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ABSTRACT

PREDICTORS OF BURNOUT
AMONG FOREIGN LANGUAGE INSTRUCTORS

Ozdemir, Bircan
Master of Science, Department of Educational Sciences

Supervisor : Prof. Dr. Ayhan Demir

February 2016, 131 pages

This study aims to investigate the predictors of foreign language
instructors’ burnout levels. More specifically, it aims to examine
whether romantic relationship satisfaction, age, course load,
perception of course load, satisfaction with income and parental
status could predict instructors’ burnout. Two hundred thirty four
foreign language instructors working at state and private universities
in Ankara participated in this study. The data were collected through
a personal information sheet, Maslach Burnout Inventory and
Hendrick’s Relationship Assessment Scale. Descriptive and inferential

analyses were conducted using SPSS 22.



Results of the present study indicated that emotional exhaustion,
depersonalization and personal accomplishment levels of foreign
language instructors could be significantly predicted by their romantic
relationship satisfaction, age, course load, perception of course load,

satisfaction with income and parental status to a certain extent.

Keywords: Burnout, instructors, romantic relationship satisfaction,

age, course load
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YABANCI DiL OKUTMANLARINDA
TUKENMISLIGIN YORDAYICILARI

Ozdemir, Bircan
Master of Science, Department of Educational Sciences

Supervisor : Prof. Dr. Ayhan Demir

Subat 2016, 131 sayfa

Bu calismanin amaci yabancit dil okutmanlarinda tikenmisligin
yordayicilarini incelemektir. Romantik iliski doyumu, yas, ders yukd,
algilanan ders yukti, maddi gelir diizeyinden tatmin ve cocuk sahibi
olup olmama bagimsiz degiskenlerinin yabanci dil okutmanlarinda
tikenmisligi ne derece yordadigi arastirilmistir. Calismaya, Ankara
ilinde devlet Utiniversiteleri ve 6zel Universitelerde calismakta olan iki
ylUz otuz doért yabanci dil okutmani katilmistir. Calismanin verileri,
kisisel bilgi formu, Maslach Tiukenmislik Olcegi ve Hendrick Iliski
Degerlendirme Olcegi kullanilarak toplanmistir. Betimsel ve

cikarimsal istatistik analizleri SPSS 22 kullanilarak yapilmistir.

vi



Calismanin bulgulari, yabanci dil okutmanlarinda tikenmisligin
duygusal tikenme, duyarsizlasma ve kisisel basar alt boyutlarinin,

romantik iliski doyumu, yas, ders yukud, algilanan ders yukt, maddi
gelir dizeyinden tatmin ve cocuk sahibi olup olmama degiskenleri

tarafindan anlamli derecelerde yordandigini géstermistir.

Anahtar Kelimeler: Tikenmislik, okutmanlar, romantik iliski doyumu,

yas, ders yuku
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CHAPTER I

INTRODUCTION

This chapter presents an overall introduction to the study including
its background, significance, purpose, research questions to be

investigated and definition of major terms.

1.1 Background of the Study

In the last century, workplace has become more stressful and hectic
for most workers. More and more people feel that they have to be
engaged in multiple tasks at one time and are required to perform
much better than what was acceptable or satisfactory a decade ago.
They experience the innate competitiveness of work and admit they
are working harder not only for their employment but also for care
giving (Blustein, 2006). What is more, it is difficult to relieve at work.
The moments that people can have a rest between events do not exist
anymore. Each demand comes without allowing people to take a
breath following the previous. It is also difficult to relieve outside work.
People have lots of issues that keep them busy in other domains of life

such as children, aging parents and houses (Maslach & Leiter, 1997).

One of the professions that is most associated with burnout is

teaching (e.g. Can, 2013; Girgin, 2010; Kimav, 2010; Ozgtir, 2007). It



is a 24/7 job. The nature of the profession keeps teachers busy even
at weekends or semester breaks, when people think they do not work.
Apart from active teaching hours, they make lesson plans, mark
student papers, prepare tests, carry out administrative or non-
instructional duties, and try to keep up with the latest developments
in their field. Croom (2003) stated that society keeps increasing
expectations from teachers, and as long as the gap between the
society’s expectation from the teachers and their capability to carry
out teaching of the expected quality expands, burnout will remain as a
concern. Today, community expects educators to make greater
contributions than before to the solutions of social problems such as
drug abuse, civil education, health education and so forth. In other
words, schools are expected to undertake tasks which used to be
fulfilled by parents in the past (Smeyers & Depaepe, 2008; cited in
Droogenbroeck, Spruyt, & Vanroelen, 2014).

Oztuirk (2013) emphasizes that most teachers feel excited and joyful
about teaching when they first start it. They try to increase their
students’ motivation by thinking of different and novice ideas. They
are also willing to have good relationships with their colleagues so that
they can offer and ask for ideas. Nevertheless, after a while, they start
to find their job less pleasurable, and they start to complain about
things they once enjoyed. What they do does not make them happy

any more, and they become negative and stressful.

Teaching is a stressful job. Teachers, in general, are exposed to

external pressures from supervisors, policymakers, parents, and



experts, which leads to a growing teaching role, a noteworthy increase
in nonteaching-related workload, and leaves less time for social
contact with work mates and people in private life (Droogenbroeck et
al., 2014). It is even more different for university teaching staff. In
contrast to the duties primary and secondary school teachers have,
teaching is only a part of academicians’ responsibility. They are also
engaged in scientific research and administrative duties. They need to
keep up with the changes in their field, improve themselves
intellectually, and meet in-service training requirements (Tumkaya,
2006). When they try to do all these in great standards, their job
becomes even more difficult. Pines and Nunes (2003) cited that job
burnout is only observed in idealistic people with high motivation.
When such people have high expectations from their occupational
lives and go through intense and long-term stress, they tend to

experience a higher degree of alienation, anxiety and depression.

When we consider a group of employees who face the aforementioned
conditions, namely language instructors, we see that they need
acknowledgement. Language instructors are often the first people to
welcome students to a university. As most of them work at preparatory
schools, they are the first academicians who are perceived as
‘university teachers’ by novice students, and they have a vital place in
forming the university’s charisma and determining how the university
is viewed by the students. In addition to having different everyday
practices from other academicians such as teaching more hours,
instructing the same group of students every day and having to follow

more standardized curricula, they also constitute a small number



compared to other academicians who teach at departments; therefore,

their problems tend to be overlooked, and left unattended.

Although burnout is already a highly researched topic and there are
studies concerning burnout in teaching staff, there is a gap in
literature about burnout among language instructors and its possible

predictors.

1.2 Significance of the Study

Burnout experience disables individual’s social and personal
functioning, and even though it causes some people to quit their jobs,
some people would prefer to continue, but by making the minimum
effort. This decrease in the work quality and individual’s health can
lead to undesirable consequences both for the individual herself and
for other people whom she has an effect on (Maslach & Goldberg,
1998).

It is a well-known fact that in order for a teacher to educate
successfully, she has to be psychologically healthy, happy and
harmonious. What is more, teachers have a responsibility to set an
example. A teacher who is anxious, troubled and unhappy influences
her students in an emotionally negative way whilst a tolerant, calm
and supportive one creates a positive impact on them. The problems of
people of such importance would affect the psychology of young people
who shape a country’s future (Girgin, 2010). Therefore, burnout in

teaching profession must be addressed in scientific studies.



People’s preference of career and intimate partner tells a lot about
them and plays a significant part in how their lives are shaped. (Pines
& Nunes, 2003). DeGenova (2008) believes one’s stresses in life are not
independent from one’s relationship and his success -therefore
satisfaction- in that relationship. In her book, she states that people
face stress in many different forms and it has an important influence
on marital satisfaction, and she cited research which has shown as
the intensity of stress in the environment gets higher, divorce rate gets
higher too (Cohan & Cole, 2002), being exposed to stressful events
increases aggression between couples (DeGenova, 2008) and increased
stress leads to increased negative perceptions of relationship problems
(Neff & Karney, 2002). Hence, it is necessary to investigate the

associations between burnout and spousal relationships.

One of the subjects whose teachers society have the highest
expectations from is English (and also other foreign languages) with its
growing significance. Moreover, one of the places where English
language teaching is the utmost objective is universities, especially
preparatory schools. Therefore, it makes sense to study language
instructors’ burnout level and variables that are possibly associated

with it.

There are research findings which yield data revealing that English
instructors experience burnout at different levels (Cephe, 2010;
Ozkanal & Arikan, 2010; Oztiirk, 2013). Various reasons for burnout
among teachers and academicians have been explained in literature

such as heavy workload, insufficient salary, lack of prestige, lack of



equipment (Serinkan & Bardakci, 2009), demographic features
(Lackritz, 2004), perceived level of stress (Ozkanal & Arikan, 2010),
administrative problems (Cephe, 2010), five factor personality traits
(Ding¢ et al., 2013), marital status, the reasons for choosing teaching
as a profession, not being respected by supervisors (Yildiz Kirilmaz,
Celen, & Sarp, 2003), social life, education policy, students (Oztiirk,
2013), self-efficacy beliefs (Evers, Brouwers, & Tomic, 2002), and job
dissatisfaction (Erttirk & Kececioglu, 2012). However, the part that
may explain which variables could be of use in predicting their

burnout levels has not been explained adequately yet.

It could be of help if instructors realize what their feelings of burnout
is related to, apart from merely the problems at job. It would be
practically significant for administrators, too since they may start
looking for solutions related to these other areas that put pressure on
instructors, and help them with these instead of looking for short-
term, job-related solutions only. According to Can (2013), in order to
achieve quality in education and accelerate community development,
the first thing to do is to enhance teachers’ working and living
conditions, identify their personal and family-related problems, and
generate solutions for them. As a result, if their conditions could be
improved and quality could be brought to their lives by the help of a
better understanding of their psychological state, their fruitfulness
would rise and the success of the university could grow with healthier

teaching staff.



1.3 Purpose of the Study

The purpose of this study was to examine the variables that were
possibly significant in predicting foreign language instructors’ burnout
levels. More specifically, it was aimed to find out whether romantic
relationship satisfaction could be of use in predicting burnout levels of
language instructors after controlling for age, course load, perception
of course load, satisfaction with income and having or not having
children. The demographic variables were controlled in order to see
the individual effect of romantic relationship satisfaction in predicting

burnout.

The study was conducted with language instructors who work at
universities in Ankara. In order to explore the relationship between
them, their burnout and romantic relationship satisfaction levels were

gathered in addition to demographic features.

1.4 Research Questions

1. To what extent does romantic relationship satisfaction predict
emotional exhaustion, depersonalization and personal
accomplishment levels of foreign language instructors after controlling
for age, course load, having children or not, perception of course load

and satisfaction with income.

1.1 To what extent does romantic relationship satisfaction

predict emotional exhaustion levels of foreign language



instructors after controlling for age, course load, having
children or not, perception of course load and satisfaction

with income.

1.2 To what extent does romantic relationship satisfaction
predict depersonalization levels of foreign language
instructors after controlling for age, course load, having
children or not, perception of course load and satisfaction

with income.

1.3 To what extent does romantic relationship satisfaction
predict personal accomplishment levels of foreign
language instructors after controlling for age, course load,
having children or not, perception of course load and

satisfaction with income.

1.5 Definition of Terms

Burnout has been a widely studied topic since 1970s when the term
was first introduced to the field by Freudenberger (1974), and it has
been defined by various scholars in the field of psychology and
counseling such as Cherniss (1980) who defined it as a reaction to
intensive stress and dissatisfaction, Harrison (1999), who told it is
physical, emotional and mental fatigue which results from being
engaged in emotionally demanding situations for too long, Bailey
(1985) who argued burnout is losing idealism, energy and goals,

Balcioglu, Memetali, and Rozant (2008) who viewed it as a diminish in



individual’s job performance which appears as his/her psychic
resources weaken, McCarthy, Lambert, O’Donnell, and Melendres
(2009) who said it is a natural outcome when individuals do not have
adequate resources to cope with life demands, and Barut¢u and
Serinkan (2008) who proposed it is to give in as a result of feeling no
matter what you do or how much you work, it is not possible to make

a difference.

Burnout is characterized as consisting of three aspects, which are
emotional exhaustion, which refers to reduction of one’s emotional
resources, depersonalization, which is a kind of emotional barrier that
leads one to be disconnected from others, and reduced personal
accomplishment, which is described as dropped self-efficacy one
experiences together with diminished competence and productivity

(Maslach & Jackson,1981).

Operationally, an academician can be told to have burnout if she
expresses feeling bored and unsatisfied by her work, exhausted when
she wakes up in the morning, tired at the end of the day, she would
prefer to stay at home rather than go to work; and thinking she is not
able to understand her students, she can’t cope with her students’
problems, and she acts towards some students in an undesired way.

(Maslach & Jackson, 1981).

The most essential part of identity exploration in early adulthood is
love. Having strong intimate relationships help the process of identity

exploration. Not only are the positive and negative factors that



influence romantic relationships important, but also quality is

essential in these romantic relationships. (Eryilmaz & Dogan, 2013)

Sternberg (1986) defines romantic relationship as a close relationship
composed of intimacy, passion and commitment. Intimacy is the
feelings of being close, having a bond and being connected in a
romantic relationship. Passion stands for the drives that bring about
romance, physical attraction and sexuality. Finally, commitment

pertains to a person’s preference to continue the relationship.

Relationship satisfaction is defined by Miller and Tedder (2011) as the
feeling of pleasantness or contentment related to one’s romantic
interaction with someone else. A person can be told to be satisfied by
his relationship if he states feeling devoted to his partner, he shares
intimate things with his partner easily, the relationship is worth his
time and effort, he is happy with his and his partner’s role in the
relationship, his partner is interested in him, he is at ease while telling
what he wants from the relationship, he is being attended to and he
could be himself in the relationship; and believing the relationship has
a future, his partner’s feelings are as strong as his, his partner is
warm and caring towards him, the problems are solved in
collaboration, his partner is genuine about her feelings, and he wants

the relationship to continue (Miller & Tedder, 2011).

10



CHAPTER II

REVIEW OF THE LITERATURE

In this chapter, previous research findings that are relevant to the
purpose of this study are summarized, compared and contrasted.
First, burnout is explained in detail and sources of burnout are
mentioned. Then, its relation to several different variables including
demographics and ideas about prevention are discussed. After that,
romantic relationship satisfaction is handled and its relationship with
different variables is presented. Finally, studies concerning the
relationship between burnout and romantic relationship satisfaction

are synthesized.

2.1 Burnout

People who wish to feel that their existence is significant start their
professional careers with a great deal of idealism and high motivation.
Nevertheless, when they come up with the reality that they feel their
work is not as significant as they once assumed, they inevitably start
feeling helpless and hopeless, and ultimately, burned-out (Pines &
Nunes, 2003). Burnout is a sad endpoint for those who started their
jobs with positive prospects, motivation and commitment. The norms
for such helping people, although implicit, are to be self-sacrificing

and to put others’ needs in front of theirs, to do everything to help a

11



student, client or patient. Unfortunately, such devotion to others
might cost too much (Maslach & Goldberg, 1998), and usually brings
about low productivity and lack of effectiveness at work (Zhouchun,

2011).

Burnout has physical symptoms like headaches, migraines, weight
loss, hypertension, loss of appetite, nervous stomach (Alkhrisha,
2002), high cholesterol, tension in muscles, respiratory distress, skin
problems, allergies, ulcer and diabetes (Maslach & Leiter, 1997). The
psychological symptoms of burnout are decrease in self-confidence,
job hatred, irritability, guilt, discouragement, thinking you are not
appreciated (Freudenberger, 1974), nervousness, inefficacy, feeling

obstructed, fear and hostility (Maslach & Leiter, 1997).

Among the outcomes of burnout are changing jobs, showing absence
from work, having a negative mood and stress, physical fatigue, sleep
deprivation, increased alcohol consumption and drug abuse, problems
at marriage and family (Maslach & Jackson, 1981), anxiety,
depression, cynicism and emotional breakdown (Talmor, Reiter, &
Feigin, 2005), reduced job satisfaction and teacher effectiveness,
diminished teacher-student rapport, and lack of motivation (Abel &
Sewell, 1999). Actually, there are scholars who claim that “burnout
cannot be distinguished from clinical depression in terms of reported

depressive symptoms” (Bianchi, Schonfeld, & Laurent, 2014, p.10).

12



2.1.1 Sub-dimensions of Burnout

In one of their earlier papers, Maslach and Jackson (1981) explained
three sub-dimensions of burnout, one of which being emotional
exhaustion having stated that burnout is a syndrome of emotional
exhaustion and pessimism that is often experienced by people whose
jobs require communicating with other people. According to them,
feeling emotionally exhausted is an important aspect of this syndrome.
While individual’s emotional resources are being weakened, he feels
that he cannot commit to his work adequately any more. The person
who is emotionally exhausted feels that because of the intensity of
psychological demands of people who he helps, his emotional
resources are depleted and he is lacking energy. When engaged in this
state, the person thinks that he cannot be as responsible and giving
toward the people he is serving as he used to be. Thus, he feels
obstructed and strained (Can, 2013). According to Sucuoglu and
Kuloglu (1996), burnout first starts with emotional exhaustion, and

then the other dimensions start to be felt.

Another aspect of burnout is employing a negative and sarcastic
attitude towards people who are being served, namely,
depersonalization. Depersonalization is the feeling of indifference
toward solving other people’s problems. This leads to an uninterested,
harsh and remote attitude. The person who is going through
depersonalization feels powerless in dealing with other people’s
problems, and uses depersonalization as a way to refrain from them.

He degrades interpersonal relationships to the minimum level

13



necessary to carry out his job. Such kind of unpleasant reactions to
clients might also be connected to emotional exhaustion as these two
aspects of burnout are thought to be related to some extent (Maslach

& Jackson, 1981).

