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ABSTRACT

FUNCTIONS OF AUTOBIOGRAPHICAL MEMORY DURING MOTHER
ADOLESCENT REMINISCING AND THEIR RELATION TO EMOTION
REGULATION STRATEGIES

Elibol Pekaslan, Nur
Ph.D., Department of Psychology
Supervisor Assi st. ProAcar Dr. Basak
Co-Supervisor: Prof. Dr. Michelle Leichtman

SeptembeR019 133pages

The aim of the current study was to examine the functions of autobiographical

memory (AM) during motheadolescent reminiscing, and to investigate dyadic
relationships between the functions and emotion regulation (ER) strategies with a
mixed method. For #hqualitative part, content analysis revealed that Self, Social,
and Directive functions occurred as the main themes, and each function also included
ER themes. For the quantitative part, the first aim was to examine the differences in
the frequencies regding the role of emotion type, family member, adolescent

gender, and AM function. The second aim was to examine dyadic relationships

and adol escent s use

strategies. Participants (108 motaelolescent pairs) were asked to reminiscence
about emotionally charged events, and filled out an ER questionnaire through home
visits. Linear Mixed Model analyses revealed that adolescents reported more frequent

use of Self function, for all emotions. Motheeported more frequent use of Social
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function for sadness and happiness, and Directive function for sadness and anger.

ActorrPartner I nterdependence Model anal yse
adol escent s’ Soci al ER negpapnaied gl ,prado l
Soci al ER negatively predicted mot her s’
mot her s’ Directive ER, and adolescents’
suppression, for sadness. For @edtheirr , ado

own suppression. For happiness, no relationship was significant. The current study
would contribute to the literature by investigating functional use of AM in a dyadic
setting, and by showing its relation to ER.

Keywords: Functions of autobiographical memory, Emotion regulation, Mether

adolescent reminiscing, Content analysis
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CHAPTER 1

INTRODUCTION

1.1 Overview

The aim of the current study was to understand the occurrence of
autobiographical memory (AM) functions duringotheradolescent reminiscing
with a qualitative and walepth analysis, and also to examine how these functions are
related to mothers’ and adolescent s’
guantitative study. While explaining the functional use of ,ANe reason why we
use our memories in our daily lives could be considered. There are several approaches
to study functions of AM, and most of them have converged in a way that there are
Self, Social, and Directive functions. Specifically, we use our mEsdor self
purposes to understand who we are, and how we changed through time; for social
purposes to develop and maintain social relationships; and for directive purposes to
solve problems by deciding on our current and future behaviors (Bluck, 2003).
Moreover, using our memories in terms of regulating emotions has been studied by
the researchers, yet there is no consensus about whether ER is a separate and fourth
function, or rather a mechanism or an outcome of the other three functions. AM
functions fave been mostly studied by sedfpport measures, and sedfport measures
could be insufficient to understand the occurrence of AM functions in a
comprehensive way. Therefore, we aimed to explore the occurrence of the functions
during reminiscing throughontent analysis, and to conclude whether ER occurs as
a separate function.

The literature about reminiscing has mostly examined mathiéd pairs, due
to its developmental significance. Children learn and gain the ability for many
developmental skills tmugh socialization with their mothetdowever adolescence

has been regarded as the emergence of-bkiiltlevelopmental processes, and the
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reciprocity between mothers and their children increases during the adolescence
period. Therefore, it is worthwlgllto examine motheadolescent interactions in
terms of both AM and ER development.

While considering AM development, two developmental factors are
important: understanding stlf, and language. With the development of these two
factors, children start to develop autobiographical memories, in which time and place
is specifically identified (Nelson & Fivush, 2004).the next section, the role of self
understanding in AM developmewill be discussed.

1.1.1 The Role of SeKUnderstanding in Autobiographical Memory
Development

Individuals are aware of specific details of an episode while remembering
their autobiographical memories. HendeeAM system is considerdd bea subtype
of episodic memory. Yet, not all episodic memories are considévede
autobiographical memories, because AM has a distinctive feature of having personal
importance. In this sense, the role of self becomesrkagderstanohg AM and its
developmental pross (Nelson, 2003).

Researchers examining development of AM, have focused on the role of
development ofself understandingr self awarenessThe emergence of AM is
accepted to be occurring with the emergence of self awareness, which is around the
age of two (Howe & Courage, 1997). While considering the development of self
understanding in detail, Nelson (2003) explaiteactls of self undemhdingfrom a
developmental perspective, and identified six levels from postnatal to seven years of
age.Physical selfstarts to develop postnatally, and there is no awareness about the
self but infants can make the distinction between self and otherphysical
boundariesSocial selfdevelops between six and twelve months, and the distinction
can be made based on shared attenGmgnitive selfwhich develops between 18
24 months, occurs with the identification of self in mirror, and children can make
distinctions in linguistics terms of self (i.e. I, me, my, etc.). These three levels of self
understanding were found to be associated with the development of experiential,

semantic and episodic types of memory, respegtiarkowitsch & Welzer, 2010).



With the development akpresentational selfchildren view themselves as
permanent entities and develop a sense of continuing self, between the ages of two
and four (Nelson, 2003). The occurrence of representational self is required for the
development bAM, because creating and retrieving autobiographical memories
depends on linking the past and present selves together (Markowitsch & Welzer,
2010). Representational self is necessary, but not sufficient to have dewelbped
AM system. Yet, th@arrative self understandingdds a new level to the connection
of past and present selves that is creating a story about self, and differentiating it from
others. This level of self understanding develops between the #ges8 becomes
salient in the use othe AM system (Nelson, 2003). The final level of self
understanding isultural self in which children become able to place their history of
self in a cultural context. The development of this level of self occurs between the
ages of 5/, and children carconstitute autobiographical memories through
understanding cultural roles and expectations (Nelson, 2003). The development of
the AM system is intertwined with self development, and it continues throughout the
lifespan. Taken together, the developmensealf understanding is essential for the
development of AM, and different levels of self understanding have different roles in
the AM system.

1.1.2The Role of Language in Autobiographical Memory Development

Language development has been found to be anmtipertant factor in the
related literature in terms of AM development. Fivush and Nelson (2004) argued that
language has a critical role in AM development with three pathways. First of all,
language enables the organization of personal experiences. @Hildieen are
becoming competent in linguistic skills, they become competent in organizing their
experiences and create autobiographical memories. In that sense, the role of language
is far more than expressing the memories, but it is necessary for crigsgimgAs
evidence for the first pathway, Simcock and Hayne (2002) found that even though
children at the preverbal stage can recall their memories in a nonverbal way, they
could not verbalize those memories after they reach the verbal stage. This ifinding
important to show that language is a crucial tool for the organization of experiences

and cognitions in a way of criag autobiographical memories.
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Second of all, language enables individuals to talk about their memories with
other people. Specificallychildren benefit from reminiscing with adults, especially
with their mothers (Fivush & Nelson, 2004). Previous studies systematically showed
that children can organize their experiences and retrieve more coherent and detailed
autobiographical memoried,their mothers have an elaborative style of reminiscing,
in which mothers provide relevant and rich information, and ask questions (see
Nelson & Fivush, 2004, for a review). In addition to the structural type, the content
provided by mothers during remsing also has a role in AM development. For
instance, children who recalled more coherent and evaluative narratives about
themselves, had mothers who provided emotional information and evaluations to
child’ s utterances ( Had eanglusidghdor theesecond Fi vus h,
pathway, mothers have an active role in AM development through the structure and
content of reminiscing with their children, and languagehés key factor for this
process.

Last of all, the use of language during reminiscing @sathildren realize that
memories are representations of experiences and people can have different
perspectives in those experiences (Fivush & Nelson, 2004). As it was mentioned
previously, the role of language in that sense, is related to cognitivéenselich
children are able to use and identify the linguistic terms related to self and time.
Specifically, using temporal verbs during reminiscing with the development of
cognitive self enables children to understand that they are a part of these past
experiences, and the memories they are reminiscing about are the representations of
these experiences. Moreover, through experiencing disagreements with their mothers

and mothers explanations about the disagree
to undestand that other individuals can have different perspectives in the same

experience. Hence, their autobiographical memories become more coherent and
comprehensive. Similar to the second pathway, the role of language in the third

pathway occurs as a way afaternal guidance during reminiscing. Again, this

reminiscing style that has been adopted through memory conversations with

significant family members, especially mothers, continues to develop and evolve

throughout the lifespan.



1.1.3 The Role of MotherChild Reminiscing in Autobiographical
Memory Development

Reminiscing with significant otherpredominantly with main caregivers
an important factor in the development of AM. Children develop consistent memories
through reminiscing with other peoplespecially with their mothers (Nelson &
Fivush, 2004). Before starting to think about their own remembering processes, they
benefit from their mothers’ attitudes an
socialization process, how mothers talk abpast events with their children (i.e.
reminiscing style) is very important for AM development. A number of studies
showed that there are two maternal reminiscing styles; namieiglaglaborative,
and repetitivélow elaborative(Reese, Haden, & Fivush, 93; Reese, Haden, &
Fivush, 1996; Fivush & Vasudeva, 2002; Sales, Fivush, & Peterson, ZD08he
hand,providing novel information that is rich in detail, asking ojewled (i.e. what,
why, how questions) and ye® questions to get information from [chien,
evaluating the information provided by children, and making collaborations with
children have been considered as high elaborative style. On the other hand, not
providing sufficient information, asking the same questions repeatedly, not
evaluating tk information provided by children, and changing the topic in a way of
their own interest instead of making collaborations with children have been
considered as low elaborative/repetitive style of reminiscing.

While researchers have been examining theafateaternal reminiscing style
in AM development, they mostly focused c
during reminiscing, and coherence and level of detail of their narratives. Fivush,
Haden, and Reese (2006) found that children, whose mothezdwghly elaborative,
were also highly elaborative while reminiscing. Longitudinal studies also showed that
| evel of mat er nal el aborativeness was p
elaborativeness levels (Reese, Haden, & Fivush, 1993; Hademe, HaiFivush,
1997). This relationship has also been confirmed by experimental studies indicating
that children become more elaborative if their mothers received an intervention
program about elaborativeness (Peterson, Jesso, & McCabe, 1999; Bergen, Salmon

Dadds, & Allen, 2009). Taken together, previous studies systematically showed that
5



mat er nal reminiscing style has an infl
This reminiscing style is also theorized to influence how children use their
autobiographial memory functions to understand themselves, as well as others, and
even to direct their future decisions.

1.2 Functions of Autobiographical Memory

How AM development occurs and what factors are important for this
developmental process have been frequently studied by AM researchers. One line of
research has focused on the functions of AM in our daily lives. From the evolutionary
perspective, it is sigficant to understand functions of AM (Nelson, 2003), since
these functions would shed light onto how and why people remember their personal
past, and this approach helps us to understand how AM works in daily life (Bluck,
2003). In a simple way, the terfiomnction refers to the purpose ugingmemories in
our l' i ves, and It covers individual s’
reminiscing with other people (Bluck & Alea, 200Hrom the developmental
perspective, it is important to discover the funesioof motherchild reminiscing,
since it is the initial step for AM developmeiiteSocic-cultural perspective on AM
developmentasemphasized the importance thie socialization process between
children and adults, yet most studies/eexamined mothechild interactionsthere
are only a few studies conducted with fathers, and there are no studies conducted with
siblings (Fivush & Nelson, 2006While comparing mothechild and fatheschild
interactions, both parents had a similar way of reminiscing thieir children with
slight differences, such that fathenmphasized self more frequently than mothers did
(Buckner & Fivush, 2000).

While talking about past experiences, individuals refer to shared and unshared
events. These two types of events havdediht characteristics and functions.
Specifically, we want to explain what has happened in a more informative way while
talking about unshared events, and we try to develop a shared history while talking
about shara events (Reese & Brown, 2006)vush and Nelson (2006) explained the
role of talking about shared past events in several developmental processes. First,
children gain mental representations of past events by detaching from present. It is

important because young children do not have efficieoiMedge about time phases,
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and gaining mental representations about past helps them to rephrase their
knowledge. Second, children understand that past is not totally different from present
since its effects continue. Talking about emotions in the past evevides insight

about emotions, and combining these past emotions with the present helps them to
construct aontinuing selfThird, talking about past, which is not physically present,
provides them a sense of abstract concepts, such as mind. Feadbnizing

di fferences in people’s memories about
reproductiontheoryof memory to aepresentationatheoryof memory which does

not occur until the age of threlm other words, children can learn that memories ar

not reproduction of the events which should be the same for everyone, but rather they
are different representations of different people. Therefore, children start to
understand that people can have different minds, and this understanding could lead
to the development dheory of mindFinally, reminiscing makes children experience

a shift fromrepresentational theorgf memory toperspectival theorgpf memory, in

which people do not only have different representations about the past, but they also
have different evaluations about$tating subjective references to experiences starts
by the age of three, and shows gradual improvement thtbegiheschool years, yet
children younger than six mostly use these references infrequenthile
considering these functions of reminiscing, it should be kept in mind that these
developmental functions do not occur only as a result of reminiscing, but the role

mot her s guidance and scaffolding is si
Previous studies about functions of reminiscing showed that motiidr

reminiscing have various influences on developmental outcomes. However, some

functions of reminiscing came regarded as specific to childhood in terms of

developmental purposesuch apositive emotionalitgndself in relation to others

since these functions serve for establishing and improving attachment between the

child and the caregivel(&ulkofsky & Koh, 2009). While considering functions of

AM for adolescents and adults, use of autobiographical memories, either by

remembering individually or reminiscing with other people, have been classified into

three main categories, which are Self, Social, anddbire functions. Bluck (2003)

reviewed the functions of AM and concluded that for Self function, individuals create
7



a continuous sense of self by considering their autobiographical memories and
reflecting them on present and future. For Social functiayiduals talk about past
events and this reminiscing process has a role of social bonding. For Directive
function, individuals use past events as a source of problem s@thglanning
future behaviors.

In light of the theoretical background for furats of AM, memory
researchers (Bluck, Alea, Habermas, & Rubin, 2005) developed a scale to assess
individual s’ use of t hese functions. Think
guestionnaire covers Self, Social, and Directive functions. It has been considered
a comprehensive scale to assess functions of AM, and widely used by AM
researcherd he development and use of this scale enabled researchers to empirically
examine how frequently individuals use these functions, what factors are related to
the frequeng of using these functions, and the outcomes of using therthe
following sectionsthethree most frequently usddnctions ofAM in the literature
will be discussed in detail.

1.2.1 Self Finction

Self function has been conceptualized as recognsatfgcontinuity through
remembering ourselves in the past and making connections with the present, and even
with the future (Bluck, 2003; Bluck et al., 2005). As it was previously mentioned,
self understanding is important for the development of AM, acd are become able
to form coherent autobiographical memories, we can use them to create a continuous
sense of self. Wilson and Ross (2003) argued that there is a reciprocal relationship
between AM and current self identity. In other words, how we remembgpast is
influenced by our current views about ourselves, and how we see ourselves is also
influenced by our autobiographical memories.

Two mechanisms have been presented in the literature about the Self function
of AM. First of all, creating a sense s4If continuity has been consistently found to
be an important aspect of Self function, and even Self function andosglhuity
have been used interchangeably. The items of Self function in TALE focus on

i ndividual s vi ews hdbherdhey hava ehanged,afsorhove nt s el ve

the change has occurred, and if not how they remained the same (Bluck et al., 2005).
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Previous studieBluck & Alea, 2008; 2009showed that when peoplave a less

clear selfconcept (i.e. when they haweless clearlydefined and less internally
consistent sense of selfhiey use their autobiographical memories more frequently
to create seltontinuity. Age was also found to be related to-smihcept clarity level

and the use of setfontinuity function.Specifically, younger adults reportddwer

levels of selconceptand higher levels of sel€ontinuity function (Bluck & Alea,

2008; 2009). Nevertheless, it cannot be concluded that Self function becomes
prominent only when there is a crisis about the self, it ocsieg normative and an
adaptive process (Cohen, 1998).

Previous research argued tlyaunger adults have a less clear-selficept
compared to middle aged adults, and income and-wedaked identity was found to
be a factor explaining this relationship.dtiher words, younger adults reported lower
levels of seHconcept clarity due to having less settled work and income conditions
(Lodi-Smith & Roberts, 2 Bupdgested thdgaurggerar ¢ h ¢
adults benefit from their setelated memories to overcome their lower levels of self
concept clarityBluck & Alea, 2008; 2009). In a similar veiagdolescence is a period
when individuals start to develop a life story, and the importance sftésk
continues into early adulthood. Life stoc
experiences about how they tell, remember, and think about their lives. Different from
separate and single past events remembered by a child, people integrate their
memories through a thematic and temporal organization to create an understanding
about themselves, starting from adolescence (Habermas & Bluck, 2000). Taken
together, seltontinuity function might be more in the foreground for younger adults
compared tmlder adults.

Second of all, people use their autobiographical memories for self
enhancement purposes. Wilson and Ross (2003) claimed that having a sense of
consistent self might not always be desired, and people sometimes have the
motivation to see thetturrent selves as superior to their past selves. People usually
consider their current or recent selves closer to their identities compared to more
distant past selves. Therefore, it becomes easier to make more negative attributions

to past self. Moreoverchanging the views about past self seems to have
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psychological advantages over changing the views about current self. Specifically, if
people boost their current self for selihancement, then it might result in inflated
seltconcept. Consequently, abiographical memories can serve for self
enhancement, which can be regarded as a mechanism of Self fuiitigwafore,
seltenhancement as a mechanism of Self function could also be regarded as the
mechanism of ER, sincemembering selfelated memoriefor selfenhancement
purposesnight result in feeling bettgBluck, 2003).

Self, Social, and Directive functions have been extensively studied in the
literature. Besides AM researdinere are different perspectives about functions of
autobiographical meary, such as cognitive and clinical, and even though these
perspectives revealed similar functions, there are some differences. Harris,
Rasmussen, and Bernsten (2014) integrated those perspectives and revealed four
functions of autobiographical memoryRefective function was defined as
i ndi vi d-oeuked ‘attensiom linf order to understand themselves and their
behaviors. This function was formed by the combination of Self and Directive
functions, and found to be lepebosredapprassa|l v associ
as an adaptive ER strategy. Taken together, Self function and ER could be considered

as interrelated, in that individuals aut obi
might result in regulating emotiorfRasmussen & Bernsten, 2014)

1.2.2 SociaFunction

In its most basic definition, Social function refers to sharing memories with
other people, and in turn, enhancing social relationships (Cohen, 1998). While
considering Social function in TALEhe results of the factor analyses reetwo
types of Social functionDeveloping Relationshipand Nurturing Relationships
These two types differ from each other in terms of focusing on the existing
relationships or forming new relationships. Yet, the authors concluded that Social
function should be considered as unidimensional due to methodological and
conceptual issues (Bluck et al., 2005).

There are three mechanisms of Social function (Alea & Bluck, 2003). First of
all, people use their autobiographical memories to initiate and maintaimacy in

their relationships. The results of an experimental study showed that both younger
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and ol der adults’ |l evel of general posit
as a dimension of intimacy, increased after remembering personal aeatgheir
partners (Alea & Bluck, 2007). Second of all, individutdach/informothers by
giving advice about relationships. This mechanism of Social function might be
especially important for parewthild reminiscing, in that parents have a tendency to
give advice about relationships to their children while talking about past events
(Fivush et al., 2003). Finallgmpathyby means of eliciting from others or providing
to others occurs while sharing autobiographical memories.

There is a conceptual model about Social function developed by Alea and
Bluck (2003). Even though individuadmembering processes might serve for Social
function, social contexts are prominent most of the time. Therefore, the model was
based on reminiscing with others instead of individual remembering processes.
Lifespan context, memory characteristics, speakail Bstener characteristics,
memory sharing process, and relationship qualities are the important components of
the model. From a lifespan developmental perspective, there are different
developmental tasks for different age groups, and the importancee otldted
developmental task could influence the use of autobiographical memories. For
instance, Social function might serve for intimacy purposes in early adulthood, teach
and inform mechanism might become more important in midlife, and eliciting
empathyto cope with losses might gain significance in old age. For memory
characteristics, the level of detail of the memories might influence the intimacy
arising from reminiscing and increase the probability of eliciting empathy. Those
memory characteristics @ralso related to speaker characteristics. Specifically,
i ndividual s’ age, gender, and personalit
their personal past, and these speaker charactensititsé directly and indirectly
through memory characteris$t influence the occurrence of Social function. While
sharing memories, the characteristics of those with whom we are talking are also
important. As suggested by two types of Social function in TALE Qiexeloping
RelationshipgandNurturing Relationsips), the level of familiarity might change the
role of Social function. For instance, while we are talking to someone we know well,

such as a family member, how and why we share our memories would be different
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than talking to someone we have just met. [Bwel of similarity can also increase

the likelihood of sharing more personal and emotional information during
reminiscing, and can change the motivation to share these pieces of information. In
addition to the unique characteristics of speaker and listé@einteraction between

them is also an important consideration. Responsiveness during reminiscing (i.e.
giving attention, making eye contact, contributing to the conversation) as a part of the
memory sharing process and relationship qualities (i.eneal and length of the
relationship) are also considered as the components of the model. This model
demonstrates a comprehensive explanation about how contextual features can change
the way we use autobiographical memories for social purposes (Alea & RR@B).

While considering the use of autobiographical memories for Social function
from a lifespan developmental perspective, no difference was found between younger
and older adults, different from the other functions (Bluck & Alea, 2009). Even
though vy and how we benefit from Social function might change across the
lifespan, this result might put forward the importance and endurance of Social
function for all stages of life-or instance, memory researchers studied the function
of retelling events irsocial @ntexts and its relation to ER#&supathi2003). The
findings showed that people had the motivation to retell events to regulate their
current emotions, and they do this regulation even if they did not have any explicit
motivation about it. As sugested by the conceptual model about Social function
(Alea and Bluck, 2003), the findings showed differences for gender (i.e. men
benefited from retelling more than women did), motivation to regulate emotions (i.e.
people who had the motivation for ER bétesl more than the ones who did not),
and listener characteristics (i.e. people benefited more when listeners showed
agreement with the speakers). This study showed that ER occurs as a function of AM,
yet it cannot be differentiated from other functioasd it can be considered as an
outcome of remembering for self, social, or directive purposes (Pasupathi, 2003).

1.2.3 Directive Function

Directive function has been defined as making plans and decisions in the
present and for the future by using autobampical memories (Bluck, 2003). The

items in TALE converged in a way that people benefit from their memories to solve
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problems and to decide on their current and future behaviors. Moreover, people
integrate newly acquired information with their past eigeres and recreate a
meaning from them in terms of Directive function (Bluck et al., 2005). While
considering age differences, younger adults reported greater use of AM for Directive
function compared to older adults, similar to Self function. This fgpamght also

show the role of life phase on AM functions. Specifically, younger adults having
longer time perspectives might lead to the use of autobiographical memories more
frequently to direct present and future behaviors (Bluck & Alea, 2009).

Pillemer (2003) argued that Directive function received less attention than
Self and Social functions by the researchers, because conscious measures are not
sufficient to assess it. When we are required to make a decision, we sometimes
consciously remember our abiographical memories about the related context, or
sometimes our attitudes arise from our memories and unconsciously direct our
decisions (Kuwabara & Pillemer, 2010). From an evolutionary perspective,
remembering autobiographical memories for problemisglpurposes occurs in a
more automatic and unconscious way, and has greater survival value in case of danger
(Pillemer, 2003). Therefore, assessing Directive function with implicit methods is
important in order to gain a comprehensive understanding ahisuunction, and
those studies can be examined in two categodssroom contexand social
problem solving task@illemer & Kuwabara, 2012).

For classroom context t her e are sever al studi
episodic memories about learning moments (Conway, Gardiner, Perfect, Anderson,
& Cohen, 1997; ElibePekaslan & Sahifcar, 2018; Herbert & Burt, 2004; Nuthal
& Alton-Lee, 1995). Students were asked abwbiether they remembered the
specific moment that they had learned the information they used in the exams. There
is a converging pattern from those studies that students frequently remembered their
learning episodes, and they used those episodic memdrilesanswering questions
in the exams. Moreover, there was a positive association between episodic
remembering and exam performance (i.e. students who reported that they had
remembered the specific episode about learning performed better in the exams), and

those episodic memories transferred to semantic memories through time in order to
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develop an integrated and accumulated knowledge. The term episodic memory was
used in those studies instead of autobiographical memory, since the focus was on
episodic andemantic memory systems from a cognitive psychological perspective.
Taken together, individuals use their autobiographical memories about learning
episodes during exams, which include problem solving contexts, as an indicator of
Directive function.

While cansideringsocial problem solving taskthere are studies focusing on
the groups who reported less autobiographical memory specificity (i.e. individuals
with depression and Asperger syndrome). In one study, remembering more specific
memories about the cuweords was positively associated with better performance on
problem solving tasks, both for depressed and control groups (Goddard, Dritschel, &
Burton, 1996). In another study, the solutions for hypothetical problems in the
Asperger group were less effedithan the control group, since they retrieved less
specific memories about the cue words (Goddard, Howlin, Dritschel, & Patel, 2007).
Those studies showed that when seeking for solutions to the problems, remembering
more specific memories is related tdtbe outcomes. In addition to the studies with
social problem solving taskKuwabara and Pillemer (2010) examined the influence
of prompting autobiographical memories
with an experimental design. They found thatewlstudents remembered positive
memories about college, they had more positive attitudes about donating money to
college, and also reported more donation behaviors. Taken together, in addition to the
use of selfreports, observing behavioral outcomes destiates the salience of using
autobiographical memories by means of Directive funcfidrose studies revealed
the need for developing new and more implicit methods for the assessment of
functions of AM. Pillemer (2009) suggested thi&LE, as a selfepot focusing on
the frequency of using the functions, might be insufficient to detect unintentional use
of functions. In that sense, it would be fruitful to develop a coding scheme regarding
the use of functions, since coding for the structure and cooteeminiscing has
been a widely used method by AM researchers. Developing and using a coding
scheme for the functions would be essential to uncover more implicit and automatic

ways of using them in daily life.
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1.2.4 EmotionRegulation as a Separate Functioor a Mechanism of the
Functions

Self, Social, and Directive functions cover many mechanisms, such as
developing relationships, planning future behaviors, and ER. Yet, ER has not been
consistently regarded as a mechanism or a separate function by rese@ncloae
hand,Bluck (2003) stated that it occurs as an interaction of Self and Social function,
while it was assessed as a part of Directive function in other studies (Kulkofsky,
Wang, &Koh, 2009). On the other hand, Wang, Koh, Song, and Hou (2015) argued
that it should be evaluated as a separate function. They develbypsgs about

MemoryScale n order to assess children’s met a
of AMandto comparewt h adults. *“When a person is |
things in the past in order to make hi ms
feeling bad, he/ she shares memories with

items assessing ERriction. Three findings of the study provided empirical evidence

for the occurrence of ER as a separate function from a developmental perspective; 1)
there were age differences for Self, Social, and Directive functions in favor of adults,
2) European Amecan children reported greater use of AM for ER compared to
European American adults, and 3) there was no age difference for ER among Asian
American children and adults. Taken together, ER seems to be important for
functional use of AM from a developmentarspective, and children benefit from
reminiscing and their own remembering processes in terms of regulating their
emotions. In the current study, we also wanted to explore the occurrence of ER as a
function of AM.

1.3 Emotion Regulation

Emotion regulatio is defined as the emergence of emotions, their
continuation and regulation, in terms of how intense they are felt, and how they are
expressed through internal and external processes (Thompson, 1994). Internal
processes can be considered as handlingnhe €i ons t hrough i ndi
efforts, such as evaluating and changing the cognitions about the emotions, while
external processes include the influence of other people, such as family members and

peers (Morris, Silk, Steinberg, Myers, & Robinson, 2007)
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1.3.1 TheFamily Context Model of Emotion Regulation

How children learn to regulate their emotions occurs as a way of socialization
with caregivers. Morris and her colleagues (2007) proposed a model of family context
in the development of ER. According this model, children learn how to regulate
emotions through three pathwaysyservation parenting practices and behaviors
andemotional climate of the famil¥irst of all, children internalize the acceptability

of emotions and regulatory behaviorstb ugh observing/ model ing

strategies. For instance, children whose parents are emotionally more balanced were
considered as more socially competent in the preschool context (Denham, Mitchell
Copeland, Strandberg, Auerbach, & Blair, 1993cond of all, emotierelated
parenting practices are important tools for the development of ER. Gottman, Katz,
and Hooven (1996) introduced the teparental metaemotion philosophywhich

can be defined as an organization of the feelings and thoughts 8b par ent s’

their children’ s e mondionphiacsophy Were@identified bys o f
the researchergmotioncoaching philosophynd dismissing philosophyOn one

hand, mrents with emotiowoaching philosophyre aware of their own aritieir

t he

own ar

met a

children’s |l ow intensity emotions, they gi\

emotions since they are important tools fo

emotions, they teach their children to name the emotions, and they solve problems
with ther children. On the other hand, parents with dismissing philosophy consider
negative emotions as harmful and needed to be changed. Even though those parents

could be sensitive to their children’s
negative emotionsand they might think that the best ER strategy is to get rid of
negative emotions as soon as possible. The preliminary findings from this study
suggested that parental metamotion philosophy is related to parenting behaviors
and chil dr e nregslatgrymegporises htohg dge dd five, and physiological
responses at the age of five predicted ER abilities at thefagght (Gottman et al.,
1996).

When a child is feeling negative emotion, how his/her parents react to those
emotions is another asgt of parental practices. Punitive reactions were found to be

associated with externalizing negative emotions, and longitudinal analyses showed
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that there was a bidirectional relationship between parental reactions and child ER
(Eisenberg, Fabes, Shepafithrie, Murphy, & Reiser, 1999). In addition to the
acknowledgement of negative emotions and reactions to those emotions, teaching ER
strategies is another aspect of parental practices. In a frustration task conducted with
boys and their mothers, it wésund that information seeking from mothers was
related to lower levels of anger. Specifically, asking questions about how to overcome
the obstacles to reach the goal is an important ER strategy for preschool children
(Gilliom, Shaw, Beck, Schonberg, & Lak, 2002).

In relation to observation and parenting practices and behaeostional
climate of the family includegarentchild attachment, parenting style, family
expressivity, and marital relations. For the role of attachment, a longitudinal
relatonhi p was found showing that <children’
and a half predicted ER strategies at the age of three (Gillom et al., 2002). For
parenting style, children whose mothers had displayed higher support, reported a
wider range of ER teategies (Hardy, Power, & Jaedicke, 1993). For family
expressivity, the researchers suggested a curvilinear relationship between the
expression of negative emotions and ER development. Specifically, expressing
negative emotions in the family environmerthamoderate levels might be helpful
for children to understand the nature of the emotions, and to develop strategies to
regulate them, while higher levels of expression would lead to negative outcomes for
the children (Morris et al., 2007). While considey marital relations, positive marital
relationship quality predicted the ability to regulate jealousy between siblings
(Volling, McElwain, & Miller, 2002). Moreover, there was a positive association
between interparental hostility and adolescent hostiind the strength of this
association was found to be decreased wi
more emotionally competent individuals (Schulz, Wader, Hauser, & Allen,
2005).

In addition to these three pathways, child characteristics, sagh
temperament, gender, and developmental stage, as well as parental characteristics,

such as parents own attachment securit

important factors in the development of ER, and all of these three pathways and
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characeristics interact with each other (Morris et al., 2007). For instance, Fosco and
Grych (2012) showed the role of interplay between those factors in ER in a more
comprehensive way, and found that interparental conflict had an indirect effect on
c hi | dR througrsem&ionally less sensitive parenting and more negative family
emotional climate. Taken together, emotietated experiences in the family context
is an important factor for children to develop ER strategies.

1.3.2 EmotionRegulation Strategies

While facing an emotionally exhausting problem, individuals benefit from
their repertoire of ER strategies that has been constituted by the developmental
process of ER. Researchers created categories by the examination of the strategies,
discovered ageelated differences, and investigated their outcomes. Blanchard
Fields, Stein, and Watson (2004) conducted interviews with adolescents and adults
from different age groups about everyday problems (i.e. how they felt about the
problem, and how they coped witach emotion they had experienced). The
strategies provided by the participants were categorized according to ER literature,
and the researchers developed a coding scheme for ER strategies. Their initial focus
was to differentiate between the problem cagsiegative emotion, or the emotion
itself. Instrumental strategie@.g. finding a way to solve a financial problem) focus
on the solution of the problem without acknowledging and regulating the emotions.
For the emotioffocused strategies, two types oR have been identified?assive
strategiesconsist of having a motivation to get rid of the emotion and the problem
that caused the emotion, not expressing the emotion, and passively expecting other
people to solve the problem. Haonoactive strategiegpeople choose to express their
emotions, try to understand ot her people’ s p
own responsibilities, and seek social support if necessary. The researchers examined
the interaction between ER strategy and age grougpand that middleaged adults
used more instrumental strategies compared to older adults, and older adults used
more passive strategies compared to middjed adults (Blanchaifields et al.,
2004). In another study using the same coding scheme, no figesrdie for
instrumental strategies was found, suggesting that problem solving skills develop

earlier than ER skills, and adolescents and adults show similar capacity to create
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solutions to their problems. Moreover, researchers examined sadness and anger
experiences of adolescents and adults. Older adults reported less experiences of anger
compared to younger age groups, and this
of proactive strategieB(anchardFields & Coats, 2008 This finding is line wth

using more proactive strategies in case of anger, while using more passive strategies

in case of sadness (Blanchdfelds, 2007).

Another distinction for ER strategies has been made by Gross and John
(2003), which isantecedenfocusedand response€ocusedER strategies. These
strategies differed from each other by means of attempting to regulate emotions
before or after emotion response tendencies are fully activRedppraisalis
considered to be an anteced@tused strategy, which means thatiwdluals try to
change their evaluations about the situation to decrease the intensity of negative
emotions, and this process occurs in the early phase @ugfRressiois considered
to be a responsiecused strategy that is after emotion response tereteare fully
activated, where individuals try to inhibit behavioral responses for negative emotions.
Since suppression occurs in the late phase of ER, and behaviors are the focus instead
of emotions, it leads to the endurance of negative emotions, guode® more
cognitive resources. Researchers developed a scale based on this distinction, and
tested it with diverse samples. It was found that reappraisal and suppression strategies
are habitual characteristicReappraiserdsry to regulate both their férgs and
behaviors, whereasuppressorsfocus only on their behaviors by avoiding the
feelings. While considering the consequences of these strategies, reappraisers
reported lower levels of depressive symptoms, higher levels of life satisfaction and
selfesteem, and more optism, and suppressors reported more depressive
symptoms, lower life satisfaction and sefiteem, and less optimism (Gross & John,
2003).

Different research might reveal different perspectives for ER strategies, yet
they have been coerwged in a way of acknowledging and avoiding emotional
experiences, or adaptive and maladaptive strategies. Taken together, if individuals
use more adaptive strategies as a result of better ER development, other

developmental processes are also influemgexh enhancing way (Ochsner, Bunge,
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Gross, & Gabrieli, 2002). However, if they use maladaptive strategies for ER
frequently, negative outcomes would pessible (Gross, 2001).As previously
mentioned, mothechild conversations mostly include the use of ER strategies.
During motherc hi | d i nteraction about emotions, one
influence on the other partner’s emotions art
(Cole, Martin, & Dennis, 2004). Moreover, there are both internal and external
processes during ERn previous researchypically only one of the partners (i.e.
either mother or the child)as been examinad terms of understanding the use of
ER strategie in AM conversations. nvestigating dyadic relationships between
mot her s’ and their children’s ER strategies
findings about the issue compared to examin
since dyadic relationships woutbver both internal external processes about ER.
Reminiscing about emotionally charged past events is an essential component of
emotional mothechild interactions, and worthwhile to examine in terms of ER
development.

1.4 The Relationship between Autobigraphical Memory and Emotion
Regulation

Reminiscing is a social way of autobiographical remembering, and most of
the time those past events include emotional content. Literature on AM research
suggests that different types of emotions have different fumetiFor instance,
reminiscing about emotionally positive events creates social bonds, and children can
learn how to cope with negative emotions through reminiscing about emotionally
negative events (Fivush, 2007). Studies investigating the level of rmahtern
attributions to the emotional aspects of emotionally charged events mostly focused
on negative types of emotions. Fivush and Sales (2006) found that mothers who have
more effective coping skills are more expressive and explanatory while talking about
enpotionally negative events, and their children have more flexible coping skills, in
turn. Another study examined the functions of reminiscing about the events during
which their children felt sad, angry and fearful separately, and it was found that
mothersput more emphasis on coping skills in fearful events:isalglation (i.e. the

way of expressing feelings to other people) and coping skills for sad events; and self
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definition (i.e. the kind of emotional person) for events during which their children
felt angry (Fivush, Berlin, Sales, MennWashburn, & Cassidy, 2003). This study
showed that mothers adopted a role of teaching emotional aspects about the self to
their children while reminiscing about emotionally negative events, and they
emphasized difient aspects of emotional self for different set of emotions.

I n addition t o negative emotions, L
di scussing positive emotions during remi
higher level of emotional understandingoreover, children whose mothers had
higher levels of elaboration showed higher levels of emotional understanding. These
findings showed that both structural (i.e. level of elaborativeness) and content (i.e.
discussion about positive emotions) charactessof maternal reminiscing were
associated with children’”s emotional uno
study, mothers received a training about elaborativeness and discussing emotions
during reminiscing with their children. Children whose nesthhad received the
training showed better emotional knowledge compared to the control group (Bergen
et al., 2009). Taken together, there are few studies examining the role of maternal
reminiscing characteristics i aoastatheaml dr en’
focused on emotional understandiidpreover, to the best of our knowledge, there
are no studies exploring this relationship for mothéolescent pairsTherefore, it
would be fruitful to examine theER ole o
developmentespeciallyamongthe understudiedpopulation ofmotheradolescent
pairs In that sense, understanding the factors related to maternal reminiscing
characteristics is essential, and culture has been identified as one of the most
important &ctors for maternal reminiscing characteristics.

1.5 Cultural Perspectives on Autobiographical Memory

Motherchild reminiscing as a way of socialization process, occurs as a
function of culture. Nelson and Fivush (2004) argued that AM development should
beexamined from a Social Cultural Developmental Theory perspective, because our
personal experiences occur within a social context that is shaped by culture.

Similarly, Bluck (2015) suggested that culture has an influence both on internal
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characteristics ofin individual and external characteristics, which is our social
environment.

Among crosscultural studies focusing on AM development, Wang (2006)
found that European American mothers had higher elaborations and evaluations than
Chinese mothers. Accordingl European American children reported a greater
amount of memory details compared to Chinese children. Childsetfept is also
affected by cultural values. European American children showed greater agentic self
than Chinese children. Wang, Leichtmangda&avies (2000) found similar results
that American mothers had highly elaborative and independently oriented
conversational style during reminiscing with their children, whereas Chinese mothers
had low elaborative and interdependently oriented conversdti style.
Consequently, high elaboration and independent orientation resulted in improvement
in AM development compared to low elaboration and interdependent orientation.
First childhood memories were found to belong to the earlier ages in individualisti
cultures, as well. This finding has been systematically demonstrated in most of the
studies comparing individualistic and collectivistimostly western and eastern
cultures (Pillemer, 1998; Wang, 2001; 2006; 2007).

Crosscultural studies are importamt terms of investigating the factors
related to improvement in AM development. Yet, more recent literature did not
remain limited to the comparison of individualistic and collectivistic cultures, and it
has been revealed that sedfnstruals of individual living in the same culture differ,
and lead to different patterns regarding AM development. Sahin and Mebert (2013)
examined American and Turkish college studen
from their childhood. They found that independent frautture, individuals who had

high scores on both satbnstrual levels (i.e. relatedness and individuation) reported

earlier earl i est childhood memories and ¢
memories. In another study examining motbkeitd dyads fom US, Eastern Turkey

and Western Turkey regarding their satinstruals, it was found that mothers who

were high in both individualism and relatedness dimensions had longer conversations

with their children while making more context statements (SAbar & Leichtman,

2015). Taken together, cresaltural differences in terms of AM development have
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been reported by previous studies, yet these differences alone do not show the whole
picture about the issue. Since culture influences both internal and éxsataas,

and the interaction between them, it is essential to cover these mechanisms, such as
gender and life phase, while investigating the role of culture in AM (Bluck, 2015).

One important aspect of studying culture is examining gender differences. Fo
instance, gender was not associated with the functional use of AM among American
and Trinidadian (from Trinidad and Tobago Island) adults (Alea, Bluck, & Ali, 2015).

In another study, howevesapanese women reported greater use of autobiographical
memories for Self and Social function compared to Japanese men, and this difference
might occur due to having more clear and distinct gender roles in Japanese culture
(Maki, Kawaski, Demiray, & Janssen, 2015).

Another important aspect of studying cultusethe life phase. In the study
comparing American and Trinidadian adults, younger adults from both cultural
groups reported greater use of autobiographical memories for Self, Social, and
Directive functions than older adults did (Alea et al., 2015). Wddlaparing adults
and children in terms of metacognitive knowledge about the functional use of AM,
both AsianAmerican and Europeafimerican adults had greater understanding
about Self and Social functions compared to children. As previously mentiorred, the
were differences for two cultural groups in terms of ER as an AM function (Wang et
al., 2015). The studies examining the functional use of AM mostly focused on
Western cultures, and there are few studies examining different cultural groups such
as Asiamand Trinidadian individuals. The findings of those studies showed that the
use of autobiographical memories for Self, Social, and Directive functions is a
universal phenomenon, yet there are some cultural differences in terms of frequency
and context. Its important to have more studies in different cultural groups in order
to understand the functional use of AM in a more comprehensive way (Bluck, 2015).
The current study would make a contribution to the related literature by examining
functions of AM inTurkish cultural context. In addition to culture, life phase has
been found to be associated with the
characteristics and goals regarding their life phase, which has an influence on how

they use their memories, shoudd taken into account while studying the functions.
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1.6 Developmental Perspectives on Functions of Autobiographical
Memory

From the developmental and functional perspective, it is important to
understand how individuals develop a sense of using autopligehmemories in a
functional way. Wang et al. (2015) explained the concept of-angttzbiographical
memory (MAM), which is the metacognitive knowledge about the functions of AM.
The researchers stated that children can internalize the way that themtspar
reminisce, create an awareness about AM functions, and use this piece of information
during the remembering process. However, metacognitive knowledge about memory
functions cannot be fully developed until adolescence (Schneider, 2010). Wang et al.
(2015) also found moderate effect sizes in their study fdo @yearold children,
confirming the inadequacy in MAM for children. Moreover, as suggested by
Habermas and Bluck (2000), it is during the adolescence period that individuals
started to develop Bfe story, which is a coherent and integrated organization of
personal memorie&s previously mentioned, to the best of our knowledge, there are
no studies focusing on mothadolescent pair€onsequently, it would be fruitful to
examine how adolescentise their autobiographical memories in a functional way in
relation toreminiscing with their mothers.

1.7 The Current Study

In light of the literature, we aimed to investigate the functional use of AM
with qualitative and quantitative methods. For thlgative part of the study, we
aimed to explore how AM functions occur during mothdolescent reminiscing,
and whether ER occurs as a separate function. This part of the study would make a
contribution to the literature by developing a coding schemthéfunctions, which
could be considered as a gap in literature. For the quantitative part, there were two
aims of the current study. The first amh the current studyvas to examine the
differences in the frequencies regarding type of emotion (sadrsesanger vs.
happiness), family member (adolescent vs. mother), adolescent gender (female vs.
male) and AM function (Self vs. Social vs. Directive). For type of emotion, there
would be more functional use of AM for negative emotions. For family member, we

hypothesized that adolescents would emphasize more on Self and Directive functions
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compared to their mothers. For gender, the conversations between female adolescents
and their mothers would include greater amount of functions compared to the
conversatioa between male adolescents and their mothers. For AM function, since
reminiscing is a social way of remembering, we expected greater emphasis on Social
function compared to other functions. As an interaction between type of emotion and
AM function, we hypothesized that there would be greater emphasis on Social
function for happy events, and more emphasis on Directive functions for sad and
angry events. We did not have any specific hypotheses for ER as a function, and
would explore whether it occurs as a a@egpe function through content analysis.
Taken together, examining these variables together should make a contribution to the
literature by investigating their unique roles and the interaction between them, which
might allow us to understand the occurrenédunctions during reminiscing in a
comprehensive way.

The second aim of the current study was to examine the dyadic relationships

bet ween mot hers and adol escents use of
ER strategies (i.e. reappraisal asuppression). Specific hypotheses were finalized

after the content analysis, since the occurrence of ER as a separate function or a
mechanism of other functions would be determined through content analysis. Since
reminiscing is a reciprocal process, and ticcurrence of functions is influenced by

several characteristics of the context, it is important to examine dyadic relationships

in terms of functional use of AM and its outcomes. Moreover, functions of AM have

been mostly studied by sekports amongaults and reminiscing between mothers

and their children. However, adolescence is a critical period in the development of
functional wuse of AM. Therefore it 1is im
use of autobiographical memories in a social exintfrom a developmental
perspective. Finally, there are few studies examining the relationship between
functions of AM and ER, which were not conclusive. This study would make an
important contribution to the literature by figuring out how ER occursnduri
reminiscing as an AM function, and how t

own and their conversational partners’ E
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CHAPTER 2

CONTENT ANALYSIS

2.1 Introduction

Functions of autobiographical memory (AM) have been mostly assessed by
selfreports, and there are a few studies examining the use of autobiographical
memories for the purpose of directing behavior with more implicit measures. Since
reminiscing is an essial aspect of autobiographical remembering, it is important to
investigate how these functions occur during reminiscing. To the best of our
knowledge, there is only one study examining AM functions during reminiscing
through coding. The researchers codedthe utterances of ten married couples
during reminiscing. They came up with four main themes, namethemory
regulatory, interpretative directive and rhetorical, and some of these themes
showed consistency with the literature (Pasupathi, Lucas, @mbs, 2002). Since
this study was conducted with a relatively small sample, the themes that occurred
might be specific to the selected sample. Moreover, the occurrence of functions
during reminiscing between romantic couples might be quite different tbémem
child and motheadolescent reminiscing. In order to understand the occurrence of
functions during motheadolescent reminiscing in a comprehensive way, and to
develop a coding scheme for the main study, we conducted a content analysis. We
expectedd observe emotion regulation (ER) as a separate function. Therefore, there
would be four main themes regarding four AM functions, named as Self, Social,
Directive, and ER.

2.2 Method

2.2.1 Participants

Data have been collected from 30 mothdolescent pes. The age range for
adolescents was determined to be between 14 and 16, which corresponds to middle

adolescence. The specific age range for adolescents was-11I518 yearsNl =
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15.19,SD= 1.11). No age range for mothers had been specified, and Bixa58
years M = 46.20,SD = 6.31). There were 18 female (60%) and 12 male (40%)
adolescents. Twelve mothers (40%) were elementary school graduates, five (16.7%)
mothers were secondary school graduates, four (13.3%) mothers were high school
graduates, eight (26.7%) mothers werevarsity graduates, and one (3.3%) mother
had a graduate degree.

2.2.2 Measurements and @cedure

Ethical approval was obtained from Human Subjects Ethics Committee in
Middle East Technical University. We conducted home visits for the data collection
process. The main researcher and an undergraduate volunteer student, who took
training about the data collection process, carried out home visits. First of all,
reminiscing task was applied, then mothers filled out a demographic information
form.

2.2.2.1 MotherAdolescent Reminiscing

Motheradolescent pairs were asked to reminisce about emotionally charged
events during home visits. Specifically, we asked participants to reminisce about past
events during which the adolescent felt sad, angry, and happy. Before choosing the
events thathey were going to talk about, they were given the instruction that they
should consider shared events (i.e. whether they experienced the event together or
they talked about it before, and created a shared memory from the event), and one
point-in-time evems rather than routines. There was no restriction about the time of
the occurrence of the events. Then, mothers and adolescents discussed about which
events they were going to talk about, and chose the events through discussing. There
was no interferenceuting the event selection process, unless participants chose an
event that did not meet the criteria of the study. After choosing the events, participants
were given the following instructions: While talking about the events, they could
mention about howhe event had occurred, what had happened, and how they had
felt about it. They should also talk about the events in a specific order, which had
been determined by the researchers through counterbalancing. We asked them to talk
about each event approximatdor five to ten minutes. Yet, they could feel free to

talk how much they wanted. While switching between the events, they were asked to
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state that they were going to talk about the next event. Finally, they went to a separate
room and talked about tholaree events. The conversations were audio recorded,
and then were transcribed.
The duration of the conversations for sadness, ranged between 1 minute 20
seconds and 7 minutes 6 secords=(3 minutes 25 seconds). The duration for anger
ranged between 1 mite and 9 minutes 56 secont< 3 minutes 14 seconds). The
duration for happiness ranged between 50 seconds and 7 minutes 33 Secerids (
minutes 52 seconds).
2.2.2.2 Demographidnformation Form
At the end of the conversations, mothers filled owmagraphic information
for m, which included questions about their
gender, marital status, education level, income, and whether they have a family
member who was diagnosed with chronic or psychological health prablems
2.2.2.3 Coding
Initially, we usedinductive analysis procedurevhich is empirically driven
content analysjssince there is no coding scheme for functions of autobiographical
memory (Stemler, 2015). In other words, any utterance that taps into therahct
use of autobiographical memory has been coded asthsuoie, and suthemes were
identified by the nature of the data. However, there is also a theoretical background
about the functions, and our aim was to develop a coding scheme for these gunction
Therefore, the main themes were constituted based on the functions that have been
identified in the literature (i.e. Self, Social, Directive, and ER). In order to create a
connection between empirically driven stiiemes and theoretically driven main
themes, we created mitiemes from the suthemes that have similar functions.
Overall, we usecemergent coding modeWwhich is in between empirically and
theoretically driven models (Stemler, 2015).
The frequency of each theme was based on the numbereodingés that
belonged to the related theme. An utterance, which was a coding unit, was determined
by propositions (i.e. subjester b constructs) . For i nstance,
happy that you are happy” constuttetancé es t wo ut

repeats (e.g. | cried and cried), then it constitutes one utterance. This procedure was
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used in previous studies (Fivush, Haden, & Adam, 1995; Wang, 2001; Wang &
Fivush, 2005). I n addition to progpositio
“no”ha”,ah dhuh, and “of course”, t hose utt
related theme. The coding procedure was mutually exclusive.

2.3. Results

2.3.1Social Function

The most frequentlyf(= 1233, N = 30) mentioned function was Social
function. Midthemes werattempt to nurture relationshjgharing own perspectiye
andrelationships with othersThe first two midthemes included relationships with
the conversational partner (i.e. the relationsleimieen mothers and adolescents), the
final one included other people.

While mothers and adolescents were reminiscing about emotionally charged
events, they usually gave attention to and took care of each other. They also wanted
to express this attention @rmare in order to improve the quality of the relationship
between them. Therefore, related utterances were codedteaspt to nurture
relationship While considering examples for this mtiteme, in one conversation
about a happy event, the adolescent weskful to her mother that they went
shopping together to buy her boyfriend a

to buy a present and “We chose the pr
empathic reactions to each other in case of negative emot@ne adolescent was
talking about t he argument with her fri
i nfluenced by that event '’ , “You | oved h
Asking questions about the event was also a part of thighmite since partner
tried to understand each other while asking questions. For instance, one mother had
a surgery and asked her daughter some qu
in the surgery?”, “How did the process i
Ilwaslmavi ng an operation?”.

Contrary toattempt to nurture relationshimid-theme, conversations also
included arguments between mothers and adolescents, and they wanted to justify
themselves. They tried to explain the situation from their own perspective, and

sometimes accused each other. Those utterances were coddthrasgy own
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perspectiveln one conversation, an adolescent became sad because her mother did
not give her permission to meet with her friends. The following utterances were coded
for this midtheme:
A: You didn’t allow me to go. You said *“y
M: But it was too late to go.
A: No, It wasn’t.
M: You misinformed me about the meeting time, so you made me angry.
Some utterances for this mideme show resemblance to Self function.
However, wien individuals had a motivation to give information about the situation
that included a social relationship with their conversational partner, then those
utterances were coded for this mtiiteme. For instancexpressing emotion about
conversational partrreis a subtheme of Social function, because the motivation for
expressing emotion was more socially oriented thanos@&hted.However when
individuals had a motivation to give information about themselves, then those
utterances were coded for Self @ion. More detailed information and examples
would be provided in the following section.
Finally, the events that mothers and adolescents were talking about also
included other people such as family members, friends, and teachers. Recognizing
those people s emotions and behaviors i n t hat s p
relationships with othersOne adolescent mentioned his complaints about his teacher.
“She was forcing me about having a better he
of my c¢l| ass maase sdngrayn de ekaBmles for this mitheme.
2.3.2 Self Function
The second most frequentliy£ 625,N = 30) mentioned function was Self
function. Midthemes werexpressing emotiongersonal thoughts and interestad
physical self While talking about emotionally salient events, both mothers and
adolescents gave information about how they felt and thought during those events.
As a mechanism of the Self function, they also shared their current feelings and
thoughts about the event, and ¢esba connection between past, present, and future.
The utterances | i ke “I became very happy

sad”, “1't was the |l ast tsmd”twatelttwasekamply
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Table 1

Examples for Social function

Mid -theme Sub-theme Example
Asking situational questions to understand .
g . d What did we do at the end of the day?
conversational partner
Asking emotional questiort® understand .
g . d Were you mad at your friends or at yourse
conversational partner
Recognizing own fault | was unfair to you.
Empathy You concentrated on your homework.
Recognizing emotion You were very sad when you came home.
Attempt to . ,
nurture Concern aboutonversational partner | was worried about your health.
: . Planning future with conversational partner | hope you can go to the college you want.
relationship

Reminding past events with conversational . .
gp You were making cookies, | don't forget.

partner
Giving adviceabout the relationship Our relationship should be based on trust.
R o
© C.O gntzihg convers You're always effortful.
behavior
Recognizing own good behavior Your father and | appreciated you.

Complimenting You were so beautiful askaby.
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Table 1 (continued)

Giving information about the situation

Recognizing

convers

| didn't swear at school.
You never spent time on studying.

Sharing gwn Asking questions about thtuation Do you spend a§ much time on your phone
perspective when you are with your friends?
Expressing emotion about conversational It makes me angry when you intervene my
partner life.
Recognizing others’ Your father should hawearned you
Relationship differently.
with others Recogni zing ot her s’ Yourfather has always supported you.
Recogni zing ot her s’ Yourfriend was also sad about that fight.




for expressing emotiomid-theme. An utterance was coded for this 4tidme only
if there was an explicit way of expressing emotions.

If individuals mentioned about behaviors corresponding to emotions, such as
crying and laughing, then those utterances were codgukrasnal thaghts and
interests Additionally, one adolescent was talking about the time she went to see her

cousins, and said that “I wanted to go a
travelling.” Another adol escerhsteagtes ment
“l think it was ridiculous to be accused
t hought it was wunfair.?”

Forthe midt heme of physical self, indi vidu

physical characteristitdece”"weré waded.i x“1lye
was be authe éxaniples for this reitheime.

2.3.3 Directive Function

The least frequentlyf (= 425, N = 29) mentioned function was Directive
function. Taking lesson from paspiving lesson from pasincreasing positive
emotionsanddecreasing negative emotiooscurred as the mithemes of Directive
function. For taking lesson from pasinid-theme, participants expressed a
metacognitive awareness about how past events have a reflection on their curren
situation or future. Fogiving lesson from pashid-theme, participants, especially
mothers, tried to give advice to the conversational partner. These twbenigs did
not include emotional content, or they were independent from the event that
particpants were talking about. For instance, a mother and her son became happy

since the adolescent won the high school he wanted. After they were talking about

t hat event and their happiness, the moth
adequatelyand sai d t hat “When you | ose a per
“Pl ease keep your promises”. Those utter

were coded agiving lesson from pasBometimes adolescents gave advice to their
mothers about the event that they were talking about. However, those utterances
might not include the motivation to regulate emotions. For instance, an adolescent
became angry at her mother since she did not Reepromise. The adolescent said

that “You shouldn’t promise what you can
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try to regulate her anger, but she triecthange the situation that caused anger. Those
utterances were also codedgagng lesson fronpast
Individuals also took lessons for themselves. For instance, an adolescent was
happy because he went to a school trip due to his success in mathematics. In this trip,
he spent time with people from different countries, and mentioned that his thoughts
changed after that trip. He said that “ go
realized certain things”. Takimgdessondromt er ances W
past Since participants reminisced about emotionally charged events, those two mid
themes occur less frequently. While participants mentioned about the lessons, they
usually included emotional content or the lesson arose from the event that caused the
related emotion.
While considering Directive function with emotional content, individual
either tried to increase the level of their positive emotions or decease the level of their

negative emotions. For instance, one motdwlescent pair was talking about the

adolescent’s grandfather’ s il | ne sase, and both
the adolescent’ s sadness. T h edecrtasihgl o wi ng ut
negative emotions

M: You should keep calm in these situations. You lose your control.

A: Should | control myself?

M: Yes, you should. You have other responsibilities at .t

A: | should be calmer.

M: Yes, you should. | told you that it was important for you to go to bed and

have some rest.

In some cases, only one partner tried to decrease the level of negative
emotions. For instance, one adolescent became angry apthisrmsince she forced
him to visit their relatives. Mot her gave m
but the adolescent did not take lesson from this conversation to decrease his anger.

A Il don’t want to go to my aunts on Sund

M: But they are ar family. It is important to strengthen the relationships with

relatives.

A: | love my relatives, but I also want to spend time with my friends.
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Table 2
Examples for Self function

Mid -theme Sub-theme Example

Expressing Happiness | remember that I.wag happy that o!ay.

emotion Sadness | felt sorry about fighting with my friend.
Anger, etc. That's why | felt angry.

Expressing himself/herself

| was thinkingit is ridiculous to be accused.

Personal thoughts Giving information about present interest | like when you make surprises for me.

and interests . . .
Giving information about past interests

| remember that | did not like my elementa
school teacher.

Giving informationabout past age
Physical self Giving information about physical
characteristics

| was very young at that time.

| looked very ugly in that photo.




M: You can meet with your friends at another time.

A: But youoccupy all of my Sundays. When should | meet with my friends?

M: Sundays are the only available days to visit relatives. You will understand

me when you become older and have your own children.

I n this example, all t hedeoeasirighegatves utter an
emotionsvhi | e t he adol escent -osentedf anckche dichnote s wer e m
try to regulate his emotions. This example also showed that even though the
utterances did not include an explicit emotional content, the mother gaeadess
about the event that caused negative emotion. Therefore, these utterances were coded
for this midtheme.

Sometimes individuals mentioned about t h
should have a plan to solve the hpitrobl em”) a
partner t hat the negative emotion has resol
passed”). Those ut tdecremasing eegativeemoeonsal so coded a

While considering the mitheme oincreasing positive emotionmdividuals
sometimes emphasizeabout how positive that specific event was, they made
expectations for future, and they gave or took lessons from that positive event. For
instance, a mother bought her daughter a present, and the following utterances could
be examples for this mitheme.

M: It was a beautiful day.

A: Yes, it was.

M: Mothers always think about their daughters. | hope you will save it for a

lifetime.

A: | hope so.

M: | hope you will remerner this day as a happy memory.

2.3.4 Emotion Regulation (ER)

Self, Social, and Directive functions of autobiographical memory have been
well-documented in the literature. In the current study, we aimed to examine whether
ER occurs as a separate function. Initially, we coded the utterances that would tap
into ER as aeparate main theme. However, each utterance for ER represented one

of the Self, Social, and Directive functions, as well. Therefore, the main themes were
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determined based on these three functions. In these functions, some of the utterances

represented tict or indirect ways of ER. Specifically, ER themes in Self and Social

functions were also coded as indirect ER; ER themes in Directive function were also

coded as direct ER. While determining ER themes, we used the coding scheme for

ER in motherchild reminiscing, which has been used in previous research (Wang,
2001; Wang & Fivush, 2005Attributionsi ncl uded st ating or

emotions. For instance, when the mother states that her child is sad or when the child

states that s/he is sad, sleoutterances were coded afributions Explanations

i ncluded discussing or asking about the
the mother asks about why her child became sad or when the child explains the reason

of being sad, those utterancgsre coded aexplanations There is als@motional

resolutions which is constituted of three sghtegories. Foreassurancemothers

as

try to comfort the child that there is ni
allthese things, youarealp p y c¢ h reledablishmenEadrelationshimothers

try to improve the relationship between the child and who caused negative emotions
(e.g. “Your brot her dmodhdessonmathersttrytd gve up s et
information about appropit@ experience and behaviors about negative emotions

(e. g. “Sometimes we're having a sad inci
scheme for ER was based only on childre

relationship between mothers and adaess, weplanned to code for both sides.
2.3.4.1 Emotion Regulation in Social Function
While considering ER themes that occurred in Social funcfien319,N =
29), the utterances that belonged asking emotional questions to understand
conversational prtner, recognizing emotignandrecognizing own faulkubthemes
in the midtheme ofattempt to nurture relationshj@nd the subheme ofexpressing
emotion about conversational partnierthe midtheme ofsharing own perspective
were also coded as ERethes.
When individuals asked about how and why their conversational partner felt
that specific emotion (i.e. the stiveme ofasking emotional questions to understand

conversational partngr it representattributions or explanationscategories in the

ER coding scheme. “Why were you angry?”’
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Table 3
Examples for Directive function

Mid -theme Sub-theme Example

Making decision/problem solving We will be careful for emergencies.

Taking lesson frompas . . ~ . . .
g P Giving information about the lesso | realized that it was wrong.

Making decision/problem solving | will not give permission in a similar event.

. Asking questiongbout the lesson Did you realize that it was wrong?
Giving lesson from pas

Giving advice about the situation Gi ven your age, you
Didactic talk Leave that phone!
Reminding good memories We spent a beautiful day.
Futureexpectation There will be more good memories in our live
: .. ASk.Ir.]g questpns to Increase Wasn’t it a beautifu
Increasing positive positive emotions
emotions Taking lesson to increase positive

. | will remember that day for the rest of my life
emotions

Giving lesson tancrease positive | hope you will remember that day as a good
emotions memory.
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Table 3 (continued)

Asking questions to decrease l sn”t it enough for
negative emotions event?
Taking lesson to decrease negativ L
emotigns g | won't cry for something like that.
Decreasing negative . . . . .
emotions gneg Giving lesson to decrease negativi Sometimes we're having a sad incident, but t
emotions it is forgotten.
. | don' become angry usually, | am more focus
ER strategies . ary y
on problem solving.
Reassurance Despite all these things, you are a happy chil




on holiday?” were the e x-theme.lingigiduatsfalsoSo ci al ER
recognize their conversational partner’s emo
attributionsor explanationgategories. The examples of Social ER for thisth@me
were* You were very sad”, “You became very hap
and “11t makes you angry”. Anyhemes dlser ance t ha
coded as Social ER since all of these utterances included emotional content.

Utterances forecognizingown faultsubtheme were regarded as ER theme,
if the individual was the cause of negative emotion. Therefore, it repragents
establishment of relationshgategory. For instance, an adolescent was angry because
his mother slapped him, and mother apaed for the slap (e.d:l am sorry, |
shoul dn’t have sl apped you”). Il n that sense,
ER, since she implied to resolve the negative emotitawever if one individual
recognizes his/her own fault but it was not relatdhe negative emotion, then it
was only coded for Social function.

When individuals express their emotions for social purposes (i.e. the sub
theme ofexpressing emotion about conversational partimethe midtheme of
sharing own perspectiye those utteances also representeattributions or
explanationc at egor i es. For instance, an adolescen
my decisions, I became angr-thene talsoyhadu ” . Al u
emotional content, therefore coded as Social ER.

Forrelationships with othermid-theme, the utterances could be regarded as
ER theme, if they indicated the person who caused negative emotion. In that sense,
this midtheme represents-establishment of relationshgategory. For instance, an
adolescent wa angry at her sister. Her mother explained the situation from her

sister’s perspective in order to decrease h
know, your sister is in adolescence. She s
utterances were coded as @R, since they included information about social
relationships and a desire to resolve the negative emotion.

2.3.4.2 Emoton Regulation in Self Runction

All utterances for the mitheme ofexpressing emotioin Self function, were

coded as Self ER € 330,N = 25), since they representattiributionsor explanations
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categories. In other words, when individuals explicitly express their emotions, then
those utterances belonged to ER themes in Self function.

2.3.4.3Emotion Regulation in Directive Function

While considering ER as a function of autobiographical memory, researchers
focused on the ways of increasing positive emotions and decreasing negative
emotions (Wang et al., 2015). These are also regarded as Directive function in other
research (Bluclet al., 2005; Kulkofsky et al., 2009). In the current study, ER did not
occur as a separate function, and those direct ways of regulating emotions were coded
in Directive function { = 372, N = 28). When a lesson was taken or given, it
representedhoral lessoncategory in the ER coding scheme. Moreover, all utterances
for the midthemes ofncreasing positive emotioamddecreasing negative emotions
were coded as Directive ER, in the current study.

2.4 Discussion

Each utterance of mothadolescent pairsuting reminiscing was examined
to see whether it had a function, then which function it belonged to, and whether it
included ER information. The stthemes and mithemes converged in a way that
is consistent with the literature. Participants talked apast events that served for
Self, Social, and Directive functions. Moreover, ER did not occur as a separate
function, but an utterance including emotiatated information also belonged to one
of the three functions.

Social function occurred as the moseduently used function during
reminiscing. When we asked motretolescent dyads to talk about three different
types of shared past events, almost all nominated topics concerned an interpersonal
event that was center ed e Nordoverremimdsoirige s c e n
is a social way of remembering autobiographical memories. Examining Social
function in social remembering settings instead of individual remembering yields
more comprehensive understanding about it, since social settings inclietal se
characteristics and the interaction between them (Alea & Bluck, 2003). These two
factors might constitute the reasons why Social function emerged as the most
frequently used one. The utterances that belonged to Social function showed that

individualstried to increase the intimacy between them, tried to give advice about
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relationships, and developed empathy while reminiscing, all of which constitute three
mechanisms of Social function (Alea & Bluck, 2003).

While considering Self function, as it wasggested in the literature,
individuals shared information about their past, current, and possible future selves
that creates a sense of sadintinuity (Bluck, 2003). It occurred as a second
frequently used function. Adolescence is the period when theyiracgognitive
skills and socioemotional needs in order to create their life story/autobiography
(Fivush & Waters, 2014). Similarly, adolescence has been regarded as the time of
emergence of the life story (Habermas & Bluck, 2000). We also asked thepatsc
to talk about shared past events, in which both mothers and adolescents had
experiences. These might be the reasons for observing Self function as the second
frequently mentioned one.

The frequency of the directive function was lower compared tdaSacd
Self functions. Pillemer (2003) suggested that the use of autobiographical memories
for Directive function occurs in an automatic and unconscious manner, speaking from
the evolutionary perspective. Therefore, it might be difficult to observe aentgse
of Directive function during conversations. While considering the utterances,
individuals tried to take a lesson from past, which would lead their current or future
behaviors. Directive function shows resemblance to Self function in a way that
individuals try to understand themselves or to direct their behaviors, while connecting
past to the present and to the future. These two functions are also combined in
previous research (Harris et al., 2014). However, since reminiscing occurs in a social
cone x t , individuals tried to direct their con
Therefore, not only taking but also giving a lesson became two prominent features of
Directive function during reminiscing.

The utterances including ER themes showed tRab&curs as a mechanism
of Self, Social, and Directive functions, which is in line with most of the previous
studies (Bluck, 2003). Individuals expressed their emotions as a way of regulating
them, while they were providing seklated information. Theyecognized their

conversational partners emotions, and triec

emotion in terms of focusing on social relationships. Their problem solving attempts
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usually included emotional content, since we asked them to talk abotibeaily
charged events. Therefore, directing their behaviors demonstrated emotion
regulatory behaviors.

2.5 Conclusion

The results of the content analysis showed that there is a consistency with the
literature about the occurrence of Self, Social, ancddive functions while ER
occurs as a mechanism of all three functions. While considering the coding scheme
for the functionsgxpressing emotigmpersonal thoughts and interesendphysical
selfwould be the categories of Self functi@ttempt to nurre relationship sharing
own perspectiveand relationships with othersvould be the categories of Social
function; taking lesson from pasgiving lesson from pastecreasing negative
emotions and increasing positive emotionsould be the categories @irective
function. Utterances iexpressing emotionategory would be coded as both Self
function and Self ER. Utterances diecreasing negative emotioasd increasing
positive emotionsvould be coded as both Directive function and Directive ER. For
Social function, utterances in all categories would be coded both as Social function
and Social ER if they include emotional contérd. conclude, as caaly proceded
further, the emerging &mes happened to be the samsome of the existing coding
schemes in the literature.

The content analysis study would make an important contribution to the
literature, since most of the previous studies useersptirts to assess functions of

AM,orthey focused only on mothers use of f
the examination of each utterance in detdéntifying the occurrence of ER themes
in each function, andeveloping a coding scheme for the functjghe understanding
about the ocurrence of functions of AM during reminiscihgs been improved.
Regarding the coding scheme based on the content analysis, the hypotheses

for the second aim were finalizddothera d ol escent pairs use o0

function would be examined in an ActBartner Interdependence Model (APIM) to

see whether they predict their own ah@irpar t ner s reapprai sal
levels. Since there are no studies focusmg motheradolescent pairs and family

interactions in terms of AM and ER, APIM analyses are necessary to explore the
43



expected relationshipk) other words, APIM analyses should provide an opportunity

to see familylevel similarities, as well as how ER thes in each function of family
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Figure 1. Hypothesized dvadic relationships between mothers” and adolescents’ use of ER themes
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CHAPTER 3

METHOD

3.1 Participants

Data have been collected franother sample df30 motheradolescent pairs
due to having slightly different methodology in the main stifg¢ used depression
level as an exclusiowriteria. Depression level was found to be associated with
autobiographical memory (AM) functioning, and this relationship especially occurs
among the people who had depression diagnosis (Farina, Barry, van Damme, van
Hi e, & Raes, 2 01 % )scoresMlo=t1h.@77,SD = 6.d1d)pwere s s i 0O
assessed by Beck Depression Inventory-@@ipoint was determined by adding one
standard deviation to the mean. There were 21 mothers who had higher depression
scores than the cwtff point, and those motherdolesent pairs were excluded from
the study. For adolescents, we checked whether they were diagnosed with depression
from the demographic information form, and none of the adolescents had a depression
diagnosis. Moreover, the conversations of one medhketesent pair did not meet
the criteria for the reminiscing task (i.e. there was one conversational turn for each of
the family member instead of having a dialogue), and this pair was excluded from the
study. Therefore, there were 108 mothdolescent pairs ithe current study. Kenny
and Cook (1999) suggested that when there are no latent variables, analyzing
distinguishable dyads with Structural Equation Modeling requires the same sample
size criteria for multiple regression analyses. Sample size calcufatianultiple
regression analyses with six variables revealed the sample size of 97, and the sample
size of the current study met this criteria.

The age range for adolescents was determined to be between 14 and 16 years,
which corresponds to middle adolesce. The specific age range for adolescents was
13.41- 16.98 M = 15.06,SD = .85). No specific age range was predetermined for

mothers before the study was conducted, and it wa82%/ears M = 43.51,SD=
45



5.25). There were 52 female (48.1%) and 56enfal.9%) adolescents. Twergix
of the adolescents (24.1%) were going to private school and sevastyf them
(73.1%) were going to public school. Twenty mothers (18.5%) were elementary
school graduates, eight (7.4%) mothers were secondary schdoatgs, thirtytwo
(29.6%) mothers were high school graduates, fonty (38.9%) mothers were
university graduates, and six (5.6%) mothers had a graduate degree. Fifteen fathers
(13.9%) were elementary school graduates, eleven (10.2%) fathers were sgcondar
school graduates, twentne (19.4%) fathers were high school graduates,-fory
(40.7%) fathers were university graduates, and thirteen (12%) fathers had a graduate
degree. While considering monthly income level of the families, three (2.8%)
familieshad an income level below 1500 Turkish Liras (TL), eleven (10.2) families
had an income level between 152000 TL, twenty (18.5%) families had an income
level between 20068000 TL, seventeen (15.7%) had an income level between 3000
5000 TL, and fiftysix (51.9%) families had an income level above 5000 TL.

3.2 Measurements and Procedure

After ethical approval was obtained from Human Subjects Ethics Committee
in Middle East Technical hiversity, we developed an intensive training akibet
data collection process, and applied it to 50 volunteer undergraduate stwdents
were majoring in Psychologyhe training consisted of how to recruit participants,
general instructions about the nature and requirements of home visits, and specific
instructions about the application of the current study. There were alsplagi@nd
feedback sessions about home visBtudents received feedback both before and
duringthedata collection process throughout one academic semelegrrecruied
participants through convenieasampling, yet they did n@bnducthome visitswith
their ownrelatives. Each student was expected to apply the study featicipants
with a gender counterbalance. The criteria for finding the participants were that there
would be one adolescent aged between 14 and 16, and mothers should be literate.
There was no other criterfar the recruitment of the participants.

The following steps were applied during home visits: First, researchers
introduced the study, and collected consent forms, then they gave instructions about

the reminiscing task. After the reminiscing task was completed, particigka®ut
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the same qestionnaires, separately. Both of them received the demographic
information form in the beginning, and the order of the rest of the questionnaires was
randomly determined. Finally, a debriefing form was given, and the study was
completed for one mothe&ddescent pair.

3.2.1Mother-Adolescent Reminiscing

The reminiscing task for the main study was similar to the reminiscing task
used in the content analysis study. Participants were asked to reminisce about shared
and onepoint-in-time events during whichhe adolescents specifically felt sad,
angry, and happy. However, there was a difference during the event selection process.
In the content analysis study, motfatolescent pairs discussed about the events that
they were going to choose. In the main stuthey separately wrote two possible
events for each emotion without talking. Then, they compared the events that they
wrote. If the same event was mentioned, then they chose that event to talk about. If it
was not the same event, then they chose oneedénts that they wrote down. We
chose this method that was previously used in the literature (Bahmn &
Leichtman, 2015) so that the negotiation process did not include much talking, and
the reminiscing task would be more intact. Similar to the comtealysis, there was
no interference during the event selection process, unless participants chose an event
that did not meet the criteria of the study or they started to talk about the event. The
same instructions were given after the selection processrentioning about how
the event had occurred, what had happened, and how they had felt). The
counterbalancing process for three emotions was also applied. However, in the main
study, we asked participants to stop the audio recorder after talking edciut
emotion, and the same instructions were given before each emotion. By doing so, the
reminiscing process for each emotion became more intact. The conversations were
audio recorded, and then were transcribed verbatim.

The total number of utterances fbwe conversationsanged betweeh9 and
658 for sadnessM = 147.234,SD= 107.167), 32 and 563 for ang® € 147.234,
SD=107.167), and 26 and 414 for happindds=(147.234SD= 107.167).
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3.2.2 Demographidnformation Form

The demographic information form was different for mothers and
adolescents. Mothers’ demographic informatio
own and their children’s age, children’s get
husbands’ eidcomeaand whatherltheywhave a family member who was
diagnosed with chronic or psychological health problems. Moreover, there were
follow-up questions about the memories that they talked about. We asked them when
the sad, angry, and happy events had wedy and how much those events were
important to them with a-point Likert scale ranging fromot important at al(1) to
veryimportan{f 5) . Adol escents’ demographic informat
about their grade, school type, and the same fellpwuestions about the memories
(see Appendix A for mother demographic information form and Appendix B for
adolescent demographic information form).

3.2.3 BeckDepression Inventory(BDI)

This scale was used to assedwesuseparticipan
depression as an exclusion criteria, as previously mentioned. The scale was originally
developed by Beck, Rush, Shaw, and Emery (1979). There are 21 items in the
guestionnaire, and each item has four options about depressive symptoms. The four
options correspond to scores ranging from 0 to 3. An individual can a get score
between 0 and 63 from the scale, and higher scores indicate higher depressive
sympt oms. The scale was adapted to Turkish
alpha value was .84 fahe adapted version of the scale (see Appendix C).

3.2.4 EmotionRegulation Questionnaire(ERQ)

Participants were given The Emotion Regulation Questionnaire to assess their
ER strategies, as the dependent variables of the study. This questionnaire was
devdoped by Gross and John (2003). It consists of 10 items witpa@nt Likert
scale ranging frorstrongly disagre€l) to strongly agre€7). First six items assess
reappraisal, which can be defined as changing the way of thinking about the emotions
(egWhen | want to feel |l ess negative emoti on,
the situation) and the last four items assess suppression, which can be defined as not

expressing the emotions (e.g. | control my emotions by not expressing them). Both
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subscalse have at least one question about negative emotions and one question about
positive emotions. Reliability of the scale was assessed with four samples, which
consisted of undergraduate students. Cro
to .82 for reapraisal, and .68 to .75 for suppression. The scale was adapted to Turkish
by Ul asan Ozgule (2011). Th-poinflLikertlsdals h v er
ranging fromstrongly disagreg(1) to strongly agree(6). Adaptation study was
conducted with aolescents. Reliability scores were .78 for reappraisal and .64 for
suppression (see Appendix D).

3.2.5 Coding

All of the data were coded by the main researcher. A trained undergraduate
student coded 20% of the data (22 moth@olescent pairs). Intraclassrrelation
coefficients (ICC) were calculated in order to assess interrater reliability.

3.2.5.1 Functions of Autobiographical Memory

All of the data were coded based on the coding scheme developed through
content analysis by the main researcher. There were three main themes named as self,
social, and directive. All utterances were coded for these three functions in a mutually
exclusiveway. The utterances were also evaluated about whether they included ER
themes, and if so they were coded as self ER, social ER, or directive ER. Two raters
showed high rate of consistency for most of the themes (.640 for mother self, .944 for
mother socigl.911 for mother directive, .955 for mother self ER, .780 for mother
social ER, .899 for mother directive ER, .941 for adolescent self, .922 for adolescent
social, .975 for adolescent directive, .954 for adolescent self ER, .568 for adolescent
social ER, 295 for adolescent directive ER)terrater reliability was insufficient for
mother Self, adolescent Social ER, and adolescent Directive ER. Therefore, another
undergraduate volunteer student was trained for the coding of these themes. ICC
values were daulated again, and the values were .893 for mother Self, .831 for
adolescent Social ER, and7gétfor adolescent directive ER.

While coding for the conversations, one conversation for anger and four
conversations for happiness were not coded, since theyodimeet the criteria for
having a dialogue (i.e. they tried to explain the situation as if the researcher was

listening to them instead of talking in a natural way). Although, those mother
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adolescent pairs were not totally excluded from the analysee sheir other
conversations met the criteria of the other tasks.

3.2.5.2 TheTotal Number of Utterances

The total number of utterancesith or without corresponding to functions
was coded in order to use as a control variable in the analyses. Twostatered
high consistency for the total number of utterances (.982 for mother utterances, .977
for adolescent utterances). The definition of an utterance was the same with the
content analysis. Moreover, conversational turns were also considered asantette

even if they did not include a subjecte r b construct due to

you..")
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CHAPTER 4

RESULTS

4.1 Descriptive Statistics

There were two aims of the current study. First of all, we aimed to examine
the differences in théunctional use of autobiographical memory (AM) regarding
emotion type, family member, adolescent gender, and AM function. Second of all,
we aimed to examine how emotion regulation (ER) themes in AM functions are
related to individusal sERowhrandgiterei (i p
suppression). The frequencies of Self, Social, and Directive functions for each family
member (i.e. mother and adolescent) and for each type of emotion (i.e. sadness, anger,
and happiness) were calculated for thst faim of the study. The frequencies of ER
themes in each AM function (i.e. Self ER, Social ER, and Directive ER) were also
calculated for each family member, and for each type of emotion for the second aim
of the study. The descriptive statistics for frequencies of the functions showed
that they were not normally distributed. Therefore, we checked the distribution of the
residuals in regression analyses, and the residuals showed normal distribution. The
total number of utterances were calculated ireotd use as a control variable. The
frequencies based on the coding scheme
suppression levels based on the related scale constituted the variables in the study.
Raw values for the calculated freques were usedithe analyses.

4.2. The Results of the First Aim of the Study

The first aim of the current study was to investigate the differences in the
frequencies regarding type of emotion (sadness vs. anger vs. happiness), family
member (mother vs. adolescent), adokent gender (female vs. male), and AM
function (Self vs. Social vs. Directive). We ran a Linear Mixed Model by using SPSS
23. The dependent variable was the frequency of utterances that tap onto functional

use of AM, and the independent variables wepe tyf emotion, family member,
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Table 4

Descriptive statistics for mother
levels

M SD Range N
Mother reappraisal 4.184 872 1.836 108
Mother suppression 3.451 1.208 1-6 108
Adolescent reappraisal 4.167 .904 1.836 108
Adolescent suppressio 3.465 1.177 1-6 108
Table 5
Descriptive statistics for the frequencies AM functions
Sadness M SD Range N
Mother Self 5.047 5.734 0-38 107
Mother Social 16.608 11.923 1-61 107
Mother Directive 13.383 18.415 0-115 107
Adolescent Self 16.449 16.205 0-88 107
Adolescent Social 8.514 10.919 0-60 107
Adolescent Directive 6.851 10.204 0-62 107
Anger
Mother Self 3.732 5.000 0-19 108
Mother Social 22.037 15.058 0-72 108
Mother Directive 13.130 15.568 0-91 108
Adolescent Self 12.556 13.482 0-85 108
Adolescent Social 16.694 17.196 0-88 108
Adolescent Directive 6.630 11.347 0-85 108
Happiness
Mother Self 5.365 6.777 0-32 104
Mother Social 15.510 11.086 0-64 104
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Table 5 (continued)

Mother Directive 7.298 9.659 0-57 104
Adolescent Self 15.452 11.301 1-55 104
Adolescent Social 5.000 5.937 0-34 104
Adolescent Directive 5.192 7.407 0-53 104
Table 6

Descriptive statistics for the frequencies of ER themes in AM functions

Sadness M SD Range N
Mother SelfER 1.598 2.858 0-25 107
Mother Social ER 3.505 3.533 0-18 107
Mother Directive ER 12.514 18.218 0-115 107
Adolescent Self ER 2.673 2.565 0-12 107
Adolescent Social ER .355 .827 0-4 107
Adolescent Directive ER 5.991 9.465 0-62 107
Anger

Mother SelfER 1.093 1.743 0-11 108
Mother Social ER 5.333 5.675 0-38 108
Mother Directive ER 12.417 15.073 0-91 108
Adolescent Self ER 3.111 3.154 0-15 108
Adolescent Social ER 741 1.531 0-9 108
Adolescent Directive ER 5.537 8.973 0-55 108
Happiness

Mother Self ER 1.846 2.534 0-13 104
Mother Social ER 3.298 3.159 0-13 104
Mother Directive ER 5.558 7.570 0-49 104
Adolescent Self ER 3.548 2.942 0-14 104
Adolescent Social ER .308 .684 0-4 104
Adolescent Directive ER 4.269 6.535 0-45 104
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Table 7

Correlations for sadness

1 2 3 4 5 6 7 8 9 10
1 1
2 123 1
3 -.026 011 1
4 274" .354" .044 1
5 221 .074 -.054 .002 1
6 -.007 154 645" 197 .080 1
7 -.036 .024 .050 -019 -192 105 1
8 -046  -197 -.256 -.041  -.200 -.167  .225° 1
9 -.3017 .016 .053 -.133 -.228 .003 145 143 1
10 .064 .017 -.168 -.075 -.083 -.186 -.030 .261° -.039 1

1: Mother SelER, 2: Mother Social ER, 3: Mother Directive ER, 4: AdolescelftEI®, 5: Adolescent Social ER,

6: Adolescent Directive ER;: Mother reappraisal, 8: Mother suppression, 9: Adolescent reappraisal, 10: Adolescent suppression
*p<.05, *p<.01
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Table 8
Correlations for anger

1 2 3 4 5 6 7 8 9 10
1 1
2 -.112 1
3 .095 .028 1
4 -.058 477 -.158 1
5 -.005 .109 .058 -.040 1
6 .028 .078 462" .036 .186 1
7 .032 077 -.107 .150 .059 -.029 1
8 .032 -101 -.027 -.022 -.036 -.023 225 1
9 .028  -.096 -.014 -.087 -.045 -.032 145 143 1
10 .096 -.166 -.116 -.194 -.080 -.101 -030 .261° -.039 1

1: Mother Self ER, 2: Mother Social ER, 3: Mother Directive ER, 4: Adolescent SeB:ERlolescent Social ER,
6: Adolescent Directive ER;: Mother reappraisal, 8: Mother suppression, 9: Adolescent reappraisal, 10: Adolescent suppression
*p<.05, *p<.01
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Table 9

Correlations for happiness

1 2 3 4 5 6 7 8 9 10
1 1
2 .000 1
3  .246° -.029 1
4 144 345" 258" 1
5 207 155 182 253" 1
6 122 -106  .595" .363" 105 1
7 .054 .052 .095 124 -.057 .082 1
8 -.067 .050 -.168 -.132 .029 -.048 225 1
9 .033 .057 .106 -.005 .007 -.016 145 143 1
10 -.074 .067 -.149 - 177 -.069 -.108 -030 .261° -.039 1

1: Mother Self ER, 2: MotheBocial ER, 3: Mother Directive ER, 4: Adolescenlf &R, 5: Adolescent Social ER,

6: Adolescent Directive ER;: Mother reappraisal, 8: Mother suppression, 9: Adolescent reappraisal, 10: Adolescent suppression

*p<.05, *p<.01



adolescent gender, and AM functidviotheradolescent pair idvas the clustering
variable. Type of emotion, family member, and AM function were repeated measures,
and all independent variables were analyzed as fixed factors, since their levels were
the same across different motiatolescent pairsThe post hoc int@retations for
the interaction effectwere based on the confidence interydlsonfidence intervals
did not overlap, then it implied significant differen&ror bars in the figures showed
confidence intervals.

4.2.1 Linear Mixed Modelwithout Control Variables

The main effect of emotion was significaR(2,106.084) = 14.075h < .001.
The frequency of AM functions for sadness (estimated marginal mean = 13 439,
.004) was significantly higher than happiness (estimated marginal mean = 9.059), and
the frequency of AM functions for anger (estimated marginal mean = 12495,
.001) was also significantly higher than happiness. The frequencies for sadness and
angerwere not significantly different from each other<.087).The main effect of
family member was not significarf(1,106.423) = 3.133 = .080. In other words,

the frequency of mothers and adol escent
main effectof gender was marginally significarf(1,106.049) = 3.944p = .050.

Female adolescents and their mothers (estimated marginal mean = 12.122) used
greater amount of AM functions compared to male adolescents and their mothers
(estimated marginal mean = 93. Finally, the main effect of AM function was
significant, F(2,106.282) = 28.426p < .001. Participants used Social function
(estimated marginal mean = 14.076) more frequently than both Self (estimated
marginal mean = 9.794,< .001) and Directive (¢ésnated marginal mean = 8.823,

p < .001) functions. The use of Self and Directive functions were not significantly
different from each othep(= .732).

While considering tweway interactionsthe interaction between emotion and
function was significant-(4,106.120) = 14.336 < .001.There was no significant
difference for the use of Self function among all types of emotions (estimated
marginal mearsadness= 10.696; estimated marginal meayer = 8.169; estimated
marginal meamappiness= 10.516). For Social function, there was more frequent use

for anger compared to sadness and happiness (estimated marginadadngan
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12.554; estimated marginal meager= 19.413; estimated marginal meapoiness=
10.263), but there was no signdnt difference between sadness and happiness.
There was no significant difference for the use of Directive function among all types
of emotions (estimated marginal meadess 10.167; estimated marginal meag:

= 9.904; estimated marginal meapiness= 6.398).

30 m sadness
o5 anger
happiness

20 I
15
10 :[ ]: I I

5 I

0

Self Social Directive

Figure 2 The Frequency of AM functions across
different type of emotions

Another significant tweway interaction was betwedamily member and
function, F(2,106.241) = 100.873 < .001.0Onone hand, dolescents used greater
amount of Self function (estimated marginal mean = 14.803) compared to their
mothers (estimated marginal mean = 4.785). On the other hand, mothers used greater
amount of Social and Directive functions (estimated marginal ragar 18.044;
estimated marginal meagiecive = 11.393) than their adolescent children did
(estimated marginal meastia= 10.108; estimated marginal meggtive= 6.253).
While considering threwvay interactions, only the interaction between
emotion, family member and function was significai(4,106.181) = 7.364p <
. 001. For al | emotions, the frequencies of
marginal meanadess= 16.345; estimated marginal meage= 12.578; estimated
marginal meamappiness 15. 486) were higher than their mo
Meansadness 5.048; estimated marginal meage—= 3.759; estimated marginal mean
happiness= 5.546).
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Figure 3. The frequency of AM functions among
mothers and adolescents
For sadness and happiness, the freque

(estimated marginal meaginess 16.538; estimated marginal meagpiness 15.505)
were higher than their adol e S@&8t569c hi | dr
estmated marginal meafppiness 5. 020) . There was no di ff
(estimated marginal mean = 22.090) and
16.736) use of Social function for anger.

For sadness and anger, mothers used greater amobDireofive function
(estimated marginal meafdness= 13.479; estimated marginal meager= 13.178)
than their adolescent children did (estimated marginal meaes 6.856; estimated
marginal meannger= 6.629). There was no significant differeneetowe en mot her

and adolescents use of Directive funct.
mother = 7.524; estimated marginal meadbiescen= 5.273). Finally, the fouway
interaction between all variables was not statistically significe(t,106.181) =
1.689,p=.158.
4.2.2 Linear Mixed Model after Controlling for the Total Number of
Utterances
We also conducted the same analysis while the total number of utterances was used
as a covariate, and it was analyzed as a random factor. Most of the effects were similar
to the analysis without any control variable. While considering different resuts, th

main effect of gender, which was marginally significant without any control variable,
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became significant after controlling for the total numbarttérancesi-(1,1362.251)

= 7.552,p = .006. The frequency of functions usedfegnale adolescents and thei
mothers (estimated marginal mean = 3.474) was higher than the frequency of
functions used by male adolescents and their mothers (estimated marginal mean =
2.303). Furthermore, the threey interaction between family member, gender, and
function, which vas nonsignificant in the previous analysis, became marginally
significant in the current analysis(2,884.362) = 2.964 = .052.

