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ABSTRACT

THE EFFECTS OF PERCEIVED TEACHER NON-VERBAL BEHAVIORS,
TEACHER BEHAVIORS AND PREFERRED LEARNING STYLES ON
ENGLISH PROFICIENCY LEVEL

Doyran, Feyza
Ph.D., Department of Educational Sciences

Supervisor: Prof. Fersun Paykog

July 2000, 183 pages

The purpose of this study is to investigate the effects of perceived teacher non-verbal
behaviors, perceived teacher behaviors and preferred learning styles of the students
on the English proficiency level and to what extent these perceptions differ in
relation to student sex and department. It is also aimed to find out about the
classroom teaching aids and activities of the teachers and to see if there is
consistency among teachers’ self perceptions, students’ perceptions and their
preferences of the use of these aids and activities. Student needs and preferences of
these dimensions, némely teacher non-verbal behaviors, teacher behaviors and
classroom teaching aids and activities in regard to their preferred styles of learning

are also investigated.

Three instruments, Questionnaire on Student Perceptions of Language Teachers’
Non-verbal Behaviors, Questionnaire on Student Perceptions of Teacher Behaviors,
and Barsch LSI, were administered to 314 students, and a Rating Scale on
Classroom Teaching Aids and Activities was given to 27 teachers in the Department



iv

of Basic English at METU. Student interviews were conducted to collect data on the
variables of the study.

Based on quantitative and qualitative techniques, the results indicated that there were
significant correlations between teachers’ use of ‘coverbal behaviors’ and English
proficiency exam scores. Moreover, negative correlations were found between
teachers’ use of proxemics behaviors, students’ department, kinesthetic learning style
and proficiency exam scores. The perceptions of female and science students, in
relation to teachers’ use of ‘coverbal behaviors’, were significantly different from the

other students.

The results also indicated that teachers’ use of classroom teaching aids and activities
was traditional and according to the student interviews the teachers’ self perceptions
of their use of these aids and activities did not match with the student perceptions.
The interviews also revealed that students have different needs with respect to their
learning styles and for more frequent and effective use of general and non-verbal

teacher behaviors.

In conclusion, the study had important implications for teacher development process.

Key Words: Teacher Behaviors, Teacher Non-Verbal Behaviors, Preferred
Learning Styles, Classroom Teaching Aids and Actrivities, Teaching Styles, Student

Instructional Needs and Preferences.
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OGRENCI ALGILARINA GORE GENEL VE SOZSUZ OGRETMEN
DAVRANISLARININ VE OGRENCILERIN TERCIH ETTIKLERI OGRENME
STILLERININ INGILIZCE YETERLILIK DUZEYINE ETKILERi

Doyran, Feyza
Doktora, Egitim Bilimleri Bolumii
Tez Yoneticisi: Prof. Dr. Fersun Paykog

Temmuz 2000, 183 sayfa

Bu arastlrniamn amaci; sozsiiz 6gretmen davramglanmn, 6gretmen davraniglarinin ve
tercih edilen 6frenme stillerinin, Ogrencilerin Ingilizce yeterlilik diizeyi tizerine
etkilerini ve bu algilarin 6grenci cinsiyeti ve bolimlerine baglt olarak ne derece
farklihklar gosterdigini aragtirmaktir. Caligmanin diger bir amaci da; 6gretmenlerin
sinifi¢i Gfretim materyalleri ve faaliyetlerini incelemek ve 6gretmenlerin bu konuda
kendi algilari, 6grenci algilari ve Ogrencilerin tercihleri arasinda uyum durumunu
saptamaktir. Ogrencilerin, tercih ettikleri 6grenme stillerine bagli olarak genel ve
sozsiiz ogretmen davramglan ve simfi¢i 6gretim materyal ve faaliyetleri ile ilgili

ihtiyag ve tercihleri de aragtirilmigtir.