The third aspect of this syndrome is the inclination to assess oneself
negatively, especially in relation to one’s work with his clients. It is
called reduced personal accomplishment. Individuals do not feel
happy about themselves or satisfied with what they have
accomplished on their jobs. As a result of the negative attitude and
feelings about other people, the person starts to derive negative
thoughts about himself as well. Feeling guilty, unloved, unattended
and unsuccessful reduces one’s respect for himself and may lead to
depression (Maslach & Jackson, 1981). The person who believes he is
unsuccessful starts not doing the things he actually can, and avoiding

occupational responsibilities by passivizing himself.

It is worth mentioning that with a different viewpoint, Cherniss (1980)
argued that these three facets of burnout are not created by the
organizational stressors, but they are defense mechanisms that arise
as a result of stressful, disappointing and monotonous work
environment. Not only Cherniss but also Sarason (1983) made a
contribution to the understanding of burnout by mentioning in his
social-historical approach arguing that community is more effective
than the individual or the organization in speeding up burnout.
According to him, it is the social values which surround individuals

that cause their burnout.

14



2.1.2 Sources of Burnout

According to Harrison (1999), people go through burnout as a process
of their spirits’ being slowly eroded due to everyday struggles and
chronic stresses related to their life and work. They experience too
many burdens, disagreements, strains, and too few emotional prizes,
accomplishments and acknowledgements. They eventually burn out
when they feel that their work does not mean much, and their stress
overshadows rewards and supports. But what are the reasons of

stress becoming burnout?

2.1.2.1 Individual Factors

Surgevil Dalkilic (2014) says that an environment which is dominated
with factors that may lead workers to burnout would influence each
individual differently. Some of the workers could ignore those factors
with the help of their personal characteristics whereas some might
perceive them more seriously and get affected by them more deeply.
All individuals can possibly get burned-out; however, people with
some specific characteristics are more likely to go through it. Among
those are type A personality (being overly competitive and obsessed
with work), external locus of control (feeling you do not have the
control of events), lacking self-efficacy, empathy and emotional
control, having unrealistic expectations (Strgevil Dalkilic, 2014),
having an avoidant coping style and low levels of hardiness, which is

defined as participation in daily activities, lacking acceptance,

15



adaptability to change and sense of control over events (Maslach,

Schaufeli, & Leiter, 2001).

In addition to personality characteristics, demographics are included
in individual factors as well. According to Maslach et al. (2001), age is
the variable that has been concluded to be related to burnout most
consistently among all demographic variables studied so far. Burnout
is experienced by younger employees more than 30-40 year-old
employees. What is more, they argue that in spite of some research
findings suggesting that burnout is a female experience, sex, as a
demographic variable, is not a powerful predictor of burnout. As for
marital status, it is concluded that single men tend to experience
burnout more compared to married men, and single women and men
are prone to burnout more than divorced men and women. Finally, in
terms of education, it is argued that individuals with higher levels of

education report higher levels of burnout (Maslach et al., 2001).

2.1.2.2 Organizational Characteristics

Maslach and Goldberg (1998) proposed that numerous key themes
which form a basis for almost all descriptions of burnout emphasize
the importance of job environment. Burnout is caused by problems a
person encounters at the workplace rather than the person herself.
Working environments are quite demanding both economically and
psychologically, and this exhausts workers physically and emotionally.
They state that the organizational factors which cause workers’

burnout are workload, lack of control, insufficient reward, breakdown
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of community, absence of fairness and conflicting values (Maslach &
Leiter,1997). To explain each, in order to be able to talk about
harmony between the person and the workload, the quality and
quantity of the job should be consistent with the person’s
expectations. Second, if a worker’s control over her job and
responsibilities are compatible with each other, there exists a
propelling balance. In terms of rewards, harmony means that the
person feels satisfied, appreciated and acknowledged in return for her
participation to the organization. Community in an organization is
related to the workers’ feeling that their social interactions at the
workplace are in compliance with their expectations, all workers have
a supportive relationship with each other, and they have a sense of
belonging. Harmony in terms of fairness requires workers’ feeling that
all important decisions related to work are made openly, not for the
benefit of powerful or important people. As for values, harmony means
identification of the worker with organizational missions and those
missions’ being effective on the workers daily practices (Leiter, 2003;

cited in Surgevil Dalkili¢c, 2014).

2.1.2.3 Job and Role Characteristics

Role overload, ambiguity and conflict constitute job and role
characteristics that lead to burnout. These themes come together to
create a job environment where there is continual emotional strain
and unrealistic expectations. Hard work together with too much
conflict becomes fatiguing (Maslach & Goldberg, 1998). Maslach and

Leiter (1997) put forward that burnout is more likely to occur when

17



there is a fundamental discrepancy between the person and the job,
which they call job-person mismatch. It is called role conflict when
there is an incompatibility of expectations between the employer or the
job and the employee. (Kahn, 1978). Role ambiguity is related to a
person’s need for certainty and predictability concerning his aims and
ways of carrying them out. It occurs when a worker lacks information
to complete required activities, or when it is restricted or not clearly
defined (Jackson & Schuler, 1985). Overload is believed to be either
qualitative or quantitative. Workers who go through qualitative
overload feel that they lack the basic skills essential to achieve the
task efficiently. Quantitative overload, on the other hand, pertains to
the worker’s perception that the task cannot be completed in the

allocated time (Kahn, 1978).

2.1.3 Variables Related to Burnout

Various studies have been conducted to explore the association
between gender and burnout. A meta-analysis of 183 studies
comparing genders in terms of burnout came up with results
suggesting that men and women experience different aspects of
burnout. Women are more emotionally exhausted whereas men are
more depersonalized (Purvanova & Muros, 2010). These findings also
validate the findings of Lackritz (2004) and of Maslach and Jackson
(1981) who concluded that females had higher scores than males on
emotional exhaustion, and males scored higher than females in
depersonalization. As for personal accomplishment, Lackritz (2004)

found no significant gender differences in comparison to some
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researchers who concluded men have more (Koruklu, Ozenoglu-
Kiremit, Feyzioglu, & Aladag, 2012; Maslach & Jackson, 1981) and to
some who argued women have more burnout on this dimension
(Whitehead, Ryba, & O’Driscoll, 2000). In contrast to research findings
showing a meaningful difference between two genders, there are also
studies which confirmed no significant relationship between gender
and different aspects of burnout. (Girgin, 2010; Hastings & Bham,
2003; Mede, 2009; Tuettemann & Punch, 1992).

Yildiz Kirilmaz et al. (2003) studied 43 primary school teachers in
Turkey so as to find out their burnout level and its relationship with
particular variables some of which are demographics. Their average
burnout score was found to be 17.66 with a standard deviation of
8.99. They concluded no significant relationship between burnout and
the following variables: age, gender, number of children, type of school
that teachers graduated from, experience, duration of service in their
current institutions, how they evaluate their occupational
effectiveness, and number of students taught. The variables that were
found to be associated with burnout were as follows: In the first place,
having chosen teaching profession and doing it willingly, thinking that
this profession is suitable for them, seeing their future with this job
bright, and believing the occupation has a well-deserved place in
society were negatively correlated with emotional exhaustion and
depersonalization. Secondly, satisfaction with work environment and
educational policy were negatively correlated with depersonalization.
Finally, being appreciated by superiors was negatively correlated with

burnout in personal accomplishment dimension. As for marital status,
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single teachers were concluded to experience more burnout in
personal accomplishment dimension. It is necessary to mention that
as its writers stated, this study was conducted with a very limited

number of teachers, and it is not possible to generalize its findings.

In Bataineh's study conducted in 2009 at Yarmouk University,
Jordan, 83 special education teachers were investigated to find out
whether burnout was related to social support in addition to
demographic features of the teachers such as sex, age, marital status
and teaching experience. Results indicated that only family support
was correlated to a burnout aspect, which is personal accomplishment
(positive correlation was found). No significant relationship between
burnout and supervisor, colleagues, friends or spouse support was
found out. In addition, special education teachers’ burnout was not
related to any of the demographics examined, either. These findings
were in parallel with Yildiz Kirilmaz et al.’s (2003) findings except for

the relationship between burnout and marital status.

Koruklu et al. (2012) investigated 532 randomly chosen secondary
education teachers working in Aydin, Turkey, again to see the
relationship of burnout with some variables. They came up with
findings suggesting that secondary education teachers’ burnout levels
vary significantly according to age, gender -in contrast to the findings
of Bataineh (2009) and Yildiz Kirilmaz et al. (2003)- , seniority, subject
matter, depending on how they evaluate their relationship with
administrators, the suitability of the curriculum, and relationship with

colleagues- again in contrast to Bataineh (2009). More specifically,

20



results indicate that whereas 20-40 year old teachers experience
higher levels of emotional exhaustion and depersonalization, teachers
who are 41 and over score lower in personal accomplishment. In terms
of gender, they found no significant difference between males and
females in emotional exhaustion and depersonalization, yet they were
significantly different in personal accomplishment subscale. Burnout
levels of males were higher than females as regards to personal
accomplishment subscale. On the other hand, this study found no
significant relationship between teachers’ burnout levels and faculty
they graduated from -this time in parallel with Yildiz Kirilmaz et al.
(2003)- , type and physical condition of the school they work, their
views on students’ academic level, economic conditions, university

entrance examination system, and in service training.

Kim, Lee, and Kim (2009) wanted to investigate if burnout among
elementary school teachers differ depending on sex, grades they teach
and having or not any administrative roles; and if there is a
relationship between their burnout and perceived social support and
negative mood regulation expectancy, which refers to one’s belief or
confidence that s/he can relieve a negative mood state (Catanzaro &
Mearns, 1990). They studied 202 male and female elementary school
teachers in Korea in order to answer their research questions. The
results indicated that there was no statistically significant gender
difference in terms of experiencing burnout, upper-grade teachers
differed in their experience of depersonalization from lower-grade
teachers who experienced depersonalization less, and teachers with an

administrative duty experienced significantly less burnout in terms of
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personal accomplishment. What is more, negative mood regulation
expectancies were found to be negatively correlated with teacher
burnout, which means the lower the teacher’s belief that she could
overcome negative mood states were, the higher her emotional
exhaustion, depersonalization and lack of personal achievement were.
As for the social support bit, it was concluded that the more social
support teachers perceived, the less burnout they experienced, and
family social support had the greatest impact followed by colleague
support. This study presents some evidence to the existence of a need
to research family dynamics in order to understand burnout more

efficiently.

In their research study done in 2011, Kinman, Wray and Strange
aimed to explore the relationships between emotional labor of teachers
in the UK and their burnout and job satisfaction in addition to
examining if workplace social support is a moderator of the
relationship between emotional labor and strain. 628 secondary school
teachers participated in the study. As a result of the analysis, it was
concluded that emotional labor was positively associated with
emotional exhaustion and depersonalization; and negatively
associated with job satisfaction. Moreover, teachers with higher levels
of workplace social support reported less emotional labor, emotional
exhaustion and depersonalization, but more personal accomplishment
and job satisfaction. The findings of this study shows how important

social support is for predicting and preventing burnout.
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Droogenbroeck et al. (2014) studied the associations between burnout
and the quality of teachers’ interpersonal relationships with
colleagues, pupils, parents and principals; both teaching and non-
teaching related workload; and perceived autonomy among senior
teachers aged 45-65 in Belgium (n = 1878). They hypothesize that
burnout level among senior teachers would be less because the
teachers who are burned out are likely to retire or leave their job. This
hypothesis is controversial because for teachers, it's not always easy
to retire or quit because of economic and emotional reasons. The
perception of autonomy, four dimensions of interpersonal
relationships and perceived support were assessed through different
number of items. However, teachers’ workload was assessed by only
one item asking how satisfied they are with teaching related and non-
teaching related workload, and we do not have any information
concerning how they defined satisfaction. Do teachers feel satisfied

when they have adequate workload or when they have little workload?

The data yielded results which show moderate to strong correlations
between three dimensions of burnout. The correlations between four
interpersonal relationships were positive, and the strongest
correlations were found between relationships with colleagues and
with supervisors. In addition, autonomy was found to be positively
correlated with four interpersonal relationships and negatively
correlated with emotional exhaustion and depersonalization.
Autonomy was most strongly related to relationship with the
supervisor, and the correlation between teaching-related and non-

teaching-related workload was moderately negative.
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In his research study, Cephe (2010) aimed to find out the factors
leading English instructors in Turkey to burnout. Employing
qualitative and quantitative methodologies together and studying 37
randomly selected instructors working at a state university in Turkey,
he came up with the quantitative findings that indicate 29.7% of the
sample did not display burnout, 51.3% showed some bias towards
burnout, and 48.6% of the participants were highly suffering from
burnout. The qualitative findings were used to classify the reasons of
burnout. Reasons that were common to all degrees of burnout were
lack of in-service training, extra work, communication problems with
administration and low salaries. One important finding this research
study presents is that in addition to Maslach et al.’s (2001) three
facets of burnout, a last phase of teacher burnout, alienation to
professional identity was mentioned by the severely affected group,
but not by the borderline group. It is essential to note that the number
of participants in this study was quite low and may not be accounting

for the population completely accurately.

A study conducted by Ozttirk (2013) among 139 English instructors
working at eight different state universities in Turkey revealed that the
most significant factor that causes burnout among instructors is their
heavy workload. Other factors were students with their lack of interest
and negative attitude, problems they encounter in their institutions,
financial difficulties, current educational policy and their social life
including family life. Since random sampling method was used for this
study, the concluded reasons for burnout may account for other

instructors working at state universities in Turkey. In addition,
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Girgin’s (2010) study revealed similar results, too. It was conducted in
Izmir with 158 teachers, and indicated meaningful relationships
between teachers’ burnout levels and their marital status (married
ones have more depersonalization), year of experience (6-10 years with
the highest level of emotional exhaustion; more than 21 years with the
lowest level of emotional exhaustion), grade level (the least emotionally
exhausted are high school teachers while the most emotionally
exhausted are middle schoolteachers, and work load (teachers whose

teaching hours are between 11-20 are the least depersonalized).

2.1.4 Prevention of Burnout

In the burnout literature, even though the role of workplace stressors
get acknowledged, the basic premise is that the individuals have a
more vital role in the prevention of burnout. Therefore, the majority of
the prevention solutions focus on person-centered approaches. Among
those are development of preventive coping skills, change of work
patterns and utilization of social resources which aim to explore and
adjust the person's relationship to the job; and development of a more
relaxed lifestyle, improvements in health and self-analysis which aim
to reinforce the person's internal resources (Maslach & Goldberg,
1998).

Maslach et al. (2001) state that interventions of burnout mostly
concentrate on individual-centered solutions or strategies;
nevertheless, this is paradoxical as it has been found out that

situational and organizational factors have a greater impact on
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burnout. They don'’t find individual strategies completely useful in the
workplace because there, an individual has less control over factors
that cause stress compared to other domains of life. According to
Maslach and Goldberg (1998), this individualistic perspective in
burnout prevention rests on a few suppositions. First, it is usually
assumed that the source of burnout is more related to the individual
than the work setting. Second, no matter what the source of burnout
is, it is often believed that doing something about it is the
responsibility of the person, not the organization. Third, it is less
costly and more immediate for the organization to treat an individual

than an intervention for the organization as a whole for a change.

In the literature, situational or organizational approaches for burnout
prevention have been given very little attention. Even when worksite
strategies are being studied, the focus is not changing the job or
conditions of it, but changing individuals to adapt to the job (Maslach
& Goldberg, 1998). Organizations need to target their own dynamics
as well rather than simply focusing on individuals as if they were the
only reason of their burnout. A short-term intervention to be
performed by an organization is to remove obstacles to effective work
while in the long-term, building an organizational environment which
provides employees with adequate support is essential. In other words,
the critical issue is not to solve problems but to create new
opportunities. The eventual objective should be to construct
something positive rather than only eliminating the negative (Maslach

& Leiter, 1997).
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2.2 Romantic Relationship Satisfaction

Romantic love is a type of attachment process during which people get
emotionally attached to a romantic partner in a similar way to that of
an infant getting bonded to his/her primary caregiver (Stackert &
Bursik, 2001). As Erikson put forward, “intimacy and commitment to
a romantic partner is one of the most important developmental tasks

of young people” (cited in Facio & Resett, 2014, p. 27).

Relationship satisfaction refers to thoughts, feelings and behaviors in
a relationship that are concerned with feelings of love, sexual
attitudes, self-disclosure, commitment, and investment in the
relationship (Hendrick, 1988). Satisfaction is often considered as one
of the criteria for evaluating relationship success together with
durability, approximation of ideas, and fulfillment of needs. Hunsley,
Pinsent, Lefebvre, James-Tanner, and Vito (1995) state that “marital
success is defined as the extent to which both partners in the
relationship are satisfied that it has fulfilled reasonable expectations
and mutual needs” (p. 175). It is acknowledged that there are
differences between individuals in terms of what they expect and need;
therefore, what a couple needs to be satisfied might be different from
another couple, and also what satisfies one of the partners may not

satisfy the other at all (DeGenova, 2008).
Satisfaction with a romantic relationship refers to a subjective

evaluation of the individual about the quality of the relationship. Being

positive, it indicates satisfaction provided, and being negative, it
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indicates there is a lack of satisfaction. Getting satisfied with a
relationship is essential both for the happiness of the individuals and
for the maintenance of the relationship (Taylor, Peplau, & Sears,

2003).

A successful marriage is characterized as consisting of twelve
characteristics, which may be accounted for relationships in general,
as well. Those are (1) communication, (2) admiration and respect, (3)
companionship, (4) spirituality and values, (5) commitment
(commitment to self, commitment to one another and commitment to
the relationship), (6) affection, (7) the ability to deal with crises and
stress, (8) responsibility, (9) unselfishness, (10) empathy and
sensitivity, (11) honesty, trust and fidelity and (12) adaptability,
flexibility and tolerance (DeGenova, 2008). Among them, one
characteristic is quite important for the scope of this thesis; the ability
to deal with crises and stress. According to DeGenova (2008), every
couple goes through stress both in and outside the relationship. What
partners who are considered successful do differently is that they can
find ways to solve their problems and deal with stress in a creative
way. Their hands are clasped together to give each other strength and

assistance when one of them faces a difficulty.