Table 10
Parameter estimates for the fixed effects of Linear Mixed Model

df 1 df 2 F p
Emotion 2 106.084 14.071 .000
Family member 1 106.423 3.133 .080
Gender 1 106.049 3.944 .050
Function 2 106.282 28.426 .000
Emotion x Family member 2 105.422 .029 972
Emotion x Gender 2 106.084 1.099 .337
Emotion x Function 4 106.120 14.336 .000
Family member x Gender 1 106.423 173 .678
Family member x Function 2 106.241  100.873 .000
Gender x Function 2 106.282 .340 713
Emotion x Family member x Gende 2 105.422 .360 .699
Emotion x Family member x Functic 4 106.181 7.364 .000
Emotion x Gender x Function 4 106.120 1.110 .356
Family member x Gender x Functio 2 106.241 2.765 .068

Emotion x Family member x Gend:
. 4 106.181 1.689 .158
x Function
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Table 11

Parameter estimates for the fixed effects of Linear Mixed Model after contri

for the total number afitterances

df 1 df 2 F p
Emotion 2 1186.980 6.460 .002
Family member 1 1352.180 2.575 .109
Gender 1 1362.251 7.552 .006
Function 2 884.362  55.767 .000
Emotion x Family member 2 1182.872 341 711
Emotion x Gender 2 1182.958 .304 .738
Emotion xFunction 4 808.716  23.452 .000
Family member x Gender 1 1353.346 .367 .545
Family member x Function 2 884.362 186.161 .000
Gender x Function 2 884.362 .927 .396
Emotion x Family member x Gende 2 1182.626 121 .886
Emotion x Family member x Functic 4 808.716 4.963 .001
Emotion x Gender x Function 4 808.716 1.008 402
Family member x Gender x Functio 2 884.362 2.964 .052
Emotion x Family member x Gend:
4 808.716 1.184 .316

x Function

4.3.The Results of the Second Aim of the Study

The second aim of the current study was to examine the dyadic relationships

bet ween

partners

exogenous
adol escent s

the endogenous variables (refers to dependent variable in SEM). We had the same

mot her s

ER

and

adol escent s

us e

of EF

s t r aParther iintesdepdndenceu badal (APIM)c t o r
through Structural EquatioModeling (SEM) by using SPSS AMOS 22. The

frequency of ER themes occurred in Self, Social, and Directive functions were the

| evel
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hypot heses for sadness and anger. Specif
ER themes in Self, Social, and Directive function would ptetieir own (i.e. actor
effect) and their adolescent children’s
would be only actor effects for adol esce
functions; both actor and partner effects for their ugeFRothemes in Social function.
All expected relationships would be hypothesized to be in a positive direction for
reappraisal, and in a negative direction for suppression. For sadness, APIM analyses
were conducted both for reappraisal and suppressionnger,aAPIM analyses were
conducted only for suppression, since only adolescent suppression was negatively
correlated with adolescents’ use of Self
of emotion, we did not have specific hypotheses. We conductedntilgses for
exploratory purposes, because in the previous literature there were no such results
about mothesradolescent memory conversations about happy past experiences. None
of the variables for happiness was significantly correlated with reappraidal a
suppression levels. Therefore, no further analysis was conducted for happiness.

While considering fit indices in SEM to determine whether the model showed
good fit to the data, researchers have reported severatfqdints both for absolute
and increnental fit indices. Hooper, Coughlan, and Mullen (2008) reviewed these
perspectives about fit indices, and reported more recently accepted values.
Specifically, Chisquare value should be nesignificant, Root Mean Square Error of
Approximation (RMSEA) vale should be lower than .06, Goodnre&$-it statistic
(GFI), Adjusted Goodnessf-Fit statistic (GFI), Nomormed Fit Index (NNFI), and
Comparative Fit Index (CFI) values should be higher than .95.

4.3.1 APIM Analysis for Reappraisal in Sadness

4.3.1.1 The Results of the Analysis without Control Variables

While considering the fit indices for reappraisal, the model showed good fit
to the datag? (2, N = 107) = 2.027p = .363, GFI = .995, AGFI = .915, NNFI = .983,
CFl =1.00, RMSEA = .011, and moodification was suggesteilot her s’ use o0
themes in Self functionb(= -.248,p= . 011) negatively pred
reappraisal |l evel s, and adol e $e€lf3ps’ use

= .048) marginally and negatively predidte mot her s
63

reappraisal



also a trend that adol escemtE-175ps®650f ER t hem

negatively predicted their own reappraisal levels.

Table 12
Estimates for reappraisal in sadness

B SE b p
Regressionveights for mother reappraisal
Mother Self ER .001 .030 .003 .976
Mother Social ER .009 .024 .038 .694
Mother Directive ER .002 .005 .040 677
Adolescent Social ER -.203 .103 -.193 .048
Regression weights for adolescent reappraisal
Mother Self ER -.078 .031 -.248 .011
Mother Social ER .024 .025 .095 .329
Mother Directive ER .003 .006 .057 .637
Adolescent Self ER -.033 .036 -.093 .362
Adolescent Social ER -.191 .103 -.175 .065
Adolescent Directive ER -.003 .012 -.026 .832

4.3.1.2 The Resultsf the Analysis after Controlling for the Total Number
of Utterances
The results of the analysis for reappraisal after controlling for the total number
of utterances were similar to the results of the analysis without any control variables.
The model showagood fit to the datas? (2, N = 107) = 2.150p = .341, GFI = .996,
AGFI = .890, NNFI = .992, CFl = .999, RMSEA = .027, andmadification was
suggestedT he fr equency o fb=md49,p e r0kl) nedatevdlyf ER (

predicted adolescents reapprai sal l evel s, é

ER®G=-193,p= . 048) marginally and negatively pre
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Figure 7. Actor and Partmer Effects in Predicting Feappraisal for Sadness

Table 13
Estimates for reappraisal in sadness after controllfog the total number o
utterances

B SE b p
Regression weights for mother reappraisal
Mother total utterance .001 .002 .045 .749
Mother Self ER -.001 .030 -.004 .970
Mother Social ER .007 .024 .029 .768
Mother Directive ER .002 .007 .006 .825
Adolescent total utterance .000 .002 .019 871
Adolescent Social ER -.203 .103 -.193 .048
Regression weights for adolescent reappraisal
Mother total utterance .000 .002 .025 .854
Mother Self ER -.079 .031 -.249 .011
Mother Social ER .024 .025 .094 .337
Mother Directive ER .002 .007 .031 .825

65



Table 13 (continued)

Adolescent total utterance -.002 .002 -.115 424
Adolescent Self ER -.026 .037 -.073 482
Adolescent Social ER -.196 .103 -.180 .057
Adolescent Directive ER .005 .015 .052 735

Mother

SelfER
Mother
Social ER =25
Mother L ™
2 Mother reappraisal
’ Directive ER
Adolescent
SelfER -19 Adolescent I

/ / reepprase
Adolescent (_,_,__—’—""'13
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20
x‘ Adolescent

Directive ER.

Figure §. Actor and Partmer Effects in Predictmg Feappraisal for Sadness after Controlling for the Total Number of Utterances

|l evels. There was also a trendb%-H8t t he freq
p = .057) negatively predicted their own reappraisal levels.
4.3.2 APIM Analysis for Suppression in Sadness
4.3.2.1 TheResults of the Analysis without Control Variables
The model showed good fit to the data(2, N = 107) = .584p = .747, GFI
=.999, AGFI = .975, NNFI = .995, CFl = 1.00, RMSEA = .00, ananodlification
was suggested. There was a marginally significant and negative relationship between
mo t h e r sER thengegin Soéial function and their suppression lefiels.(L81,
p= .046). Moreover, mothers’ fh=s265,pf ER t heme:
. 003) , and adolescents’ ube-204ip=EOR7) t hemes i n

negatively predie d mot her s suppression | evel s.
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Table 14
Estimates for suppression in sadness

B SE b p
Regression weights for mother suppression
Mother Self ER .006 .039 .015 .873
Mother Social ER -.061 .031 -.181 .046
Mother Directive ER -.017 .006 -.265 .003
Adolescent Social ER -.294 133 -.204 .027
Regression weights for adolescent suppression
Mother Self ER .043 .105 132 .296
Mother Social ER .023 .033 .070 487
Mother Directive ER -.006 .008 -.087 .480
Adolescent Self ER -.050 .046 -.109 .285
Adolescent Social ER -.150 139 -.106 .280
Adolescent Directive ER -.015 .015 -.123 .318
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Figure 8. Actor and Parmer Effects in Predicting Suppression for Sadness
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4.3.2.2 TheResults of the Analysis after Controlling for the Total Number
of Utterances
The results of the analysis for suppression after controlling for the total
number of utterances were also similar to the results of the analysis without any
control variables. The model showed good fit to the d&té, N = 107) = .222p =
.895, GFI =1.00, AGFI = .989, NNFI = .999, CFI = 1.00, RMSEA = .00, and no
modification was suggesteddot her s’ us e b o £1825po=.048)I ER (
mar ginally, mot hems-232pse . OB 2D, r aadi ael oERSsCen
of Social ERp=-.206,p=. 025) negatively predicted mot her

Table 15
Estimates for suppression in sadness after controlling for the total numk
utterances
B SE b p

Regression weights for mother reappraisal

-.002 .003 -.107 419
Mother Self ER .010 .039 .025 .790
Mother Social ER -.061 .031 -.182 .048
Mother Directive ER -.015 .007 -.232 .042
Adolescent total utterance .002 .002 .088 428
Adolescent Social ER -.296 132 -.206 .025
Regression weights for adolescent reappraisal
Mother totalutterance -.001 .003 -.043 .758
Mother Self ER .044 .042 .109 .287
Mother Social ER .023 .034 .070 491
Mother Directive ER -.004 .009 -.067 .643
Adolescent total utterance .001 .003 .065 .656
Adolescent Self ER -.053 .048 -.116 .269
AdolescentSocial ER -.148 139 -.105 .285
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Table 15 (continued)

Adolescent Directive ER -.018 .019 -.149 .333

MMother
Self ER.

Mother
Social ER | .

Mother

2 ' Mother | 23 suppression | 118
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Self ER -21 Adolescs_snt e 136
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Social ER

20
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Directive ER.

Figure If). Actor and Partner Effects in Predicting Suppreseion for Sadness after Controlling for the Total Number of
Utterances

4.3.3 APIM Analysis for Suppression in Anger
4.3.3.1 TheResults of the Analysis without Control Variables
The model showed good fit to the dati(2, N = 108) = .055p = .973, GFI
=.1.00, AGFI = .998, NNFI = .999, CFI = 1.00, RMSEA = .00, andnodlification
was suggesteddowever, none of the predicted relationships were significant; there
was only a trend s howi ngestniBalftfunciohd=I-e scent
.195,p = .064) was negatively associated with their own suppression levels.

Table 16

Estimates for suppression in anger

B SE b p
Regression weights for mother suppression
Mother Self ER .017 .067 .024 .804
Mother SociaER -.020 .021 -.095 .329
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Table 16 (continued)

Mother Directive ER -.002 .008 -.026 .792
Adolescent Social ER -.019 .076 -.024 .801
Regression weights for adolescent suppression
Mother Self ER .063 .063 .093 322
Mother Social ER -.010 .022 -.050 .643
Mother Directive ER -.011 .008 -.145 176
Adolescent Self ER -.073 .039 -.195 .064
Adolescent Social ER -.055 .073 -.071 456
Adolescent Directive ER -.002 .014 -.012 .905
Mother
SelfER.
Mother
Social ER
* Mother sui?r:.::-on 143 \
Directive ER.
25
Adolescent
SelfER [ 20— | Adolescent | . ./
lppression i
As
\ Adolescent
Social ER
Adolescent

Directive ER.

Figure 11 Actor and Partner Effects in Predicting Suppression for Anger

4.3.3.2 TheResults of the Analysis after Controlling for the Total Number

of Utterances
The model showed good fit to the dati(2, N = 108) = .360p = .835, GFI
=.999, AGFI = .982, NNFI =.999, CFI = 1.00, RMSEA = .00, andnoalification

was suggestedimilar to the model without control variables, none of the predicted

relationships

wer e

70

significant.
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themes in Self functiorb(=-.215,p = .063) was negatively associated with their own

suppression leals.

Table 17
Estimates for suppression in anger after controlling for the total numbe

utterances

B SE b p
Regression weights for mother reappraisal
Mother total utterance -.006 .003 -.300 .056
Mother Self ER .044 .068 .064 516
Mother SociaER -.013 .022 -.062 .548
Mother Directive ER 012 011 .145 291
Adolescent total utterance .002 .002 .118 .316
Adolescent Social ER -.015 .078 -.019 .850
Regression weights for adolescent reappraisal
Mother total utterance -.002 .003 -.074 .640
Mother Self ER .070 .065 .104 .280
Mother Social ER -.010 .023 -.049 .661
Mother Directive ER -.008 .011 -.105 462
Adolescent total utterance .002 .003 .102 .548
Adolescent Self ER -.080 .043 -.215 .063
Adolescent Social ER -.063 .076 -.082 407
Adolescent Directive ER -.008 .019 -.060 .681

4.3.4 Exploratory APIM Analysis while Comparing for Gender

We tested the same models while comparing for adolescent gender in an
exploratory way. While considering sadness, the models for females and males were
not significantly different from each other for reappraigaf,(10,N = 107) = 7.211,
p = .705, orfor suppressiongs® (10, N = 107) = 10.021p = .439.For anger, the

results were similar to sadness that the models for females and males did not
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Figure 12, Actor and Parmer Effects in Predicting Suppreszion for Anger after Controlling for the Total Number of Utterances

significantly differ from each other neither for reappraisas’ (10, N = 108) =
10.607,p = .389, nor for suppressiogqe® (10,N = 108) = 8.581p = .572.

4.3.5 Exploratory APIM Analysis while Comparing for Maternal
Education Level

We also tested the models while comparing for the level of maternal education
for exploratory purposes. The mdsldor low and high maternal education levels
were not significantly different from each other in sadness neither for reappygisal,
(10,N =107) = 8.125p = .617, nor for suppressipgs® (10,N = 107) = 10.462p =
.401. While considering anger, there was also no significant difference between the
models of low and high maternal education level for reappragsa(10,N = 108) =
13.538,p = .195, or for suppressiogs® (10,N = 108) = 7.192p = .707
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CHAPTER 5

DISCUSSION

The current dissertation aimed to investigate the functional use of
autobiographical memory (AM) during mothadolescent reminiscing with a mixed
method. We conducted a content analysis for the qualitative part of the study to
examine wikther emotion regulation (ER) occurs as a separate function. As a second
and the quantitative part, there were two aims. For the first aim, we expected to
observe differences in the frequencies of the functional use of AM in terms of type
of emotion, famiy member, adolescent gender, and type of function. We conducted
Linear Mixed Model analyses to examine the hypothesized differences. For the
second ai m, we examined dyadic relation:
use of ER themes in each functiondamtheir ER strategies. Actdtartner
Interdependence Model (APIM) analyses were carried out for sadness and anger,
separately. All analyses were run with and without the control variable that was the
total number of utterances, in order to investigate dretindings would change
according to the length of the conversations.

5.1 Findings Regarding the First Aim of the Current Study

While considering the first aim, the hypothesized main effects were
confirmed for the most part. First of all, there were miomections for negative
emotions (i.e. sadness and anger) compared to happiness. Parents discussed about
emotions more frequently while reminiscing about negative emotions with their
children compared to reminiscing about positive emotif®ales et al., @3).
Further mor e, y ounger -candeptlclargy predictedviegher | e v e |
levels of Self function, which indicates the functional use of AM in case of self
threatening situations (Bluck & Alea, 2008; 2009). From an evolutionary perspective,
in case of life threatening situations, individuals automatically create solutions by

remembering similar episodes from their past (Pillemer, 2003). This line of research
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show the salience of negative emotions and situations in terms of functional use of
AM. Second of allthere was more frequent use of Social function compared to Self
and Directive functions. Since reminiscing is a social way of remembering,
individuals mostly used socially oriented utterances in order to initiate and maintain
the dialoge between them. Moreover, Social function was found to be salient for all
life phases different from other functio(®Bluck & Alea, 2009), which demonstrates

the significance of Social function. Third of aljrfthe main effect of gender, it was
marginally significant without the covariate, and it became significant after
controlling for the total number of utterances. Specifically, the conversations between
female adolescents and their mothers included more AM functions than male
adolescents and their nietrs did. This finding was also in line with previous studies
that while talking with their daughters, parents emphasized more about their
emotions, compared to their sons (Fivush et al., 2003).

For the hypotheses regarding tway interactions, we expecean
interaction between family member and function type, which was partially
confirmed. Adolescents reported more frequent use of Self function, which occurred
in an expected way, yet mothers reported more frequent use of Social and Directive
functions, which was not an expected finding. Younger adults use their
autobiographical memories for Self and Directive purposes more frequently than
older adults dgBluck & Alea, 2008; 2009). In the current study, the finding for Self
function was in line with thergvious literature. Adolescence is an important period
for autonomy and identity development, throughout which they start to create
coherent life stories (Habermas & Bluck, 2000). Previous studies partially provided
support about t heeof AVhfuhctiong. Fhese Studmeoassessads ’ u

agerelated differences with setéports, and Directive function included directing

individuals’ own behaviors. Il n the current s
their own and their conversational partng ’ behaviors were coded
function. Kulkofsky and her colleagues (2009

they reminiscence with their children, and they mostly reported social reasons, such
as teaching their children to establish and maintelationships. They also reported

the reasons for teaching their children to solve problems, to regulate behaviors and
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emotions. Talking about selélated purposes, to assist the child for developing
identity, was the least frequently reported reasothkeymothersHe n c e , mot her
greater use of Social and Directive functions could be explained by the developmental
perspective that mothers mostly used their autobiographical memories to teach their
children about directing behaviors and social relatigossh

We also hypothesized that Social function would occur more frequently for
happiness, and Directive function would occur more frequently for sadness and anger.
We found a significant twavay interaction between emotion type and function, yet
some of tle differences did not occur in an expected way. First of all, there was no
significant difference for the frequency of Self function. We also did not expect a
significant difference for Self function, since there was no study examining the role
of differert types of emotion in Self function, to the best of our knowle&geond
of all, Social function occurred more frequently for anger, compared to sadness and
happiness, which was contrary to our expectations. Previous studies focused on the
social bondingspect of Social function, and suggested that it occurs more frequently
while talking about emotionally positive events (Fivush, 2007). However, we also
coded for individuals own perspective about the experience in a social context.
Therefore, the conversational turns between mothers and adolescents might become
more frequent in an angry experience, and this situation might lead to the more
frequent use of Self function for ger. Last of all, there was no significant difference
for Directive function. This unexpected finding could be explained by the role of
family member, since there was a thmegy interaction between emotion type, family
member, and function.

In the current study, we did not have any specific hypothesis either about the
threeway or the fowway interactions, because this study was the first one to
examine all these variables simultaneously. There was only one significaniviyee
interaction between emotion type, family member, and function. First of all,
adolescents reported greater amount of Self function compared to their mothers, for
all emotions. This finding demonstrates the essential role of Self function for
adolescents, and even folt ypes of emotions. Second of all, the frequency of

' us e of Soci al functi on was hi
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happiness, but there was no difference for a
more frequent use of Social function midig due to their instructive motivations.
However, the frequency of Social function was similar among mothers and
adolescentforangerTur ki sh mot hers were more encouragi
sadness expressions than anger expressiomsgci, Aksan& Yagmurlu, 2012).
While talking about anger, focusing on social aspects might be more challenging for
mothers, and they might have had a more didactic focus. Last of all, mothers reported
more frequent use of Directive function compared to their chldoe sadness and
anger, yet there was no difference for happiness. This finding was in line with the
previous literature that parents have more guiding role while reminiscing about
emotionally negative events compared to positive emofiensish, 2007; Veng &
Fivush, 2005)The results for the first aim were similar with or without the covariate,
except for the main effect of gender. These findings could be considered as a strength
of the current study, because the differences in the frequency of fiaicigeEnof AM
were independent frote total number of utterances.
5.2 Findings Regarding the Second Aim of the Current Study
Whil e considering the second aim, we hypo
themes in Self, Social, and Directive functions wouldifiely predict their own and

t heir adol escent children’s reappraisal | ev

l evel s. Adol escent s use of ER t hemes in S
positively predict their own reappraisal and negatively predat ttwn suppression

levels. There would be both actor and partner effects for their use of ER themes is

Social function. These hypothesized relationships would occur similarly for sadness

and anger, yet we did not have any specific hypotheses for happeass

investigated the role of happiness in an exploratory way. Our hypotheses were

partially confirmed, and some the relationships occurrébdeopposite directiomf

what we expectedWhile considering the findings for sadness, the frequency of

mot hers’ Self ER negatively predicted adol es
of adolescent s’ Soci al ER marginally and neg
levels, and there wastar end t hat adol escent s’ Soci al ER
with their mot her s’ reapprai sal l evel s. Th
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marginally and negatively predicted their own suppression levels, and the frequency

of mot her s’ Direatisve SBERi ahd ERdolegad i vel
suppression levels. While considering anger, there was only a trend that the frequency

of adolescents’ Self ER was negatively a
All analyses showed similar resultstivor without controlling for the total number

of utterances, which is a strength of the current study that the actor and partner effects
between the frequency of ER themes and ER strategies are independent from the
overall length of the conversations.

While considering that only a few of the expected relationships have been
observed, the role of the coding scheme could be taken into account. We focused on
which function each utterance belongs to, but the utterances in the same function
might have differentnfluences. A mother could try to decrease the intensity of the
negative emotion for her child, with or without acknowledging the importance of that
emotion. For instanc@none handpne adolescent was sad, because her mother did
not buy the book she wited. The mother said that it was ridiculous to be sad about
it, since there are lots of hungry people in the world. On the other hand, another
mother was giving a lesson to her daughter about not to be sad about small things
with more warmth and acceptanc Bot h of t he mot her s’ ut
Directive ER, since they tried to give advice about ER. Sometimes, even the same
words can imply and underline different concepts for different people. Therefore, the
coding scheme might be insufficient tcetdct more implicit features. After
determining which function each utterance belongs to, the emotional valence (i.e.
positive or negative) of that utterance could be considered. Moreover, we focused on
the frequency of the functions, as in the previousliess based on coding schemes.
However, repetitive mothers might ask the similar questions or give the same piece
of information, repeatedly. Therefore, the intensity for each function could be coded
in addition to the frequency in the future studies. iRstance, one sentence, which
is elaborative and rich in emotional content, might have a stronger effect compared
to less intense repeated sentences. Taken together, the coding scheme might be
insufficient to cover all characteristics of mottaglolescenpairs, which might have

led to exploring fewer relationships than expected.
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We developed the coding scheme through content analysis, and even though
inter-rater reliability was assessed, coding still includes subjective judgment. Adding
new levels to theaxing scheme would increase the subjectivity, and influence the
relationships. Therefore, we concluded that examining the role of possible
moderators or mediators in the relationships should reveal more accurate findings.
For instance, emotional valencedaimtensity of the utterances might change as a
function of relationship characteristics. As suggested by Alea and Bluck (2003),
Social function should be examined while considering several characteristics and the
interactions among them. Conversational pan e r s’ i ndi vidual char act
relationship characteristics, and their orientations during reminiscing might have an
influence on the occurrence of Social function for both partners. Similarly, while
retelling past events, individuals reportedtter ER when their conversational
partners show agreement with them (Pasupathi, 2003). Taken together, there might
be moderating or mediating roles about individuals and their relationships, which
might avoidexploringthe expected relationships.
The quaty of motheradolescent relationship might be an important factor
for the association between the functional use of AM and ER strategies. While
reminiscing about onpoint-in-time events in a single time point, mothers and
adolescents might not exhibitein general conversational characteristics. Most of the
AM research has been focused on reminiscing, and previous research have shown
that reminiscing characteristics reflect ind
can speculate that there are gtilentspecific or timespecific characteristics while
conducting studies. For i nstance, a mot her
emotions in general, but the event that they chose might be an emotionally intense,
or even a traumatic event (e.g. lossaolbved one). While reminiscing about that
event, the mother might display more acceptance and empathic reactions compared
to daily stressors, which have been found to be related to-besly and
physiological symptoms (Almeida, 2005). Consequently, ggmelationship quality
could be considered as a key factor in mo#mwlescent reminiscing characteristics,

and related to the findings of the study.
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Maternal education level might be another factor that contributes into the
nature of these conversat®IThe associations between ER themes in AM functions
and ER strategies might be different for people from different socioeconomic
backgrounds. For instance, Turkish mothers with higher education levels reported
less minimizing and punitive reactionstethr chi | dren’ s sadness.
reported more distress about their chil
considering their parenting skills as less efficie@brapci et al., 2012 These
findings showed that Turkish mothers with higher edion levels show more
positive reactions to their children, yet their own experiences are more negative in
case of sadness, compared to mothers with lower education levels. The participant
characteristics of the current study showed heterogeneity fonake part in terms
of maternal education level. We conducted multiple group comparison analysis in
order to explore the possible role of maternal education in the hypothesized
relationships. The models for mothers with low and high education levels were no
significantly different from each other. However, the sample size was insufficient in
the analyses, since it was divided into two groups, and the analysis had less power to
detect significant effects. In summary, maternal education level might be an
important factor regarding the associations between AM functions and ER strategies,
and it should be considered in future studies.

Coding for the ER themes in each function in the current study was based on
the coding scheme for ER in motkarild reminiscingin previous research. The
related coding scheme focused on mot he
emotional aspects of the event, and ER was conceptualized as both emotional
understanding and regulation (Wang & Fivush, 2005). Therefore, some of the ER
themes in Self and Social functions might not reflect emotion regulatory attempts,
and might be regarded as emotional talk instead of ER. We can speculate that talking
about emotions is the opposite of suppression by its nature; thus, the relationships for
suppression were in a negative direction, as hypothesized. Specifically, mothers who
emphasized emotions for social and directive purposes reported lower levels of

suppression. Mor eover, adol escent s f oc
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predictedlower levels of maternal suppression. These findings indicate reciprocal
relationships between mothers and adolescen&nmstof ER (Cole et al., 2004).
We also found negative relationships for reappraisal, on the contrary to the

hypotheses. Therewagsar end t hat adol escents’ wuse

of

was negatively associated with mothers’

research on ER, reappraisal was found to be related to better psychological outcomes,
while suppression was fad to be related to worse outcomé&sdss & John, 2003;
Moor e, Zoell ner, & Mol Il enhol t, 2008)
suppression levels were found to be positively correlated in the current study. In that
sense, the role of culture should besidared. In one study comparing German and
Turkish women living in Germany, a significant difference was found between
German and Turkish women in terms of ER balance (i.e. using both strategies in a
similar extend) indicating that German women reporteshigr use of reappraisal,
while Turkish women reported ER balance. Moreover, suppression was found to be
negatively associated with mental wb#ing outcomes, such as negative affect,
loneliness, and dysfunctional attitudes for healthy Turkish women,nbutfor
depressed Turkish women. These findings suggested that for healthy Turkish women,
using reappraisal in addition to suppression leads to more positive outcomes, yet for
depressed Turkish women, who used suppression superior to reappraisal, uppressi
leads to more negative outcomes (Arens, Balkir, & Barnow, 2012). One might
speculate that suppression does not always imply a maladaptive way of ER, and its
conceptual framework in different cultural contexts might influence the outcomes. In
a similar \ein, we can speculate that reappraisal might not always imply positive
outcomes. More recent research suggests that instead of differentiating between
adaptive and maladaptive ER as tii&ié, considering different contexts reveal more
accurate findingsFor instanceBrockman, Ciarrochi, Parker, and Kashdan (2017)
useda daily dary method, and found that half of the participants reported decreased
level of negative affect, while the other half reported increased level of negative affect

in case of usingcognitive reappraisal. Consequently, the adaptiveness of ER

strategies should be considered as context dependent, and discussing about emotions

might not always lead to more frequent use of reappraisal for mothers or adolescents.
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Regarding appda&issaint shmotrleear s’ Sel f ER
ER were found to be negatively associated with reappraisal l&Asguiggested by
Morris and hercolleagues (2007), how emotions are experienced in the family
context is important for ER development, ande expect ed t hat mo t
about their own emotions woul d positiywv
However, once adolescents become able to understand and interpret emotions more
appropriately, the role of me mighe alse ’ t al
disappear. On another note, we asked medletescent pairs to talk about the events
during which the adolescents felt sad, a
on their own emotions and adaadlyogeatednt s’ f
way instead of on their own emotions might have indicated more problematic ER
skills for mot her s. Il n o phexammihguTnkish ( Sar 1
adol escent s’ and mothers’ reports about
was found showing that adolescents reported more ER difficulties for themselves
compared to their mothers’ reports about
mothers, who reported ER difficulties for themselves. Throughout childhood,
parental reportsalbot chi | dr en’ ER abilities are i
objectivity of parental reports decreases during adolescence, especially for the
mot hers who have been experiencing ER di

2012). Inthe currentstudpo t her s |l ess awareness about
emotions might have led to lower levels of reappraisal for adolescents.

The findings revealed that adolescent suppression was not significantly
predicted by any of the independent variables in the model, and there was only a trend
showing that their ER themes in Self function was negatively associated with their
suppression. Aese findings can be explained by the developmental characteristics of
adolescenceBariola, Gullone, and Hughes (2011) reviewed the studies about ER
development in childhood and adolescer@&in development (i.e. limbic system
and prefrontal cortex) lels adolescents to have more cognitive capacities, as well as
experiencing psychosocial changes, such as social relationships, educational
challenges, and pushing for autonomy, enables the adolescents to have more

competent ER skills. Previous research examy the role of socialization with
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parents in ER were mostly conducted with infants and children, and there are a few
studies included adolescents. Parental role was found to be still important in
adolescence, but its effect might have decreased¢sida et al., 2011 for a review).

The nature of the relationship with parents also changes throughout
adolescence. Even though the current research suggests that it is not characterized by
difficulty and negativity, as earlier literature suggested, peaagolescent
relationship usually marks a transition stage in terms of autonomy, and negotiation
becomes important for this transitiofSteinberg, 2001). Taken together,
developmental changes in adolescence might be the reason for the lack of significant
relaionships for the adolescent suppression, and potential factors could be
investigated in future studies.

The role of different types of emotions is also salient to understand the
different patterns of AM functions used for different emotions. Specifically,
significant relationships in the current research were observed for sadness, there was
only a trend for anger, and there was no significant relationship for happiness. While
considering the distinction of positive and negative types of emotions,ahtis
research focused on negative emotions in terms of ER, which might also be because
of the lack of significant outcomes for positive emotional memories. It was suggested
that talking about negative emotions has the function of teaching emotion oegulat
abilities to children, while people are more likely to talk about positive emotions for
social purposes (Fivush, 2007; Wang & Fivush, 2005). Similarly, parents emphasized
the causes and outcomes of the emotions while talking about negative emotions wit
their children compared to the times that they talk about positive emotions (Sales et
al., 2003). We examined happiness for exploratory purposes, and the lack of a
significant relationships was in line with previous literature. For the distinction
betwea sadness and anger, Turkish mothers were found to be more encouraging for
the expression of sadness than they were for the expression of anger, for their

children. Mor eover, mot her s minimizing rea
found to be associatl with lower levels of aggression (Corapci et al., 2012). The
researchers argued that anger might be considered as inappropriate to express in

Turkish cultural context by the parents. In a caring environment, children may not
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I nterpret t h enizing reaaidn$ ér anger asidisregarding their
emotions, but they may evaluate the anger inducing event as less important, and
showed lower levels of aggression, in turn (Corapci et al., 2012). These findings
suggest that talking about anger might noabéeneficial as talking about sadness,
in terms of the ER in Turkish cultural contegine strength of the current research
was that the associations remained the same even after controlling for the total
number of utterances, which might be consideceiidicate the robustness of these
associations.

5.3 Limitations, Contributions, and Implications

There are some limitations to the current study. First ofeaiyn though
researchers received an intensive training in addition to the constant feedback
provided for each student and each week for a semekbteinstructions for the
reminiscing task might have shown @ifénces for different researcheggcondof
all, interrater reliability between the main coder and second and third coders for
adolescent Dective ER remained low. This finding indicates that it is difficult to
determine adol escents’ attempts for dire
differentiate them from other functions. Therefore, the findings regarding adolescent
Directive ER should be interpreted cautiously, and this issue should be considered in
future studiesThird of all, the motheradolescent reminiscing task might not be
evaluated as a purely naturalistic context. The frequency of AM conversations in
families vares in different families and cultural contexts. These conversations are
usually measured through structured observations, in which researchers asked the
participants to talk about a certain past event. Even though the frequency of talking
about past eventebween family members viag it usually occurs naturally ithe
daily conversations of families. Thus, memory researchers usually evaluate this kind
of research as mostly naturalisticast of all, even though the coding scheme
developed through the conteanalysis could be considered as a comprehensive one,
the type of tasks and different questions might have yielded better variance in
revealing the AM functions.

This study also made important contributions to the existing literature. While

considering hat most of the previous research on functions of AM have been
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conducted with selfeports, which might be regarded as insufficient to cover more
automatic and unconscious use of memories, conducting a -m&dtbd study
enabled us to examine how function§ AM occurs in a conversational and
naturalistic context with an4{depth analysis. It also enabled us to see how functional
use of AM with the emphasis on ER themes would be related to ER strategies in a
dyadic setting. The qualitative part of the stgtipwed that mothea d o | escent pair s’
use of AM functions are in tune with the literature, and ER themes occurred in Self,
Social, and Directive functions. The same themes occurred in the content analysis
were also observed in the main study, which inésahe validity of the functional
themes. Moreover, there are some studies examining rdiléreminiscing while
focusing on developmepeci fi c functions (i . e. how m
characteristics influence their children developmental procesdésyvever,
adolescence could be considered as a critical period, because adolescents can use their
memories to create a coherent life story, and also the interactions with their mothers
become more reciproc&ince there are no studies conducted with medldelescent
pairs, to the best of knowledgayestigating the functionthatoccu during mother
adolescent reminiscing would make an important contribution to the literature both
in terms of understanding the developmental effects of mothers on tbé&seeht
children, and examining how individuals manage their own remembering processes.
While considering the quantitative part, there are some studies examining the
role of several factors in the functional use of AM, yet we examined how different
type d emotions, different family members, gender, and type of functions interact
with each other in a more comprehensive way
emphasis on Self function occurred for all/l 1
emphasis on Saai and Directive functions showed differences across different
emotions. We also examined the dyadic relationships for the functional use of AM
and ER strategies, both for mothers and adolescents. Reminiscing is a social way of

remembering, and both partne characteristics influence t
and al so t he out comes. Previous studies m ¢
remembering processes or their beliefs and attitudes about reminiscing. To the best

of our knowledge, there was no study exangnihe dyadic relationships between
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conversational par t nerrslatively ratoralisib @ontextn g pr o
and by using model testing analysis through A&tartner Interdependence Model

(APIM). Finding actor and partner effects both for modhend adolescents
demonstrated the importance of the dyadic relationships in a social context.
Moreover, using APIM enabledst o cont r ol for the covar.i
and adolescent s’ use of functions, whi c
having conversational turns between thehme reason why some the expected
relationships turned out to ke the opposite direction might be due to the dyadic

nature of the current study. However, these conversations take place in daily life
between dyads, therefore APIM analyses that we applied might have increased the
ecological validity of this study.

Previous studies about functions of AM mostly examined the factors related
to the reasons why we use our memories. However, it is also important to understand
the outcomes of functional use of AM. This study should make a contribution to the
literature byr eveal ing individual s’ ER strategi
focused functional use of AM, which represents the significance of AM functions on
psychological health. Finally, the current study was the first one to examine the
functional use of AM ira conversational context, and its relation to ER strategies in
Turkish cultural context, to the best of our knowledge. Regarding the role of cultural
context in functions of AM and ER strategies, the current study would make an
important contribution to #n literature, considering that findings both from
gualitative and quantitative parts also provides a validation of the findings from
previous literature in a newestern cultural context.

There are intervention programs to improve the structural and ¢onten
characteristics of mothahild reminiscing. Yet, new intervention programs to
improve the functional use of AM during reminisciagd its outcomeshould be
designed regarding the findings of the stueiyst of all the conversations between
male adolscentsand their mothers consisted of less frequent use of AM functions.
Previous studies (Fivush et al., 2003) showed that parents have a more elaborative
style, and more frequently discuss emotions while reminiscing with their daughters.

The current stwgshowed that these stylistic differences also occur for the functional
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use of AM, and intervention studies should create an understanding and awareness
about these gender differences. Second ofmatht her s’ emphasis on th
emotionswas negativelyssoci at ed with adol.dakngnt s’ reap
about emotions has been found to be an important factac Imi | dr en’ s ER
development. However, the findings of the current study demonstrataudtizer
child interactions and moth@dolescent int@ctions might have dérent
requirements. When children become adolescents, as individuals capable of
understanding and regulating emotions, it might be more important to focus on
adol escent s’ emotions instead of mot her s’
programs should inform parents about fdet that not just talking about emotions is
important, but the focus should be more on the adolescents. Last of all, we found
more significant associations for sadness compared to anger and happiness, which
might indicate thatalking about sadne$smsa greater role iER development

5.4 Directions for Future Research

Autobiographical memory functions have been extensively studied, yet both
the methodology and the existing coding schemes could be improved in order to
examine its use in different contexts. Future studies could improve the coding
schemes by adding new kg for the themes, such as emotional valence and
intensity. Since life phase is an important characteristic of the functional use of AM,
it would be fruitful to examine the reminiscing between mothers and children from
different age groups. Functions enniniscing between siblings and peers would also
be worthwhile to investigate, since they have greater reciprocity, and their influence
increases throughout lifespdrast but not leastongitudinal studiesreessential to
explorethe developmental chaeg in the issue. The current study gives information
about one specific time peri@mongmotheradolescentnteractions which might

be a limitation of the study, as well
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A. MOTHER DEMOGRAPHIC INFORMATION FORM

1.Dogum tarihiniz (ldatfen giun/ay/yi1l ol ar
2Arastirmaya katilan cocugunuzun dogum t
3Arastirmaya katilan cocudgunuzun cinsiye
4. Arastirmaya katilan c¢cocugunuz kacinci ¢
5Varsa diger c¢cocuklaritnizin yast ve cins

6.Medeni durumunuz (yatdym: kalgcdygumuzu elve

itim Durumunuz:

~
m
«Qc

l l kokul mezunu
Ortaokul mezunu
Lise mezunu

Universite mezunu

Ooodn

Yiksek | isans/ doktora mezunu

inizin Egitim Durumu:
l l kokul mezunu

Ortaokul mezunu

Lise mezunu

Universite mezunu

ooooge

Yiksek | isans/ doktora mezunu
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99Ai l eni zin ayli1k geliri:
[] o0-1500TL

[] 1500 2000 TL

[] 20003000 TL

[] 30005000 TL

5000 TL ve Uzer.

[

10.Si zde ya da ailenizde teshis edilmis herhat
Varsa | u0tfen kimde oldugunu ve rahatsizl i1 gl

11.Si zde ya da ailenizde teshibi kdvamim her hat
Varsa | u0tfen kimde oldugunu ve rahatsizl i1 gl

122Az oO6nce ¢ocugunuzla konustugQunuz UGzgin ol a\
gercekl esmisti?

13.Buol ay sizin i¢cin ne kadar O6nemliydi?
..COk "Blraz N? OoNeMpBiraz Cok 0n
Onems| Onems Onemsi

1 2 3 4 5

14Az O6nce ¢ocugunuzla konustugunuz Kkizgin ol :
gercekl esmisti?

155Bu ol ay sizin i¢cin ne kadar ©O6nemliydi?
..QOk “Blraz N.E.} onemMpiraz Cok 0n
Onems| O6nems Onems.i

1 2 3 4 5
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16,Az O6nce ¢cocugunuzla konustugunuz mutlu
gerceklesmisti?

17Bu ol ay sizin i¢in ne kadar Onemliydi?
..COk "Blraz N? onNeMpBiraz Cok 0n
Onems| 0Onems Onemsi

1 2 3 4 5
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B. ADOLESCENT DEMOGRAPHIC INFORMATION FORM

1.Ka¢cinci sinifa gidiyorsunuz?
20kul unuz devlet okul mu 6zel okul mu ?
3Az O6nce annenizle konustugunuz Uzgun ol ay
gerceklesmisti?
4Bu ol ay sizi i ¢cin ne kadar Onemliydi?
GOk Biraz Ne Oonemgi az | Gok 61

Onems| Onems Onemsi

1 2 3 4 5
5Az 6nce annenizle konustugunuz kizgin ol ay
gercekl esmisti?
6.Bu ol ay si zi i¢cin ne kadar o6nemliydi?
..(;Ok "Blraz N.E.} onemMpiraz Cok 0n

Onems| Onems Onemsi

1 2 3 4 5
7Az O6nce annenizle konustugunuz mutlu ol ay
gercekl esmisti?
8Bu ol ay si zi i¢cin ne kadar o6énemliydi?
..COk “Blraz N? OoNeMpBiraz Cok 0n

Onems| Onems Onemsi

1 2 3 4 5
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Bu fo
yonel
di kka
i sar e
1-

0. Ke
1. Ke
2. He
3. O
2-

0. Ge
1. Ge
2. Ge
3. Ge
geliyor.

3-

0. Ke
1. Ce
2. Ge
3. Ke
4-

0. Bi
1. Es
2. Ar
3. He
5-

0. Ke
1. Ke
2. Co
3. Ke

e
e
e
e

C
C
C
C

C. BECK DEPRESSION INVENTORY

mi
mi

bir (1)namsaflt ahiiscseertitsiign dne zki e re
maddeden olusmaktadir. Her ma

okudukt an

sonr a,

Size en ¢oKk

iz gerekmektedir.

0 z Gigsdtniiybrim.ve si1 ki nt 111 h
dzantal d ve si1 kintil hi ssedi
tuld ve st kintirlryrm. Bundan
gzint ol o ve st kintirliryrm ki a
hakkinda mutsuz ve karamsar d
hrakm., nda kar amsa

en bekledigim hic¢cbir sey yok.
m hakkinda umutsuzum ve sanki
basari1s1z bir insan ol arak go
K i bircok kisiden dgdwum c¢cok ba
bakti gr mda basarisitzIli klarl a
timiyl e basarisi1z biri olarak
eyden eski si kadar zevk ali1yo
ol dugu gi bi her seyden hosl an
cabnil ra nsl eyyl ab azneav kt avre r mi yor .

en st kil i1ryorum.

her hangi b
zaman zama

zaman kendi mi

mi

her Zaman
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6-

0.Banacezalandr 1 | mi s1 m gi bi gel miyor.

1. Cezalandirilabilecegi mi hi ssediyor um.

2 . Cezalandiri | may. bekliyor um.

3. Cezalandirildirgrm hissediyor um.

7-

0. Kendimden memnunum.

1. Kendi kendi mden pek memnun degil i m.

2 . Kendi me ¢cok kiziyorum.

3. Kendimden nefret ediyorum.

8-

0. Baskalarindan daha kotid ol dugumu sanmiyor
1. Zayi1 f yanlarin veya hatalari m i¢in kendi
2. Hat al ari1 mdan dolayit ve her zaman kendi mi
3. Her aksilik karsisinda kendi mi hat al i1 bul
O-

0. Kendi mgi il ddiga gnékcel erim yok.

1. Zaman zaman kendimi o6l diarmeyi diosidndigium
2 . Kendimi ol dirmek isterdim.

3. Firrsatinit bulsam kendimi olddar r dum.

10-

0. Her zamankinden fazla ic¢cimden agl amak gel
1. Zaman zaman ic¢cinden aglamak geliyor.

2 Cogu zaman agl i1 yor um.

3 Eskiden aglayabilirdim simdi i stesem de a
11-

0. Si mdi her zaman ol dugumdan daha sinirli d
1. Eskisine kiyasla daha kolay kiziyor ya da
2 . Si mdi hep sinirliyim.

3. Bir zamanlar beni sinirlehi r en seyl er si mdi hi¢c sinirlendi
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0 Baskalari1 ile goérusmek, konusmak 1iste
1 Baskalari1 ile eskiden daha az konus ma
2 Baskalari1i ile konusma ve goridsme iste
3 Hi ¢ kimse§taskmekhussma&mi yor um.

130. Eskiden oldugu gibi kolay karar ver

1. Eskiden oldugu kadar kolay karar vere
2. Karar verirken eskisine kiyasla ¢cok g
3. Artirk hig¢ karar veremiyorum.

14-

0. Aynada kendednies iblalkitk ggomdmaiy or um.

1. Daha yaslanmi s ve ¢irkinlesmisim gibi
2. GOoriUundsiUumiun ¢cok degistigini ve ¢irkin
3. Kendimi ¢ok ¢irkin buluyor um.

15

0. Eski si kadar i1yi c¢alirsabiliyorum.

1. Bir seyler yapadmngerekggdt. i ci n gayret gos
2 . Her hangi bir seyi yapabil mek ic¢cin ken
3. Hicbir sey yapamiyor um.

16-

0. Her zamanki gibi iyi uyuyabiliyorum.

1. Eskiden ol dudgu gi bi i'yi uyuyamiyor um.
2. Her zamankinden2 s aat daha erkemyuyamiyorum. Ve
3. Her zamankinden c¢cok daha erken uyaniy
17-

0. Her zamankinden daha c¢abuk yorul muyor

1. Her zamankinden daha c¢abuk yoruluyoru
2. Yapti gdgirm her sey beni yoruyor.
3 Kendi mi hemen hi ¢ porgunhissediyoryya pamayac ak

1
0. | stahim her zamanki gibi.

1. | stahim her zamanki kadar i1iyi degil.
2 | stahim cok azaldi .

3 Arti1 k hig¢ 1T stahim yok.
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19

0. Son zamanlarda kilo vermedim.

1. Zayi flamaya c¢alismadi girm halde iki kil oda
2. ZTXayafya cali smadi grm halde dort kilodan f a

3. Zayi flamaya c¢cali smadi grm halde alti1 kilod
20-

0. Saglirgirm beni fazla endiselendirmiyor.

1. Agri1, sancit, mide bozuklugu veya kabizl 1k
endi selendiriyor

2. Saglirgrm beni endiselendirdigi ic¢cin baska
3. Sagli1gdgrm hakkinda o kadar endiseliyim ki
21-

O. Son zamanlarda cinsel konulara olan il gim
1. Cinsekonularla eskisinden daha az ilgiliyim.

2 . Cinsel konularla simdi ¢ok daha az il gil:i

3. Cinsel konular olan ilgimi tamamen kaybettim.
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D. EMOTION REGULATION QUESTIONNAIRE

Asagida insanlarin duygularinit kontrol e
verilmistir. LUtfen her durumu dikkatlic
kadar dw@umuoilctenli kle yanitlayiniz.
1- Hi¢c dogru degi l

2- Cok az dogru degil

3 Bazen dogru

4- K1 smen dogru

5 Ol dukca dogru

6- Tamamen dogru

1 Duygularit m i¢indel |2 |3 |4 |56
hakkindaki duosincel er

ederim.

2 . Hi ssettigim olumsul |2 |3 |4 |5 |6
i stedi gi mde, icinde b
hakkindaki douousincel er

3. Hi ssettigim olumlul]|2 |3 |4 |5 |6
i stediigimde, bul undug(
hakkindaki douousincel er

4 . Hi ssettigim olumlul |2 |3 |4 |5 |6
eglence/ cosku gibi) a
dosdndiugim seyleri de

5. Hi ssettigim olumsul |2 |3 |4 |5 |6
ki zgirnli k gibi) azalt

seyleri degistiririm

6. Stres yaratan bir |1 |2 (3 |4 |5 |6
kal mama yardi mci ol ac
cal i si1ri1 m,

7. Duygularim onlari1|1 |2 |3 |4 |5 |6
ederim.

8. Olumsuz duygular hll |2 (3 |4 |56
et memek icin elimden

9. Duygularim kendiml |2 |3 |4 |5 |6
10. Olumlu duygular h1 |2 (3 |4 |5 |6
et memeye 0O0zen goOster.i
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G. TURKI SH SUMMARY |/ T RKCE ¥ZET

Girick

Bu cal 1 smani-ear geenmacq i, f tareree nin gec¢cmi s yas
konusmal ar i sitrasinda otobiyografik bel |l ek
yont eml e vV e b u islevlerin annel erin vV e er
stratejileriylha macsill iyldinglimlie alncwedwe mekt ir .

Di ger insanlarl a birlikte, 0zell i kle an.
hakkinda konusmanin OB gelisiminde O0nemld.@ k
cocuklarin tutarl i1 anit |l ar ge2l0i0s4t)i.r ddogciu kblialri n
kendi hati1rl ama slUrecgleri hakkinda dusidnme
hat i rl atma slOdrecindeki tutum ve davrani sl ar
annel erin gec¢cmis yasant¢kaek havwyaémdal ekonu
tekrarkghkaanakhdagnta&l @adl andiri I an i ki tarzdan
bahset mektedir. Bu cal i1 smal ar sistematik 0
etkiledigini g6éstermektedir (Reese, Haden ve

1996; Fivush ve Vasudeva, @® Sales, Fivush ve Peterson, 2003).
Ot obiyografi k Bellejin Kklevleri

OB gelisiminin nasi| gerceklestigi ve bu
6nemli oldugu OB arastirmacilari1 tarafindan
gunl dk yasamimizda OB'nin islevlierine odakl a
OBninisl evlerini anlamak onemlidir ( Nel son, 20

kisisel gecmi shatinl adakl &r wea biug iyka ktl latsmark t «
OB'"nin gunl ik yasamda nasi1dl ngaaki@Blagkiirg 1 ni anl

2003). Basit brad ey | e, islev terimi, anit |l ar kul |l an
bireylerin kendi hatirlama suareclerini ve di
(Bluck ve Al ea, 2002) . Gel i sciorcsuekl  gpeegmnsipse K t i
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yasant 1| arushnmakrkiim dias [keownl er i ni i ncel emek

Il ¢cin i1 k adi mdir.

Bu alanda yapitlan <c¢ali1 smal ar, gec¢c mi
gel i si msel i sl evleri ol dugunu gdstermis
i slevlieri gedisimden coouwlkllaagaadzglu sayl
2009) . OB' nin ergenler ve yetiskinler
otobiyografi k anitlaritn kullani mi, Benl il
olarak 0¢ ana katsetgor.ide siniflandiri |l m

Benli k islevi, ge¢cmi ste kendi mazi hat
gel ecekl e badgl ant isir le kil atdaanky im| menalki k ol ¢
kavransal ast 1 ri I mistir (Bl uck, 200 3; Bl uck
az net bir benlikkavimai ol dugunda, benl ik sOoreklilig
ani |l ar i1 ni daha si1 k kullandi klar i1 ni gost
benli k netl i gi seviyelerinin UGUstesinden

Bu c¢cali smaigkigasanabu bl d oldugunu da

netligi, daha genc¢ yaslarla iliskilidir
I sl evi rapor etmektedir (Bluck ve Al ea,
net benl i khipkagr Bennhakssidrekl iligi i sl evi
i ¢cin daha o6neml.i hale gel mektedir? Habe

bireyleriny akam Yek ¢ s gbiarsnmeayden® mdi r ve bu go6re
yetiskinligin edegamdébhemkeéeridnde dasam

yasamlarini nasitl anlattiklari1, hatirl ad
olarak tanitmlanabil ir. Bir cocuk tarafin
far kl ol ar ak, bi anssl aanyl aarra k e rkgeenndl iilketrein h a |
olustur mak i ¢cin anitlar i ni temat i k vV e y

birlestirirler (Habermas ve Bluck, 2000)

Sosyal i sl eve bakti gr mizda, ani | ar
karsil i1k sosyal i1 skileri gelistirmekt
i sl evin Uc¢c bmé kkamakxmasiisrki | er de sami miye
surdur mek, i ltiasvksiilyeerl elma kvkeirnndeak ve empat.i
Bl uck, 2003) . Sosyal islev 1 1le i1gildi g €
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baglam, bellek 6zellikleri, konusmaci ve din
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I 1i ski O6zeldiilkd seeen| eSroisdyiarl (i/slleaviwme Bl uck,

YOnl endirici i slev, otobiyografik ani |l ar.
n yapmak ve karar vermek olarak tani mlann
nde bulundurul dugunda, vydeathias kg enxri g r ¢ e tkil ylais
lendirici i slev i1¢in daha fazla OB kull a
esinin OB islevleri Uzerindeki rolanid de
C yetiskinlerin daha uzun zaman per spek
ecekteki davrani sl ar i yonl endir mek I ¢in
l ani |l masina yol acabilir (Bluck ve Al ea,
Pill emer (2003), YOnl endirici i slevin are
Sosyal i sl eve go6r el ndkailh aa caizk doil kcknaet ey 6Ganlt 1 enndl
er | i ol madi g1 ni belirtmektedir. Evri msel
cl ar i ¢cin otobiyografik ani |l ar. hat 1 rl an

ceklesir ve t ehl i kagattat @ t meevnel defjiptid a ha y UKk s e

Il I emer , 2003) . Bu nedenl e, YOnl endir i
erlendiril mesi, bu islev hakkinda kapsaml
bu c¢ali1 smal ar ki kategoride incelenebil
meevieg @illemer ve Kuwabara, 2012).

Benli k islevi, Sosyal islev ve Yonlendir.i
rani sl ar pl anl ama vV e DD gi bi bircok m
stirmaci1 | ar tarafindan turtars$hewlaltakali
al memi stir. Bluck (2003), Benli k islevi v
trgrnit belirtmektedir; diger c¢cali1smalarda

erlendirilmektedir (Kul kofWdnyg KohWang ve K
g ve Hou (2015) ayri1 bir islev olarak deg
calit smanin bulgul ar DD'"nin gelisimsel b
aya ¢l ktirgirni gostermektedir.

Duygu D¢zenl eme

Duygu duozenlemeaydugghkl ar)jndevam et mesi v

kadar yogun hissedildigi ve ic¢csel ve diI ssi;
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tanimlanir (Thompson, 1994). 1ig¢gsel sirec
degerl endir me ve emceigi sgabrarear gy lba &l e

dedger |l endidriislisiarlk esair ecl er aile uyeleri
etkilerini ic¢erir (Morris, Silk, Steinbe
Cocuklarin duygul ar i1 ni dizenl emeyi n
sosyall esmenin bir yolu olarak ortaya ¢
gel i samiadéaj |loanreed nmmaodalri. Bu modele gore
yoldan nasi| dizenlgzlecbr@veynb gk enmgkil a
davr aneé alénia dw@gusal iklimi i1k ol arak, cocukl ar
stratejilerini gobzlemleyerek/ model |l eyer e
kabul edilebilirligini i ¢csellestirir.
uygul amal ar DiDn egné i idg r mi Gio¢ it ma n Kat z

ebeveynlerin ve c¢ocukl ar 1 ninbrorganizagyanh ar ha
ol ar ak t ani1 ml ameadluydue flelsefesib e v € ynh n ir migsetliirs.t
Arastirmaci | ar t-duygafelsefesbaen i r k duyguki g 1 limniek a

felsefesi ve reddedici felsefe Duyguk o ¢ | u k fel sefesi,ne s a

kendilerinin ve c¢cocuklaritnin disiuk yogun
i ¢cin O0onemld. araclarobloskz adarygmiae nciorxliud
cocuklidaryigrul ar 1 ni dogrularl ar, cocukl ar 11
ve cocukl ar ile birlikte sorunlar. c 0z
ebeveynlerol umsuz duygul ar | zarar | i ol arak g¢
gerektigini dusunir. Son o tcaorcaukk, baaiglleannime
ebeveynli k tarzi ve evlilik iliskilerini
bucuk yyayxiemda bir sekil de baglanmal ar 1 r
yor daglé gt enen boylamsal bir iliski bul un
tar zi i ¢in, annel er i daha fazla destek
stratejileri yelpazesirapo et mekt edir ( Har dy, Power ve
ek ol ar ak, mi zacg, cinsiyet ve gelisim
ebeveynlerin kendi bagl anma guvenligi

6zelliklerinin de D®rigediglidiuddebdinemmus
2007).
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Duygusal olarak yorucu bir sorunl a kar si
stratejilerindeny ar ar | anBnark t daida ir ¢ BD stratenlaryyenideg 6 r e
dej er | eabdaisrtrédd mak Gzer e irKGroseve dJogny 2003ma kt ad i

Yeniden dedgerlendir me, bireylerin olumsuz dt
dur um hakkindak.i dedgerl endirmel erini de g
tani mlanmaktadir. Bastirma ise bireylerin ol
tepki |l eri engell emeye c¢al i1 smas:i ol arak kabul
stratejilerini kull ananl ar hem duygul ar i1 ni
calirsirlar, bastirma stratejilerinin kullan
davr anidsakalrainniar loar . Yeniden degdgerlendir me st
belirtiler, daha yuksek diuzeyde yasam doyumu
bulunmustur. Bastirma stratejileri ise daha
yasam donyluinku,sabyegi s1 ve iyimserlik ile iligsk
2003).

Ot obiyografi k Bell ek ve Duygu D¢zenl eme A
Ge¢cmis yasanti |l art dhlakkogdaf ikko nlmeImadgdion s
yoniuadidr ve bu gec¢cmis olsaligrtiim .¢c odBuu ad wyngluas ay

cali smal ar , far kil duygu tuarlerinin farkI:

Ornegdgin, duygusal olarak olumlu olayl ar. h i
duygusal olarak olumsuz ol ayl aduygltadak k1 nda kon
bas et meyi 6gretir (Fivush, 2007) . Annel er it
tarzlarinin c¢ocuklarin duygusal gel i si mi Uz
cal 1 s ma bulunmaktadir. Bu nedenl e, annel er
k o nu s uurykgeuns ad temal ar | kull anmal arinin DD ge
O6neml i olacaktir. Kualtdar bu bagl amda, gecmi s
ile ilgili o6nemli bir faktor olarak tani mlan

Ot obiyografi k Bell ek | zespekifer K¢l t ¢grel ve

OB'"nin islevsel kullanimini inceleyen c¢al
odaklanmistir ve farkI. kaltduarel gruplar:. i n
Bu c¢calirsmalarin bulgulari, Benli k islevi, S
otobiyografik anilaritn kullanimrnin evrensel
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aclsindan bazi kaltdarel farkl 11 1kl ar ol

2015; Maki, Kawasaki, Demiray ve Janssen
Kul l@mamni caha kapsaml bir sekilde anl amal
fazla calismaya sahip olmak o6nemlidir (
Toark kultdrd baglamindaki I sl evlierini [
bekl enmekiredi ek &liarnak, yasam evresinin
iliskili oldugu bulunmustur.

Gelisi msel ve islevsel acirdan baki1ld
I sl evsel bir sekilde kullanma Dbil gisini
ve a kadas!l ar i (2015) , cocukl ar i1 n ebeveyl

konusurken ebeveynlerinin hatirl ama sekl
sl evlerini hat i1 rl ama surecinde nasi | Kt
Ancak 68 yasst agacukl|l arl a gerceklestirilen ¢
buyukl Gkte et Kki bul unmustur vV e i sl evl er
yetersiz oldugu vur &anheidendnd Q) r b e IBleemk eir s Ic
I Lgi |l U setrbiinl iesrsgeeln |biiglegikladar tam ol ar ak

Haber mas ve Bluck (2000) tarafindan 0ne

gelistirmeye basladi kl ar donem de erger
Sonucg ol ar ak, efriglkenbariar oniobayoet ar i i
hakkinda konusurken nasi | kull andi kl ar i1 n

¢al ekmanén Amacé ve Araktérma Sorul ar
Bu calismanin amac.]| OB'nin islevsel I
i ncel emektir. Cal 1 smanin ni teelge k1 ggreic mi ¢

yasant il ar hakkindaolkweteagmD®d®' es nasupnda bn a

o | ma ichaelgnecekt r . Ayr i1 ca, nitel ki1 si mdan el de
i¢cin bir kodlama semas: gelistirilecekt:
bul unmaktadir. | 1l k amac¢, duygu toaru (uzdi
ergen), ergencinsiyestik adi n ve erkek) ve OB islevi (
ile ilgili st kliklardaki farkli il i1 klari1 i
OB'"nin daha 1islevsel kull ani | masi ; ail e
Benl ik I S lnedviir ivce Y&nlees i daha fazla kul
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ergenler ve annel er| arasi ndaki konusmal ar 1 n
konusmal ara kityasla daha fazla islev ig¢gcer me:c
islevlierden damasifable&kl| knuimeé latnedii gl. evhbuygu t I

arasindaki etkilesim ol arak, mutl u ol ayl ar i
i¢cin YOoOnlendirici isleve daha fazla vurgu ye
hi potez kurul marmikstamagl ibzniceyyalkdyl a ¢cD’" nin ay
ortaya c¢i1 ki p c¢cir kmadi g1 incelenecektir. Birli
arada Il ncel enmesi v e aralari ndaki et kil esi
bulunacakt1r.

Bu c¢cal 1 smaniannnieklierrciin avneaceir,genl eri n DD t et
ol arak kull anmal ar ve DD stratejileri (yen
arasindaki kil i liskilerin incelenmesidir
netl esmesi planl anmalkhtakdkinmdaG&kpmiug maa kanmtsnll a
ol dugundan OB' nin i sl evsel kul I ani mi vV e s o
i ncel enmesi Onemlidir. Ayrica, @Bciuklevl eri
gecmis yasant il ar hakk nirddacakergeniksOBain s1 rasi1 nda
i sl evsel kull animnin gelisiminde kritik bi
annelerinin otobiyografik anilari1ni sosyal
aclilsiyla incelemek O6nemlidir. alsioni loil gk iaxi, D
inceleyen az sayitda calisma bulunmaktadir. B
gecmis yasantilar hakkinda konusma sirasinda
temal ari n DD stratejilerini nasiirl kyaotrkdiad i1 g1 r
saglayacakti1r.

K-eri k Anali zi

Girik

OB islevleri cogunlukla kisisel raporl ar
davrani sl ar daha ort ak yontemlerl e 01 ¢ mek
Kull ani mi ni inceleyen az sayida c¢alisma bulu
konus ma, obebli gdigm adn&ml i bir yoni ol dugunda
yasanti |l ar hakkinda konusma sirasinda nasi |

Bildigimiz kadarityla, kodlama yoluyla ge¢mis
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OB islevlierinbirncaleygwena dadeonenakt adi r.

yasantil ar hakkinda konusma sirasinda or
didzenleyici, yorumlayi1ci, yonl endirici v
belirlenmistirave buteemalatenthbhaarl 11k
Lucas vV e Coombs, 2002) . Bu cal 1 s ma n i
gerceklestirildiginden, ortaya ¢l kan te
romanti k c¢iftlerin gec¢cmas! yaaawmk Yar aha
ergen geg¢cmi s yasanti |l ar hakki nda Konusg
Dol ay1 steyylgenamgreeg mi s yasant i | ar hakki nda
olusumunu kapsaml bir sekilde incel emek
gelistirmek amaciyla ic¢cerik analizi gercg

Y°nt em
30 amneer gen g¢iftinden ver.i toplanmi stir
ergenl i ge ka6ébsolakagebehi dhenmistir. Cal

erkek (%40) ergerile annelerik at 1 | mi1 strigre.n Anrda |l eri nden
sirasinda ergenin Uzgun, kizgin ve mutlu
hakki nda konusmal ar i bekl enmistir. Ol ayl

her hangi bir ki g Dahh somaanneleriva ergenemhangi olaykart i

hakki nda konusacakl ar i1 ni tartisar ak b €
kriterlerini kar si |l amayan bir ol ay S e
her hangi bir miudahal e aonmamalnamnsdiikt.anBeslaorrl
hakkinda konusur ken, olayirn nasi| ger cel
hakkinda konusabilecekl eri yoner glds i ver
daki ka konusmal ar I i stenmib$tl ecebbheak 86t
de ver il pirsgteinr,}cGMamnealier tamaym anbi kt ada

gecerek bu U¢ olay hakkinda konusmustur
desifre edilmistir.
Basl angic¢ct a, otobiyografik bellegin i

icin ampirik olarak ic¢cerik anali zi yapa
(Steml er, 2015) . Baska bir deyisl e, otob
herhangi birfi ad e, alt tema olarak kodlanmis v
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tanimlanmistir. Ancak, i slevlierle i11gili K u
GCali smanin amaci islevler i1¢in kodlama semas

l'iteratidridgeg olaam mli ahemvl ere dayanarak ol ust ul

gelistirilen alt temalar ile kuramsal ol arak
olusturmak i¢in, benzer islevlere sahip alt

Bulgular

En s kilerbbfa=li238N= 30) i sl ev Sosyal i sl ev ol a
Ortatemalar | i kki yi gekemnxdii rbnek g relké@skakapayl ak ma
i | i wKialreark ortaya ¢i1 kmi stparneriyleol ni ki i ekt het et
(annelervegrenl er arasindaki s ki), sonuncusu
Annel er vV e ergenl er duygusal ol ar ak yuakl

dikkatlerini bi r bi rl erine ver mekt e vV e birbirleriy

aralarindakiiibrs$skrmaokhk kagaintésinlgiyi ve 02zce
nedenl e, hgili i fadel er il i skivyi gel i stir me
aksine, konusmal ar ayni zamanda annel er vV e
icermektedir vekbkBemdkl|l estedi hkakl i durumlar |
nedenl e, durumu kendi baki s acilarindan anl a
sucladri kl ar gozlemlenmistir. Bu i fadel er k
kodl anmi st ir. Son oframnmakbahaeneigri mlagl ar ge
arkadasl!l ar ve O0Qgretmenler gi bi di ger i nsan
olayl ardaki duygu ve davranislaritnin farkin

kodl anmi st ir.

| ki nci ol ar ak f=625M83 k3 )a hiselde y eBerfl i k i sl €
bul unmust urduyOgulaa it &kniadkl iassiel ed ane¢g ncvel er ve 11 ¢
fiziksel benliko | ar ak bul unmust ur . Duygusal i ceri kil

hem anneler hem de er gdnlheirs sbeu talkd yelrar vsel rdais

hakki nda bil gi ver mektedir. Benl ik i sl evini
hakki ndak.i mevcut duygularini ve diusiuncel eri
ve gelecek arasinda bir baglanti1 kurmaktadir

En az $x4&L5Nkt a9) bahsedilen islev Yonl ent

bul unn@es-tnuirkt engdemskbémadem$ uveumgul aré art
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veol umsuz duygVWdmlreéendazalctimai sl evin orta
Cl kmi stirders@macenmgs enkapsaminda kat i1l 1 mci
anki durumlarina veya geleceklerine nasi
farkindal i1 k i f atdredereverme Etmhasi r kamegmi gsda Kk

0zell ikl e apanmeeinetra,vskoredsmale bul unmaya ¢
orta tema duygusal icerik i1 ¢cermemekte vy
bagi msi z der sl eri i cermektedir. Duygusa

alindirgirnda, bireyl eiry eysai nol uynilkus ed u yngeuylea r

duygularinin seviyesini azaltmaya c¢al 1 sm

Benli k islevi, Sosyal islev ve Yonl en
gosteril mektedir. Bu c¢calismada, DD'nin a
incee mek amacl anmi st ir. Basl angi ¢t a, DD i |
kodl anmistir. Ancak DD ic¢ceren her i fad
YOnlendirici islevden birini de temsil e
bu UGUcdaghewmeak belirlenmistir.

Sosyal i sl evde DD t emB=I38ON= @®2 ,0ntnelk
gelistirme orthobhexmmal odahapa@hananl amak i

soomgduygul arvek dmmcdié maat asadnée tfearad aethmd | €

aclsini payl asma konakmae mast ajda bluéunhagi
etmeal t t emas.| DD temal ar i ol ar ak kodl a
temasi ndaki i fadeler olumsuz duyguya set
Sosyad DD ol ar ak kodl anmi stir. Benl ik s
temasindaki tim ifadel erf=8B6N+25k0lrMu ol ar &
duygulari1 artirma ve olumsuz duygulari1 a

de Yonl endiarki ckio dOfBR3T@Na28).1 r  (

Tart éKma

Sosyal i slev, gec¢cmis yasanti |l ar hakk.i
i slev olarak ortaya c¢ir kmistir. Gecmi s vy
anit | ar hatirlamanin sobgambh Perige)] udos)
bagl aminda sosyal i sl evi incel emek daha
Bl uck, 2003) . Sosyal isleve ait ifadeler
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calirstir klari1ni, i | 1 s kninhaeyra hcaaklkiisntdiak | aa v $1i1 y evle

gelistirdi klerini gostermektedir.

Benl ik islevi l iteratiarde O6nerildigi gi bi
benl i kl eri arasinda benlik sotrekIliligi duygu
2003) . Er g eyrklliski, oyaissanirdnak 1 ¢ idaygukal | i ssel be
gereksinimlerin gel istigi donemdir (Fivush
ergenl i k, yasam Oykusdndn ortaya ¢1 kmasi nd:
edi |l mistir (Haber mas i1vrec 1Blaucdka,n ZhCeOnD )a.n nfeyreirdc a
ergenlerin yasadi gi ortak geg¢mis olaylardan
Benli k islevinin ikinci en si1 k kullanilan i
bagl anabilir.

YOnl endirici i sl evBewnnlIsitk I it gheviSme yqdr @ sd &
olarak bulunmustur. Pill emer (2003) , YOnl enc
kull ani Il masinin evri msel bir baki s aclsiyl e
gerceklestigini oO6ner mekt eYddinrl.e nBdui rniecdie nilsel, e vkior
kull ant I dir g1 ni go6zl eml emek zor olabilir. B
aldigrm zda, bireylerin simdiKki ya da gel ec
sekilde gec¢cmisten ders al maya c¢aV,1 st gl g o
gecmi si gunimize ve gelecege bagl arken, bir e
cal 1 smas.| nedeniyle Benlik islevine benzer|l |
arastirmalarda da birlikte ortaya c¢1 kmistir
vasant i | ar hakki nda konus ma sosyal bir bag|
konusma partnerlerinin davranislarini da yodn

hem ders al mak hem de ders ver mek Yonlendiri

ortaya ¢1 kmaktad:!

DD temal ar 1 ni iceren ifadeler Onceki cal
DD’ nin Benlik islevi, Sosyal islev ve Yonl e
ortaya <c¢1 ktigrini gostermistir (Bl uck, 200 3)

saglarkendiaehdemeni ngubar i gol uf adaraekmdkiyedi
iliskiler bagl ami nda, konusma partnerl erini

duygul ara neden olan kisiyle olan-sorunu ¢0z
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ergen ¢iftl eni nilnayK @amu sdtuuykgluas a | Il cer i kli
yonl endir meye cal i1 sti kl ar I fadel er ¢co
I cer mektedir.

l cerik analizinin sonucglari, Benl i k i
| iteratdrl e DDJdtnarnl 1i scel duguinal,evin bir m ¢
cr ktir g1 ni gostermektedir. Bu sonucglar b
Benli k DD, Sosyal DD ve Yonlendirici DD
planl anmaktadir. Caligdhanhnpokenker amacl
Anneer gen ciftlerinin her bir i sl evdeki
kendilerinin ve partnerlerinin yeniden ¢
yordadi girni beli-Paemeé&r aBa g(ARN) ardalizlkit Blo d e |
gerceklestirilecektir. Spesi fik ol ar ak,
YOnl endirici DD st kli1grnin kendilerinin
seviyelerini pozitif yonde, bast i1 r ma

beklenmekedir. Ote yagedheriaea Benlik DD ve Yonl
sadece aktor etkileri bekl enirken, Sosye
etkileri beklenmektedir.

Y°ntem

Cal 1 s mayaerlgen acgninfet i kat i1l mistnr. De
anneer gen c¢i ftleri el endi-kit fetni siolne adawnaimi
Ergenler ic¢i f#6.98B8=15.0658=1 g 18 5)3 .vel annel er i
32-60 Ort = 43.51,SS= 5. 25) olarak bulunmustur. C
(48. 1) ve 56 erkek (%51.9) ergen bul unma
|l i sans 6grencileri veri toplama sidareci h

sonra ev ziyaret.l eKatniil igma iclaiderigdideriz gnemi ¢d n

mut l u hissettiklIler:i ortak yasanmi s gec¢mi
Konusmal ar boyunca ses kaydil al it nmistir
yasant 1| ar hakkinda konusma godérevinden
Formu, depreso n puanl ar 1 ni 01 ¢ mek i ¢cin Beck
stratejilerini (yeniden degerlendir me Ve
Anketi doldurmalari1 i stenmigstir.
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Verilerin timd ana arastirmac.] tarafi nda

guvendegengliendirmek i¢cin kodlama konusunda
verilerin % 20'stemrigekndEdlgeEmilgdrn Iriecdidhi2r iamineDD
haricindeki temal ar da uyum s Annaekgens i yluksek
ciftlerinikh anMhaldezieryol ugleaigelistirilen kod
Sosyal, YOnl endirici, Benl ik DD, Sosyal D
kodlanmistir. Ayrica analizlerde kontrol deg
ifade sayi1i1si kodlanmistir.
Bulgular

Bu gm@mami n i ki amac bul unmaktadir. Ik o
ergen cinsiyetiv e OB i sl evine i liskin otobiyografi
kull ani mindaki farkl I 1kl ar i ncel emek am;
islevlierindeki duygluardihnzemn!| Bimeey(I BD)i nt &kmand i
partnerlerinin DD stratejileriyle olan ikild@

¢al eékxkmanén Kl k Amacénén Sonu-1are

SPSS 23 aracili1gryla Lineer Kar 1 s1 k Mo d ¢
dedgi sken, OB'"nin islevsel kull animrna il isgski
duygu tduar 0, aile Uyesi, ergen cinsiyet.i ve
et kil eda mireirne gal di g1 mmzda, sadece duygu tOr |

et kil esim anl|l amlF4.1@118y=B64xul. O®husiTum, duygul a
icin, ergenlerimnBe&hl gk ($héwmi nkiwsnbapi nal 0
16.345; tahmini rarjinal ortalama ¢ =12.578; tahmini marjinal ortalamaguiuk =

15. 486) , annelerinden daha yiuksek ol arak bul
iz anmt ©.048; tahmini marjinal ortalamas k= 3.759, tahmini marjinal ortalama

mutluluk = Se5#4b)YlulUnknti@gin annelerin Sosyal
(tahmini marjinal ortalama ¢ 7t16.538; tahmini marjinal ortalamatuiuk = 15.505)

ergen cocuklarina goére daha yiuksek olarak bu
azumt 8.569; tahmini maipal ortalamamuww = 5. 020) . Of ke ic¢in,
(tahmini marjinal ortalama = 22.090) ve ergenlerin (tahmini marjinal ortalama =

16. 736) Sosyal I sl evi kull anma si1 kl 1 g1 ar as.|

i ¢ i n a(ahnmni rearjimahortamas 2 o = £3.479; tahmini marjinal ortalama
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sf k= 13.178)er gen ¢ ogcturkd aft almami ni  g;@* §.856) a | or
tahmini marjinal ortalama ¢ k= 6.629)Y o6 nl endi r i ci i sl evi dat
bul unmMgtluaul uk i1 ¢in annelerin ve ergenl

st kl 1 g1 arasinda fark bul WwhRemdas84;atmnr (t ah

marjinal ortalamargen= 5. 27 3) . Son ol ar ak, tim degi
et kil esismli tl atriakt iakn | B(4106.181p w1.689p=mEL8n1 st 1 r
Ayni analizleri, topl am i fade say

gerceklestirdigi mizde bulgularin ¢ogu ko
benzerlik goster melkdtndichier .al Faardk Ign ndaan u chlea
degi skeni ol madan marjinal olarak anl aml
i fade sayl sini kontr ol F@&,1362.261) e h55P o nr a al
. 006. Kadin ergenleninsvevaenéhemsikingket

ortalama = 3.474), erkek ergenlerin ve
(tahmini mar jinal ortalama = 2.303) daha
¢al ékmanén Kkinci Amacénén Sonu-1I|aré
Bu cali smaniannelienrciin amemcar,genl erin C
DD temal ar i1 ni kull anmal ar il e kendil e
arasindaki i ki yonlid iliskileri inceleme

( YEM) kapsaminda SPS®akAmR®DSt Re2r aBadi miiigh n
(API M) analizleri gerceklestirilmistir.

Uzuntiu icin gerceklestirilen analizle
indeksleri g6z o6ntne alindi g nd&@@ Nmodel i
=107) =2.027p=.363, GFI =.995, AGFI =.915, NNFI =.983, CFl = 1.00, RMSEA
= .011 ve model icin degisiklik onerilr

temal ar 1 bBkeu.24Bp maG11) ve ergenlerin Sosy
kKul | abhaa8,p=.¢48)ergnl erin yeniden degerl endi

yonde yordamistir. Ayrica, ergenbn sosya

A75,p= . 065) kendi yeniden degerlendir me

yoninde bir egilim bulunmustur.
Uzintgeigekhlestirilen analizlerde bas

O6ndne alindi g1 nda, mo d el i & (2,iNyzil07u=y584n g 6 st
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p=.747, GFl =.999, AGFI = .975, NNFI = .995, CFI = 1.00, RMSEA = .00 ve model
icin degigmkbtkrondnnkmerin Sosyal I sl evde L
bastirma diozeyleri arasindéa=-1&g=a.046)f yonde bi
Ayr i1 ca, annelerin Yonl endi b3-265p §0B8)evde DD t e
ve ergenl érevideSOOy & le mal$=a.204,p k.027) larmealenma s 1 (
bastirma seviyesini negatif yénde yor makt ad!
Of ke ic¢cin gerceklestirilen analizlerde ba
onune alindi ginda, model i &(2iNyil08u=y055Nn god st er di
p=.973, GFl =.1.00, AGFI =.998, NNFI =. , CFIl = 1.00, RMSEA = .00 ve model

icin degisiklik onerilmemistir. Ancak, hipo
bulunmamistir. Sadece ergenlerimmm®Benl ik isle
A195,p= . 064) kendi bastirma diuzeyl eri il e nega
bir egilim bulunmustur.

Tuom analizler, toplam ifade sayisi kontro
Toplam i fade sayil siI ni1 Kkaoatzlemho ls oetutcil lkatren xomr a
degiiskehmayan analiz sonuclarina benzemekt ed
cinsiyetler:. il e anne egitim dozeyl eri b
karsilastirdigr mzda, modell erin hic¢cbiri anl

Tart & Kma

Bu cal | sentag e na ngneec mi s yasant i1l ar hakki nda
otobiyografik bell egin (OB) i sl evsel kul I
Calirsmanin nitel k1 sminda, duygu diozenl emeni

¢l ki p ¢ inkcnealdeingerkn 1i ciy a pit ¢.ennQsakl nasnmaalnitzni ni cel ki

ik ama¢ bulunmaktadir. l 1k amac¢ ic¢in, OB' n
tar o, aile UOyesi, ergen cinsiyet. ve islev
Dogrusal Kar apiah i Moeér i il e incelenmistir. I
ergenlerin her bir islevde DD temalari1 kull a
iliskiler:i i Paet @armi Btaign ml Akt &r Model i (API M)
ve O6f ke riigciyapuylrmi @atyr r . TUm analizler, bul gul
gore degisip degi smeyecegini arastirmak i ¢i |
tekrar yapti |l mistir.
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¢al ekxkmanén KI k Amacéna Klikkin Bulgul

Duygu turdu, aile Uyesi ve islev arasi
l 1k ol arak, ergenlerin tium duygular ig¢ir
kullandi g1t bulunmustur. Bu bul gu, Benl ik
t dridn i&gneml i rold oldugdgunu gostermektedi
yasli1i yetiskinlere gore Benlik islevini
Al ea, 2008; 2009) . I kinci ol ar ak, annel e
vemutdh uk i¢cin ergenlerden daha yiksek ol
I sl evi daha si1 k kullanmal ar i 0gretici r
Ancak o6fke acisindan, Sosyal i sl ev si1kl

gostermemigeleri Mur&koa@auwmkl arit nin GdQzint Ul e

0f kel erini ifade etmelerine kiyasla dah
(Corapci, Aksan ve Yagmurlu, 2012). Bu b
hakki nda konusuroldark,| asvonakdla ywonmllama i1 g1
motivasyonla konustuklIl ar dosdanul ebilir.
ergenlere kiryasla Yoénlendirici i sl evi d
mutluluk ic¢cin bir f arrk Ibiutleurnanrtainti sith & . u
soyl enebilir cunkaua ebeveynl er idaygular! u ml u
hakkinda konusurken daha fazla yonlendir
Wang ve Fivush, 2005) . Bul guleasopradaopl| am
cogunlukla benzerlik goéstermektedir. F a
dedgi skeni ol mayan analizlerde marjinal C
analizl erde anl aml olarak bulunmustur.
olarak dusundlebilir c¢cunkid OB'"nin islevs

i fade saylisindan bagi msiz olarak bul unmu
¢al ekxkmanén Kkinci Amacéna Klikkin Bul
Uzuntd ic¢cin bulgular: degerl endirdi gi

ergen erin yeniden dedgerlendirme seviyeler

Sosyal DD si1 kl1rgrnin negatif yoénde ve ma
seviyelerini yordadi g1 bul unmustur. Erg
yenidendide@er Isewviyel er i arasinda negat.i
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bulunmustur. Annelerin Sosyal DD st kl 1 dginin

bastirma seviyelerini yordadi gi bulunmustur.

ergenlerin SoismgahelDDr it kdagtit r ma seviyeleri

yordadi g1 bulunmustur. Ofke ic¢in bulgulari d

Benlik DD st kli1dgrnin kendi bastirma seviyele
bir egnnuisnt ubrul vAdim bopbgam i fade sayi si1 ni kon
et medi gi mi zde benzerlik godst &Dmetketmeadiarr.1 Yani
kullanmas 1 kI 1 g1 ve DD stratejileri arasindaki

uzunlugundan bagi! msi zr oylamals 10 Icaarl a ks ngadnri inl egbliclli

—

~ x o < -~

@ N O

c. T «© O O O T O

O T S

Beklenen iliskil erarlnamiab ndlaardailgou rgazg i ni
nine ali1ndiginda, kodlama semasinin rol 0o di
ir ifadenin hangi isleve ait olwunguna odakl
l umsuz duygu yogunludgunu bu duygunun c¢ocud
derek veya et meyerek azaltmaya c¢alisabilir.
l dugunu c¢clUnkd annesinin istedidi kitabi al n
ok fagham abbdiudgu icin buna UGzdl menin sac¢ma
ir anne ise kizina daha fazla sicaklik ve
zU0l memesi konusunda ders wvermistir. Her ik
avsiyelerde brul uingnary,a Ydanr i end ikrl iac i DD ol ar a
edenl e, kodlama semasi daha o6rtiagk o6zellikle
ir i fadenin hangi isleve ait ol dugunu bel.
egerligi (ol uml endirtebitrra ol umsuz) deger |

Her OB islevinde DD temal ar i1 ni kodl ar ke
arafindan gelistirilen kodlama Semas:| kul | a
e cocuklarinin gecmi s ol ayl ar duygusal
dakl anmaltbDhadhem vcuygul ar I anl ama hem de d
avramsallastiri |l mistir. Bu nedenl e, Benl ik
emal ar 1, bireylerin DD c¢abalarini yansitmay
|l arak kabul edil ebi maninDuggghar bekkghdaat
It ot oldugu soylenebilir. Dol ayirsiyl a, bast
i bi negatif yonde Dbulunmustur. Sosyal Ve
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rgul ayan annel erin, ba«t ibrurhaunsneisit wel et
genlerin sosyal odakl i bir sekilde duy
stirma seviyesi yordamaktadir. Bu bul
I st ndan karsi |1 k1l i ski ol dwlgunu g
stermektedir (Cole wvd., 2004) . Ot e

gerlendirme ic¢cin neg.&tgenerinp&iycde iilsil gkidle
mal ari1 kullanmasinin, annelerin yenide
i sdufu wpvwobninde bir egilim bulunmust ul
emlidir. Al manya'da yasayan, Al man ve

man ve TOr k kadinl ar arasinda DD den
I I anmak) aclifsamidamulamdnmumd tturb.i rAl man ka
ni den degerl endir me kullandi g1, Tar k
lunmustur. Ayrica, depresyonda ol mayan
l nizl 1k ve islevsedelolimaiyamnl usutarmd airnd
I s ki bul unmustur ancak depresyonda C
unmami st | depresynda dinnayapiwd larkadi nl ar i i ¢cin
niden dedgerlendirme strauejul soinnicl br &
trg1rni, buna karsin, bastirma stratej.]
ha fazla kullanan depresif Tidark kadinl
I acti1 girni gostermektediri g Aylkashas8ti Kk

r zaman uyumsuz bir DD stratejisi ol @

gl tar el bagl amlarda farkli1 etkileri ol d

gerl endirmenin her zaman ol unbiin sonucl
Ergenlerin yeniden degerlendiril mesin
ergenlerin Sosyal DD st kli1grnin yenid
rdadi g bul unmusteurgenBwi¢al egmadan, amr
zgmutve hissettigi olayl ar hakki nda k
elerin kendi duygul arina odakl anmal a
y al yonel i mle duygul ar a odakl anmal ar
erilerine iepadet  ®itOr in@aT idgkediehaiden! er i

> O »w S

elerinin, ergenlerin DD guc¢cl ukl eri h a
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ergenlere kiyasl a, ergenlerin daha az DD gug
ve ergenlerin rtaptoardaral ak ,askemddaiksi bmD gucgl U
icin daha yuksek olarak bulunmustur (Sari1t as
annelerin ergen c¢ocuklaritnin duygul ar. hakk:i
ergenler ic¢cin daha esgwyésk!| g enldbitirg ki deger |l endir

Bul gul ar , ergenlerin bastirma seviyesinin
hic¢cbir.i tarafindan anl aml bir sekilde yord:
DD temal ar ile bastirmani n emeqathbiifr yedgnidei m
oldugunu ortaya koymaktadir. Bu bulgular, €
aci kl anabilir. Ebeveynlerl e sosyall esmenin

arastirmalar c¢ogunlukla bebekler iwe c¢cocukl al

dhil edildigi birkac¢ c¢ali sma bulunmaktadir.
ol dugu bilinmektedir, ancak etkisinin azal|
iliskinin niteligi ergenli k boyunca degi smek
gbi ebereynrer gen i1 i ski si zorluk ve olumsuzlukl a
guncel arastirmalar genelli kle 6zerklik aci1 s
ebeveynlerle ergenler arasindaki uzl asmal ar
(Steinberg, 2001) Dol ayi1 si1yl a, ergenl i kteki gel i si ms
bastirma seviyesi i ¢cin anl aml i s ki bul unr
cali smalarda potansiyel faktoérler arastiril a

Far k11 duygu tdar | er i ni netkilermiladlamakta, OB isl e
O6neml i oldugu bulunmustur. Bu cali1i smadaki b
i¢cin bulunmustur, o6fke ic¢cin sadece bir egili
bir i1 ski bul unmamistir. OlumsuD duygul ar
becerileri o0gretme islevi gordar ken, i nsanl ar
hakkinda konusmal ari daha olasidir (Fivush,
sekil de, ebeveynler, cocukl ar il e ol umsuz
nedenlerinie sonuc¢l ar 1 ni daha fazla vurgul amakt ad .|
6fke arasindaki ayri1m icin, daha 6énce de bel
dzantal erini i fade et mesi konusunda 0f kel e
cesaretlendirici dava nd 1 § | bul unmustur. Ayr i1 ca, annel e
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yoneli k indirgemeci davrani sl ar cocukl
i s ki i bul unmustur (Corapci vd. , 2012
cocuklarinin odikreilreriuygunduwmadeoledumgunu di
Dol ayisiyl a, bu c¢ali smanin bulgulari, T
konusmanin DD ac¢isindan dziuntuden bahse

gostermektedir.

Bu c¢alismanin banzma k k ad 1 t | 1 IDiakhlaa rhb U yhit
model | er i t est ederken daha yuksek wuyun
toplama surecinde farklI: arastirmacit1 | ar
konusma gorevi i ¢cin farkl: balilin Ancake | er %
arastirmacilarin yogun bir egitim sireci
dasinulebilir. Son olarak, ergenler ic¢in
uyum duostuk c¢crkmistir. Bu netdeinclee,y obruu mleam
ve gelecekteki c¢calirsmalarda bu konu go6z

Bu cal i smanin ' iteratiiare oOneml i k at
i slevleri, sosyal ve dogal baglamda der.
anne ve ergenlerinOBs | evl erinde DD temalari1 kull ar
i liskilerdi incelenmi stergenCaglif$mamimimni («
kull anmasinin l'iteratdadr ile uyumlu ol du

YOnl endirici algrewnwde DDt &ya EgerikOBg 1 n i 0

gel i si mi i¢cin kritik bir doénem ol arak diu
O0ykisid olusturmak ic¢cin anitlar i1 ni kKul | an:
daha karsi |1 kl enlehanheer geenl igi.ftBwer nedn ge
hakkinda konusmasi sirasinda ortaya ¢1I ka
cocuklari1 UOzerindeki gelisimsel etkiler:i
sirecl erini nasi | acgylésnientdtaing i hi t eirnactell reeme |
saglayacakt1r. Ni cel kisim goz oOndne a
Gzerindeki cesitli faktoérlerin roldnid in
bu calismada farklIl: duyignui nt,drdiemdiny ent, i n
tarlerinin birbirleriyle nasi | daha K
Il ncelenmistir. Gec¢cmi s yasant il ar hakkin
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sosyal bir yoludur ve her i1 ki bhachadrnnda 0z:¢

et kil er. Onceki cal i1 smal ar , cogunlukla bire
onlarin hatirlama konusundaki i nanc¢l ar i1 ni %
kadar i1yl a, aktor ve partnerlerintératirl ama
Partner Bagimlili1k Modeld. i'le inceleyen bir
hem de ergenler i¢in aktoér ve partner etkile
O0nemini gostermektedir. Son ol aregl bildigim
kul Il ani mi ve DD stratejileri arasindaki I

il k c¢calirsmadir.

Cali smanin bulgularina go6ére OB'nin gec¢mi
stirasinda islevsel kull ani mini aritri.r acak yer
Ornegdin, erkek ergenler, OB"nin islevsel k ul
durumdadir . Ayr i1 ca, annel erin kendi duygu
cocuklarinin DD stratejilerini ol umsuz y 6 n
duygul ar malknamda IO® gelisi minde Oneml i bi
gostermektedir, akiudalk memgeml| daihm dac kkhuozel
di kkat e alit nmal 1 dicrooculBu etnleidleendesgpi eanneve a
et kil esimlerinin f aer kmriid aghearl eek spirmigmlaenrlia roll abhui
g6z oO6nunde bulundurmal 1 dir.

Gel ecekt eki cal i1 smal ar , duygusal deger |l ik
ekl eyerek kodl ama semasi ni gelistirebilir.
kull ani mini n oonlednlgiunkiarmn , 6 Zelrlkilgi yas grupl ar
annel er i arasindaki Kkonusmal ar i i ncel emek yaea
cal i1 smal ar il e sosyal i i skilerdi gel i si msel
gelecek calismalayl egeéelbi gier ekl i ol dugu s

132



H TEZ KZKN FORMU / THESI S PERMI SSI

9b{ ¢ TINSKTUTE

CSy . At AYft/Erbtlate Sckodl &f Nafiuhilzaid Applied Sciences
{2884t . Af ¥EHdSSclbyl of SodalisBleAchs

L@ 3dzZ FYFE P al (/%MiuiteisdhoolDfyApplied Niathemiditics
9y F 2 NXI (i A]Gra8uyteiSthdoliofNrdohnatics

nnn

58y AT . At A Y6Er&idade Sckbof af Kiakirie Btidnies

YAZARIN AUTHOR

{ 2 & FsRrRme : Elibol Pekaslan
I R/Rame : Nur

. | £ N PdNartment : Psikoloji / Psychology

¢ 9 % T b TIMLESOE THKKTHESIS (T Y 3 A/Enklibh{Q Bunctions of Autobiographical Memory
During Mother-Adolescent Reminiscing and Their Relation to Emotion Regulation Strategies

¢ 9%Tb /BEGRBE« , N1 & S1/Maskedi | [ |  Doktora/PhD [ ]

1. ¢STAY GFYFYP RNyel celRa@aseiéentBeNK 6AYS [ pPELF O 140
work immediately for access worldwide.

2. TezA 1 A NNBSfe £ S S NRA 6 A Y Scurk thddhtite Roriddr | O 1 FD
patent and/or proprietary purposes for a period of two years *

3. Tezl f G&PNMIBet S SNAOAYScurk thddhtiteRoriddr I O 1 1:|D
period of six months *

*QYyaUGAGN | I ySGAY YdzNXzf dz 1 F N} NPYyPy ol aPtP 12LRI

A copy of the decision of the Institute Administrative Committee will be delivered to the library
together with the printed thesis.

BT F NP ysighatdre | AP Tarih/ Date oo
133



