while items of reflecting daily experiences of

people from different religious believes (n=3, 0.5%) and reflecting daily experiences

of people with different mother tongue (n=2, 0.3%) are the least represented.

According to findings, it can be said that category of Respect is the most stated one

among the sustainable actions related to socio-cultural pillar, when compared to

Rethink and Reflect.
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Table 4.7

Distribution of sustainable actions based on the subcategories of Reflect

Socio-cultural Pillar Subs Frequency Percent
Reflect Does not include 541 90.5
Includes 48 9.5
Reflecting daily experiences of different cultures 17 2.8
Reflecting gender-stereotyped free actions 16 2.7
Reflecting daily experiences of people with 9 1.5
disabilities
Reflecting daily experiences related to different § 1.3

physical characteristics

Reflecting daily experiences of people with 7 1.2
different levels of income

Reflecting daily experiences of people from 3 0.5
different religious believes

Reflecting daily experiences of people with 2 0.3
different mother tongue

4.2.4. What is the variation of sustainable actions which are reflected in picture
storybooks with regards to Recycle and Redistribute addressing economic pillar
of ESD?

Categories of Recycle and Redistribute contribute to economic pillar of ESD according
to framework of 7R. As Table 4.8 represents only 4 (0.7%) of the total of 598 picture
storybooks include sustainable actions related to Recycle. Furthermore, sorting out
waste materials (n=4, 0.7%) is the only item referred by the books among the items

related to Recycle.
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Table 4.8

Distribution of sustainable actions based on the subcategories of Recycle

Economic Pillar Subs Frequency Percent
Recycle Does not include 594 99.3
Includes 4 0.7
Sorting out waste materials 4 0.7
Using/buying recycled materials 0 0
Making composts 0 0
Using/buying materials that can be recycled 0 0

As for the categories of Redistribute, the items of this category are stated by 36 picture
storybooks (6%). According to Table 4.9 items of helping people for surival needs in
local, national and international settings (n=22, 3.7%) and sharing
materials/resources fairly (n=13, 2.2%) are the only items mentioned by the books in

sample within the category of Redistribute.

In addition to this, it can be said that items related to Redistribute are more reflected

in the picture storybooks compared to items related to Recycle.

Table 4.9

Distribution of sustainable actions based on the subcategories of Redistribute

Economic Pillar Subs Frequency Percent

Redistribute  Does not include 562 94
Includes 36 6

Helping people for survival needs in local, national 22 3.7

and international settings
Sharing materials/resources fairly 13 2.2

Organizing a fund drive or charity sale for the students 0 0
of schools in need
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Table 4.9 (cont’d)

Creating a toy library in the schools for the usage of 0 0
all children

Creating a penny bank in the schools 0 0
Sharing all materials in the school with all students 0 0

To summarize, according to the findings of the current study, frequency of the
sustainable actions varies according to different 7R words. Fluctuation in the
frequencies by 7R is exhibited in Figure 4.3. As the Figure 4.3 implies, category of
Respect is the most stated sustainable action while category of the Recycle is the least

represented one.
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Figure 4.3 Frequency of Sustainable Actions by 7R
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4.3. What is the variation of sustainable actions implied in picture storybooks

according to publishing year?

According to results of the current study representation of sustainable actions varies
by publishing year. 100% of the picture storybooks that were published in 1995 (n=7),
1996 (n=1), 1998 (n=3) and 2002 (n=3) include at least one sustainable action, while
the books published in 2003 do not include any. The books published in 2012 (n=69,
66.7%) and 2013 (n=66, 69.5%) are the greatest in number among the books which

contain at least one sustainable actions.

Regarding to environmental pillar the books published in 1996 (n=1, 100%), 1997
(n=1, 33.3%) and 1998 (n=1, 33.3%) have the higher rate of including sustainable
actions. However, none of the books published in 2001, 2002, 2003 and 2006 contain
sustainable actions related to environmental pillar. In terms of number, the books
published in 2012 (n=21, 20.6%) and 2013 (n=23, 24.2%) are the greatest in number

among the books addressing sustainable actions of environmental pillar.

As for the socio-cultural pillar, 100% of the books published in 1995 (n=7), 1996
(n=1), 1998 (n=3) and 2002 (n=3) reflect at least one sustainable action, while no
picture storybook published in 2003 include any. The books published in 1997 (n=1,
33.3%) and 1998 (n=1, 33.3%) have the higher rate of containing sustainable actions,
although largest number of books containing sustainable actions are those published
in 2013 (n= 61, 64,2%), 2011(n=56, 70%), 2012 (n=56, 54,9%).

When it comes to economic pillar the books published in 1997 (n=1, 33.3%) and 1998
(n=1, 33.3%) have greatest rate within the books published same year in terms of
reflecting at least one sustainable action related to economic pillar whereas the books
published in years of 2010 (n=6, 6.5%) and 2011 (n=7, 8.8%) are greatest in number
in terms of reflecting at least one related sustainable action. Apart from that, the books
published in 1996, 2000, 2001, 2002, 2003, 2004 and 2005 do not include any item

related to economic pillar.
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Figure 4.4 Variations in sustainable actions mentioned in picture storybooks by year

As Figure 4.4 demonstrates, presentation of a sustainable action in a storybook
changes from year to year. In addition, the volume of this change varies; from a slight
change to a greater change. Until 1997, 100% of picture books reflected at least one
sustainable action. However, this result may be attributed to the small number of
books, since there is only one book published in 1996 and 7 books published in 1995
among the sample of the study. From 1997 to 2002, this percentage decreases. The
decrease in the percentage of books with at least one sustainable action accelerates as
the time passes. In 2003 there is a great reduction, from 100 to 0 in percent; from 2004
to 2007 a slightly increase is observed, yet the trend continues with a slight decrease
in 2009 according to figure 4.5. From 2009 to 2011, a slight increase is demonstrated,
yet it ends with a decrease in 2012 as well. From 2012 to 2014 a slight increase in

percent of reflecting at least one of the sustainable actions among the books explored.

Apart from those, it can be said that greatest changes in percent in terms of representing
at least one sustainable action is seen in socio-cultural pillar compared to
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environmental and economic pillars. Regarding recent years, it can be said that there
is generally a slight increase in percent, in terms of reflecting at least one sustainable

action in terms of all three pillars as displayed by Figure 4.4.

4.4. In what ways do picture storybooks represent the examples of sustainable

actions that address the 7R?

Picture storybooks for 4-6 year-olds were investigated in order to describe the ways
they propose sustainable actions as well. In scope of this research question title, cover
picture, plot and pictures of the picture storybooks were explored based on the above
mentioned framework of 7R in Table 3.1. Items are presented with the frequencies and
percentages of their existence in the title, cover picture and pictures. As for the plot,
items are displayed as being hidden or clear, based on the statement of sustainable
actions. Apart from those, all findings derived from this investigation are reported

separately based on categories of 7R.
Exploration of items of Reduce in terms of title, cover picture, plot and pictures

First of all, items of Reduce are explored in detail, according to representations of
sustainable actions. As Table 4.10 points, no item within Reduce is stated in the title
of any picture storybooks. However, the item of using public transport (n=8, 1.3%)
and using non-motorized vehicles (n=7, 1.2%) are pictured in the cover picture. As for
the results of picture examination, 5 of the 6 items of Reduce are exhibited via pictures
of the books. The items of using public transport (n=37, 6.2%) and using non-
motorized vehicles (n=37, 6.2%) are the most reflected items in the pictures, whereas
the item of using electronic/technological tools with high energy efficiency ratio is not

displayed in any of the books via pictures.
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Table 4.10

Distribution of items of Reduce with respect to title, cover picture and pictures

Reduce Title Cover Picture Pictures

Frequency Percent Frequency Percent Frequency Percent

Reducing energy use 0 0 0 0 2 0.3
when there is no need

Reducing water use 0 0 0 0 7 1.2
when there is no need

Reducing  redundant 0 0 0 0 5 0.8
material consumption

Using 0 0 0 0 0 0
electronic/technological

tools with high energy

efficiency ratio

Using public transport 0 0 8 1.3 37 6.2
Using non-motorized 0 0 7 1.2 37 6.2
vehicles

Apart from those, all items of Reduce were reflected in plot of at least one picture
storybook as Table 4.11 illustrates. 5 out of 6 items were referred as hidden in plot and
using public transport is the most referred item in plot as hidden (n=24, 4%). Similarly,
5 out of 6 items stated in plot as clear and using non-motorized vehicles is the most
referred item in the plot as clear (n=4, 0.7%). To conclude, most of the items of Reduce

are declared through plot, compared to title, cover picture and pictures of the books.
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Table 4. 11

Distribution of items of Reduce with respect to plot

Reduce Plot Frequency Percent

Using public transport

Hidden 24 4
Clear 1 0.2

Using non-motorized vehicles

Hidden 20 3.3
Clear 4 0.7

Reducing redundant material consumption

Hidden 6 1.0
Clear 3 0.5

Reducing energy use when there is no need

Hidden 2 0.3
Clear 2 0.3

Using electronic/technologic tools with high energy
efficiency ratio

Hidden 1 0.2

Clear 0 0
Reducing water use when there is no need
Hidden 0 0

Clear 1 0.2
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Examples from the Data Related to Reduce

Reduce cover page example: Using public transport

(\ . A Ralf Butschkow

ARKADASIM

OTOBUS

SOFORU

Rl il

BT A
TURKIYE %BANKAS’
S
¥

Kltiir Yayinlari

Figure 4.5 Example of using public transport, cover page of Arkadasim Otobiis
Soforii (My Friend who is Bus Driver) (Butschkow, 2014).

Reduce hidden plot example: Using electronic/technological tools with high energy

efficiency ratio

Modern trucks consume a lot less fuel on the contrary to old ones (Butschkow,

2014).
Reduce clear plot example: Reducing redundant material consumption

It is enough for now. Little bears always should pick wild pear as amount of
they are able to eat (Ural, 2013).
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Reduce picture example: Using non-motorized vehicles

Mambo'yu cok seven sehirliler suspus oldular.
Birbirlerine bagirmay! ve arabalarina binip,
korna calmay kestiler. Sonraki giinlerde de ayni
manzarayla karsilastilar. “Mambo uyanmasin”
diye bisiklete binmeye, ayak uglarina basarak
ylirimeye ve fisiltiyla konusmaya bagladilar.

O zamana kadar fark etmedikleri bir gercegi

fark etmislerdi. Ne kadar alcak sesle konusurlarsa
birbirlerini o kadar iyi duyuyorlardi.

?‘igure 4.6 Example of using non-motorized vehicles, picture of Uyurgezer Fil

(Sleepwalker Elephant) (Ak, 2008).
Exploration of items of Reuse in terms of title, cover picture, plot and pictures

There are three items under the category of Reuse. Those three items are not stated in
the titles of any of the books in the sample of the current study. However, one of these
items, which is reusing old materials (n=2, 0.3%), is displayed through cover picture.
Similarly, the item of reusing old materials is the most commonly displayed item via
pictures (n=20, 3.3%), whereas the item of sharing unused materials with others is not

displayed at all.
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Table 4.12

Distribution of items of Reuse with respect to title, cover picture and pictures

Reduce Title Cover Picture Pictures

Frequency Percent Frequency Percent Frequency Percent

Reusing old materials 0 0 2 0.3 20 33
Bartering unused 0 0 0 0 1 0.2
materials

Sharing unused 0 0 0 0 0 0

materials with others

Apart from those, all 3 items of Reuse are stated in the plot as Table 4.13 displays. The
item of reusing old materials are the most stated one as hidden (n=17, 2.8%) and clear

(n=5, 0.8%). Lastly, it can be said that most of the items are demonstrated through plot.

Table 4. 13

Distribution of items of Reuse with respect to plot

Reuse Plot Frequency Percent

Reusing old materials

Hidden 17 2.8
Clear 5 0.8
Bartering unused materials

Hidden 1 0.2

Clear 1 0.2

Sharing unused materials with others
Hidden 1 0.2

Clear 0 0
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Examples from the Data Related to Reuse

Reuse cover picture example: Reusing old materials

LINNET

e YR

YAYINEV

Figure 4.7 Example of reusing old materials, cover page of Minik Can (Little Can)
(Tansel (2013).

Reuse plot hidden example: Reusing old things

... Yet, there is something missing: space-helmet and oxygen tube. They made
paper bags as space-helmet...

Reuse plot clear example: Bartering unused materials

Rabbit was sad. He said ‘I really wish to have a bicycle’. Franklin was sad,
too. He said ‘I really wish to have a scooter’. Rabbit said ‘Himm’. Franklin
said ‘Himm’... ‘We are going to barter the scooter with bicycle’ said
Franklin. Clark (2010), in Franklin ve Scooter
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Reuse picture example: Reusing old materials:

g . “Yasasin! Satacak bir siirii e ”
Franklin’in annesi, . Syaesiial

ona eski kitaplarindan ve diye sevindi Franklin.

eski giysilerinden verdi.

Babasi ise
eski bir sandalye ile
eski bir lamba verdi

Franklin’e.

Kiz kardesinden de
eski bir bebek ald1

Franklin.

22

Figure 4.8 Example of resusing old things, picture of Franklin ve Scooter (Franklin

and Scooter) Clark (2010).

Exploration of items of Respect in terms of title, cover picture, plot and pictures

The category of Respect consists of 14 items. Table 4.14 demonstrates examination of
those items in terms of their existence in title, cover picture and pictures of the sample
books. First of all, only 1 item of Respect, which is respect to all creatures and their
survival rights, is reflected by title (n=1, 0.2%), while there are 4 items reflected
through cover picture. The item of respect to all creatures and their survival rights is
the most stated item through cover picture (n=12, 2%) among those four. Apart from
those, the most displayed item through pictures is respect to all creatures and their
survival rights (n=140, 23.4%). However, there are five items (respect to different

cultures and life-styles, respect to mother tongue, respect to individuals with different
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religious believes, respect to individuals from different ethnic backgrounds and races

and respect to different views) which are not displayed in any sustainable action via

pictures.

Table 4.14

Distribution of items of Respect with respect to title, cover picture and pictures

Respect Title Cover Picture Pictures
Frequency Percent Frequency Percent Frequency Percent

Respect to all creatures 1 0.2 12 2 140 23.4

and their survival rights

Respect to home ranges 0 0 2 0.3 17 2.8

of all creatures

Protection  of  the 0 0 2 0.3 11 1.8

environment of schools,

neighborhoods, natural

parks, forests etc.

Respect to rights of 0 0 0 0 5 0.8

others

Respect to children’s 0 0 0 0 30 5

rights and competences

Respect to different 0 0 0 0 0 0

cultures and life-styles

Respect to  gender 0 0 0 0 2 0.3

equity

Respect to  mother 0 0 0 0 0 0

tongue

Respect to individuals 0 0 0 0 0 0

with different religious

believes

Respect to individuals 0 0 0 0 0 0

from different ethnic
backgrounds and races
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Table 4.14 (Cont’d.)

Respect to people with
disabilities

Respect to people with
different level of
income

Respect to different
physical characteristics

Respect to different
views

0.3 3 0.5
0 2 0.3
0 12 2
0 0 0

As Table 4.15 illustrates all 14 items are declared through plots. Most stated item

among them is respect to all creatures and their survival rights as hidden (n=104,

17.4%) and clear (n=57, 9.5%) as well. Considering all the items referred in category

of Respect, it is concluded that most of them are reflected through plot.
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Table 4.15

Distribution of items of Respect with respect to plot

Respect Plot Frequency Percent
Respect to all creatures and their survival rights

Hidden 104 17.4
Clear 57 9.5
Respect to children’s rights and competences

Hidden 44 7.4
Clear 18 3
Respect to different physical characteristics

Hidden 17 2.8
Clear 17 2.8
Respect to rights of others

Hidden 16 2.7
Clear 19 3.2
Respect to home ranges of all creatures

Hidden 9 1.5
Clear 16 2.7
Protection of the environment of schools, neighborhoods,

natural parks, forests etc.

Hidden 8 1.3
Clear 17 2.8
Respect to individuals from different ethnic backgrounds

and races

Hidden 4 0.7
Clear 1 0.2
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Table 4.15 (cont’d.)

Respect to gender equity

Hidden

Clear

Respect to different views

Hidden

Clear

Respect to people with different level of income
Hidden

Clear

Respect to people with disabilities

Hidden

Clear

Respect to different cultures and life-styles
Hidden

Clear

Respect to mother tongue

Hidden

Clear

Respect to individuals with different religious believes
Hidden

Clear

0.7

0.5

0.8

0.5

0.3

0.5

0.3

0.3

0.2

0.2
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Examples from the Data Related to Respect

Respect title example: Respect to all creatures and their survival rights.

Charlie and Lola -We honestly can look after your dog (Charlie ve Lola Kopegine
Gergekten Iyi Bakabiliriz) (Child, 2010).

Respect cover page example: Respect to all creatures and their survival rights

oo DUNYAYI 5:%" OSRENIYORUM

\\: d /,v Ralf Butschkow

ARKADASIM
HAYVAN BAKICIS!

Figure 4.9 Example of respect to all creatures and their survival rights, cover page of
Arkadasim Hayvan Bakicis1 (My Friend who is Zookeper) (Butschkow, 2014).

Respect plot example
Hidden example: Respect to all creatures and their survival rights

The King was good to all animals in the forest. (Azim, 2008).
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Clear example: Respect to all creatures and their survival rights

Old man run to door and open it as soon as he heard to meow sound. He
hugged and brought half-frozen cat near the heater. He make the cat drink the
hot milk saying ‘poor kitty’. How could the owners of you leave you in such
a horrible weather, and such a desolate place as well? (Giig, 2000).

Respect picture example: Respect to all creatures and their survival rights

Figure 4.10 Example of respect to all creatures and their survival rights, picture of
Tuna’nin Biilbiilii (Tuna’s Nightingale) (Baris, 2008).

Exploration of items of Rethink in terms of title, cover picture, plot and pictures

The category of Rethink comprises four items. According to the results reflected in
Table 4.16 none of these four items are stated in the titles of the books researched
within the scope of the present study. However, one of the four items, which is
encouraging children to be creative, is reflected via cover picture (n=4, 0.7%). Aside
from these, the same item is the one most represented in the pictures as well (n=60,
10%). In addition to this, two other items of rethinking consumer culture (n=1, 0.2%)
and rethinking the decision making processes and practices (n=1, 0.2%) are displayed

via pictures.
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Table 4.16

Distribution of items of Rethink with respect to title, cover picture and pictures

Rethink Title Cover Picture Pictures
Frequency Percent Frequency Percent Frequency Percent

Rethinking  consumer 0 0 0 0 1 0.2

culture

Demonstrating  effects 0 0 0 0 0 0

of generations’ actions

to one another

Rethinking the decision 0 0 0 0 1 0.2

making processes and

practices

Encouraging children to 0 0 4 0.7 60 10

be creative

When it comes to plot, it is seen that all the items under the category of Rethink is

stated in the plot of at least one picture storybook. Among those items, encouraging

children to be creative is the most represented item via plot as hidden (n=39, 6.5%)

and clear (n=10, 1.7%). As far as results point out, presenting in the plot is the most

used way of reflecting a sustainable action under the items of Rethink.
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Table 4.17

Distribution of items of Rethink with respect to plot

Rethink Plot Frequency Percent

Encouraging children to be creative
Hidden 39 6.5
Clear 10 1.7

Rethinking the decision making processes and

practices
Hidden 17 2.8
Clear 5 0.8

Rethinking consumer culture

Hidden 4 0.7
Clear 1 0.2
Demonstrating effects of generations’ actions to one

another

Hidden 1 0.2
Clear 1 0.2
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Examples from the Data Related to Rethink

Rethink cover page example: Encouraging children to be creative

Figure: 4.11 Example of encouraging children to be creative, cover page of Biiyliylince
Ne Olacagim (What I will become when I grow up) (Siir ¢cocuk, 2010).

Rethink plot example:

Hidden example: Encouraging children to be creative
One day Sercan entered the classroom when the lecture was already started.
Sercan took his notebook and draw a bird. Teacher approached Sercan. He
caressed him:
-Sercan, your bird is so beautiful, he said. He showed the Sercan’s bird to his
classmates. They liked it very much. They applauded.” BulutPublishing,
(2007).
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Clear example: Encouraging children to be creative
Teacher wrote a letter to parents of Gazel:

To Gazel’s mother and father, Hello! Gazel is incompetent in drawing and
painting. Please study with her. So that she will draw everything as it is
supposed to be and paint without overflowing the paint...

Before reading the teacher’s letter, the artist examined the picture of Gazel
carefully. Gazel was expecting that the artist would criticize her picture as her
teacher did. However, the famous artist did not. Instead, he said ‘It’s a
wonderful picture. You are a true artist’ caressing Gazel’s head. Abadi (2011).

Rethink picture example: Encouraging children to be creative

rmagini eline
. Inci’nin bas

Figure 4.12 Example of encouraging children to be creative, picture of Saygili Tirt1l
(Respectful Caterpillar) (Ak inci & Salman, 2012).
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Exploration of Items of Reflect in terms of Title, Cover Picture, Plot and Pictures

Category of Reflect consist of seven items. Five items out of seven are displayed in
the pictures as Table 4.18 displays. Among those, the item of reflecting daily
experiences of different cultures is the most displayed one (n=14, 2.3%). Apart from
those, the items of reflecting daily experiences of different cultures (n=1, 0.2%) and
reflecting daily experiences of people with disabilities (n=1, 0.2%) are the only items

that exhibited through cover pages while none of the items were reflected in title.

Table 4.18

Distribution of items of Reflect with respect to title, cover picture and pictures

Reflect Title Cover Picture Pictures

Frequency Percent Frequency Percent Frequency Percent

Reflecting daily 0 0 0 0 14 23
experiences of different

cultures

Reflecting daily 0 0 1 0.2 0 0

experiences of people
from different religious
believes

Reflecting daily 0 0 0 0 0 0
experiences of people

with different mother

tongue

Reflecting daily 0 0 0 0 7 1.2
experiences of people
with disabilities

Reflecting daily 0 0 1 0.2 4 0.7
experiences of people

with different levels of

income

Reflecting gender- 0 0 0 0 11 1.8
stereotyped free actions
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Table 4. 18 (cont’d.)

Reflecting daily 0 0 0 0 3 0.5
experiences related to

different physical

characteristics

As Table 4.19 illustrates all seven items are mentioned in the plot. Reflecting gender-
stereotyped free actions is the most stated item as hidden (n=10, 1.7%) in the plot and
reflecting daily experiences of people with disabilities is the most stated one as clear
(n=7, 1.2%) in the plot. Lastly, it can be stated that plot is the most used way in terms
of reflecting an item under the category of Reflect compared to title, cover picture and

pictures.

Table 4.19

Distribution of items of Reflect with respect to plot

Reflect Plot Frequency Percent

Reflecting gender-stereotyped free actions

Hidden 10 1.7
Clear 3 0.5
Reflecting daily experiences of different cultures

Hidden 7 1.2
Clear 3 0.5

Reflecting daily experiences of people with different levels

of income
Hidden 4 0.7
Clear 3 0.5
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Table 4.19 (cont’d.)

Reflecting daily experiences related to different physical

characteristics

Hidden

Clear

Reflecting daily experiences of people from different

religious believes
Hidden

Clear

Reflecting daily experiences of people with disabilities

Hidden

Clear

Reflecting daily experiences of people with different mother

tongue
Hidden

Clear

0.7

0.5

0.5

0.2

1.2

0.2

0.2
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Examples from the Data Related to Reflect

Reflect cover picture example: Reflecting daily experiences of people with disabilities

Figure. 4.13 Example of reflecting daily experiences of people with disabilities, cover
page of Cemile Arkadasina Yardim Ediyor (Camillle helps a friend) (De Pétigny,
2008).

Reflect plot example:
Hidden example: Reflecting daily experiences of people with disabilities

The flower finished her concert after a while. Giant and birds asked questions

to flower. But flower did not speak again. Because she could only play violin.
She did not know how to speak.” (Gokmen, 2013, p 21).