Although there are manifold studies concerning relationship
satisfaction and its relation to different variables, finding a commonly
agreed description or definition of it is quite hard, maybe because it’s
a very subjective and hard-to define term. I believe that an individual

is satisfied with her relationship if she says she is. The reason why I
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believe so is that no matter how much we are affected by others’
beliefs concerning relationships, every individual has a unique way of
defining a ‘good’ relationship in her mind; some roughly, some in a
very detailed way. There is no one definition that fits all relationships
as each relationship has its own dynamics and even each individual in
a relationship may need different indicators to say that she is satisfied
with the relationship. Once both individuals have the same or similar
expectations from the relationship, it is easier to create a balance in
that relationship which would satisfy them both. Nevertheless, all
satisfied couples do not necessarily have the same expectations met.
What is necessary is that both have their expectations fulfilled in the
relationship, but that requires at least one of the spouses to be
unselfish. Things researchers define as indicators for a successful
relationship tend to be what is often found in well-regarded

relationships based on some agreed-upon criteria.

2.2.1 Variables Related to Romantic Relationship

Satisfaction

Bowlby (1973, 1988) claimed that what determines the influence of the
relationship on stressful events is the attachment style of couples. For
instance, an individual who has a relationship with secure attachment
can make use of her relationship as a means to appraise stressful
experiences positively, deal with these events productively, and to
cultivate her well-being and adjustment whereas an insecurely
attached relationship may lead an individual to poor coping and

maladjustment with lessened inner resources (as cited in Simpson &
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Rholes, 1998). As a result, no matter which attachment style the
couple has, the relationship can be told to have an effect on how
people cope with stressful events in life. Butzer and Campbell’s (2008)
findings supported Bowlby’s ideas by indicating that attachment is
associated with marital and sexual satisfaction of spouses. They
conducted their study with 116 heterosexual married couples aged 21-
75 investigating attachment, sexual satisfaction and marital
satisfaction. Findings revealed that the more anxious and avoidant an
individual is as regards to attachment, the less satisfactions she gets
from the relationship both sexually and in general. What is more, they
concluded that there is a positive correlation between marital
satisfaction and sexual satisfaction both individually and in couples’

SEnse.

In her study conducted with 358 female and 304 male university
students, Bestav (2007) found out that there is no significant
difference between males and females in terms of romantic
relationship satisfaction. However, it is necessary to note that she did
not include the partners of the participants in the conduct of the
study while doing this comparison. It is a comparison between male
and female university students who have romantic relationships
independent from each other. She studied attachment styles as well.
Findings of her research are similar to Butzer and Campbell (2008).
Her research put forward that attachment style and relationship
satisfaction is related. More specifically, there is a negative correlation
between relationship satisfaction and avoidant, ambivalent and

disorganized attachment, but no significant relationship is found
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between secure attachment and relationship satisfaction. What is
more, this study came up with the finding that relationship
satisfaction is related to love styles as well. It is positively correlated
with passionate love and friendship love; negatively correlated with
game playing love, but not correlated with selfless, realistic or

dependent love.

Sakmar (2010) studied the predictive role of communication on the
relationship satisfaction and the moderating role of sexual satisfaction
in that relationship with 103 female and 105 male participants. She
found out that for married couples with and without children and for
cohabiting individuals (studied separately); relationship satisfaction is
positively correlated with sexual satisfaction (in parallel with Butzer
and Campbell’s (2008) findings), and negatively correlated with
destructive communication whereas age and duration of relationship

do not predict relationship satisfaction significantly.

Not being too distant from communication variable, conflict is also
studied in romantic relationship field. Cramer (2002) conducted
research on conflict with 64 women and 29 men investigating whether
relationship satisfaction has a relationship with conflict over major
and minor issues and whether its being a major or minor issue differs.
As a result of the analyses, he found out that the correlations between
satisfaction and major and minor issues are equally negative, which
suggests the less conflict, the more satisfaction, and which also means
an issue’s being major or minor does not influence satisfaction with

the romantic relationship. Despite his research findings in 2002,
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Cramer suggested in another research study he conducted in 2004
that romantic relationship satisfaction can be better understood by
looking at support rather than conflict because findings of this study
revealed that only support explained relationship satisfaction by
means of its relation to reduction of depression; yet conflict did not.
More specifically, support satisfaction was concluded to have a
significant positive effect on relationship satisfaction and a significant
negative effect on depression, and depression was concluded to have a
significant effect on relationship satisfaction whereas conflict
satisfaction was not. Facio and Resett (2014) also contributed to this
discussion by stating that satisfaction with romantic relationships is

strongly correlated with both low conflict and high support.

Curukvelioglu (2012) conducted a study on the role of self-concept
clarity and personal agency in predicting romantic relationship
satisfaction with 242 female and 102 male university students who
were currently engaged in a romantic relationship. The study
concluded that similar to findings of Bestav (2007), gender does not
significantly predict romantic relationship satisfaction as well as age,
duration of the relationship and self-efficacy of individuals. However,
self-concept clarity and purpose in life do predict romantic
relationship satisfaction, with self-concept clarity making the largest

contribution to it.
What is more, marital happiness is correlated with coping efforts of

the spouses (Bowman, 1990), romantic relationship quality is

significantly related to subjective well-being (Eryilmaz & Dogan, 2013),
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love is a more influential predictor of life satisfaction compared to
work (Facio & Resett, 2014), and partners’ use of humor is highly
correlated with quality of relationship and satisfaction (Lauer, Lauer,
& Kerr, 1990). In addition, avoidance, anxiety, extreme expectations
and physical closeness (Sari, 2008), and love factors including
intimacy, passion and commitment (Hill, 2008) were concluded to be

predictors of relationship satisfaction in related literature.

2.3 Studies Concerning Burnout and Romantic Relationship

Satisfaction

Relationship between work and love domains of life is defined in three
hypotheses. These are spillover, compensation and segmentation
hypotheses (Judge & Klinger, 2008). Spillover, as described by Schaer,
Bodenmann and Klink (2008) is an “intra-individual transmission of
experience from one domain to another domain.” This means that
individuals who are satisfied with their work would also be satisfied
with their relationship and vice versa. The compensation hypothesis
tells the opposite. People who are lacking rewards and experiences in
work would look for them in their relationship and vice versa. The
segmentation hypothesis basically claims that life domains are

separated and independent from each other (Judge & Klinger, 2008).

Hazan and Shaver (1990) stated that most of the time, research on
work disregard its relation to love, and similarly, research on love fail
to consider its relation to work. According to Erdamar and Demirel

(2013), home life and work life are two significant fields that influence
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each other. Family and work roles of individuals might cause conflicts
in their lives. The problems that are often faced with owing to the
discrepancies between family and working life are fatigue, loss of
performance, feelings of disqualification, lack of satisfaction and walk-

out.

Work may interfere with family life, which is called work-family
conflict, and family can hamper work life, which is called family-work
conflict. Both of them cause adverse effects. For example, work-family
conflict decreases marriage satisfaction whereas family-work conflict
decreases job satisfaction. Parasuraman and Greenhaus (1997)
suggested that there are three types of work-family conflict. The first
one is time-based, which occurs when the demands of one of the roles
makes it harder to fulfill the demands of the other role; strain-based,
when the demands of one of the roles interrupt with the other role,
and behavior-based, which is what happens when one of the roles lead

to problems at the other.

Current findings put forward the fact that experiences at the
workplace and couples’ lives are in a close relation, and stress that
cannot be resolved in one domain strongly influences another (Schaer
et al., 2008). Stress in the workplace, for instance high workload or
unpleasant social interactions, is correlated with more annoyance and
withdrawal in the interaction with a partner at home (Repetti, 1989,

cited in Schaer et al., 2008).
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It was concluded by Capri and Goékcakan (2013) that one of the two
variables that influence couple burnout scores of married individuals
most is career burnout. They came up with the findings revealing that
coming together with marital adjustment, career burnout is highly

critical in predicting couple burnout scores of married individuals.

A cross-cultural study which intended to investigate the relationship
between job burnout and couple burnout by Pines and Nunes (2003)
involved six samples consisting of graduate students from 6 different
western countries with similar educational backgrounds and socio-
economic status. As a result, in spite of the cultural differences,
percentage of gender, age and years of marriage, similar levels of job
and couple burnout were found, which shows significant moderate
correlation between job burnout and couple burnout. Moreover, Capri
and Gokcakan (2013) studied a random sample of 235 female and 200
male university staff members at Mersin University, Turkey, and
found that job burnout and couple burnout are positively correlated.
Despite the large sample size, the study could not be generalized to all

instructors in Turkey since it was conducted in one university only.

In their study investigating the association between work and family
conducted with 163 full time workers in Michigan, Adams, King, and
King (1996) noted that workers with higher job involvement have
higher levels of work interfering with family, which is negatively
correlated with job satisfaction and life satisfaction. The results also

revealed that high degrees of family involvement were related to family
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interfering with work. Nevertheless, it should be noted that the data

for this study is nearly 20 years old now.

In parallel with studies conducted by Adams et al. (1996), Erdamar
and Demirel (2013) came up with findings that support the fact that
work and family interfere with each other. They conducted a study
with 364 primary and secondary teachers to find out if they go
through work-family and/or family-work conflict. Results indicated
that teachers experience work-family conflict more than family-work
conflict. The issues they frequently suffer from related to work-family
conflict are an ongoing problem at home confronted at work, physical
and mental exhaustion at work making it difficult to deal with
responsibilities at home, and a problem that endures at work leading
to strain at home. Although less common compared to work-family
conflict, problems that teachers are confronted related to family-work
conflict are the responsibilities at home resulting in getting less sleep,
unpredicted situations at home such as children’s illness or

unexpected guests making work life difficult.

In contrast to the findings of Adams et al. (1996), and Capri and
Gokcakan (2013), Pines, Neal, Hammer, and Icekson (2011) did not
come up with similar levels of job and couple burnout in their study of
100 Israeli and 64 American working, sandwiched-generation couples
(people who have family care responsibilities for both their parents
and their children). Nevertheless, significant spillover effects from
marriage to work were found, which was interpreted as the higher

marital stress and the more marital stressors, the higher job burnout.
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The abovementioned findings were also consistent with Hammer and
Zimmerman’s who also found significant spillover of work stress to the

family in their research study conducted in 2010.

2.4 Summary

In brief, there are different but related definitions of burnout and its
components, many research findings support the fact that teachers,
academicians and instructors experience burnout to a certain extent
with a number of different reasons, and relationship between burnout
and many different variables and demographics are present. Likewise,
romantic relationship satisfaction has been defined by a lot of scholars
and concluded to be related to a number of variables as well. Besides,
there are research findings which provide proof both for the existence
and nonexistence of a relationship between burnout and
demographics and romantic relationship satisfaction. As a result, the
need to explore these relationships for language instructors is still

present.
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CHAPTER III

METHOD

This chapter presents the method that has been used during the
conduct of this study including overall design, population and
characteristics of the sample, data collection instruments, procedure

of data collection and data analysis, and limitations of the study.

3.1 Overall Design of the Study

The primary aim of this study is to examine the extent to which
romantic relationship satisfaction could predict language instructors’
burnout controlling for age, course load, perception of course load,
satisfaction with income and having or not having children. Therefore,
correlational research design was employed both because the nature
of the research questions (identifying relationships and prediction)
lend themselves to this design and because most previous research
which have aimed to explore associations between variables without

intending to imply causality between them have used this design (e.g.

Maslach & Jackson, 1981; Mede, 2009; Pines & Nunes, 2003).

More specifically, to find out to what extent emotional exhaustion,

depersonalization and personal accomplishment of instructors can be
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predicted by relationship satisfaction after controlling for age, course
load, perception of course load, satisfaction with income and having or
not having children, hierarchical multiple regression analyses were
employed. There were 6 predictor variables each of which was used for
3 different criterion variables being emotional exhaustion,
depersonalization and personal accomplishment in three different
analyses. The predictor variables were chosen in the light of the

previous research.

The instruments used in this research study are Maslach Burnout
Inventory (1981) which was translated and adapted to Turkish by
Ergin (1992) and Relationship Assessment Scale (Hendrick, 1988)
which was translated and adapted to Turkish by Celik (2014). These
instruments were chosen after careful investigation of the related
literature. They had been used by various researchers who confirmed
their validity and reliability a couple of times. As stated by Fraenkel,
Wallen, and Hyun (20195), if it exists and is appropriate, selecting a
previously developed instrument is wiser since developing your own

instrument requires expertise and a lot of time, money and energy.

All foreign language instructors working at universities in Ankara
comprise the population of this study. Therefore, all universities were
intended to visit for data collection. However, for time and
bureaucracy-related reasons, only some of them participated in the
study. Among those were Hacettepe University, Middle East Technical
University, Bilkent University, University of Turkish Aeronautical

Association, TED University and Yildirnrm Beyazit University. As the
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instruments were filled in online and name of the university was not

required in the survey form, there might be participants from other

universities in Ankara, as well. The number of participants was 314,

but 79 of them who had no current romantic relationship, and 1 with

too many missing items were excluded from the analyses. The data

collected from 234 participants were analyzed using SPSS version 22

both for descriptive and for inferential statistic.

3.1.1 Research Questions

1. To what extent does romantic relationship satisfaction predict

emotional exhaustion, depersonalization and  personal

accomplishment levels of foreign language instructors after

controlling for age, course load, having children or not,

perception of course load and satisfaction with income.

1.1 To what extent does romantic relationship satisfaction

1.2

predict emotional exhaustion levels of foreign language
instructors after controlling for age, course load, having
children or not, perception of course load and

satisfaction with income.

To what extent does romantic relationship satisfaction
predict depersonalization levels of foreign language
instructors after controlling for age, course load, having
children or not, perception of course load and

satisfaction with income.
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1.3 To what extent does romantic relationship satisfaction
predict personal accomplishment levels of foreign
language instructors after controlling for age, course
load, having children or not, perception of course load

and satisfaction with income.

3.2 Population and Sample

The population of this study which is intended to be investigated is all
language instructors who work at state and private universities in
Ankara. They are all university graduates between the ages of
approximately 21-70. They may have started profession at university
level, or started at primary or secondary schools, and then switched to
university for different reasons. Some of them might have had a
different job, too, like translation and interpretation. It is also possible
that they currently have positions like vice director, head of a
department, administrative affairs coordinator, academic affairs

coordinator or testing coordinator.

There are approximately 1800 foreign language instructors working at
state and private universities in Ankara. As the majority of language
instructors teach long hours every day, mark papers, make lesson
plans and some of them carry out non-instructional duties, it was not
easy to contact all of them personally. Therefore, a convenient sample
of foreign language instructors was invited to participate in this study.

Among the target population, it became possible to reach around 500;
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however, 314 of them agreed to participate in this study. 79 of the
participants did not have a current relationship, and 1 had too many
missing items, so they were excluded from the analyses, and all the
analyses were made with data provided by the rest 234 participants.

Table 3.1 shows descriptive statistics for the sample.

Table 3.1

Descriptive Statistics for the Sample

N Min.  Max. M SD
Age 234 22 58 33.42 7.62
Experience 234 1 32 9.52 7.18
Course load 234 2 50 19.95 6.04
Percept.of course load 234 1 S 3.44 .82
Duration of relationship 216 1 29 7.38 6.57
Satisf. with income 234 1 5 2.84 .80

Of these 234 participants, 86% (n = 200) of them were female and 14%
(n = 33) were male. This was not surprising as foreign language

departments in Turkey have got a reputation for having lots of female

teachers. As for the institution, 56% (n = 131) of the participants
reported that they work at state universities while 44% (n = 103)

stated working at private universities.

In this research study, the participants were between ages of 22-58 (M

= 33.42, SD = 7.62) with 1-32 years of experience (M = 9.52, SD =
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7.18). Participants of the study were also asked to report hours of
teaching per week. The obtained data showed that instructors teach
between 2-50 hours a week (M = 19.95, SD = 6.04) including extra
courses they teach for different projects at schools. The mean for the
perception of course load was 3.44 out of 5 with a standard deviation
of .82, and the mean for the satisfaction with income was 2.84 out of 5

with a standard deviation of .80.

Another piece of information gathered from the participants was their
education levels, which revealed that 33.3% (n = 78) of the instructors
had an undergraduate degree, 35.5% (n = 83) of them had a master’s
degree, and 3% (n = 7) of them had a PhD degree while 20.9% (n = 49)
of them are master’s students, and 7.3% (n = 17) of them are PhD

students.

When it comes to instructors’ private life, which is another concern of
this study apart from their work-related situations, current
relationship status, duration of the relationship, having or not having
children and number of children were questions that were asked to
gather data that would reveal information on this aspect of their lives.
Since the participants without a current romantic relationship were
excluded from the analyses initially, the rest of the participants had a
romantic relationship of different types. 23.9% (n = 56) had a
lady/man friend, 4.7% (n = 11) was engaged, 5.1% (n = 12) was
cohabiting and 66.2% (n = 155) was married. Duration of the
relationships ranged between 1-29 years with a mean value 7.38 and a

standard deviation 6.58.
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As for number of children participants have, data pointed out that
60% (n = 140) of them did not have children, 25.6% (n = 60) had only
1 child, 13.2% (n = 31) had 2 children, 1% (n = 2) had 3 children and
4% (n = 1) had 5 children.

3.3 Data Collection Instruments

The data for this study was collected through a personal information
sheet, a burnout inventory and a relationship assessment scale. The
personal information sheet required demographic and personal
information on issues such as age, gender, experience, institution,
course load, relationship status, etc. The burnout measure that was
used in this study was the one developed by Maslach and Jackson in
1981. It is called Maslach Burnout Inventory (MBI), and the
instrument to measure relationship satisfaction was Henrick’s (1988)
Relationship Assessment Scale (RAS). More specific information on

data collection instruments are given in the following sections.