Ogrenci Algilarina Gore Sozsiiz Ogretmen Davramglan Anketi, Ogretmene Iliskin
Ogrenci Algilann Olgegi ve Barsch Ogrenme Stili Envanteri 314 6grenciye
uygulanmis ve Sinifici Ofretim Materyalleri ve Faaliyetleri Olgegi 27 Orta Dogu
Teknik Universitesi, Yabanci Diller Yiiksek Okulu, Temel ingilizce Boliimii 6gretim
gorevlisine verilmistir. Ayrica 6Zrencilerin 6grenme stillerine bagh olarak ihtiyag

duyduklart ve tercih ettikleri genel ve sozstiz Ogretmen davramslari ve sifigi



ogretim materyalleri ve faaliyetleri hakkinda &3renci milakatlan yolu ile veri
toplanmigtir. Verilerin analizinde betimleyici ve yordayici istatistik yontemleri
kullamlmagtir.

Bulgular; 6gretmenlerin konugmaya eslik eden sosyal davramglan ile Ingilizce
yeterlilik sinavi sonuglari arasinda birebir iligki oldugunu gostermistir. Ayrica
ogretmenlerin sinifici alam kullanma davramglan, 6grencinin boliimi, kinestetik
6grenme stili ve yeterlilik sinavi puanlan arasinda olumsuz yénde iligki bulunmustur.
Bulgular aym zamanda Ogretmenlerin konusmaya eglik eden sosyal davramslan
kullaniglari konusunda kiz ogrencilerin ve fen ile ilgili bélimlerdeki dgrencilerin
algilanmin diger 6grencilere gére farklilik gésterdigini ortaya gikarmugtir.

Aragtirmanin sonuglan, 6gretmenlerin siufigi gretim materyalleri ve faaliyetlerini
kullanmada geleneksel tarzi1 benimsediklerini gostermis ve 6grenci miilakatlarina gére
6gretmenlerin bu materyal ve faaliyetleri kullanmalan ile ilgili kendi algilarinin
ogrenci algilanyla uyumlu olmadip: goriilmiistiir. Ayrica, 6grenci miilakatlary;
dgrencilerin 6grenme stillerine gore farkli ihtiyag ve tercihleri oldugunu, genel ve
sozsiiz Ogretmen davramglanimin daha sik ve etkili olarak kullamlmasina ihtiyag

duyduklarini ortaya gikarmiglardir.

Sonug olarak; 6grencilerin 6grenme stilleriyle baglantih olarak farkh ihtiyaglarim
karsilamak igin, bu aragtirmada incelenen degiskenlerin Gfretmen yetistirme
programlaninda dikkate alinmasi 6nerilmigtir.

Anahtar Kelimeler: Ogretmen Davramglan, Sozsiz Ogretmen Davramslary,
Ogrenme Stilleri, Smnifici Ofretim Materyalleri ve Faaliyetleri, Ogretim Stilleri,
Ogretime Iliskin Ogrenci ihtiyag ve Tercihleri -
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CHAPTER 1

INTRODUCTION

This is a study mainly to investigate the effects of perceived teacher non-verbal
behaviors, perceived teacher behaviors and preferred learning styles of the students
on the English proficiency level and to what extent these perceptions differ in
relation to student sex and department. It is also aimed in the study to find out about
the classroom teaching aids and activities of the teachers and to see if there is
consistency among teachers’ self perceptions, students’ perceptions and their
preferences of the use of these aids and activities. Student needs and preferences of
these dimensions, namely teacher non-verbal behaviors, teacher behaviors and
classroom teaching aids and activities in regard to their preferred styles of learning

are also investigated.

First, a brief statement of the problem is given. Next, the related literature is
reviewed and presented in the second chapter. The third chapter deals with the
methodology followed during the study. The results of the research are presented in
the fourth chapter and in the final chapter the final conlusions are drawn and

implications for practice and research are presented.

In this chapter, first the background to the study is given. Then, the purpose and
significance of the study, and the terms which need to be clarified are presented.