Clear example: Reflecting daily experiences of people with disabilities

There was no image or text on the page. There were only embossed thatches
which are lined up one after the other with a particular arrangement. Arda
passed his fingers on bubbles of paper while looking up. Then he began to
read.” (Biiylikmerig, 2013).
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Reflect picture example: Reflecting daily experiences of people with disabilities

Figure: 4.14 Example of reflecting daily experiences of disabled people, picture of

Dogum Giinii Armagani (Birthday Present) (Biiylikmeri¢ & Deliorman, 2013).
Exploration of items of Recycle in terms of title, cover picture, plot and pictures

Category of Recycle includes four items. None of the four items are reflected through
titles or the cover pictures of the books in the sample as Table 4.20 illustrates. Only,
one of the items, which is sorting out waste materials is reflected in pictures (n=3,

0.5%).

Table 4.20

Distribution of items of Recycle with respect to title, cover picture and pictures

Recycle Title Cover Picture Pictures

Frequency Percent Frequency Percent Frequency Percent

Sorting out  waste 0 0 0 0 3 0.5
materials
Using/buying recycled 0 0 0 0 0 0
materials
Making composts 0 0 0 0 0 0
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Table 4.20 (cont’d.)

Using/buying materials 0 0 0 0 0 0
that can be recycled

Apart from those, plot is utilized with the item of sorting out waste materails as hidden
(n=1, 0.2) and clear (n=1, 0.2%). Other items were not reflected at all as Table 4.21
displays.

Table 4.21

Distribution of items of Recycle with respect to plot
Recycle Plot Frequency Percent

Sorting out waste materials

Hidden 1 0.2
Clear 1 0.2
Using/buying recycled materials

Hidden 0 0
Clear 0 0
Making composts

Hidden 0 0
Clear 0 0
Using/buying materials that can be recycled

Hidden 0 0

Clear 0 0
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Examples from the Data Related to Recycle
Recycle plot example:
Hidden example: Sorting out waste materials

Naci took out two toilet paper rolls from waste materials box (Ak Inci, 2012,
p-10).

Clear example: Sorting out waste materials

Papers go to this box, glass go to that box. Plastics go to another box (Birkett,
2011).

Recycle Picture example: Sorting out waste materials

cme . . . - ~een sigeler U kutuya | Plastilr de bagka K
Figure 4.15 Examples of sorting out waste materials, picture of Artik Kendim

Temizleyebilirim (Clean it!) (Birkett, 2011).
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Exploration of items of Redistribute in terms of title, cover picture, plot and

pictures

Six items are defined in the category of Redistribute. As the Table 4.22 summarizes,
items of Redistribute are not reflected via title and cover picture. Three items out of
six were mentioned through pictures. The items of helping people for survival needs
in local, national and international settings (n=8, 1.3) and sharing materials/resources

fairly (n=8, 1.3%) are the most reflected items via pictures.

Table 4.22

Distribution of items of Redistribute with respect to title, cover picture and pictures

Redistribute Title Cover Picture Pictures

Frequency Percent Frequency Percent Frequency Percent

Helping people for 0 0 0 0 8 13
survival needs in local,

national and

international settings

Organizing a fund drive 0 0 0 0 1 0.2
or charity sale for the

students of schools in

need

Creating a toy library in 0 0 0 0 0 0
the schools for the
usage of all children

Creating a penny bank 0 0 0 0 0 0
in the schools

Sharing all materials in 0 0 0 0 0 0
the school with all
students

Sharing 0 0 0 0 8 1.3
materials/resources
fairly
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As table 4.23 displays three items of Redistribute was reflected in plot. Among them,
the item of helping people for survival needs in local, national and international
settings 1s the most reflected item in the plot as hidden (n=12, 2%) and clear (n=10,
1.7%).

Table 4. 23

Distribution of items of Redistribute with respect to plot

Redistribute Frequency Percent

Helping people for survival needs in local, national
and international settings

Hidden 12 2
Clear 10 1.7
Sharing materials/resources fairly

Hidden 9 1.5
Clear 4 0.7

Organizing a fund drive or charity sale for the
students of schools in need

Hidden 0 0
Clear 1 0.2
Creating a toy library in the schools for the usage of

all children

Hidden 0 0
Clear 0 0

Creating a penny bank in the schools
Hidden 0 0

Clear 0 0
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Table 4.23 (cont’d.)

Sharing all materials in the school with all students
Hidden 0 0

Clear 0 0

Examples from the Data Related to Redistribute
Redistribute plot example:

Hidden example: Helping people for survival needs in local, national and international
settings

...After Pigeon pass the golden key in its beak to the girl, it said:

- There is a cupboard within that tree. Open it, you will find food. You may
get rid of hunger by eating them (Gdker, 2006).

Clear example: Helping people for survival needs in local, national and international

settings

...Dandelion: ‘Dear children, I get old. You know that children in Africa
experience hunger. We need to go there and help them. If we don’t, they
always face with hunger. Take these seeds to Africa. Sow them in the country
of children who face with hunger. Rain and sun will always help you’
(Kocadoru, 2013 ,p 12).
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Redistribute picture example: Helping people for survival needs in local, national and
international settings

Ev tamamlandiginda, “Simdi sana aksam yemegini gefirelim” dediler. Tarlofaresi holinden memnun gfilﬁmsedli.kjfvzn <;.okI”ng:|. -
Sevecen elmo, Tomurcuk meyve gekirdekleri, Peri kury iiziim, Baltazar Ayrica aksom yemegi icin deisze hayebil ocarim” decl
karahindiba yapraklari, Geyikbacegi de havue gefird

Figure 4.16 Example of helping people ‘for survival needs in local, national and
international settings, picture of Ugurbdcegi Sevecen ile Salyangoz Tomurcuk:
Aygigekleri (Berry the Snail and Dolly the Ladybird: Sun Flowers) (Bartos, 2014).
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Above mentioned report of findings, which demonstrates the range of reflecting
sustainable actions by title, cover page, plot and pictures with respect to categories of
7R, shows that plot is the most utilized way of presenting sustainable actions, while
pictures are the second way following plot. According to the results with respect to
categories, it is seen through Figure 4.17 that plot is more used than others in
categories of Reduce, Reuse, Respect, Rethink and Reflect, whereas pictures and plot
is equally used in categories of Recycle and Redistribute. Furthermore, cover page do
not exhibit any action related to Recycle and Redistribute; yet the title is only used in

introducing a sustainable action related to category of Respect.

16
14
12

10

Number of Items
(o]

Reduce Reuse Respect Rethink Reflect Recycle  Redistribute

Title Cover Picture Plot Pictures

Figure. 4.16 Variation of 7R based on the portrayal way
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CHAPTER YV

DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS

This chapter summarizes the sustainable actions represented by picture storybooks
along with discussion of major findings of the current study and presentation of

implications and recommendations for further studies.
5.1. Summary of the Study

The present study proposed to describe the potential of picture storybooks with regards
to the framework of 7R, which address three pillars of ESD. The content analysis
method was utilized to examine 598 picture storybooks written for 4-to-6-aged
children with a rubric addressing 7R. Major findings of the study are presented in the

following section.
5.2 Major Findings
Desciptive characteristics

Publishing years varied from 1995 to 2014. Most of the books were published
in 2012, 2013 and 2010.

Ninety seven different publishers were reached in the scope of the study. Most
of the books were published by Is Bankas: Kiiltiir Publishing and Uganbalik
Publishing.

A total of 56.7% of the books were originally published in Turkey, whereas
43.3% of the sampled books consisted of translated books.

A total of 83.4% of the sample did not include any specific age-group level.
Only 6% of the picture storybooks have received a literary award.

Only 1.3% of the whole sample included a concept related to ESD. Mentioned
concepts are balance of nature, depletion of fresh water resources, endangered

species, environmentalist, environmental awareness, forest fire, nature
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conservation, natural preserve, ozone layer depletion, pollution and warming

due to ozone depletion.

Distribution of sustainable actions

A total of 70.7% of the picture storybooks include at least one sustainable
action; 18.7% of them include actions of environmental pillar; 61% of them
include actions of socio-cultural pillar and, 6.7% of them include actions of
economic pillar.

Among the whole sample 15.1% of them contain sustainable actions related to
Reduce, 4.7% of them contain sustainable actions related to Reuse; 41.7% of
them contain sustainable actions related to Respect, 14.5% of them contain
sustainable actions related to Rethink, 9.5% of them contain sustainable actions
related to Reflect, 0.7% of them contain sustainable actions related to Recycle,

6% of them contain sustainable actions related to Redistribute.

Variation of sustainable actions by item

In terms of Reduce sub-categories, 6.7% of picture storybooks reflect the item
of using non-motorized vehicles, 6.3% of them reflect the item of using public
transport, 1.8% of them reflect the item of reducing redundant material
consumption, 1.2% of them reflect the item of reducing water use when there
is no need, 0.7% of them reflect the item of reducing energy use when there is
no need and 0.2% of them reflect the item of using electronic tools with high
energy efficiency ratio.

In terms of Reuse sub-categories, 4.3% of the books in sample include the item
of reusing old materials, 0.3% of them include the item of bartering unused
materials and 0.2% of them include the item of sharing unused materials with
others.

In terms of Respect sub-categories, 30.9% of the books in the whole sample

contain the item of respect to all creatures and their survival rights, 10.5% of
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them contain the item of respect to children’s rights and competences, 6% of
them contain the item of respect to rights of others, 5.9% of them contain the
item of respect to different physical characteristics, 4.6% of them contain the
item of protection of the environment of schools, neighborhoods, natural parks,
forests etc., 4.5% of them contain the item of respect to home ranges of all
creatures, 1.3% of them contain the item of respect to different views, 0.8% of
them contain the items of respect to individuals from different ethnic
backgrounds and races, respect to people with disabilities and respect to people
with different level of income separately, 0.7% of them contain the items of
respect to different cultures and life-styles and respect to gender equity
separately and 0.3% of them contain the item of respect to mother tongue and
none of them contain the item of respect to individuals with different religious
believes.

In terms of Rethink, the item of encouraging children to be creative is
demonstrated by 10.4% of the picture storybooks, rethinking the decision
making processes and practices is demonstrated by 3.7% of them, rethinking
consumer culture is demonstrated by 0.8% of them and demonstrating effects
of generations’ actions to one another is demonstrated by 0.3% of them.

In terms of Reflect, item of reflecting daily experiences of different cultures is
exhibited by 2.8% of the sample, reflecting gender-stereotyped free actions is
exhibited by 2.7% of them, reflecting daily experiences of people with
disabilities is exhibited by 1.5% of them, reflecting daily experiences related
to different physical characteristics is exhibited by 1.3% of them, reflecting
daily experiences of people with different levels of income is exhibited by 1.2%
of them, reflecting daily experiences of people from different religious believes
is exhibited by 0.5% of them and reflecting daily experiences of people with
different mother tongue is exhibited by 0.3% of them.

In terms of Recycle, item of sorting out waste materials is displayed by 0.7%

of the picture storybooks and the items of using/buying recycled materials,
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making composts and using/buying materials that can be recycled are
displayed in none of the books in the sample.

In terms of Redistribute, 3.7% of the sample involve the item of helping people
for survival needs in local, national and international settings, 2.2% of them
involve the item of sharing materials/resources fairly and none of them
involves the items of organizing a fund drive or charity sale for the students of
schools in need, creating a toy library in the schools for the usage of all
children, creating a penny bank in the schools and sharing all materials in the
school with all students.

Variation of sustainable actions by year

100% of the picture storybooks that published in 1995, 1996, 1998 and 2002
hold at least one sustainable action while none of the books published in 2003
do any. The books published in 2012 and 2013 are the greatest in number
among the books which hold at least one of the sustainable actions.

The books published in 1996, 1997 and 1998 have the highest rate in terms of
including an action related to environmental pillar; however, none of the books
published in 2001, 2002, 2003 and 2006 include any. Among the books
addressing environmental pillar, the books published in 2012 and 2013 have
the greatest shares.

100% of the books published in 1995, 1996, 1998 and 2002 reflect at least one
sustainable action related to socio-cultural pillar, while none of the books
published in 2003 do any. The books published in 2013, 2011 and 2012 hold
the largest numbers of books containing actions of economic pillar.

The books published in 1997 and 1998 have greatest rate regarding to including
an action related to economic pillar, whereas the books published in years of
2010 and 2011 are greatest in number. None of the books published in 1996,
2000, 2001, 2002, 2003, 2004 and 2005 include any item related to economic
pillar.

From 1995 to 2004 great decreases and increases is observed in rate in terms

of addressing socio-cultural pillar and from 1995 to 2000 great decreases and
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increases is observed in rate in terms of addressing environmental and
economic pillar while there is slightly difference in rate from 2004 to 2014 for
all three pillars.

Variation of items by representation ways

Mainly plot is the most utilized way compared to others in terms of
representing the sustainable actions. In categories of reduce, reuse, respect,
rethink and reflect plot is the most used method whereas pictures and plot is
equally used in categories of recycle and redistribute.

Pictures are the second most observed way following plot in terms of
representing the sustainable actions.

In categories of Reduce, Reuse, Respect, Rethink and Reflect cover pictures
are used to present, while in categories of Recycle and Redistribute, they are
not.

Title is only used in introducing a sustainable action related to category of

Respect.

5.3 Discussion
5.3.1. Descriptive Characteristics of Picture Storybooks

In scope of this study 598 picture storybooks which comprises of all picture storybooks
for children 4-to-6-year-olds from two national children’s library were investigated.
According to the results of the study, majority of the books were published in recent
years, particularly in 2012, 2013 and 2010. Similar to this result, in another study
sample of which is picture storybooks chosen from children’s libraries as identical to
current study were reported that most of them were published in recent years as well
(Goins, 2004). Apart from that, books in the sample of another study conducted in
Turkey were generally published in recent years. The sample of the study consists of
randomly selected picture books from children’s libraries as well as preschool library

centers, individual collections and publishers (Veziroglu & Gonen, 2012). This
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common finding may be a result of the yearly update of the books in children’s

libraries; so more recent books outnumber the earlier ones.

Picture storybooks, which are published by 97 different publishing companies, were
investigated. Since the current study did not limit the range of publishing companies,
books of many different publishing companies were accessed. 56.7% of the books in
the sample were originally published in Turkey whereas 43.3% of them consisted of
translated books. This result disputes with the study of Veziroglu (2009). In the study
of Vezioglu (2009), it was mentioned that 184 books of the sample of the study were
of origin of Turkey while 66 of them were translated, among picture books written for
3-to-6-year-olds. Similarly, 55 picture storybooks out of 250 were reported to be
translated books in Isitan’s (2005) sample of the study. This discrepancy in findings
may be associated with the years which the studies were conducted. Recently, more

translated books may have been published compared to past.

83.4% of the sample did not include any specific age-group level. The others were
labeled as: for 2-to-6 -year-olds, 2-to-7-year-olds, three years and older, 3-to-6-year-
olds, 3-to-7-year-olds, 3-to-8-year-olds, four years and older, 4-to-6-year-olds, 4-to-7-
year-olds, 4-to-8-year-olds, five years and older, 5-to-6-year-olds, 5-to-7-year-olds, 5-
to-8-year-olds and early childhood. This result do not dispute the reported
demographic characters of picture books by different studies conducted in Turkey. In
other words, books having no age-group information are observed in other studies with
various proportions as well. For instance, the study conducted by Dirican (2013)
reported that majority of the picture books written for 3-6 years old (68.15%) did not
include an age group level, and the study conducted by Gonen and Gtiler (2011), which
address picture books for 2-12 years old, listed 15% of the sample as having no specific
age group information. Books addressing early childhood years may be utilize for
years. Firstly, picture storybooks may be read aloud to young children. Afterwards,
young children may perform pretend reading with those books. After they learn how
to read, they may read those books themselves. Furthermore, picture storybooks
generally address the 4-to-7 year-olds with a purpose to read aloud (Lynch-Brown et

al., 2014). Therefore publishers may choose not to include any specific age group
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information or may have experienced difficulties regarding to identifying appropriate

age-group level.

Only 6% of the picture storybooks have received national or international literary
award. It could be seen that a quite small proportion of the sample was evaluated as
being distinguished from others by literature committees. Each year many books get
published. However, among them, only the most distinguished ones are chosen to be
awarded. Considering the amount of possible number of books which can be awarded
during a year this result is expected. In addition, this study did not limit its sample

based on literary qualities.

A total of 87.7% of the sampled books do not include any specific concept related to
ESD. In other words, only 1.3% of the whole sample introduce a concept related to
ESD. Owing to this, it can be said that a great deal of the picture storybooks do not
provide place for sustainability literacy. Mentioned concepts are balance of nature,
depletion of fresh water resources, endangered species, environmentalist,
environmental awareness, forest fire, nature conservation, natural preserve, ozone
layer depletion, pollution and warming due to ozone depletion, which are generally
associated to environmental pillar. In the same manner, concepts of endangered
species, pollution and destructions of habitat/forests reflected in other studies (Goins
2004; Rule & Atkinson, 1994) which focused on ecological concerns. This finding
may be associated with the tendency to address environmental pillar, which may be
caused by the notion of environmental movement. Until 1990’s, environmental
education focused on concept knowledge in terms of creating the awareness related to
environmental problems. In 1990s, with the development of ESD and new approaches
in Environmental Education, the content of concerns related to Earth has extended to
social-cultural and economic dimensions as well (Davis, 2010). Although current
study’s sample was chosen according to publication year referring Rio Declaration
(1992), the reflection of this notion may need more time. Apart from that, preliminary
research survey of studies related to ESD demonstrated that most of the studies focus
on direct experience with nature and gaining knowledge and skills related to

environmental processes and issues (Davis, 2009). This fact shows that even the
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researchers have the tendency to focus on ecological concerns rather than covering all

three aspects.

5.3.2. Three Pillars based Variation of Sustainable Actions Reflected by Picture
Storybooks

The results of the current study pointed that majority of the picture storybooks hold a
message of at least one sustainable action in terms of one of the three pillars. Despite
the insufficiency of concept introduction, picture storybooks have a considerable
amount of potential for sustainable action introduction, as put by the results. This result
may be attributed to the effort of identifying each single action related to 7R in terms
of exploration of picture storybooks by text and pictures, in addition to the broad
content of ESD, from respect to civil rights to respect to all creatures, as well as
environmental protection in global settings (UNESCO, 2005). Particularly, the texts
were investigated in terms of clear or hidden messages brought by the story line and
pictures were explored as portrayal of those actions. What’s more, supposing that the
majority of the picture storybooks were not written with the purpose of illustrating
sustainability, the probability that majority of them include messages related to
sustainable actions even with hidden structures is meaningful since ESD is a concept
constituted from the facts experienced through daily life. With this point of view, the
results of the current study are hope-inspiring; however, this result is not maintained
in the subcategories. Indeed, generally sustainable actions are reflected in picture

storybooks with low proportions, a fact which will be referred in following part.

As for the exploration of picture storybooks by considering each pillar, it is observed
that more than half of the sample reflect socio-cultural pillar whereas environmental
pillar and especially economic pillar are reflected in relatively very small ratios. This
result may be somewhat unexpected, considering that those three pillars are
interrelated. The difference between the reflections of each pillar may result from the
content of the pillars along with the root of the related movements possible to cultivate
them. Socio-cultural pillar directs the justice, peace, respect and ethical concerns in

terms of solidarity of the society with regards to political, cultural and societal bases
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in global and provincial settings, which could be related to very early practices of
society. On the contrary, the actions considered in the scope of environmental and
economic pillars could be related to more modern practices of society, since
environmental pillar is described as similar to the eco-friendly actions with purposes
of providing the continuity of life in Earth and economic pillar pertains to the efforts
related to supplying basic needs, energy, product and material consumption, which
result in moderate the affliction in environment and natural sources (Siraj-Blatchford
et al., 2010). In other words, despite having mutual focuses which result in being
interconnected, the root of the socio-cultural pillar could be attributed to date back to
Magna Carta (1215) to Universal Declaration of Human Rights (1948) in terms of
human rights movement (Magnarella, 2002) whereas the roots of those values
attributed to environmental and economic pillar may be based on environmental
movement which started in 1977 with the global conference in Thilisi (Davis, 2010).

Thus, more reflections related to socio-cultural pillar may seem meaningful.
Variation of Sustainable Actions by 7R

The current study reported sustainable actions based on the 7R, as well in order to
obtain the differences between portrayals of actions specific to each category. First of
all, none of the categories of 7R are reflected in half of the sample. Secondly, it is
observed that there is quite a variance in terms of reflection of sustainable actions by
7R. In addition this variance is slightly different from the pillar based one. More
clearly, though Respect is the most reflected among 7R, all the categories which refer
to the socio-cultural pillar are not the most reflected ones, in contrast to the dominance

of socio-cultural pillar.

Respect was the most reflected among the 7R words with 41.7% of the whole sample,
which is not unexpected considering the items under this category. First of all, the
number of items under the category of Respect is more than twice of the items under
the other categories. So, it must be considered that the scope of Respect is broader. In
addition, the category of Respect is a cultural value, which is usually included in plots,

although notwithstanding the purpose of this study. For instance, the category of
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Respect reflected in the study of Dirican (2013) explores the value-related themes in
picture storybooks. In addition to that, Kili¢ and Aktan (2015) found that Respect was
one of the most referred values in the investigation of 100 primary recommended
works of children’s literature which address elementary grades. Similarly, Gonen et
al. (2011) claimed that Respect was among the most stated theme of picture books for
elementary years. In the following paragraph, the variations among subcategories of

Respect will be discussed item by item.

Not surprisingly, respecting to all creatures and their survival rights was the most
observed item among the items under the category of Respect. Topics related to this
item can be found in the content analysis of children’s books, including studies not
focusing on sustainability or environmental education as well. For instance, the study
conducted by Gonen et al. (2011) revealed that 13.1% of the sample comprises a
message of care for nature and animals in the books which were written for children
from 7 to 12 years old and were published between 2005 and 2009. Apart from that,
one of the examples of studies addressing environmental issues is a study by Génen
and Giiler (2011), conducted in Turkey. According to the results of their study
“protecting living things” is reflected with 8.8%, “growing plants and planting trees”
is reflected with 3.8% and “love of nature and knowing nature” is reflected with 22.5%
in picture books with environmental themes. Furthermore, “conserving biodiversity”
is reflected in 2 of the books out of 36 in the study conducted by Goins (2004), which
is parallel to item of respecting all creatures and their survival.

While respect to all creatures and their survival rights was reflected in reasonable
rate, two connected items of protection of the environment of schools, neighborhoods,
natural parks, forests etc. and respect to home ranges of all creatures were reflected
poorly. 4.5% of the picture storybooks contain respect to home ranges of all creatures,
which is consistent with the Marriott’s finding (2002). According to an inquiry of
Mariott (2002), picture books generally portray wild animals removed from their
habitat; indeed wild animals are hardly represented in their natural settings. Similarly,
“being sensitive to environmental pollution” is reflected in 2.5% of the picture books

with environmental themes (Gonen & Giiler, 2011).
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As aforementioned findings indicate, although picture storybooks hold messages of
respecting all creatures and their survival rights with moderate proportions,
respecting their habitats and care for the environment is hardly reflected.This result
may mark that taking one step forward from appreciation, “the care for living things”
to “respecting all living things and environment” is failed. In fact, it could be
associated with the idea of human dominance on nature. This notion is evidenced by
the study of Boudreux (2006) with bestselling books for children 0-8 year-olds in US
in 2003. Results of the study indicated that, books generally contain negative messages
in terms of environmental issues and human-environment interaction; in addition, even
the books which contain ecological concepts convey inappropriate attitudes as

implying human exceptionalism.