3.3.1 Personal Information Sheet
In personal information sheet, participants were asked to report their
gender, age, experience in years, education level, type of institution

they work, weekly course load, relationship status, duration of their

relationship and how many children they have.
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They were also asked to evaluate their perception of their course load
with a question consisting of a 5 point Likert scale, 1 standing for too
little and S standing for too much. The reason why this question was
added was that what is related to their burnout might be how they
perceive their course load rather than how many hours they actually

teach each week.

Since literature on teachers and academicians often focus on financial
difficulties they go through, it was necessary to ask how satisfied the
participants are with their total monthly income including the money
they earn via extra courses, tutoring, translation, etc. The question
was asked via a question of a 5 point Likert scale, 1 meaning too low,

and 5 meaning very high satisfaction.

3.3.2 Maslach Burnout Inventory

Although there are other measures of burnout such as the Burnout
Measure developed by Pines and Aronson (1988; cited in Pines &
Nunes, 2003), Maslach Burnout Inventory (MBI) was preferred since it
is a frequently preferred and a highly respected one in literature with
consistent results it yields. Maslach and Jackson (1981) developed
MBI and made its factor analysis and checked it for reliability and
validity with a large number of participants (1025), concluding that it
is a valid and reliable measure of burnout. It is a 7-point Likert type
scale composed of 22 items and three sub-scales which are emotional
exhaustion (9 items), depersonalization (5 items) and personal

accomplishment (8 items). It does not produce one overall burnout
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score. All 3 subscales are evaluated independently. Scale items are
scored as O for never and 6 for always. Some sample items are “I feel
emotionally drained from my work”, “I feel used up at the end of the
workday”, and “I feel like I'm at the end of my rope” for emotional
exhaustion; “I worry that this job is hardening me emotionally”, “I've
become more callous toward people since I took this job” and “I don’t
really care what happens to some students” for depersonalization;
and “I can easily understand how my students feel about things”, “I
feel very energetic” and “I feel I'm positively influencing other people’s

lives through my work” for personal accomplishment.

The actual instrument used in this study was Turkish adaptation of
MBI developed by Ergin (1992). She adapted the instrument to
Turkish and tested it for validity and reliability with a large number of
participants (n = 552), which yielded Cronbach’s alpha coefficients of
.83 for emotional exhaustion, .65 for depersonalization, and .72 for
personal accomplishment. Retest validity coefficients for subscales
were found .83 for emotional exhaustion, .72 for depersonalization
and .67 for personal accomplishment. In Ergin’s adaptation, 5 instead
of 7 Likert scale items (1 meaning never, 5 meaning always) were used

for 22 questions.

9 items of MBI, which is a 22-item instrument, are associated with
emotional exhaustion. The minimum score for each item is 1 (the least
emotionally exhausted) and 5 (the most emotionally exhausted) A total
score of 9 items was calculated. 5-point Likert scale instrument could

yield a total score for emotional exhaustion between 9 and 45. The
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higher the total score is, the more emotionally exhausted the person
is. The number of items aiming to explain depersonalization is 5. The
minimum and maximum scores for the items are 1 and 5 as well. 1
stands for the least depersonalization whereas 5 stands for the most.
A total score of these 5 items was calculated, and could be between 5
and 25. Higher scores mean more depersonalization. Personal
accomplishment is measured with 8 items of MBI. The minimum score
is 1 and the maximum score is 5. Personal accomplishment subscale
is different from emotional exhaustion and depersonalization in that it
is a positive constraint. 1 means never, which shows lower personal
accomplishment, and 5 means always, which indicates higher
personal accomplishment. The maximum score could be 40 for this

subscale whereas the minimum could be 8.

Some previous scholars who used MBI in their research are Girgin
(2010), Din¢ et al. (2013), Cam (1993), Capri (2013) and Zhouchun
(2011). Researchers including Mede (2009) and Lakritz (2004) also

came up with high reliability coefficients in their studies using MBI.

When the reliability coefficients for this study were analyzed, .93 was
found for emotional exhaustion, .81 was found for depersonalization,
and .75 was found for personal accomplishment subscale. Since the
instrument has proven its reliability in various research studies and
also in the present study, it was decided to use it with no alterations

made to it.
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3.3.3 Relationship Assessment Scale

For measuring relationship satisfaction, Hendrick’s (1988) generic
measure of relationship satisfaction (RAS) was used, which is a 7-item
scale designed to measure relationship satisfaction. Participants will
answer each item using a 5-point scale ranging from 1 for low
satisfaction to 5 for high satisfaction. It has been used and validated
by other researchers such as Funk and Rogge (2007) who concluded
other measures of relationship satisfaction such as Marital
Adjustment Test (Locke & Wallace, 1959) and the Dyadic Adjustment
Scale (Spanier, 1976) provided quite poor levels of correctness in
assessing satisfaction, especially given the length of these scales.
Hendrick (1988) noted “The RAS has a coherent factoral structure, is
internally consistent, is solidly and consistently related to measures of
relevant constructs.” (p. 97) Sample items include “How well does your
partner meet your needs?”, “In general, how satisfied are you with
your relationship?” and “How good is your relationship compared to
most?” This scale is used by gathering an average score for each

participant after reversing items 4 and 7.

Celik (2014) adapted RAS to Turkish and confirmed validity and
reliability of the adaptation with his study of 336 married couples. He
concluded that the internal consistency reliability coefficient of the
scale was .87. For the present study, the calculated coefficient was o =
.89. Hence, this instrument was determined as a satisfactory measure
for relationship satisfaction, and was also used without making any

changes.
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3.4 Data Collection Procedure

Once population for this study was determined and approval from
university ethical committee was gathered, each wuniversity was
contacted in order to get permission for data collection from
instructors. After the permission of directors of schools of foreign
languages or presidents of universities was obtained, participants were
reached face-to face in their offices and informed about the aims of the
study. The ones who agreed to participate were given the data
collection instruments, and all the instruments were collected back on
the same day considering the privacy of the information they would
give as all instructors share their offices with colleagues. Some of the
participants who could not be met were e-mailed, and some contacted
via social media. The data collection procedure started in May, 2015
and finished in December, 2015 not to mention the long summer

break between two terms.

Ethical issues to be considered were confidentiality, which was
ensured by not asking for any information that would reveal a
participant’s identity; deception, which was avoided by explaining the
purpose and procedures of the study in advance, and sensitivity of the
issues such as private relationships, which was dealt with by
informing participants about their rights stating they could leave any
item unanswered or stop filling in the scale whenever they felt

uncomfortable.
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The participants were asked first to complete a personal information
sheet including questions concerning gender, age, education, type of
institution, course load, perception of course load, satisfaction with
income, relationship status, duration of current relationship, number
of children if any and experience in teaching. After that, MBI and RAS
were filled in. Filling in the all these instruments took approximately
5-10 minutes for the participants. The participants who did not have a
current relationship at the time of data collection did not fill in RAS or
filled it in considering a previous relationship of theirs. RAS answers of
those who stated they were not engaged in a current relationship were
not included in the analyses. There were around 180 instructors who
did not answer any of the questions, and there was 1 participant with
a lot of missing data on their sheets. Hence, the number of filled in
instruments was 314, but as stated above, 79 of them were excluded
from the study because they were not engaged in a romantic
relationship at the time of the study, so the final number for the
sample was 234. Among those, 143 of them participated in the study

via Internet using an online survey form.

3.5 Data Analysis Procedure

Initially, all data provided by participants was recorded using
statistical software SPSS version 22 (SPSS IBM, New York, U.S.A.) in
order to perform the statistical analyses. Alpha level was set as .01 for
this study, since it is a common value in educational sciences and as

it is sensitive. Once the data was recorded, descriptive statistics which
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include numbers and frequencies were investigated in order to take a

closer look at the sample.

After the investigation of descriptive statistics, emotional exhaustion,
depersonalization and personal accomplishment scores of participants
were computed in order to explore the levels of burnout among
instructors. To calculate each subscale score, items related to that
subscale were chosen and a total score for each participant was
gathered. Then a mean score of those total scores was calculated and
reported. Then, Pearson’s product moment-correlation coefficient was
computed between emotional exhaustion, depersonalization, personal
accomplishment in order to see the relationship between subscales of

burnout.

RAS score for each participant was also computed. As mentioned
previously, there are 2 reversed items in RAS, and the mean score of
each participant was computed using the reversed scores for these two

items.

Finally, in order to answer research questions 1.1, 1.2 and 1.3,
multiple regression analyses were done for each subscale of burnout
being emotional exhaustion, depersonalization and personal
accomplishment. This type of analysis aims to explore whether an
entire set of chosen variables provide information to predict a criterion
variable and to identify which of those variables are strong predictors

of the criterion variable (Warner, 2012).
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There are three methods for carrying out multiple regression analysis.
These are simultaneous or standard regression, which requires
entering all predictor variables in one step, hierarchical or sequential
or user-determined regression, during which the predictor variables
are entered in a hierarchical order determined by the researcher, and
statistical or data-driven regression whose order of entry depends on
the predictive usefulness of the variables (Warner, 2012). Among those
three methods, hierarchical regression was selected because in this
type, predictor variables that are aimed to control are chosen and
statistically controlled before measuring the predictive usefulness of

target predictors (Warner, 2012).

In order to run hierarchical regression analysis, there must be
continuous or dummy coded dichotomous independent variables and
continuous and quantitative criterion variables. Age, course load and
relationship satisfaction are continuous variables, and having or not
having children variable is a dichotomous variable, so it was dummy
coded. The assigned values were 1 for not having, 2 for having
children. However, two of the independent variables, which are
perception of course load and satisfaction with income, were measured
on ordinal scales, but treating them as interval data convention was
followed because some previous research mentioned that it is possible
to use methods for interval level variables for also ordinal variables
since the power obtained from these methods compensate for the
small biases they might cause (Labovitz, 1967), and ordinal variables
do not need special intervention to sound functional research (Winship

& Mare, 1984).
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Before carrying out the analyses, assumptions underlying hierarchical
regression were tested. Those are normality, linearity, independence of
errors, no perfect multicollinearity, homoscedasticity and multivariate
outliers. It was concluded that there was no violation of the
assumptions, so the analyses were applied. More detailed information

on assumption check is given in the results chapter.

Hierarchical regression analyses were done for 3 different criterion
variables with the same 6 predictor variables being age, course load,
perception of course load, satisfaction with income, relationship
satisfaction and having or not having children. According to Warner
(2012), a variable can be chosen as a predictor variable because well-
specified theory says there could be causality between it and the
criterion variable, because it was proven as a significant predictor, or
because it is necessary to control that specific variable when the other
variables are checked for predictability. As Field (2009) suggested, the
predictor variables of this study were chosen after a detailed review of
the literature, and the order of entry of the variables was decided by
the researcher. In the first block of hierarchical regression analyses,
all independent variables except romantic relationship satisfaction
were entered, and romantic relationship satisfaction was added to the
predictors in the second block to investigate its effect after controlling
for all other variables. The criterion variables of the study are
emotional exhaustion for the first analysis, depersonalization for the

second analysis and personal accomplishment for the third analysis.
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3.6 Limitations of the Study

There are some limitations of this research study. As this study relies
on correlational data, it is not possible to imply causality between
variables. If a cause-effect relationship is targeted, experimental
design should be employed. In this study, some uncontrolled variables
such as social support, being responsible for parents’ care or having
an administrative role in the institution may cause differences in the
relationship between variables. In addition, the data in this study are
self-reported; hence, the possibility of generalization is limited. What is
more, as convenient instead of random sampling method was used,
the results may have a very limited representation of the whole
population, so it is not possible to derive generalizations depending on
the results of this study. Also, since only instructors working in
Ankara participated in the study, it might merely define
characteristics of instructors in Ankara, not Turkey in general. What
is more, satisfaction with income and perception of course load
variables were gathered using only one question for each, so they
might not have been effective enough in representing the associated
phenomena. Plus, although they were measured on ordinal scales,

they were treated as interval data.
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CHAPTER IV

RESULTS

This chapter presents the results of the present study including the
burnout levels of language instructors, the relationship between
subscales of burnout, and the predictability of those subscales with
age, course load, perception of course load, satisfaction with income,
having or not having children and relationship satisfaction in addition

to assumptions underlying hierarchical regression analyses.

4.1 Burnout and Relationship Satisfaction Levels of Language

Instructors

As was previously stated, MBI burnout measure does not compute one
overall burnout score. Therefore, sub dimensions of burnout are dealt
with individually. Descriptive analyses were utilized and presented in
the following sections. Table 4.1 summarizes descriptive statistics for

all three subscales and relationship satisfaction levels of participants.
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Table 4.1

Descriptive Statistics for Subscales of Burnout and Relationship

Satisfaction
N Min Max M SD

Emotional

234 9 44 2425 8.18
Exhaustion
Depersonalization 234 5 22 10.35 4.18
Personal

234 16 40 28.86 4.29
Accomplishment
Relationship 234 1.14 5 3.92 .81
Satisfaction

Descriptive statistics pointed out that the mean score of total
emotional exhaustion of language instructors is 24.25 with a standard
deviation of 8.18. Scores for emotional exhaustion ranged between 9

and 44.

Results displayed a mean score of 10.35, and a standard deviation of
4.18 for depersonalization. Depersonalization scores ranged between 5
and 22. As for personal accomplishment, it was found out that the
scores were ranging from 16 to 40. The mean for personal
accomplishment of participants was 28.86 and the standard deviation

was 4.29.
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Zhouchun’s (2011) study which was conducted in Western China with
English teachers working at secondary schools indicated a mean value
of 26.85 for emotional exhaustion, 7.10 for depersonalization and
28.87 for personal accomplishment, which are quite similar to findings
of the present study. In addition to this study concerning English
teachers, Ardi¢c and Polatct’s (2008) study which was conducted with
academic staff of a university also revealed similar findings (emotional
exhaustion M = 19.53, depersonalization M = 8,35, personal

accomplishment M = 30,96).

As for relationship satisfaction level of participants, data displayed a
mean score of 3.92 with a standard deviation of .81. The maximum
score RAS can produce is 5 as the mean of 7 items are used to
calculate the overall score. The maximum score produced was 5, and

the minimum score was 1.14.

Pearson Product Moment correlation analysis was done to investigate
the correlations between subscales of burnout, and it indicated
medium to large correlations among three sub-scales. More
specifically, emotional exhaustion was found to be significantly
positively correlated to depersonalization, r = .70, p <.01, and
significantly negatively correlated to personal accomplishment, r = -
.42, p <.01. Depersonalization was also proven to be significantly
negatively correlated to personal accomplishment, r = -.36, p <.01.

Correlations between subscales of burnout are presented in Table 4.2.
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Table 4.2

Correlation Matrix for Sub-scales of Burnout

EE DP PA

Emotional Exhaustion - 70% -.42%

Depersonalization 707 - -.36%
-.42* -.36% -

Personal Accomplishment

*p<.01

4.2 Predictors of Language Instructors’ Burnout

4.2.1 Assumptions Underlying Hierarchical Regression

Analyses

Before conducting hierarchical regression analyses, assumptions
underlying this type of analysis were checked and reported one by
one. The assumptions are normality, independence of errors, linearity,
no perfect multicollinearity, homoscedasticity and multivariate

outliers.

As for the first assumption, normality, histogram and normal
probability plots were examined to check if errors in prediction were
normally distributed. (Figures 4.1, 4.2 and 4.3) They indicated no
violation of normality. Hence, normality assumption of hierarchical

regression was met.
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Histogram
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Figure 4.1 Histogram and P-P plot of standardized residual for EE
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Figure 4.2 Histogram and P-P plot of standardized residual for DP
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Figure 4.3 Histogram and P-P plot of standardized residual for PA
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In order to check for independent observation, Durbin-Watson test
was utilized for all dependent variables. The calculated values for
emotional exhaustion was 1.99, for depersonalization 1.88, and for
personal accomplishment 2.16, none of which indicated violation of
independent observation assumption as they were all within the

boundary of 1.5-2.5 (Tabachnick & Fidell, 2013).

Linearity assumption was checked looking at scatter plots between all
independent variables and the dependent variable of each analysis. A
close to linear relationship was observed in each scatter plot,

concluding that the assumption of linearity was also met.

Another assumption of hierarchical regression is no perfect
multicollinearity. So as to check if this assumption was met, bivariate
correlations among predictor variables were calculated, and none of
the results indicated a correlation coefficient which exceeds the critical
limit .80. (Field, 2009). Table 4.3 presents the correlation matrix for
predictor variables. In addition, variance inflation factors (VIF) and
tolerance values were also checked for each dependent variable with 6
predictors. None of the VIF values were larger than 4, and no tolerance
values was smaller than .2 (Menard, 1995, as cited in Field, 2009,
p.224), which also showed that there was no threat of multicollinearity
among predictor variables. As a result, no perfect multicollinearity

assumption of hierarchical regression was met.
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Table 4.3

Bivariate Correlations among Independent Variables

RS Age  Course Percept. of Satsf. Children

load course with
load income
RS 1 -.030 .020 -.150 221 .009
Age -.030 1 -.098 -.153 -.116 .588
Course load .020 -.098 1 465 -.007 -.133
Percept.of
-.150 -.153 465 1 -.127 -.168
course load
Satsf.with
221 -.116 -.007 -.127 1 -.038
income
Children -.009 .588 -.133 -.168 -.038 1

Another assumption of hierarchical regression, homoscedasticity was
checked looking at the scatter plots of predicted values and residuals
for each dependent variable (Field, 2009). As can be seen in Figure
4.4, there were no significant patterns in scatter plots, indicating

satisfaction of homoscedasticity assumption.
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Figure 4.4 Scatter plots

The last assumption of hierarchical analysis was multivariate outliers,
which was checked using Mahalanobis distance, Cook’s distance and
Centered Leverage statistics.
DFBETA Intercept values were checked and not found higher than 1
(Field, 2009). Centered Leverage values were estimated by using the
formula of 3(k+1)/n (k standing for the number of predictors, n
indicating number of participants). The calculated Leverage statistic

values and Mahalonobis Distance tests confirmed no violation of the
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assumption of multivariate outliers (Stevens, 2002).