1.1. Background to the Study

Education has been assigned the highest and most ambitious task possible:
to prepare and help every single man and every woman to achieve self-
fulfilment, to live in harmony with the environment and with other people,
and to advance, in their company, along the road to greater justice and
happiness. The new methodology should be suitable to that task (Ochs in
Busshoff, 1981, p. 28).

This quotation means caring about individual differences and respecting every single
student in our classes and preparing the lesson plans according to the needs of the
students. There are two main reasons given by Cangelosi (1988 ) for the teacher if
he/she wants to perform his/her art in the classroom smoothly. The first one is that if
the teacher develops efficient methods leading the students to actively take part in
the classroom activities, then this in return will give the teacher satisfaction and
enjoyment. Secondly, it is the responsibility of the teacher to provide the students
with a learning environment which is suitable for achievement and which is free from

disruptions.

Grinder (1989) points out that “the primary engine in education” that is to say the
teacher- student interaction is extremely complex. He also states that the most
influential variable in the context in which teaching takes place is the relationship
between the student and the teacher. If this relationship is established in a stong way,
only then the students will learn and more important than that they will learn how to
learn (Grinder, 1989).

Throughout the history of teaching and learning, this relationship has always been
pinpointed by various people concerned with education in one way or another. As
human beings are dealt with in education, the most important factor to keep in mind
while teaching should be the interaction between the students and the teachers and

the interaction among all students.



The individual characteristics of the students and the teachers play a very important
part in the way leading to success. This point has been mentioned by many

researchers in the literature related to education.

As it has been mentioned by Davies (1971) the students are not used to their full
capacity. The learning tasks are prepared in such a way that the students can only
perform the minimum of their capability. Consequently, if the teachers want to
realize the learning potential of their students fully and effectively, then the learning
tasks shoﬁld be enriched and revalued (Davies, 1971).

If the teachers have no idea about how to organize their materials according to the
needs of their individual learners, then it is inevitable that life will be difficult not
only for themselves but for the students as well. For every profession the following
symbolic question should be the starting point : “Does the d.j. know enough about
his audience to properly choose which records to play?” (Grinder, 1989, p. 1). If the
dj. wants to be listened, he has to gather information about the audience. In the
context of teaching and learning, the interpretation of the above question is simple.
Needless to say, the teachers should have profound knowledge about their students
before they start teaching. The students’ background, their learning styles, and
individual characteristics all play a very important role in the teaching-learning

process.

The teaching-learning proces, as can be seen in the following figure, not only
involves learner characterictics but also teacher characteristics, and methodology.

The whole process is a combination of all these complex dimensions.

It is known that in some classrooms, teachers conduct the lessons in such a way that
all the students follow the process of learning smoothly and efficiently with minimum
disruptive behaviors (Cangelosi, 1988). Then, it is inevitable to ask the question
which domitates most of the minds : Is there a ma_gic that some teachers know

and some do not? Ifthe answer is positive to this question, then such teachers
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should share this knowledge with all the others. In one way or another, there are
different factors affecting the success of the students. These factors should be
brought into daylight from the closed doors of the classrooms. The efforts of all the
studies conducted in the domain of education aim to achieve one part of this
enlightenment process. Each study takes the teachers and learners one step closer to
success, provided that necessary importance is given to the results of these studies,

for sure.

Teaching, taking into consideration all the dimensions mentioned above, is not easy,
but for some others it is enjoyable as they apply some proven classroom management

ideas and principles for gaining students’ cooperation (Cangelosi, 1988).

If there are proven ways of providing students with better ways of teaching, all the
teachers and teacher trainers should be aware of these ideas and principles in order
to make the teaching-learning process an enjoyable and successfull one. Some of
these principles are explored in the context of classroom management. Classroom
management has various aspects and these aspects, if applied by the teachers,
contribute to the success of the students and satisfaction of the teachers. Teachers’
behaviors in general and their non-verbal behaviors in particular play a very

important part in the road taking the students to success.