Among the categories of Respect, the item of respect to children’s rights and
competences is the second most revealed item. 10.5% of the books include this item.
In contrast with the results of study conducted by Karaman et al. (2011), which
examines 81 picture books which address early childhood in terms of children’s rights,
current study points that respect to children’s rights and competencies 1s represented
with a low proportion. Findings reported that, except three books, all the ones in the
sample included themes related to children’s rights. Actually, that study has a quite
limited sample size and sample characteristics compared to the present study; since the
sample is driven from six publishers’ books which were published in 2009. Therefore
the inconsistency between results may be caused by differences between the ranges of
samples. According to another study related to children’s rights, the most 10 popular
books out of 100 recommended works of children’s literature for elementary years do
not offer positive experiences related to children’s rights; instead, they present
negative messages (Tiirkyillmaz & Kus, 2014). The sample of the study draws apart
the previous one with the publishing year, age group and sample size. As for the current
study, particularly publishing year of samples seems resemble that similar results were
reflected. Although children’s rights date back to Geneva Declaration of the Rights of
the Child (1924), international recognition of children’s rights begins with the
ratification of the Convention on Children’s rights (1989) (Joseph, 2009). As for

98



Turkey, the convention was signed in 1990 and ratified in 1994 (UNICEF Turkey,
2004). Thus, the publishing year may be of importance.

A related item to some degree is respect to rights of others with the representation rate
of 6%. It can be observed there is a moderate difference between the proportions of
those two items although both are related to respect to rights.This differences may
result from the scope of children’s rights in terms of including traditional child care
practices with regards to survival rights of the children. In other words, books may
include those actions even they are not intended to give messages based on rights.
Consistent with this claim, two aforementioned studies reported that survival rights
and developmental rights are reflected more, compared to others (Karaman-
Kepenekgei, 2010; Karaman-Kepenekgi & Aslan, 2011; Tirkyilmaz & Kus, 2014).

Although some items of Respect were represented more than others, there are
particular dramatic results in terms of representing some messages related to Respect.
Those are mainly related to respect to differences. First of all, only respect to different
physical characteristics reach ratio of 5.9% of the picture storybooks, the rest are
reflected with the proportions of about 1% or less, a finding which do not dispute with
the findings of Dirican (2013) in terms of approving differences. Literally, mutual
findings between those items point a consistency as well. The slight difference
between respect to physical characteristics and the rest of the items may be associated
with convenience of presenting the respect to different characteristics compared to
others. Only 5 of the sample (0.8%), nearly none contain respect to people with
disabilities. This result is consisted with the study of Unal (2010) which reports that
disabled people are rarely portrayed as equals to nondisabled people in children’
literature. Consistent with this claim, Golos and Molos (2011) stated that children’s
literature related to audial disability portray those individuals as having in need to fix
that disability to in order to participate social life. In addition, Veziroglu (2009)
reported that “respect to differences”, particularly addressing disabled people is almost
not referred at all in picture books. In comparison the aforementioned studies, the
study conducted by Kog, Ko¢ and Ozdemir (2010) in US claimed that most of the

picture books examined were positively portraying the disabled people. However, the
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study took place in a different cultural setting; so, the huge difference could be

attributed to this feature.

Similarly, the item of respect to people with different level of income is represented
with 0.8%. The study of Forest (2014) supports this finding as well. According to
content analysis of awarded picture books, all social classes were reflected in some
negative and positive ways. Particularly, for upper class, negative representation was
more frequently seen compared to positive one; for middle class, more positive
reflection was common; for working class and poor classes, positive and negative
images were mixed. Even in the sample of literary awarded books, social classes are
portrayed with negative characteristics. In the light of these supportive findings,

findings of the current study are not surprising.

A total of 1.3% of the picture storybooks contain the item of respect to different views.
This item is related to freedom of speech, respect to rights of others and eventually
democracy, which are the practices of daily life. That is to say that respect to different
views are related to broader concepts, such as children’s participation rights, respect to
rights of others and respect to differences. In the current study respect to children’s
rights and competencies, respect to right of others and related items of differences are
all reflected with low proportions. Besides, “the participation rights of children’s
rights” are reported as being least illustrated with quite low proportions in several
studies of books (Karaman-Kepenekg¢i, 2010; Karaman-Kepenek¢i & Aslan, 2011;
Tiirky1lmaz & Kus, 2014). Therefore the low proportion for this item is coherent; as

similar results were obtained with related items.

Merely, 0.7% of sample comprises of respect to gender equity. Gender issues in
literature has been popular ever since and most of the studies point male dominance
(Tsao, 2008) in representation by the agency of patriarchal society of thousand years
which adores supposed traits related to males and cheapens supposed traits related to
females (Russell, 2015). In comparison the current study, modest gender stereotyping
is observed in the study conducted with 25 Australian awarded picture books by Kok

and Findlay (2006). It is important to remark that this study’s sample features in terms
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of being awarded books in Australian culture that, even that literally adored sample
includes gender stereotyping. Furthermore Tsao (2008) claims that even the non-sexist
books do not provide place for gender equity, since male characters do not represent
so-called female traits despite female characters may reflect some so-called masculine
traits. Apart from that, Turkey is ranked in 125" in the gender gap ranking report list
which is created based on educational, economic, political and health-related
opportunities in terms of gender equality (World Economic Forum, 2014), thus a
content analysis conducted in this country would probably reflect this issue as well.
Apart from these, there are some studies As a result, this finding is representative and
consistent considering the aforesaid issues.

Based on the findings of the current study, it could be concluded that respect to cultural
diversity is failed to be reflected by the picture storybooks. 0.8% of the picture
storybooks contain respect to individuals from different ethnic backgrounds and races,
0.7% of them contain respect to different cultures and life-styles, 0.3% of them contain
respect to mother tongue and none of them contain respect to individuals with different
religious believes. Relevant literature about the item “respect to cultural diversity”
supports those findings as well. According to study of Eisenberg (2002), it is claimed
that ethnic minorities are reflected less compared to dominant culture despite they are
generally portrayed positively. Also, it is claimed that Asian characters are more
unfavorably represented. In line with this notion, even in the multicultural society of
US, reflecting different religious cultures rather than dominated one is claimed to be
lacking (Russell, 2015).

Secondly represented item within the socio-cultural pillar and third within 7R
categories is Rethink with a low proportion of 10.5%. As it can be concluded it is one-
fourth of the Respect in proportion of representation. The category of Rethink
comprises of 4 items dealing with pondering the issues related to sustainability.
Among them, encouraging children to be creative is demonstrated by 10.4% of the
picture storybooks which is the most represented item within category of Rethink.
Compared to other items, encouraging children to be creative is more likely to be

represented in literature. First of all, children’s literature generally supports
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imagination of children through presenting various ways regarding to previous, present
or future times (Lynch-Brown et al., 2014). It is claimed that elementary students’
divergent thinking skills could be cultivated via books including components of
intellectual creativity. Furthermore, books could contribute to creativity skills of
children through talking through and posing questions (Demetrulias, 1992).
Correspondingly, according to content analysis of 30 best seller picture books for 3-
to-8-years-old, creativity was among the most referred values with 9%; and 37% of
the sample included creativity (Showalter, 2015). Apart from those, expressing oneself

via creative ways is an educational objective in early childhood education in Turkey

(MONE, 2013).

Compared to aforesaid item, others could be more challenging in terms of debating the
tendency in society. Rethinking the decision making processes and practices is
demonstrated by 3.7% of the picture storybooks with a 7% decrease to previous item.
This finding could be associated with participation rights reflected in literature. The
participation rights among all children’s rights are claimed to be least demonstrated
with quite low proportions in children’s books (Karaman-Kepenekgi, 2010; Karaman-
Kepeneke¢i & Aslan, 2011; Tiirkyilmaz & Kus, 2014), which confirms the results of
the current study. In the same manner, rethinking consumer culture and demonstrating

effects of generations’actions to one another are portrayed respectively poor rates.

Reflect was the fourthly represented category between 7R and least represented
category of socio-cultural pillar. With a slight difference to Rethink, 9.5% of the
picture storybooks consist of sustainable actions related to Reflect. A closer look to
items of Reflect reveals that those items of Reflect similar to the items of Respect are
also related to social and cultural diversity. Consistent with the results of “respect to
cultural and social diversity”, picture storybooks reflect “social and cultural diversity”

nearly in absence rate. Related literature do not dispute with those findings as well.

Reflecting daily experiences of different cultures is exhibited by 2.8% of the sample,
reflecting daily experiences of people from different religious believes is exhibited by

0.5% of it and reflecting daily experiences of people with different mother tongue is
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exhibited by 0.3% of it. These are parallel to the results of the items of Respect. Those
findings related to reflections of cultural variance confirmed by study of Swindler
Boutte, Hopkins and Waklatsi (2008). In their study, Swindler Boutte, Hopkins and
Waklatsi (2008) found that 17% of the picture storybooks reflected a cultural and
ethnicity related difference in books frequently used for pre-kindergarten to third
grade. However the study had a relatively very small sample (30) and conducted in a
district where half of the population was American, while the other half was Afro-
American. Therefore the difference between results may be caused by the difference
in ethnographic setting. Another study conducted by Eisenberg (2002) supported this
result as well by claiming that the 4" and 5" grades children’s books except the

multicultural ones portray major culture dominance.

Representation of man and women with affirmative, non-stereotyping actions and
attitudes should be included in children’s literature (Russell, 2015). However,
according to findings of the current study, gender-stereotyped free actions are
exhibited by 2.7% of the picture storybooks; the rate is terribly low. The content
analysis of large amount of picture storybooks derived from Norwegian and US
preschool classrooms supports this finding as well. According to study, the books in
US portray 70% of the female characters in traditional roles, 65% of the male
characters in traditional roles whereas the books of Norway describes 76% of females
in traditional roles and 55% of males in traditional roles (Floyd, 2012). Considering
the ranking of Norway and US in Global Gender Gap ranking list, this result is
challenging in terms of showing gender stereotyped free actions. According to list,
Norway ranked in 3 US ranked in 20" while Turkey ranked in 125" (World
Economic Forum, 2014). Correspondingly, terribly low representation of gender
stereotyped-free actions in the picture storybooks as scope of the current study is not
shocking.

Reflecting daily experiences of people with disabilities is exhibited by 1.5% of the
picture storybooks. This result is consistent with the results of the study conducted by
Unal (2010). Unal searched the books that were published from 1969 to 2009 and

looked if they reflected the disabled people or not. 40 books were identified as sample
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of that study, although the age group was not limited. Aside from that, according to
another study, which focused on hearing disability, children’s books exhibit disabled
people with therapeutic aspect rather than cultural portrayal (Golos and Molos, 2011)
that their daily experiences are not reflected. Similarly, examinations of illustrations
of hearing disability revealed that those books gave hardly an opportunity to their
readers to see the cultural environment representative to experiences of hearing
disabled people (Golos et al., 2012).

Reflecting daily experiences related to different physical characteristics is exhibited
by 1.3% of the picture storybooks, while respecting different physical characteristics
is reflected in 5.9% of them. This result reveals that although picture storybooks give
messages of respecting to physical characteristics merely represent related experiences
which may support further understanding. With a similar proportion reflecting daily
experiences of people with different levels of income is exhibited by 1.2% of them on
the contrary to the work of Fitzgibbons. According to results of the preliminary study
of Fitzgibbons (1999), 70% of 20 realistic fiction books portray features of poverty
such as physical fashion, household, family settings, physical well-being and
nourishment. However, this result may be bounded the genre of the books and age
group since the sample includes realistic fiction books addressing middle school
children and older. As for the current study, picture storybooks written for 4-to-6-year-
old-children were defined as sample that differences in result may connected to that
gap in age level.

Following Respect, Reduce was the second most reflected category among the 7R yet
with relatively small rate. Reduce as serving to environmental pillar reflected in 10.5%
of the picture storybooks. Considering celebration of the week energy conservation
which is recommended by Ministry of National Education in Early Childhood
Education (MONE, 2013), one may expect to reach more picture storybooks with the
examples of Reduce. Nonetheless, the representation of Reduce is weak. Similarly, the
study conducted by Dirican (2013) demonstrated that sparingness, which is
subcategorized as not wasting and using as needed -very identical the category of

Reduce- is represented with low proportions.
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As anticipated, items of Reduce are displayed with quite low rates. Most represented
items were using non-motorized vehicles (6.7%) and using public transport (6.3%),
which are somewhat related. The transportation, more precisely heavy traffic became
a modern hindrance to people especially who live in metropoles. Therefore portraying
using public transport may include other results beside sustainable actions such as
convenience in transportation and economic facilities. Similarly, using-non motorized
vehicles could be related to economic welfare and personal enjoyment beyond energy
conservation. Considering abovementioned points more reflection of those two items

compared to other items of Reduce may seem meaningful.

Following reducing energy use in transportation, reducing material usage is illustrated
in picture storybooks. 1.8% of them reflect item of reducing redundant material
consumption which consistent with the result of rethinking consumer culture in the
current study. The study of Dirican (2013) confirms this finding as well. Results
demonstrated that sparingness was represented with 2.68% rate among the values
reflected, and 84.48% of which is wasting materials, while 15.52% of which is using
materials as needed. Similar to previous results, 1.2% of the picture storybooks which
is quite low reflect the item of “reducing water use when there is no need”. However
unpleasant the result is, it is consistent with the findings of Gonen and Giiler (2011),

revealing that importance of water is reflected with 2.5% of the picture books.

Almost none of the picture storybooks reflect the item of reducing energy use when
there is no need and using electronic tools with high energy efficiency ratio. It was
expected to reach higher results considering the celebration of the week energy
conservation, as it is mentioned before. However, it regrettably lacks. Furthermore,
learning about energy-saving methods is demonstrated as 2.5% ratio in the study by

Gonen and Giler (2011), which maintains the findings of the current study.

Another item serving to environmental pillar is Reuse. Reuse is the second least
represented item within 7R categories with 4.7% portrayal. Three items comprises of
this category, most reflected of which is reusing old materials with the percentage of

4.3. Nearly none of books include the item of bartering unused materials and the item
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of sharing unused materials with others. In fact, reflection of those items are closely
associated with items of reducing material usage and rethinking consumer culture
since those actions challenge popular consumer culture. Therefore, it is an anticipated
result. When examined closely, it could be interpreted that similar rate is observed in
terms of portrayal of those items.

Category of Redistribute is the most illustrated item of economic pillar yet with quite
low proportion. 6% of the picture storybooks include sustainable actions related to
Redistribute. The nature of Redistribute is kind of related to recognizing the needs of
others and respecting the rights of others that throughout the results of the current study
it is a predicted finding. Within subcategories of Redistribute, helping people for
survival needs in local, national and international settings is portrayed in 3.7% of the
picture storybooks, sharing materials/resources fairly is portrayed in 2.2% of them
whereas organizing a fund drive or charity sale for the students of schools in need,
creating a toy library in the schools for the usage of all children, creating a penny
bank in the schools and sharing all materials in the school with all students are
portrayed in none of them. As it is observed, more specific items related to Redistribute
are not reflected at all, while helping others and fairly use of materials and sources
took place in picture storybooks. In the same manner, related topics appear in the
content analysis studies of children’s literature. For instance, according to content
analysis study of 123 picture books, 7.95% of them demonstrate helpfulness, 11.84%
of them demonstrate sharing and 3.38%o0f them demonstrate justice within values
reflected in picture books (Dirican, 2013). In addition to this, it is reported that 10%
of picture books illustrate fairness, while 43% of them illustrate citizenship in another
content analysis of 30 picture books (Showalter, 2015). Apart from that, 8.8% of books
represent solidarity/helpfulness in another content analysis study conducted by Gonen
et al. (2011) and it is recorded that 11 main characters and 11 secondary characters are
portrayed as fair; 26 main and 28 side characters are portrayed as helpful, 8 main 3
supporting characters are portrayed as willing to share. Despite to the fact that they are
not closely associated with the purpose of the current study, those results may also

support the current studies’ finding.
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The least represented category between all is Recycle with a severely low proportion.
In fact, only sorting out waste materials is observed in the current study with 0.7%.
Actually, this result was not anticipated considering to recycle bins which are visible
in places as some central streets, schools, public institutions and governmental
agencies. Apart from that, “allocating garbage and recycling” is reported to be included
in 7.5% of the picture books in the study conducted by Goénen and Giiler (2011).
Furthermore, “using glass products instead of plastic”, “getting rid of waste in proper
ways” and “using fabric bags instead of plastic” is represented in 1.3% of the same
study’s sample (Gonen & Giler, 2011), while “using/buying recycled materials”,
“making composts” and “using/buying materials that can be recycled” are displayed
in none of the picture storybooks in the current study. Respectively low results
observed in the current study may be a conclusion of the age group of readers. In
addition, the study of Gonen and Giiler (2011) only included the picture books with
environmental themes whereas the current study did not limit its sample to a certain

topic.

To conclude, although sustainable actions are portrayed in a satisfactory level, overall,

the examples of three pillars are not likely to be presented in the same manner.

5.3.3. Variation of Sustainable Actions Reflected in Picture Storybooks by
Publishing Year

It is hard to draw a clear cut conclusion regarding to fluctuation of observed sustainable
actions in picture storybooks by year. There are not certain increases and decreases in
terms of certain amount of a time. Instead, proportions of those change year by year.
All picture storybooks that were published in 1995, 1996, 1998 and 2002 hold at least
one sustainable action while none of the books which were published in 2003 do any.
At this point, it is important to mention that the numbers of books published in those
years are quite low. For instance, there are 7 books in our sample which were published
in 1995, 3 books were published in each of the years of 1996, 1998, 2002 and 2 books
were published in 2003. Therefore, the highest proportions in terms of including a

sustainable action or not including at all may result from the small number of picture
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storybooks. The books published in 2012 and 2013 are the greatest in number among
the books which hold at least one sustainable actions. Distribution of socio-cultural
pillar related actions are identical to overall distribution of sustainable actions in terms
of highest and lowest representation. It differs in the way that books published in 2013,
2011 and 2012 contain the largest numbers of books containing actions of socio-
cultural pillar. As for the environmental pillar, books published in all years except
1996 reflected low proportions of action related to environmental pillar, and none of
the books published in 2001, 2002, 2003 and 2006 reflected an action related to
environmental pillar. The books published in 2012 and 2013 are the greatest in number
among the books addressing environmental pillar as referred in overall distribution of
sustainable actions. Regarding to economic pillar, the books published in 1997 and
1998 entail greatest rate while the books published in years of 2010 and 2011 are
greatest in number. None of the books published in 1996, 2000, 2001, 2002, 2003,
2004 and 2005 involve any item related to economic pillar.

According to study conducted with Caldecott awarded picture books, from 1970’s to
2008, there is a decrease in portrayal of natural environment and human-environment
relations in picture books (Williams et al., 2012). Current study did not reach to a
similar result. Rather, it indicates that from 1995 to 2004, great decreases and increases
are detected in rate, in terms of addressing socio-cultural pillar and from 1995 to 2000
great decreases and increases are observed in rate in terms of addressing environmental
and economic pillar, which could be associated with the small number of books
published those years. Consistent with this notion, as number of books published in a
particular year grows, differences become more and more marginal. There is generally
slight increases and decreases in rate from 2004 to 2014 for all three pillars.
Nonetheless, whether differences between those years are meaningful is beyond the
scope of the current study. The present study reports those differences with descriptive

purposes.
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5.3.4. Variation of Sustainable Actions Reflected in Picture Storybooks by

Representation Ways

As scope of this study, portrayal of sustainable actions was investigated in terms of the
components they were reflected in. According to results, sustainable actions were
mainly illustrated in plot of picture storybooks. Following plot with marginal
difference, sustainable actions were exhibited through pictures as well. Actually, it is
an anticipated result considering the nature of picture storybooks that text and
illustrations cooperate in presenting the story line (Anderson, 2013; Lynch-Brown et
al., 2014). Aside from that, current study investigated title and cover page as being
possible representation way of sustainable actions. Titles are the first unit of a book
that a reader experiences and claimed to be reason for choosing a book to be read or
not by young children. Likewise, a cover picture always appears on the cover of a
picture bookwhich generally gives a clue about the plot, genre or theme of the books
(Nikolejava & Scott, 2006). According to the findings, 5 of the categories out of 7
were displayed in cover picture, which is consistent with the role of a picture presented
on the cover in terms of demonstrating a message of the story. As for the title, only
one category is reflected. Titles are quite broader with respect to plot and pictures in

terms of expressing an issue therefore this result seems to be anticipated.
5.4 Implications

Picture storybooks should include label of age level in order to announce the
appropriate reader group. In the current study, 83.4% of the sample did not include age
group label which may result in wrong use without a professional knowledge. If the
necessary information pertain to age group is included, teachers, librarians, parents
and children could choose suitable books easier for the targeted group. Following this

notion the publishers are suggested to include this information.

Apart from that, according to the results of the current study, the conceptual
introduction is extremely low. The picture storybooks should include more concepts
related to ESD yet with an emphasis to age appropriateness in order to contribute to
early introduction of sustainability in education of young children; since it is believed

109



to be the period that children begin to form value judgment and interact with green
concerns (Didonet, 2008; Prammling Samuelson & Kaga, 2008; Siraj-Blatchford et
al., 2010). Therefore publishers, writers and illustrators are invited to address related

concepts in picture storybooks as a means to a source for promoting sustainable living.

According to results of the current study majority of the picture storybooks include at
least one sustainable action. In other words, there is a great potential hidden in the
picture storybooks that teachers and parents should carefully explore the books before
reading to young children. The framework utilized in the current study could be a
convenient tool for exploring the sustainable actions. Taking into consideration that
some teachers and parents may not be aware of the practices of sustainability or may
have slight knowledge about sustainable development (Bord, O’Conner & Fisher,
2000; Spiropoulou, Antonakaki, Kontaxaki & Bouras, 2007) this framework presents
clear statements. Especially, teachers are important agents in terms of cultivating
sustainability, considering the role of education stated by Brutland Report (1987),
Agenda 21 (1992), United Nations Decade of Education for Sustainable Development
(2005) and Gothenburg Recommendations (2007). However, this agency could be
challenging due to teachers limited experience in their own schooling (Power, 2004).
The Council of Higher Education of Turkey (2007) do not recommend any course
addressing sustainable development thus preschool teachers may have quite limited
knowledge regarding to ESD. However the framework proposed in the current study
may be of use for teachers.

Turkey face problems regarding inequalities in income in national level, poverty of
children, protection of children’s rights, particularly rights of disabled children,
children from different ethnic backgrounds and children who have mother tongues
other than Turkish, immigrant children, children who live rural places etc. (UNICEF,
nd). In addition, ‘women’s rights and gender equity’, ‘freedom of expression’,
‘freedom of thought, conscious and religion’ and reflections of cultural rights and
communicating the cultural diversity are other serious concerns in Turkey (European
Commission, 2014). As for the environmental issues land degradation, deforestation,

loss in biodiversity, air pollution, water pollution result from inappropriate waste water
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management and climate change are confronted (Dahlebrg, 2009). Furthermore,
energy efficiency, waste management, safe energy production and nature conservation

etc. needs further action (European Commission, 2014).

In this sense, despite the hope-inspiring result in overall representation of sustainable
actions which directly associates with the aforesaid issues, the investigation in pillar
base remark that picture storybooks should include more sustainable actions
particularly for environmental and economic pillar. In the same manner, none of the
messages related to 7R are reflected in over the half of the sample. In fact, all
categories except Respect is represented very poorly. Especially messages pertain to

Recycle should be reflected more.

Consistent with the aforementioned claims some messages deserve more attention.
Respect to cultural and social diversity, respect to differences, and reflection of those
in terms of explaining daily life environment with a positive way, respecting nature
and home ranges of all creatures, reducing energy and resource usage, reusing
materials and locating waste materials in an environmental friendly way and taking
actions in terms of solidarity are regrettably lacking. In light of the information
mentioned above the publishing companies, writers and authors that target young
children may be strongly recommended to address those in picture storybooks.
Therefore, those books will be a great source for young children to become active
participants of sustainable living style as citizens of future and present as proposed by
Gothenburg Recommendations (2007). Books have a great potential to affect the
attitudes and interests of a society (Mariott, 2002; Sandefur & Moore, 2004) by
describing them in daily settings. Exposure to sustainably rich books may provide

young children to think about related issues and take action for future.
5.5 Recommendations for further studies

Represented messages by picture storybooks are quite important since it may form the
expectations, concerns and actions of a community (Sandefur & Moore, 2004).
Therefore additional research studies of content analysis can contribute to related
literature. The present study applied content analysis into purposefully selected sample
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of picture storybooks for 4-to 6-year-olds driven from two national children’s libraries
in Ankara with guidance of 7R framework. Further studies may address different
sample with the same framework. The present study can be replicated with choosing
different national libraries or bookstores as source of the sample which may provide
to reach different samples in terms of publishing years and publishing companies.
Apart from that, other picture book types having no plot or characters or written for
different age groups could be investigated that wherein different results of variation

could be concluded in terms of three pillars or 7R.

The current study reached findings of frequencies of including a message related to
items of 7R words. Differences in presenting sustainable actions based on publishing
year, publishing company, including a related concept, receiving literary awards,
origin of the book in terms of being translated or not could be investigated with

additional research analysis as well.
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APPENDICES
APPENDIX A: PILOT STUDY CODEBOOK

1-Kitabin adt:

2-Yazar/ ¢evirmen:

3-Resimleyen:

4-Yayin evi:

5-Basim yili:

6-Yas grubu:

7- Aldig1 Odiil(ler):

8- Stirdiiriilebilir kalkinma ile ilgili igerdigi terim(ler): (Geridoniisiim, kompost, azalt,vb)

9- Siirdiiriilebilir kalkinma i¢in egitimin 3 Bileseni ve 7R’a gore kitabin igerdigi siirdiiriilebilir
kalkinma ile ilgili 6geler:

1: Baslik Ve Igerik
1: Baglik
0: Oge igermiyor
1: Oge igeriyor
2: Olay Orgiisii
0: Hig vurgu yok (llgili 6ge, olay érgiisiinde bulunmuyor.)

1: Ortiik olarak deginilmis (ilgili 6ge, olay drgiisiinde bulunuyor fakat ayrintili ve belirgin bir
sekilde vurgulanmiyor.).

2: Acik olarak deginilmis/vurgulanmus (lgili 6ge, olay drgiisiinde vurgulanmus, olay drgiisiiniin
merkezine alinmis veya siirdiiriilebilir kalkinma iligkisi i¢erisinde verilmis.).

2: Resimleme
1: Kapak Resmi
0: Oge igermiyor
1: Oge iceriyor
2: Resimler
0: Oge igermiyor
1: Oge igeriyor
Siirdiiriilebilir Kalkinmanin 3 Bileseni
1: Cevresel Bileseni
1: Reduce/Azalt:

1: ihtiyag disinda enerji kullanimini azaltma
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2: Thtiyac disinda su kullanimini azaltma
3: Thtiyag disinda malzeme tiiketimini azaltma
4: Enerji verimliligi yiiksek elektronik aletler kullanma
5: Toplu tasima araglari kullanma
6: Ulasimda motorsuz tagit kullanimint 6rnekleme
2: Reuse/ Tekrar Kullan:
1: Kullanilmis malzemeleri tekrar kullanma
2: Kullanilmayan esyalarla takas uygulamalar: yapma
3: Kullanilmayan malzemeleri bagkalarimin kullanimina agma
2: Sosyo-Kiiltiirel Bileseni
1: Respect/ Saygi Goster:
1: Canlilara zarar vermeme
2: Canlilarin yagam hakkina saygi gdsterme
3: Canlilarin yagam alanlarina saygi gosterme
4

: Okul, mahalle, dogal park, orman vb ¢evresini koruma, zarar vermeme

(9,

: Bagkalarinin haklarina saygi gosterme
6: Cocuklarin haklarina ve yeterliliklerine saygi gosterme
7: Farkli etnik gruplarin yagsam bi¢imlerine saygi gosterme
8: Cinsiyetler aras1 ayrimcilik gézetmeme
9: Anadile sayg1 gosterme
10: Farkli inang gruplarina ait bireylere saygi gosterme
11: Farkli irk, etnik gruplara ait bireylere saygi gosterme
12: Ozel egitim gereksinimi olan bireylere sayg1 gdsterme
13: Farkli gelir diizeylerine sahip bireylere saygi gosterme
14: Fiziksel farkliliklara saygi gosterme
2: Rethink/Sorgula:
1: Tiketim kiiltiiriinii sorgulama
2: Nesillerin davraniglarinin birbirini etkiledigini gdsterme
3: Kararlarin nasil verildigini ve uygulamalarini sorgulama
4: Cocuklar1 kendilerini yaratici yollarla ifade etmelerine cesaretlendirme
3: Reflect/ Yansit:

1: Farkli kiiltiirlerin yagsam deneyimlerini gdsterme
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2: Farkli inang¢ gruplarinin yagsam deneyimlerini gosterme
3: Anadili farkli olan bireylerin yasam deneyimlerini gosterme
4: Ozel egitime ihtiyaci olan bireylerin deneyimlerini gdsterme
5: Farkli gelir diizeyine sahip bireylerin yasam deneyimlerini gosterme
6: Cinsiyetei kalip yargilar diginda cinsiyet rollerini gdsterme
7: Farkli fiziksel 6zelliklere sahip bireylerin yasam deneyimlerini gdsterme
3: Ekonomik Bileseni
1: Recyle/Gerikazan:
1: Artik materyalleri ayirma
2: Geridonilismiis malzemeleri kullanma/satin alma
3: Kompost (organik atik doniistiirme) uygulamalart yapma
4: Geridonistiiriilebilen malzemeler kullanmayi/satin almayi tercih etme
2: Redistribute/ Yeniden Dagit:

1: Yerel, ulusal ya da uluslarar1 diizeyde temel ihtiyaglar1 hedef alan yardim kampanyalarina
katkida bulunma

2: Thtiyac1 olan okullar i¢in kermes/ yardim kampanyalar1 diizenleme (kitap, kirtasiye,
giyecek)

3: Okuldaki ve okul disindaki ¢cocuklarin kullanimina agik oyuncak kiitiiphanesi olusturma
4: Thtiya¢ kumbaras1 olusturma

5: Okuldaki biitiin materyalleri okuldaki biitiin ¢ocuklarin kullanimina agma
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APPENDIX C: PILOT STUDY BOOK LIST

Publication Publisher Title Author Age

Year Group

1997 Kok Yayincilik Misafir Claire Thomas- NA

Mesude Atay

1998 Kok Yayincilik Koprii Olan Deniz Lia Karavia NA

2010 Popcore Cocuk Salyangoz ile Julia Donaldson NA
Kitaplar1 Balina

2010 TUBITAK Popiiler Atik mi1, Hig Dert David Morichon 3+
Bilim Kitaplar1 Degil

2011 Morpa Yayincilik Filler Ka¢ Taneydi ~ Ayse Turla NA

2012 ODTU Yayincilik Her Sey Bizim Akram NA

Ghasempour
2012 Pearson Gergedanlar Krep Anna Kemp NA
Yemez

2013 TUBITAK Popiiler Amir Yolunu Aleix Cabrera 5+
Bilim Kitaplari Kaybediyor

2014 Final Kiiltiir Sanat Doktor Ay1 Helena Kraljic NA
Yayinlar1

2014 Kirmizi Kedi Deniz’in Sevdigi Ayla Cinaroglu NA
Yayinevi Seyler: 7

Tarhana Corbast

130



APPENDIX D: FINAL VERSION OF THE CODEBOOK
1-Kitabin adi:

2-Yazar/ ¢evirmen:

3-Resimleyen:

4-Yayn evi:

5-Basim yili:

6-Yas grubu:

7- Aldig1 Odiil(ler):

8- Siirdiiriilebilir kalkinma ile ilgili igerdigi terim(ler): (Geridoniisiim,
kompost, azalt,vb)

9- Kitabin yazildig diller:

10- Siirdiiriilebilir kalkinma i¢in egitimin 3 Bileseni ve 7R’a gore kitabin
icerdigi stirdiirtilebilir kalkinma ile ilgili 6geler:

1: Baslik Ve Igerik
1: Bashik
0: Oge icermiyor
1: Oge igeriyor
2: Olay Orgiisii
0: Hig vurgu yok (llgili 6ge, olay érgiisiinde bulunmuyor.)

1: Ortiik olarak deginilmis (Ilgili 6ge, olay orgiisiinde bulunuyor fakat
ayrintili ve belirgin bir sekilde vurgulanmiyor.).

2: Acik olarak deginilmis/vurgulanmus (Ilgili 6ge, olay orgiisiinde
vurgulanmis, olay drgiisiiniin merkezine alinmis veya siirdiiriilebilir kalkinma
iliskisi igerisinde verilmis.).

2: Resimleme
1: Kapak Resmi
0: Oge icermiyor
1: Oge igeriyor

2: Resimler
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0: Oge icermiyor
1: Oge iceriyor
Stirdiirtilebilir Kalkinmanin 3 Bileseni
1: Cevresel Bileseni
1: Reduce/Azalt:
1: Ihtiyac disinda enerji kullanimini azaltma
2: Ihtiyag disinda su kullanimini azaltma
3: Thtiya¢ disinda malzeme tiiketimini azaltma
4: Enerji verimliligi yiiksek elektronik aletler kullanma
5: Toplu tagima araglari kullanma
6: Ulasimda motorsuz tasit kullanimini1 6rnekleme
2: Reuse/ Tekrar Kullan:
1: Kullanilmis malzemeleri tekrar kullanma
2: Kullanilmayan esyalarla takas uygulamalar1 yapma
3: Kullanilmayan malzemeleri bagkalarinin kullanimina agma
2: Sosyo-Kiiltiirel Bileseni
1: Respect/ Saygi1 Goster:

—_—

: Canlilara ve yasam hakkina sayg1 gosterme
: Canlilarin yasam alanlarina saygi gosterme

: Okul, mahalle, dogal park, orman vb ¢evresini koruma

A W

: Bagkalarinin haklarina saygi gosterme

(9]

: Cocuklarin haklarina ve yeterliliklerine saygi gosterme

o)

: Farkl1 etnik gruplarin yasam bi¢imlerine saygi gésterme

~

: Cinsiyetler aras1 ayrimcilik gozetmeme
8: Anadile sayg1 gosterme
9: Farkli inan¢ gruplarina ait bireylere saygi gosterme

10: Farkli 1rk, etnik gruplara ait bireylere saygi gosterme
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11: Ozel egitim gereksinimi duyan bireylere sayg1 gdsterme
12: Farkli gelir diizeylerine sahip bireylere saygi gosterme
13: Fiziksel farkliliklara saygi gésterme

2: Rethink/Sorgula:
1: Tiketim kiiltliriinii sorgulama
2: Nesillerin davraniglarinin birbirini etkiledigini gosterme
3: Kararlarin nasil verildigini ve uygulamalarini sorgulama

4: Cocuklar1 kendilerini yaratici yollarla ifade etmelerine
cesaretlendirme

3: Reflect/ Yansit:
1: Farkli kiiltiirlerin yasam deneyimlerini gosterme
2: Farkli inan¢ gruplarinin yagam deneyimlerini gosterme
3: Anadili farkli olan bireylerin yasam deneyimlerini gosterme
4: Ozel egitime ihtiyaci olan bireylerin deneyimlerini gdsterme
5: Farkli gelir diizeyine sahip bireylerin yasam deneyimlerini gosterme
6: Cinsiyetei kalip yargilar disinda cinsiyet rollerini gdsterme

7: Farkl fiziksel 6zelliklere sahip bireylerin yagsam deneyimlerini
gosterme

3: Ekonomik Bileseni
1: Recyle/Gerikazan:
1: Artik materyalleri ayirma
2: Geridoniismiis malzemeleri kullanma/satin alma
3: Kompost (organik atik doniistiirme) uygulamalar1 yapma
4: Geridoniistiiriilebilen malzemeler kullanmayi/satin almay: tercih etme
2: Redistribute/ Yeniden Dagit:

1: Yerel, ulusal ya da uluslararas1 diizeyde temel ihtiyaclar1 hedef alan
yardim kampanyalarma katkida bulunma

2: Ihtiyaci olan okullar igin kermes/ yardim kampanyalar1 diizenleme
(kitap, kirtasiye, giyecek)
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3: Okuldaki ve okul disindaki ¢ocuklarin kullanimina agik oyuncak
kiitiiphanesi olugturma

4: fhtiya¢ kumbaras1 olusturma

5: Okuldaki biitiin materyalleri okuldaki biitiin ¢ocuklarin kullanimina
agma

6: Kaynaklari esit bigcimde paylasma
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APPENDIX F: MAIN STUDY BOOKS LIST

Year Of Publication

Publisher

Title

2012

2012
1998
2013
2014
2014
2011
2008
2002
2013
2013
2010
2011
2011
2008
2010
2010
2012
2014
2013
2014
2013
2013
2013
2014
2014
2007
2013
2014
2014
2014
2013
2013
2011
2011
2013
2011
2012
2006
2008
2012
2012
2012
2012
2009
2012
2012
2012
2012

Yesil Dinozor

Yesil Dinozor
Ardi¢ Yayinevi
Simsek Yayinlar1
Mavi Bulut Yayinlar
Lal Kitap
Uganbalik

Top Yayincilik
Unlii Yaymevi
Marsik Yayincilik
Egiten Kitap
Yakamoz Yayincilik
Tramvay Yayinlar1
Tramvay Yayinlar1
Marsik Yayincilik
Mavibulut Yaynlari
Boyut Yaym Grubu
Egiten Kitap
Isbankas1 Kiiltiir
Isbankas: Kiiltiir
Isbankas1 Kiiltiir
Isbankas: Kiiltiir
Isbankas: Kiiltiir
Isbankas: Kiiltiir
Isbankas: Kiiltiir
Isbankas: Kiiltiir
Isbankas: Kiiltiir
Isbankast Kiiltiir
Isbankas1 Kiiltiir
Isbankasi Kiiltiir
Isbankasi Kiiltiir
Isbankas: Kiiltiir
Isbankasi Kiiltiir
Mavibulut Yayinlari
Mavibulut Yayinlari
Mikado Yayinlart
Mandolin Yayinlar
Mandolin Yayinlar

Babuali Kiiltiir Yayincilig

Zambak Yaymlar
Kakniis Yayinlart
Kakniis Yayinlart
Kakniis Yayinlart
Kakniis Yayinlari
Kakniis Yayinlar1
Kakniis Yayinlar1
Kakniis Yayinlar1
Kakniis Yayinlar1
Kakniis Yayinlar1

5 Kii¢iik Dinozor Kostebek Ve Dev
Yumurtalar

5 Kiigiik Dinozor Sert Zirhl1 Ankilozor
687 Koyun Ve Coban

Ag Gozlii Glivercin

Ag Tirtil

Acemi Kuafor

Acil Kap1 Agil

Agustos Bocegi Ile Karinca

Ahmet Ile Kedisi

Akilli Minik Ile Obur

Akilli Tavsan Ile Anne Saksagan
Akill Terzi

Alaadin'in Sihirli Lambast

Alis Harikalar Diyarinda

Alis Masallarda

Anne Ben Kimim

Annemin Ayakkabilar

Arkadas

Arkadagim Ambulans Doktoru
Arkadasim Asg1

Arkadagim Astronot

Arkadasim Balerin

Arkadasim Disg¢i

Arkadasim Futbolcu

Arkadasim Hayvan Bakicist
Arkadagim Kamyon Soforii
Arkadagim Leylak

Arkadagim Makinist

Arkadagim Otobiis Soforii
Arkadagim Pilot

Arkadagim Polis

Arkadagim Postact

Arkadagim Yarisci

Artik Kendim Tamir Edebilirim
Artik Kendim Temizleyebilirim

Asc1 Tagkin

As1g1im

Asgk Bocegi

Aslan Ve Tavsan

Aslan Ve Yavrulari

Atakan Cok Fazla Seker Yiyor
Atakan Diglerini Fircalamaya Alistyor
Atakan Geceyi Anneannesinde Gegiriyor
Atakan Hayaletlerden Korkmuyor
Atakan Insaat Ustast Oluyor
Atakan Marangoz Ustas1 Oluyor
Atakan Okula Bagliyor

Atakan Parka Gidiyor

Atakan Sinemaya Gidiyor
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2012
2012
2012
2012
2011
2014
2005
2013
2010
2012
2010
2011
2013
2011

2014
2013
2010
2012
2012
2010
2011
2010
2008
2010
2010
2012
2011
2010
2010
2014
2013
2007
2013

2013

2013
2013
2013

2013
2013
2013
2011
2006
2014
2008
2010
2012
2011
2011
2011
2011

Kakniis Yayinlar1
Kakniis Yayinlar1
Kakniis Yayinlar1
Uganbalik

Odtii Yaymeilik
Yap1 Kredi Yaymnlari
Erdem Yayinlari
Maya Akademi
Mandolin Yayinlari
Yap1 Kredi Yaymnlari
Final Kiiltiir Sanat Yayinlar1
Tiibitak

Nar Yaynlar
Tudem

Yap1 Kredi Yayinlari
Nesin Yayievi

Yap1 Kredi Yaymlari
Koza Yayinlari
Pearson

Odtii Yaymcilik
YA-PA

Boyut Yaym Grubu
Uganbalik
Uganbalik
Uganbalik

Odtii Yayincilik
Pegasus Yayinlari
Odtii Yaymcilik
YA-PA

Ucganfil Yayinlar1
Erdem Yayinlar
Isbankas: Kiiltiir
Mikado Yayinlart

Mikado Yayinlart

Mikado Yayinlart
Mikado Yayinlart
Mikado Yayinlart

Mikado Yayinlart
Mikado Yayinlart
Mikado Yayinlart
Mikado Yayinlart
Babuali Kiiltiir Yaymeilig
Ucganfil Yaylar
Zambak Yaymlar
Polat Kitapeilik
Odtii Yaymcilik

1001 Cicek Yayinlari
1001 Cigek Yayinlar
1001 Cigek Yayinlari
1001 Cigek Yayinlari

Atakan Siiper Kahraman Oluyor
Atakan Siipermarkete Gidiyor
Atakan Televizyon Seyretmek Istiyor
Atatiirk Olmak

Atesbdcegi lle Elfeneri

Ay Ne Zaman Gelecek

Ay Nereye Kayboldu

Ay Prensesi

Ayakli Seker Kavanozu

Ay1 Kim Cald1

Ay1 Ve Iki Yolcu

Babam Neden Burada Degil

Babami Ozliiyorum

Bahgivan Kostebek Ve Ugan Karinca
Kivireik

Bal Avcisi Kiigiik Piti

Bala'nin Mektubu

Baloncu Dede Ve 3 Kii¢iik Yaramaz
Batik Tekne

Bay Morris Lessmore'un Ugan Kitaplari
Bayan Leylek

Belediye Otobiisii

Ben Boyle Dogmusum

Ben Biiyiikiim

Ben Ne Olacagim

Ben Ne Zaman Biiyiiyecegim

Ben Ve Arkadaglarim

Benek, Kedi Olmayi Diisleyen Képek
Benekli Kurbaga Ve Sarki Iksiri
Benekli'nin Hediyesi

Beni Taklit Etme

Benim Diinyam

Benim Minik Yildizim

Bernstain Ayilar1 Abartili Bir Dogum
Giinii

Bernstain Ayilar1 Arkadaglarla Sorun
Yasamak

Bernstain Ayilar1 Daginik Oda
Bernstain Ayilar1 Doktor Ziyareti
Bernstain Ayilar1 Fazla Televizyon
Seyretmek

Bernstain Ayilar1 Karanlik

Bernstain Ayilar1 Korkung Riiya
Bernstain Ayilar1 Kotii Aliskanliklar
Bernstain Ayilar1 Yeni Bebek

Beyaz Giivercin

Bezelye Olmak Istemiyorum

Bidik Is Baginda

Bilgin Amca Yagmur

Bin Yillik Bekleyis

Bino Oyunlara Katiliyor

Bino Ve Balina

Bino Ve Kardan Kale

Bino Ve Oyun Kiipleri
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2011
2014
2010
2012
2013
2011
2011
2006
2006
2006
2006
2006
2008
2013
2014
2014
2011
2011
2011
2012
2011

2010
2010
2005
2012
2006
2013
2010
2013
2012
2012
2009
2010
2010
2013
2013
2013

2008
2006
2006
2006
2014
2006
2012
2006
2010
2006
2006
2006
2011
2006
2011

1001 Cigek Yayinlari

Final Kiiltiir Sanat Yayinlari

Boyut Yaym Grubu

Mavi Kelebek Yayinlart
Mavi Kelebek Yayinlart

Mavibulut Yaynlari
Pegasus Yayinlari
Cankardes Yayinlar1
Cankardes Yayinlar1
Cankardes Yayinlar1
Cankardes Yayinlar1
Cankardes Yayinlar1
Hayykitap

Mavi Pencere Yaynlari

Ugcanfil Yayinlar
Yediveren Yayinlari
Timas

Timas

Timas

Timas

Timas

Uganbalik
Mandolin Yayinlar1
Zambak Yaymlar
Aylak Kitap
Uganbalik

Nar Yayinlari

Siir Cocuk Yayinlari
Timas

Nar Yaymnlart
Erdem Yayinlar
Marsik Yayincilik
Uganbalik

Can Yayinlar

Mart Yayinlari
Mart Yayinlari
Mart Yayinlari

Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlari
Kakniis Yayinlar1
Kakniis Yayinlart
Kakniis Yayinlart
Kakniis Yayinlari
Cankardes Yayinlar1
Kakniis Yayinlari
Kakniis Yayinlar1
Kakniis Yayinlar1
Kakniis Yayinlar1

Bino Ve Oyuncak Ay1

Bir Kardan Adam Masali

Bir Zamanlar Bir G6l Varmig
Biricik Ve Harika Diinyasi

Biricik Ve Yeni Arkadasi

Birtanecik Oglum

Biskiivi I¢in Banyo Zamani
Boncuk Ile Arkadaslari

Boncuk Ile Karabas

Boncuk Ile Karinca

Boncuk Ile Kirpik

Boncuk Ile Zipir

Borulardaki Ay1

Bozkir

Bu Kitap Benim K&pegimi Yedi
Bukalemun Buku

Burcu Kimse Beni Oyuna Almiyor
Burcu Kiismek Ne Ise Yariyor Mu
Burcu Neden Her Istedigim Olmuyor
Burcu Neden S6z Dinlemem Gerekiyor
Burcu Oyuncaklart Toplamak Kimin
Gorevi

Burusuk Kagit Parcasi

Biitiin Oyuncaklar Benim

Biiyiik Saray

Biiyiik So6zciik Fabrikasi

Biiyiik Yatakta Kim Yatacak
Biiyiiklerin Sirr

Biiyiiylince Ne Olacagim

Buz Devri 4 Granny'nin Disleri
Caligkan Tavuk

Camurdan Bebekler

Canavarlar Kedilerden Korkar

Cani Sikilan Aydede

Catlak Hasan

Catlak Yumurtalar Gizemli Hayvan
Catlak Yumurtalar Kii¢iikk Korsanlar
Catlak Yumurtalar Olmak Ya Da
Olmamak

Cemile Arkadasina Yardim Ediyor
Cemile Banyo Yapmak Istiyor
Cemile Bir Hata Yapiyor

Cemile Cisini Altina Yapiyor
Cemile Dans Kursuna Gidiyor
Cemile Doktora Gidiyor

Cemile Havuza Gidiyor

Cemile Hayvanat Bahgesinde
Cemile Her Seyi Kendi Yapmak Istiyor
Cemile Kabus Goriiyor

Cemile Karanliktan Korkmuyor
Cemile Kardesini Kiskaniyor
Cemile Koépek Yavrusu Beslemek Istiyor
Cemile Kotii S6z Soyliiyor

Cemile Miisamerede Rol Aliyor
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2006
2006
2009
2014
2011
2011
2010
2012
2012
2012
2012
2012
2012
2012
2012
2012
2012
2013
2013
2013
2013
2013
2010
2012
2012
2012
2011
2013
2013
2008
2011
2012
2010
2011
2013
2014
2014
2008
2008
2010
2013
2004
2014
2005
2009
2014
2014
2013
2013
2013
2014
2013
2013
2012

Kakniis Yayinlar1
Kakniis Yayinlar1
Kakniis Yayinlar1
Kakniis Yayinlar1
Yumurcak Yaymlari
Altmn Kitaplar

Koza Yayinlari

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Cilek Kitaplar

Yap1 Kredi Yaymlari
Mikado Yayinlart
Isbankas: Kiiltiir
Isbankasi Kiiltiir
Uganbalik

YA-PA

Yesil Dinozor

Yesil Dinozor

Yesil Dinozor
Tramvay Yaynlar
Odtii Yayincilik

Mart Yayinlari
Zambak Yaynlari
Pearson

Formiil Yayinlari
Mandolin Yayinlari
Yumurcak Yaymlar
Timas

Almidilli Yaymevi
Almidilli Yaymevi
Tudem

Bulut Yayinlar1

KOK Yayincilik
Beyaz Balina Yayinlari
KOK Yayincilik
Isbankas: Kiiltiir
Uganbalik

Bulut Yayinlari
Kirmizi Kedi Yayinlar
Kirmizi Kedi Yayinlar
Kirmizi Kedi Yayinlar
Kirmizi Kedi Yayinlari
Kirmizi Kedi Yayinlari
Kirmizi Kedi Yayinlari
Maya Akademi

Mavi Pencere Yaynlari
Koza Yayinlar1

Cemile Okula Doniiyor

Cemile Parka Gidiyor

Cemile Uyumak Istemiyor
Cemile Yemek Pisiriyor

Cesur Pembe Bulut

Cevreci Kral Kurbaga

Cicekei Kiz

Cici Cocuklar Altin Kelimeler
Cici Cocuklar Gizli Oyun

Cici Cocuklar Mesaj Kavanozu
Cici Cocuklar Renkli Yagmurlar
Cici Cocuklar Salon Gezegeni
Cici Cocuklar Saygi Tirtili

Cici Cocuklar Seker Yagmuru
Cici Cocuklar Temiz Olur

Cici Cocuklar Yapmaliboz Pargasi
Cici Cocuklar Yeni Misafir

Cici Pisi Tedi Yasasin Arkadaslarimiz

Ciftei Cetin

Ciftlik Oykiileri Buharli Tren
Ciftlik Oykiileri Korkulugun Sirr1
Cikolata Cocuk

Cimri Tavsan

Cinazor Diger Dinozorlar1 Ariyor
Cinazor Kiigiik Yesil Dinozor
Cinazor Ormanin Tek Dinozoru
Ciplak Kral

Circir Bocegi Altin

Citeit Hanimin Kurabiyeleri
Civcivlerin Gezisi

Claude Monet Ve Sihirli Bahgesi
Cok Cok Biiyiik Bir Dinozor
Cok Sinirliyim

Comert Padisah

Cufcuflar Dondurma Fuari

Cupi Bahgede

Cupi Banyo Yapiyor

Dag Kasindi

Dalgin Penguen

Dans Etmesini Seven Hipopotam
Dedektif Franklin

Dedemi Ozliiyorum

Degnek Adam

Demet'in Bahgesi

Denize Gidiyoruz

Deniz'in Sevdigi Seyler Ayakkabi
Deniz'in Sevdigi Seyler Banyo
Deniz'in Sevdigi Seyler Hayvanlar
Deniz'in Sevdigi Seyler Miizik
Deniz'in Sevdigi Seyler Sa¢ Tokas1
Deniz'in Sevdigi Seyler Yogurt
Denizler Prensesi Fergana

Dev Anasi Ve Ates

Dev Istridye
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2009
2011
2011
1997
2013
2014
2010
2013
2014
1995
2012
2007
2007
2007
2007
2007
2007
2007
2007
2007
2007
2007
2012
2013
2012
2009
1998
2004
2013
2010
2008
2012
2014
2007
2014
2007
2011
2011
2010
2010
2010
2010
2013
2011
2009
2012
2010
2014
2008
2010
2010
2014
2007
2010

Pegasus Yayinlari
YA-PA

Uganbalik

Pasifik Yayinlar
Kaynak Cocuk
Mikado Yaynlart
Uganbalik

Maya Akademi

Final Kiiltiir Sanat Yayinlar1
Anka Yaylari
Isbankas: Kiiltiir
Tudem

Kiiciikev Yayinlar1
Kiiciikev Yayinlar1
Kiiciikev Yayinlar1
Kiiciikev Yayinlar1
Kakniis Yayinlari
Kiigiikev Yayinlari
Kiigiikev Yayinlari
Kiigiikev Yayinlari
Kiigiikev Yayinlari
Kiigiikev Yayinlari
Koza Yayinlari

Nar Yayinlari

Odtii Yayincilik

Kanat Cocuk
Mavibulut Yayinlari
Nurol Matbaa

Simsek Yaymlar1

Polat Kitapgilik
Bizbize Yayinlari

Odtii Yaymeilik

Oncii Yaymnevi

Kakniis Yayinlart
Gergedan Yayinlari
Bulut Yayinlart

Beyaz Balina Yayinlari
Beyaz Balina Yayinlari
Beyaz Balina Yayinlari
Beyaz Balina Yayinlari
Beyaz Balina Yayinlari
Beyaz Balina Yayinlari
Uganbalik

Isbankas: Kiiltiir

Koza Yayinlari

Nar Yayinlari
Uganbalik

Final Kiltiir Sanat Yayinlari
Odtii Yaymeilik
Tudem

Tiibitak

Akgag Yaynlart
YA-PA

Siir Cocuk Yayinlari

Dewey Kiitliphanede Bir Kedi Var
Digidik Fayton

Dilek Agact

Dislek Av Pesinde

Dogum Giinii Armagani

Doktor Deniz

Diinyanin En Giizel Agaci

Diisler Perisi

Editor Yako

Efe'nin Ugan Balonu

Elif Dag Gezisinde

Ellerimi Yikamak Istemiyorum
Emos Ile Memos Demir Disli Konuk
Emos Ile Memos Deniz Macerasi
Emos Ile Memos Evin Kiigiik Erkegi
Emos Ile Memos Komik Kuklalar
Emos Ile Memos Kopek Arabast
Emos Ile Memos Kopek Egiticileri
Emos ile Memos Korkak Kovboy
Emos Ile Memos Oyuncak Kavgasi
Emos Ile Memos Pasta Ordek

Emos Ile Memos Yeni Ev Yeni Arkadas

En Degerli Hazine

En Giizel Hediye

Eski Ev Yeni Ev

Eski Seyler Okulu
Etekleri Zil Calan Kiz
Eyliil Ve Dis Dostlar1
Fare Duigiinii

Fasulye Agaci

Fil Ile Fare

Fil Kelebek Ve Kus
Findik Ve Kardan Adam
Findikkiran Sincap

Fips Olanlar1 Anlayamiyor
Firfir Ile Pirpir

Franklin Ve Goldeki Hayalet
Franklin Ve Kayip Kitap
Franklin Ve Scooter
Franklin Yarisiyor
Franklin'in Balkabag1
Franklin'in Kartlar1
Geceyi Unutan Fil

Geng Nasreddin Ile Firinci
Gergek Prenses

Gezgin Kuzu

Gezmeyi Seven Agag
Gogo Ve Glinisig1
Gokdelene Giren Bulut
G0l Cigekleri

Golde

Goze'nin Kiigiik Kardesi
Gil Sultanin Saksi Evi
Glines Ve Ay
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2007
2013
2004
2012
2011
2011
2012
2011
2000
2012
2012
2013
2012
2008
2013
2010
2000
2008
2006
2008

1995
2010
2012
2013
2011
2007
2014
2014
2009
2013
2008
2014
2008
2011
2007
2012
2009
2002
2007
2010
2012
2007
2013
2005
2014
2010
2005
2012
2014
2013
2011
2010
2007

Bulut Yayinlar1
Simsek Yaymlari
Altmn Kitaplar

Timas

Mandolin Yayinlar1
Yumurcak Yayinlari
Tramvay Yayinlar1
Pegasus Yayinlari
Milet Publishing Limited
Tramvay Yayinlar1
Nesin Yayimevi

Nar Yaynlar

1001 Cigek Yayinlari
Bizbize Yayinlar1
Isbankas1 Kiiltiir
Mandolin Yayinlar1
TC Kiiltiir Bakanligt
Bizbize Yayinlari
Uganbalik

Dogan Ve Egmont
Yayimcilik

Ardi¢ Yayinevi
Isbankasi Kiiltiir
1001 Cigek Yayinlari
Yap1 Kredi Yayinlari
Yumurcak Yaymlar
Lal Kitap

Isbankasi Kiiltiir
Isbankas: Kiiltiir
Marsik Yayincilik
Pegasus Yayinlari
Biiyiiliifener Yayinevi
Yediveren Yayinlari
Erdem Yayinlari
Isbankas1 Kiiltiir
Kakniis Yayinlart
Kavis Yaymlar
Uganbalik
Uganbalik

Bizbize Yayinlari
Final Kiiltiir Sanat Yayinlari
Erdem Yayinlar
Popcore Cocuk Kitaplari
Can Yayinlari
Zambak Yaynlart
Isbankas1 Kiiltiir
Koza Yayinlari
Zambak Yayinlari
YA-PA

Yediveren Yayinlari
Nesil Yayinlari
Kirgicegi Yayinlari
Tudem

Lal Kitap

Girgiir Dede

Gururlu Agag

Gizel Ve Cirkin

Hadisleri Ogreniyorum Dogru Séylemek
Hain Bitler

Hakimin Adaleti

Hansel Ile Gretel

Hayatimin En Giizel Giinii Bugiin Baba
Haydi Daisy

Heidi

Hep Hayir Diyen Aslan

Her Sey Yeni

Hi¢ Hata Yapmayan Kiz

Hindi Ile Tavuskusu

Huysuz Kegi

Igimde Ziplayan Biri Var

Ihtiyar Bir Kedi

Iki Esek

Iki Kavgaci Agac

Ilkokulun Ik Giinii

Inatc1 Esek

Is Boliimii Yapalim

Iyi Geceler Farecikler

Iyi Kalpli Kiigiik Tavsan

Iyi Ki Dogdun Bon Bon
Kabugundan Kacan Kii¢iik Bezelye
Kagak Traktor

Kahraman Itfaiyeciler

Kahraman Kedi Zipzip Pirelere Kars1
Kaplan Kaplan Bu Dogru Mu
Kaplumbaga Ile Esek

Kaplumbaga Kirpik

Kaplumbaga Rafi Ve Arkadaslarinin Sesi
Kaptan Tekgoziin Definesi

Kar Tavuklar

Kara Yele

Karanliktan Korkan Cocuk
Kardelen

Kardes Ciiceler

Karga Ile Tilki

Karincanm Ogiidii

Kasabanin En Sik Devi

Kaya Ile Sinan Yunuslarla

Kayik

Kayip Siiri

Ke¢i Adast

Kedilerin Yarist

Kelebek Kanadi Benek Benek
Kelebek Koko

Keman Calan Cigek

Kim Korkar Kirmizi1 Basliklt Kizdan
Kim Korkar Mavi Kurttan

Kim Oldugunu Bilmeyen Kus
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2014
2010
2003
2013
2011
2010
2011
2012
2009
2012
2013
2007
2012
2006
2008

2012
2010
2014
2011
2011
2010
2004
2012
2013
2007
2009
2011
2012
2008
2013
2012
2010
2012
2013
2011
2010
2010
2012
2012
2011
2013
2012
2010
2013
2011
2011
2011
2011
2009
2013
2013
2013
1995

Isbankasi Kiiltiir
YA-PA

KOK Yayincilik
Sarigaga
Sarigaga

Odtii Yaymeilik
YA-PA

Odtii Yaymeilik
Yap1 Kredi Yaymlari
YA-PA

Can Yayinlari
YA-PA

YA-PA
Uganbalik
Isbankas: Kiiltiir

Odtii Yaymeilik
Uganbalik

Yesil Dinozor

Nesil Yayinlari
Yumurcak Yayinlart
Geng Turkuvaz Yayinlari
A&C Kitabevi
Pearson

Yesil Dinozor
Redhouse Kidz
Giinisig1 Kitaphigt
YA-PA

Nar Yaymnlart
Zambak Yaynlar1
Yap1 Kredi Yaymlari
Nar Yaymnlart

Final Kiiltiir Sanat Yayinlart
Tudem

Yap1 Kredi Yaymlari
Tudem

YA-PA

Siir Cocuk Yayinlari
Mandolin Yayinlar1
Odtii Yaymeilik
YA-PA

Mart Yayinlari

Koza Yayinlari
Uganbalik

Nesil Yayinlari
Pearson

Pearson

Pearson

Pearson

Kirlangi¢ Yayinlari
Mustu Yayinlari
Mustu Yayinlari
Mustu Yayinlari
Anka Yayinlari

Kirda Araba Gezisi

Kirli Vakvak

Kirmizi Diigmenin Diisii
Kirmizi Sar1 Siyah Beyaz
Kirmizt Solucan

Kirmiz1 Top

Kirmizi Traktor

Kirmiz1 Ugurtma

Kirpi Ile Kestane

Kirpi Kikinin Karn1 Agriyor
Kirpi Masali

Kis Baba

Kiskang Kurbaga

Kitap Perisi

Kiz Kardesim Doris Agabey Olmak
Kolay Degil

Kiz Oglan Ve Ugurtma
Kizamik Olan Fil

Kizgin Timsah

Kokarca Arkadas Bulabilecek Mi
Komsumuz Macide Teyze
Kopegine Gergekten Iyi Bakabiliriz
Ké&pek Baligi

Kd&pekler Bale Yapmaz
Korkacak Ne Var

Kos Balkabagi Kos

Kostebek Kuki

Kral Cimbo

Kralin Odiilii

Kralin Oglu

Kiigiik Ay1 Ile Ahlat Agact
Kii¢iik Coban

Kii¢iik Deniz Kizi

Kiigiik Filozof

Kiigiik Hasir Sapka

Kiigiik Istridye

Kiigiik Kangru Biiyiiyor
Kii¢iik Kar Taneleri

Kiigiik Kaz Cambaz Istanbul'da
Kii¢iik Keginin Mutluluk Sarkilari
Kiigiik Kirpi

Kii¢iik Koglar

Kiigiik Kopek Baligt

Kii¢iik Mor Balik

Kii¢iik Serge

Kii¢iik Vakvak

Kii¢iik Vakvak Haydi Beni Bul
Kiigiik Vakvak Uyku Zamani
Kiiciik Vakvak Yeni Arkadag
Kuli'nin Riiyas1

Kupi Anneannesinde

Kupi Fidaniyla

Kupi Komsusunda
Kurabiyelerin Sirr1
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2004
2013
2010
2014
2013
2011
2014
2014
2014
2013
2011
2011
2010

2011
2012
2011
2013
1995
2012
2014
2010
2014
2011
2010
2013
2011
2011
2010
2014
2014
2014
2005
2014
2008
2011
2003
2010
2012
2008
2012
2007
2010
2013
2013

2011
2010
2008

2012
1998
2007
2006

A&C Kitabevi

Nar Yaynlari
Yakamoz Yayincilik
Final Kiiltiir Sanat Yayinlari
Simsek Yaymlari
Pearson

Ucganfil Yayinlar1
Ucganfil Yayinlar1
Ucganfil Yayinlar1

Yap1 Kredi Yaymnlari
Final Kiiltiir Sanat Yayinlar1
Final Kiiltiir Sanat Yayinlari
Ugur Mumcu Aragtirmaci
Gazetecilik Vakfi
Nesin Yaymevi

Odtii Yayincilik
Tudem

Redhouse Kidz

Anka Yaylari

Nesin Yayievi
Isbankasi Kiiltiir
Berikan Yayicilik
Arif Ugur Tamkan
Yumurcak Yaymlari
Nesin Yayinevi

Nesin Yayinevi

YA-PA

YA-PA

YA-PA

Lal Kitap

Lal Kitap

Lal Kitap

Zambak Yaynlari
Altm Kitaplar

Zambak Yayinlari
Nesil Yayinlari
Uganbalik

1001 Cigek Yayinlari
Hayat Egitim Yayinlari
Zambak Yaynlari
YA-PA

Lal Kitap

Isbankas: Kiiltiir

Nesil Yayinlari

Minik Ada Yayinlari

Nesil Yayinlari
Tudem

Dogan Ve Egmont
Yayincilik

Koza Yayinlari

Mavi Bulut Yayinlar
Kirgicegi Yayinlari
Uganbalik

Kurbaga

Kurbagalar Ve Filler
Kurt Ve Yedi Yavru Kegi
Kiitiiphane Faresi
Kuyruksuz Fare
Leonardo Ve Ugan Cocuk
Maisy Krese Gidiyor
Maisy Sehirde

Maisy Yiizme Ogreniyor
Mantova'nin Ciiceleri
Maria Hayal Ediyor
Maria Ogreniyor
Martilar Mavi Sever

Masal Battaniyesi

Masalci Ile Yesil Ejderha
Mavi Kuyruk

Mavi Mogi

Mavi Yolculuk

Memet'in Kulesi

Merakli Kedi

Merakli Kedi

Merakli Kedi Paylasmay1 Ogreniyor
Mikroplar

Mini Mini Mualla

Minik Can

Minik Solucan

Minik Tirtil

Minik Zebra

Minis Kurtarma Operasyonu
Minigler Saka Saka
Minislerin Biiyiik Defilesi
Mirmirin Riiyasi

Mis Gibi

Miyavin Hatasi

Mizik¢1 Kegi Neden Pigman
Mnik Yesil Kurbaga

Mona Lisa'y1 Kim Cald1
Moni Kii¢iik Balik

Mumi Oziir Diliyor

Mumu Dis Firgaltyor

Musi Yolculukta

Mutlu Suaygiri

Mutlu Yunus

Nasreddin Hoca Ve Cimri Komsusunun
Hikayesi

Neden Kimse Brokoli Yemiyor
Nehrin Ortasindaki Agag
Nereden Cikt1 Bu Cocuk

Neseli Balik'in Nehir Macerasi
Nil Soru Soruyor

Nina'nin Emzigi

Ninemin Laleleri
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2008
2010
2011
2012
2012
2012
2008
1995
2013
2013
2011
2011
2013
2014
2005
2007
2011
2006
1997
2007
2011
2009
2009
2010
2007
1995
1996
2013
2014
2014
2008
2012
2007
2013
2010
2000
2010
2011
2010
2010
2010
2009
2014
2011
2001
2013
2011
2010
2013
2007
2012
2014
2008

Tudem

Boyut Yaym Grubu
Ayrint1 Yayinlari
Koza Yayinlari
Odtii Yayineilik
Uganbalik

Zambak Yaynlari
YA-PA

Uganbalik
Uganbalik

Egiten Kitap

KOK Yayicilik
Sokak Kitaplar1
Yediveren Yayinlari
Erdem Yayinlari
YA-PA

Yumurcak Yayinlart

Beyaz Balina Yayinlari

Uganbalik

Altm Kitaplar
Tramvay Yayinlar1
Bulut Yayinlar
Giinisig1 Kitaphigt
YA-PA

Gerhun Yayincilik
Anka Yayinlari
Cenk Yayincilik
Nar Yayinlari
Mikado Yayinlart
1001 Cicek Yaymnlart
Zambak Yaynlart

Hayat Egitim Yayinlari

Isbankas: Kiiltiir
Nar Yayinlari
Uganbalik
Uganbalik

Odtii Yayicilik
Uganbalik

Tudem

Tudem

Yakamoz Yaymcilik
Kipat Yayincilik
Yap1 Kredi Yaymlari
Nesil Yayinlari

TC Kiiltiir Bakanlig1
KOK Yayincilik
Isbankasi Kiiltiir
Isbankasi Kiiltiir
Isbankasi Kiiltiir
Isbankas1 Kiiltiir
Erdem Yayinlari
Uganbalik

Erdem Yayinlari

Nisan Bebek

Noktalarim Nerde

O Biiyiik Agag

Obur Balik

Ogretmen Ve Ressam
Ogretmenler Onur Giinii
Ordek Alabas

Ormanda Eglence

Ormanin Renkleri Kimde
Ormanin Yeni Komsulari
Oyuncak Diinyasi
Oyuncaklarini1 Kiran Cocuk
Ozde Pongik Ve Pongik'in Arkadaslart
Ozgiirliige Kacis

Pamuk Karga

Pamuk Tavsan Nasil Karardi
Papatyanin Sozi

Papunun Dogum Giinii

Park Yiyen Robot

Parkta Nasil Davranalim
Parmak Cocuk

Pastahaneye Gidiyoruz
Patpat Papatya

Paylagsmak Ne Giizel
Paylagmanin Sevinci

Pazar Yeri

Pede Tatilde

Peki Ya Ben

Penguenler Ugamaz

Periler Comertligi Anlatiyor
Pinar Ormani

Poli Vaktinde Uyuyor
Prenses Gelincik Gosteri
Randevum Var

Reklamlar1 Cizen Cocuk
Rengini Arayan Top

Renkli Kalemler Ve Ben
Resim Dersi

Rita Ve Adsiz

Rita Ve Adsiz Okulda
Robinhood

Romantik Tilki

Riiya Ormani

Sabirsiz Kavunlar Ne Yapsin
Sagimi Kestirmem

Sadece Mor Rengi Seven Kral
Sakar Cadi1 Vini Denizin Altinda
Sakar Cadi Vini Uzayda
Sakar Cad1 Vininin Korsanlik Macerasi
Sakar Cad1 Vininin Stiipiirgesi
Saklanin Mandarin Geliyor
Sampiyon Sampuan

Sar1 Kirmizi Mavi Uzgiin Palyago Titi
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2012

2012
2010
2005
2013
2007
2007
2010
2010
2010
2010
2010
2010
2005
2009
2007
2008
2012
2012
2010
2013
2002
2010
2000
2009
2004
2008
2013
2010
2010
2006
2011
2012
2012
2012
2012

2012
2012
2011
2001
2007
2012
2007
2005
2011
2012
2013
2007
2004
2010
2013
2004

YA-PA

Koza Yayinlari

Odtii Yaymeilik

Erdem Yayinlari

Mavi Pencere Yayinlari
Kursunkalem Yaynlari
Kursunkalem Yaynlari
Polat Kitapeilik

Polat Kitapeilik

Polat Kitapeilik

Polat Kitapgilik

Polat Kitapgilik

Polat Kitapgilik
Uganbalik

Kirgicegi Yayinlari
Bulut Yayinlari

Bulut Yayinlari
Kircigegi Yayinlari
Maya Akademi

YA-PA

Nesil Yayinlari

Unlii Yaymevi

YA-PA

TC Kiiltiir Bakanlig1
Kirlangi¢ Yayinlari
A&C Kitabevi
Uganbalik

Simsek Yaymlar1
Nesin Yayimevi

Final Kiiltiir Sanat Yayinlar1
Babuali Kiiltiir Yaymeiligi
Nesil Yayinlari

Nar Yayinlari

Nar Yayinlari

Nar Yayinlari

Nar Yayinlari

Nar Yayinlari

Nar Yayinlart
Odtii Yaymeilik
Abra Yayinlart
Popcore Cocuk Kitaplari
Koza Yayinlari
Gerhun Yaymeilik
Erdem Yayinlari
Pegasus Yayinlari
Redhouse Kidz
Isbankas: Kiiltiir
Altin Kitaplar
A&C Kitabevi
Polat Kitapgilik
Simsek Yaymlart
Kipat Yayincilik

Sar1 Yumak Ile Kara Yumak Arkadas
Oluyorlar

Sarki Séyleyen Balina

Sarki Soyleyen Circirbocegi

Sarkic1 Gukki

Saskin Salyangoz

Seker Parkta

Seker Ve Domates Corbasi

Sekerle Ogreniyorum Cevre Bilinci
Sekerle Ogreniyorum Deprem Dersi
Sekerle Ogreniyorum Gergek Sevgi
Sekerle Ogreniyorum Ozon Tabakas1
Sekerle Ogreniyorum Trafik Lambasi
Sekerle Ogreniyorum Yagmurun Anlanm
Sekerler Deve Oldu

Seninle Ben Kiigiik Ay1

Sercan'in Kuslari

Sevgi Cigekleri

Sevgi Kraligesi

Sevgi Ormani

Sevimli Cimcime

Sevimli Denizci

Sevimli Giivercin

Sihirli Aynalar

Sihirli Opiiciik

Sikirdak'in Cingiragi

Sincap

Sincap Evi

Sinekler Ve Bal Kavanozu

Siradan Bir Okul Giinii

Sisedeki Cin

Siyah Benekli Elma

Siyah Kuzu Neden Yalniz

Smoofy & Biboo Fildisi Avcilarina Karsi
Smoofy & Biboo Haydutlarin Elinde
Smoofy & Biboo Kaybolan Sincap
Smoofy & Biboo Korsan Kaptanin
Hazinesi

Smoofy & Biboo Yatagimda Kim Var
Smoofy And Biboo Olayli Piknik
Somurtkan Kaplumbaga

Su Canlilart

Stipiirgede Yer Var M1

Stirpriz Dogum Giinii

Stirpriz Sandik

Sisli Cikolata

Siislii Zipzip Ve Yagmur

Susu Ve 3 Tekeri

Tar¢inin Tren Yolculugu

Tatilde Nasil Davranalim

Tavsan

Tavsan Ile Kaplumbaga

Tavuk Ile Atmaca

Televizyonu Bozulan $ehir
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2001
2010
2006
2007
2008
2008
1997
2013
2012
2013
2012
2007
2011
2000
2010
2004
2010
2014
2010
2012
2014

2012

2014

2012

2001
2013
2014
2013
2012
2014
2007
2008
2010
1995
2014
2011
2010
2010
2010
2011
2014
2010
2011
2010
2012
2012
2000
2012
2010
2010

TC Kiiltiir Bakanlig1
Mandolin Yayinlar1
Babuali Kiiltiir Yayincilig
Gerhun Yayincilik
Bizbize Yayinlar1
Bizbize Yayinlari
Pasifik Yayinlari

P Kitap Yaymeilik
YA-PA

Final Kiiltiir Sanat Yayinlar1
Hayat Egitim Yayinlar1
Bulut Yayinlar1
Yumurcak Yaymlar
TC Kiiltiir Bakanlig1
Uganbalik

Giinisig1 Kitaphigt
Odtii Yaymeilik
Kirmizi Kedi Yayinlari
KOK Yayincilik

Koza Yayinlari

Yap1 Kredi Yaymlari

Yap1 Kredi Yayinlari
Yap1 Kredi Yayinlari
Yap1 Kredi Yayinlari

TC Kiiltiir Bakanlig1
Mavi Pencere Yayinlari
Final Kiiltiir Sanat Yayinlar1
Nar Yaymnlart
YA-PA

Yap1 Kredi Yaymlari
Tudem

Can Yayinlari

Polat Kitapgilik
Anka Yayinlari

Can Yayinlari
Pearson

Uganbalik
Uganbalik
Uganbalik
Uganbalik

Mikado Yayinlart
Mandolin Yayinlar1
Erdem Yayinlari

Siir Cocuk Yayinlari
Marsik Yayincilik
Koza Yayinlari
YA-PA

Isbankas: Kiiltiir
Siir Cocuk Yayinlari
Polat Kitapeilik

Temiz Kirli

Temizlik Sagliktir

Tilkinin Kuyrugu

Titi Ve Boyalarin Siirprizi
Tombik Ile Sirik Muz Kabugu
Tombil Ile Sirik Piknik Atesi
Tombis Cok Hasta

Tomi'nin Zaman Makinesi
Top Ile Baslayan Arkadaslik
Toparlak Ile Tirsak

Tosi Giizel Bir Giin

Tuna'nin Biilbiilleri

Tutumlu Kiz

Ug Arkadas

Ug Sihirli Opiiciik

Ug Ug Bocegi Bonbon

Ugan Balik

Ugmak Isteyen Balik

Ugmak Isteyen Kaplumbaga
Ugurtma Uguran Balik
Ugurbocegi Sevecen Ile Salyangoz
Tomurcuk Ay Cicekleri
Ugurbdcegi Sevecen Ile Salyangoz
Tomurcuk Cadilar
Ugurbdcegi Sevecen Ile Salyangoz
Tomurcuk Hastayim
Ugurbdcegi Sevecen Ile Salyangoz
Tomurcuk Ugurtma

Uslu Yaramaz

Usiiyen Tirtil

Uyku Canavari

Uykum Gelmiyor

Uykuyu Sevmeyen Mumu
Uyumak Istemeyen Ayicik
Uyumak Istemiyorum
Uyurgezer Fil

Uyuyan Prenses

Uzayli Misafir

Vahsi Seyler Ulkesinde

Van Gogh Ve Aygicekleri
Veli'nin Elma Agac1

Veli'nin Kirmizi Topu

Veli'nin Kurabiyesi

Veli'nin Trampeti

Veteriner Verda

Vitaminlerin Ziyareti

Yagiz'in Dogum Giinii
Yagmur Damlasi

Yagmurcu Prens

Yalanct Fok

Yaramaz Balonlar

Yaramaz Penguenin Maceralar1
Yaramaz Riizgar

Yardimsever Kirpi
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2011
2007
2010
2009
2012
2008
2014
2010
2012
2014
2014
2010
2013
2013
2013
2013
2013
2006
2013
2012
2011
2010
2012
2010
2007
2011
2014

Yumurcak Yaymlar
Bizbize Yayinlar1
Mandolin Yayinlar1
Uganbalik

Yap1 Kredi Yayinlari
Tiibitak

Akgag Yaynlari
Final Kiiltiir Sanat Yayinlar1
YA-PA

Lal Kitap

Final Kiiltiir Sanat Yayinlar1
Kirgicegi Yayinlari
Camlica Yayinlari
Nesil Yayinlari
Nesil Yayinlari
Nesil Yayinlari
Nesil Yayinlari
Tiibitak

Elma Yayinevi
Egiten Kitap
Epsilon Yayincilik
Mandolin Yayinlari
Isbankasi Kiiltiir
YA-PA

YA-PA

Isbankasi Kiiltiir
Yap1 Kredi Yayinlari

Yardimsever Tavuk

Yaslt Adam Ve Hirsiz Tavuklar
Yatagima Yagmur Yagdi
Yatagin Altindaki Harfler
Yavru Ahtapot Olmak Zor
Yavru Kopek

Yavru Kug

Yeldegirmeni

Yemek Yemeyen Mumu

Yeni Dostlar Minisler

Yesil

Yetenek Yarismasi

Yumusacik Sézler Giilen Yiizler
Yusuf Bakiciya Birakiliyor
Yusuf Doktora Gidiyor

Yusuf Okula Gidiyor

Yusuf Yatagin Islatiyor
Yuvada

Yiizyiiz

Zambaklar Ulkesi

Zeynep Lal Biiylirken
Zeynep'in Diis Sandig1
Zeynep'in Kirmizi Cizmeleri
Zip Zop Kurbaganin Evi
Zipzip Tavsanin Havug Riiyasi
Zogi

Zuzu'nun Ormani

151



APPENDIX G: BOOK LIST SORT BY THREE PILLARS OF ESD

Title Addressed pillar of ESD

5 Kiigiik Dinozor Kostebek Ve Dev Yumurtalar
5 Kiigiik Dinozor Sert Zirhli Ankilozor

687 Koyun Ve Coban

Acemi Kuafor

Ag Gozli Giivercin

Ag Tirt1l

Acil Kap1 Agil

Agustos Bocegi le Karinca
Ahmet ile Kedisi

Akilli Minik le Obur

Akilli Tavsan Ile Anne Saksagan
Akilli Terzi

Alaadin'in Sihirli Lambasi
Alis Harikalar Diyarinda

Alis Masallarda

Anne Ben Kimim

Annemin Ayakkabilar
Arkadas

Arkadasim Ambulans Doktoru
Arkadasim Astronot
Arkadasim Ase¢1

Arkadasim Balerin

Arkadasim Disci

Arkadagim Futbolcu
Arkadasim Hayvan Bakicist
Arkadasim Kamyon Soforii
Arkadasim Leylak

Arkadasim Makinist
Arkadasim Otobiis Sofori
Arkadasim Pilot

Arkadasim Polis

Arkadasim Postaci

Arkadasim Yarisct

Artik Kendim Tamir Edebilirim
Artik Kendim Temizleyebilirim
Aslan Ve Tavsan

Aslan Ve Yavrulari

Asct Tagkin

Asigim

Ask Bocegi

Atakan Cok Fazla Seker Yiyor

Socio-Cultural

Socio-Cultural
Environmental
Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Environmental, Socio-Cultural
Environmental
Socio-Cultural

Socio-Cultural
Environmental, Socio-Cultural
Socio-Cultural
Environmental

Environmental, Socio-Cultural
Environmental

Environmental, Socio-Cultural, Economic

Environmental, Socio-Cultural
Environmental, Economic

Environmental, Socio-Cultural
Socio-Cultural, Economic
Socio-Cultural

Socio-Cultural

Socio-Cultural

Environmental, Economic

Atakan Dislerini Fir¢alamaya Alistyor Environmental, Socio-Cultural

Atakan Geceyi Anneannesinde Gegiriyor Socio-Cultural
Atakan Hayaletlerden Korkmuyor Socio-Cultural
Atakan Ingaat Ustas1 Oluyor Socio-Cultural
Atakan Marangoz Ustast Oluyor Socio-Cultural
Atakan Okula Basliyor Socio-Cultural, Economic
Atakan Parka Gidiyor Socio-Cultural
Atakan Sinemaya Gidiyor Socio-Cultural
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Atakan Siiper Kahraman Oluyor
Atakan Siipermarkete Gidiyor
Atakan Televizyon Seyretmek Istiyor
Atatiirk Olmak

Atesbocegi ile Elfeneri

Ay Ne Zaman Gelecek

Ay Nereye Kayboldu

Ay Prensesi

Ayakli Seker Kavanozu

Ay1 Kim Cald1

Ay1 Ve iki Yolcu

Babam Neden Burada Degil

Babami Ozliiyorum

Bahgivan Kostebek Ve Ugan Karinca Kivircik
Bal Avcist Kiigiik Piti

Bala'nin Mektubu

Baloncu Dede Ve 3 Kiigiik Yaramaz
Batik Tekne

Bay Morris Lessmore'un Ugan Kitaplari
Bayan Leylek

Belediye Otobiisii

Ben Boyle Dogmusum

Ben Biiyiikiim

Ben Ne Olacagim

Ben Ne Zaman Biiyiiyecegim

Ben Ve Arkadaglarim

Benek, Kedi Olmay1 Diisleyen Képek
Benekli Kurbaga Ve Sarki Iksiri
Benekli'nin Hediyesi

Beni Taklit Etme

Benim Diinyam

Benim Minik Yildizim

Bernstain Ayilar1 Abartili Bir Dogum Giinii
Bernstain Ayilar1 Arkadaslarla Sorun Yagsamak
Bernstain Ayilart Daginik Oda
Bernstain Ayilar1 Doktor Ziyareti
Bernstain Ayilart Fazla Televizyon Seyretmek
Bernstain Ayilar1 Karanlik

Bernstain Ayilar1 Korkung Riiya
Bernstain Ayilar1 Kotii Aligkanliklar
Bernstain Ayilar1 Yeni Bebek

Beyaz Giivercin

Bezelye Olmak Istemiyorum

Bidik Is Basinda

Birtanecik Oglum

Bilgin Amca Yagmur

Bin Yillik Bekleyis

Bino Oyunlara Katiliyor

Bino Ve Balina

Bino Ve Kardan Kale

Bino Ve Oyun Kiipleri

Bino Ve Oyuncak Ay1

Bir Kardan Adam Masali

Bir Zamanlar Bir Gl Varmig

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural

§ocio-Cu1tural, Economic

Socio-Cultural

Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural

Environmental
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Environmental
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural

Economic

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural
Economic

Socio-Cultural
Socio-Cultural
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Biricik Ve Harika Diinyasi

Biricik Ve Yeni Arkadast

Biskiivi I¢in Banyo Zamani

Boncuk ile Arkadaslar

Boncuk ile Karabas

Boncuk ile Karinca

Boncuk ile Kirpik

Boncuk ile Zipir

Borulardaki Ay1

Bozkir

Bu Kitap Benim K&pegimi Yedi
Bukalemun Buku

Burcu Kimse Beni Oyuna Almiyor
Burcu Kiismek Ne Ise Yariyor Mu
Burcu Neden Her Istedigim Olmuyor
Burcu Neden S6z Dinlemem Gerekiyor

Burcu Oyuncaklar1 Toplamak Kimin Gorevi

Burusuk Kagit Parcasi

Buz Devri 4 Granny'nin Disleri
Biitiin Oyuncaklar Benim
Biiyiik Saray

Biiyiik S6zciik Fabrikast

Biiyiik Yatakta Kim Yatacak
Biiyiiklerin Sirri

Biiyiiyiince Ne Olacagim
Canavarlar Kedilerden Korkar
Cani Sikilan Aydede

Cemile Arkadagima Yardim Ediyor
Cemile Banyo Yapmak Istiyor
Cemile Bir Hata Yapiyor
Cemile Cisini Altina Yapiyor
Cemile Dans Kursuna Gidiyor
Cemile Doktora Gidiyor

Cemile Havuza Gidiyor

Cemile Hayvanat Bahgesinde
Cemile Her Seyi Kendi Yapmak Istiyor
Cemile Kabus Goriiyor

Cemile Karanliktan Korkmuyor
Cemile Kardesini Kiskaniyor
Cemile Kopek Yavrusu Beslemek Istiyor
Cemile Kotii S6z Soylityor
Cemile Miisamerede Rol Aliyor
Cemile Okula Doniiyor

Cemile Parka Gidiyor

Cemile Uyumak Istemiyor
Cemile Yemek Pisiriyor

Cesur Pembe Bulut

Cireir Bocegi Altin

Cici Cocuklar Altin Kelimeler
Cici Cocuklar Gizli Oyun

Cici Cocuklar Mesaj Kavanozu
Cici Cocuklar Renkli Yagmurlar
Cici Cocuklar Salon Gezegeni
Cici Cocuklar Saygi Tirtili

Socio-Cultural
Environmental, Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Environmental, Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural

Economic
Environmental
Socio-Cultural

Environmental, Socio-Cultural, Economic
Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental, Economic

Environmental
Socio-Cultural
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Cici Cocuklar Seker Yagmuru

Cici Cocuklar Temiz Olur

Cici Cocuklar Yapmaliboz Pargasi
Cici Cocuklar Yeni Misafir

Cici Pisi Tedi Yasasin Arkadaslarimiz
Cimri Tavsan

Civcivlerin Gezisi

Claude Monet Ve Sihirli Bahgesi
Comert Padisah

Caligkan Tavuk

Camurdan Bebekler

Catlak Hasan

Catlak Yumurtalar Gizemli Hayvan
Catlak Yumurtalar Kiigiik Korsanlar

Catlak Yumurtalar Olmak Ya Da Olmamak

Cevreci Kral Kurbaga

Cmazor Diger Dinozorlar1 Artyor
Cinazor Kiigiik Yesil Dinozor
Cinazor Ormanin Tek Dinozoru
Ciplak Kral

Citeit Hanimin Kurabiyeleri
Cigekei Kiz

Ciftci Cetin

Ciftlik Oykiileri Buharl1 Tren
Ciftlik Oykiileri Korkulugun Sirr
Cikolata Cocuk

Cok Cok Biiyiik Bir Dinozor

Cok Sinirliyim

Cufcuflar Dondurma Fuari

Cupi Bahgede

Cupi Banyo Yapiyor

Dag Kasindi

Dalgin Penguen

Dans Etmesini Seven Hipopotam
Dedektif Franklin

Dedemi Ozliiyorum

Degnek Adam

Demet'in Bahgesi

Denize Gidiyoruz

Deniz'in Sevdigi Seyler Ayakkabi
Deniz'in Sevdigi Seyler Banyo
Deniz'in Sevdigi Seyler Hayvanlar
Deniz'in Sevdigi Seyler Miizik
Deniz'in Sevdigi Seyler Sa¢ Tokas1
Deniz'in Sevdigi Seyler Yogurt
Denizler Prensesi Fergana

Dev Anas1 Ve Ates

Dev Istridye

Dewey Kiitiiphanede Bir Kedi Var
Digidik Fayton

Dilek Agaci

Dislek Av Pesinde

Dogum Giinii Armagani

Doktor Deniz

Environmental
Socio-Cultural

Environmental, Socio-Cultural

Environmental, Socio-Cultural

Economic

Socio-Cultural, Economic

Environmental
Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural
Environmental, Socio-Cultural

Economic
Economic

Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
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Diinyanin En Giizel Agact

Diisler Perisi gocio-Cultural, Economic

Editor Yako _
Efe'nin Ugan Balonu Environmental, Socio-Cultural
Elif Dag Gezisinde Environmental, Socio-Cultural

Ellerimi Yikamak Istemiyorum
Emos Ile Memos Demir Disli Konuk
Emos Ile Memos Deniz Macerasi
Emos ile Memos Evin Kiiciik Erkegi
Emos Ile Memos Komik Kuklalar
Emos ile Memos Korkak Kovboy
Emos ile Memos Kopek Arabasi
Emos Ile Memos Képek Egiticileri
Emos ile Memos Oyuncak Kavgasi
Emos ile Memos Pasta Ordek
Emos Ile Memos Yeni Ev Yeni Arkadas
En Degerli Hazine

En Giizel Hediye

Eski Ev Yeni Ev

Eski Seyler Okulu

Etekleri Zil Calan Kiz

Eyliil Ve Dig Dostlar1

Fare Diigiinii

Fasulye Agaci

Findik Ve Kardan Adam
Findikkiran Sincap

Firfir Ile Pirpir

Fil ile Fare

Fil Kelebek Ve Kus

Fips Olanlar1 Anlayamiyor
Franklin Ve Goldeki Hayalet
Franklin Ve Kayip Kitap

Franklin Ve Scooter

Franklin Yarisiyor

Franklin'in Balkabag1

Franklin'in Kartlari

Geceyi Unutan Fil

Geng Nasreddin {le Firinci

Gergek Prenses

Gezgin Kuzu

Gezmeyi Seven Agag

Gogo Ve Giinis181

Gokdelene Giren Bulut

Gol Cigekleri

Golde

Goze'nin Kiiciik Kardesi

Gururlu Agac

Giil Sultanin Saks1 Evi

Glines Ve Ay

Giirgiir Dede

Gizel Ve Cirkin

Hadisleri Ogreniyorum Dogru Soylemek
Hain Bitler

Hakimin Adaleti

Socio-Cultural
Socio-Cultural
Environmental

Environmental

Environmental , Socio-Cultural

Environmental
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Environmental

Socio-Cultural, Economic
Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental

Environmental
Socio-Cultural

Environmental
Socio-Cultural

Environmental, Socio-Cultural

Economic
Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Economic

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
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Hansel ile Gretel

Hayatimin En Giizel Giinii Bugiin Baba
Haydi Daisy

Heidi

Hep Hayir Diyen Aslan

Her Sey Yeni

Hic¢ Hata Yapmayan Kiz
Hindi Ile Tavuskusu

Huysuz Kegci

Icimde Ziplayan Biri Var
Ihtiyar Bir Kedi

iki Esek

Iki Kavgact Agag

[lkokulun {1k Giinii

Inatc1 Esek

Is Boliimii Yapalim

Iyi Geceler Farecikler

Iyi Kalpli Kiiciik Tavsan

Iyi Ki Dogdun Bon Bon
Kabugundan Kacan Kiiciik Bezelye
Kagak Traktor

Kahraman ltfaiyeciler
Kahraman Kedi Zipzip Pirelere Kars1
Kaplan Kaplan Bu Dogru Mu
Kaplumbaga ile Esek
Kaplumbaga Kirpik
Kaplumbaga Rafi Ve Arkadaslarinin Sesi
Kaptan Tekgdziin Definesi
Kar Tavuklari

Kara Yele

Karanliktan Korkan Cocuk
Kardelen

Kardes Ciiceler

Karga ile Tilki

Karincanin Ogiidii
Kasabanin En Sik Devi

Kaya ile Sinan Yunuslarla
Kayik

Kayip Siiri

Kegi Adast

Kedilerin Yarisi

Kelebek Kanadi Benek Benek
Kelebek Koko

Keman Calan Cigek

Kirda Araba Gezisi

Kirmizi Diigmenin Diisii
Kirmizi Sar1 Siyah Beyaz
Kirmizi Solucan

Kirmizi Top

Kirmizi Traktor

Kirmizi Ugurtma

Kiskang Kurbaga

Kis Baba

Kiz Kardesim Doris Agabey Olmak Kolay Degil

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural, Economic
Environmental
Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural
Environmental, Socio-Cultural

Environmental, Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental, Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental
Socio-Cultural
Socio-Cultural

Environmental, Economic
Environmental, Socio-Cultural
Environmental
Environmental, Socio-Cultural
Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural, Economic
Socio-Cultural

Environmental

Socio-Cultural

Environmental , Socio-Cultural
Socio-Cultural

Socio-Cultural




Kiz Oglan Ve Ugurtma
Kizamik Olan Fil
Kizgin Timsah

Kim Korkar Kirmiz1 Baglikli Kizdan

Kim Korkar Mavi Kurttan
Kim Oldugunu Bilmeyen Kus
Kirli Vakvak

Kirpi Ile Kestane

Kirpi Kikinin Karn1 Agriyor
Kirpi Masali

Kitap Perisi

Kokarca Arkadas Bulabilecek Mi
Komgumuz Macide Teyze
Korkacak Ne Var

Kos Balkabag1 Kos

Kopegine Gergekten Iyi Bakabiliriz
Kopek Baligi

Kopekler Bale Yapmaz
Kostebek Kuki

Kral Cimbo

Kralin Oglu

Kralin Odiilii

Kuli'nin Riiyas1

Kupi Anneannesinde

Kupi Fidaniyla

Kupi Komsusunda
Kurabiyelerin Sirr

Kurbaga

Kurbagalar Ve Filler

Kurt Ve Yedi Yavru Kegi
Kuyruksuz Fare

Kiigiik Ay1 ile Ahlat Agact
Kii¢iik Coban

Kiigiik Deniz Kizi

Kiigiik Filozof

Kiigiik Hasir Sapka

Kiiciik Istridye

Kiiciik Kangru Biiyliyor
Kiigiik Kar Taneleri

Kiiciik Kaz Cambaz Istanbul'da
Kii¢iik Keginin Mutluluk Sarkilari
Kiigiik Kirpi

Kii¢iik Koglar

Kiigiik Kopek Baligt

Kii¢iik Mor Balik

Kiigiik Sercge

Kii¢iik Vakvak

Kii¢iik Vakvak Haydi Beni Bul
Kiigiik Vakvak Uyku Zamani
Kiiciik Vakvak Yeni Arkadas
Kiitiiphane Faresi

Leonardo Ve Ugan Cocuk
Maisy Krese Gidiyor

Maisy Sehirde

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural

Socio-Cultural

Socio-Cultural, Economic

Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural
Socio-Cultural, Economic

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural, Economic

Socio-Cultural
Socio-Cultural
Environmental

Socio-Cultural

Socio-Cultural
Environmental

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental
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Maisy Yiizme Ogreniyor
Mantova'nin Ciiceleri
Maria Hayal Ediyor

Environmental, Socio-Cultural
Environmental, Socio-Cultural

Maria Ogreniyor

Martilar Mavi Sever
Masal Battaniyesi
Masalci {le Yesil Ejderha
Mavi Kuyruk

Mavi Mogi

Mavi Yolculuk

Memet'in Kulesi

Merakli Kedi

Merakli Kedi

Merakli Kedi Paylagsmay1 Ogreniyor
Mirmirin Riiyast

Mis Gibi

Mizik¢1 Kegi Neden Pisman
Mikroplar

Mini Mini Mualla

Minik Can

Minik Solucan

Minik Tirtil

Minik Zebra

Minis Kurtarma Operasyonu
Minigler Saka Saka
Minislerin Biiyiik Defilesi
Miyavin Hatas1

Mnik Yesil Kurbaga
Mona Lisa'y1 Kim Caldi
Moni Kiigiik Balik

Mumi Oziir Diliyor
Mumu Dis Firgaltyor
Musi Yolculukta

Mutlu Suaygir

Mutlu Yunus

Nasreddin Hoca Ve Cimri Komsusunun Hikayesi

Neden Kimse Brokoli Yemiyor
Nehrin Ortasindaki Agag
Nereden Cikti Bu Cocuk
Neseli Balik'in Nehir Macerast
Nil Soru Soruyor

Nina'nin Emzigi

Ninemin Laleleri

Nisan Bebek

Noktalarim Nerde

O Biiyiik Agag

Obur Balik

Ormanda Eglence

Ormanin Renkleri Kimde
Ormanin Yeni Komsulari
Oyuncak Diinyasi
Oyuncaklarini Kiran Cocuk
Ogretmen Ve Ressam
Ogretmenler Onur Giinii

Socio-Cultural
Socio-Cultural

Environmental, Economic

Environmental

Environmental, Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Economic

Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental
Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
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Ordek Alabas

Ozde Pongik Ve Pongik'in Arkadaslari

Ozgiirliige Kag1s

Pamuk Karga

Pamuk Tavsan Nasil Karardi
Papatyanin So6zii
Papunun Dogum Giinii
Park Yiyen Robot

Parkta Nasil Davranalim
Parmak Cocuk
Pastahaneye Gidiyoruz
Patpat Papatya
Paylasmak Ne Giizel
Paylagmanin Sevinci
Pazar Yeri

Pede Tatilde

Peki Ya Ben

Penguenler Ugamaz
Periler Comertligi Anlatiyor
Pinar Ormani

Poli Vaktinde Uyuyor
Prenses Gelincik Gosteri
Randevum Var
Reklamlar1 Cizen Cocuk
Rengini Arayan Top
Renkli Kalemler Ve Ben
Resim Dersi

Rita Ve Adsiz

Rita Ve Adsiz Okulda
Robinhood

Romantik Tilki

Riiya Ormani

Sabirsiz Kavunlar Ne Yapsin
Sagimi Kestirmem

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural

Environmental

Environmental, Socio-Cultural
Environmental, Socio-Cultural, Economic

Socio-Cultural, Economic

Socio-Cultural

Economic

Environmental, Economic
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural, Economic
Economic

Environmental
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Economic

Socio-Cultural
Socio-Cultural

Sadece Mor Rengi Seven Kral Socio-Cultural
Sakar Cadi Vini Denizin Altinda Socio-Cultural
Sakar Cadi Vini Uzayda Socio-Cultural

Environmental, Economic
Environmental, Socio-Cultural

Sakar Cadi Vininin Korsanlik Macerasi
Sakar Cadi Vininin Siipiirgesi
Saklanin Mandarin Geliyor

Sar1 Kirmizi Mavi Uzgiin Palyago Titi Socio-Cultural
Sar1 Yumak Ile Kara Yumak Arkadas Oluyorlar _

Seninle Ben Kiigiik Ay1 Socio-Cultural
Sercan'in Kuslar1 Socio-Cultural
Sevgi Cigekleri Socio-Cultural
Sevgi Kraligesi Socio-Cultural

Sevgi Ormani

Sevimli Cimcime
Sevimli Denizci
Sevimli Giivercin
Siradan Bir Okul Giini
Sihirli Aynalar

Sihirli Opiiciik

Sincap

Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
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Sincap Evi

Sinekler Ve Bal Kavanozu

Siyah Benekli Elma

Siyah Kuzu Neden Yalniz

Smoofy & Biboo Fildisi Avcilarina Karst
Smoofy & Biboo Haydutlarin Elinde
Smoofy & Biboo Kaybolan Sincap
Smoofy & Biboo Korsan Kaptanin Hazinesi
Smoofy & Biboo Yatagimda Kim Var
Smoofy And Biboo Olayli Piknik
Somurtkan Kaplumbaga

Su Canlilar1

Siipiirgede Yer Var M1

Siirpriz Dogum Giinii

Siirpriz Sandik

Siislii Cikolata

Stislii Zipzip Ve Yagmur

Sampiyon Sampuan

Sarki Soyleyen Balina

Sarki Soyleyen Circirbocegi

Sarkict Gukki

Saskin Salyangoz

Seker Parkta

Seker Ve Domates Corbasi

Sekerle Ogreniyorum Cevre Bilinci
Sekerle Ogreniyorum Deprem Dersi
Sekerle Ogreniyorum Gergek Sevgi
Sekerle Ogreniyorum Ozon Tabakas1
Sekerle Ogreniyorum Trafik Lambasi
Sekerle Ogreniyorum Yagmurun Anlami
Sekerler Deve Oldu

Sikirdak'in Cingiragi

Sisedeki Cin

Susu Ve 3 Tekeri

Tar¢inin Tren Yolculugu

Tatilde Nasil Davranalim

Tavsan

Tavsan Ile Kaplumbaga

Tavuk ile Atmaca

Televizyonu Bozulan Sehir

Temiz Kirli

Temizlik Sagliktir

Tilkinin Kuyrugu

Titi Ve Boyalarin Siirprizi

Tombik ile Sirik Muz Kabugu
Tombil ile Sirik Piknik Atesi

Tombis Cok Hasta

Tomi'nin Zaman Makinesi

Top ile Baslayan Arkadaslik
Toparlak Tle Tirsak

Tosi Giizel Bir Giin

Tuna'nin Biilbiilleri

Tutumlu Kiz

Ug Ug Bocegi Bonbon

Environmental, Socio-Cultural

Economic

Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Environmental

Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Environmental

Environmental, Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural
Environmental
Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Economic

Environmental, Socio-Cultural

Environmental
Socio-Cultural

Environmental, Socio-Cultural

Socio-Cultural
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Ugan Balik

Ugmak Isteyen Balik
Ugmak Isteyen Kaplumbaga
Ucurtma Uguran Balik

Ugurbdcegi Sevecen Ile Salyangoz Tomurcuk Ay

Cigekleri

Ugurbdcegi Sevecen ile Salyangoz Tomurcuk

Cadilar

Ugurbocegi Sevecen ile Salyangoz Tomurcuk

Hastayim

Ugurbdcegi Sevecen ile Salyangoz Tomurcuk

Ucurtma

Uslu Yaramaz

Uyku Canavart

Uykum Gelmiyor

Uykuyu Sevmeyen Mumu
Uyumak Istemeyen Ayicik
Uyumak Istemiyorum
Uyurgezer Fil

Uyuyan Prenses

Uzayli Misafir

Ug Arkadas

Ug Sihirli Opiiciik
Usiiyen Tirtil

Vahsi Seyler Ulkesinde
Van Gogh Ve Aygicekleri
Veli'nin Elma Agaci
Veli'nin Kirmizi Topu
Veli'nin Kurabiyesi
Veli'nin Trampeti
Veteriner Verda
Vitaminlerin Ziyareti
Yagiz'in Dogum Giinii
Yagmur Damlast
Yagmurcu Prens

Yalanci Fok

Yaramaz Balonlar
Yaramaz Penguenin Maceralari
Yaramaz Riizgar
Yardimsever Kirpi
Yardimsever Tavuk

Yagli Adam Ve Hirsiz Tavuklar
Yatagima Yagmur Yagdi
Yatagin Altindaki Harfler
Yavru Ahtapot Olmak Zor
Yavru Kopek

Yavru Kusg

Yeldegirmeni

Yemek Yemeyen Mumu
Yeni Dostlar Minisler
Yesil

Yetenek Yarigmasi
Yumusacik Sézler Giilen Yiizler
Yusuf Bakiciya Birakiliyor

Environmental, Socio-Cultural
Environmental, Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural, Economic

Socio-Cultural

Socio-Cultural

Socio-Cultural
Socio-Cultural
Environmental, Socio-Cultural
Environmental, Socio-Cultural
Environmental

Socio-Cultural
Socio-Cultural

Environmental, Socio-Cultural
Socio-Cultural

Socio-Cultural

Socio-Cultural

Socio-Cultural, Economic
Socio-Cultural

Socio-Cultural

Environmental
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural
Economic

Socio-Cultural

Environmental, Socio-Cultural
Socio-Cultural
Socio-Cultural

Environmental
Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
Socio-Cultural
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Yusuf Doktora Gidiyor
Yusuf Okula Gidiyor

Yusuf Yatagini Islatiyor
Yuvada

Yiizytz

Zambaklar Ulkesi

Zeynep Lal Biiyiirken
Zeynep'in Diis Sandig1
Zeynep'in Kirmizi Cizmeleri
Zipzip Tavsanin Havug Riiyasi
Zip Zop Kurbaganin Evi
Zogi

Zuzu'nun Ormani

Environmental, Socio-Cultural
Socio-Cultural

Socio-Cultural
Socio-Cultural
Socio-Cultural

Socio-Cultural
Environmental, Socio-Cultural
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APPENDIX H: TURKISH SUMMARY

4-6 YAS RESIMLI OYKU KiTAPLARINDA SURDURULEBILIR EYLEMLER:
7R’YE GORE BIR ICERIK ANALIZI CALISMASI

GIRIS

Diinyamiz yiizyillardir bir¢ok canli tiiriine ev sahipligi yapmaktadir ve nesiller boyu
bu ev sahipliginin devam etmesi beklenmektedir. Fakat kiiresel 1sinma gibi insanlarin
dogaya zarar verici eylemlerinin yaygin sonuglari nedeniyle Diinya’nin yasam
kapasitesi tehlike altina girmistir. Diinya’nin insanlar ve diger tiim canlilar i¢in temiz
hava ve yeteri miktarda su, verimli toprak, okyanus ve dogal kaynak saglama
potansiyeli maalesef insanlarin verimsiz yasam bigimlerinin etkilerinin gerisinde
kalmaktadir (Davis, 2010). Simdiye kadar bu konuya dikkat cekmek amaciyla 6nemli

sayida girisimde bulunulmustur.

Bu girisimler arasinda en 6énemlilerinden biri Diinya Cevre ve Kalkinma Komisyonu
(1987) tarafindan yayimlanan Brundtland Raporu’dur. Bu rapor kapsaminda
Siirdiiriilebilir Kalkinma simdiki neslin ihtiyaglarinin gelecek neslin ihtiyaglarini
karsilama firsatlarindan 6diin verilmeyecek sekilde karsilanmasi olarak tanimlanmistir
(WCED, 1987). Brundtland Raporu Birlesmis Milletler Genel Kurulu tarafindan
kabul edildi ve 1992 yilinda Birlesmis Milletler Cevre ve Kalkinma Konferansi diinya
genelinden liderler katilimiyla gergeklesti. Konferans siirdiiriilebilir kalkinmanin
cevresel, sosyo-Kkiiltiirel ve ekonomik olmak iizere birbiriyle iliskili ii¢ bileseni
oldugunu ve siirdiiriilebilir kalkinmay1 gergeklestirebilmek acisinda egitimin 6nemli
bir rolii oldugunu vurgulamistir (UNCED, 1992). Bu konferansi takiben Birlesmis
Milletler 2005 ve 2014 yillar1 arasini Siirdiiriilebilir Kalkinma i¢in Egitim Ony1li ilan
etmis (UNESCO, 2005) ve Goteburg Raporu (2007) Siirdiiriilebilir Kalkinma igin

Egitim’de okul 6ncesi egitim doneminin 6nemine dikkat cekmistir.
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Siirdiiriilebilir Kalkinma i¢in Egitim siirdiiriilebilir kalkinmanin ii¢ bileseninin
egitimin icerigine yedirilmesidir (Hedefalk, Almqvist & Ostman, 2014). Hem egitim
i¢in yeni alanlar kesfetmek hem de demokrasi, esitlik ve dayanigsma ile iliskili degerleri
egitimle birlestirmektir (Hagglund & Pramling Samuelsson, 2009). Ug bilesenin
icerigine yakindan bakmak gerekirse sosyo-Kkiiltiirel bilesen birlikte karar verme,
farkliliga saygi, ve herkes icin esitlik gibi toplumun refahini ve birlikteligini saglayan
sosyal, politik ve kiiltiirel temeldeki pratikleri; ekonomik bilesen ¢evreye ve dogaya
yansiyan olumsuz etkileri hafifletecek sekilde temel ihtiyaglar1 karsilamada, enerji,
malzeme ve iiriin kullaniminda bilingli tiiketimi; ¢evresel bilesen ise canlilarin
cesitliligi ve ¢evrenin korunmasi gibi meseleler hakkinda bilingli olmanin yan1 sira
yeryliziindeki canlilifin devamu ile ilgili simdiki ve gelecek nesilleri korumak
amaciyla alinan sorumluluklart karsilamaktadir (Siraj-Blatchford, Smith & Pramling

Samuelsson, 2010).

Stirdiiriilebilir Kalkinma i¢in Egitim’de okul oncesi egitimin 6nemini dikkat ¢eken
caligmalardan biri de Diinya Erken Cocukluk Egitimi (OMEP) tarafindan yapilmistir.
OMEP (2011) arastirmaci, egitimci, aile ve ilgilileri Siirdiiriilebilir Kalkinma igin
Egitim’i uygulamaya dokmek adina davet eden bir proje baslatmistir. Bu proje
kapsaminda Siirdiiriilebilir Kalkinma i¢in Egitim’in {i¢ bilesenini karsilayan 7R
kategorileri rehberliginde diinya genelinde pek ¢ok calisma ve uygulama yapilmistir.
7R kategorilerinden ilk kez Brundtland Raporu’nda deginilmis sonrasinda OMEP
(2011) tarafindan bu kategoriler tekrar sunulmus ve Duncan (2011) tarafindan

genisletilmistir.

Bu kapsamda yani Siirdiiriilebilir Kalkinma i¢in Egitim’i giinliik egitim akisi
kapsaminda uygulayabilmek icin kullanilabilecek yontemlerden biri de ¢ocuk
edebiyatidir. Okul oncesi egitim kurumlarinda Tiirk¢e dil etkinlikleri ve hikaye
anlatma zamanlar ile birlikte giinliik akis i¢inde yerini alan ¢ocuk edebiyati diinya
genelinden insanlarin giinliik deneyimlerini gostermeleri sebebiyle siirdiiriilebilirligi
sunmak agisindan 6gretmenler igin iyi bir yoldur (Spearman & Eckhoff, 2012). Bu
baglamda ¢ocuk edebiyatinin 6zellikle erken ¢ocukluk donemine hitap eden resimli

Oykii kitaplart (Lynch-Brown & Tomlinson, 1999), okul 6ncesi egitim siniflarinin kitap

165



merkezlerinin degerli bir materyali (MONE, 2013) ve okul kurallarina tanitmak, aktif
ve pasif etkinlikler arasinda gegis yapmak ve eglenceli zaman gegirmek i¢in kullanilan
tipik bir erken ¢ocukluk egitimi aracidir (Shine, 1995). Dolayisiyla okul 6ncesi donem
cocuklart i¢in kolaylikla erisilebilir durumdadir. Bunlarin diginda yapilan ¢aligsmalar
bu kitaplarin siirdiiriilebilirlikle ilgili kavramlar1 6gretmede etkili bir yontem oldugunu
ortaya koymustur (Bradbery, 2013; Hsiao & Shih, 2015; Spearman & Eckhoff, 2012;
Svensson, 2013). Bu sebeple bu calismanin odagmi resimli Oykii kitaplar

olusturmustur.
Calismanin Amaci

Bu c¢alismanin amaci 4-6 yas grubu i¢in hazirlanmis ve 1992 yili ve sonrasinda
basilmus resimli dykii kitaplarii Siirdiiriilebilir Kalkinma I¢in Egitim’in {i¢ bilesenini
(¢evresel, sosyo-kiiltiirel ve ekonomik) karsilayan 7R (Azalt, Tekrar Kullan, Saygi
Goster, Sorgula, Yansit, Gerikazan, Yenidendagit)’ye gore incelemektir. Aragtirmanin

amaci dogrultusunda arastirmaya yon veren arastirma sorular1 asagida belirtilmistir:

1) 4-6 yas grubu i¢in hazirlanmis resimli 6ykii kitaplarinin betimleyici 6zellikleri
(basim yil1, yayimci, kdken, yas grubu, aldig1 6diiller, icerdigi siirdiiriilebilir
kalkinma i¢in egitim ile ilgili 6zgiil kavramlar) nelerdir?

2) 4-6 yas grubu i¢in yazilmis resimli oykii kitaplarinin Siirdiiriilebilir Kalkinma
I¢in Egitim’in ii¢ bilesenini karsilayan 7R’yle ilgili siirdiiriilebilir eylem
ornekleri sunma potansiyeli nedir?

a) 4-6 yas grubu ic¢in hazirlanmisg resimli Oyki kitaplarinin igerdigi
stirdiirtilebilir eylemlerin ti¢ bilesene gore dagilimi nedir?

b) 4-6 yas grubu ic¢in hazirlanmig resimli Oykii kitaplarinin igerdigi
siirdiiriilebilir eylemlerin Siirdiiriilebilir Kalkinma Igin Egitim’in Cevresel
bilesenine hitap eden Azalt ve Tekrar Kullan agisindan dagilimi nedir?

C) 4-6 yas grubu i¢in hazirlanmis resimli Oykii kitaplarinin igerdigi
siirdiiriilebilir eylemlerin Siirdiiriilebilir Kalkinma I¢in Egitim’in Sosyo-
kiiltiirel bilesenine hitap eden Saygi Goster, Sorgula ve Yansit agisindan

dagilimi nedir?
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d) 4-6 yas grubu icgin hazirlanmig resimli Oyki kitaplarmin igerdigi
siirdiiriilebilir eylemlerin ~ Siirdiiriilebilir Kalkinma I¢in Egitim’in
Ekonomik bilesenine hitap eden Gerikazan ve Yenidendagit acisindan
dagilimi nedir?

3) 4-6 yas grubu i¢in hazirlanmis resimli 6ykii kitaplarinin igerdigi siirdiiriilebilir
eylemlerin basim yilina gore dagilimi nedir?
4) 4-6 yas grubu i¢in hazirlanmis resimli 6ykii kitaplar1 7R ile ilgili stirdiiriilebilir

eylemleri hangi yollarla sunmaktadir?
Calismanin Onemi

Erken ¢ocukluk doénemi ¢ocuklarin temel tutum ve beklentilerini gelistirdikleri ve
cevreyle ilgili ilk tecriibelerini yasadiklart donem olarak degerlendirildigi icin
Stirdiiriilebilir Kalkinma i¢in Egitim’in bu donemde baslamasi oOnerilmektedir
(Didonet, 2008; Prammling Samuelson & Kaga, 2008; Siraj-Blatchford et al. 2010).
Bu doneme hitap eden ve cocuklarin ilk sosyallesme araglarindan biri olan resimli
Oykii kitaplarinin igerigi onlarin belli konular hakkindaki tutum, davranig ve
beklentilerini etkileme potansiyeli agisindan 6nemlidir (Mariott, 2002; Sandefur &

Moore, 2004). Bu ylizden bu ¢alisma odagina resimli dykii kitaplarini oturtmustur.

Bunlarin disinda 1lgili alan yazin incelendiginde bu konudaki caligmalarin genellikle
Siirdiiriilebilir Kalkinma i¢in Egitim’in bilesenlerinden yalnizca birine hitap ettikleri
goriilmiistiir. Bu caligma resimli 0ykii kitaplarinin siirdiirtilebilirlikle ilgili 6geler
barindirma potansiyellerini ii¢ bilesen agisindan inceleyerek alandaki bu boslugu

kapatmay1 hedeflemektedir.
Tlgili Terimlerin Tanim

Siirdiiriilebilir Kalkinma I¢in Egitim: Egitimin gelecek ve simdiki nesillerin ortak
cikarlart i¢in siirdiiriilebilir bir gelecege katki koyacak sekilde ‘disiplinler arasi ve
biitiinciil, degerler odakli, elestirel diisiinme ve problem ¢6zme, ¢ok yontemli, birlikte
karar verme, uygulanabilir ve yerel gegerlilik’ ilkeleri dogrultusunda yeniden

sekillendirilmesi (UNESCO, 2005).
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Resimli oykii kitabi: Resimli 6ykii kitab1 bir olay orglisii igeren ve olay Orgiisiinii
anlatirken hem kitabin metninin hem de resimlerinin kullanildig1 bir resimli kitap

¢esididir(Lynch-Brown & Tomlinson, 1999).
Azalt (Reduce):

Az kullanarak daha ¢ok ihtiya¢ karsilamak amaciyla ihtiyac disinda 1siklar1 sondiirerek
enerji tliketimini azaltmak gibi Siirdiiriilebilir Kalkinma i¢in Egitim’in ¢evresel

bilesenine hizmet eden eylemleri igermektedir (Duncan, 2011).
Tekrar Kullan (Reuse):

Resim yaparken kagidin her iki tarafin1 da kullanmak, kullanilmayan esyalar i¢in takas
koseleri olusturmak vb. gibi basit¢e Siirdiiriilebilir Kalkinma i¢in Egitim’in ¢evresel
bileseni kapsaminda eski esyalari tekrar kullanmak anlamina gelmektedir (Duncan,

2011).
Sayg1 Goster (Respect):

Siirdiiriilebilir Kalkinma i¢in Egitim’ in sosyo-kiiltiirel bilesenine hizmet edecek
sekilde cocuklara yeterliliklerine ve haklarina, dogaya ve tiim canlilara istiinliik

duygulari tagitmadan sayg1 gostermek anlamina gelmektedir (Duncan, 2011).
Sorgula (Rethink):

Stirdiiriilebilir Kalkinma i¢in Egitim’in sosyo-kiiltiirel bileseninin bir pargas: olarak
degerlerin degisen dogasin1 derinlemesine diisiinmeyi karsilayan tiiketim kiiltiiriini

sorgulamak, kendini yaratici yollarla ifade etmek vb. Eylemlerdir. (Duncan, 2011).
Yansit (Reflect):

Siirdiiriilebilir Kalkinma i¢in Egitim’in sosyo-kiiltiirel bileseni kapsaminda farkli
kiiltiirler ve sartlar1 sunarak farkliliklar hakkinda diisiinmeyi saglamak (Duncan,

2011).
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Gerikazan (Recycle):

Copleri ayristirma, geridoniisiim ve kompost uygulamalar1 vb. yaparak malzemelerin
yeniden bagkalarinin kullaniomima agan Siirdiiriilebilir Kalkinma i¢in Egitim’in

ekonomik bilesenine katki saglayan eylemlerdir (Duncan, 2011).
Yenidendagit (Redistribute):

Stirdiiriilebilir Kalkinma i¢in Egitim’in ekonomik bileseni kapsaminda ihtiyaci olanlar
icin bagis kampanayalar1 diizenlemek gibi kaynaklarin daha adil kullanimim

amaglayan eylemlerdir (Duncan, 2011).
YONTEM
Arastirma Deseni

Bu calisma 4-6 yas grubu i¢in yazilmis ve 1992 ve sonrasinda basilan resimli oykii
kitaplarmni icerik analizi yontemiyle incelemeyi amaclamaktadir. Icerik analizi
yontemi “‘metinlerden yinelenebilir ve gegerli ¢ikarimlar yapan bir arastirma yontemi’
(Krippendorff, 2004, p. 18) veya ‘iletilerin niteliklerinin sistematik, nesnel nicel
analizi” (Neuendorf, 2002, p.1) olarak tanimlanabilir. Bu calismada resimli oykii
kitaplarinin metin ve resimleri Siirdiiriilebilir Kalkinma i¢in Egitim’in ii¢ bilesenini

karsilayan 7R ile ilgili eylemleri bulundurma potansiyelleri agisindan incelenmektedir.
Orneklem

Aragtirmanin amaci dogrultusunda arastirmanin evrenini 4-6 yas grubu i¢in yazilmas,
1992 ve sonrasnda basilmis resimli Oykii kitaplari olusturmaktadir. Orneklem
secilirken amacgli Orneklem yontemine bagvurulmustur. Bu oOrneklem ¢esidi
arastirmacinin  Orneklemi ilgili alan yazina ve arastirma sorusuna dayanarak
belirlemesiyle olusmaktadir (Fraenkel et al., 2012). Ozel olarak icerik analizi
yonteminde arastirmaci amacgli 6rneklem kullanarak arastirma sorusuna hitap eden
bagmtili metin evrenine ulagmay1 hedeflemektedir (Krippendorff, 2004). Bu

calismada amagcli 6rneklem belirlenirken ii¢ kriter secilmistir:
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Ik olarak, 4-6 yas grubu igin yazilmis kitaplarla evren sinirlandirilmistir. Ciinkdi,
Tiirkiye’de (Alic1, 2013; Cengizoglu, 2013; Kahriman-Oztiirk et al., 2012) ve diinyada
yapilan ilgili ¢alismalar (Bradbery, 2013; Davis, 2009; Hsiao & Shih, 2015;
Simeonsdotter Svensson, 2013; Spearman & Eckhoff, 2012) 4-6 yas grubu ¢ocuklarin
Siirdiirtilebilir Kalkinma uygulamalarint 6grenmeye muktedir olduklarini1 gostermistir.
Ikinci olarak, kitap tiirleri i¢inde resimli ykii kitaplar1 bu tiiriin genellikle 4-7 yas
grubu ¢ocuklara okunmasi i¢in hazirlanmasi (Lynch-Brown & Tomlinson, 1999;
Lynch-Brown et al., 2014) sebebiyle secilmistir. Son olarak c¢alismanin evreni Rio
Deklarasyonu’nun ilan edildigi yil olan 1992 yili ve sonrasinda basilan kitaplarla

sintrlandirilmustir.

Caligma evreninin kaynagini kitaplarin erisilebilirligi ve yaygin kiitiiphane kullanimi
gozetilerek Ankara’da bulunan Cebeci Halk Kiitiiphanesi Cocuk Boliimii ve Ali Day1

Cocuk Kiitiiphanesi olmak iizere iki ¢cocuk kiitliphanesi olusturmustur.
Veri Toplama Aracinin Gelistirilmesi

Daha once benzer bir ¢alisma yapilmadigi i¢in arastirmaci veri toplama aracini ilgili

alan yazin rehberliginde kendisi gelistirmistir.
Kodlama ve Kategori Olusturma

Fraenkel ve arkadaglarina gore (2012) kategori olusturma igerik analizinde iki ¢esitte
gerceklesmektedir: Bunlardan biri arastirmacini kategorileri alan yazin ve oOnceki
calismalar rehberliginde verilerin ¢éziimlenmesinden once olusturulmasi, bir digeri de
arastirmacinin ¢oziimlemeyle birlikte ¢alisilan icerige daha asina olmasiyla
kategorilerin olusturulmasidir. Bununla birlikte, Neuendorf (2002) bilimsel yontemin
bir ilkesi olarak veri toplama aracinin ¢alismadan once gelistirilmesini 6nermistir. Bu
Onerinin rehberliginde bu calismada ketegoriler veri ¢oziimlemesinden once ilgili alan
yazin ve ¢aligmalar 6nderliginde OMEP (2011) tarafindan sunulmus ve Duncan (2011)
tarafindan gelistirilmis 7R kategorileri cercevesinde olusturulmustur. Olusturulan
kategoriler dogrultusunda kod cizelgesi gelistirilmistir. Kod cizelgesi kitaplarin

betimsel ozelliklerini (yaymm bilgileri, yas grubu, kitabin kokeni, eger varsa aldigi
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odiiller, icerdigi Siirdiiriilebilir Kalkinma i¢in Egitim ile ilgili 6zgiin kavramlar) ve
Stirdiiriilebilir Kalkinma i¢in Egitim’in {i¢ bilesenini karsilayan 7R kategorilerini
icermektedir. Kod c¢izelgesine paralel olarak analiz birimini de igerecek sekilde
kodlama formu olusturulmustur. Analiz birimi genis veriyi icerik analizi sirasinda daha
kolay raporlamak ve ¢éziimlemek amaciyla belirlenen birimdir (Fraenkel et al., 2012).
Bu ¢alismada metin de resim de ¢6zliimlenmis birim analizi olarak baslik, kapak resmi,

olay Orgiisii ve resimler belirlenmistir.

Gelistirilen kod ¢izelgesi ve kodlama formu Okul Oncesi Egitim ve Siirdiiriilebilir
Kalkinma i¢in Egitim alaninda uzman 4 kisi tarafindan kontrol edilmistir. Uzman
goriisii sonrasinda formun ve ¢izelgenin igerigi olumlu bulunmus gerekli diizenlemeler

yapilmustir.
Pilot Calismasi

Kod ¢izelgesi ve kodlama formunu test etmek icin ana ¢alisma Oncesinde 4-6 yas
grubu i¢in hazirlanmis ve 1992 yili sonrasinda basilmis 10 resimli Oykii kitabi
kullanilarak bir pilot ¢alisma yapilmistir. Kitaplar aragtirmaci ve bir baska kodlayici
tarafindan degerlendirilmis ve analiz edilmistir. Kodlayici1 giivenirligi Miles ve
Huberman’in (1994) formiilii kullanilarak hesaplanmis ve %98 uylasma bulunmustur.
Pilot ¢alisma sonucunda ek maddeler eklenmis bazi ifadeler daha agik olarak

tanimlanmustir.
Ana Calisma

Bu ¢aligma kapsaminda Cebeci Halk Kiitliphanesi Cocuk Boliimii’nden ve Ali Day1
Cocuk Kiitiiphanesi’nden elde edilen 598 resimli Oykii kitabi incelenmistir. Bu
kitaplarin incelenmesi ve ¢oziimlenmesi Mayis ve Haziran 2015°te yapilmis ve bes

hafta stirmiistiir.

Her iki kiitiiphanedeki kitaplar 6rneklem kriterlerine gore tek tek incelenmis, olay
orglisli ve resimleri ¢oziimlemeye engel taniyacak sekilde zarar gérmemis her kitap
calismaya dahil edilmistir. Ali Dayr Cocuk Kiitiiphanesi’nden 238, Cebeci Halk

Kiitliphanesi Cocuk Boliimii’nden 360 kitap ¢calisma kapsaminda incelenmistir.
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Veri Analizi

Verilerin analizinde betimsel istatistik yontemleri kullanilmistir. Genellikle igerik
analizi ¢aligmalarinda sonuglar ilgili verinin toplam veriye gore siklik ya da oran
acisindan durumu verilerek raporlanmaktadir data (Fraenkel et al., 2012). incelenen
ve degerlendirilen icerik SPSS programi 22.0 siiriimii yardimiyla ¢éziimlenmistir. Tiim

sonuglar siklik ve oranlar olarak raporlanmistur.
Gegerlilik ve Giivenirlik

Neuendorf (2002) gecerliligi * bir 6l¢gme prosediiriiniin yalnizca amaglanan kavrami
temsil etme kapsami‘‘ seklinde tanimlamaktadir. Benzer sekilde Krippendorff (2004)
gecerliligi “bir calismanin sonuglarinin bizi dogru olduguna ikna eden niteligi” olarak
betimlemektedir. Calismanin i¢ gecerliligini saglamak amaciyla kod ¢izelgesi ve
kodlama formu alanda uzman 4 akademisyen tarafindan incelenmis ve uygun olarak

degerlendirilmistir.

Calismanin giivenirligi bir Ol¢lim aracinin hatasiz 6l¢iim yapabilme derecesidir
(Schreier, 2012). igerik analizi ydnteminde calismanin giivenirligi 6lgmek igin
Creswell’in (2007) onerdigi sekilde farkli kodlayicinin kodlama uyusma orani
kullanilmaktadir. Bu ¢aligmada giivenirligi test etmek amaciyla ana Orneklemin
%8’inden secgkisiz yontemle olusturulan alt drneklem arastirmaci disinda Okul Oncesi
Ogretmenligi Ana Bilim Dali’nda yiiksek lisans yapan baska bir arastirmaci tarafindan
incelenmis ve degerlendirilmistir. Kodlayicilar arasindaki uyusma Miles ve

Hubeman’in formiilii (1994) kullanarak hesaplanmis ve %99 uyusma bulunmustur.
Calismanin Sinirhhiklar

Bu ¢alismanin sonuglar1 2 ¢ocuk kiitiiphanesinden edinilen 4-6 yas grubu i¢in yazilmis
598 resimli Oykii kitabiyla sinirhdir.  Arastirmact verilerin - kodlamasmi ve
¢Oziimlemesini tek basina yapmistir. Ancak c¢alismanin giivenirliligini test etmek
amactyla ana calismanin Ornekleminin %8’inden seckisiz orneklem yoOntemiyle
edinilmis alt oOrneklem arastirmact disinda farkli bir kodlayict tarafindan

degerlendirilmis ve c¢oziimlenmistir. Miles ve Huberman’in formiilii (1994)
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dogrultusunda hesaplanan kodlayici uyusmasina gore calismanin giivenirligi %99

uyusma ile saglanmistir.
BULGULAR VE TARTISMA
Resimli Oykii Kitaplarimin Betimsel Ozellikleri

Calisma kapsaminda incelenen 4-6 yas grubu i¢in yazilmis 598 resimli oykii
kitabinin biiyiik bir cogunlugu 6zellikle 2012, 2013 ve 2010 yillarinda olmak iizere
son yillarda basilmistir. Orneklem se¢iminde kiitiiphanelerden yararlanmis baska
calismalarda da (Goins 2004; Veziroglu & Gonen, 2012) ayni sekilde drneklemin
¢ogunlugunun son yillarda basilmis oldugu goriilmiistiir. Benzer sekilde sonuglarin

sebebi kiitiiphaneleri yillik olarak kitap rezervlerini yenilemesi olabilir.

Calisma kapsaminda incelenen kitaplar 97 ayr1 yayinevine aittir. En ¢ok kitap
Isbankasi Kiiltiir Yayinlari (%6.5) ve Ucanbalik Yayincilik’a (%6.4) aittir. Calisma
yayinevlerine gore 6rneklemi daraltmadigi i¢in bu kadar genis sayida yayinevine
ulasildig1 diisiiniilmektedir. Incelenen kitaplar %56.7’si (n=339) Tiirkce olarak
basilmis kitaplar, %43.3’1i (n=259) ise ¢eviri kitaplar olusturmaktadir. Bunlarin
disinda kitaplarin %83.4’liniin yas grubu ile ilgili bir bilgi icermedigi goriilmiistiir.
Bu konuda benzer sekilde yas gruplariyla ilgili bilgi igermeyen diger ¢caligmalarin
(Dirican, 2013; Gonen & Giiler, 2011) raporlar1 da goz 6niine alinarak yayimcilarin
resimli Oykii kitaplarinin genellikle 4-7 yas grubu ¢ocuklara okunmasi i¢in yazilmis
olmas1 (Lynch-Brown et al., 2014) ve farkli yas gruplarinda uzun siire kullanilabilen
dogasi geregiyle yas grubu ile ilgili 6zel bir bilgi vememis olabilecekleri

diistiniilmektedir.

Incelenen kitaplarin yalmizca %6’s1 uluslararasi veya ulusal diizeyde bir edebiyat
odiili almistir. Bunun yani sira kitaplarin %87.7°si Siirdiiriilebilir Kalkinma i¢in
Egitim ile ilgili 6zgilin bir kavram icermemektedir. Diger bir deyisle kitaplarin
yalnizca % 1.3’1 ilgili bir kavram icermektedir. Kitaplarda goriilen kavramlar
doganin dengesi, temiz su kaynaklarinin azalmasi, nesli tiilkenmekte olan canlilar,

gevreci, ¢evre bilinci, orman yanginlari, dogal koruma altinda, dogay1 koruma, Ozon
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tabakasinin delinmesi, kirlilik, Ozon tabakasinin delinmesine bagli olarak kiiresel
1sinma olarak siralanmaktadir. Bu kavramlarin genel olarak ¢evresel bilesen ile

iliskilendirilebilecegi goriilmektedir.

Resimli Oykii Kitaplarinin icerdikleri Siirdiiriilebilir Eylemlerin U¢ Bilesen

Acisindan Dagilimi

Arastirmanin bulgularina gore incelenen resimli 6ykii kitaplarmin % 70,7’ si en az
bir siirdiirtilebilir eylem igermektedir. Kitaplarin %61°1 sosyo-kiiltiirel bilese2n ile
ilgili, %18.7s1 ¢evresel bilesen ile ilgili, % 6.7°s1 de ekonomik bilesen ile ilgili en az
bir siirdiiriilebilir eylem i¢cermektededir. Sonuglar gostermektedir ki, resimli ykii
kitaplar1 siirdiiriilebilir eylemler agisindan 6nemli bir potansiyele sahiptir. Bu sonug
Siirdiiriilebilir Kalkinma i¢in Egitim’in doganin kiiresel platformda korunumunun
yant sira sivil haklardan tiim canlilara saygiya dek uzanan genis kapsamiyla da
iliskilendirilebilir. Ancak bu olumlu sonug bilesen bazinda devamlilik
gostermemektedir. Bilesen bazindaki sonuglar 6zellikle ¢evresel ve ekonomik
bileseni icermek agisindan kitaplarin ¢ok diisiik oranda siirdiiriilebilir eylemler
sundugunu gostermektedir. Bu sonug ii¢ bilesenin birbiriyle iligkili oldugu
diisiiniildiiglinde sasirtic1 goriinebilir. Fakat bu bilesenlerin icerik ve kdkenleri
incelendiginde sosyo-kiiltiirel bilesenin Magna Carta’dan (1215) Insan Haklar1
Beyannamesi’ne (1948) uzanan Insan Haklar1 Hareketi ile ekonomik ve gevresel
bilesenin daha modern dénemin uygulamalariyla beslenen ve 1977°de Tiflis
Konferans: ile baslayan Cevre Hareketi ile iliskilendirilebilecegi goriilmektedir.
Dolayisiyla bu bakis agis1 calismanin bulgularinin bu yonde toplanmasini agiklar

niteliktedir.
Siirdiiriilebilir Eylemlerin 7R’ ye Gore Dagilim

Calismanin sonuclarina gore 7R kategorilerinden higbiri tek bagina 6rneklemin
yarisindan fazlasinda yansimamaktadir. Sonuglar incelenen kitaplarin %15.1’inin
Azalt (Reduce) ile ilgili, %4.7’sinin Tekrar Kullan (Reuse) ile ilgili, %41.7 sinin
Sayg1 Goster (Respect) ile ilgili, %14.5’inin Sorgula (Rethink) ile ilgili, %9.5’inin
Yansit (Reflect) ile ilgili, %0.7’sinin Gerikazan (Recycle) ile ilgili ve %6’sinin
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Yenidendagit (Redistribute) ile ilgili 6geler icerdigini gostermektedir. Sonuglar
incelendiginde en ¢ok Saygi1 Goster ile ilgili 6gelerin bulundugu goriilmektedir.
Sayg1 bu ¢alismanin kapsami disinda bile olsa genellikle kitaplarda deginilen kiiltiirel
bir 6gedir. Ornegin Dirican’in (2013) kitaplarim icerdigi degerlere gore igerik analizi
yaptig1 calismasinda ve Kili¢ ve Aktan’in (2015) 100 temel eseri inceledikleri i¢erik
analizi caligmasinda sayg1 en ¢ok goriilen degerlerden biri olarak karsimiza
cikmaktadir. Bunun yani sira Gonen ve arkadaglar1 (2011) saygiy1 ilkdgretim resimli
kitaplarinda en ¢ok islenen konu olarak sunmuslardir. Bu sebeple Saygi Goster ile
ilgili 6gelerin diger 7R kategorilerine gore daha ¢ok yansitilmasi beklenen bir sonug
olarak degerlendirilebilir. Saygi Goster altindaki alt 6geler incelendiginde Canlilara
ve yasam haklarina saygi disinda sosyal ve kiiltiirel ¢esitlilige ve dogaya saygi ile
ilgili maddelerin ¢ok diisiik oranda yansitildig1 goriilmektedir. Bu da yukarida ifade
edilen agiklama ile tutar yondedir. Bunun diginda geri kalan tiim 6gelere diisiik
oranda yer verilmesi yani sira 6zellikle Gerikazan ile ilgili 6geler kitaplarda ¢ok
diisiik oranda yansitilmistir. Ozellikle ¢evremizde gériiniir olan geridoniisiim
kutularinin varligi bu bulguyla tezat olusturmaktadir. Bu sonug bize bazi

pratiklerimizin kitaplara yansitilmadigin1 gostermektedir.

Resimli Oykii Kitaplarinin icerdikleri Siirdiiriilebilir Eylemlerin Yillara Gore

Dagilim

Icerilen siirdiiriilebilir eylemlerin dagilimi incelendiginde bu dagilimin dénemlere
gore kesin ve tutarli degisimler gostermedigi yi1ldan yila artis ve azalislarin
gozlemlendigi goriilmiistiir. Bulgulara gore, 1995, 1996, 1998 ve 2002 yilinda
basilmis tiim kitaplar siirdiiriilebilirlikle ilgili en az bir eylem igerirken 2003 yilinda
basilmis kitaplarin higbiri ilgili bir 6ge icermemektedir. Bunun disinda bilesen
bazinda bir degerlendirme yapmak gerekirse, 1995, 1996, 1998 ve 2002 yillarinda
basilan kitaplar tiimii sosyo-kiiltiirel bilesen ile ilgili bir 6ge igerirken 2003 yilinda
basilmis kitaplarin higbiri ilgili bir 6geye yer vermemektedir. Bunun disinda 2001,
2002, 2003 ve 2006°da basilan kitaplarin higbiri ¢evresel bilesen ile ilgili bir 6ge
icermezken 1996 yilinda basilan kitaplarin cogu ve geri kalan yillarda basilan

kitaplarin diisiik bir orani ¢evresel bilesen ile ilgili 6geler igermektedir. Ekonomik
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bilesen agisindan ise 1996, 2000, 2001, 2002, 2003, 2004 ve 2005 yillarinda basilmis

kitaplarin higbirinin ilgili bir siirdiiriilebilir 6ge igermedigi goriilmiistiir.

Resimli Oykii Kitaplarinn icerdikleri Siirdiiriilebilir Eylemlerin Sunulma

Yoluna Gore Dagilim

Resimli 6ykii kitaplariin stirdiiriilebilir 6geleri sunma yollar1 incelendiginde en ¢ok
olay orgiisiine bagvuruldugu goriilmiistiir. Olay orgiisiinii takiben siirdiiriilebilir
eylemleri sunmak i¢in en ¢ok resimler tercih edilmistir. Resimli 6ykii kitaplarinin
Oykiiyli sunmak icin resim ve metinleri birlikte kullandig1 (Anderson, 2013; Lynch-
Brown et al., 2014) diisiiniildiiglinde bu beklenen bir sonuctur. Olay orgiisii ve
resimler sonrasinda kapak resmi ii¢iincii en ¢ok kullanilan yoldur. Baslik ise yalnizca

bir 7R kategorisi sunulurken kullanilmistir.
ONERILER

Calisma kapsaminda incelenen resimli 6ykii kitaplarinin biiyiik bir cogunlugunun yas
grubu ile ilgili bir agiklama igermedigi gézlemlenmistir. Bu hususta 6zellikle velileri
cocuklari i¢in uygun kitaplari satin alma konusunda yonlendirebilmek adina yas
gruplartyla ilgili bu bilgiler eklenebilir. Bunun disinda aragtirmanin sonuglarina goére
kitaplar Siirdiiriilebilir Kalkinma i¢in Egitim ile ilgili 6zgiil bir kavram i¢cermek
acisindan oldukga zayiftir. Erken ¢ocukluk donemi deger yargilarinin, tutum ve
davraniglarin olusumu agisindan ¢ok dnemli oldugu icin (Didonet, 2008; Prammling
Samuelson & Kaga, 2008; Siraj-Blatchford et al., 2010) bu dénemde yazilan
kitaplarin ilgili kavramlar1 icermesi 6nemli bulunmaktadir. Bu sebeple yayimci,

yazar ve resimleyenlerin bu kavramlari iglemesi 6nerilmektedir.

Bunlarin disinda aragtirmanin sonuglari resimli 6ykii kitaplarmin siirdiiriilebilir
eylem igerme agisindan dnemli bir potansiyele sahip oldugunu gostermistir. Bu
baglamda 6gretmenlerin paylasacaklar kitaplar1 dikkatlice incelemeleri ve
yapacaklar1 inceleme esnasinda calismada kullanilan kategorilerden yararlanmalari
onerilebilir. Calismada kullanilan kategoriler olabildigince net ve genis olarak

hazirlanmistir. Bu sebeple bazi 6gretmen ve velilerin siirdiiriilebilirlikle ilgili kisith
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bilgiye sahip olabilecekleri (Bord, O’Conner & Fisher, 2000; Spiropoulou,
Antonakaki, Kontaxaki & Bouras, 2007) diisliniildiigiinde bu ¢er¢evenin yararli

olabilecegi diisiiniilmektedir.

Calismanin umut verici bu sonucu bilesen bazinda ve alt kategorilerde ayn1 sekilde
yansimamaktadir. Ozellikle ¢evresel ve ekonomik bilesenler bazinda diisiik sonuglar
goriilmektedir. Ayrica 7R kategorileri ayr1 ayr1 degerlendirildiginde incelenen
kitaplarin yarisindan fazlasinda bulunmamaktadir. Bulgular kitaplarin sosyal ve
kiiltiirel ¢esitlilige ve farkliliga saygi duymak ve bu cesitliligi yansitmak, dogaya ve
canlilarin habitatlarina saygi duymak, enerji ve iiriin tiikketiminde bilingli olmak,
geridonilisiim ve dayanigma ile ilgili eylemler agisindan zayif oldugunu
gostermektedir. Halbuki, Tiirkiye adaletsiz gelir dagilim1 ve genel olarak ¢cocuk
haklarinin korunmasi 6zelde 6zel egitim gereksinimi olan, miilteci, anadili farkli olan
ve farkli etnik kdken ve halklara ait cocuklarin haklarinin korunmasi1 (UNESCO, nd)
insan haklari, kadin haklar1 ve cinsiyet esitligi, ifade 6zgiirliigii, din ve vicdan
Ozgurligi, kiltiirel haklar1 ve farkliliklar1 yansitma, enerji verimliligi, atik yonetimi,
giivenli enerji liretimi ve doganin korunmasi konularinda problemler yasamaktadir
(European Commission, 2014). Bu sebeple yukarida bahsedilen konularin kitaplarda
yer almas1 6nemli bulunmaktadir. Yayimei, yazar ve resimleyenlerin bu konulara

deginmesi Onerilmektedir.

Bu ¢alismada Ankara’da bulunan 2 ¢ocuk kiitliiphanesinde edinilen amacli 6rneklem
yontemiyle secilen kitaplarin igerik analizi 7R kategorileri gercevesinde yapilmistir.
Ileriki galismalar aymi cerceveyi kullanarak farkli 6rneklemlerle calisabilir. Olay
orgiisii icermeyen diger resimli kitaplar ve/veya farkli yas gruplarina hitap eden farkh
kitaplar incelenebilir. Bunun yani sira bu ¢aligma ¢aligmanin 6rneklem kaynagi olarak
farkli kiitiiphaneler ya da kitapgilar secilerek tekrarlanabilir. Boylece basim yil1 ya da
yayinevi agisindan orneklemde farkli sonuglara ulagilabilir. Ayrica bu ¢alisma resimli
Oykii kitaplarinda siirdiiriilebilir eylemleri yillara gore betimleyici istatistikler
acisindan incelemistir. Sonraki caligmalar farkli istatistik yontemler kullanarak basim
yili, kitabin kdkeni vb 6zelliklere gore kitaplarin siirdiiriilebilir kalkinma ile ilgili

icerdikleri eylemler agisindan farkliliklar olup olmadigini inceleyebili
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APPENDIX I :
TEZ FOTOKOPISI iZIN FORMU

ENSTITU

Fen Bilimleri Enstitiist

Sosyal Bilimler Enstitiisii -

Uygulamali Matematik Enstitiisii

Enformatik Enstitiisii I:I

Deniz Bilimleri Enstitiist

YAZARIN

Soyadi : ALAN
Adi1 : Havva Ayca
Béliimii : Tlkogretim Boliimii, Okul Oncesi Ogretmenligi

TEZIN ADI (ingilizce) :

TEZIN TURU : Yiiksek Lisans - Doktora

Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi aliabilir. -

Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir
boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

Tezimden bir bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLIM TARIiHI:
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