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ABSTRACT

THE RELATIONSHIP OF ACADEMIC PROCRASTINATION AND DECISION
MAKING STYLES AMONG UNIVERSITY STUDENTS

Saya, Giilin
M. S., Department of Educational Sciences
Supervisor: Prof. Dr. Ayhan Demir

December 2015, 75 pages

The purpose of the present study is to investigate the relationship between academic
procrastination and decision making styles and questioning whether decision making
styles predict academic procrastination. Sample of the study was 482 (271 female,
211 male) undergraduate students from Middle East Technical University, Turkey.
Turkish versions of Procrastination Assessment Scale for Students (Uzun Ozer,
2005), General Decision Making Style Inventory (Tasdelen, 2002) and demographic
form were administered to students. Correlation and multiple regression analyses
indicated significant positive correlations between academic procrastination and both
avoidant (r =.29, p<.01) and spontaneous (r =.19, p<.01) decision making styles, but
significant negative correlation between academic procrastination and rational
decision making style (r = -.12, p<.01). Total model including rational, intuitive,
dependent, avoidant and spontaneous decision making styles explained 9.2% of the
variance in academic procrastination (R? = .092, Fia76) = 9.62, p<.001). Only
significant predictor of academic procrastination among decision making styles was

avoidant style and it explained 5% of the variance in academic procrastination. Other
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decision making styles were not significant predictors of academic procrastination.
These findings will have implications for psychologists or counselors in counseling
center of universities and recommendations for future research.

Keywords: Procrastination, Academic Procrastination, Decision Making Styles.
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UNIVERSITE OGRENCILERINDE AKADEMIK ERTELEME VE KARAR
VERME STIiLLERI ARASINDAKI ILISK1

Saya, Giilin
Yiiksek Lisans, Egitim Bilimleri Bolimii

Tez Yoneticisi: Prof. Dr. Ayhan Demir

Aralik 2015, 75 sayfa

Bu calismanin amac1 akademik erteleme ve karar verme stilleri arasindaki iliskiyi ve
karar verme stillerinin akademik erteleme diizeyini yordayip yordamadigini
arastirmaktir. Arastirmanin drneklemi Ortadogu Teknik Universitesi’nde okuyan 482
(271 kiz, 211 erkek) iiniversite lisans 6grencisinden olusmaktadir. Ogrencilere
Erteleme Davrams1 Degerlendirme Olgegi-Ogrenci Formu (Uzun Ozer, 2005), Karar
Verme Stilleri Olgegi (Tasdelen, 2002) ve demografik bilgi formu uygulanmustir.
Coklu regresyon analizleri sonucunda, akademik erteleme ve kacingan karar verme
stili (r =.29, p<.01) ile akademik erteleme ve anlik karar verme stilli (r =.19, p<.01)
arasinda pozitif yonde anlaml bir iligki, akademik erteleme ve rasyonel karar verme
stili arasinda negatif yonde anlamli bir iliski bulunmustur (r = -.12, p<.01). Genel
olarak karar verme stilleri (rasyonel, sezgisel, kagingan, anlik ve bagimli stiller)
akademik ertelemedeki varyansin % 9.2’sini agiklamustir (R? = .092, Fs.476) = 9.62,
p<.001). Akademik ertelemeyi anlaml bir sekilde yordayan ve alt 6l¢eklerden biri
olan kagingan karar verme stili, akademik erteleme diizeyindeki varyansin % 5’ini
aciklayabilmistir. Diger karar verme stilleri akademik ertelemenin anlaml
yordayicist olamamistir. Bu caligmanin sonuglarmin iiniversitelerin psikolojik

danisma merkezlerinde psikolojik danigmanlar ve psikologlar i¢in koruyucu 6nlemler
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icin ve ileriki calismalara bir temel olusturabilmesi i¢in Onemli olabilecegi
distiniilmektedir.

Anahtar Kelimeler: Erteleme, Akademik erteleme, Karar Verme Stilleri.
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CHAPTER |

INTRODUCTION

1.1 Background of the Study

Procrastination is a kind of a behavior that almost each person have in diverse
areas of their life. While a quantity of people procrastinate tasks that are boring or
difficult, others procrastinate each kind of tasks. Hence, procrastination may be
behavior that might influence simply a few or all components of an individual’s life.

Procrastination can be explained as irrationally of postponing a task to an
unknown time (Grecco, 1984). Some research studies emphasize that procrastination
protects the fragile self-respect in case of a failure. Therefore, procrastination may
have protective role for people who suppose that the tasks they were able to do
indicate their competence and believe that they are worthy only if they are competent
(Solomon & Rothblum, 1984). The underlying fact of procrastination can be
described as desiring to do best which means believing that one is valuable only when
he/she is successful and with the help of fear of failure, individual delays tasks
(Solomon & Rothblum, 1984).

The notion of procrastination has some subjective components since an
individual’s procrastinating behavior may not be assessed as procrastination for
another individual. In the society, this kind of behavior can be seen as irresponsibility
or laziness, so it can be incriminating. However, researchers realized that
procrastination is a behavior that may have negative or positive results in people’s
lives and it is quite sophisticated phenomenon than it is thought (Steel, 2007).
Although it has a long history, it has been investigated only for last twenty years
(Steel, 2007). Every delay in compulsory tasks should not be appraised as
procrastination. The difference of procrastination than other delays can be described
as procrastination makes the self anxious as time passes. The most extreme situation

is procrastination’s persistency and emotional stress. Therefore, persistent
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procrastination patterns may threat mental health of a person when feelings of
incompetency is accompanied with it, such as having depression of obsessive
compulsive disorder (Ferrari & McCown, 1994). The researches that are related with
procrastination, investigated the causes of it in very detailed way. Some of the roots
are related with not having the habits of managing time, not being able to identify the
priorities or not having effective study skills; other causes, besides personality
features, are related with individual’s cognitive distortions about self or the others
(Steel, 2007).

Procrastination can be described as; despite being aware of the negative
results of it, maintaining to delay purposely (Klassen, Krawchuk, & Rajani, 2008).
Although procrastination is widespread and evaluated as negative behavior, it is
difficult to give a certain definition of it. However, when the definitions of
procrastination are investigated, it can be seen that the common fractions of
descriptions include behavior that affects an individual’s overall effectiveness.

For many researchers the meaning of procrastination varies. Senecal,
Koestner and Vallerand (1995) explained it as, postponing initiating a task until stress
is experienced due to not being able to perform it earlier. Sirois, Gordon, and Pychyl,
(2003) defined it as delaying to accomplish or start a task and is related with higher
stress. Knaus (1998) identifies it as delaying to do a task that has priority. In common,
the explanations can be interpreted as preferring to do a task that has less priority to
another task. Although it may seem that the goal of procrastination is short term relief,
when this delaying tendency of a person leads procrastination behavior, it may have
harmful results for psychological well-being (Krause & Freund, 2014).

It was stated by previous researchers that procrastination is important concept
also in academic settings. For instance, Senecal, Julian and Guay (2003) defined it as
“an irrational tendency to delay at the beginning or completion of an academic task”
(p.135). In academic procrastination, persistent and negative behavior appears to be
more widespread than generalized procrastination; considering the amount of college
students having this problem (Solomon & Rothblum, 1984). In the study of Ellis and
Knaus (1977), 95% of students showed academic procrastination. Also, in the study
of Uzun Ozer, Demir and Ferrari (2009) 52% of university students had academic
procrastination. A closer result was found in Balkis and Duru’s (2009) study as 23%

of the participants showed procrastination on academic tasks.
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It was claimed by the researchers that procrastination includes some
components rather than being one concept (Solomon & Rothblum, 1984). Although
only behavioral part can be observed, other parts including cognitive and emotional
parts cannot be disregarded (Uzun Ozer, Demir & Ferrari, 2013).

Feeling distress when not being able to begin, maintain or complete a task
constitutes emotional part of procrastination (Solomon & Rothblum, 1984). The
studies investigating emotional part of procrastination focused subjective discomfort
of procrastination and related negative emotions procrastinators experience such as
anxiety or distress (Tuckman, 1991; Mohsen, Jaleel & Mahmood, 2013). Researchers
emphasize that feelings of anxiety is the most adverse feeling linked with
procrastination (Uzun Ozer, Demir & Harrington, 2012).

The behavioral component of procrastination focuses mostly on initiating,
performing and completing process of a task, leading to take individual’s time more
than it should in general (Ferrari, 1992). Individual prefers to do a task that comes
more pleasant to him /her rather than doing planned task (Uzun & Demir, 2015). For
instance, a procrastinator’s behavior of avoiding to study and preferring to meet with
friends instead can be behavioral part of procrastination. In the studies related with
behavioral part of procrastination, the amount of task being completed and frequency
of procrastination were focused (Beck, Koons & Milgrim, 2001).

Cognitive component of procrastination includes the reasons of deciding to
postpone a task purposely (Karas & Spada, 2009). The variables that are related with
cognitions such as perfectionism, irrational beliefs about self and self-efficacy were
included in the studies of procrastination (Sirois, 2014; Burka & Yuen, 1983). Result
of the studies indicated that self-efficacy and self-respect were negatively related with
procrastination (Ferrari, 2001; Klassen, Kravchuk & Rajani, 2008; Sirois, 2014).

Postponing on academic tasks until anxiety is experienced is common among
college students (Burka & Yuen, 1983). Academic procrastination in research
purposes can be defined as the self-reported tendency to nearly always or always
delaying academic tasks, as a result experiencing high levels of anxiety related with
procrastination (Rothblum, Solomon & Murakami, 1986). In previous research nearly
one fourth of all college students had procrastination on academic tasks such as
writing term papers, studying for exams or keeping up weekly assignments (Solomon

& Rothblum, 1984). Since self-reported procrastination and different clinical factors
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such as trait anxiety, depression, irrational cognitions and self-esteem were found to
be related with academic procrastination, it can be interpreted as academic
procrastination is more than study skills insufficiency, but encloses affective and
cognitive constituents (Rothblum, Solomon & Murakami, 1986). It can be more
beneficial for students who are academic procrastinators to be intervened by a
psychological counselor in terms of knowing their cognitive system, thinking styles,
irrational beliefs or decision making styles. Considering the studies related with
thinking and cognitive parts of procrastination, the importance of decision making
process cannot be ignored in the cognitive process of academic procrastination
(Balkis, Duru & Bulus, 2013; Steel, 2007).

Decision making is not only a concept that includes identification of
alternatives but also it is a concept that consists of choosing the best alternative
considering the values, goals, desires and life style of an individual. It can be also
explained as reducing ambiguities while choosing between various alternatives and
this explanation focuses on information gathering in decision making process.
Decision making styles seem to be used more in career development literature. It was
stated that decision making style can be a pattern that people become skilled at and
the variations in different styles is related with the information gathered during the
decision making process and the amount of alternatives (Highhouse, Dalal & Salas,
2014).

The term decision making style is strongly linked with the term cognitive style
and in the understanding of decision process; cognitive style of a person in decision
making can be explained as thinking practices of him/her (Hunt, Krzystofiak, Meindl
& Yousry, 1989). Many theorists reviewing decision making literature and interested
in individual differences also referred to differences in cognitive styles and reach a
conclusion that, in general studies about decision making styles build them on theory
of Jung that based on two elements: attitudes and function (Thunholm, 2004). The
function part was the most noticed as it is linked with cognitive styles associated with
decision making styles. Andersen stated that Jung’s theory can be understood as
perception and judgment functions determine decision making style of a person
(Thunholm, 2004).

Scott and Bruce (1995) aimed to combine all previous studies on decision

making styles and defined it as “the learned habitual response pattern exhibited by an
4



individual when confronted with decision situation. It is not a personality trait, but a
habit-based propensity to react in a certain way in a specific decision context” (p.
820).

After reviewing previous research, Scott and Bruce (1995) suggested four
different decision styles in behavioral terms: A rational style related with broad
search for information and evaluation of alternatives; dependent style illustrated by
taking other people’s advices and instructions before decision making; intuitive style
is giving decisions mostly based on emotions and feelings and avoidant style
illustrated by avoiding making decisions. With these four styles first version of
General Decision Making Style inventory appeared and conducted to military
officers. In the development of the scale, fifth decision making style occurred:
Spontaneous style which is tendency to decide as fast as possible without taking
alternatives into consideration.

According to analysis of Scott and Bruce (1995), these styles were correlated
to each other. For instance, rational style was negatively correlated with intuitive,
spontaneous and avoidant styles. From all of the findings about correlations of
different styles, it was concluded that these styles are independent to each other but
individuals utilize from combination of these styles while giving significant decisions
(Delaney, Strough, Parker, Bruine & Bruin, 2015).

In the studies of decision making, the importance was on how individuals
decide by considering according to what their decision makings are based on.
Researchers have different explanations for decision making. For instance, it was
stated that individual differences about decision making process is originated from
decision speed and amount gathered and evaluated information (Onken, Hastie &
Revelle, 1985). Individual and motivational loads affect decision making styles. For
example, people who take high risks are inclined to give fast decisions without
allocating time to information gathering process (Onken et al., 1985).

Overall, components of procrastination and process of decision making have
been studied in previous research and there is still need for investigation of them

together for deeper understanding of both concepts.



1.2 The Purpose of the Study

The purpose of the study is to investigate the relationship between academic
procrastination and decision making styles among university students in METU.

1.3 Research Question

Is there a significant relationship between academic procrastination and
decision making styles of university students in METU?

How well do decision making styles predict academic procrastination of
METU students?

1.4 Significance of the Study

When cognitive component of academic procrastination and the importance
of cognitive processes that an individual passes through while giving decisions is
taken into consideration, looking into the relationship between academic
procrastination and decision making process become more of an issue to comprehend
procrastination concept better.

In the international literature, there are many kinds of studies related with
academic procrastination and its predictors, nevertheless a comprehensive study
investigating the relationship of academic procrastination and decision making styles
was not found. When it comes to Turkey, there are three studies including this
relationship; a study among high school students (Arslan, 2013), a study among
university students enrolled in one faculty (Balkis, 2007) and a study about the
relationship of general procrastination and decision making styles among school
administrators (Ugurlu, 2013). Since this study investigated university students
among which academic procrastination is prevalent (Burka & Yuen, 1983; Solomon
& Rothblum, 1984; Rothblum, Solomon & Murakami, 1986, Steel, 2007) and since
cognitive styles are important in both academic procrastination and decision making
process of an individual; the gathered data may become a base for forward studies.

Besides, this study may have a support for both psychological counselors and



psychologists who work in psychological counseling and guidance centers of

universities in their application areas of individual and group counseling.

1.5 Definitions of the VVariables

Procrastination is postponing a task that should be done today to tomorrow
or another day (Steel, 2007).

Academic Procrastination is postponing doing tasks that are related with
academic purposes such as doing homework, preparing for the exams or term papers
until last minute (Solomon & Rothblum, 1984).

Decision Making is reducing ambiguities efficiently between varieties of
choices while choosing. Decision Making Styles are identified as mentioned below
(Scott & Bruce, 1995).

Rational Decision Making Style includes searching for alternatives and
evaluating in rational way.

Intuitive Decision Making Style includes taking senses and prudence as
references for the decision.

Dependent Decision Making Style includes evaluation of other people’s
advises and instructions in decision making.

Spontaneous Decision Making Style includes deciding without thinking and
evaluating current alternatives.

Avoidant Decision Making Style includes avoiding from decision making.



CHAPTER II

LITERATURE REVIEW

This chapter includes wider explanations for procrastination, academic
procrastination and decision making styles and a rationale for the relationship
between academic procrastination and decision making styles. After a summary
about studies and explanations of procrastination and decision making styles,
research in national and international literature will be outlined. In order to explain
procrastination there are various kinds of views and theories.

In the literature, procrastination was studied in four main headings. The most
prevalent one is academic procrastination in which delaying homework or studying
for exams until last minute (Solomon & Rothblum, 1984). Other one is life routine
procrastination described by Lay (1986) as having difficulties in programming daily
tasks. Delaying to give decision when a person confronted with different option is
decisional procrastination (Ellis & Knaus, 1977) and the last one, compulsive
procrastination comprises delaying both giving decision and tasks that need to be
done (Ferrari, 1991).

In order to comprehend the theoretical background of procrastination broader,
there are some models that different theorists used in the definitions and underlying

reasons for procrastination.

2.1 Theoretical Views of Procrastination

Freud mentioned about the concept of avoidance and he claims that anxiety is
a stimuli or ego. When ego realizes the anxiety, it creates different kinds of defense
mechanisms. (Ferrari, Johnson & McCown, 1995). Therefore, individual shows
procrastination, because avoided or uncompleted tasks have threatening features for

ego.



An individual who shows neurotic behaviors generally avoids daily problems
rather than dealing with them. Some of them show their experienced physical
difficulties as causes of their fail. Namely, all of their thoughts and behaviors are
demonstrated in order not to face with the feelings of failure or incompetency.
Unfortunately, avoidant behavior results in strengthening the problems they have
(Sirois, 2014).

In the literature, theoretical explanations of procrastination originated firstly
form the idea of the effect of childhood experiences on an individual’s personality.
Theorists of psychodynamic model emphasize the effect of family especially parents
on child’s behavior. For instance, it was stated that behaviors including mistaken
child raising techniques such as putting unrealistic goals for a child or forcing him/her
to be successful so that as a result of success showing their love to child, may lead
procrastination in future (Burka & Yuen, 1983). Therefore, child starts to feel anxious
and valueless when she/he experiences failure. When that child starts to be in
situations in which his/her skills or abilities are evaluated in his/her future, he/she
will experience same emotions by the connection of childhood experiences and
procrastination (Burka & Yuen, 1983).

It is stated by some researchers that especially in western societies fear of
failure results in procrastination, also, it is indicated that insurgency against authority
leads procrastination somehow (Burka & Yuen, 1983).

Families who are focused to success extremely or families who are not sure
about their child’s capacity to achieve, tend to raise children that have more
inclination towards procrastination. Besides, children of families in which they are
excessively controlled by parents and leading them to not being able to be an
independent individual, show greater procrastination (Burka & Yuen, 1983).

Behavioral theorists identified procrastination as a learned behavior that
provides short term relief. Two concepts of classical conditioning which are “reward”
and “punishment” can be used to explain procrastination. According to this model,
because individual who is rewarded or not punished enough due to his/her behavior,
he/she exhibits procrastination (Ferrari et al. 1995). Since unlikable tasks can be
regarded as punishment and short term relief can be regarded as a reward,

procrastination can be strengthened.



Another research about reasons of academic procrastination on university
students shows that unwanted tasks are delayed much more than other tasks (Solomon
& Rothblum, 1984) As another explanation, it can be said that most people do not
finish tasks that they do not like and this can be interpreted as a finding that supports
behavioral model (Glick & Orsillo, 2015).

According to existentialist model, procrastination is related with self-
awareness, freedom and responsibility (Sherry, Sherry, Hewitt, Musquash & Flett,
2015). An individual who does not have self-awareness will not take the
responsibility of his /her behavior so he/she will procrastinate. So that freedom of the
individual would be limited. An individual, who does not have self-awareness, cannot
be aware of his/her environment or situation. That is, he/she is not in “here and now”.
“Here and now” means being aware of the current situation and living in now instead
of living in past or in future. An individual should first take responsibility of his/her
behavior and be in peace with his/her self to change procrastination. Therefore, it can
be assumed that the individual who procrastinates chronically may not be in peace
with his/her self (Sherry et al., 2015).

According to cognitive-behavioral model, theorists indicated that
procrastination is originated from unrealistic believes or irrational thoughts of people
such as their assumptions, negative automatic thoughts or core beliefs lead them to
delay tasks since they have unrealistic expectations (Pychyl & Flett, 2012).

Procrastination is triggered by unrealistic fears and self-criticism: They are
often not sure about their ability to complete tasks, that’s why they delay tasks. It was
claimed that people feel and behave in a consistent way with the environment they
live in by considering their self-beliefs, attitudes values and thoughts (Flett, Stainton,
Hewitt, Sherry, & Lay, 1986). Some of these beliefs may be rational and adaptable
but some of them may not. Procrastination is related with these irrational and
nonadaptable beliefs such as cognitive distortions, overgeneralizations etc.

Ellis and Knaus (1977) claims that necessities, and some rigid beliefs such as
“I must be as..” constitute basement for procrastination. Also, it was argued that other
three unhealthy beliefs mentioned below are originated from these desires. These are;

Rigid Desires: Individuals may be persistent about having some specific

conditions and they may not even start tasks if these conditions do not exist.
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Exaggeration: When the rigid desires of individuals are not met, they start to
exaggerate. These individuals exaggerate the condition that should not be, in an
excessive way. For instance, they may think or tell others that “I can never study in
this condition”.

Not being able to stand feeling of restlessness: Individuals suppose that they
cannot stand the conditions when their rigid desires are not met so they procrastinate
in order not to feel the negative feeling of restlessness.

Blaming: Blaming beliefs may be related with self, others or life. When an
individual have self-blaming belief and when he/she does not finish a task that should
be done, he/she will humiliate him/herself. In this situation, when the individual
cannot complete a task, he /she will worry that his/her failure will be proved.
Therefore, again he/she will procrastinate instead of facing failing at the end.

Ellis and Knaus (1977) mentioned about some basic steps that procrastinators
do: First procrastinators have desire to complete a task or since they acknowledge
that the result of the task would be useful, they accept to complete it at least but they
procrastinate illogically. Then they do not realize how much harm they get by
procrastinating and continue to postpone the task and get angry with themselves (or
as against to humiliating themselves they use defense mechanism of rationalization
in order to get out of the topic). Then, again they continue to procrastinate, try to
finish the task right before the due date; they complete it very late or never complete
it, feel restless because of unnecessary procrastination and start to blame themselves.
Lastly, they make themselves sure and give promise to not to procrastinate again and
believe it. However, if a difficult or confusing task appears in the future, then they
repeat same behavior again.

As mentioned before, the importance of cognitive component of academic
procrastination in which maintaining to delay an academic task although knowing
that it has adverse results on individual cannot be disregarded. In previous studies,
Burka and Yuen (1983) emphasized the importance of protecting fragile self in terms
of an individual’s cognition. Another precise definition of academic procrastination
in terms of cognitive processes done by Lay (1986) as irrational tendency to delay
essential tasks. Mostly, perfectionistic personality trait, self-efficacy and irrational
beliefs were found to be related with academic procrastination (Hen & Goroshit,

2012; Balkis et al., 2013).
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2.2 Studies about Procrastination

Numerous research studies were conducted and findings confirmed various
views about what leads it and with which variables it is related, when it comes to
reasons of procrastination.

In a study about personality traits done by Steel, Brothen, and Wambach
(2001) in which participants were studying at psychology department, the influence
of academic procrastination on personality traits that includes self-esteem, self-
regulation, extraversion, locus of control and neuroticism, mood and performance
was investigated. In the findings, it was stated that although self-esteem and self-
monitoring were correlated with procrastination; neuroticism and locus of control
was not found to be correlated with it. In the relationship between procrastination and
personality variables of defensiveness, extraversion or dominance, stronger
relationship was found.

When it comes to prevalence and predictors of procrastination, 20% of adult
individuals had chronic procrastination in daily tasks; and academic procrastination
prevalence among university students is between 70-95% (Steel, 2007; Ellis &
Knaus, 1977). Also, in the study of Klassen, Krawchuk and Rajani (2008), self-
efficacy for self-regulation predicted procrastination.

As mentioned before procrastination was explained as an intentional delay of
a task even though knowing that it has unfavorable results (Steel, 2007; Ferrari,
O’Callaghan, & Newbegin, 2004). In research, procrastination was studied mostly
among undergraduate students and it was found that there was a relationship between
higher levels of academic procrastination and lower levels of self-esteem, self-
efficacy, and self-regulation and higher levels of stress and anxiety (Howell, Watson,
Powell, & Buro, 2006; Steel, 2007).

Although it has negative consequences, procrastination may sometimes
motivate people in some cases. For instance in the study of Chu and Choi (2005) it
was found that some participants claimed that they intentionally procrastinate
because time pressure motivates them. Also, it was revealed in another study that
university students who procrastinate have less stress than students who do not

procrastinate in academic settings (Tice & Baumeister, 1997).
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Moreover, as a significant predictor of procrastination, fear of failure had been
an important factor after various researches conducted about it. In a study of Burka
and Yuen (1983), some reasons for procrastinating such as evaluation anxiety, lack
of assertion and difficulty in decision making, aversiveness of the task, dependency
and help seeking, poor time management, peer influence and risk taking was
observed.

In the factor analysis of the study of Solomon and Rothblum (1984), there
were two main factors for the reasons of procrastination: “fear of failure” and “task
aversiveness”. Fear of failure which explained 49.4% of the variance, included items
containing evaluation anxiety (concern about not to meet the expectations of others),
perfectionism (anxiety about not to meet own standards) and low self-esteem. Task
aversiveness which explained 18% of the variance, included items that is related with
aversiveness of the task and laziness. Other factors reflected rebellion against control,
risk taking, lack of assertion, and difficulty in decision making. Surprisingly, time
management was not responsible for procrastination as an independent factor
(Rothblum, 1990).

Another issue about procrastination and fear of failure was whether it is nature
or nurture. There are some studies about procrastination in children indicating that
child rearing attitudes of parents may influence individual’s delaying behavior. For
instance, in the study of McKenna, Solomon and Rothblum (1986, as cited in
Rothblum, 1990), college students completed Procrastination Assessment Scale for
Students (PASS) and measures for parental affection and control. Findings of their
studies showed that, students who have higher fear of failure stated that their fathers
are less accepting or caring and female students showed more fear of failure than
males when fathers are in question, but no significant relationship of childrearing
styles and procrastination when mothers are in question.

In another study done by Ulukaya (2014) about parental attitudes and
procrastination with university students from both state and private university. The
results showed that, type of university, age and mother’s close control predicted
academic procrastination. Also, significant difference of procrastination tendencies
among students about perceived mother attitudes for both genders was found, but for
perceived parental attitudes, only for female students procrastination tendencies

differed.
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According to the avoidance model of procrastination of Solomon and
Rothblum (1984) as deadline of the task approaches, individuals who have higher
fear of failure feel anxiety. In order to get rid of this unpleasant feeling, they delay
completing the task, which eventually strengthens the idea of avoidance.

Ferrari, O’Callagan and Newbegin (2004) identified three types of
procrastination in which two of them were different than previous type of decisional
type by Ellis and Knaus (1977). Decisional, arousal and avoidant procrastination. In
‘arousal type’, individual waits until last minute by being alarmed by short time left
to complete the task and gets pleasure from it. In ‘avoidant type’, individual wishes
to not to complete the task so that to prevent his/her performance evaluation and his
fears.

In previous research studies, avoidance was found to be a key for chronic
procrastination (Ferrari, 1992; Ferrari & Patel, 2004). Avoidant procrastination was
explained by Ferrari (1991) as when a person encounters with unpleasant task, he/she
grows maladaptive mechanism to deal with in order to protect his/her self-esteem.
Avoidant procrastination emerges when the person withdraws him/herself from task
since it was perceived as adverse or when he/she is blamed for not to show progress
on a task as an indication of his/her poor ability (Ferrari et al., 1995). Since there is
fear about representing one’s own weakness, avoidant procrastination is positively
correlated with high self-consciousness (Ferrari, 2001) and negatively correlated with
self-esteem because of their probable perception of inability to complete a task
(Ferrari, 1992). Also, people who use avoidant type of procrastination do self-
handicapping in order to protect their fragile self (Ferrari & Tice, 2000). Studies
among employed adults indicated that avoidant procrastinators were perceived to
negatively influence productivity and stated it as essential to be fired (Ferrari, 1992).

Solomon and Rothblum (1984) studied attributions under the topic of
procrastination. Results of their study revealed that individuals who have higher level
of procrastination, attributed their success to external factors than individuals who
have lower level of procrastination. Also, it was explained that high procrastinators
start to do a task right before deadline in order not to test their “true ability”. This
means that, since they attribute their success to external factors, if they succeed, it
can be explained as the result of luck, but if they fail, then it may be attributed to lack

of effort. Because self-esteem need to be protected, they find a way to not to feel
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incompetent by attributing the reasons of success or failure to luck or lack of effort
which are changeable situations to generalize their incompetence.

In the study of Uzun Ozer and Sackes (2011), the effect of procrastination on
life satisfaction of students were scrutinized. By using 314 participants with Tuckman
Procrastination Scale and Satisfaction with Life Scale, results revealed that there was
significant difference in procrastination level and life satisfaction scores of
participants; students who had higher procrastination level had lower life satisfaction.

In terms of the relationship of procrastination and impulsivity there are
various research studies: For instance, Ferrari (1993) found positive correlation
between these variables that suggests that impulsive people procrastinate more. Also,
Steel (2007) revealed that impulsivity was one of the strongest correlates of
procrastination. Steel (2010) claimed that procrastination was an evolutional result of
impulsivity. It was stated that, since people were hunter gatherer before agriculture,
they needed to meet their basic urgent needs for their existence. It could be harmful
for them to spent time for doing tasks for long term effects in future. However, since
in the modern era people need to profit more from long term effects of their
performance such as studying for an exam, they need to wait for the result. From
evolutionary perspective according to Steel (2010), there is genetic basis of
impulsivity to pass on in terms of procrastination. For instance, in the study of
Loehlin and Martin (2014), by using twins from Australia, genetic correlation
between procrastination and impulsivity was investigated. They concluded that there
was significant correlation between genetics and procrastination, but cause and effect
relationship is still in question. Similar with impulsive people, people who use
spontaneous decision making style also have desire to meet their immediate needs,

so they give decisions without considering and evaluating other alternatives.

2.3 Studies about Academic Procrastination

In the study of Owens and Newbegin (1997), in which the link between
academic procrastination anxiety, academic achievement and academic esteem was
investigated among male high school students in Australia, findings indicated that
academic procrastination and anxiety was positively related. Also, academic

procrastination was directly related with anxiety but not with academic esteem.
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About an intervention based study, Glick and Orsillo (2015) conducted a
study with college students in which acceptance-based behavioral therapy
intervention were used for students who procrastinate on academic tasks. Results of
the study showed that the intervention was the most effective for participants who
value academic tasks.

In a study in which adaptive perfectionism and self-determined motivation
were investigated among college students about whether it reduces academic
procrastination or not, findings revealed that students with stronger self-determined
motivation procrastinate less and have higher GPA’s since they have higher personal
standards (Burnam, Komarraju, Hamel & Nadler, 2014). Also, students who hesitate
about their capacity to achieve, perceive faults as a symptom of failure and did not
set high personal standards, were more probable to state their procrastination as
problematic; students who were more planned and self determined in their motivation
showed less procrastination on academic tasks.

In another study, Burns, Dittmann, Nguyen and Mitchelson (2000) looked for
the relationship between perfectionism, academic procrastination and control with
vigilant and avoidant coping. There were 157 students from department of
psychology. The findings of the study showed that procrastination and avoidant
coping was negatively related and academic procrastination and negative/positive
perfectionism was weakly correlated.

Academic procrastination was also found to be related with emotional
intelligence (Deniz, Tras & Aydogan, 2009). In the study of Deniz et al. (2009), the
influence of emotional intelligence on academic procrastination and locus of control
was investigated by using 435 university students in Selguk University, Turkey. The
results of the study indicated that subscales of Emotional Intelligence Scale;
“adaptability” and “coping with stress” had strong correlation with academic
procrastination scores. Also, ‘adaptability’ and ‘general mood’ predicted locus of
control scores. In addition, emotional intelligence skill and academic procrastination
and emotional intelligence skill and locus of control were negatively correlated.

In a study conducted with university students in Middle East Technical
University, age, academic success, perfectionism and depression variables were
investigated in terms of how much they predict academic procrastination (Akkaya,

2007). In the results of multiple regressions, perfectionism about self, perfectionism
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about others, academic success and depression predicted academic procrastination
together. These variables were found to change in prediction of academic
procrastination. While perfectionism about self, perfectionism about others,
depression and academic success were predictors for academic procrastination
among female participants, perfectionism about self was only predictor among male
students.

In the study of Aydogan (2008) about academic procrastination of senior class
college students in terms of self-esteem, self-efficacy and state anxiety in Konya,
there was a significant link between academic procrastination and self-esteem, but no
significant link between academic procrastination and state anxiety and self-efficacy.
Besides, it was specified that self-esteem was a predictor for academic
procrastination, yet state anxiety and self-efficacy were not predictors of academic
procrastination. Lastly, the students who have high and intermediate level of
academic procrastination showed lower levels of state anxiety compared to students
who have higher academic procrastination.

When the role of rational and irrational beliefs in the behavior of academic
procrastination is considered, Balkis et al., (2013) conducted a study about the
mediator role of rational beliefs about studying in terms of academic procrastination,
academic life satisfaction and academic achievement. Results of the study indicated
that rational beliefs about studying mediated links between academic procrastination,
academic achievement and academic life satisfaction.

In another study about academic procrastination and its reasons and the effect
of hope level on academic procrastination, conducted with high school students, it
was found that 54% of students showed academic procrastination but here was not
any difference between two genders (Uzun Ozer, 2009). In the results of the factor
analysis about the reasons of academic procrastination, fear of failure, difficulty in
decision making, laziness and risk taking were discovered as reasons for academic
procrastination. Also, level of state hope seemed to have a strong and significant
effect on academic procrastination.

After reviewing studies about procrastination, since decision making process
had been a concern for a person to see whether it can be related with procrastination
or not, studies about academic procrastination and decision making process and

cognitions will be reviewed.
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2.4 Academic Procrastination, Decision Making and Cognitions

In previous studies although reasons for academic procrastination changes,
irrational beliefs were found to have an important role on academic procrastination
(Senecal, Julian & Guay 2003; Bridges & Roig, 1997; Balkis et al., 2013). Since these
irrational beliefs and cognitions are also found to be related with decision making
styles of a person (Peker, Kartol & Demir, 2015) it becomes more significant issue
to discuss.

Individuals encounter with various selection situations in their lives and it is
expected to decide the best alternative for them. In many areas such as in job selection
or school selection individuals need to make decisions considering their values or
preferences. For university students it can be decision about their study time, time
management or job selection. As mentioned before, decision making includes a
cognitive process in which a person lean to an option in order to meet his /her needs
(Baglikol, 2010). The factors that affect decision making varies. These can be self-
respect (Thunholm, 2004), self efficacy levels individual differences and cognitive
processes (Gushue, Scanlan, Pantzer & Clarke, 2006).

Procrastination was clarified by some behavioral decision making theorists
(Koch & Kleinmann, 2002). For instance, students may be forced to prefer between
two alternatives (meeting with friends or doing homework). Although doing
homework should be wiser because it is important to finish, student procrastinator
chooses meeting with friends. In this situation, they are forced to compare the instant
pleasure of meeting with friends with the postponed advantage of getting good mark
from homework. If time was significant when deadline is tomorrow, it would be
easier to choose to study, but delayed results were priced less, so students may choose
instant pleasure of meeting with friend. This phenomenon was identified as ‘positive
outcome discounting’. It can be used when reasons of procrastination was explained.
In this circumstance, the benefit of meeting with friends is more than doing
homework but the delayed benefit of doing homework is much greater than meeting
with friends, but person chooses benefit of meeting friends by positive outcome
discounting which is a mistaken decision making process. In the study of Pychyl,

Lee, Thibodeau and Blunt (2000), students were inquired about what they do when
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there are five days to deadline of a task and it was revealed that when students
procrastinate, they prefer more enjoyable tasks to unpleasant activity of the task that
needed to be completed. An individual’s ability to decide in healthy way is related
with his/her cognitive process and all irrational beliefs interfere his/her decision
making process in negative way (Can, 2009).

In the Rational Emotive Behavior Theory there are rational beliefs in which
logical thinking occurs in accordance with healthy feelings (Ellis, 1962 as cited in
Balkis et al., 2013). However, irrational belief influences a person reversely since
reality is distorted and they are illogical which includes musts or shoulds. According
to Ferrari etal. (1995), individuals generally come to irrational interpretations leading
academic procrastination. This irrationality contains over or underestimation of
finishing a task, the proportion of inspiration for finishing a task and belief about
being in a correct mood is essential to be successful in completion of a task.

In the study of Toker and Avct (2015), influence of cognitive behavioral
theory based skill training on academic procrastination behaviors of university
students were investigated. Their study included cognitions in three dimensions
(intermediate beliefs, core beliefs and false automatic thoughts) related to academic
procrastination. With this skill training, experimental group were taught to realization
of automatic thoughts, core and intermediate beliefs connected to their emotions
about academic tasks and evaluating these thoughts by inquiring and replacing these
with practical thoughts and behaviors. Results of the study indicated that the
experimental group showed decrease in their academic procrastination behaviors.

Briefly, the cognitions of a person such as irrational beliefs about task or self
become a significant concept for decision making process. Decision making styles of
a person may also be related with cognitive and behavior part of academic
procrastination since in both there is a thinking and cognitive process affecting
behavior.

2.5 Process of Decision Making and Studies about Decision Making Styles

Driver and Mock identified two dimensions of decision making’s information
process: ‘focus’ and ‘amount of information’. Focus dimension has two polar. In one

polar, decision maker evaluates it by considering one way for solution, whereas
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decision maker sees multiple solutions in other polar (1975, as cited in Tasdelen,
2002). Amount of information gathered in decision making process changes one
individual to other. Also, four basic decision making style based on these two
dimensions was stated. In decisive style, person uses least information in order to be
seemed strong, so speed, efficiency and consistency is related with this style. In
flexible style, person uses again least information to decide, but this has diverse
meanings in different times, so this style is related with foresight and applicability.
In opposition, in hierarchic style, information is analyzed carefully in order to get the
best result. In integrative style, similarly, whole information is used, but as many
solutions as possible are tried to be developed and it is highly experimental.

Individual and environmental factors have the main roles in the process of
decision making. The experiences placed in the cognition, form certain patterns
which influence the resolution of problems encountered. These patterns are thought
to be “heuristics” or “mental insights”. Besides these, there are other factors
influencing decision making process such as structure, culture, politics etc. Also, the
environment of decision making, uncertainty of decision alternatives, risks and time
pressure may have an effect on decision making process (Podrug, 2011).

Individuals have some habits which forms decision making styles. It was
stated that decision making style can be learned, obtained, taught. Similarly, Connor
and Becker (2003) explained decision making style as; besides being an action on
different alternatives, it is a natural and habitual approach that can affect individual’s
choice.

Individuals take their cognitive styles as bases while gathering information in
decision making process in order to separate and internalize information (Avsaroglu,
2007). Scott and Bruce (1995) identified decision making styles as a learned habit.
The key between differences in different decision making styles were amount of
thinking and information and identification of the alternatives.

According to Heppner (1978), decision making includes evaluation of
possibilities, alternatives and following results and identification of the situation that
need to be decided brings the proper approach to decision making of a person.

In general, decision making styles were investigated with different variables
in the literature. For instance, the relationship between vocational identity status,

perfectionism and decision making styles (Ongen, 2014), the relationship between
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decision making in social relationships and decision making styles (Sari, 2008) or
leadership styles and decision making styles (Reid, 2013) were studied.

Decision making process has an important role in organizational areas since
it is a problem solving procedure, so administers need to use it actively. This means,
different decision making styles of an administrator may result in different conditions
in an organization. Which style they use is related with their behavioral patterns in
which one of them is procrastination behavior. Oguz (2008) stated that decision
making is a considerable procedure which an administrator needs to carry out.
Especially in organizational tasks, which way decision making procedure is followed
have a significant role and it is affected by personal traits for the administrator and
the staff.

Different characteristics of a person may produce different decision making
styles with various social and emotional constructs. Deniz (2004) explained decision
making styles. For instance, people who have cautious decision making style give
careful decisions while people using avoidant decision making style leave their
decision making process to other. People who have procrastinating decision making
style tend to delay their decision process and others using spontaneous decision
making style give fast decisions under the pressure of time.

There are diverse studies about the link between decision making styles and
other variables in Turkey. For instance, Bacanli and Siiriicii (2006) investigated
gender and career development of 8th grade primary school students as predictors for
career decision making self-efficacy. Another study looked for the relationship
between subjective well-being and decision making styles (Dilma¢ & Bozgeyikli,
2009). Also, Kasik (2009) investigated decision making style for perceived level of
social support, self-esteem of adolescences and level of hope.

Decision making styles were also found to be related with locus of control.
For instance, it was revealed in Scott and Bruce (1995) that rational decision making
style was correlated positively with internal locus of control which means that one
believes his own power over his fate and attributes the aspects related with his
decision to himself. Despite the relationship between rational style and internal locus
of control, intuitive style was not found to be related with locus of control in their
study. Dependent decision making style was found to be correlated positively with

external locus of control in which one do not believe his own power over his fate and
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attributes the aspects related with his decision to outside rather than himself. Also,
since positive correlation between avoidant decision making style and external locus
of control was found, it was revealed that an individual who has avoidant decision
making style attributed his own control over his fate to external factors. Lastly,
negative weak correlation was found between internal locus of control and

spontaneous decision making style.

2.6 Studies Regarding Procrastination and Decision Making Styles in Turkey

In a study conducted in Turkey by using 408 high school students, predictive
relationship of decision making styles and academic procrastination was investigated
(Arslan, 2013). Turkish versions of Academic Procrastination Questionnaire and
Decision Making Styles Inventory were used to measure academic procrastination
level and decision making styles of the participants. The results of the study revealed
that avoidant and spontaneous decision making style predicted 19% of the variance
in academic procrastination. Therefore, avoidant and spontaneous decision making
were significant predictors in the analysis of significance of regression coefficients.
There was not any significance for intuitive, dependent and rational decision making
styles as predictors of academic procrastination. In addition, it was stated that
academic procrastination levels of students can be influenced by gender, yet it was
not affected by level of class and educational level of parents.

In another study in which data was collected from school administrators
different than other samples in the literature, 397 principles and vice-principles were
joined to study in Sivas, Turkey (Ugurlu, 2013). Turkish versions of Procrastination
Scale (PS) and Decision Making Style Inventory (DMSI) was used for measurement
in relational survey. The results of the study showed that there was negative
correlation between procrastination and rational and spontaneous decision making
styles and positive correlation between academic procrastination and dependent,
avoidant and intuitive decision making styles. Also, all variables for decisions making
styles explained 29% of the variance in procrastination scores of the participants.

A study conducted with 984 undergraduate students of Faculty of Education
in Pamukkale University in Turkey, investigated academic procrastination and

decision making styles in terms of psycho-social variables (Balkis, 2007).
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Procrastination Scale, Aitken’s Academic Procrastination Inventory and Decision
Making Inventory were used for measuring these variables. It was stated that
academic procrastination and rational decision making style was correlated
negatively. Nevertheless, it was correlated with dependent, avoidant and spontaneous
decision making styles in positive way. That is, while high levels of academic
procrastination was associated with low levels of rational decision making style, high
levels of academic procrastination was related with high levels of dependent,
avoidant and spontaneous decision making styles. Also, according to t test results,
gender had a significant role on academic procrastination levels of students since,
male students showed grater procrastination scores than female students.

After knowing that academic procrastination includes cognitive component in
which rational or irrational beliefs and decision making styles were used, it became
logical to focus on more on which decision making styles people use in order to
comprehend this cognitive process. This study focuses on the cognitive and
behavioral part of academic procrastination by measuring the relationship between
academic procrastination and decision making styles and predictive role of decision
making styles for academic procrastination.

Moreover, as it was explained, there is research about procrastination and its
reasons, predictors and other variables such as emotional intelligence or
perfectionism. However, academic procrastination and decision making styles of
university students was not investigated with this sample. Also, there was not much
research investigating this relationship specifically in the literature. Since sample of
the data of the present study is different from few researches about the relationship
between academic procrastination and decision making styles mentioned above, this
study may give rise to other studies in order to understand the link between each style
and academic procrastination with various samples. In addition, it may give insight
for psychological counselors or psychologist in counseling centers of universities in
application areas in terms of understanding different decision making styles

predictors for students who show procrastination on academic tasks.
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CHAPTER 11

METHOD

3.1 Overall Design of the Study

The overall design of the study was survey and correlational. The aim of the
study was examining the relationship between level of academic procrastination and
decision making styles among university students. The study was conducted with 482
undergraduate students in Middle East Technical University (METU). Demographic
Data Form, The Procrastination Assessment Scale-Students (PASS) and General
Decision Making Style Inventory (GDMS) were administered to participants. The
data was collected in the spring semester of 2014-2015 academic year. Descriptive

statistics and multiple regression analyses were conducted to analyze the data.

3.2 Participants

The participants of the study were 482 with 271 female (%56), 211 male
(44%) undergraduate students who are from five different faculties at METU and
were participated voluntarily. Age range of the participants was 18 to 29 (M = 22.32,
SD =2.10).

Participants who attend different faculties had percentages as follows: 26
(5%) of the participants were from Faculty of Education, 338 (70%) of the
participants were from Faculty of Engineering, 60 (12%) of the participants were
from Faculty of Arts and Sciences, 36 (7%) of the participants were from Faculty of
Architecture and 22 (5%) of the participants were from Faculty of Economics and
Administrative Sciences.

Participants who had different grade levels had percentages as follows: 85
(18%) of the participants were from first grade, 124 (25%) of the participants were
from second grade, 100 (21%) of the participants were from third grade and 173

(36%) of the participants were from fourth grade levels.
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3.3 Data Collection Instruments

The data of the current study was collected by using a package of
Demographic Data form, The Procrastination Assessment Scale-Students (PASS)

and General Decision Making Style Inventory (GDMS).

3.3.1 The Procrastination Assessment Scale-Students (PASS)

The Procrastination Assessment Scale-Students (PASS) which was developed
by Solomon and Rothblum (1984) was used in data collection in this study. PASS
was designed to measure cognitive behavioral triggerings of procrastination. It was
translated by Uzun Ozer (2005) into Turkish as Erteleme Davranis1 Degerlendirme
Olgegi-Ogrenci Formu and consists of 2 parts and with 44 items. First part has 18
items which measures the prevalence of procrastination in 6 academic areas: These
are; writing term paper, studying for an exam, keeping up weekly reading
assignments, performing administrative tasks, attending jobs such as attending
lessons or meeting with academic advisor and performing academic tasks in general
(see Appendix B). Items are scored by using 5 point Likert scale. Participants answer
each question about the 6 areas of procrastination mentioned above (Turkish
translations are shown in brackets). First question measures how frequent participants
procrastinate their academic tasks; “To what degree do you procrastinate on the tasks
mentioned below?” (Asagidaki konularda ne dereceye kadar erteleme davranisi
gosterirsiniz?) (1 = never procrastinate; 5 = always procrastinate). Second question
measures the degree of problem when participants procrastinate their academic tasks;
“To what degree is procrastination on tasks mentioned below a problem for you?”
(Asagidaki konularda erteleme yoluna gitmeniz size ne 6l¢lide problem yaratir?) (1
= not at all a problem; 5 = always a problem). The last question measures to what
extent participants want to decrease their tendency to procrastinate; “To what extend
do you want to decrease your tendency to procrastinate on tasks mentioned below?”
(Asagidaki konularda erteleme egiliminizi ne 6l¢iide azaltmak istersiniz?) (1 = do not

want to decrease; 5 = definitely want to decrease).
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For the first 18 items that assesses 6 areas of procrastination, scoring is as
follows. First two questions of each six procrastination areas are summed to get a
total score ranging from 12 to 60. First part of the PASS includes the scores that show
academic procrastination levels of participants (Solomon & Rothblum, 1984). Since
the second part of the PASS includes possible reasons of procrastination on variety
of tasks, the second part was not used in this study.

There are variety of research studies that showed that PASS has sufficient
reliability and validity (Solomon & Rothblum, 1984; Ferrari, 1989). The original
form of PASS was found to have Cronbach alpha of .75 for the first part and .70 for
the second part, Test retest reliability of PASS which was conducted with 6 weeks
interval is .74 for the first part and .65 for second part (Ferrari, 1989). Also Senecal
et al. (1995) also found the scale highly reliable (coefficient alpha = .88).

In order to determine validity of PASS, it was compared with other personality
measures such as indecision (.32), depression (.27), irrational beliefs (.20) (Beswick,
Rothblum, & Mann, 1988) and trait anxiety (Solomon & Rothblum, 1984). Moreover,
Rothblum et al. (1986) reported that total PASS/Part 1 scores were negatively
correlated with the course grades (-.22).

In Turkish verison, Uzun Ozer (2005) reported the Cronbach alpha coefficient
of internal consistency as .76. Also in this study, internal consistency of Turkish

version of PASS was obtained and Cronbach alpha coefficient was .75.

3.3.2 The General Decision Making Style Inventory (GDMS)

The General Decision Making Style Inventory (GDMS) was firstly developed
by Scott and Bruce (1995) in order to measure individual differences of decision
making styles while approaching problems in decision making process of individual.
The coefficient of internal consistency was found to have values changes between .79
and .94 for each sub-dimension of GDMS (Scott & Bruce, 1995) and it was translated
by Tasdelen (2002) into Turkish as Karar Verme Stilleri Olgegi (KVSO) (see
Appendix C). While the original form of KVSO was being developed, firstly, 37
items are generated by using conceptual definitions. Then, number of items was
reduced to 25 items. This from have five sub-dimensions of rational, intuitive,

avoidance, dependent and spontaneous decision making styles. These sub-

26



dimensions and items numbers are listed as; rational style: 1,2,3,4,5; intuitive style:
6,7,8,9,10; dependent style: 11,12,13,14,15; avoidant style: 16,17,18,19,20;
spontaneous style: 21,22,23,24,25. The items of GDMS are scored by using 5 point
Likert scale (Turkish translations are shown in brackets); 1 = Totally Disagree
(Kesinlikle Katilmiyorum), 2 = Disagree (Katilmiyorum), 3 = Indecisive
(Kararsizim); 4 = Agree (Katiliyorum), 5 = Totally Agree (Kesinlikle Katiliyorum).

The scale was prepared after 12" item was removed from dependent style and
total number of items was 24. Therefore, scale items and subscale items can be listed
as: rational style: 1, 2, 3, 4, 5; intuitive style: 6, 7, 8, 9, 10; dependent style: 11, 12,
13, 14; avoidant style: 15, 16, 17, 18, 19, spontaneous style: 20, 21, 22, 23, 24. All
the results of data indicated that KVSO is reliable and valid scale (Tasdelen, 2002).

The coefficient of Pearson Correlation between translated and original form
of the scale with 2 weeks intervals was found to be r =.73 p<.001 (n =28) which
means that the consistency between two version of form is high and language
equivalence is obtained (Tasdelen, 2002).

The obtained language equivalent form of KVSO was then applied to 451
students registered in different departments in Faculty of Education in Pamukkale
University and the internal consistency coefficients (Cronbach’s alpha) were
calculated. The Cronbach’s alpha coefficients of each sub-dimensions of the scale
are; rational style = .76, intuitive style = .78, dependant style = .76, avoidant style =
.79, spontaneous style = .79 and for the whole scale (24 items) the alpha was .74.

In test-retest reliability of KVSO, Pearson Correlation Coefficient between
two applications for each sub-dimension of the scale was as follows (Tasdelen, 2002):
rational style: r =.26, p<.05; intuitive style: r = .29, p<.01; dependant style: r = .52
p<.01; avoidant style: r =.35, p<.01; spontaneous style: r =.26, p<.05; and for the all
sub-dimensions of the scale r =.44, p<.01 which was significant.

In this study, internal consistency for Turkish version of GDMS was obtained
for each subscale. Cronbach alpha coefficients for each subscales are as follows;
rational style = .85, intuitive style = .82, dependent style = .74, avoidant style = .81
and spontaneous style =.79.
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3.3.3 Demographic Information Form

Demographic Information Form was developed by the researcher in order to

take information about participants’, gender, age, grade level and faculty, (see

Appendix D).

3.4 Data Collection Procedure

After getting permissions from firstly Human Subjects Ethics Committee in
Middle East Technical University (METU), in each faculties, demographic
information form, the Turkish version of PASS and Turkish version of GDMS were
applied in the beginning or at the end of the lessons to university students from variety
of class levels by the researcher and the data was collected by using convenience
sampling for accessing participants. After getting permissions from the instructors,
the forms were applied to the students that accepted to be a participant for the study
voluntarily.  During the data collection, participants were informed about
confidentiality. In the forms, telephone number and e-mail of the researcher were
given in case of any questions about the study. It took around 10 minutes to complete
the all scales. The data was collected between February and May of 2014-2015

academic year’s spring semester.

3.5 Description of the Variables

Gender was a dichotomous variable and has two levels.

Academic procrastination was a continuous variable, measured by 18 items
with Procrastination Assessment Scale for Students (PASS) in first part, which was a
five point Likert type scale. Minimum and maximum scores that can be obtained from
scale were 12 to 60. As the score obtained from scale increases, it means participants
had more procrastination level on academic tasks.

Decision making style was a continuous variable, measured by 24 items with
General Decision Making Style Inventory (GDMS) which was five point Likert type

scale and had 5 sub-dimensions. As the scores obtained from each sub-dimensions of
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decision making (rational, avoidant, intuitive, spontaneous and dependent) increases,
it means participants utilized from that decision making style more in their decision

process.

3.6 Data analysis

In the present study, descriptive and inferential statistics were used and
analysis was done by IBM (Statistical Packages of Social Sciences 22 (SPSS)
computer program. Before using statistical analysis, the data were explored by
checking certain assumptions to be satisfied.

In terms of demographic features of the participants, gender, grade levels and
faculty were obtained. In order to give the general conclusions about the sample,
frequency, mean, standard deviations and ranges were calculated. Being utilized by t
test and one way analysis of variance (ANOVA), mean differences of gender, faculty
and grade level was analyzed in terms of academic procrastination level. In order to
see the ratio of demographic variables, frequency distribution was used.

Questionnaire with Likert type scale was used for measuring dependent
variable of academic procrastination which is continuous data and measured by ratio
scale. Independent variable of decision making styles was also a continuous data and
measured by ratio scale; there would be five different scores for rational, avoidant,
spontaneous, dependent and intuitive decision making styles for each participant.

Since the present study investigated the relationship between academic
procrastination and decision making style and whether decision making styles had
predictive role on academic procrastination, inferential statistics were used. At first,
assumptions were checked and validated before the main analysis, and then multiple
regression analysis was conducted to analyze the predictive relationship between
variables. Multiple regression analyses method was appropriate for the present study
since there was one continuous dependent variable and more than one continuous
independent variable (Tabachnick & Fidel, 2013). Dependent variable of the model
was academic procrastination and independent variables were five decision making

styles.
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3.7 Limitations of the study

Despite the revealed findings of the present study about the relationship
between academic procrastination and decision making styles, some limitations need
to be emphasized.

Firstly, sample consisted of 482 undergraduate students in METU. With this
sample size and convenient sampling, it is difficult to generalize the data to all
undergraduate students in METU.

Moreover, social desirability may restrict the answers of the participants since
all scales were based on self-reports. Students may select the score that comes most
attractive to them rather than the core that reflects them in real.

In addition, since the students were given the forms in different classrooms
which indicates that there were different physical conditions for different students,
place may be another confounding variable while generalizing the data. Also,
although the researcher was in the classroom in data collection, some instructor
characteristics may influence the results.

As another limitation for the present study, only six areas of academic
procrastination (writing term paper, studying for an exam, reading weekly
assignments, academic administrative tasks, attendance tasks and school activities in
general) were included for prevalence of academic procrastination and this limits the
evaluated areas of academic procrastination. Also, since the data was gathered only
by using a measure for evaluation of academic procrastination, generalization to other
types of procrastination (life routine, decisional and compulsive procrastination) is
limited.

Besides, since this study had participants consisting first, second, third and
fourth grade levels, findings cannot be generalized to graduate or prep-school
students.

Lastly, because this research includes a correlational study in which only a

relationship was found between variables, causal relationship cannot be established.
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CHAPTER IV

RESULTS

This chapter explained the results of the statistical analysis of the present
study in terms of research questions. Analyses start with descriptive analyses,
continues with assumption checks of the multiple regression and correlation matrices,

then results of multiple regression analyses were presented.

4.1 Descriptive Statistics of the Variables

Mean score of total academic procrastination level for the sample was 35.05
and standard deviation was 6.80.
The means, standard deviations and percentages of academic procrastination

scores with regard to demographic variables were shown in Table 4.1.

Table 4.1

Descriptive Statistics for Academic Procrastination

Demographics Group n M SD %
Gender Male 211 35.24 6.70 44
Female 271 34.91 6.86 56
Grade Level 1st grade 85 35.40 6.54 18
2" grade 124 36.01 6.00 25
3" grade 100 34.42 6.55 21
4" grade 173 34.60 6.80 36
Faculty FE1 26 35.35 5.83 5
FE2 338 35.20 6.70 70
FAS 60 34.20 6.52 12
FA 36 34.30 8.00 7
FEAS 22 36.50 8.10 5
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Note for Faculty types: FE1 = Faculty of Education; FE2 = Faculty of Engineering;
FAS = Faculty of Arts and Science; FA = Faculty of Architecture; FEAS = Faculty
of Economics and Administrative Sciences.

According to Table 4.1, male individuals (M = 35.24, SD = 6.70) who were
from second grade (M = 36.01, SD = 6.00) and attending Faculty of Economics and
Administrative Sciences (M = 36.50, SD = 8.10) had the highest mean academic
procastination score among others.

The mean scores of subgroups of decision making styles for the sample were
as follows: Rational style (M = 19.70, SD = 3.91), intuitive style (M = 17.60, SD =
4.07), dependent style (M = 13.93, SD = 3.28), avoidant style (M = 12.60, SD = 4.54)
and spontaneous style (M = 13.69, SD = 4.26).

In decision making styles, participants got highest mean score on rational
decision making style (M = 19.66, SD = 3.91). This means students mostly give their
decisions by using rational decision making style more than other styles. Other
decision making styles utilized were ordered as follows: intuitive style (M = 17.60,
SD = 4.07), dependent style (M = 13.93, SD = 3.28), spontaneous style (M = 13.69,
SD = 4.26), and avoidant style (M = 12.57, SD = 4.54).

Since demographic variables of gender in independent samples t-test (tago =
524, p>.05); also grade level (F@478) = 1.45, p>.05) and type of faculty (Fu477) =
.646, p>.05) in one way analysis of variance (ANOVA) were not significantly
differed in terms of their academic procrastination scores, these variables were not

put to main analysis of multiple regression.

4.2 Multiple Regression Assumptions

Before conducting the main analysis, multiple regression assumptions were
checked. For the independence of errors assumption, Durbin Watson statistics were
used. Tabachnick and Fidell (2013) argue that the expected value for this assumption
should be between 1.5 and 2.5. The Durbin Watson value of the current study was
1.99 proving that the independence of errors assumption was satisfied.

In order to check the normality assumption, histogram and plot of residuals
were examined. For satisfying this assumption, residuals should be normally
distributed and P-P plots should lie straightly with no deviations (Field, 2009). The
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result of that assumption was shown by Figure 4.1 below. This assumption was also
satisfied.

Histogram

Dependent Variable: erteleme

Mean = 7 53E-16 Normal P-P Plot of Regression Standardized Residual
80 — Std. Dev.’= 0 995
N=482

Dependent Variable: erteleme

T

Frequency

Expected Cum Prob

T
2 2 4

02 o4 as o8 10
Regression Standardized Residual Observed Cum Prob

Figure 4.1 Histogram Showing Distribution of Standardized Residuals and Normal

P-P Plot Showing Normality of Residuals.

Third assumption for regression was scatterplots of predicted value. This
value was preferred specifically checking for homoscedasticity assumption.
According to this assumption, each level of the predictor variables should have the
equal variances and should be casually spread around zero (Field, 2009). As it is
stated below in Figure 4.2, this assumption was checked.

Scatterplot

Dependent Variable: erteleme

Regression Standardized Residual

g Value

Figure 4.2 Scatter Plots of Predicted Values and Residuals

As fourth assumption, multicollinearity was checked. Tolerance Statistics and
Variance Inflation Factor were revised. Tolerance values were higher than .20 and
Variance Inflation Factor were lower than 4.0 which was perfect multicollinearity
(Tabachnick & Fidel, 2007). In Table 4.2, correlations among study variables were
presented and based on the results on that table, there were not correlations above the

.90. Therefore multicollienearity assumption was satisfied (Field, 2009).
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4.3 Correlation Matrix of the Variables

Table 4.2

Correlation Matrix of Study Variables
Variable 1 2 3 4 5 6

Academic procrastination 1

Decision making styles

Rational -12%* 1

Intuitive -.03 37F* 1

Dependent .02 33 32 1

Avoidant 29**  -18** .04 08* 1
Spontaneous A9** - 15%*F  17** .02 A42%* 1

*p<.05, **p<.01

Based on the results shown in Table 4.2, dependent variable of the study
procrastination was significantly and negatively correlated with rational style (r = -
.12, p<.01), significantly and positively correlated with avoidant style (r =.29, p<.01),
significantly and positively correlated with spontaneous style (r =.19, p<.01). But
there is no significant correlation between procrastination and intuitive style (r = -
.03, p>.05), and dependent style (r = .02, p>.05).

4.4 Results of Multiple Regression Method

A multiple regression analysis was conducted to predict the procrastination
level by using decision making style scores of participants.

As shown in Table 4.3, total model including rational, intuitive, dependent,
avoidant and spontaneous decision making styles explained 9.2% variance of
academic procrastination (R?> = .092, Fpae) = 9.62, p<.001). Only significant
predictor of academic procrastination among decision making styles was avoidant
style and it explained 5% of variance in academic procrastination by itself. Other
decision making styles were not significant predictors of academic procrastination.

According to standardized regression coefficient (5), significance order of predictors
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on academic procrastination is as follows; avoidant, spontaneous, rational, intuitive

and dependent decision making styles.

Table 4.3
Summary of Multiple Regression Analysis
Variable B SE B R?  Adjusted
RZ
Model 092 .082
Rational -11 .09 -.06
Intuitive -.06 .08 -.03
Dependent .05 10 .02
Avoidant .36 07 24**
Spontaneous A3 .08 .08

*p<.05, **p<.01

Overall, the multiple regression analysis demonstrated that university students

who had high avoidant decision making style level may more likely to procrastinate

on academic tasks.
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CHAPTER YV

DISCUSSION

In this chapter, research findings and its similarities and differences with the
literature were stated. After, the evaluation of the findings, practical and theoretical
future implications of the results and recommendations for further research were

discussed.

5.1 Conclusion of the Results

The purpose of the study was to identify the relationship between academic
procrastination of the university students in METU and their decision making styles,
also whether decision making styles predicts academic procrastination or not.

Findings of the present study indicated that there was a significant negative
correlation between academic procrastination levels of the university students and
rational decision making style and significant positive correlation with avoidant and
spontaneous decision making style. Also, avoidant decision making style was found
to be a significant predictor of academic procrastination while other decision making
styles were not predictors.

First, in terms of the finding of significant negative relationship of academic
procrastination and rational decision making style, there was a similar finding with a
study in Turkey. Balkis (2007) conducted a study with university students from
faculty of education and results indicated that participants who had higher scores on
rational decision making style, got lower scores on procrastination scale. This means
that, participants who use rational decision making style, procrastinate less on tasks.
People utilizing rational style, use rational approaches in the phase of getting
information, evaluation of information in terms of purposes and values and
constitution of alternatives. Similar finding was also found in Ugurlu’s (2013) study

in which rational decision making style was negatively correlated with
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procrastination. Also in other studies, the negative relationship between academic
procrastination and rationality was found (Knaus, 1973; Dryden, 2012). Gjelsvik
(2010) emphasized rationality of individuals in their continuing procrastination
behavior. Acknowledging self-values includes self-awareness, so because of these
characteristics of people who uses rational style, it was thought that they are more
aware of their behavior (\Voge, 2010). Therefore, it can be supposed that these people
would have tendency to do the tasks that they have planned on time, and they would
also complete both daily or academic tasks on time, so procrastinate.

Rationality of individuals has been an important variable when
procrastination behavior is considered (Senecal, Julian & Guay 2003; Bridges &
Roig, 1997; Balkis et al., 2013). An explanation for the result of the present study
which showed significant negative relationship between rational decision making
style and procrastination can be with the Rational Emotive Behavior Theory (REBT)
by Ellis and Knaus (1977). It was stated that self-criticism and irrational beliefs have
significant influence on procrastination. In terms of cognitions, since there are
irrational beliefs about self such as “I must do well in order to be a worthwhile
person”, person starts to delay tasks by feelings of inadequacy about doing well. As
in REBT, people who use rational decision making style more frequent than other
styles, show less procrastination, because they rationally evaluate the alternatives
before giving decisions, so probably they may also have rational beliefs about
themselves.

When the negative correlation between academic procrastination rather than
general procrastination and rational beliefs is considered, the mediator role of rational
beliefs can be another study to support the finding of the presents study. As in the
study of Balkis et al. (2013), it was revealed that academic procrastination was
negatively related with rational beliefs about studying, academic life satisfaction and
academic achievement. Also, rational beliefs about studying mediated the
relationship of academic procrastination and same variables mentioned.

Second, in terms of the result of significant positive relationship of academic
procrastination and avoidant style, again the finding was similar with the study of
Balkis (2007), Ugurlu (2013) in which there was a significant positive correlation
between procrastination and avoidant decision making style and Arslan (2013) in

which avoidant decision making style was a predictor for academic procrastination
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among high school students. This means that, people who uses more avoidant
decision making style in their decision making process, shows more procrastination
tendencies. Also, avoidant decision making style explained 5% of variance in
academic procrastination in the present study.

An explanation of the present finding for the link and predictive relationship
between avoidant decision making style and academic procrastination can be with the
different studies related to avoidance and procrastination (Ferrari, 1991; Ferrari,
1992; Ferrari & Patel, 2004). Since the maladaptive mechanism of avoiding tasks by
delaying it (avoidant procrastination) give the person short term relief, people prefer
to postpone rather than completing tasks. Similarly, people who use avoidant decision
making style also avoid decision making as a result avoid giving decision to start a
task.

Chronic indecision (decisional procrastination) (Ferrari et al., 1995) is similar
with avoidant decision making style since in both giving decisions are delayed for
some reason. The relationship of avoidant decision making style and procrastination
can also be explained by the previous results of the link between indecisiveness and
procrastination. In the study of Frost and Shows (1993) that was conducted with, the
relationship between indecisiveness and procrastination was investigated in terms of
obsessive compulsive disorder. Results of the study indicated that participants who
had higher indecisiveness level had different results in terms of their procrastination
level than participants who had lower indecisiveness level. This result is similar with
the present study that, decision making process is somehow significantly related with
procrastination level in university students.

Third, academic procrastination and spontaneous style was also significantly
and positively correlated in the study which was parallel with the literature. For
instance, in the study of Balkis (2007), students who use spontaneous decision
making style found to have more procrastination behavior. Also, Arslan (2013) found
spontaneous decision making style as predictor for academic procrastination among
high school students. Since in spontaneous style, alternatives were not evaluated
properly and decision was given without considering values or priorities as in rational
style, individual may prefer spontaneous satisfaction in short term rather than

satisfaction in long term. Therefore, postponing behavior continues.
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Another explanation for the positive correlation for academic procrastination
and spontaneous decision making style can be in terms of the relationship of
procrastination and impulsivity as explained below.

Impulsive people need to meet their needs immediately (Eysenck & Eysenck,
1977; as cited in Boyer, 2006) and they did not consider other options, so they do not
have desire to wait. Similar with people high in impulsivity, people who use
spontaneous decision making style also do not search for alternatives or evaluate
them before giving decisions, so they prefer to do other tasks spontaneously before
the tasks that will result in long term (Scott & Bruce, 1995). When this similarity is
taken into account, the result of the present study becomes more reasonable in terms
of the positive correlation between impulsivity and procrastination in the previous
research (Ferrari, 1993; Steel, 2007). Both evolutionary explanations for the link
between procrastination and impulsivity and genetic relations of impulsivity and
procrastination mentioned above (Loehlin & Martin, 2014) may be a support for the
positive correlation between these two variables.

In the present study, dependent and intuitive decision making style was not
found to be significantly related with academic procrastination. This result was
similar with the other studies (Arslan 2013, Balkis, 2007). However, in the study of
Ugurlu (2013) conducted by school administrators about procrastination and decision
making styles, different results than present study was found. Intuitive style was
positively and dependent style was negatively correlated with general procrastination
among school administrators in the study of Ugurlu (2013). The different result of
the present study in terms of no significant relationship for dependent and intuitive
style might be because of the sample and the type of procrastination measured since
it was among undergraduate students by measuring their academic procrastination
specifically rather than other types of procrastination.

In total, decision making styles predicted 9.2% of variance in academic
procrastination and only avoidant decision making style which explained 5% of the
variance was a significant predictor for academic procrastination. When other studies
in the literature were compared, both similar and different results were found. For
instance, in the study of Arslan (2013), both avoidant style and spontaneous style

were found to be significant predictors for academic procrastination. Also, Balkis
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(2007) found that, in total decision making styles explained 35% of the variance in
procrastination. These results were different from present study.

5.2 Implications for Practices

In the field of psychological counseling, procrastination on daily and
academic tasks has been a concern for research. Although students in universities
may apply counseling centers for wide range of issues, fear of failure and not being
able to study or not having motivation in academic tasks cannot be disregarded.
Therefore, with the present study, psychologists and psychological counselors may
begin to study with students’ way of decision making in order to understand their
procrastination behavior. If they can realize their different kind of decision making
styles after testing or knowing them, they may use some preventions and
interventions such as by giving seminars about procrastination. The present study
may be used to comprehend students that are in trouble with their procrastination
behavior in order to help them better. The findings of the present study indicate that
rational decision making style was negatively correlated with academic
procrastination. Therefore, by testing students’ rational and irrational beliefs or
decision making styles, counselors and psychologists may work on those students
who do not use rational style in their decision.

Considering the relationship of academic procrastination and decision making
styles, prevention counseling services in universities may also arrange individual and
group sessions for the goal of reducing academic procrastination with students who
use avoidant decision making style. As the result of the present study supports that
there is a significant positive correlation and predictive relationship between
academic procrastination and avoidant decision making style, taking the students who
use avoidant decision making style into account, reason for avoiding decision and as
a result avoiding to start a task (procrastination) can be understood in individual
counseling sessions by making them realize. Also, both in the present study and in
the literature it was indicated that academic procrastination is prevalent among
students, so there may be studies for the awareness about students’ procrastination

behaviors.
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By developing a skill training program for realization of decision making
styles and irrational thoughts about self people use, an experimental study by for
observation of effect of the program and an intervention for students can be developed
in psychological counseling centers.

Moreover, parents may use this information when they encounter
procrastination in their child on academic tasks. Their decision making styles can
give them an idea about why they procrastinate. As a result, they can work with a
counselor or psychologist in order to change their child’s decision making process

such as by changing their cognitive distortions of irrational beliefs.

5.3 Recommendations for Further Research

Since the present study was conducted by using convenience sampling in
Middle East Technical University, with students from five different faculties with
different ratios, it cannot be generalized to METU students and other university
students. For further research, more faculties with proper ratios from different
universities may be included.

In terms of the data collection procedure, for more accurate data, further
interviews could be organized with participants about their procrastination behaviors.
Also, since independent observation assumption might not be met, because the forms
were handed out in the classroom together, data should be collected individually in
future researches.

Since this study was correlational and based on self-reports, the data reflects
perceived level of academic procrastination and decision making styles. In order to
see it in real settings, an experimental study can be arranged for observing their delay
in academic tasks after the identification of participants’ decision making styles.

Also, since not only academic procrastination but also other types of
procrastination might be affected by different decision making styles, in future
researches the link between these two variables should be investigated in detail by
measuring other types of procrastination together.

Overall, as decision making styles of an individual related to his/her
procrastination behavior leads various problems in terms of influencing

psychological health (Ferrari & McCown, 1994), the connection and the predictive
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or cause-effect relationship between various types of decision making and
procrastination behavior with decisional, academic, compulsive and life routine types
in terms of cognitive, emotional and behavioral parts, should be investigated in most

comprehensive studies in order to understand the relationship in precise way.
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Appendix B: Sample Items from Procrastination Assessment Scale-
Students

Aciklamalar: Asagida, 6grenim hayatimizdaki siklikla yaptiginiz etkinliklerde,
erteleme davranisini ne dlgiide kullandiginizi, 6lgmeyi amaglayan birtakim ifadeler
yer almaktadir. Her bir ifadeyi okuduktan sonra dncelikle, erteleme davranisini ne
Olciide kullandiginizi, daha sonra bu davranisinizin size ne dlgiide problem yarattigini
ve son olarak ertelediginiz bu davranislar1 ne Ol¢lide azaltmak istedginiz ile ilgili

secenegi isaretleyerek belirtiniz.

e E

- -

Asagidaki konularda ne dereceye kadar | § E 2 <

c5 8§ 5 g ¢

erteleme davranmsi gosterirsiniz? REE 8T 5 | @

PORCER st s S

KONULAR 28 L ical £ E
O 3] L

g5 0 88 g

= S < o

o [<5)

I

1. Dénem Odevi Hazirlama

2. Sinavlara Hazirlanma

3. Haftalik Okuma Odevlerini Tamamlama

4. Okulla Ilgili Idari isler (Derslere kayit
yapma, kimlik belgesi alma vb.)

5. Katilim Gorevleri (Derslere katilma,
akademik danigsmaninizla goriisme vb.)

6. Genel Olarak Okul Etkinlikleri (Kiiltiirel,
bilimsel, sosyal etkinlikler vb.)
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Appendix C: Sample Items from General Decision Making Styles

Inventory

Asagida bireylerin 6nemli kararlar1 nasil
aldiklarmi tanimlayan ifadeler verilmistir.

Liitfen her ifade i¢in, o ifadeye ne diizeyde

3 _— o ENE | g & £
katildigimizi ilgili secenegi isaretleyerek | @ ©| @ = £ | o 2
x 2 2 | 2 S | X o
. . . . . .. . —_— v —_

belirtiniz  ve  maddelerin  timiinii | £ E| E 5 Z | &
o= = = = D =

L < < < L ©

yanitlaymiz. VMM (M| ¥ | YY

1. Karar vermeden Once emin olmak i¢in

bilgi kaynaklarimi iki kere kontrol ederim

2. Karar vermeden once dogru gergeklerim

vardir.

3. Mantikl1 ve sistematik bir yolla karar

veririm.

4. Karar vermem dikkatli diistinmemi

gerektirir.

5. Karar verirken belirli bir amaca yonelik
degisik secenekleri g0z Oniinde

bulundururum.

6. Kararlarim1 verirken icgiidiilerime

giivenirim.

7. Bir karar verirken sezgilerime giivenme

egilimindeyimdir.
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Appendix D: The Demographic Form

Kisisel Bilgi Formu

Akademik erteleme davraniginin karar verme stilleri ile iliskisini incelemeye
yonelik bu ¢alismaya katilim tamamiyla goniilliiliik temeline dayanmaktadir. Tim
Olcekleri doldurmak yaklagik 10 dakika siirmektedir. Sizden kimlik belirleyici hi¢bir
bilgi istenmemektedir. Yanitlariniz tamamiyla gizli tutulacak ve sadece arastirmaci

tarafindan degerlendirilecektir; elde edilecek bilgiler yiiksek lisans tezinde

kullanilacaktir.
Giilin Saya
email: saya.gulin@metu.edu.tr
Cinsiyetiniz tK() E()
Yasiniz HIRN
Siifiniz 2 1.() 2.() 3.() 4. ()
Fakiilteniz PP
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Appendix E
Turkish Summary
1. GIRIS

Erteleme neredeyse her insanin hayatinin bir¢ok alaninda karsilastigi bir
davranigtir. Bazi insanlar sadece sikict ve zor olan isleri ertelerken bazilari ise
islerinin ¢ogunu ertelerler. Dolayisiyla erteleme insan hayatinin sadece bir kismini
etkileyebildigi gibi, biiyiik bir kismini da etkileyebilir.

Erteleme davranisi, bir isi bilinmeyen bir zamana kadar tamamlamadan
geciktirme mantiksizlig1 olarak tanimlanabilir (Grecco, 1984). Baz1 arastirmacilar
erteleme davramisinin, kirilgan olan “kendine giiveni” basarisizlik durumunda
korudugunu vurgulamislardir, bu yiizden erteleme davranmisinin, yaptiklari islerin
onlarin yeterliligini gosterdigine inanan ve sadece yeterli olduklarinda degerli
olduklarini diisiinen bireyler i¢in koruyucu bir rolii olabilir. (Solomon & Rothblum,
1984).

Erteleme davranisi uzun bir siiredir var olmasina ragmen, sadece son yirmi
senedir arastirmalara dahil olmustur (Steel, 2007). Zorunlu islerdeki her geciktirme
erteleme olarak degerlendirilemez. Erteleme davramisinin diger geciktirmelerden
farki zaman ilerledikce kiside kaygi yaratmasidir, bunun en ug¢ noktas1 da duygusal
strestir (Ferrari & McCown, 1994). Siirekli olan erteleme davranigi, kisinin ruh
sagligin yetersizlik hissi, depresyon ve obsesif kompulsif bozukluk esliginde tehdit
edebilir (Ferrari & McCown, 1994).

Yapilan calismalarda, kaginma davranis1 kronik ertelemenin temeli olarak
goriilmistiir (Ferrari, 1992; Ferrari & Patel 2004). Ferrari (1991) kagingan
ertelemeyi, yapmak istemedigi bir is ile karsilastiginda, bireyin kendine saygisini
korumak i¢in gelistirdigi uyumsuz bir mekanizma olarak tanimlamistir. Kacingan
erteleme, bireyin olumsuz olarak algiladig1 veya yeterli ilerleme gostermedigi i¢in

su¢lanacagina ve bunun yeteneksizliginin bir gostergesi olduguna inanarak, kendini

geri cekmesi ve i1 yapmamasi durumunda ortaya ¢ikar (Ferrari ve digerleri, 1995).
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Kacingan erteleme tiiriine sahip olanlar kirilgan benliklerini korumak i¢in kendilerini
engelleme yoluna girerler (Ferrari & Tice, 2000).

Diirtiisellik ve erteleme arasindaki iliskiyi inceleyen bir¢cok c¢alismada
diirtiisel bireylerin daha ¢ok erteleme davranisi gosterdigi vurgulanmistir (Ferrari,
1993; Steel, 2007). Diirtiiselligin, erteleme davranisinin evrimsel bir sonucu
oldugunu belirten Steel (2010), bireylerin tarimdan 6nce avci-toplayici olarak hayatta
kalmak i¢in temel ihtiyaglarin1 aninda gidermeye yonelik evirildiklerini ve uzun
vadeli planlari i¢in galismanin onlara zarar verebilecegini, bu ylizden modern ¢agdaki
bireylerin anlik istedikleri igi sinava hazirlanmak gibi uzun vadeli gorevlere yapmaya
tercih ettiklerini ve bunun da genetik bir temeli oldugunu agiklamistir.

Akademik isleri kaygi hissedilene kadar ertelemek {iniversite 6grencileri
arasinda yaygin bir davranistir (Burka & Yuen, 1983). Arastirmalar i¢in tanimlanan
akademik erteleme davranisi, kisiler tarafindan beyan edilen ve “neredeyse her
zaman” veya “her zaman” akademik isleri erteleyerek yiiksek diizeyde kaygi
hissedilmesi olarak tanimlanabilir (Rothblum, Solomon & Murakami, 1986). Siirekli
kaygi, depresyon veya akilct olmayan inanglar gibi farkli klinik faktorler erteleme
davranis1 ile aldkali bulundugundan, akademik erteleme de calisma becerisi
eksikliginden Ote olarak, bilissel, davranigsal ve duygusal bilesenler iceren bir
kavram olarak karsimiza ¢ikar. Dolayistyla, 6grencilerin bir psikolojik danisman ile
biligsel sistemleri, diisiinme siiregleri, akilc1 olmayan inanglar1 ve karar verme stilleri
iizerinde c¢alismalari, klinik miidahalelerden daha etkili olabilir. Akademik
ertelemenin diistinme ve bilissel siirecler ile ilgili caligmalar1 (Steel, 2007; Balkis ve
digerleri, 2013) géz Oniinde bulundurulacak olursa, akademik ertelemedeki karar
verme siirecinin de 6nemi yadsinamaz.

Biligsel-Davranis¢t  yaklasim erteleme davranisint  gercek¢i olmayan
mantikdis1 diislinceler agisindan ele alir; 6rnegin olumsuz otomatik diisiinceler veya
katt inanislart olan kimseler kendileriyle ilgili gergek¢i olmayan beklentileri
yiizlinden erteleme egilimi gdsterebilirler (Pychyl & Flett, 2012). Erteleme davranisi
kendini elestirme ile tetiklenir. Erteleyen bireyler siklikla isleri tamamlama
becerilerinden emin degillerdir. Insanlar davranislar, diisiinceleri ve degerleri
bakimindan i¢inde yasadiklar1 ¢evreyle uyumlu davranirlar (Flett, Stainton, Hewitt,
Sherry, & Lay, 1986). Bu diislincelerin bazilar1 mantikli ve uyumlu iken bazilari

olmayabilir. Erteleme de bu uyumlu olmayan biligsel ¢arpitmalar, genellemeler ve
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inaniglarla alakalidir. Ellis ve Knaus’a (1977) gore ise —meli —mal1 ifadeler gibi bazi
kat1 inanglar erteleme davranisi i¢in temel olusturur.

Akademik ertelemede biligsel agidan akilc1 ve akiler olmayan inanglarin
rollerini inceleyen bir ¢alismada, ders ¢calismaya dair olan akilci inanglarin akademik
erteleme, akademik hayat tatmini ve akademik basar1 arasinda araci degisken oldugu
ortaya ¢ikmistir (Balkis ve digerleri, 2013).

Karar verme stili terim olarak, biligsel tarz terimi ile yakindan alakalidir; karar
verme siirecini anlamada kisinin karar vermede kullandigi bilissel tarzi, onun
diistinme bigimini yansitir (Hunt, Krzystofiak, Meindl & Yousry, 1989). Karar verme
ile ilgili alan yazinda degerlendiren ve bireysel farkliliklarla ilgilenen bir¢cok kuramei,
ayrica biligsel tarzlara atifta bulunarak, genelde karar verme stilleriyle ilgili
calismalarin Jung’un teorisine dayandirilarak yapilandirildigini vurgulamiglardir
(Thunholm, 2004). Bu teori iki kisimdan olusur: islev ve tutum. Islev kismi, karar
verme stilleriyle alakali olan bilissel tarzlarla ilgili oldugundan, en ¢ok 6ne ¢ikan
kisimdir.

Onceki calismalarda genel olarak karar verme stilleri cok cesitli degiskenlerle
birlikte ¢alisilmistir bunlardan bazilari; mesleki kimlik statiisii, miikemmeliyetg¢ilik
ile karar verme stillerinin iliskisi (Ongen, 2014), liderlik stilleri ve karar verme (Reid,
2013), sosyal iligkilere karar verme ve karar verme stilleridir (Sar1, 2008).

“Karar verme stili” insanlarin belirli bir karar verme bi¢iminde kendilerini
gelistirerek o bigimi kullanarak karar vermeleridir ve farkl: stiller, karar verme siireci
boyunca toplanan bilgi ve alternatiflerin miktari ile alakalidir (Highhouse, Dalal &
Salas, 2014). Karar verme stilleri kariyer gelisimi ile ilgili bagliklarda daha ¢ok
goriilmektedir.

Scott ve Bruce (1995) karar verme stillerini sdyle tanimlamistir: “Karar verme
stili, bir karar verme durumu ile karsilasildiginda kullanilan 6grenilmis ve aligilmig
bir tepki seklidir”. Karar verme stilini bir kisilik 6zelligi olarak gérmektense belirgin
bir karar verme durumunda belli bir bicime goére hareket etme olarak
yorumlamislardir. Genel Karar Verme Stilleri Olgegi (General Decision Making
Styles Inventory) ile bes farkli karar verme stili tanimlanmistir. Bunlar; rasyonel stil,
sezgisel stil, kagingan stil bagimli stil ve anlik stildir. Rasyonel stil karar vermede
alternatifleri akilc1 bir bicimde ele almayi, sezgisel stil karar vermede duygular1 ve

onsezileri géz Onilinde bulundurmayi, bagimli stil karar vermede bagka insanlarin
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tavsiye ve direktiflerini temel almayi, anlik stil karar vermede secenekleri
diisiinmeden ve degerlendirmeye sokmadan karar vermeyi, kacingan stil ise karar
vermeden kaginmay1 igerir.

Onceki calismalarda akademik ertelemenin nedenleri degiskenlik gosterse de
akilct olmayan inanglarin akademik erteleme tiizerinde Onemli rol oynadigi
belirtilmistir (Senecal, Julian & Guay 2003; Bridges & Roig, 1997; Balkis ve
digerleri, 2013). Akilct olmayan inanglar ve bilisler de karar verme stilleri ile de
alakali bulundugundan, (Peker, Kartol & Demir, 2015), bu konu tartisilacak 6nemli
bir konu haline gelmektedir.

Bir bireyin saglikli bir karar verebilmesi onun bilissel siireci ile alakalidir ve
tiim akilct olmayan inanglar o kisinin karar verme siirecini olumsuz yonde etkiler
(Can, 2009). Akilct duygusal davranig kuramina gore, mantikli diislinmenin
olusturdugu, saglikli duygularin da eslik ettigi akilci inanglar vardir (Ellis, 1962; Akt.
Balkis ve digerleri, 2013). Ancak, akilc1 olmayan inanglar bir bireyi, gercek
carpitildigindan ve mantikdist olan —meli —mali ifadeler igerdiginden tam tersine
etkiler. Ferrari ve digerlerine (1995) gore, kisilerin bu akilct olmayan yorumlamalari
akademik ertelemeye sebep olur. Ertelemeyen kisilerdeki bu mantik disilik, bir isin
bitirilme olgusunun oldugundan fazla veya az (kiigimseme) tahmin edilmesinin, bir
isi bitirmek i¢in gelecek olan ilhaminin oraninin ve baglayabilmek i¢in uygun ruh
halinin yakalanmasinin basarili olunma sartlari oldugunu vurgular.

Ozetle, erteleme davranisini olusturan farkli bilesenler ve karar verme siireci
daha onceki caligmalarda ayr olarak calisildigindan ve 6nemleri vurgulandigindan
bu iki kavramin birlikte ¢alisilmasina ihtiyag vardir. Dolayisiyla, karar verme stilleri
ve erteleme davranisi iliskisi ile ilgili bir arastirma erteleme davranisinin

yordayiciligini aragtirmak agisindan ileriki arastirmalara katki saglayabilir.

1.1 Calismanin Amaci

Bu arastirmanin amaci akademik erteleme ve karar verme stilleri arasindaki
iliskiyt ve karar verme stillerinin akademik erteleme davranmiginin ne O6l¢iide

yordadigin1 Orta Dogu Teknik Universitesi dgrencileri arasinda incelemektir.
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1.2 Calismanin Onemi

Akademik ertelemenin biligsel bileseni ve kisin karar verme aninda gegtigi
biligsel silirecler gbéz Oniine alinirsa, akademik erteleme ve karar verme stilleri
arasindaki iligkinin incelenmesi, bu kavramlarin birbiriyle ilgisini daha iyi
anlayabilmek i¢in 6nem olusturmaktadir.

Akademik erteleme ve onun yordayicilar1 ile ilgili bircok arastirma
bulunmasina ragmen, karar verme stilleri ile iliskisini inceleyen genis kapsamli bir
calismaya rastlanmamistir. Ulkemizde ise bu iliskiye bakmis olan ii¢ calisma
mevcuttur. Bir ¢alismada lise 6grencilerinin akademik ertelemesi ile karar verme
stilleri arasinda iliskiye (Arslan, 2013), bir ¢alismada ise tek bir fakiilteden olusan
orneklemde tniversite 6grencilerinin akademik ertelemesi ile karar verme stilleri
arasinda iliskiye (Balkis, 2007), bir diger ¢aligmada ise okul yoneticilerinin genel
ertelemesi ile karar verme stilleri arasindaki iliskiye (Ugurlu, 2013) bakilmistir. Bu
calisma, akademik ertelemenin en yaygin oldugu Orneklem olan iiniversite
Ogrencileri arasinda yapildigindan ve kisilerin bilissel tarzlari hem akademik
ertelemede hem de karar verme stillerinde 6nemli oldugundan, toplanan veri ve
sonuglar ileriki ¢alismalar igin bir temel olusturabilir ve katki saglayabilir (Burka &
Yuen, 1983; Solomon & Rothblum, 1984; Rothblum, Solomon & Murakami, 1986,
Steel, 2007). Ayrica psikolojik danisma ve rehberlik merkezlerinde galisan psikolog
ve psikolojik danigsmanlar icin, 6grencilerin kullandiklar1 farkli karar verme stilleri
tizerinden akademik erteleme diizeylerini tahmin edebilme ve onleyici ¢aligmalar

acisindan destekleyici bir rol oynayabilir.

2. YONTEM

Bu aragtirmada bagimli ve bagimsiz degiskenler arasinda anlamli bir iliski olup
olmadigim belirleyen nicel bir arastirma yontemi olan iliskisel arastirma yontemi
kullanilmistir (Fraenkel, Wallen ve Hyun, 2012). Universite 6grencileri arasindaki
akademik erteleme diizeyi ve karar verme stilleri arasinda anlaml diizeyde iliski olup
olmadigma bakilmistir. Bagimli degisken olarak akademik erteleme, yordayici

degiskenler olarak da karar verme stilleri kullanilmistir.
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2.1 Arastirma Sorusu

Bu arastirmada ‘akademik erteleme ve karar verme stilleri arasinda anlamli
bir iliski var midir?’ ve ‘Karar verme stilleri akademik ertelemeyi ne Olgiide

yordamaktadir?’ sorularinin yanitlar1 arastirilmastir.

2.2 Orneklem

Calismanin  6rneklemi lisans diizeyinde egitim goren iiniversite
ogrencilerinden olusmaktadir. Veriler geleneksel veri toplama yontemi olan kisilerin

anketleri kalem ile kagit iizerinde doldurarak elde edilen yontem ile toplanmistir.

2.2.1 Katihmeilarin Demografik Ozellikleri

Farkli fakiiltelerde okuyan (Egitim Fakiiltesi, Miihendislik Fakiiltesi, Fen-
Edebiyat Fakiiltesi, Mimarlik Fakiiltesi ve Iktisadi ve idari Bilimler Fakiiltesi) 271
kiz (% 56), 211 (% 44) erkek katilimc1 olmak tizere 482 tiniversite 6grencisinden veri
toplanmistir. Katilimcilarin yas araligi 18 ile 29 arasinda degigkenlik gostermektedir.

Katilimeilarin fakiiltelere gore ylizdelik dagilimi soyledir: 338’1 (% 70)
Miihendislik Fakiiltesi’nden, 60°1 (%12) Fen-Edebiyat Fakiiltesi’nden, 36’s1 (% 7)
Mimarlik Fakiiltesi’nden, 26’s1 (% 6) Egitim Fakiiltesi’nden, 22’si (% 5) ise Iktisadi
ve Idari Bilimler Fakiiltesi ndendir.

Katilimeilarin siif diizeyine gore yiizdelik dagilimi soyledir: 85’1 (% 18)
birinci sinif diizeyinden, 124’1 (% 25) ikinci sinif diizeyinden, 100’1 (% 21) ti¢lincii

simif diizeyinden ve 173’1 (% 36) dordiincii sinif diizeyindendir.

2.3 Veri Toplama Araglar

Calismadaki veriler demografik form, Erteleme Davranisi Degerlendirme
Olgegi Ogrenci Formu (EDDO-0) ve Karar Verme Stilleri Ol¢egi (KVSO) araciliyla

toplanmustir.
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2.3.1 Erteleme Davramisi Degerlendirme Olgegi Ogrenci Formu (EDDO-

0)

EDDO-O ilk olarak Solomon ve Rothblum (1984) tarafindan bir ¢alismada
ertelemenin biligsel davraniser tetikleyicilerini 6lgmek amacli gelistirilmistir. Uzun
Ozer (2005) tarafindan Tiirkge’ye uyarlanan bu &lgek iki bolim ve 44 maddeden
olusmaktadir. ilk boliim akademik ertelemenin yayginhigim alti farkli akademik
alanda inceler: Bunlar, donem 6devi hazirlama, sinava hazirlanma, haftalik okuma
Odevlerinin tamamlama, okulla ilgili idari isler (derslere kayit yapma, kimlik belgesi
alma vb., katilim gorevleri (derslere katilma, akademik danismaninizla goriisme),
genel olarak okul etkinlikleridir (kiiltiirel, bilimsel sosyal etkinlikler vb.). Ikinci
boliim ertelemenin nedenleri ile ilgilidir. Bu ¢alismada ertelemenin yaygilig: ile
ilgili olan kisim degerlendirildigi i¢in 6l¢egin ilk kismi1 ¢alismaya dahil edilmemistir.

5 puanli Likert tipi bir 6l¢ek olarak sorulara verilen cevaplar 1 ve 5 arasinda
puanlanir. 1 puan “asla ertelemem” anlamindayken 5 puan “her zaman ertelerim” i
ifade eder.

6 farkli akademik alani degerlendiren ilk 18 madde i¢in degerlendirme
sOyledir: Her 6 alandaki ilk iki soruya verilen yanitlar 12 ve 60 arasinda degisen
toplam skor elde edilecek sekilde toplanir.

Olgegin yeterli gegerlilik ve giivenilirligi olduguna dair bircok ¢alisma
yapilmustir. Orijinal formda Cronbach alfa katsayisi ilk boliim i¢in .75’tir (Solomon
& Rothblum, 1984; Ferrari, 1984). Uzun Ozer (2005) i¢-tutarlilik giivenirligi
katsayisin1 .86 olarak bulmustur. Bu ¢alismada ise 6l¢egin i¢ tutarlilik katsayisi. 76

olarak bulunmustur.

2.3.2 Karar Verme Stilleri Ol¢egi (KVSO)

KVSO ilk olarak Scott ve Bruce (1995) tarafindan bireylerin problemlerini
¢ozmek icin kullandiklar1 karar verme stillerindeki farkliliklar1 gozlemlemek
amactyla gelistirilmistir. Her bir alt 6l¢eginin i¢ tutarlilik katsayilar1 .79 ve .94
arasinda degismektedir. Tiirkce’ye Tasdelen (2002) tarafindan uyarlanmstir.
Maddeler 5 puanli Likert tipi 6lcek kullanilarak puanlanir. 1 puan “kesinlikle

katilmiyorum™u ifade ederken, 5 puan “kesinlikle katiliyorum™u ifade eder.
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Tiirk¢e uyarlamasinda 12. madde kaldirilmistir ve 24 madde iizerinden
degerlendirme yapilmistir. Maddeler su sekilde degismistir: (Tasdelen, 2002).

Tasdelen’in (2002) arastirmasinda her alt 6lgegin i¢ tutarlilik Cronbach alfa
katsayilar1 soyledir: Rasyonel stil: .76, sezgisel stil: .78, bagiml1 stil: .76, kagingan
stil: .79, anlik stil: .79, ve biitiin 6l¢ek i¢in .74 tiir. Bu ¢alismadaki ise alt 6lgeklerin
i¢ tutarlilik katsayilari sirasiyla soyledir: Rasyonel stil: .85, sezgisel stil: .82, bagimli
stil: .74, kagingan stil: .81 ve anlik stil: .79.

2.3.3 Demografik Bilgi Formu

Demografik bilgi formu aragtirmaci tarafindan gelistirilmis olup cinsiyet, yas,

siif diizeyi ve fakiilte bilgilerini icermektedir.

2.4 Veri Toplama Siireci

Ortadogu Teknik Universitesi Uygulamali Etik Arastirma Merkezi’nden izin
alindiktan sonra odlgekler, (demografik bilgi formu, EDDO-O ve KVSO), her
fakiiltedeki bazi boliim dgretim iiyelerinden izin alinarak, goniillii olarak ¢alismaya
katilmay1 kabul eden farkli sinif diizeylerindeki 6grencilere, ders sonlarinda veya ders
baslangiglarinda aragtirmaci tarafindan basili ¢iktilar halinde dagitilmistir.

Veri toplama siiresinde, katilimcilara yapilan anketlerin sonuglarinin gizli
tutuldugu belirtilmistir ve anket uygulamasi Oncesinde goniillii katilm formu
dagitilmistir. Ankete baslamadan 6nceki goniilli katilim formunda herhangi bir soru
i¢cin arastirmacinin telefon numarasi ve e-posta adresi verilmigtir. Biitiin anketleri
cevaplamak yaklasik 10 dakika siirmiistiir. Veriler 2014-2015 akademik egitim-

ogretim yilinin bahar yariyilinda Subat ve Mayis aylar1 arasinda toplanmustir.

2.5 Veri Analizi

Bu ¢alismada tanimlayici ve ¢ikarimsal istatistik IBM (Statistical Packages of
Social Sciences 22 (SPSS) bilgisayar paket programi kullanilarak gergeklestirilmistir.
Demografik 06zellikler olarak cinsiyet, smif diizeyi ve fakiilte bilgileri
degerlendirilmistir. Orneklem hakkinda genel sonuglar elde etmek igin siklik,

ortalama, standart sapmalar ve araliklar hesaplanmistir. T test’ten yararlanilarak
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akademik erteleme diizeyi agisindan cinsiyet farkliliklari, tek yonlii varyans
analizinden (ANOVA) yararlanilarak fakiilte ve sinif diizeyleri arasindaki farkliliklar
analiz edilip, demografik degiskenlerin oranin1 goérmek icin siklik dagilimi
olusturulmustur.

Bagimli degisken olan akademik ertelemeyi (kesintisiz veri) 6l¢mek igin
Likert tipi anket kullanilmigtir. Bagimsiz degisken olan karar verme stilleri de
kesintisiz verilerdir ve oran 6lgegi tarafindan 6lciilmekte olup her birey i¢in rasyonel,
kagingan, anlik bagimli ve sezgisel karar verme stilleri igin olmak {izere bes farkli
skor elde edilmistir.

Bu calismada akademik erteleme ve karar verme stilleri arasindaki iligskinin
olup olmadigin1 ve karar verme stillerinin akademik erteleme davranisini yordayip
yordamadigini lgmek icin ¢ikarimsal istatistik kullanilmistir. Ik olarak varyanslar
ana analizden once kontrol edilip gegerli kilinmistir daha sonra ¢oklu regresyon
analizi kullanilarak degiskenler arasindaki yordayici iligki test edilmistir.

Bu calisma i¢in ¢coklu regresyon analizi uygundur ¢iinkii bir kesintisiz bagimli
degisken ve birden fazla kesintisiz bagimsiz degisken vardir (Tabachnick & Fidel,
2013). Tek bagimli degisken akademik erteleme olup bagimsiz degiskenler bes farkl

karar verme stilidir.

2.6 Calismanin Simirhhiklar:

Calismanin akademik erteleme ve karar verme stilleri arasindaki bulgularina
ragmen bazi simirliliklart vurgulanmalidir. Oncelikle, érneklem Orta Dogu Teknik
Universitesi’nde (ODTU) okuyan 482 lisans ogrencisinden olusmaktadir. Bu
orneklem miktari, 6rneklem segme metodu ile her fakiilte ve béliimden esit miktarda
ogrenci alinamadig1 icin verileri ODTU ve diger iiniversite dgrencilerine genellemek
zor olacaktir.

Ikinci bir sinirlilik olarak, akademik erteleme yayginlik diizeyi sadece 6 farkli
alanla degerlendirildigi i¢in (d6onem 6devi hazirlama, sinavlara hazirlanma, haftalik
okuma oOdevlerini tamamlama, okulla ilgili idari isler, katilim gdrevleri ve genel
olarak okul etkinlikleri) akademik ertelemeyi degerlendirme alanlari smirlidir ve
genelleme yapilirken bu sinirlilik goz 6niinde bulundurulmalidir. Ayrica, veriler

sadece akademik ertelemeyi degerlendiren bir Glgek ile elde edildigi i¢in diger
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alanlardaki erteleme davranigina (rutin iglerde ertemle, karar vermeyi erteleme ve
kompulsif erteleme) yonelik genelleme yapilamaz.

Bunlara ek olarak, katilimcilar sadece birinci, ikinci, tigiincii ve dordiincii sinif
diizeylerinden olustugu i¢in, hazirlikta okuyan veya yliksek lisans ve doktora
ogrencilerine genelleme yapilamaz.

Ayrica, kendileri hakkindaki anketleri doldurmaya dayanan veri toplama
araclar1 yiiziinden sosyal ¢ekicilik 6grencilerin cevaplarini kisitlamis olabilir. Yani
ogrenciler gergek bilgilerini yansitmak yerine sosyal olarak en ¢ok beklenen cevabi
vermis olabilirler.

Son olarak, 6grenciler anketleri toplu olarak doldurduklar i¢in birbirlerinden
etkilenerek cevap verebileceklerinden bagimsiz gozlem varsayimi dogrulanamamis
olabilir. Son olarak, iligkisel bir calisma oldugu i¢in sebep-sonug iliskisine dayali bir

sonu¢ elde edilememektedir.

3. BULGULAR

Bu calismada ortalama akademik erteleme skoru tiim orneklem igin 35.05
bulunmustur (SD = 6.80).

Tim o6rneklem igin karar verme stillerinin alt 6lgeklerinden alinan puanlarin
ortalamalari soyledir: Rasyonel stil (M = 19.70, SD = 3.91), sezgisel stil (M = 17.60,
SD =4.07), bagimli stil (M = 13.93, SD = 3.28), kagingan stil (M = 12.60, SD = 4.54)
ve anlik stil (M = 13.69, SD = 4.26).

T testi analizi sonuglarma gore akademik erteleme diizeyi erkekler (M =
35.24, SD = 6.70) ve kadinlar (M = 35.00, SD = 6.90) arasinda anlaml1 bir bi¢imde
degiskenlik gostermemistir (tsg0 = .524, p>.05). Tek yonlii varyans analizi (ANOVA)
sonucunda farkl fakiilteler (F@,477) = .646, p>.05) ve siif diizeyleri (F,478) = 1.45,
p>.05) arasinda akademik erteleme diizeyleri anlamli bir big¢imde farklilik
gostermediginden, bu degiskenler coklu regresyon analizine katilmamaistir.

Bu ¢alismanin sonuglarina gore, akademik erteleme davranisi ve karar verme
stilleri arasindan anlaml farkliliklar bulunmustur. Akademik erteleme ile rasyonel
karar verme stili arasinda negatif yonde anlaml bir iligki (r = -.12, p<.01), akademik
erteleme ile anlik karar verme stili (r =.19, p<.01) ve akademik erteleme ile kagingan

karar verme stili (r =.29, p<.0l1), arasinda pozitif yonde anlamli bir iligki
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bulunmustur. Coklu regresyon analizi sonuglarina gore ise karar verme stilleri tiim
alt 6lgekleriyle beraber akademik ertelemedeki varyansin %9.2sini agiklayabilmistir
(R? = .092, Fs476) = 9.62, p<.001). Alt dlgekler arasinda ise sadece kagingan karar
verme stili akademik ertelemedeki varyansin %5’inin aciklayarak tek anlamli

yordayicisi olmustur.

4. TARTISMA

Bu calismanin amaci tiniversite 6grencilerinde akademik erteleme ve karar
verme stilleri arasindaki iliskiyi tamimlamak ve karar verme stillerinin akademik
ertelemeyi yordayip yordamadigini incelemektir.

Oncelikle, rasyonel karar verme bi¢imi ve akademik erteleme arasindaki
anlamli negatif yondeki bulguya iliskin benzer bulgular Tiirkiye’de yapilan Balkis’in
(2007) calismasiyla benzerlik gostermektedir. Sadece Egitim Fakiiltesi’ndeki
tiniversite 0grencileriyle yapilan ¢alismada rasyonel karar vermede daha fazla puan
alan 6grenciler, akademik erteleme diizeyinde daha diisiikk puanlar almislardir. Bu
bulgu, karar verme asamasinda rasyonel karar verme stilinin kullanan 6grencilerin
daha az akademik erteleme davranisi gosterdigini veya daha az erteleme yapan
ogrencilerin daha fazla rasyonel karar verme stilini kullandiklarini gosterir. insanlar
bilgi elde etme, bilgileri amaglart ve degerleri dogrultusunda degerlendirme
asamasinda rasyonel karar verme bi¢iminin kullanmaktadirlar. Ayrica okul
yOneticileri ile yapilan ve erteleme ve karar verme stilleri arasindaki iliskiyi inceleyen
bir ¢alismada, yine rasyonel karar verme stili ve erteleme davranisi arasinda negatif
yonde anlamli bir iliski bulunmustur (Ugurlu, 2013). Baska calismalarda da
rasyonellik ve akademik erteleme arasinda negatif yonde bir iliski bulunmustur
(Knaus, 1973; Dryden, 2012). Gjelsvik (2010). Bireylerin siirekli devam eden
akademik erteleme davranislarindaki rasyonel olmanin 6nemini vurgulanarak ve
kendi degerlerinin farkinda oldukga rasyonel stili kullananlarin karakterlerinin yol
actig1 bir sonug olarak, kendi davranislarinin digerlerine gore daha fazla farkinda
olduklart diistiniilmiistiir (Voge, 2010). Dolayisiyla bu tip insanlarin planlanmis
zamaninda iglerini bitirmeye daha yatkin olacaklar1 ve akademik ve giinliik isleri de

ertelemeden tamamlayacaklari diisiiniilmiistiir.
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Erteleme davranisi diisiiniildiigiinde bireylerin akilciligi 6nemli bir degisken
olmaktadir (Senecal, Julian & Guay 2003; Bridges & Roig, 1997; Balkis ve digerleri,
2013). Bu calismada bulunan rasyonel karar verme stili ve akademik erteleme
arasindaki negatif yondeki iligskiyi agiklamak, akilci duygusal davranisgt kuram ile
yapilabilir (Ellis & Knaus, 1977). Calismada, kendini elestiri ve akilci olmayan
inanglarin erteleme lizerinde biiyiik bir etkisi oldugunu one siiriilmiistiir. Biligsel
acidan bakildiginda, kisinin kendisi hakkindaki “degerli bir insan olabilmem iyi bir
is c¢ikarmam gerekir” akilc1 olmaya diisiinceleri, onun iyi is ¢ikarma ile ilgili
yetersizlik hissine dolayisiyla islerini ertelemesine yol agmaktadir. Akilc1 duygusal
davranisc1 kuramdaki gibi rasyonel karar verme stilini diger stillere gore daha sik
kullanan bireylerin, karar vermeden Once mantiga dayali olarak segenekleri
degerlendirerek daha az erteleme davranisi gostermesi beklenir ki bu da onlarin
kendileri hakkinda muhtemel akilci inanglari oldugunu gosterir.

Genel ertelemeden bagimsiz olarak ayrica akademik erteleme ve akilci
diisiinceler arasindaki negatif yondeki iligki diistiniildiigiinde, akademik ertelemenin
ders caligma ile ilgili olan akilc1 olmayan inanglarla, akademik hayat tatmini ile ve
akademik basari ile negatif yonde alakali bulundugu ve ders ¢aligsma ile ilgili akilct
inanglarin akademik erteleme ve bahsedilen degiskenlerle araci degisken oldugu
ortaya ¢ikmistir (Balkis, 2013).

Ikinci olarak, akademik erteleme ve kagingan karar verme stili arasindaki
pozitif yondeki anlamli iligkiye bakildiginda Balkis’in (2007) ve Ugurlu’nun (2013)
caligmalari ile benzer sonuglar bulunmustur. Yani, kagcingan karar verme stilini diger
stillere gore daha ¢ok kullanan insanlar daha ¢ok erteleme egilimi gostermislerdir
veya daha ¢ok erteleme egilimi gosteren insanlar kagingan karar verme stilini daha
cok kullanmiglardir. Bir ise baglamanin 6nceliklerinden biri o ise baslamaya karar
vermek oldugundan, baslamaktan kacinmak o isin zamaninda degil daha sonra
tamamlanmasina yol acabilir (Ferrari, 1995).

Kagingan karar verme stili ve akademik erteleme arasindaki pozitif yondeki
anlamli iliskiyi ve kagmgan stilin akademik ertelemeyi anlamli bir big¢imde
yordadigina iligkin bulguya dair aciklama, kaginma ve erteleme davranisi ile ilgili
yapilan c¢esitli ¢alismalarla yapilabilir (Ferrari, 1991; Ferrari, 1992; Ferrari & Patel,
2004). Kagingan erteleme davranisinin isleri ertelemeyerek kacinma ile ilgili

olusturdugu uyumsuz mekanizmasi, kisiye kisa vadeli rahatlama sagladig: i¢in, kisi
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isi tamamlamak ve bitirmektense ileri bir tarihe ertelemeyi tercih etmis olur. Aym
sekilde, kagingan karar verme stili kullanan kisi de o ise baglamaya karar vermekten
kacinarak ise baslamayi ertelemis olur.

Kronik kararsizlik (karara ait erteleme) (Ferrari ve digerleri, 1995), iki
kavramda da karar verme bir sebep ile ertelendigi i¢in, kagingan karar verme stili ile
benzerlik gostermektedir. Kagingan karar verme stili ve erteleme arasindaki iligki
kararsizlik ve erteleme ile ilgili yapilan ¢alisma sonuglari ile agiklanabilir. Ornegin,
Frost ve Shows (1993) ¢alismalarinda tiniversite 6grencileri arasindaki kararsizlik ve
erteleme arasindaki iliskiye baktiginda, kararsizlik seviyesi yliksek olan 6grencilerin
akademik erteleme diizeyi agisindan diger 6grencilere gore fakli sonuglar verdigini
gormustur.

Akademik erteleme ve anlik karar verme stili arasinda da daha onceki
calismalara paralel sonuclar elde edilmistir. Ornegin, yine Balkis’m (2007)
calismasinda anlik karar verme stilini kullanan 6grencilerin daha fazla akademik
erteleme diizeyleri oldugu sonucuna varilmistir. Anlik stilde de rasyonel stilde oldugu
gibi, karar verme asamasinda onceliklerini ve degerlerini goz onilinde bulundurarak
secim yapma yerine, anlik ve kisa vadeli tatmin duygusunu uzun vadedeki basariyla
gelecek olan tatmin duygusuna tercih etmislerdir, dolayisiyla islerini tamamlamay1
ertelemislerdir.

Akademik ertelemenin anlik karar verme stili ile olan pozitif yondeki
iliskisine erteleme ve diirtiisellik arasindaki iliski acisindan baska bir agiklama
getirilebilir. Diirtiisel bireyler, genellikle ihtiyaclarin1 aninda karsilamak isterler
(Eysenck & Eysenck, 1977; Akt. Boyer, 2006) ve diger secenekleri diistinmedikleri
icin beklemek istemezler. Diirtiisellik diizeyi yiiksek bireylere benzer olarak, anlik
karar verme stilini kullanan bireyler de karar verme asamasinda farkli segenekleri
ortaya dokiip degerlendirme yapmazlar dolayisiyla kisa vadeli tatmini uzun vadeli
isleri i¢in caligmaya tercih etmis olurlar ve uzun vadeli sonug¢ verecek olan is
ertelemenmis olur (Scott & Bruce, 1995). Daha 6nce bahsedilen erteleme ve
diirtiisellik ile ilgili olan evrimsel ve genetik agidan yapilan c¢aligmalar, bu iki
degisken arasindaki pozitif yondeki iligkiyi agiklar niteliktedir (Steel, 2010; Loehlin
& Martin, 2014).

Bu calismada bagimli ve sezgisel stil ile akademik erteleme arasinda anlamli

bir iliski elde edilememistir ve bu Tiirkiye’deki bazi ¢alismalarla paralellik
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gostermektedir (Arslan 2013, Balkis, 2007). Ancak, okul yoneticileriyle akademik
yerine genel erteleme ve karar verme stilleri ile yapilan ¢aligmada bu ¢alismadan
farkli sonuglar elde edilmistir (Ugurlu, 2013). Calismada, sezgisel karar verme stili
ve genel erteleme davranisi arasinda pozitif yonde, bagimli karar verme stili ile genel
erteleme davranisi arasinda negatif yonde anlamli bir iligki bulunmustur. Sonuclarin
farklilik sebebi, kullanilan O6rneklem ve Olglile erteleme bigiminin farkliligindan
kaynaklanabilir.

Genel olarak tim karar verme stilleri akademik ertelemedeki varyansin
%09.2’sini agiklarken sadece kagingan karar verme stili akademik ertelemedeki
varyansin %5’ini agiklayarak anlamli bir yordayicist olarak bulunmustur. Diger
caligmalarla kargilastirildiginda bu acidan benzerlikler ve farkliliklar saptanmistir.
Ornegin Arslan’mn (2013) ¢alismasinda hem kagingan hem anlik karar verme stili
akademik ertelemeyi anlamli bir bi¢imde yordarken, Balkis’in galismasinda karar
verme stilleri genel olarak akademik ertelemedeki varyanst % 35’ini

aciklayabilmistir. Bu acidan bu ¢alismadan farklilik gosterir.

4.1 Uygulamaya Yonelik Oneriler

Cok farkli psikolojik nedenlerden dolay1 psikolojik danigsma merkezlerine
basvuru yapilsa da, Ogrencilerin basarisizlik korkusu, c¢alisamama, akademik
konularda motivasyon eksikligi ile ilgili sorunlar1 géz ardi edilemez. Psikolojik
danigmanlar ve psikologlar, 6grencilerin karar verme bigimlerini akademik erteleme
davranislarin1 anlamak i¢in ¢aligmaya baglayabilirler. Onlar1 tanidiktan sonra farkl
karar verme stillerini kullandiklar1 farkina varilirsa, onlem ve yardim amagh
akademik erteleme ile karar verme big¢imleri arasindaki iligki ile ilgili seminerler
verilebilir. Bu ¢aligma erteleme davranisi ile ilgili sikint1 yasayan 6grencileri daha iy1
anlayarak yardimci olmak i¢in bir temel olusturabilir. Rasyonel karar verme stili ile
akademik erteleme arasinda negatif bir iligki tespit edilen bu ¢aligmayla, psikolog ve
psikolojik danismanlar akile1 (Rasyonel) ve akilcit olmayan (irrasyonel) inanclar
veya karar verme stillerini Olgerek kararlarinda rasyonel karar verme stilini
kullanmayan tiniversite 6grencileri ile ¢alisabilirler.

Akademik erteleme ve karar verme stilleri arasindaki iliskiyi gz Oniinde

bulundurarak, iiniversite danismanlik merkezlerinde koruyucu-6nleyici programlar
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adi altinda (6zellikle kagingan karar verme stilini kullananlar i¢in) bireysel ve grup
calismalar1 yapabilirler. Bu ¢alismada ortaya ¢ikan akademik erteleme ve kagingan
karar verme stili arasindaki pozitif yondeki iliski ve kagingan karar verme stilinin
akademik ertelemeyi yordayici 6zelligiyle, kacingan karar verme stilini kullanan
ogrenciler tespit edilerek ve psikolojik danigmalar araciligi ile farkindalik yaratilarak,
Ogrencilerin kagingan karar verme nedenleri (dolayistyla bir ise baglamaktan kaginma
yani erteleme davranislari), izerinde calisilabilir.

Karar verme stillerinin ve kisinin kendi hakkindaki akilct olmayan
diistincelerinin farkindaligini arttirmayla calisan bir beceri gelistirme psiko-egitim
programi gelistirilerek, psikolojik danisma merkezlerinde programin etkinligini
6lcme amagli deneysel bir ¢calisma hazirlanarak bireylere miidahale edilebilir.

Son olarak, ebeveynler, cocuklarinda ertemle davranis1 gozlemlediklerinde
onlarin karar verme stillerini saptayarak neden kacindiklar1 hakkinda fikir sahibi
olabilirler. Sonu¢ olarak veliler, bir psikolog veya psikolojik danigman ile
cocuklariin karar verme siirecini, biligssel yondeki ¢arpitilmis diisiincelerini (akilct

olmayan inanglarini) degistirme gibi yontemleri ile ¢aligabilirler.

4.2 Gelecek Cahsmalar icin Oneriler

Bu calisma Orta Dogu Teknik Universitesi’nde (ODTU) uygun 6rnekleme
metodu bes farkl fakiilteye farkli oranlarda uygulandigindan, ODTU 6grencilerine
ve diger iliniversite ogrencilerine genelleme yapilamadigindan, ileriki ¢aligmalarda
uygun miktardaki oranlarla farkli fakiiltelerdeki tiniversite 6grencileri ile ¢alisilabilir.

Ayrica, bu calismadaki sonuglar sadece akademik erteleme ile karar verme
stilleri arasindaki verilere dayandigindan, ertelemenin farkli tiirler1 de ileriki
caligmalara eklenerek bu iliski incelenebilir.

Bundan bagka, orneklem elde etme siirecinde, 6grencilerin demografik
bilgileri etkili bir sekilde kontrol edilemediginden her sinif diizeyi, fakiilte ve cinsiyet
degiskenleri agisindan her grupta esit sayida 6grenci olmadigindan bunlar karistirici
degiskenler olarak karsimiza ¢ikabilir ve ileriki ¢alismalarda bu degiskenleri kontrol
ederek calismalar yapilabilir.

Son olarak, bu calisma kisisel beyana dayali 6l¢eklerden olustugundan ve

iliskisel bir calisma oldugundan, veriler sadece kisilerin kendilerinde algiladiklari
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akademik erteleme ve karar verme stillerini gostermektedir. Bu iligskiyi gercek
durumlarda test edebilmek i¢in, kisilerin karar verme stilleri belirlendikten sonra,
akademik islerde yapilan ertelemenin gozlemlenebilecegi bir durumla deneysel bir

calisma diizenlenebilir.
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Appendix F

Tez Fotokopisi izin Formu

ENSTITU

Fen Bilimleri Enstitiisii

Sosyal Bilimler Enstitiisii
Uygulamali Matematik Enstitiisii
Enformatik Enstitiisii

Deniz Bilimleri Enstitiist

YAZARIN

Soyadi : Saya
Adi  :Giilin

Boliimii: Rehberlik ve Psikolojik Danigmanlik

TEZIN ADI (ingilizce) :THE RELATIONSHIP BETWEEN

PROCRASTINATION AND DECISION MAKING STYLES AMONG

UNIVERSITY STUDENTS

TEZIN TURU : Yiiksek Lisans

Doktora

1. Tezimin tamamindan kaynak gosterilmek sartiyla fotokopi alinabilir.

2. Tezimin i¢indekiler sayfasi, 6zet, indeks sayfalarindan ve/veya bir

boliimiinden kaynak gosterilmek sartiyla fotokopi alinabilir.

3. Tezimden bir (1) yil siireyle fotokopi alinamaz.

TEZIN KUTUPHANEYE TESLiM TARIHi:
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