Proudromou (1991) points out that especially in the mixed ability classes, i.e. in
classes full of students with individual differences, aspects of classroom management
are extremely important. Among these aspects, he particularly mentions the use of
space and time, the use of students’ nameé, eye cbntact, the use of the blackboard,
and the way checking is conducted. These aspects all lead to the ‘cohesion’ and
‘togetherness’ of the class (Prodromou, 1991).

As Prodromou (1991) also mentions not only the general behaviors of the teachers
but also the non-verbal behaviors are among the most important factors dealt with in
the literature related to education. Together with these behaviors, the teachers’ use

of classroom activities and the learners’ individual preferences or styles of learning



should all be taken into consideration if the main aim of teaching will be the students’

success i.e. learning the subject matter.

The non-verbal aspects of classroom management or teacher behavior have been
mentioned as one of the most important stepping stones which provide a warm
atmosphere in the classroom and which establish a strong interaction between the
students and the teachers. This in return triggers the motivation of the students

towards learning as their interests are kept awake by the use of these aspects.

The general process of human communication involves the following aspects shown

in the Figure 1.2.

Source——— > Messagg ——» Channel ———» Receiver

< Feedback «¢

Figure 1.2. Communication process

(Source : Nacino-Brown et al., 1982, p. 16)

The rules in the general domain of “Communication” are also valid in terms of
communicating with the students and the general communication is mainly actualized
non-verbally. Communication process in a teaching-learning situation is shown in
Figure 1.3 and it can be seen that most of the communication is achieved through

non-verbal behaviors of both the teachers and the students.

According to Mehrabian the total impact of a message is :

7 per cent verbal (words only)
38 per cent (including tone of voice, etc.)
55 per cent non-verbal (cited in Pont, 1991, p. 79).



Teacher ————p Lessons ——p Soundwaves —  Students
? (tectures,demon-
strations, etc)
Visual materials
(charts,chalkboards,
pictures,etc.)
Other instructional

materials

< Feedback < ¢
(nod the head,

write notes,

listen, show

blank stares, ask
questions, comment,
make other verbal
and non-verbal

responses)

Figure 1.3. Communication process in a teaching-learning situation

(Source : Nacino-Brown et al., 1982, p.17)

Mehrabian’s findings were supported by Birdwhistel (cited in Pont, 1991) as he
found that

the verbal component of face-to-face conversation was 35 per cent and
that 65 per cent of communication was done non-verbally (Pont, 1991,
p. 79).

According to another research conducted by National Research Association 82 % of

all teaching communication is non-verbal (Grinder, 1989). Therefore, there is no



doubt that non-verbal aspects of communication should also be given utmost

importance in education.

Sometimes even only one aspect of non-verbal communication e.g. ‘how you.
position your body’ while speaking to students plays a very important role in sending

the desired message to the students. As Cangelosi (1988) points out teachers may

sometimes say one thing to students, but communicate another as a consequence of
their body language. Consequently, students may have difficulties in concentrating

on the subject matter being mentioned at that moment. As Neill and Caswell (1993)

state no matter how well the teacher is prepared and how well the content is

established, success is never guaranteed; the only way to send the message across is

through non-verbal behaviors.

In order for the teachers to have close connections with their students, Argyle points
out that they have to include in their repertoire of behaviors physical proximity,
certain kinds of body language, eye contact, smiling, a friendly tone of voice, and
conversation about personal topics (cited in Saunders, 1979). Argyle also suggests
that although these variables are usually used together, they can also act as

alternatives and compensate the others which are lacking (cited in Saunders, 1979).

As Doyle (1986) mentions “because individuals rather than groups learn, an analysis
of learning directs attention to individual processes” (Doyle, 1986, p. 395). If the
learning styles of the students are investigated before the teaching starts, then the

tasks and behaviors can be organized accordingly.