In conclusion, the data did not have any problems regarding the

assumptions of hierarchical regression analyses; therefore, it was

convenient to continue with the interpretation of results.
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4.2.2 Predictors of Language Instructors’ Emotional

Exhaustion

A hierarchical regression analysis was conducted with the goal of
investigating to what extent romantic relationship satisfaction could
predict emotional exhaustion levels after controlling for age, course
load, having children or not, perception of course load and satisfaction

with income. The related research question was the following:

1.1 To what extent does romantic relationship satisfaction predict
emotional exhaustion levels of foreign language instructors after
controlling for age, course load, having children or not, perception of

course load and satisfaction with income.

Table 4.4 presents the unstandardized regression coefficients (B),
standard error of regression coefficients (SE B), the standardized
regression coefficients (), t-test (), model prediction rate (R?), square
of part (sr?) correlations for unique contribution of the variables, R2

change (AR?) and adjusted R2.
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Table 4.4

Hierarchical Regression Analysis Summary for Emotional Exhaustion

(N =234)
Adjs
B SE B B t sr? R2 AR2
R2
Model 1 .386* .386 .373
Age -.091 .070 -.085 -1.306 .005
Course
-.228 .080 -.168* -2.861 .022
load
Percept.of
5.129 .609 .504* 8.415 .193
course load
Satsf.with
) -2.959 .540 -.291* -5.477 .074
income
Children -2.312 1.075 -.139 -2.151 .013
Model 2 418 .032 .402
RS -1.871 .534 -.185* -3.502 .032
*p<.01.

As Table 4.4 shows, 38.6% of the
was significantly explained by model 1 which consists of age, course

load, having children or not, perception of course load and satisfaction

variance in emotional exhaustion

with income. (R? = .386, F (5234 = 28.45, p<.01).

Romantic relationship satisfaction variable was added to the model in
the second step, and it was found out that 41.8% of the variance in

emotional exhaustion was significantly explained by model 2 (R2 =
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418, F(1034)= 12.261, p<.01). R2change between two models revealed an
increase of 0.32% of the variance. According to standardized
coefficient (B), there was a negative correlation between participants’
relationship satisfaction and the emotional exhaustion level (8 = .-
185). This negative direction shows that the more satisfied
participants are with their romantic relationship, the less emotionally

exhausted they are.

In the first model, course load contributed to prediction equation
significantly, t 23¢9 =-2.861, p<.01. It uniquely accounted for 2.2% (sr?
= .022) of the variation in emotional exhaustion level of participants.
Standardized coefficient 8 = -.168 indicates a negative relationship
meaning that the participants who have more course load are less

emotionally exhausted.

Perception of course load uniquely accounted for 19.3% (sr2 = .193) of
the variation having significant contribution to prediction equation as
well, t 239 = 8.415, p<.01. Standardized coefficient 8 = .504 shows a
positive direction in the relationship, which can be interpreted as the
participants who perceive their course load heavier feel more
emotionally exhausted while the ones who think their course load is

not heavy are less emotionally exhausted.

Like perception of course load, satisfaction with income also
contributed to prediction equation significantly. t 234 = -5.477, p<.01.
It uniquely accounted for 7.4% (sr?2 = .074) of the variation in

emotional exhaustion level of participants. Standardized coefficient 3 =
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-.291 indicates a negative relationship meaning that the participants
who are more satisfied with their income tend to feel less emotional

exhaustion and vice versa.

Age, on the other hand, did not have a significant contribution to
regression equation t 34 = -1.306, p>.01, as well as having or not

having children, t 234 =-2.151, p>.01.

4.2.3 Predictors of Language Instructors’ Depersonalization

A hierarchical regression analysis was conducted with the goal of
investigating to what extent romantic relationship satisfaction could
predict depersonalization levels after controlling for age, course load,
having children or not, perception of course load and satisfaction with

income. The related research question was the following:

1.2 To what extent does romantic relationship satisfaction predict
depersonalization levels of foreign language instructors after
controlling for age, course load, having children or not, perception of

course load and satisfaction with income.

Table 4.5 presents the unstandardized regression coefficients (B),
standard error of regression coefficients (SE B), the standardized
regression coefficients (f), t-test (), model prediction rate (R?), square
of part (sr?) correlations for unique contribution of the variables, R2

change (AR?) and adjusted R2.
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Table 4.5
Hierarchical Regression Analysis Summary for Depersonalization

(N = 234)

Adjs
B SE B B t sr? R2 AR2
R2
Model 1 .308* .308 .293
Age -.153 .038 -.278* -4.017 .049
Course -.082 .043 -.118 -1.892 011
load
Percept.of 1.395 .331 .268* 4.211 .054
course load
Satsf.with -1.253 .294 -.241* -4.267 .056
income
Children -1.526 .584 -.180* -2.612 .021
Model 2 321 .013 .303
RS -.612 .295 -.118 -2.072 .013
*p<.01.

As Table 4.5 shows, 30.8% of the variance in depersonalization was
significantly explained by model 1 which consists of age, course load,
having children or not, perception of course load and satisfaction with

income. (R? = .308, F (5239 = 20.101, p<.01).
Romantic relationship satisfaction variable was added to the model in
the second step, and it was found out that 32.1% of the variance in

depersonalization was significantly explained by model 2 (R2= .321, F
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(1,234) = 4.293, p<.01); however, R2 change between two models revealed
only a slight increase of 0.13% of the variance. Therefore, in this
model, relationship satisfaction was not proven as a significant

predictor of depersonalization, t 234 =-2.072, p>.01.

Age, however, was found to be a significant predictor of
depersonalization in this model, t 234 =-4.017, p<.01. Participants’ age
uniquely accounted for 4.9% (sr?2 = .049) of the variation in
depersonalization level of participants. According to standardized
coefficient (B), there was a negative correlation between participants’
age and depersonalization level (8 = .-278). This negative direction
shows that the younger the participant is, the more depersonalization
s/he feels and the older the participant is the less depersonalization

s/he has.

When it comes to perception of course load, it uniquely accounted for
5.4% (sr? = .054) of the variation having significant contribution to
prediction equation t 2349 =4.211, p<.01. Standardized coefficient 3 =
.268 shows a positive correlation between participants’ perception of
course load and depersonalization. The positive direction shows that
the participants who perceive their course load more experience more

depersonalization.

Like perception of course load, satisfaction with income significantly
contributed to the model, t 239 = 4.267, p<.01. It accounted for 5.6%
(sr2 = .056) of the variation in depersonalization of instructors

uniquely. According to standardized coefficient (B), there was a
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negative correlation between participants’ satisfaction with income
and depersonalization level (B8 = .-241). This negative direction shows
that the more satisfied the participants are with their income, the less

depersonalized they are, and vice versa.

Having or not having children was also found to be accounting for
2.1% (sr? = .021) of the variation having significant contribution to
prediction equation t 234 = -2.612, p<.01. As this one was a dummy
coded variable, the correlation coefficient 8 = -.180, which shows a
negative direction, means that there is a significant difference between
participants who have children (coded as 2) and participants who do
not (coded as 1). It can be interpreted as the participants who have
children are less depersonalized than the participants who do not have

children.

Course load was the only variable that was found insignificant as a

predictor in the first model for depersonalization, ¢ 234 =-1.892, p>.01.

4.2.4 Predictors of Language Instructors’ Personal

Accomplishment

A hierarchical regression analysis was conducted with the goal of
investigating to what extent romantic relationship satisfaction could
predict personal accomplishment levels after controlling for age,
course load, having children or not, perception of course load and
satisfaction with income. The related research question was the

following:
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1.3 To what extent does romantic relationship satisfaction predict
personal accomplishment levels of foreign language instructors after
controlling for age, course load, having children or not, perception of

course load and satisfaction with income.

Table 4.6 presents the unstandardized regression -coefficients (B),
standard error of regression coefficients (SE B), the standardized
regression coefficients (f), t-test (), model prediction rate (R?), square
of part (sr?) correlations for unique contribution of the variables, R2

change (AR?) and adjusted R2.

As Table 4.6 indicates, the model which consists of age, course load,
having children or not, perception of course load and satisfaction with
income significantly predicted personal accomplishment level of
instructors explaining 17% of the variance in it. (R2 = .170, F (5234 =

9.229, p<.01).

Romantic relationship satisfaction variable was added to the model in
the second step, and it was found out that 18.6% of the variance in
depersonalization was significantly explained by model 2 (R2= .186, F
(1,234 = 4.475, p<.01); nevertheless, R2 change between two models
revealed only a slight increase of 0.16% of the variance. Hence, it was
concluded that in this model, relationship satisfaction was not proven

as a significant predictor, ¢ 2349 =2.115, p>.01.
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Table 4.6

Hierarchical Regression Analysis Summary for Personal
Accomplishment (N = 234)
Adjs
B SE B B t sr? R2 AR2
RZ
Model 1 .170* .170 .151
Age .049 .043 .086 1.139 .004
Course
-.003 .049 -.004 -.063 .000
load
Percept.of
-.734 371 -.138 -1.978 .014
course load
Satsf.with
) 1.163 .329 .219* 3.353 .046
mcome
Children 2.062 .655 .237* 3.151 .036
Model 2 .186* 016 .164
RS .700 .331 .132 2.115
*p<.01.

In predicting personal accomplishment, age, t 239 = 1.139, p>.01,

course load, t 234 = -.063, p>.01 and perception of course load, t 234 =

-1.978, p>.01 were not proven as significant by the hierarchical

regression models.

Just like the previous subscales, satisfaction with income was found

significant in predicting personal accomplishment as well t 34 =

3.353, p<.01. It accounted for 4.6% (sr?
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personal accomplishment of instructors uniquely. According to
standardized coefficient (8), there was a positive correlation between
participants’ satisfaction with income and personal accomplishment
level (B8 = .219). This positive direction shows that the more satisfied
the participants are with their income, the more personal

accomplishment they think they experience.

Participants’ having or not having children uniquely accounted for
3.6% (sr? = .036) of the variation having significant contribution to
prediction equation, t 239 = 3.151, p<.01. Standardized coefficient =
.237 indicates a positive relationship which can be interpreted as
there is a significant difference between participants with and without
children. More specifically, participants with children feel more

personally accomplished than participants without children.

All in all, the findings of this research study indicate that it is possible
to significantly predict subscales of burnout to some extent by
participants’, age, course load, perception of course load, satisfaction
with income, having or not having children and relationship

satisfaction with some differences on some variables across models.
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CHAPTER V

CONCLUSIONS

In this chapter, results of the present study are discussed, and
implications for practice and recommendations for further research
are presented. Conclusions based on the results were made by
comparing the findings with previous studies in relevant literature.
Research studies that have yielded similar and contrasting results are
discussed in relation to the present findings regarding the level of
instructors’ burnout, and the predictability of burnout subscales by a
model consisting of romantic relationship satisfaction, age, course
load, perception of course load, satisfaction with income, and parental

status.

5.1 Discussion

5.1.1 Predictors of Burnout

The major aim of this study was to find out to what extent relationship
satisfaction predicts foreign language instructors’ burnout levels age,
course load, perception of course load, satisfaction with income and
having or not having children. In order to investigate the answers to
this question, hierarchical regression analyses were utilized. The

findings showed that these six independent variables were significant
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enough to predict not only emotional exhaustion and
depersonalization of instructors, but also personal accomplishment
levels of them. Independent variables are explained one by one for

each subscale in the following sections.

5.1.1.1 Romantic Relationship Satisfaction

In the literature, there are several studies concerning the relationship
between burnout and romantic relations, marriage satisfaction or
couple burnout. In prediction studies, marital status of teachers and
academicians has commonly been included into the models as an
independent variable; however, it does not explain much about the
relationship itself; therefore, it was preferred to include satisfaction

with the relationship into the model, instead of merely status of it.

Capri and Gokcakan (2013), two of the researchers who investigated
the relationship between job and couple burnout came up with the
results that one of the two variables that influence couple burnout
most is career burnout. They came up with the findings revealing that
coming together with marital adjustment, career burnout is highly
critical in predicting couple burnout scores of married individuals.
They noted that 14.2% of the variance in couple burnout can be
predicted by career burnout. Stadnyk Robin, Hultell, and Gustavsson
(2011), with their study of 1290 teachers, also concluded that spillover
between private life and work accounted for the biggest percentage of

variance explained in burnout.
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Results of the present study showed that relationship satisfaction of
the participants uniquely accounted for 3.2% (sr?2 = .032) of the
variation in emotional exhaustion, and had a significant contribution
to prediction equation t 239 = -3.502, p<.01. These findings can be
interpreted as the more satisfied participants are with their romantic
relationship, the less emotionally exhausted they become. Directional

wise, these results are similar to Capri and Gékcakan’s (2013).

Results regarding depersonalization differed, though. It was found out
that that relationship satisfaction of the participants did not
significantly contribute to regression equation for depersonalization, t
@349 = -2.072, p>.01. Results concerning personal accomplishment
were alike. Relationship satisfaction, t 349 = 2.115, p>.01, did not
significantly contribute to regression equation for personal

accomplishment, either.

When findings of hierarchical regression analyses are taken into
consideration, it can be seen that there are controversial results. While
relationship satisfaction was a significant predictor for emotional
exhaustion, it was not significant in predicting depersonalization or
personal accomplishment. Looking at the results from the viewpoint of
spillover, segmentation and compensation hypotheses, it seems that
spillover hypothesis was supported by the findings related to
emotional exhaustion, and this finding is in consistence with Hammer
and Zimmerman’s (2010) who found significant spillover of work stress
to the family in their research study and Erdamar and Demirel (2013)

who came up with findings that support the fact that work and family
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interfere with each other. Nevertheless, findings concerning
depersonalization and personal accomplishment are more likely to
support segmentation hypothesis as there found no significant
relationship in contrast to the findings of Kossek and Ozeki (1998),
Westman and Etzion (1995) and Burke and Greenglass (2001) who

also found significant spillover effects in their research studies.

5.1.1.2 Age

Age is a commonly regarded variable in burnout literature. There are
findings showing both existence and non-existence of a relationship
between age and subscales of burnout. For example, Akin and Oguz
(2010) found that there are statistically significant differences between
different age groups in terms of burnout. To be more specific, they
stated teachers who are younger than 31 experience more burnout

than teachers above 40.

Similarly, in their study, Ardi¢ and Polatci (2008) found significant
differences among age groups in terms of depersonalization and
personal accomplishment despite no significant difference in terms of
emotional exhaustion. They found that academicians who are between
ages 21-30 experience more depersonalization than academicians of
ages 31-50. Additionally, academicians who are above 41 experience
more personal accomplishment than the ones between 21-40

according to their study.
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One other study which found significant differences between age
groups is Koruklu et al. (2012). Their analyses showed significant
differences in terms of age in all subscales. 20-40 year old teachers
experience higher emotional exhaustion and depersonalization
compared to teachers who are 41 and above. Yet, teachers who are 41
and above had lower personal accomplishment than 20-40 year old

teachers.

Bataineh (2009), on the other hand, came up with findings which
indicated age was not significantly related to any of the subscales of
burnout just like Yildiz Kirilmaz et al. (2003) who found no significant

effect of age on teachers’ burnout levels.

Most of the research studies which spotted significant differences in
burnout levels regarding age groups showed that younger employees
experience burnout more (e.g. Maslach & Jackson, 1981). Findings of
the present study also proved the same. For the subscale which was
affected by age, depersonalization, it was seen that younger

instructors experience more burnout.

The results indicated that as for emotional exhaustion, similar to the
findings of Ardi¢c and Polatc1 (2008) and Bataineh (2009), age did not
have a significant contribution to regression equation, t 234 = -.1.300,
p>.01. Although age was not found as a significant predictor of
emotional exhaustion, it was found to be a significant predictor of
depersonalization in this model, t 2349 =-4.017, p<.01. Participants’ age

uniquely accounted for 4.9% (sr?2 = .049) of the variation in
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depersonalization level of participants. For personal accomplishment,
age, t 234 = 1.139, p>.01 was not found to be a significant predictor, in
contrast to findings of Ardic and Polatci (2008) and Koruklu et al.
(2012).

5.1.1.3 Course Load and Perception of Course Load

In literature, there are a lot of studies concerned with workers’
workload and burnout. Studies related to teachers pay attention to
explaining the relationship between two, as well. There are findings
indicating a significant relationship between teachers’ and
academicians’ course load and burnout levels. For instance, Ardi¢c and
Polatct (2008) came up with the results that showed academicians
with a heavy course load (more than 36 hours) and no course load are
significantly different from the rest in terms of depersonalization. They

feel more depersonalized.

In contrast to the findings of Ardi¢ and Polatci (2008), results of a
study conducted in Izmir with 158 teachers yielded no statistically
significant difference in emotional exhaustion and personal
accomplishment of teachers with 0-10, 11-20, and 21-30 hours of
course load. (Girgin, 2010). Oztiirk (2013) also found out that weekly
course load does not have a significant effect on the burnout level
experienced by instructors of English in Turkish universities.

At the beginning of this study, the fact that there might be a problem
with studies that compare teachers regarding their course load was

considered. The reason was that experience and observations had
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showed it is not the exact hours of teaching that can be called a
teachers’ work load. With this, teachers’ extra duties are not implied
only. What is concerned is that teachers can perceive different hours
of teaching as heavy, light or normal. For one teacher, 25 hours is
normal while for another, it is quite heavy. This difference might be
occurring because teachers all have their own ways of teaching and
preparation. Some teachers, for instance, like to improvise while some
others need to be carefully planned for each and every aspect of their
lecture, and if we consider language teachers, some of them prefer to
prepare lots of extra paper-based activities for students’ practicing of
the new skills, some prefer, instead, freer, less controlled
communicative activities that would not require so much paperwork.
Or one teacher might be simply more energetic than another to

perceive his/her course load lighter.

The difference depends on the institution as well. At some institutions,
S hours of course load may mean 1 hour of extra work; however, in
some others, it might be equal to 5 more hours of work after class
including tutoring, preparing materials and tests, marking homework
and exams, etc. Therefore, it is not easy or true to make a judgement
based on teachers’ course load in numbers. It is necessary to know
how they perceive this load. For this reason, in this study, both course
load and perception of it were asked for. They were, then, both
included in hierarchical regression analyses to see if there is a
difference between them in terms of predicting different aspects of

teacher burnout.
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A similar approach was present in Droogenbroeck et al.’s (2014) study
as well. They asked participants how satisfied they were with their
teaching-related workload and non-teaching-related workload instead
of asking for the exact hours they teach. They found out that both
teaching-related and non-teaching-related workload had a direct
positive effect on emotional exhaustion. The effect was modest. They
did not find a significant effect for non-teaching-related workload on

personal accomplishment subscale.

When it comes to the results of the present study, it was discovered
that for emotional exhaustion, course load and perception of course
load were both significant predictors of it. Course load uniquely
accounted for 2.2% (sr2 = .022) of the variation, and had a significant
contribution to prediction equation t 2349 = -2.861, p<.01, and
perception of course load accounted for 19.3% (sr?2 = .193) of the
variation, which is a much higher percentage, and had a significant

contribution to prediction equation t 234 = 8.415, p<.01.

To be more specific, participants who perceive their course load
heavier feel more emotionally exhausted than the ones who think their
course load is not heavy. The positive direction in the relationship is in

parallel with Droogenbroeck et al.’s (2014) findings mentioned above.

However, the direction of the relationship between course load and
emotional exhaustion is interesting since the findings showed the
more course load they have, the less emotionally exhausted they are.

This might be explained by instructors’ requesting less hours of
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teaching if they feel emotionally exhausted. These findings are in
contrast with Ardic and Polatct’s (2008) findings since they found no

significant difference between teachers with different course load.

As for depersonalization, course load was not found significant,
though, t 239 = -1.892, p>.01. Nonetheless, perception of course load
was found to be uniquely accounting for 5.4% (sr?2 = .054) of the
variation in depersonalization having significant contribution to
prediction equation t 2349 = 4.211, p<.01. This means that instructors
who perceive their course load more are more likely to feel
depersonalized. As can be seen, perception of course load explained a
much greater variance in emotional exhaustion compared to

depersonalization.

Personal accomplishment subscale, on the other hand, was different
from emotional exhaustion and depersonalization. Neither course load,
t 239 = -.063, p>.01 nor perception of it, t 349 = -1.978, p>.01 were
significant predictors of personal accomplishment. These findings
were, in a way, similar to Droogenbroeck et al.’s (2014) since they did
not come up with a significant effect of non-teaching-related workload
on personal accomplishment, either. As most of the other independent
variables were found to be insignificant in personal accomplishment
model, it is worth considering that this subscale might be determined

by several different variables compared to the first two subscales.

To sum up, this study showed that perception of course load is a

significant predictor of emotional exhaustion and depersonalization,
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but not for personal accomplishment. Besides, course load itself was
significant in predicting only emotional exhaustion subscale, but to a
smaller extent than perception of it did. Findings related to course
load showed that it was a true decision to include perception of course
load into the model, and it was a true supposition that the effects of

course load and perception of it to the model would be different.

5.1.1.4 Satisfaction with Income

Economic condition of teachers and academicians is one of the
variables that has been researched in relation to burnout. It was
included in regression models in this study as well because there are
controversial findings related to its being a significant predictor of

burnout or not.

In a study conducted by Zaidi, Wajid and Zaidi (2011) with 399 private
university = professors, emotional exhaustion and personal
accomplishment levels were found to be significantly different
depending on their salaries. They found out that emotional exhaustion
of professors with a higher salary was lower while personal

accomplishment of those was higher.

Clipa and Boghean (2014) asked 150 kindergarten teachers in their
study what could be done to cope with the stress at the workplace.
Participants reported raising the salary would be the most efficient

solution to be implemented. 74% of the participants, which is a very
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high percentage, stated they considered it extremely efficient as a
measure to be taken.

Although there are findings that indicate teachers’ income is an
important factor, some previous studies which aimed to investigate the
relationship between teachers’ income and burnout levels concluded
that annual income of teachers did not have a statistically significant
relationship with their burnout (Ertiirk & Kececioglu, 2012; Koruklu
et al., 2012).

However, the present study concluded that satisfaction with income is
a significant predictor for all subscales of burnout (emotional
exhaustion, t 349 =-5.477, p<.01, sr?2 = .074; depersonalization, t j234) =
-4.267, p<.01, sr? = .056; personal accomplishment, t 2349 = 3.353,
p<.01, sr?2 = .046). It accounted for 4-8% of the variations in burnout
subscales. When findings are considered, it can be concluded that the
instructors who are satisfied with their income feel less emotionally
exhausted and less depersonalized but more personally accomplished.
It is worth mentioning that satisfaction with income was the only
independent variable that was significant for all subscales of burnout.
Additionally, in regression model of personal accomplishment,
satisfaction with income was found significant as a predictor while
most of the other independent variables were not. This might mean
that the sense of personal accomplishment may be determined, to

some extent, by the money instructors earn.
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5.1.1.5 Parental Status

Among a number of demographics, having children and providing
child care is one of the mostly regarded stressors in teachers’ and
instructors’ lives. Despite changes in father role in recent years, in
Turkish culture, most of the responsibilities of child care are still on
mothers’ shoulder. It is a well-known fact that language teachers and
instructors are mostly female. Consequently, it was seen crucial to

add having or not having children as a predictor in the models.

Majority of the studies which are concerned with the relationship
between burnout and parenting focus on the number of children
participants have. However, the difference between one and two
children might be little compared to the difference between having and
not having children. With this rationale, having or not having children
was checked as a predictor in regression models instead of number of

children.

Two studies which included number of children as a predictor of
burnout of primary school teachers came up with the conclusion that
it has no significant effect on teachers’ burnout (Yildiz Kirilmaz et al.,
2003; Ertark & Kececioglu, 2012). In contrast, Akande and
Nwadinigwe (2013) found out that family size significantly predicted

working nursing mothers’ level of burnout.

In a study conducted with hospital physicians, Richter, Kostova,

Harth and Wegner (2014) found that female senior physicians who
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have children were faced with the highest risk of burnout compared
junior physicians and male physicians. In this group, parenting was
found to be a significant contributor to the risk of burnout. Somehow
similarly, in her PhD dissertation, De Sousa (2013) came up with
findings that indicated strong relationships between burnout and
family-work conflict in working women with children, namely working

mothers.

However, in their study, Maslach and Jackson (1985) concluded that
employees who had children showed less burnout than childless
employees in all subscales. They stated that there was no evidence
showing that increased family responsibilities would be correlated with

more burnout despite the common belief.

As for academicians, Ardi¢ and Polatci (2008) found out that
academicians did not significantly differ in terms of emotional
exhaustion and depersonalization depending on the number of
children. Nonetheless, there is a significant difference in personal
accomplishment levels between those with 2 kids and those without
kids. The ones who have 2 kids were more advantageous by having

more personal accomplishment than the ones with no kids.

The results of the present study were similar to previous studies in
some aspects, and differed in some others. Firstly, it was found out
that in parallel with Yildiz Kirilmaz et al. (2003) and Erttirk and
Kececioglu’s (2012) findings, having or not having children did not
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have a significant contribution to regression equation for emotional

exhaustion, t 2349 =-2.151, p>.01.

However, the second subscale, depersonalization, was found to be
significantly predicted by parental status, t 349 = -2.612, p<.01. It
uniquely accounted for 2.1% (sr? = .021) of the variation. The results
were similar to that of Maslach and Jackson’s (1985) as the
participants who have children were found to be less depersonalized

than the participants without children.

Finally, it was discovered that personal accomplishment level of
instructors was significantly predicted by parental status, t 39 =
3.151, p<.01. Having or not having children uniquely accounted for
3.6% (sr? = .036) of the variation in personal accomplishment. The
direction of the relationship showed that participants with children
feel more personally accomplished than participants without children.
This finding is similar to both Maslach and Jackson’s (1985) and Ardi¢
and Polatcr’s (2008) findings. Apparently, although it is usually
believed that having children causes additional burden in daily life of
workers; thus, it may be related to larger scores on burnout, positive
feelings that having a child brings into one’s life outweighs the

difficulties and responsibilities associated with it.

5.2 Implications for Further Research

This study has been conducted with language instructors in Ankara,

only. It is necessary to conduct a similar study nation-wide, and with
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other academicians and teachers, as well in order to reach a deeper

understanding of the issues considered.

The data of this study is gathered through participants’ self-reflection.
It would add to the understanding of the issues if it had been possible
to derive data from class observations and couples counseling.

Another study could be conducted using those as sources of data.

The findings of this study are based on correlational methods. So, it is
not possible to imply causality. Causal relationships among all

variables of this study could be investigated by another study.

It is of great importance to research what could be done to decrease
levels of emotional exhaustion and depersonalization while increasing
personal accomplishment levels of instructors as these are strongly
related to their productivity and well-being. Programs need to be

developed with these aims, and should be checked for effectiveness.

It is known that work is not independent from family, and work-family
conflict is the reason for dissatisfaction in both job and life (Perrewe &
Hochwarter, 2001, as cited in DeGenova, 2008). Therefore,
investigating the existence of spillover would help deeper

understanding on the issue.

It would also be of benefit if prevention strategies for work-family

conflict are studied in addition to investigation of other variables that
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may affect work-family conflict or moderate burnout-relationship

satisfaction relationship.

The reasons why younger instructors have more depersonalization
should also be researched since experiencing such negative feelings at
the beginning of one’s career might affect his/her approach to work

during all his/her life.

It is also necessary to find out what other variables could be related to
the levels of burnout experienced by instructors, and how it could be

predicted better.

Since personal accomplishment was found to be predicted to a smaller
extent compared to other subscales and as most of the independent
variables were proven insignificant in predicting it, some other

variables that would predict it better should be researched.

Feeling of burnout is known to be associated with social support one
receives. (Bataineh, 2009) Hence, it is a good idea to study the

relationship between two for language instructors.

As this one is a quantitative study, it does not provide deep insight
into instructors’ problems. It would be nice if a qualitative study

related to issues in this present study is conducted.
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5.3 Implications for Practice

This study showed that language instructors have problems that
should not be disregarded. At most of the universities, they constitute
the largest group of academic staff. Therefore, they need to be paid
attention to. The first and foremost measure administrators can
implement is to provide individual or group counseling services to

instructors, and to make them more visible and accessible.

If more specific practices are considered, one crucial finding of this
study should be interpreted very well. As results of the hierarchical
regression analyses proved, it is not only the actual course load that
contributes to instructors’ feelings of burnout. What seems to be more
important is their perception of it. Therefore, administrators should
consider individual preferences while scheduling instructors’
timetables. To be more specific, some instructors might want to teach
more hours because they need extra earnings while some want to
teach fewer hours due to different reasons such as health issues,
graduate education, hobbies or child care, and this can change every
semester. However, they are usually required to teach the same
number of hours to be equal. But equality sometimes does not mean
to be equal in quantitative terms. It may mean giving everyone what
s/he needs or wants. For this reason, although it may be hard, course
load preferences of instructors should definitely be asked and taken
into consideration, and the reasons that may cause them to feel their

course load heavier should be researched.
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What is more, as findings of this study indicated that younger
instructors experience more depersonalization, in-service training,
mentoring and appropriate counseling and guidance should be
provided to novice instructors in order to help them with problems
related to their new working area. It is necessary to note that Gavish
and Friedman (2010) found that three variables are important in
predicting novice teachers’ burnout. Those are “lack of appreciation
and professional recognition from students, lack of appreciation and
professional recognition from the public, and lack of collaborative and
supportive ambience” (p.141). These are essential issues to be

considered.

It is necessary to mention that the only variable which proved itself
significant in predicting all subscales of burnout was satisfaction with
income, which shows that people give importance to it. Thus, it would
be a good idea to provide instructors with opportunities to earn extra
money by means of projects, courses, academic studies, etc as well as
helping them understand or reframe the concept of personal

accomplishment more deeply.

It was seen that instructors do not feel high levels of personal
accomplishment. Rather than relying on reactive techniques,
preventive strategies that could be applied are supporting employees
for their self-development, providing them opportunities to organize
and participate in seminars, conferences and workshops, decreasing
the monotonicity, improving physical conditions, supporting job

enrichment and job development (Ardi¢ & Polatci, 2008).
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APPENDICES

A. Personal Information Sheet
1. Cinsiyetiniz  : [ 1kadin [ 1erkek
2. Yasiniz:
3. Egitim durumunuz:
[ 1lisans mezun [ 1ylksek lisans mezun [ ] doktora mezun
[ 1yuksek lisans 6grenci [ ] doktora 6grenci [ 1diger (belirtiniz)
4. Okutmanlik deneyiminiz: yil
5. Su anda ¢alistiginiz kurum : [ 1devlet iniversitesi [ 106zel Gniversite
6. Su andaki haftalik toplam ders yiikiiniiz: saat

7. Bu ders yiikiinii nasil algiliyorsunuz?

[ 1cokfazla [ ]1fazla [ Ineaznefazla [ ]az [ 1¢okaz
8. Su anki iliski durumunuz: [ 1iliskim yok [ 1kadin/erkek arkadasim var
[ 1nisanh/sézlayim

[ 1birlikte yasiyorum

[ 1evliyim

9. iliskiniz varsa siiresi: yil

10. Cocugunuzvarmi? [ Jyok [ ]var

11. Varsa ¢ocuk sayinizi belirtiniz:

12. Toplam gelir diizeyinizden (okutmanlik maasi, ilave gelirler, hane halkinin sizi etkileyen
gelirleri de dahil) ne 6lglide memnunsunuz?

[ 1cokfazla [ ]fazla [ 1 neaznefazla []az [ 1cok
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B. Burnout Inventory

Litfen ilgili cimleyi size gore en uygun
tanimlayan
secenege carpi (X) koyunuz

Higbir Cok Cogu Her
Zaman Nadir Bazen Zaman | Zaman

1. isimden sogudugumu hissediyorum.

2. Is déniisi kendimi ruhen titkkenmis
hissediyorum.

3. Sabah kalktigimda bir glin daha bu isi
kaldiramayacagimi hissediyorum.

4. isim geregi kargilastigim insanlarin ne
hissettigini hemen anlarim.

5. Isim geregi bazi kimselere sanki insan
degillermis gibi davrandigimi fark
ediyorum.

6. Btlin glin insanlarla ugrasmak benim
icin gercekten ¢ok yipratici.

7. isim geregi karsilastigim insanlarin
sorunlarina en uygun ¢6ziim yollarini
bulurum.

8. Yaptigim isten yildigimi hissediyorum.

9. Yaptigim is sayesinde insanlarin
yasamina katkida bulunduguma
inantyorum.

10. Bu iste ¢alismaya basladigimdan beri
insanlara karsi sertlestim.

11. Bu isin beni giderek katilastirmasindan
korkuyorum.

12. Cok seyler yapabilecek glicteyim.
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13. isimin beni kisitladigini diisiiniiyorum.

14. isimde ¢ok fazla calistigimi
hissediyorum.

15. isim geregi karsilastigim insanlara ne
oldugu umurumda degil.

16. Dogrudan dogruya insanlarla ¢alismak
bende ¢ok fazla stres yaratiyor.

17. isim geregi karsilastigim insanlarla
aramda rahat bir hava yaratirm.

18. insanlarla yakin bir ¢calismadan sonra
kendimi canlanmig hissederim.

19. Bu iste bircok kayda deger basari elde
ettim.

20. Yolun sonuna geldigimi hissediyorum.

21. isimdeki duygusal sorunlara
serinkanhhkla yaklagirim.

22. Isim geregi karsilastigim insanlarin
bazi problemlerini sanki ben yaratmisim
gibi davrandiklarini hissediyorum.
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C. Relationship Assessment Scale

1. Partneriniz ihtiyaglarinizi ne kadar iyi karsiliyor?

1 2 3 4 5

Hig iyi degil Cok iyi
2. Genel olarak partnerinizle kurdugunuz iliskilerinden ne kadar tatmin olursunuz?

1 2 3 4 5

Hi¢ tatmin degilim Cok tatminim
3. Diger insanlarin iligkileriyle karsilagtirdiginizda partnerinizle iliskiniz ne kadar iyidir?

1 2 3 4 5

Hig iyi degil Cok iyi
4. Partnerinizle iliskinizi devam ettirmemeyi ne siklikla diisiiniirsiiniiz?

1 2 3 4 5

Hic dlisinmem Cok sik distintrim
5. Partnerinizle iliskinizde beklentileriniz ne 6l¢lide karsilanir?

1 2 3 4 5

Hig karsilanmaz Cok karsilanir
6. Partnerinizi ne kadar ¢ok seviyorsunuz?

1 2 3 4 5

Hi¢ sevmiyorum Cok seviyorum
7. Partnerinizle iliskinizde ne kadar problem var?

1 2 3 4 5

Hi¢ yok Cok var
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D. TURKCE OZET

YABANCI DiL OKUTMANLARINDA TUKENMISLIGIN YORDAYICILARI

I GIRIS

1.1 Problem Durumu

Son yuzyilda is hayati bircok calisan icin daha stresli ve yogun bir
hale gelmistir. Gin gectikce daha cok cabalayan ve ayni anda birden
fazla seyle ilgilenmek zorunda kaldigini hisseden calisanlar, ayni
zamanda Onceki yillara gére daha fazla performans goéstermesinin
beklendigini fark etmektedir. Calisanlar is dunyasinin rekabetci
ortamini deneyimlemekte ve yalnizca isleri icin degil ev hayatlar: icin
de daha fazla emek vermek zorunda kalmaktadirlar (Blustein, 20006).
Bunlara ek olarak, is yerinde biraz rahatlamak da artik eskisinden
daha zor hale gelmistir. ki is arasinda verilebilen kisa stireli molalar
buyltk oranda yok olmustur. Her bir goérev, bir 6ncekinin yarattigi
yorgunlugun ardindan calisanin bir nefes almasina izin vermeksizin
birbiri ardina dizilmektedir. Diger taraftan, iste oldugu gibi is disinda
da rahat bir nefes almak zorlasmistir. Insanlar hayatlarinin is
disindaki alanlarinda da kendilerini mesgul eden cocuk ya da ebeveyn

bakimi ve ev isleri gibi konularla ilgilenmektedirler (Maslach ve Leiter,
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1997). Bu gibi durumlar calisanlarin is hayatina karsi tutumunu

degistirmekte ve tikenmislige neden olabilmektedir.

Tukenmislik ile en c¢ok bagdastirilan mesleklerden biri de
dgretmenliktir (6rn. Can, 2013; Girgin, 2010; Kimav, 2010; Ozgtir,
2007). Bu meslegin dogas1 geregi Ogretmenler yalnizca mesai
saatlerinde degil, insanlarin onlarin calismadigini disindugu hafta
sonu ve hatta yariyil tatillerinde dahi isleriyle mesgul olmaktadirlar.
Ogretmenler aktif 6gretme saatleri disinda ders planlar1 hazirlamakta,
o0grenci kagitlarini degerlendirmekte, sinav hazirlamakta, idari gérevler

yapmakta ve alanlarindaki son gelismeleri takip etmektedirler.

Yukarida bahsedilen kosullarda calisan gruplardan birisi de yabanci
dil okutmanlaridir. Yabanci dil okutmanlarinin buyidk cogunlugu
hazirlik birimlerinde calistigindan, TUniversite hocasi’ olarak tanisilan
ilk kisiler olmaktadirlar. Bu nedenle okutmanlar Ttniversitenin
karizmasini yaratmakta ve Universitenin nasil algilandiginmi
belirlemekte 6nemli bir role sahiptirler. Okutmanlarin daha fazla saat
derse girmek, her glin ayni 0grenci grubuna ders vermek, daha
standart ve kisisellestirmeye kapali bir mufredat takip etmek gibi
gunltik rutinlerinin diger akademisyenlerden farkli olmasinin yani
sira, boéluimlerde ders veren akademisyenlerden sayica daha az
olmalar1 da onlara iliskin sorunlarin g6z ardi edilmesine sebep

olabilmektedir.

Tukenmislik siklikla arastirilan yaygin bir konu olmasina ve 6gretim

elemanlarinda ve Ogretmenlerde tlkenmislikle ilgili calismalar
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bulunmasina ragmen alanyazinda yabanci dil okutmanlarinda
tikenmisligi ve bunun romantik iliski doyumu ile olan iligkisini ele

alan calismaya rastlanmamaktadir.

1.2 Arastirmanin Onemi

Ogretmenin basarili bir bicimde egitim verebilmesi icin psikolojik
sagliginin yerinde olmasi ve mutlu ve uyumlu bir ruh hali icerisinde
olmasi gerektigi bilinen bir gercektir. Bununla birlikte, 6gretmenlerin
rol model olma gibi bir sorumluluklar1 vardir. Gergin, problemli ve
mutsuz bir 6gretmen 6grencileri tizerinde olumsuz bir etki birakirken
toleransli, sakin ve destekleyici bir 6gretmen onlar tizerinde olumlu bir
etki yaratir. Toplumda bu denli 6nemli bir konuma sahip olan
kimselerin psikolojik problemleri bir toplumun gelecegini olusturan
genc insanlarin psikolojilerini de olumsuz yénde etkileyebilmektedir
(Girgin, 2010). Bu nedenle, 06gretmenlik mesleginde tukenmislik

konusu akademik calismalarla incelenmelidir.

Alanyazinda Ingilizce okutmanlarinin farkli seviyelerde tiikenmislik
yasadigin1 gésteren bulgular bulunmaktadir (Cephe, 2010; Ozturk,
2013). Tukenmisligin sebeplerine iliskin calismalar da agir is yuku,
yetersiz maas, prestij eksikligi ve fiziksel kosullarin yetersizligi
(Serinkan ve Bardakci, 2009), demografik 6zellikler (Lackritz, 2004),
algilanan stres duzeyi (Ozkanal ve Arikan, 2010), yénetimsel
problemler (Cephe, 2010), bes faktor kisilik 6zellikleri (Dinc¢ ve ark.,
2013), sosyal yasam, egitim politikasi, dégrenciler (Oztiirk, 2013), 6z

yeterlik inanci (Evers ve ark., 2002) ve isteki tatminsizlik (Erttirk ve
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Kececioglu, 2012) gibi konularin tikenmislige neden olan faktérler
oldugunu go6stermistir. Buna ragmen alanyazinda okutmanlarda
tikenmisligin yorcayicilar1 ve romantik iliski doyumu ile olan iliskisini

konu eden pek fazla calismaya rastlanmamistir.

1.3 Arastirmanin Amaci

Bu calismanin amaci yabanci dil okutmanlarinda romantik iligki
doyumunun yas, ders yuku, algillanan ders yuku, maddi gelirden
tatmin ve cocuk sahibi olup olmama degiskenleri kontrol edildiginde

tikenmisligi ne derece yordadigini arastirmaktir.

1.4 Arastirma Sorular:

1. Yabanci dil okutmanlarinda romantik iliski doyumu yas, ders
yukd, algilanan ders yukti,, maddi gelirden tatmin ve cocuk sahibi
olup olmama degiskenleri kontrol edildiginde tiikenmisligi ne derece

yordamaktadir?

1.1 Yabanci dil okutmanlarinda romantik iliski doyumu yas, ders
yukd, algilanan ders yukti, maddi gelirden tatmin ve cocuk sahibi
olup olmama degiskenleri kontrol edildiginde duygusal tikenmeyi ne

derece yordamaktadir?

1.2 Yabanci dil okutmanlarinda romantik iliski doyumu yas, ders

yukt, algilanan ders yukd, maddi gelirden tatmin ve cocuk sahibi
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olup olmama degiskenleri kontrol edildiginde duyarsizlasmayi ne

derece yordamaktadir?

1.3 Yabanci dil okutmanlarinda romantik iliski doyumu yas, ders
yuku, algilanan ders yukd, maddi gelirden tatmin ve cocuk sahibi
olup olmama degiskenleri kontrol edildiginde kisisel basariy1 ne derece

yordamaktadir?

II. ALANYAZIN TARAMASI

2.1 Tiikenmislik

Varliginin degerli oldugunu hissetmek isteyen bircok insan kariyerine
onemli derecede bir idealizm ve yuksek motivasyonla baslar. Fakat
islerinin zannettikleri kadar fark yaratmadigi gercegiyle kars: karsiya
kaldiklarinda kacinilmaz bir Uimitsizlik ve caresizlik hissetmeye ve en
sonunda tikenmeye baslarlar (Pines ve Nunes, 2003). Tukenmislik,
islerine olumlu beklentiler, motivasyon ve baglilikla baslayan kisiler
icin UzUntli veren bir son olmaktadir. Yardim mesleklerinde
calisanlarin sartlar1 kendilerinden 06dtn vermeyi ve baskalarinin
ihtiyaclarin1 kendilerininkinin 6ntine koymay: gerektirmektedir. Ne
yazik ki bu tirlti bir adanmislik pahaliya mal olabilmekte (Maslach ve
Goldberg, 1998) ve iste Uretkenlik ve etkinlikte azalmaya sebep
olabilmektedir (Zhouchun, 2011).
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Tukenmisligin bas agrisi, migren, hipertansiyon, mide rahatsizliklari,
istah azalmasi, kilo kayb1 ve sindirim bozukluklar: (Alkhrisha, 2002),
yuksek kolesterol, kaslarda gerginlik, solunum zorlugu , alerjiler, tlser
ve diyabet (Maslach ve Leiter, 1997) gibi fiziksel belirtileri vardir.
Tukenmisligin psikolojik belirtileri ise 6zglvende azalma, ise karsi
nefret duyma, asabiyet, sucluluk, heves kirilmasi, (Freudenberger,
1974), gerginlik, verimsizlik, engellenmislik hissi, korku ve

dismanliktir (Maslach ve Leiter, 1997).

Tukenmisligin sonuclar1 arasinda ise is degistirme, ise gitmeme,
olumsuz bir ruh hali icinde olma, fiziksel yorgunluk, uyku
yoksunlugu, asiri alkol tiketimi, uyusturucu kullanimi, ailede ve
evlilikte sorunlar (Maslach ve Jackson, 1981), depresyon ve duygusal
cokme (Talmor, Reiter, ve Feigin, 20095), is tatmininde, verimlilikte ve
motivasyonda azalma (Abel ve Sewell, 1999) yer almaktadir. Hatta
tikenmisligin  belirtiler acgisindan klinik depresyondan farklh
olmadigin1 iddia eden arastirmalar bulunmaktadir (Bianchi,
Schonfeld, ve Laurent, 2014). Tukenmisligin duygusal tiukenme,
duyarsizlagsma ve kisisel basar1 hissinde azalma olarak adlandirilan ti¢

alt boyutu vardir.

2.2 Romantik iliski Doyumu

lliskilerde doyum, iliski basarisin1 degerlendirmede devamlilik,
yakinlik ve ihtiyaclarin tatmini ile birlikte 6nemli bir kistas olarak

gorulmektedir. Hunsley, Pinsent, Lefedvre, James-Tanner ve Vito

(1995) evlilik basarisini her iki esin de ne oranda tatmin oldugu ve

115



ortak ihtiya¢ ve beklentilerin ne oranda karsilandigi ile
tanimlamaktadir. Bireylerin beklenti ve ihtiyaclar1 arasinda farkliliklar
oldugu, bu nedenle bir cifti tatmin eden seylerin baska bir c¢ifti tatmin
etmeyebilecegi, ayni sekilde eslerden birini tatmin eden bir seyin

digerini tatmin etmeyebilecegi bilinmektedir (DeGenova, 2008).

2.3 Tiikenmislik ve Romantik iliski Doyumu ile Ilgili Calismalar

Is ve ask arasindaki iliski ti¢ farkli hipotezle tanmimlanmistir. Bunlar
yayillma (spillover), yerini doldurma (compensation) ve ayrismadir
(segmentation) (Judge ve Klinger, 2008). Schaer, Bodenmann ve Klink
(2008) yayilmayi, deneyimlerin bir alandan digerine birey ici gecisi
olarak tanimlamistir. Bu demektir ki, isinde tatmin yasayan bir birey
iliskisinde de tatmin yasamaktadir. Yerini doldurma hipotezi bunun
tam aksini sdylemektedir. Isinde olumlu duygularin eksikligini
yasayan bir kimse bunlarn iligkisinde arayacaktir. Ayrisma hipotezi ise
hayatin farkli bélimlerinin birbirinden ayri ve bagimsiz oldugunu
iddia etmektedir (Judge ve Klinger, 2008). Hazan ve Shaver’a gore
(1990) cogu zaman is hayatiyla ilgili arastirmalar isin ask hayatiyla
olan iliskisini, ask hayatiyla ilgili arastirmalar ise onun is hayatiyla
olan iligkisini g6z ard:1 etmektedir. Erdamar ve Demirel ise (2013), is ve
ev hayatinin birbirini etkileyen iki énemli alan oldugunu soOylemistir.
Onlara gore, bireylerin aile ve is rolleri hayatlarinda catigsmalara sebep
olabilmektedir. Bu catismalarin getirdigi sonuclar yorgunluk,
performans kaybi, yetkisizlik, tatminsizlik ve isten ayrilma

olabilmektedir.
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III. YONTEM

3.1 Arastirma Grubu

Ankara ilinde 6zel Universite ve devlet Universitelerinde calismakta
olan yaklasik 1800 yabanci dil okutmani: bulunmaktadir. Bu
arastirma evreninin icerisinden uygun 6rneklem yontemi ile yaklasik
500 okutmana ulasmak muUmkuiin olmustur. Bunlardan 314 tanesi
arastirmaya katilmis, ve hali hazirda bir romantik iligkisi bulunan 234
tanesinin sagladig: veriler ile analizler yapilmistir. Tablo 3.1 arastirma

grubunun betimsel istatistik verilerini géstermektedir.

Tablo 3.1

Arastirma Grubunun Betimsel Istatistikleri

N Min. Max. M SD
Yas 234 22 58 33.42 7.62
Deneyim 234 1 32 9.52 7.18
Ders Yuka 234 2 50 19.95 6.04
Algilanan Ders Yuki 234 1 S 3.44 .82
Iliski Stresi 216 1 29 7.38 6.57
Maddi Gelirden Tatmin 234 1 S 2.84 .80

3.2 Veri Toplama Araclar:

Bu calismada kullanilan veri, kisisel bilgi formu, ttikenmislik 6lcegi ve

iliski degerlendirme 06lcegi ile toplanmistir. Kisisel bilgi formu yas,
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cinsiyet, ders yuku, calisilan kurumun tar, iliski durumu gibi
demografik ve kisisel bilgiler icermektedir. Tukenmislik duzeyinin
belirlenmesi icin Maslach ve Jackson tarafindan 1981 yilinda
gelistirilen ve 1992 yilinda Ergin tarafindan Turkce'ye uyarlanan
Maslach Tiikenmislik Olcegi kullanilmistir. iliski doyum 6lcegi olarak
ise Hendrick’in (1988) 2014 yilinda Celik tarafindan Turkce'ye

uyarlanan Iliski Degerlendirme Olcegi kullanilmistir.

3.3 Verilerin Toplanmasi

Arastirma evreni belirlendikten sonra Universite etik komitesinden
onay alinmis ve okutmanlardan veri toplanmas: icin gidilecek
Universitelerden gerekli izinler alinmistir. Izinlerin alinmasini takiben
katilimcilarla ylGz ylze goértisilmuis ve tamamen gonullilik esasina
dayali olarak veri toplama araclari dagitilmistir. Veri toplama
araclarinda sorulan sorularin bir kismi 6zel hayata dair oldugundan
dagitilan kopyalarin ofislerde masalarin tizerinde uzun stre kalmasini
engellemek amaciyla bu kopyalar ayni giin icerisinde en kisa zamanda
geri toplanmistir. YUz ylze gorlismenin mUmkin olmadig
katilimcilara e-posta ve sosyal medya yoluyla ulasilmistir. Veri

toplama stireci Mayis 2015°’te baslamis ve Aralik 2015’te sona ermistir.
3.4 Verilerin Analizi
[lk olarak, katiimcilardan toplanan butiin veriler SPSS’in 22.

sUirimune kaydedilmis (SPSS IBM, New York, U.S.A.) ve verilerin

istatistiksel analizi bu programda yapilmistir. Alfa anlamhlik dutzeyi
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sosyal bilimlerde siklikla kullanilan ve hassas bir deger olan .01
olarak belirlenmistir. Verilerin girisi yapildiktan sonra betimsel ve
cikarimsal istatistiklere bakilmistir. Arastirma sorular1 icin bes
bagimsiz degisken ilk asamada hiyerarsik regresyon modeline girilmis,

romantik iliski doyumu ise modele ikinci asamada eklenmistir.

3.5 Arastirmanin Sinirliliklar:

Bu arastirmanin bazi sinirliliklart bulunmaktadir. Bunlardan ilki bu
calismanin iliskisel verilere dayanmasi1 ve sebep-sonuc¢ iliskisi
gostermiyor olmasidir. Sebep-sonuc¢ iliskisi bulmak amaclaniyorsa
deneysel bir desen uygulanmasi gerekmektedir. Bu calismada sosyal
destek, ebeveynlerin bakimindan sorumlu olmak, yo6netimsel
sorumluluklar gibi kontrol edilmemis ancak degiskenler arasindaki
iliskide etkili olabilecek degiskenler bulunabilmektedir. Bunlara ek
olarak, bu calismadaki veriler kisilerin kendi beyanina dayal
oldugundan sonuclara dayali genellemeler yapmak mumktin degildir.
Ayrica, seckisiz 6rneklem yerine uygun 6rneklem y6ntemi kullanildig:
icin sonuclar arastirma evereninin tamaminin  Ozelliklerini
yansitmayabilir. Arastirmaya yalnizca Ankara ilinde calisan
okutmanlar dahil edildiginden sonuclar tim = Turkiye’deki
okutmanlarin degil yalnizca Ankara’daki okutmanlarin

deneyimlediklerini yansitmaktadair.
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IV. BULGULAR

4.1 Okutmanlarin Tiikenmislik ve Romantik Iliski Doyumu

Seviyeleri

Maslach Tukenmislik Olcegi, duygusal tiitkenme alt 9-45 arasi1 bir
sonuc¢ verebilmektedir. Bu say1 ne kadar ytksekse kisinin duygusal
tikenmesi de o kadar yuksek olmaktadir. Betimsel istatistikler
gostermektedir ki okutmanlarin duygusal tiikenme puani 9 ve 45
arasinda degismekle birlikte ortalama 24.03, standart sapmas: ise
8.08dir. Duyarsizlasma alt boyutundan alinabilecek puan 5-25
arasindadir. Yuksek puanlar ytksek duyarsizlasma goéstermektedir.
Bulgular duyarsizlasma puani ortalamasinin 10.33, standart
sapmasinin ise 4.05 oldugunu goéstermistir. Bu alt boyutta da alinan
puanlar minimum ve maksimum degerler arasinda degismistir. Kisisel
basar: alt boyutunda alinan puanlar ise 8-40 arasinda olabilmektedir.
Bu alt boyutta alinan yuksek puanlar yuksek kisisel basariyi
gostermektedir ve 12-40 arasinda degismistir. Okutmanlarin kisisel
basar1 puani ortalamasi 4.55 standart sapma ile 28.82 olarak
hesaplanmistir. Romantik iliski doyumu icin bulunan sonuclar ise 1-5
arasinda degisebilen degerlerin ortalamasinin .81°lik standart sapma

ile 3.92 oldugunu gostermistir.
Tukenmisligin alt boyutlarinin birbirleriyle olan iliskisine bakildiginda,

duygusal tikenme duyarsizlasma ile anlamli bir olumlu iliski

gosterirken (r = .70, p <.01), kisisel basar1 alt boyutu ile anlamli bir
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olumsuz iliski go6stermistir, r = -.42, p <.01. Bulgulara gore
duyarsizlasma ile kisisel basar1 arasinda da anlamli bir olumsuz iliski

vardir, r = -.36, p <.01.

4.2 Okutmanlarin Tiikenmisligini Yordayan Degiskenler

Yas, ders yukd, algilanan ders yukid, maddi gelirden tatmin ve cocuk
sahibi olup olmama degiskenleri kontrol edildiginde romantik iligki
doyumu bagimsiz degiskenlerinin tiikenmisligi ne derece yordadigini
bulmak amaciyla uygulanacak olan hiyerarsik regresyon analizlerinin
ilk etapta varsayimlar: kontrol edilmistir. Varsayimlardan herhangi bir
sapma olmadigi sonucuna varildiginda analizlerin yapilmasina

gecilmistir.

4.3.1 Okutmanlarda Duygusal Tiikenmenin Yordayicilar:

Ilk etapta yas, ders yuk, algilanan ders ytikii, maddi gelirden tatmin
ve cocuk sahibi olup olmama degiskenleriyle olusturulan birinci
hiyerarsik regresyon modelinin duygusal tiikkenme alt boyutunu
anlaml bir sekilde yordadig1 gérilmustir, F (s,234) = 28.450, p<.01. R?
= .43 degeri okutmanlarin duygusal tikenmelerindeki varyansin %
38.6’s1n1n yas, ders yuku, algilanan ders yukd, maddi gelirden tatmin
ve cocuk sahibi olup olmama degiskenleriyle aciklanabildigini
gostermektedir.

Romantik iliski doyumunun da eklendigi ikinci model de duygusal
tikenmeyi anlamli bicimde yordamistir, F (1234 = 12.261, p<.01. R? =

.41.8¢ yukselmis ve bu modelde, okutmanlarin romantik iligki
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doyumunun tek basina varyansin % 3.2°sini aciklamistir, t 23¢9 = -
3.502, p<.01. Bulgulara goére romantik iligki doyumu ile duygusal
tikenme arasinda olumsuz bir iligki vardir (8 = .-185) ve biri artarken

digeri azalmaktadir.

Modelde yas (t 234 =-1.306, p>.01) ve cocuk sahibi olup olmama (t 1234
= -2.151, p>.01) degiskenlerinin duygusal tikenmeyi anlamli bir

sekilde yordamadigi bulunmustur.

Ders yuku ve algilanan ders ytikti bu modele anlaml birer yordayici
olarak bulunmustur. Ders yukd duygusal tikenmedeki varyansin %
2.2’sini aciklamistir, t ;234 = -2.861, p<.01. Iliskinin yéniniin negatif
olmas1 (B8 = -.168) ders yukti daha fazla olan okutmanlarin daha az

duygusal tikenme yasadigina isaret etmektedir.

Algilanan ders yuku ise varyansin % 19.3"0nu aciklamis ve yordama
denklemine anlamlh 6l¢ctide katkida bulunmustur, t 234 = 8.415, p<.01.
Beta degeri 8 = .504, olumlu bir iliskiye isaret etmektedir. Bu durum
gostermistir ki ders yukunu fazla olarak algilayan okutmanlarda
duygusal tikenme artmakta, algilanan ders ytku azaldikca duygusal

tiikenme de azalmaktadir.

Algilanan ders yuku gibi, maddi gelirlerden tatmin olma da hiyerarsik
regresyon modeline anlamli bir yordayici olarak katkida bulunmustur,
t 239 = -5.477, p<.01. Bu degisken, tek basina, duygusal tikenmedeki

% 7.4Tuk varyans: aciklamistir. S = -.291’in olumsuz y6nti, maddi
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gelirinden memnun olan okutmanlarin daha az duygusal tikenme

yasadigina isaret etmektedir.

4.3.2 Okutmanlarda Duyarsizlasmanin Yordayicilar

Yas, ders yuku, algilanan ders yukl, maddi gelirden tatmin ve cocuk
sahibi olup olmama degiskenleriyle olusturulan birinci hiyerarsik
regresyon modelinin duyarsizlasma alt boyutunu da anlamlh bir
sekilde yordadigr gérulmustir, F (52349 = 20.101, p<.01. R2 = .308
degeri okutmanlarin duyarsizlasmalarindaki varyansin % 30.8’inin
yas, ders yuku, algilanan ders ytkt, maddi gelirden tatmin ve ¢cocuk

sahibi olup olmama degiskenleriyle aciklanabildigini géstermektedir.

Romantik iliski doyumunun da eklendigi ikinci model de
duyarsizlasmay: anlamli bicimde yordamistir, F (1234) = 4.293, p<.01.
Bu model de varyansin % 32.1'ini aciklamistir. Ancak bu modelde,
o6ncekinin aksine, romantik iligki doyumunun duyarsizlagsmay: anlamh
sekilde yordamadigr géralmuistlir, t 234 =-2.072, p>.01. Ders yuku de,
duyarsizlagsma alt boyutunda regresyon modeline anlamli bir katkida

bulunmamastir, t 2349 =-1.892, p>.01.

Onceki modelin aksine, yas degiskeni duyarsizlasma alt boyutunda
anlaml bir yordayici olmustur, t 34 = -4.017, p<.01. Katilimcilarin
yaslart duyarsizlasmadaki varyansin % 4.9'unu aciklamistir. Beta
degeri B = .-278, olumsuz iliskinin gostergesidir ki bu da,

okutmanlarda yas buyuduikce duyarsizlasmanin azaldigina, bir baska
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deyisle gen¢ okutmanlarda daha fazla duyarsizlasma goéruldugine

isaret etmektedir.

Algilanan ders yukune bakildiginda, énceki modelde oldugu gibi bu
modelde de anlaml bir yordayici oldugu gértlmektedir, ¢t 239 = 4.211,
p<.01. Algilanan ders yuku, tek basina, duyarsizlasmadaki varyansin
% 5.4Gnu aciklamistir. B8 = .268, algillanan ders yuku arttikca
duyarsizlasmanin da arttigt anlamina gelen olumlu iligkiyi

gostermektedir.

Bir 6nceki modelin bulgularina benzer olarak, maddi gelirden tatmin
olma, duyarsizlasma alt boyutunu da anlamli sekilde yordamistir, ¢
@39 = 4.267, p<.01. Maddi gelirden memnuniyet, duyarsizlasmadaki
varyansin % 5.6’sin1 aciklamistir. Beta degeri 8 = .-241 bulunmustur.
Olumsuz isaret maddi gelirinden daha az memnun olan okutmanlarin

daha fazla duyarsizlagsma yasadigini géstermektedir.

Cocuk sahibi olup olmama degiskeni de varyansin % 2.1°ini
aciklayarak duyarsizlasmanin yordayicilarindan biri olmustur, ¢ 234 =
-2.612, p<.01. B = -.180, cocuk sahibi olmayan okutmanlarin daha

fazla duygusal tikenme yasadigini géstermistir.
4.3.3 Okutmanlarda Kisisel Basarinin Yordayicilari
Yas, ders yuku, algilanan ders ytkt, maddi gelirden tatmin ve cocuk

sahibi olup olmama degiskenleriyle olusturulan birinci hiyerarsik

regresyon modeli duygusal tiikenme ve duyarsizlasmanin yani sira
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kisisel basar alt boyutunun da anlaml bir yordayicisi olustur, F (5234
= 9.229, p<.01. R?2 = .170 degeri okutmanlarin kisisel basarisindaki
varyansin % 17’sinin yas, ders yuku, algilanan ders yukd, maddi
gelirden tatmin ve c¢ocuk sahibi olup olmama degiskenleriyle

aciklanabildigini géstermektedir.

Romantik iliski doyumunun da eklendigi ikinci model de kisisel basar:
alt boyutunu anlaml bicimde yordamistir, F (1234) = 4.475, p<.01l.
Aciklanan varyans % 18.8%e yukselse de, bu modelde, duyarsizlasma
alt boyutuna benzer bicimde, romantik iliski doyumunun anlaml bir

yordayict olmadigi gérulmustir, ¢ 239 =2.115, p>.01.

Bu modelde diger modellerin aksine bircok degiskenin anlamli birer
yordayict olmadigr gérulmuistiir. Bunlar yas, t 234 = 1.139, p>.01, ders

yukd, t 239 =-.063, p>.01 ve algilanan ders yukudur, t 23¢9 =-1.978.

Kisisel basar1 alt boyutunda anlamli bulunan yordayicilar maddi
gelirden tatmin, t 239 = 3.353, p<.01 ve cocuk sahibi olup olmama, t
e39 = 3.151, p<.01 degiskenleridir. Maddi gelirden tatmin,
okutmanlarin kisisel basarisindaki varyansin % 4.6’sin1 acgiklarken
cocuk sahibi olup olmama % 3.6’sin1 aciklamistir. Maddi gelirden
tatmin olma degiskeni icin bulunan beta degeri olumludur (8 = .219)
ve gelirinden tatmin duizeyi yuksek olan katilimcilarda daha fazla
kisisel basar1 hissi oldugunu ortaya cikarmistir. Cocuk sahibi olup
olmama degiskenindeki S = .237, cocuk sahibi olan katilimcilarin

daha yuksek kisisel basar1 yasadigini géstermistir.
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V. TARTISMA

5.1 Tiikenmisligin Yordayicilan

5.1.1 Romantik Iliski Doyumu

Is ve es tiikkenmisligi iliskisini inceleyen bir arastirma gdstermistir ki
es tukenmisligini etkileyen en Onemli iki degiskenden birisi is
tikenmisligidir (Capri ve Gokcakan, 2013). Bu arastirmanin
bulgularina gore, evlilik uyumu ile bir araya geldiginde is tikenmisligi,
es tikenmisligini 6nemli 6lctide yordamaktadir. Es tikenmisligindeki
varyansin % 14.2 is tukenmisligiyle aciklanabilmektedir. Benzer
bicimde, Stadnyk Robin, Hultell, ve Gustavsson (2011) da 1290
o0gretmenle yaptiklar: calismada 6zel hayat ve is arasindaki yayilmanin

tikenmisligi buiytik oranda yordadigini bulmustur.

Bu calismanin bulgulari, alanyazindaki kimi bulgular1 destekler
niteliktedir. Ilk olarak, katiimcilarin romantik iliski doyumunun
duygusal tukenme alt boyutunda % 3.2°lik bir varyansi acikladigi
gorulmustir. Bu alt boyutta anlaml bir yordayici olan romantik iligki
doyumu degiskeni duygusal tikenme ile olan olumsuz yonlu iligkisi ile
Capri ve Gokcakan’in (2013) bulgularina benzerlik gostermektedir.
Yani romantik iliski doyumu yuksek olan okutmanlarda duygusal

tikenme daha az gérilmektedir.
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Duyarsizlasma ve kisisel basar: alt boyutlarindaki sonuclar duygusal
tikenmeden farkli bulunmustur. Bu iki alt boyutta da romantik iliski
doyumunun anlamli bir yordayict olmadigi gbérilmustir. Bu da,
duygusal tukenme alt boyutundaki bulgular yayilma (spillover)
hipotezini destekler nitelikte olsa da duyarsizlasma ve kisisel basari
alt boyutlarinda ayrisma (segmentation) hipotezinin desteklendigini

gostermektedir.

5.1.2 Yas

Yas degiskeni tikenmiglikle ilgili alanyazinda yaygin olarak calisiimis
bir degiskendir. Yasin tukenmisligin alt boyutlariyla anlamh
iligkilerinin oldugu y6nunde de olmadig yéntinde de bulgular vardir.
Ornegin Akin ve Oguz (2010) calismalarinda yas gruplari arasinda
tikenmislik acisindan anlaml farklar bulmustur. Bu calismaya gore,
31 yasindan genc¢ 6gretmenler 40 yasindan yash O0gretmenlere goére
daha fazla tikenmislik yasamaktadirlar. Ardi¢ ve Polatct (2008) da
calismalarinda yas gruplari arasinda duyarsizlasma ve kisisel basari
alt boyutlarinda anlamli farklar bulmustur. Bu bulgularin aksine,
Bataineh (2009) ve Yildiz Kirilmaz ve ark. (2003) yas gruplar: arasinda

tikenmislik acisindan anlamlh bir fark bulmamaistir.

Yas gruplari arasinda anlamhli farklar bulan bircok arastirma, gencg
ogretmenlerin daha fazla tikenmislik yasadigini ortaya koymustur
(6rn. Maslach ve Jackson, 1981). Bu calisma da duyarsizlasma alt
boyutunda tikenmisligin gen¢ okutmanlar tarafindan daha fazla

yasandigini gostermis fakat duygusal tiikenme ve kisisel basar: alt
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boyutlarinda yas degiskeni acisindan anlamli farklar bulmamaistir.
Duygusal tikenme alt boyutunda anlamli fark bulunmamasi Ardi¢ ve
Polatci (2008) ve Bataineh’in (2009) bulgulariyla paralellik gosterirken
yas degiskeninin kisisel basari alt boyutunda anlamli bir yordayici

olmamasi Koruklu ve ark.nin (2012) bulgulariyla benzesmektedir.

5.1.3 Ders Yiikii ve Algilanan Ders Yiikii

Alanyazinda, calisanlarin is yuku ve tukenmisligi arasindaki iliski
sikca calisilmistir. Ogretmenlerin ve akademisyenlerin tiikenmisligiyle
ilgili calismalar da ders yuku ve ttikenmislik iliskisini konu etmistir.
Ornegin Ardi¢ ve Polatci (2008) 36 saatten fazla ders ytikii olan ve hic
derse girmeyen akademisyenlerin, orta gruptaki akademisyenlere gore
daha fazla duyarsizlasma yasadigini bulmustur. Buna karsin,
Girgin’in (2010) 6gretmenlerle ve OztirkWin (2013) okutmanlarla
yapilan calismalari, ders yukd acgisindan karsilastirildiginda
katilimcilarin tikenmislik seviyelerinde anlaml farklar bulunmadigini
gostermistir. Girgin (2010), yalnizca duyarsizlasma alt boyutunda

anlaml fark bulmustur.

Bu calismaya ders yukd degiskeninin yani sira, okutmanlarin
psikolojik durumunu daha iyi aciklayabilecegi diistintilen algilanan
ders yukd degiskeni de eklenmistir. Bulgular goéstermistir ki,
Ozturkin (2013) bulgularina benzer bicimde, ders ytikiintin kendisi
tikenmisligin duyarsizlasma ve kisisel basar1 alt boyutlarini
yordamamaktadir. Fakat algilanan ders yudkt duyarsizlasma ve

duygusal tikenme alt boyutlarinda anlaml bir yordayici olmustur.

128



5.1.4 Maddi Gelirden Tatmin

Ogretmen ve akademisyenlerin maddi durumu, tiikenmislikle iliskisi
arastirilan degiskenlerden birisidir. Bu calismada da maddi gelir
tatmini coklu regresyon modeline katilmistir ¢ciinkti alanyazinda bu
degiskenle ilgili tartismali bulgularin varlig: bilinmektedir. Zaidi, Wajid
ve Zaidinin (2011) 6zel Giniversitede calisan 399 akademisyenle yaptig:
calisma, duygusal tikenme ve kisisel basari alt boyutlarinda maasa
bagli anlamli farklar bulundugunu goéstermistir. Maas1 daha yuksek
olan akademisyenlerin daha az duygusal tiikenme ve daha fazla kisisel
basar1 yasadiklar1t bulgusuna ulasilmistir. Bunun aksine, Ertirk ve
Kececioglu (2012) ve Koruklu ve ark.nin (2012) calismalari,
O0gretmenlerin tukenmiglik seviyelerinde aylik gelire bagli bir

farklilagsma olmadigini gostermistir.

Bu calismanin bulgulan ise, Erturk ve Kececioglu (2012) ve Koruklu
ve ark.’nin (2012) aksine, fakat Zaidi, Wajid ve Zaidinin (2011)
bulgularina paralel bicimde, gelir duzeyinden tatmin olma
durumunun tikenmisligin her tic boyutunu da yordayan tek bagimsiz
degisken oldugunu gostermistir. Bu degisken duyarsizlasma ve
duygusal tikenme ile olumsuz, kisisel basari ile olumlu iliski

icerisindedir.

5.1.5 Cocuk Sahibi Olup Olmama

Alanyazinda tukenmisligin c¢ocuk sahibi olup olmama ve c¢ocuk

sayisiyla  iligkili oldugu ve olmadigi yo6ntinde  bulgulara
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rastlanmaktadir. Ornegin Maslach ve Jackson (1985) calismalarinda
cocugu olan calisanlarin olmayanlara gore tim alt boyutlarda daha az
tikenmislik yasadigini bulmustur. Bu bulgudan yola cikarak da,
yaygin kaninin aksine ailevi sorumluluklarin tiikenmislik duizeyinde

artisa sebep oldugu inancinin bir dayanagi olmadigini belirtmislerdir.

Ardic ve Polatct (2008) cocuk sayis1t degiskenine bagh olarak
akademisyenlerin duygusal tikenme ve duyarsizlasmalarinda anlaml
farklar bulmazken, 2 c¢ocugu olan akademisyenlerin c¢ocugu
olmayanlara gore anlamli diizeyde daha fazla kisisel basar: yasadigini
belirtmistir. Yildiz Kirilmaz ve ark. (2003) ile Erttirk ve Kececioglu
(2012) ise calismalariyla cocuk sayisinin tikenmislikle anlamli bir

iligskisinin olmadigl sonucuna varmistir.

Bu calismanin bulgular da Yildiz Kirilmaz ve ark. (2003) ve Erttirk ve
Kececioglunun (2012) bulgularina benzer bicimde, duygusal
tikenmenin cocuk sahibi olup olmama degiskeni ile yordanmadigini
gostermistir. Fakat bu degisken, duyarsizlasma ve kisisel basar1 alt
boyutlarinda anlamli bir yordayici olmustur. Maslach ve Jackson’in
(1985) bulgular1 paralelinde, cocugu olan okutmanlarin daha az

duyarsizlagsma ve daha fazla kisisel basar:1 yasadigi gérilmustur.
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