Therefore, when individual learners are examined, it is clearly seen that students have
different styles of learning or a combination of learning styles, which is also
emphasized by many researchers (Braine et al., Cake, 2000; 1990; Davis et al., 1994;
Felder and Brent, 2000; Maggioli, 1996). These students, therefore, also have
different needs and preferences depending on their preferred learning styles. These
needs also become apparent in their teachers’ way of using non-verbal behaviors,

teacher behaviors and classroom teaching aids and activities,i.e, teaching styles as
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different non-verbal behaviors, teacher behaviors and teaching styles reach and

capture the attention of different learners.

When these needs and preferences are met by the teachers or when teaching styles
and learning styles -match, this brings about an increase in student motivation,
interest in the subject and learning (Cake, 2000; Cangelosi, 1988; Felder and Brent,
1999; Grinder, 1989; Nacino-Brown,1982; Neill and Caswell, 1993; Woolfolk and
Brooks, 1985). These non-verbal behavior, teacher behavior and classroom teaching
aids and activity needs of different learners with different needs will be investigated
throughout this research, taking into account the following remarks made by Mager
(1970) :

If an instructor is truly to be a conductor of the educational orchestra, he
must perform functions other than those performed by the instrumentalists
themselves. If he is to consider himself a head man on the educational
scene, his repertoire must include all the skills of that position, rather than
just those that allow him to be one of the resources he is supposed to
manage. He needs to be able to carry out those functions which will allow
him to make more effective decisions for, and with, that primary reason
for the existance of the entire educational enterprise-the student (Mager,
1970, cited in Davies, 1971, p. ix).

To sum up, depending on the evidence given in the related literature, it can be stated
that all the aspects of non-verbal communication and general communication skills
are indispensible parts of teaching-learning process leading to success and thus they
should be incorporated in the complex structure of this process keeping in mind the

individual differences of the students.

As Hall and Hall (1988) state, teachers should find out “ways of individualizing the
learning” and they should have a “humanistic” approach to teaching-learning process
as this approach “places a strong emphasis on establishing ‘good relationships”
through effective use of inter-personal skills. Teachers, in that respect, should
recieve training on “developing relationships and establishing a positive climate”

(Hall and Hall, 1988, p. 15). Neill and Caswell (1993) also emphasize the “valid and
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useful role” of communication training and especially non-verbal communicaton

training within the pre-or in-service teacher training programmes.

1.2. Purpose of the Study

The purpose of this study is to investigate the effects of perceived teacher non-verbal
behaviors, teacher behaviors, learning styles, student sex and department on the
English Proficiency level of the students and to what extend these perceptions of
teachers’ use of non-verbal behaviors and teacher behaviors differ in relation to
student sex and department.The secondary aim is to find out about the classroom
teaching aids and activities of the teachers and to see if there is consistency among
teachers’ self-perceptions, students’ perceptions and their needs and preferences of
the use of these aids and activities. In addition, student needs and preferences of
teacher non-verbal behaviors, teacher behaviors and classroom teaching aids and

activities in regard to their preferred styles of learning are also investigated.

More specifically, this study will attempt to answer the research questions under the
following headings. The detailed research questions will be presented in Chapter 3.

1. perceived teacher non-verbal behaviors

2. perceived teacher behaviors

3. preferred learning styles

4. the effects of perceived teacher non-verbal behaviors, teacher behaviors, learning
styles, student sex and department on the English proficiency level

5. the differences in the perceived teacher non-verbal behaviors and teacher
behaviors in relation to student sex and department

6. classroom teaching aids and activities used by the language teachers and
consistency among a)teachers’ perceptions b)students’ perceptions and c)students’
preferences of the use of these activities

7. student needs and preferences of teacher non-verbal behaviors, teacher behaviors
and classroom teaching aids and activities in regard to their preferred styles of

learning
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1.3 Significance of the Study

In the light of the literature surveyed, it can be said that there is certainly a need for
classroom research to identify the perceived teacher non-verbal behaviors, teacher
behaviors and preferred learning styles in an ELT setting of a Turkish University and
to find out the effects of these behaviors and learning styles on the. English
proficiency level of the students. There is also a need to find out about the
classroom teaching aids and activities of the teachers and when they are brought into
daylight to see if there is consistency among teachers’ self-perceptions, students’
perceptions and their needs and preferences of the use of these aids and activities. In
addition to this, it is also necessary to know about the student needs and preferences
of teacher non-verbal behaviors, teacher behaviors and classroom teaching activities

in regard to students’ preferred styles of learning.

Most of the studies carried out so far on these issues mostly investigated either the
teachers or the learners in a narrow perspective. Therefore, this study is hoped to
contribute to the literature on the above mentioned dimensions since it will

investigate the issues both in qualitative and quantitative terms.

It is also hoped that after sharing the results of the study, the teacher trainers and the
teachers will start paying more attention to the different needs of their students
knowing that they do have different styles and preferences in learning and they may
need different teaching behaviors or activities used by the teachers.

1.4 Definition of Terms

Non-verbal communication:

As defined by Richmond et al. (1991) non-verbal communication is the process of
one person stimulating meaning in the mind of another person (or persons) by means
of non-verbal messages.

Non-verbal teacher behaviors: The observable non-verbal teacher behaviors which
are grouped under the following dimensions:

1.Paralanguage

2.Coverbal Behaviors
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3 Proxemics

(Woolfolk and Brooks, 1985)

1.Paralanguage:
As -also ‘defined by Richmond et al. (1991) ‘paralanguage’, or vocal behavior,
includes all oral cues in the stream of spoken utterances except the words

themselves. This includes rate of speaking, voice tone, tempo, pitch level etc.

2.Coverbal behaviors:
These are the non-verbal behaviors which accompany speech such as gestures, facial

expressions, eye gaze, etc.

3.Proxemics:

According to Richmond et al. (1991) the ways humans use and communicate with
space is referred to as ‘proxemics’.

Another definition is presented by Richards et al. (1985) as ‘physical distance
between people when they are talking to each other and whether or not there is
physical contact during their conversation’ (Richards et al., 1985, p. 234).

Teacher behaviors: The observable teacher behaviors which are grouped under the
following dimensions:

1. Designing and conducting engaging learning activities

2. Affective behaviors in communicating with the students

3. Creating a favourable climate in the classroom

4. Classroom teaching skills

(Cangelosi, 1988)

1. Designing and conducting engaging learning activities:
Cangelosi (1988) defined these behaviors as the behaviors that are used by the
teachers to cooperatively and enthusiastically engage the students in learning

activities. These behaviors motivate the students to be ‘on-task’.
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2. Affective behaviors in communicating with the students:

As pointed out by Cangelosi (1988) these are the behaviors showing that the teacher
knows how to carefully select what to say and when to say it, utilize active listening
techniques, and utilize supportive replies so that the students will choose to pay
attention to the teacher when ~s}he speaks. Related to these behaviors, the teachers
also demontrate behaviors that avoid the characterization and labeling that lead the
students to be defensive about engaging in learning activities; gain students’ trust;
avoid the resentment and power struggles that occur as a consequence of students

feeling embarrassed (Cangelosi, 1988, p. 82).

3. Creating a favourable climate in the classroom:

Behaviors that are used to establish a classroom atmosphere that encourages student
cooperation, on-task behaviors, and engagement. In this kind of classroom
atmosphere students fear neither being embarrassed nor harassed and they clearly
understand how they are expected to conduct themselves as well as the

consequences of their behaviors (Cangelosi, 1988, p. 51).

4, Classroom teaching skills:
These are the general skills of the teachers demonstrated in the classroom which

make the students follow the lessons easily and lead to productivity in class.

Preferred learning styles:

Kinsella (1995, cited in Moh-Leen et al., 1998) defines ‘preferred learning styles’ as
“An individual’s natural, habitual, and prefered way of absorbing, processing and
retaining new information and skills which persist regardless of teaching methods or
content area” (Kinsella, 1995, cited in Moh-Leen et al., 1998, p. 3).

According to Moh-Leen et al. (1998), the educators briefly define the preferred
learning styles which are visual, auditory, tactile and kinesthetic as follows:






