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AESTRALT

fhe' problem is to find or devedlop vwriting
materials which can be used at the Department of Bagsic
English at the Middle East Technical University in order
to féachv'beginner~level EFL learners organizational
writing skills. An experiment was conducted with four.
experimental and four control clascses at the DBE. "All of

the eight classes wrote & short descriptive essay prior

-
$2
n
Al

to the experiment toe estab baseline for leter
comparison. Then only the experimental group received
additional instruction through the use - of experimental
materials aiming to teach some aspects of organization in
writing only on the recogniticn level. Following
instruction, the experimen{al and contrel group learners
were askgd tc write a second short, descriptive essay.
These pre- and post-experimental eséay findings,were £hen 
compared. The conclusion is that when some aspectswof
organizatidﬂ inb‘wrifing are taught.io beginners 1on the
recognition level, these aspecté aré ttfansferréd» to
 pfoductioh; ‘i;e.; learnerst use them 4in théir wfiiiﬁg'
assignnments although they have -not actually practiéed~

them.




OZET

ODTU-YDYO' nun yeni baglayanlar dﬁzeyindéki
dgrencilerine komposizyon diizenleme becerileri kazandiracak
6gretim malzemeleri bulmak veya geligtirmek sorunu ele
alinmistir. Bu amagla YDYD'nda dért deney ve dért kontrol
sinifinda bir deney yapilmigtir. Ileriki asamada yapilacak
karsilastirmada kullanmak amaci: ile deney &ncesinde ada
gegen sekiz sinif o6grencilerinden kisa bir betimleyici
komposizyon yazmalar:i istenmigtir. Bundan sonra yalniz doért
deney sinifindan tanima diizeyindeki komposizyon diizenleme
becerilerinden bazilarina igeren deneysel ogretim
malzemeleri kullanilmigtir. Bu asama sonunda hem deney hem
de kontrol siniflarina ikinci Dbir kisa Dbetimleyici
komposizyon yazdirilmigtir. Daha sonra deney 6ncesi ve
sonrasi vyazilan komposizyonlara iligkin bulgular
karsilagtirilmigtir. Varilan sonug gdyledir: Komposizyon
diizenleme becerilerinden bazilari, yeni baglayan Ingilizce
dgrencilerine tanima diizeyinde ogretildiklerinde bu
" beceriler &gretim yaéma dizeyine de aktarilmaktadir. Bir
bagka deyigle, &égrenciler bu yazma becerilerini aslinda
gercek anlamda uygulamasini yapmadiklari halde komposizyon

yazarken kullanmaktadirlar.
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o CHAPiEéﬁijﬂ?S;*‘

| INTRODUCTION,

t.0. Preééntatiou5{1 f

- Thls cnaptpr aimsjat intrdducing the: problem'at

hand w1th 1ts bdukground and - the hypothesas. In'doing
so, the key terms used in: thlS studj, its alm . Scope, and

llmlt:tlon: and finally the assumpt10n= are explain ed.

-

"1.1 Background to the Stddy

The background to the problem at hand is briefly

analyzedffrom the point of visw of two aspects. First,

'the~'philosophy of~writing in Turkish high schools is

summarizéd. The commen featUreS ‘of the teachers{;couféé
contents and teaching methodology are described. 'Second;
the philosophy of writing COutsei'atvthe erarﬁmenfréf
Basiﬁ English _(DéE} in the Middls  East  Iechnica;
Univers ity ﬁHETUi iz expiained. Tie comparison of the

LHo pnlx Zopities has lad to the statement of the problen.



"l"schools than in the DBE 1n METU : In the former, wrltlng“

.

”‘13 llnked more with llterature and literary forms ‘ef

,‘expresslon wIn. the latter wrltlng lS flrst taught onﬁ]w

“ithe’“ structural (grammatical} : level;;fr later ‘én;
‘fuérganizational skills. are lntroduced\* Yet thereialwaye

“<rema1ns a grap between the hlgh schdol approach tor'

writing and that of the DBE thus leaving ‘the students in
a posxtlon of untertalnty "
In Iurkish high schools, writing is rezarded as a
separate? minor skiil and it is taught under the title
'Compositien’ of ten By ‘the same teacher who teaches
Tarkish literature courses. Hizgh school stgdents are
taught abstract notions about the organizational aspects
of‘writing because they are almost always told that a
"good'  composition consizts of an introduction, a
‘development’, and a conclusion ssction. However, rarely
- is  there concentration on how €o actually write these
aections, or how to limit the given theme both within ths
limits of the composition and withih 2ach section and
paragraph Qf the composition. Whether or not to teach
these aspacts of writing iz often simply up to tﬁe
individual teacher. Since writing teachersl are also
litaeratursa tzazhers, the uss of flowery literary languags
-f  1deas ar=  encourazsd.  This

ganarally rasults in learnsrs Hnnecassarlty rag=ating th



' séme  idé$iiﬁ'7a'dif%ebént,fform.in.vthé éame zparggrabﬁ,1   "
‘While doing so, learners, on tﬁe other hand, think they

 are introducing a new fact, idea, or supporting thousht.

‘v iﬁ*brief; high  sch§$i;§tudehts~havefa }ﬁéﬁdendy’to fOEQSf 
!ﬁbre' on  style§ of * literary e#éréséion thhn onfyﬁﬁe
forganiZation‘of'_fﬁqﬂghtsbtd']arfiVe‘ét~"£h§'beét wéyvﬁo

”Jmakeltheir' ideaé eééily uﬁderstood by the reader. ‘They

have an inclinatien to  approach the theme of  the
cﬁmpoéitién in an indirect manner and to be repeﬁetive.
It ié the‘lé¢k of organizZational aspects which forms a
maﬁor obstacle for learners who attend University.

A questionnaira on high school writing classes
{Appendix A) was given to seven classes in the DBE.
{These seven classes; with the subseguent addition of an
=ighth class, iater formed the expserimental and contral_
groups of the study at hand.) & total of 130 l=arners
raspondad to the questionnaire on high school writing
classes. Tables 1 - shows :* i the distribution of the

learners’ answers to the five given questions.

The results of this gquestionnaire confirm @ the
aforamentioned'observationSu Most (84%) of the learners
who responded to the questionnaire had had a separate
writing or composition 01335 -in hizgh school. 89% of
these laarners had such a class one hour a wask,

riours a weaek and approximat=ly 1% onls itald an hour a
, o



week. Most of tﬁesé learﬁers who had .a separéteﬂwritihg.f'

'Claés;' also 1ndicated that the wrltlng teacher teughﬁfV"

jother classes’ as well In other words,; the*teacher;wesv
not a‘wrltlng speciallst It 1s a. well known fact that
.wrltlng teachers ‘are,v 1n reallty, Turklsh theraturee
~teachers and not tralned wrltlng teachers. The fourth
~,‘que$tlonr deelt? w1th the S courseﬁbcontents' A ldrae :
majoriﬁy of the 1earners (93%) »statedf;that'they had
studied writing format in high‘school.‘ Most learners had
alsbe studiad hoﬁ to write topic sentences and how to
write explangtions. More than half of tha learners had
learned how to “Turits supporting sentences and
argumentative paragfephs or essays. 59% responded that
they had studied descriptions and 52% had focus=d on

making compariscons. Th

O

general picture, then, indicates
that thase learners studied format, various types of
writinzg as well as topic and supporting sentences. It is
interesting to - note, howeyer, that in the last part of
the qﬁestionnaire these same learners .reeuested to be
taught at the DBE exactly the same material that in the
pravious part they said they had studied in high school.
Questieﬁ five in the guestionnaire asked learnsrs what
thay should be taught in the writing course at ths DBE.

The top ranking answers uwar:

(ll

.basic writing rules including titlss, topic

(8

i
in
t



P

béénﬁéddégd connecforé
.self expr9351on fluenvy, cohe31on in wrltdng
Evd. especially Wlthln the llmlts of departmental
"requlrements for ertlng ﬁ
'i..argumentatlve wrlting, oomparlng,'dﬁd-hbd‘td

thlnk s0- as to be able to produce 1deas ("flk1r7

uretme")

.wrifidggabout daily 0r current’events

.8entence structure, gramﬁar

.more exerciées in writing, more exampleé'of
writing

.all the items mentioned in the previous question

_.spalllng and punctuation rules

.preparation for Freshman writing, answering'

quastions, note-taking

In the DBE at METU, writing is'considered a skiil
on. its OWn. In the first  semsster, the writing
aﬁtLVLtLAs are keyed to. grammatical structurea covared in
class and are only rarely concerned with languages:
functicns. The writing exercises are literally writiné
axarciszses because theyvéonsist of a given seriss of
sentance.fragments with words betwsen slazhes o zimple
completion exsrcises wherg l=arners fill in the blanks

and thus complstse paragraghs. Frequently, thers is  a




hfserles of questlons the answers. to which form a 51mple‘“

Paragraph-" Later on 51mple tables of 1nformat10n oerV‘

"qrawlngs are prov1ded to get learners 'to describe org,A

febmpare Only very few of these actlv tbes, lf any,‘5 B

" focus on organlzat nal aspects of writlng because the'

"VeﬁeSrare:generally presentedf in the rlght organl_.atlonal~
'fqrderi and ﬁﬁmoaeiQT iﬁ} thejfcorrect :‘Structural;vform;
Therefdre,.no;dfgaﬁiaatien‘on the part of'thetlearﬁers is
raequired.

| In the second semestef, b oks such as - ‘Reading a d

Thinking in Englluh Exglorlng Functlons {(Widdowson {(e=d)},

1982), Write Ideas (Glendining _and Mantell, 1983), and

Panorama (Williams, 1984} provide the learners with
varieus types of writing skills. Until then, howevear,
there is no specifi¢~writing textbook. The only book
availabla, ritinz Tasks (METU, 1987) is not a taxtbook;
it is 'merely a <conmpilation of the various writing
activities; axercises, questions from past quizzes and
tests that have ‘besn put in order and bound togsther in

book form. It has no author or preVailing;’premeditated‘

writing: philosophy. It is a supplementary writing.
exercise source. In Kern=l  cas  (O'N2ill, 1931), and
fernsl Ihtermeﬁiate (O Nelll, 1989, which are th= main
bezinnars’ languege books usad in the first ssmsster in

the DRE, thare ara very few uriting exsrcisss. The



- purpoae~ of tmoét~*of v these urlting ﬁxercises Zis ttb.t

rrelnforce the structures and patterns practlsﬂd in ClaSSﬂpﬂ

)

“;jtnot to show how to organize 1deas 1n writlng,s

Instructors who partlclpated in® the study at hand*:“t

'gwere 1nterviewed (Appendlx B) 1n order to' flnd out what“
“they con51dered th= needs' of tne DBE students ‘were iﬁ

‘terms of”uritihg’iskilisiin¢.the first‘ semester. As

‘m

~respohsa " to the first ‘question,bwhich QQalt Wwith the
prasent writing pfogram'the DBE,'all of the participating
instructors think: thét the beginners’ writing course in
tha firét 'semeéter is not adequats. It.does net teach
organization in writing. The cluas given in almost ail
of the writin ng exeréises have alrsady be=n grouped and
put in corder thus requirinz learners only to mnmake
grammatical changss. riting Tasks (METU, 1987},' thay
noted, ﬁoes not teath writing. It consists of graded
activities reinforcing gfammar; It is a source of extra
.Writing materials. Thus, the first semester writing
course is inadequate because writing activities mainly
reinforce grammatical structures taught in class.

Most instructors thiﬁk that the second,semester'
writing course is  good mainly because th; textbock by
Glendinﬁing and Mantell (1982 ‘is useful and suitable.
Some  instructors think t@at leavinzg ths  teachinz  of

conc2pts, such a3 toplic sentances and grouping ideas, ta



‘the sncond sémesterﬁiS‘ not ‘a good ﬁideé{ahd_kthét these

- concepts could be 1ntroduced earller‘on{;f

The s@cond questlon st »about what lnstructoraf:?
y suggested should be taught bln"the ‘wrltlng course of{f
‘f_espec1ally the beglnnlng level learners at the DBE Ai;
v[ilnstructors agreed that xn.the 'flrst semcster A formétfﬁ'
’Qaspects such as tltles and how to 1ndent should be taught{

1as,well as’ the use of connectors. They all thlnk that
topié ‘sentences can be taught*'eérly( in  the flrs
semester, too. Some of the instrﬁctors would like to get
learners to think carefully ‘before writing in order. to
arrive at a purﬁose or  message to b2 conveyed in the
compoéition. In cother words, thess instructors want
l=zarners to'be’encouraged tce take a stand pciﬁt in their
@z3ay. Thay dq not want them to simply join words énd
sentencas together but rather’to‘pass on a message to the
reader. This can be' achisved throughAgroup discussions,
unscrambling or recrdering ideas.in‘paragraphS‘and adding
a~m§séage. - 3

Most instructors vbelieve the fsecond fsemester
writing course is good as it is.

The third and last question in the vinterview'
asked instructors. to rate the beginniné lavel learners as

Toan as thay  arvriva at the DRE. Almozt all ‘instruc

X

ar

]

Wity weare - interviewsd rated  the learners as  b=in



‘"inadequate or poor" 'd terms of knowlng what ‘a toplc~e

esentencen i belng, able to wrlte a; toplc sentence or

‘eauppcrting sentences whlch are relevant to the topice

v

;sentence 'Two 1nstructors generally rated the learners

wes belng "barely adequate or below average"

The Department Head was also 1nterv1ewed on‘the

ftoplo of. wrltlng in the flrst aemester in the beglnninge

elaSses‘. (Appendlx O} The first question inquired how

vt

he teaching schedule was divided up in terms of language

skills and the pefcentage -that each skill comprise5~in

2ach group. The beginning  level learners spend 10% of
school hours on writing in the first semester. This

percentage incr=ases to 27% in the s=cond semester. One
should ‘note, however, that these hours are not net
writing hours; They alszo include a certain amount‘of
teacher talk. The teacher talk to learner writing ratic
depends on the individual ,teecher. ‘In additieon, ths
learn re actual in—class»writing pereentage is higher in
tha Second‘semester mainly due to the writing book thet
is being used.

The second qu=astion focused on the objectivas in
writing for each group of students at the DBE. As far as
ths instructicnal abjactivas of writing for each lavel of

1

(l
(s
9}
)
{8
e

"3 are concarnad, the present administracicon

d

tb
-, 4
’-I
l[‘
[0}
o
jin
l.-.t
<

g=2n=ral aims of ths deparcment rachsr than



5; ,specific obJectlves for each level (Appendlx E)

The wrltlng materlals whlch are used ,1n the

‘~ >;1d1fferent groups and the tlme' alloted to teach them'gy,f‘n

“'formed the next two qupstlons t Kernal One §0 Nelll;7¥”‘bw

"f’; 6812, Fernel Intmrmedlate (O Nelll 1986) ertlng Tasks?‘

v"?(METU 1987), "The Paragraph An Introductlon" (Reld andv:

fLipdstrqm;“ 1985) are) ‘the beglnners ‘first “semesﬁgr:_
‘ééterials, :Théy aré.'uSed”two hours a .week.‘ Aééendig F.
con£ains a‘detaiied.cbafﬁ regardihg all groups and tﬁeir

materials. u

The last quesﬁioh 'in the interview with the
Department Head requested'ger comm=nts in general. 'It
Wwas restated that all skills were integrated but that the
first semester writing did not dwell much on
organisatiocnal skills.

In briefd, then,_ beginning level learners ‘spend
only a very small partibn of their class hours on writing
when ;hey do‘mechanical writihg exercises which reinforce
' what,has been iearned in the language or grammar part of
the program rather than workins on organl atlonal aspects
of writing. The teaching schedule as weall as the menthly
tasts undermihe the importance of writing. Tha weight of
writing on the monthly tests is 20%. The marking of the
writing is deone by using a scala  {(Appendices ¢ and H)

wners 10%  of the total wsight (20%) is  for linsuistic
==



"f_faccuracy r{i e..; grammar),v“_? for organlzation and

";fluency,r. nd%gni%nvfbf; mechanlcs (i e,'? spelllng -andf
“ipunctuation) 'In practice, with this marking system,-

ﬁlearners get most of the organlzationalv percentage as aff

5‘bonus'v51nce there‘ i often very llttle they have to»”

organ;ze{' These free points do' not’ have a motivatlngbfv
uneﬁfecﬁh_epnithe.contrary;ilearners develop the‘ feelingfﬁf
that snrnctufes” are more 1mportant than anythlng'elsey,‘

Whereas_invacademlc riting the oraanlaatlon of thoughts -

is 'cruciei'”for"wrlters ‘to  make their points. The
beginners'f writing materials at the DBE need to show
learnars now to use structures in- ?;ganizing thoughfs;
Consequently, maperials ;haﬁ introduce the organizational
aspects of writing need to be improved inA Qrdervtq help
learners at the DBE to better cop2 with the

organizational aspscts of academic writing.
1.2. Problem

The‘problem et the DBE is that it is‘extrenely
“difficult tc find a suitable beginners' writing course

that fosuses on the recbénition of orzanizational aspécts
in wriﬁing ratner than the accurate reproduction of

Iin

n

structuras or s=ntances includad  in grammar text

cther words, the problem is toe find materials

L]

ol a



"e”ﬁ;beglnners wrlting course whluh in the end Wlll develop

an awareness  ih’;uth; learners ‘ of the | necessary°;

1organlzatlonal wrltlng skllls.‘ These materlals shouldfﬁ'fze"

- P

init lly get the learners to focus on thei recognltion’533<V

" of- good organlzatlon- i e. on topic sentences supportlng !

 lwhat the tOplC sentence states expandlng the components ¥‘

‘1 _or clalms of : the topic sentence focuSLng» on the proper'

f"qspect(s) of the tOplC and supportlng general statements
'wlth examples -and fagts.J_ In the later stage, these
materlals shopld eneourage learners to orgénize their
writing on the basis of what tﬁey have lernsd to
recognize; that is to say, recdgnition sheuld preceeda
prqduction.

Available commercial writing c¢ourses, however,“
almost always assume that a 3zsreat deal of grammatical
structures aﬁd languase functions. hav= been covered in
class. Therefore, there ars very ' few writing courses
that eddress the'needs of beginders as the ones in the
‘DBE. Moreover, most of the writing books on the mérket
deal with the formal, or structural, ‘aspects instead of

)

organizational aspects of writing.
1.3. Hypotheses

Tne  study at hand will test tha followins

I
fos
(s

i



vl 3‘ l MOI“a learners in the axperlmental group" R

"studylng organlzatlonal wrltlng vskills w1ll have toplc;ﬁﬁ

iiAsentences or a controlling ldea present in: thelr wrlting“L‘ :

'fthan the ledrners in the control group. who are being’
 ftra1ned in wrltlng wlth the present program

1 3. 2 More learners 1n the experimental group will
wwrite supporting senteﬂces in each paragraph than

learners 1n»the-003trol,group;

— 1.3.3 More learners.in the experimental group will
write sentences with an appropriate focus than the

learnsrs in the control group.
1.4, Aim and Scope of the Study

‘The study aims at demonstrating how the
reoognitioni of tha qualities of well-ofgenized writihg
will lead to the production of writing with similar
‘organlﬁatiunal qualltles in beglnner lwvel EFL learners

The scope of . this- study includes only‘.the
following aspacts of 'ofganizational writing skills:
recognizing toplic sentencss, contralling id=as

supporting sentences, and the appropriats focus for a



RS

- sentence.:

1. 5 Limltations L

,f“fhe\’kstﬁdylyétijhéhd ?.conﬁaihé;ithéfp 50§16wing:A'“'

limitations: . B | |
‘* i%v]1}5.iwTﬁiéf pié§e &f_feseanhfié?vlimited to eightd
.,  éléﬁSeéﬁ_fbuf. of wﬁich;{ére experimgntai ahd.foﬁr' arefv
4 coﬁtroi'ciassééff:‘ | |
| '~1.5.2‘The experimental instruction is limitedAté:
" that prbvided in class. 4 |
| 1.5.3 The study focuses only §n~the learners’

organizational writing skills; it does not invaestigate -
their English proficiéﬁéy,ﬁstyle, or mechanics.

1.5.4 The lesarners in the experimental group have

iy

;been asked to recognize the Organizational~aSpecté o
‘writing but they have not_béeﬁ  asked to produce, or
acﬁually'wri;e; during:experimental‘instruction.
 ,ii.5QS Thé 'learnérs in the control group have not
redéived exbérimenﬁél instruction,buf‘have cOntinuéd~with

.

- " their regular departmental language course,
1.56. Assumptions

Thiz investigation i3 based on the following



{fassumptlons

1.6, 1 Instructors ‘are ‘comparable in- ability and -
7f1nterest o .

S A 6. 2 The mdterlals QSed;in% theffﬁdﬁjgrbquféfefju"'"“"

ifgomﬁarable i : S P . g
| 1. 3 The “ period ;of tlme durlng _;#Hichf;tgé?f F _2‘?

préflmental lnstructlon 1s to be glven is‘ féi?ﬁté;b6£h35izf
'nmethods and suffiCLent for change to take place

1.6.4 dearners do not know how to Qrganlze,their 
jwrltlng in: both groups For example, they can not write
”toplc sentpnces about cnly one 1dea

1.6.5 Aspects of well-organized writing can be
taughi to learnefé at beginner-level English.

1.6.6 Some learners :iﬁ the - control group,rwill
organize their writing well because of their differing
edncationél and‘famiLy backgféunds.

1.6.7 Some learners iﬁ Both‘groups will pérform
abave or below th~ cprLtud leval dus to their‘Varying‘

. individual learnlng strategles



CHAPTER 1T

REVIE OF LITERATURE

2.0, Presentation

This chapter describﬁs the four baSLC‘Cdﬁegorlesi
‘jof wrltlng courses d951gned for EEL/ESL learners wlth a
focus on. beglnner lavel materlals together wlth the key
‘térms “used vthroughouti rthis3 study. Writlng courses‘
designed  for EFL/ESL : learners  generally address
inte;@ediate and advan¢éd-level 'Ehgliéﬁ'learners; rarely
- do they cater'to‘peginners. The four baaic catagorlﬁs of

ting materialé concentrate vén the follow1ng thé
rhatorlrdl patterns or forms of Engllsh f&n selons—in
",yEngllsh,Athe process of wrlt;ng,gthe concent 6f-what is;

being written.
2.1, Rhetori¢al PéttérnAQriented Bdoks

Thase  courses . provide  skelétal frameworks of

rhetosrical organization arcund which l2arners build their

it

ssays. Thaese usually provide mdédel paragraphs or essays

in order for lsarners first to se2 how  the rhetorical



‘"galld:addésiﬁkw(1973igg Jupp end Milne

2 The assumptlon of rhetorlcal pattern~or1~ntedi
:ekritlng is ciosely related to what kaplan {i966 1967)?&
'states{~ He'firmly belleves that rhetorlcal forms_ are
celture spec1flc and that forelgn language learners nesd
‘,to learn the rhetorlgal patterns :used“ in the target
culture.‘ erting courses based .an thls eanuept lnclude.
‘Johnson (1981);;Baskoff';£19841;kBlanton (1931); Jordan
klgeq); o _ A o A

2.2. Function-Oriented Books

:These~ceurse bQ6k$ focus vdﬁ?thevpurpéee;fconfeht.
and audience‘ef the_ﬁritteh‘work because their eQSuhptionf
is that fhefeficel patterns~éary according to these three
factors. In these books, learners are first given a.

precisely defined purpose (a rhetorical problem) and an



e

‘2.3;‘Erq@eéé,dfiéaﬁgdjébdkéf

Thcse book get laarners to"foquégbn the 'process’
of wr1ting,~'rather than on uoncentrating on'rhéfdtical'

patterns or functzons.‘;Often, therp lS no flyed syllabusi

because' thls ,‘iéjfég learner centered:‘ approach where{
learners' are - ’givnn‘ enough tlme to"write drafts»;ébq,
rawrlte thelr werk as- thPy dlscover what lt 1s that théyf
want to axpress. This they do by contlnuously recelving
feedba¢k on‘ their drafts from “the ﬁeacher and their

peers. The = feedback given to learners is on the

unfinished product and not on the finalized version.of

- 19 -




P the written work ilﬁthAthlé”ﬁay:.riéafners;cdntinue o

~/search fOr and discover their‘ 1daas and better ﬁéys of

“‘fwexpre551ng : them.,;;‘Teachers adJust thelr teachlngyi‘

'dccordlng to the needs of their earners (Zamel 1983)‘ 
:,Learners 1n1t1ally wrlte about thmir personal experlences

but;.later wrlte on ‘academic subjeﬂts. Pr ces orlented

R ﬁbiting'éoufseé ‘inciudé} Flower'(lQSS):~ Glendlnnlng andr

Mantéll -+ {1983; Hartfiel, Hughey, Wormuth, ‘and  Jacobs
(1985), Hughey, Wormuth, Hartfiel, and Jo Jacobs (1983};
Lawrence (1975).

2.4. Content-Oriented Books

These writing courssa 'concentrate on 'what' is
written, rather than "how' it is written., In -other
words, the contents of the written work is emphasized,
organization,' style, grammar, and mechanics are only
dealt with if there is any need ..as ¢bsarved f{rom
learners® written work. The teacher nesds to know. the
topic very well in order to commmnt on the'l@arnns'warkz

Lparners read about. and/or llstan to and dlSOLSa a topic.

Then they do their writing. The topics are not based on
the le=arners' personal  experisnces; they ceonsist  of
spzcific informaticon that comes from readings, films,
lectures o} any c¢ther sourcel Jourse books with this



vjiorlentation include.l
fﬁplke-saky (1985) Chittenden_

‘fgand Frankel (1986),:Zlmbard0 and. stevensﬁ;1985)

Behﬁens and Rosen (1985} Blass and‘

Gunner

; !v_

The four typeslof“books uhich ;have beenﬁanalyzed;ff

:”{ffabove have major drawbackswwhen considered for use in theif"‘d‘

P

i

‘f:DBE;if Flrstly, all of th

‘Uaddress intermedlate level;77'

”fflearners not beglnners Inlother words they can. onlyﬁ”’”

7?be used later in the year and not. wlth the beglnners 1n{“

the DBE ehondly, the learners ln the DBE need to cover 

varlous types of writlng 1n order to be able to cope w1th

-academic wrltlng in their following,years.l Materials

integratlng all “four types of'writing'books.'are bettar
suited for the neede of the department. Time is very
limited in the intensive language program at the DBE.
Th2 materials must be,groupede or~dlﬁided,up.ée that they
can be covered in one"of two teaching  hours. Alﬁhoughe

eaeh type of book mentloned above has a different focal

‘point, not one of~them concentrates on- organlzathnal-

aspects on tﬂe ‘bezinner level
2.5. Definition of Key Terms

The followlng key ternms, whidh'have‘been Lsedf‘

iz 3L jﬂ*’zv——letlned in ordsr to snsure

clear and standard understanding of the study:

{
ol

Foy
i



'*Béginhérs arﬁ young adults‘(7 31) who hava}been'equsedfﬁ

°f£o" very llttle or no fEngliSh*‘ln  SeCOﬂdarY  @

v,educatlon and have attﬁnded m°ne"month <°f tha';%’

)
:

izﬂ?c,éfnsifvé " Engzl l‘slfi i"tl'édg‘fuééé‘ é’i‘,‘?él‘?@i "ikff‘ ﬁﬁe

Hﬁﬁjlowest language level at theTDBE at METUf-f

"Wlll hava _covered basic‘ structures anfjlanguage; ,

;;functlons as'vwell as a bcoré of gennral Engllsb 

v0uabulary | i | | - |
- 'EFL Learners- are. learners who ara learnlng Engllsn as a
<.’ : forelgn lanvudge nat becausn Engllsh 13 the state
or .off1c1al' language. Ihk tﬂe, instance of this
study, the 'learners are receiving .English
instruction because ths medium of instruction at

METU is English.

’Organizational Aspacts in Writingfinclﬁde the}féllowingi
'A Topic éentente'-ié a géﬁeral statement of the
:prevailing theme whichvis to be devélopéd,in the
paragraph (a féct.an.opinioﬁ,éann idterpretation)‘
and a statpmwnt whlch deala with onlj one fauet of

thp thama of the whol~ writlng ass;gnmemt

1

group; f;'ﬂ‘

'A trolllng Idea’ sithe prcvalllng tnemn around whlcn‘
a;ﬁparagraph iz wrltuen. The prasencé  §f Ha
controlling idea is vEry importanc in thg yéb 32nce
sf a top éer enca -

‘Suppcrting sentences’ - are  sentences  which Follow the



fguord .whlch carries ‘ﬁha Cent,al meaning of*that;“

‘”tﬁfasentence In a sentence‘ orgparagraph with a properffﬂV‘h
| focus each Lsentence {ih “a glven paragraph williig
,almost always begln with a word that expresseSfthéhﬁ;z:
»same conuept of that paragraph In a paragraph  fér“

L example comparlng helicopters thh alrplanes, maat R
‘sentenceS'r will start ‘with w'h@licopters of
replacements such as 'théy‘ 'these ‘'vehicles', and
so0 on. Each sentance in a paragraph thh a proper
focus ‘w111 contr;bute hewalnformation related'to
the tépic sentéhcef In - the heiicoéter paragraph,_b
aach sentence will prohabl&iState‘anuaavantage, or

- disadvantage, 2 perérty'géf°5;?elated(to helicopters.




.ThiSv_chapter focuses_

dascrlbing the experimental deSlgn includlng;

'appllratlon varlablés measurlng tOOlb, and .the‘method

of howfhm collpctod data has been analysed

3.1, Experimentalfbes;ggf@?

Tu~ experimantal na hod was hOSHﬂ Eo 'thl tudy

”i;For thia purpose a total of night b@ginnﬂr lev~l PlanSDS

:fofx SLmllar target language “performanﬁg and b'h?groundQ.

'ftwere randcmly ﬁhosen from

»j;language.perfgrmance‘ ievel wa

}~tﬁeiri midtérm5~‘ and PUPQ*

PQ
AN
L
iy
{0

d&par_mencal p/dmlnﬁfluﬂs.

athe ‘study '1tsnlf by

 exper1mnnta1 and control groups as" well aé"“%hé,

40 classes. TheirTrEngllshl”‘\;
‘ecxjed on dby -an lyzingfﬁ

2zes, which  are ofmuidlf




'3.1.1. The Experimental Group

‘t§iThe 8roup of learners wit” whom the stud"has'beenf

“*1performnd“

In the etudy” at hand' the ﬂxperimenta\ group:

' gconsistnd of ‘four randomly chos~n olassas

VTQo?fpf‘f‘fﬁé;trlasses conslstedl oE physxcalr

ﬂilearn@rs.t"iiylother wordsv thesé learners fwil: major‘inf[_
suiences such as chemistry or engineering The other two;u 5
;lgsses cgnslsted of social ience learnprs, whc wlllur
méfor in scienées"such as_ bUSlneSa admlnlstrafion,' cr-

education;

3.2.1. The Control Group

Tha group of,learHEré who have‘bgnly,rébeived the
r@gular DBE lan=uagn lnat”uutlan in thls study In drdgr,‘
to achieve parallelness between both groups, two physmual
science and two social scieﬁ&ékAclésses‘wera selected‘ S

irandamly to form ;hé fddr‘gontrglwg:qups‘

3.1.3L’Application‘bf the Expe:iment‘°

The experimental and ¢ontrol group - lgarnsrs were

all asksad to writs a short essay at th2 bsszinning of the

study in crder to establish a baseline. In this way, the



:r_;instruction.

| level of the

par“lclpating leafne s
?warltlng skllls wa3¢ establlahed prlor

,toplcs: (Appendix I);i,ﬁfﬁ;f

T:;PValuated by the,lndiv1dual ‘class 1nstructors 'who were, “ o

5iﬁaivan concrete scorlng gUid81lnesﬁkAppendix

‘t0 an 1mpre351onlnfic evaluation scale.

jhaVP b~en developed solely for thla Qtudy

_df‘»e ght criteria

A objectivity'and

classes. Thes=e scores ware kept for

_Then, the experimental group, that is,

two of which were sgcial

science learners totalling 73 learnefs,

by their - oun teachers in recognizin

aépects of writlng for

: ?Durlng this pwrlod"of instrUCtipn

‘wssks, the instructors - of the

- reczived teaching. matérials

- preparad by this writer for tne ' tud/

concentratad on

“writing only on the resoznition

by whlch to evaluafe the essays

unlformlty within _eaCh ClaSS

Sulanca and two

approximately”th,hodré°‘é

exp@rimantal

Appandlx k} whlch

fhu tullow1ng org anlzatl

organlzationalf‘

to exgerlmental

These guld@llnns,

Tney ﬁon51$t
ine

~and among:

later comparison.

the four pla=ses

were physical

ware instructed

thz organizaticnal

wWeak,

wllch laat“d four

classesv
‘had been
,vhesevmate?ials

nal aspects of

What wivay

TLTLES:

Iu

Zrammacical structurs,

!4‘

J)vas opposedﬁff



general toplc cf

an essay and ;its tltlefareé‘

related

chese are,f;uhere to fin'

V ﬂeeﬁl1m1ts cf a TS xho‘

;key words (1 e.,'uo'ds thatff'efA;

}Hffrequpntly occur' 1n the' paragraph because they B

Vconvey the main message) help form T3 s, how tov
alter and adjuct paragraph contents An relatlon to
T5's and CI s the salient features of T; S howe
td‘ group ldeas to from paragraphs whlle thlnking
about the Cl or TS.

SUPPORTING SENTENCES (S5): What they are;; where teo find
them;how they develop the idea in the TS by giving
examples or by adding 1nformat10n what 33's do not
do;the focus of T3's and 38's, in other worda, how
tha main point in e sentence comes in the initial
position of a sentence ‘¥ﬁ' order to focus the

‘ reader's mind on it. el |

* Thess - maturials provxdedV eehélee : of ,wrlrlna :,and .

‘gu1delln=a wlrh the help of ‘Qﬁiéﬁ’;earners were led to

deduue,.elthe1~anauers to queéiions{‘or tﬁlesv bo ;th-L

abeve mentioned organizatieﬁai aépééﬁskof writing'such‘es
titlesA:end "£opicsi'sent BRCEs The experimentéi“claSS
instructeors weare agked to hand out the insﬁrdctienal

material on  che day of teaching kecause th2re was tha



V’,U.comblnatlon ‘of these methods w“s  used.

aifexplainlng 1t to the learners or bj havvmg*the learne s

rread

The exarcisesgg”

J‘?within the material were done:;in groups'

in pairs or byfﬂ

1nd1v1duals All readlng and exerC1ses were tlmmd byl_rﬂ*

instrugtors in order to ensure Pnough time at the end of 
:the lesson to do the supplementary exercxses (Appendle
~LYto sum up eaﬁh unlt |

The instructional matérialé were'supplémenﬁédtﬁith
exercises that involved.grgup ‘or~paired aCthlthS for
“learners whergbyithey developed' their r9¢oanition o: the
afofe—méntionéd orgahizétional aspwcts of :ur;t;ng.‘ The
‘first éupplementa:y exnréises.’almad at ‘réinfdfcing the

organizational aspect "titles’ lntruduﬁnd 1n tﬁe first

.Vunit of the instructlonal materlals This group actiVLty'

vCORalStEd of matchlng the prov1ded tltlas and plctures.
*The axercises lnvolvcd laarnnr reuognltlon of tha' key~
COnCepts depicted. ln:the pravidedﬂpi tur@s or poctodrds

and then picking the most suitable tltl@ juut‘of‘,the

prov1d~d s=lection. Each group, Ox:lstlng 0: three or -
Four  learnsrs, raceived a  serc  of picturss, t;rles
instructions, and an answsr key Lgarnsers ware asked to




“}faXchange thelr sets of pictures when 4 hny COmpleted thefif’

s matchlng of the set that“ they had In this way, theff'”

3{7materlals

'v{istructure and contents of tltles  ,the experlm‘ntal~; ;

o The second set @f supplementary eﬁerclses,-whichi;ﬂ?
' followed the sacond unlt of the experimental material

*requlr@d learnars elther in small groups of three or ln:"

’palrs to plck the most suitable tOplC sentence for the» 3

”~prov1d#d paragraphs The paragraphs have been taken trom

Chaplen (1974). An answer key wlth brief explanations
was provided togethér with the activity.

| - Th2 next activity Lreinforced‘the recoghition'of

the qualities of a topic sentencea, Eere leafners had to

read ons paragraph and ‘deciaa whygegch .p§oyided_topic

»S&ntencezwas‘suitable or not.

Thﬁ fourth exarc1se asked\leamnéfS“ to car@fully DRSS

*read POSalblp t0p1c sehte nces and decxded ‘how 'tﬁ 11m1t: Ll

f;hem or make them morA Spuciflu becausu thw glven tOplC
éng-n ces ware Plthur ilule] brOad in scopa or’ too g@neral
The laét set of aﬂt1v1fle¢ whlun follnwsd unlt.
thre: of the experimental matprlal involved vroupg (:mall
or larzge) of lcarners in uaing all the organiz atlcnal

devices to reconstruct & paragrapn. Each group ruca1v~d



“u?sentencﬁs dld "Ot belong

»;ﬂa cut up paragraph with a set o‘

of whlch

:'fthe process ' they

“~?¢%£6 'andx , suitable» concludin

Thei contfdl"group did:;ﬁbf recelve 'any of tﬁéi
expﬁrimental matariala ‘or: supplﬁmenfary act1v1ties. They
'contlnued‘ with the usual English language syllabus *1n
which writlng was partjof.the main textbooks bymg"Neill
(1981; 1983). -

At the end of the experimental instruction periad,
the four experimental and four'cdntrol classes he:e asked
to write a short essay one morettime.?;Théy?had Eokwrité‘
about onz’ of the four topiCSf(Appendix M) Pro?idad fcr
‘them. - The purpdse,of the‘féecona;éritingjactivityvwas to
vheasgre:if there aas any{difféfence -in'tﬁé‘experiﬁental
gfoup 1ea;ners writlng in terms 6ftérganiéation  whenE
 bmmparnd“ wifh thalr flrst Hssay scerws:‘and with thev
,uconfrol Broup learners performdnce The papera 'wéréf
ggaln coréd by 1nd1v1dual_.ulasa'lnatrurtora, WHu‘uS@d 
th2 sams evaluation crlterlavwhlcn they had us @d For tt

first, paselins papsr:

Lu

o]

4 comparizon  of the initial and final essays as




*and control groups

,if;textbook by¢5 o’ Neill | (1981).

et

’51¢4bag1nners) of the learners, and the equal langth of tlme{ 

 ‘both groups had in order to uomplete the same syllabus .
'All ,repeat and - non—Turkish spuakina learners‘in: both
groups _have bnen excluded in this study.

The 1ndep=ndent variables 1nclud~ the 1nstructor
teaching styles, which may be luarner -or teqcher~
éentered in approach depending on  the pedégegiéal*
’phlleophy .of, thesé‘~ lnatruvtors Othef indupcndent“
variables lnclude the dlfferpnt cognitlve stylez of the
1learners as :we11 :§s theigf~praviogs‘ﬁ knqnledgéf and:

:»eyperlence

:'3}3..Heasgring'$oolé‘ P “Vy.y

This pisce of research -utilized mainly thres .

mzasuring tools: two writing activitises or a2ssays and a

,(ﬂ‘

list of criteria for MJ rking the essay



”"?jithe experlmentaL stud f?

7jf choos# from onc@ at the beginnlngAand once at the end off‘

The reason for the sﬁlectlon'055;

ithe descriptlve type of essay was the learners being at.5l

' f£hé -beglnners level of language learnlng at th@ tlmn
that th& e%perlmnnt waﬂ carrléd out They cculd writﬁ a
"descrlptlon ‘thn areater ease than the cher typeS‘Qf'
esééys because of their. 1~v of knowledgs of English at
that point in tine.

. The ppst~experimental'esSay-aimed at m=asuring the
amount of transfar from thu recognition of well . a:,ari:f.v-';'e\f:i:r‘
wrlt;ng to ths actual‘production;:of such Qriﬁigél In
otharrwérds,"the fecus'vwés on thé degraé”to wh@cﬁ fhe

. experimental Cgroup learnars could . tranzfer _ftheif'

‘recognition bkllls to production | in organizational = .-

:wrltlng Sklllb. .
Theievaluation‘éfiteﬁia"fsgéi ppundls J) orabqth
sets of ;aways-wastthe samegf The é&alhat@té;gfﬁhd wﬁfé1
tha individual class instrﬁctorsQ"ldlkéd fféf':the‘

following in =ach 23ISAay:

g

ajy 4 tigl

-

- e




‘fA relatlon,batwae th’_supportlng senten;es and

A’f7the topic"sentnnce*o controlling idea

£ An approprlate focus in, eauh S$ntnnce,,i
3.4. Method of Analysis

The analyzed data were obtained by compiling the
scoras that ths 2ight instructors assignad to the &ssays
in response: to the queStions on  the valuation Pr1*~r1a

ot

list. (Sse Appendix J for tn~ evaluatlon crlt@rla) WThe

-analysss ware co ducted ln‘the tqllowin¢ st ps. FlrstTJ,.~7ﬁ

‘a descriptive . analysis ‘waa arried out in ordcr“ro~

delineate all the part1c1pants ‘ scores and how many of;

1ﬁthe atore mpntloned qualltias of well organlved writlng‘f-

Vthp lnarners used. oaurndly, a CodePatlve 3“311”13 was

'conductad o examine the s;milarlrias and dl:rerpnvmsﬂ

(o

b%tween the sexpsrimental ‘and'eontrol  groupf learnerS"
organizational writing skills .in terms  of  the  eight

criteriz on the =valuation list; i.=2., topic =

«D

nLenc

W
n

Supporting sentences, and appropriars fotuging.,  Thierdly,




a comparative analysis of ifne
experimental 2roup was carried

inproven=ants

comparison wWwas  to discove

1

the

(L

in only

arners

cut by comparin; Cheir

(1]

scores. Tne purposs of
er wheiher LTherse wars



[13]

e

- -

L

Zpsrimsn

et igh




CAYGea AVOI2F
) AYGSE SIHL 214Y NOA 0C QOR “iyyad3D Q1 tr HdYdD)
ﬂ\h(ﬂﬂ.\u. in@.h‘s QN

¥ G2 :3INFYIJIO X V % G3ON34IAAI0 X ¥
(¥ ) $35V3HI3Q 33VHIAY X P INIWIAOHAWT 3IVHIAY % 6 -INIFWIACHJHI JIVHIAY ¥ b1 INIJHIAOHIKT 3SVHIAY

6y J22  00F 06 de 9% IS o |o6v ogee oo 95 a2 9% 5 %€ 0O
; : : 1 _ — ;

(]
(4]

0

" m 0 m _

. : : ....o« e e e \.ro«
.. ..... m......%am.F : _, : | .........-romh
ceees \ ....... - , e .ﬂ........ﬁ.cmw ; S . 7. . ...........xomu
. . . ....... . REEREERE L-oqw 2 3 R LR . . . .........rO#m
et R . R AN S & . A I . T §

; : ; : ; : : 053] :f , : : : : : 053
e , ....... SRR \ ....... . sl ..icwn_ g ..... SEERERE e R m......-.omm
\ ..... ..... Do _.rcN. / Toeerennteieens 4._“0\.
e e es e e en et e .,Fom o N J A A —eeeaa R\

dnoya dnoH9 dnoys dnoy9
TOHLNOD VINIHIHIGXI| NI 130X TJOHLINDD TVININIHIIX aoaog

(% 8] 3ONIMIAIIIT X ¥ % 12 :3IN3Y3J4I0 ¥ ¥

% ¥ {INIFWIAOHAHI 33YHIAY (x ¥) 35V3HI30 JSVHIAV ¥ 27 (INIHIAQHOWI JSVHIAY % EE :LNIHIAOHIHI 3SVHIAY
o6v g2 00 96 2 9% 95 O 0 %6 g 900 95 e 992 95 O 0
- ' } ! - 4 ! f ' J !

3 4. 3 o 1 o

14 L) q L § ¥ .

. M - . . - - - .

. . - d 3 . - . 3 v M ‘ N .

Tes cemrenneon . I R ............................O.ﬂ P I R .........\...........Oﬂ
. . . .

PRI I A R

. . .. hd . . . .\-..oLromo—: -..m.-'-..n.‘-n.lrcmh

ater w s e

..... RO Yol
: - o€ !
w X : < .m......[lO#Q
,,sucmw . R Y .ﬁ,omm

.o-.-.u-v"-.a-.-...-o..‘o-.llovu

]
4

T
[ ]
m

-4

. . - . h

. . . . 3 l 3 " . -

wes e P .\..-...-..-.....l-......a......ltoml n ......... . ......-m......ltowm
. . . N . N . . N .

et s e e s.......‘...............l.....9..;...............-........LYON I Y S R R K ..............”........TON
. - - - .

. : . : . : o : *. . ¥ . .

. . . . . N . . N .

U A P T U 01 AU SO SEUUPPRL DU APPPPPPLPPRRRRE 1

dnous dnou9 | dnoyg dnous
70HLNOJ WININIEIXS YTV 4 J0HINOT WININIHAEXE  HOOd




each experimental and control group class for th= first

criterion. The Avarage Inprovement (A1) or Averasze

improvemnznt 1ls the diffsrence betwsen asyperinsntal and

group, this mesans instruction was effscilve.
Zince  tnils tabls and ones that rollow ToE
n ooclass that

2 E skl

o
o
{u
<
L
}“..A
i
1
¢t
i
=
0u
-
o
-
’,.;
o
-
¢

p ot "o

(o]
[al

o Ty e -
= A R =l . A
- - e e
R A - 1 o T = e s Ty Yy S
B - T - Y e = - A e
ty 3 [ o N ] - - vy o - -
For i ERS o L X ; ™ ! <
RN S H 4 N i S A M b= e o <1 - i

4 3
H P 1o - = T e = S =
= LA ~ i Lz PR ot




m

Q0

19

(]

n

t)
_uv

-

t

]

Q

of 7%

averags

n

s}

IR
-l
o
3
)

]

rds,

WO

T L

otl

in

)

dre

fair”

X}

s

ored as

-~
'

1,

~
=2

b=2n

had

ich

Wi

as

markeaed

/Jn,a
[ag}

~I

|34

o

:,.w

nn

o

el

1

aj

Sy

n

.

+) |

e
-

| -

i [o 1

i ot |

[ (9]

oA 1

{1l nn
U]
a
3
1Al
o
L4
a

3 3]

)
Ly

[1}] ot

i b
4]
o
T
i
]
m

A:

- 38



MPARISON

ERENCES

)

OF GROUF AVERAGES AND
OF AVERAGES

FOR CRITERION

Experimental Group
First Second
Ezzay Eszay
41% - 7% v
29% - 26% |
237 - 435

HA -  Z5% 1
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Control Group
First Sacond
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47% - 3874
31% - 35%17
197 - 23%
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in the =xperimental and only 8% in  the control
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groups. These results are parallel to the ones above

(U

thus demonstrating the positive role of instruction.

Graph &8 contains the data for criterion =ight,

which was concernsd with the degres to which ths 2ssay
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exparimantal t=aching. In the control group, an avarazgs
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Thiz typs of insignificant increaze was noted in somns of

the contrel sgroups for somse of the criteria. Th
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increase found in the experim=ntal group was considerabl
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higher thus indicating that this rise was not just dus to

general progress in languasze.
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The checklist containing sight criteria  could be

used in class to evaluates written work. This list could

il

e altered slightly in  th: followingz nmanner. Some

(

criteria could be elinminated. For instanc=, criteria 4
and 7 could b= taken out. Some other criteria related to

titles and topic s=ntences could te changsd az follows:
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ome arcises war
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did not focus on only s=antencas.

G

pased on paragraphs but the =z=neral attitude has b=z=n to
view writing on the essay-lavel.
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APPENDIX B

TEACHER INTEREVIEW QUESTIONS
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about the prasent 'writing’' course in

a) in the first sem=estar

b)Y in the second sesmnester

How shnould the writing courss b2 organized? In other
- - P 1 ~

words, wnat snould be tauznth N

a2y in the First semestsr

Dy in second ssmester

Wiat do © z2rouwp students meed Lo nhee Clrst halt of ohe

firzt s=mpester in theilr writing course; In othsr words,

JHaow do vou rate © sgroup ztudsnts in thes
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ther flrso zamestar?
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APPENDIX C

INTERVIEW QUESTIONS FOR THE ADMINISTRATION
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APPENDIX E

OBJECTIVES FOR A,B,C GROUP3 AT THE DBE

The instructional objectives for groups A,B and C:
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They snould be able to organise the information into a
logical and easily comprehensible pattern of developnment.

They should also be able to select and use linking

devices appropriate for the rhetoric type in order to
clarify the logical relationship between ideas, and
finally, they should be able to write an appropriats

conclusion.;
biTo be able to use th2 cor=2 scientific veocabulary

B

thay have learned mainly throuszh reading

ciTo e avlz to taks adequats nctes in lectures

d4)To be able to summarize and outlins passagss

23Te  be abls to exhibtit .a fairly satisfactory
lavel of linguistic performancs

Y7o b2 able to follow the major conventions of
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APPENDIX G: AN IMPRESSIONISTIC 3CALE FOR

EVALUATING WRITING
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AFPEAIDIY. & & A IMPReL tm T1C SCALE
ST 1?& eveLuATMDC WRITHDE

5;:'/;{'[(1' e e e L , , .
De#t. of B.E. . e . Jan, 1987

GUIDELINES AND RECOAENDATIONS ' FOR _SCORING o s

1.|1t is recommended that instructors first read the papers quickly and place
them in 7 (or as appropriate) batches, ranging from Ex to N accord1ng to
first impressions.

2. The first of the two scorers should not be the‘1nstructor of the class = -
and during this first scoring, no marks, corrections or comments .should
be wr1tten on the papers, .

3./ It is recommended that the first scorer writes code numbers -1 to 25- on
students' papers. After evaluation, s/he enters the grades across. the code - - o
numbers on a grade list s/he prepares. : N

4.| The second scorer (the class - 1nstructor) makes correct1ors as she scores
the ‘papers. ' A : SR

5. It is also recommended that the 1nstructors shou]d not grade papers for

1onge§ than one (1) hour 1n one’ sess1on (. e g1ve a break when they are
tired .

;pdsr-sconxns PROCEDURES

sh

1 If the two sﬁ@rers d1ffer by less than 4 po1nts, they enter the po1nts on L
b the studentﬁs paper, take the average in a circle and both 1n1t1a1

(e.g 8+ 15 - @83 N.D. B.B.) |

R 2

. i, : 9'(_!‘ ‘ ::

2 If the d1fferenge ¢”4 pts. or more, the two scorers negotlate to settle

. refe

| .oh new-grades’ by rring to the papers and enter their marks, as described
: 1n tHei-previous example above.

WRITING GRADING SCALE

Excellent

Very Good

Good

Adequate -

Below Adeguate BT
: Far Below Adequate Iy

N ¢ Wi
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LETTER GRADE POINT CONVERSION TABLE
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LYTTER GRADE DESCRIPTIONS
i

Linguistic Accuracy: Complete linguistic accuracy, both grammatical and lexical.
. ‘grammar—vocabUTary) P

1
|

i)
)

0¢g~n1satwon/F1uency Relevant and full use of cues provided. This is clear in the.
overa}1 organ1satwon, a1so.swgqa1]ed by logwcal connectors. .

an1C§ o "1“ Almost no fraccuracies’ in spéi]:ng and punctuat1on. -

&

5,0

Linguistic Accuracy: Very few grammatical 1naccurac1es, not. affectxng commun1catlon
(functors, articles, prepositions, etc; or 1-2 errors 1n tense-verb usage )
A?most fo’ 1naccurac1es 1n v0cabu%avy for the toplc set

ST
g !’ ¢

~mgan1sat1on/F1uency Relevant and full’ use of the cues prov1ded Th1s is clear in

the overall organisation. However, there may be 1 or 2 misuses, repetitions or
omissions in logical connectors.

'ji_chgnics?gwi" ¢ Refer to band "Ex*.

Lilnguistic Accuracy : Some grammatical inaccuracies in functors and up to 3-4
| errors 1n'tense—verb usage. A few inaccuracies in vocabulary for the top1c set

0 aa1sat1on/F1uengy Full use of the cues provided. However, a few of the cues

- {1-2) may be misused. The overall organ1sat1on may reveal the misuse of a few
{onnectors. (up to 4).

anics : Refer to band 'Ex'.

]

»L_pguwst1c accuracy : One or two grammatical and lexical inaccuracies in about half

‘ of the senfences, however, these do not cause the reader severe. problems in
a mak1ng out the message.

| ¢ Some inaccuracies in vobabu1ary for the topic sét (possibly lexical
, 1nappropr1ac1es and/or repetitions indicating a limited vocabulary knowledge).

Qi



,_'3.’__

wever, some of the cues and required connectors misused (or not used) not f
ceeding 1/2 of the text.

@gggEésat1pn/Fluency Relevance and contentwfse; for nost part “answers. the topic set
Mechanics ~~ : Some inaccuracies in Spelling (i.e. mainly unfamiliar words) ana

gunéfuat1on.

BAzll S g
Lih”u1stic Accuracy : One or two grammat1ca1 inaccuracies in most of the sentences
«Za535f~75%f also 1nd1cat1ng errors in grammatical patterns with the reader

rponstantly hav1ng problems in making out the message.

b Frequent inadequacies in vocabulary; perhaps totally 1nadequate for the
‘fintended communication. ;

Urge,iSat1on/Fluency HMajor gaps/om1ss1ons in the treatment of the tues prov1ded and/
r po1nt1ess repet1t10ns. To be more precise, misuse in about 1/2 of the cues
#isuse in about 75% of the 1linking words. ,

: Refer to band'AD'.

Lip hj?'it‘Accuracy Grammatical inaccuracies in more than 75% of the sentences,

Frequent inadequacies in vocabulary; perhaps tota]}y 1nadequate for the
nded commun1cat1on.

: A sucession of words written one after another resu1t1ng in
Mss a totally incomprehensible message. Thzs can be a long text

Comp]ete failure in the use of Tinking words.

Meth i RIS Most of the Spe111ng 1naccurate and 1gnorance of convent1ons

? ctuat1on.?

No attempt to do the task at all. A blank sheet or just ggg; sentence copied
from the notes provided.



A"ﬂ There are generally three methods of scorlng wrlt;ng papers. )

LA The 1wpress1on methoo of marking is based on,the:total impression: of the \
comp051+1on as a wholeg} Geﬁera|1y, three or four markers score-each paper,
~ marks’ being comblned or averaged out to reveai ‘the testee!s. score. As it
is " possible for a composxt1on to appeal to a certain reader but not to
another, markers may differ enorwousxy in respect of- Spread of narks, .
strictness and rank order. For example marker A may glve a w1der ‘range
of marks than B; mahkef C may have much higher expectat;ons:than marker
A and thus mark much more st«zctly ‘The following table shows how 3
markers can score thy ee comp051t10ns u51nq a five- p01nt scald for
impression marking. -

_Comp. 1 | Comp. 2 | Comp, 3

| Markera 4 s ] s} 4
Marker B p 4 ' -2
Marker C 2 4 3
Total 7 - 13 | 9 (?)
Average - - 2.33 :4,33}, 1 3@

In those cases where there 1s a w1de d1screpancy in the marks allocated
(e g. composxt1on 1n the example), the composztion 1s examlned once
agaln by all markers and each mark discussed’ until some agreement is
‘reached. A further_compllcatlon results from a lack of mark/re-mark
rellability in other words, if the same composztxon is marked by the
same examlner on two occas:ons there may be a dlfference in the marks"
he awards

The whole questlon of unrellablllty, however, does not stop here. - .
Impregs;on marks must be based on impression only, and the whole obJect
is defeated if examiners.start to reconsider marks'and analyse compositions.

B. " The analytic method is veécommended for harkinégélEéé'cohBositions.
This method depends on:a marking scheme which has been carefully drawn
up by the examiner.or -body of examiners. It consists of'an attempt to
separate .the various features of a composition for scoring pu}poses°
Such:a .procedure is ideally-suited to the classroom situation: because
certain features have been graded:separately, each student is able to
see how his particular grade has been.obtaihed.f On the other hand, if
compositions are scored by three or four lmpression markers, the total

e

O T
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marks have been found to be far more reliable than the marks awarded
by one analytic marker. However,. the marks awarded by one impressicn
marker'are'rétsireiiable‘tban~thbse awarded by ‘one analytic marker.

‘The tollowing is. heproaureu SJnDZj as one erample of such an analytic

~schemet: “in- ‘this particuiar case GUDlICBtP {plank)” copnes ‘of this scheme
were attached to *he end of each COWDOSIIlOnc B

SIUDENf A
5 4 3 2 ]
;.V9¢6QUlary ﬁ-ai - K
Mechanics X | N T ‘
Fluency | [ |
Relevcnce { 'V,‘_m_ ox T
- ' TO AL=;i4

Mechanic refers to punctuation and speiling; FlueﬁCj.to style and ease
of communication; and Relevance tor the content in relatxon t0 the task
demanded of the -student.A-5 poxnt scale has been used

If the analytic method cf scoring 1s employed, ‘it is essential that
flexibility is maintained. At the various levels it may become necessaxy
tolchange either the divisicns themsélves or the weighting given to them.
At the elemtary level, for exanple, the tester may be far more interested
in Grammar and Vocabulary than in fluency, thus deciding to omit Fiuency.
At the intermediate level, he may be particularly interested in Relevance
and may, therefore, decide to award a maximum of 10-marks for this
feature while awarding only 5 marks for-each of the others. At the more
advanced level, he may wish to include -separate divisions for organizacggn
and reglster and to 1nc1uue ﬂechanlcs and Fluency 1n one d1v1 lon°

Nechanlcal accuracy ’error count . method) This is the.most mechan1ca1
of all methods of scoring, . it is the least valid and is not ‘recommended.
The procedure, consists of counting;the errors made by .each-testee and
deducting the number from.a given total. Sipnce no decision can be
reached about the'nela;ive;importance,pf,mosx_error,_thé,whole'scheme
is actually highly subjective. . For.example, should errors. of tense be

I £ RS S . ST YT

e/oo
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regarded as more important than certain mis-spellings or the wrong use
of words? Furthermore, as a result of his own intuition and experience,
it is fTaiviy common for an examiner to feel that a composition is worth
several marks more or less than the score. he has awarded and to alier
his assessment accordingly.

Above ali, the mechanical accuracy method unfortdnafeiy ignorés the
real purpose of composition writing-communication; it"tohcentrates only
on the negative aspects of the writing task, placing the student in
such a position that he cannot write for fear for mking mistakes. The
“conseguent - effecf of- such a--marking procedure on_tne Iearnlng and
teaching of the writing skills can be dlsastrousg
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APPENDIX J

EVALUATION CRITERIA FOR MARKING E3S3AYS:

Read the essay very quickly in order to answer

first questicon in the

2dasy more carefully to

ist.
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try

REGARD GRAMMAR
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Unit Onc: The Title

',f £ the fcllewing -t de

cu_think the essay is :cing to

My Family ’

'his cssay -is prebébly ééiné to ~'~.qut ny ucthcr, ry f ther,‘
#nd pcrhans, “in ad0diticn, ny brether(s) or sister(s). 1In cther

100 .
‘ ’ the eéssay will talk abcut the nembvrs of I“y fuﬁlch e

e Tal

,,,,,,,
R 4
......

How read. the essay. ‘Dces it roet. your eXDGCtLtl(nS?

-—..4

......
P
. -

JCUUPEN ce my Fa111y

1 cume from a larce femily with unusunl family mcembiors. Most
familics in Turkey tcday are small because youny ccurles de nct live
to-ether with their parents. 01d Turkish farilies consisted cf grand-
parents, porents and their children. For this reason, these families
were ferowded, Moddrn living has changed Turkish fanlly structure.

qy father is a quiet nerscn. de likes to read 1 oks, When he has
.free time at hcne, he gees to his hobby room and builds molel shins
from matches, Ze cften goes t¢ the library to . zet buoks. about c¢ld
ships, He is. also interested 1n carping-and roinf fishing.

.Erhié‘ essay DOES. NOT MEET THE READER"'S EXPECTATIONS”'b'ec':"ause' the
title| and the paragraphs are not about the same idea or subject. The
title 15 "My Family" but the paragraphs do not develop this idea.

,Tne reader expeects:

"My Family" = my mother + my father + me (+ my brother/s + my
sister/s)

In other words:
My Family

I.';Jr mOtheI‘.o;....-.--...
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Unit One: The Title | ‘Page 2
Ors) ' ‘
e e __..,. R . My Fami ly .. .‘ . e e

My:mOther and father.'."'.'.ll...Q.I'Q.....l"."?l..“‘....

* s e AL B I I I I I N N RN N NN ENEE NN LR R

oa.i..d-.»no-o ° T, . : . B

II.!...".O'.l\‘l.o.".'.i.'.lOl.'OQ..."....QOO.....l.l....
""‘l...ntl.o.'iOoo.coo.....lo!.00Ootoq.00050‘......"0!0‘!0...

; .
RN N AN [

My bI‘OthGT and slster..o-.OQQ..IooooQ.‘.oto‘o....n.tooo..O. .

'001oooo.oo-aoqooaco.oc-o-‘oooonoo--ooc---s..oaacnoooool-ooaooo

Eth

- |There are many combinations but they are alliabout my mother
my f{ather, me and probably in addition my brothers and sisters; {e,
'my family' _

, " g a —T
to #age 1 to look at titles. What is the title of this unit? What is
the tle of the essay? Think about the features of titles. Where do
yol. find titles? Are they c complete sentences? Are thex always underlined?
Are they always capitalized? What abou1 theilr meaning: ie, are they
gengral or very specific? X . )

Titles
TITIES

| Titles

Titles are the first thing a reader looks at in order to decide
abolt the essay or article. The title, then, can attract the reader to

your essay or.send him away. For this reason, a title has to be written
veTy carefully and with a lot of thought.

] Titles have certain bqsic features. They are.always.ab.ove the essay,
AWays -in the middle of the page, They are often.one or two words.and
sv@ftimes five or six words. They either summarize the whole essay.or.
they attract the Teader in some way as we often see in newspapers or
maghzines. Titles are sometimes underlined but not.always..In addition,

thel first letter of each word is capitalized; only prepcsitions.and ---..
artieles with one syllable (such as in, on, at, a, the).are .not.capitalized.

The title of an essay on the title page is often capltallzed completely.

1] |
names of people, places, or'thlngs (eg. Charlie Chaplin, Bali Hovercrafts)
and| some are about whole processes (eg. The Formatian Qf .the Universe,

......

R@Cyclwﬂg Waste, Deforestation). . e .
lWhen you write a title, you have to think of your essay aha.fff te'flnd

............
........



One: The Title | , Page 3

ost important key words that summarize your essay or that are

ctive. If, for instance, you are writing about nueclear power plants,

.;nhey are useful and how . they can be dangerous, you can use titles

&8s "Nuclear Power Plants™, "Nukes" (from 'nuclear'), or "The

‘ tagps and Disadvantages of Nuclear Power Plants'. If, 1n your essay,

alk about the advantages and disadvantagés of these plants but

gly say that these power plants are very dangerous, you may use a
such as "The Nukes of Hazard", which means the dangers of nuclear

powet plants. This last title also looks llke ﬁhe name of a popular TV
seri 1 "The Dukes of Hazard"

/ ch the topics or subjects in column A below with a suitable title
fromicolumn B,

A B

1. In France, fathers have to do a. Marriage Customs in
T certain things with their ' France
children. They often do special
things that they want to do, ) b, Marriage

not always what they have £0 do.
¢c. Mothers and Fathers
2. How do couples in France meet and ' :

decide to get married, what do the ‘ ’
couples and their familles have to d. The Roles of Mothers

do before, during, and after the ©  and Fathers in France
weddlng ceremony. ; S :

- {3, What does'a French mother and a | e. Fathers in France;
French father have to do? ' _
.‘;%.‘ What is the meaning of marriage? f. Ba151ng Children~in
o Why is it 1mportant? What is the ' France
- origin? ‘ '

Ilet us now look at the structure of titles. Some titles are very
short| and consist of one or two words, usually the name of a person,
placely ©or thing., Read the examples below.

. The (short) life story of Marilyn Monroe "Marilyn", "MM",
o "Marilyn Monroe',
"The Blonde", and so on.

M

He An essay about Munich ~ "Munich", "Carnaval City", and so on.
cle The descfiption of a theory "RelaElVlty" "Relathlty Theory!,
| © "E=mc "Einstein's Theory", ete.

o _
Here @re some more examples:

11 o] it-icsll’ ”Teachersﬂ g "Happincqsn ’ ”Relatlonshlpsn Y!Tokyon y ”My
Hometown", "American Food", "Culture Shock"

Sometimes titles are long, especially when they are about processes,
systems, or ideas, Scme of these titles have the form 'The ‘ _of
. ' or ! ing ' Read the following exampless

!



Unit

£+ The Geography of

g

sAg

ne: The Title ' Page 4

v — " - o—— —
-

— — — " — o— — t—

. The Types of Solar Reflectors

.- The Marriage Customs of Turkey

P Gt Snevre e G— avme  emma Sw—

€, 'The Laws of _ R , | o SR

., The Roles of

X Thé"ProBiémés§“6}f_'

dmetimes titles have the ! ing' or ! __ion! form, especially

%he topic 1s a process. ‘Read the following’examples:
rooking", "Competition", "Housing", "Shopping ih the us,

;ransportation in'Turkeyﬁ, "Alr Pollﬁtibn";;gy S

!‘ ;%gggg thektogic ih column A with its;@lﬁle:in column B, ('x' can be
2 hi , ' ' :

nything, any idea, any substance,)
s B
- l.;ﬂpw 'x1? arriﬁed , a. The Birtﬁ ofl?x!
__~:2.iﬁbw 'x! developed = b. The Mbvemeﬁt of 'x!
— 34 Where 7x’ first starteé c. The Origiﬁ bf ’X"
___ 44 How 'x' was born - d. The Arrival of 'x!
— 54 The different kinds of 'x; e. The Transportation of 'x!
b Howbyou can transport 'x! f. The Meaning of 'x"
— 7+ How .'X' moves : o g+ The Types of !'x!
—_— 8.”How scientists explain 'xi .:f H. The Development of 'x!
— 94.What 'x' means- B v.i. The Explanation of 'x!'

B _summarv: A TITLE is the first thing the reader sees. Therefore, the

sriter] has to find a suitable form for the title. This form and the meaning
togethier attract or send away thae reader. Therefore, the first problem of

Fi

T 1s to put himself in the position of the reader and 16 think like

na Exercise: To be handed out,



TWO: THE QONTROLLING IDEA AND TOPIC SENTENCES Page 5

N;In the essay on page 1, the title is-"My Family", which is short and
to understand. 'Let's lock at the essay again. Read the first paragrap

» Which of the following is the first paragraph mainly about?
a) a large family ‘ - -

'ib)’ my large family~ |
c) Turkish families today
d)’ 0ld Turkish families

f’e)4 0ld and new Turkish families

I come from a large family with unuqu;l family_membensnlMostvfamlllesl__‘l

»

- the
ha

ingrnrkey today are small _because young couplés- do.not. live together with
the

parents. 01d Turkish families consisted of grandparents, parents and -

L children. For this reason, these familles were crowded Modern living

M_ﬁhanged Turkish family structure.

My father is a quiet person. He likes to read books. When he has free

tirie at home, he goes to his hobby room and builds model ships from matches.

He

a)

the
of

often goes to the library to get bocks about old ships. He is also

erested in camping and going‘fishing.

A paragraph about a) (a large famlly) should tell us about a spec1fic

fam&ly such as "The Howard Famlly" or "The Frederrcks Family" Therefore,

is not the answer,

-'.'\. 2

Alternatlve b) 1s what we really wanted to flnd because 1t is about

title "My Famlly" and the flrst sentence of the paragraph but the rest

ithe paragraph is not about this idea.



Page 6

v Alfernatives.c) and d) are pessible but not by themselves. In other -

wordjs, the paragraph 1s “about c) but also about d).- Therefore e) is the

best answer.:”v*-+u~am.wxw;;

The main_idea of this paragraph is in alternative e). The MAIN IDEA of

a pafragraph can also be called the CONTROLLING IDEA*, This is the idea that

the

riter develcops fully in the paragrath A1l the sentences in the para-

graph should develop this idea. The writer should NOT include senténces that

do

ot support the controlling idea. The eontrelling'idea must be clear and
o understand for the reader and the controlling idea of the paraoraph

ort the topic of the essay.

et mdp

Which sentence in the flrst Daragranh is NOT about the controlling idga

—and new Turkish famllies'? R “ B N

'a) Sentence 1 - | |
‘b)»,Sentence 2 -

e) Sentenee.3

a) séhfencé'u |

e) Sehtence 5

The

first sentence does not support ‘the controliing'ideag Let's take it out.

Which sentence below is better instead of the first sentence?

!

a) Medern-Turkisn,families are.small,

'b) 014 Turkish families were big, o |

c¢) Modern Turkish famllies are different from ola Turkish;famiiies.
'd) Modern and old Turkish families exist together toda&. |

* Qpaplen



Page 7

Patagraph 2 is as follows now: 7 _ -
- Modern Turkish familles are different from 01d Turkish families. Most
fajilies in Turkey today are small because young couples do not live .
to?ether with their parents, 0ld Turkish families consisted of grandparents, 
pa

Modern 1iving has changed Turkish family structure.

/

ents, and their children, For this reason, these families were crowded.

However, the controlling idea in this paragraph (modern and old Turkish

families) doés not develop the title 'My Family', - Now, with the addition
of he new sentence the paragraph is good but it is still NOT ABOUT vmy
‘f’ly“' therefore, we do not really want this in this easay. Let!s go

i come'from a large

family with unusual members"is about "My Femily" Let's develop a paragraph
arc a the idea: a large family + unusual members. mnlgg_pgzggxgph_pglgﬂ ,‘

b. com 1etes this sentence and is also about the t tle, "Mz Familx"?
I come from a large family with unusual members.:

bolne--ooaccooﬂ

....“"......‘..'..0...“.‘.'...‘.Q.‘."..l‘.’l....‘...'I'...."'....

a) My mother and father live alone outside Ottawa in a beautiful
house with & garden. They are both retired and they like to grow
flowers and vegetables. My older brother lives in Quebec City. He
is still single, My younger brother moved to the west., He found
a good job in Vancouver after he finished wniversity. I'm in
Chicago. I enjoy my work and l1life here,

b) I have a grandmother and a grandfather and tuc brothers. My
mother has seven brothers and sisters. My father. has one brother

and three sisters. Some of these family members are quite different
inh behavior. L

¢) There are four people in my family. My parents, me and my grand-

L father. We. are all different people with different interests but
we live happily together in our large flat. My parents like to
play tennis and go camping. My grandfather is a sports writer., He



'Htraveis around and then writes his articles on iiiengw word "~ -
JOEE SR processor. I'm an amateur photographcr. I like to take pictures
) i of unusual- thlngs in nature. _ ‘

A1 ernative a) is about a family but the family: is not lgzge (parents -+
3 hildren) or unusual.,-

Al ernative b) is about a large family with unusual characteristics
(a-though the writer does not tell us what these unusual characteristics
ar ).,v ,' |

Al ernative c) is about a small or regular family. There are only four

pe ple and they are not very unusual.

‘ThT best paragraph then 1is b).

€ €SS2y NOW..

‘centrolling,idea of the paraeraph?4

-----------

b). my father
o moves
'4) my father's hobby ¢ -

e) my mother

The Topic Sentence

We know that each paragraph has a controlling l1dea., When the con-
trolling idea 1is in one sentence, thls sentence is call a TOPIC 'SENTENCE.
y Thi rest of the paragraph develops the idea in the topic sentence. The
topic sentence can be anywhere in the paragraph. Frequently, it is at the

beginning of the paragraph to make it easier for the reader.



Page 9

Read. the.essay-below and_underline the topic sentences. Where, in theé

paragraphe, are. they? Do _the sentences that follow the topic sentences

support the topic sentence?

My Family .
I comé from a lafge family with unusual family mémbers. I have.a
grandhother and a grandfather and twe brothers. My mother has seven
brothers and sisters. My father has one brother and three sisters. Some of
these family mémbers are quité different in behavior.
My‘fafher is a quiet persona He likes to read books. When he has free
timé'at’home, he gces to his hobby room and builds model ships from matches.,

He crten goes <o the library to get books about old ships. He is also

.inte]ested in camping and gcing fishing.

»

Iﬁ these two paragraphs, the topic sentences are the first sentences

but this is not a. rule. Topic sentences can be the first or thé last
sentence of .a paragraph. Scmetimes” they are in the middle. Sometimes a
paraéraph does'not contain a topic sentence. Not to write a tople sentence

rd

is ensy;, so let us now look at writing topic sentences.

In paragraph 1, we said two impertant things: the family is large and

the members are prusual. Dee aragrap explain or Support e _two
i > Auisuad. H0es DOrRerenh 2 gxploln oL SHRDOXL Rhese Wuo
g§1_$g;g§2 Is 'my father' unusual in ny way? Should we keen this paragraph?

.

z
We probably shculd not keep this paragraph because 'my father' does not
have |any unusual features, This paragraph does not support the idea of a

'large' family, either. Below is a possible #graph. Read the Déragranh,

Jthen chose a suitable tonic. sentence ==
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.‘..'...Q.DI.0"'0'.'0.‘...C....‘.'..Q....'.O‘O'.D....O..0.0C.&..

l.‘&r‘.n!nl.:li.c.i.'lo.ooo.,a.c.-...l...o......"..c.oc.o.o e 8 000 0 ae g

We 911 live togethervin the same flat but we are not very similar., My

old?r brother Bob is going to finigh high §chooi this year. He hates

schgol .but he is good at maths aﬁd'eleotronics so he is'pianning to gc to
college next year and start his Gﬁn”business in mieroehips later; He does
not [really want to go to céllege -but his girifriend is going to colleger .
and |she says she will not go out with him if he does not attend college. My
younger brother Tom goes to elementary school, He is allergic to a few ~
things indluding cat halr, This is a majof problem for me becauée I have a |
blagk cat with big yellow eyes but, unfortunately| I cannot keep my cat,
Biadkie, insides He has to stay 6utside because of Tom's allergy. I started

is because of my mother. She is a full time bhilosopher and yoga teacher,
She goes out in the morning and returns in the afternoon.. She sometimes
helps my grandmother and grandfather, who live with us too, with cooklng
and then writes articles for various magazines. My father was atmxer.'

He is g very quiet person, He only gets very loud when my grandfather tries

a new and strange}cake récipe because my father likes only traditional food,

He does not like ncisy sports or strange foodlse.

a) My two brothprs, me and my parentq are all different in
personality.

%p}w~Thewmeﬁbers of my family include my brothers, my parents and me.

¢) My parents and brothers are different from me.

1 &) I have two brothers who are not like the rest of my family.

S ¥

- -
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This'paragraph looks at the special features of my two brothers, me,
other and my father. Therefore, the most suitable topic sentence is in

alt}rnative a). Alternative b) does not include 'the special or unusual

features', Alternative ¢) excludes 'me'. .Alternative d)_compares my brothérs
with the other family members, It does not look at eaeh unusuél family. -
There are, of course, Other organizatlonal alternatives for the essay.
abo#e For instance, you can write about two or thrce family members in

each paragraph or you can write about the mambers who live with you in the
sameg flat in one paragraph and the members who do not live with you in

anoxher paragraph, and SO on.

\ We need elther one 1ong peragraph or 2 3 paragraphs abcut several'

-£aﬂﬂ3jpﬂmﬁ%@TS‘ﬁnd‘hUW*théYgére unusual, Our essay will probably look

» likeg cne of these:

My Family - | My Family

General introducticn.veve.. : F General 1ntroduction......
My father;‘;;;;;;:;::;:::::--- s Ty RatReT e An
idiuese wedessesean unusual unusual dHaracteristicececcs.
Pha’.'édteristic.;icé.6.....‘56.‘-’. . c-oo-.ouiﬂt.........-.aooso-aocnt

y grﬁndmothPT 0.....'..'0;.". ccccc coo.to--anh‘too..‘o.oo!'.obo-toc
o-o-n'cuooooo¢c ....-..Somethlng My grandmother............
anSuala........-o.-.......-.».o. lo0-0iicolsomethingitiﬂ"l“O

ybrot—her CHLI Lo LM s PR DT EESTE PR ER - musuaJ-QQQOOQO'CQOCDCOOCCOQOO
usuzl characteristic My brotheérescsccesescncasns

LR L B I BN BE 2R Y BN B N Y LI BN B NE I B SN B N I N 0.l..‘.musual‘.-.ﬁ"'l..'...'

ll.....‘......'l.....'O...QI..!C'. ! ..‘..Il.l

- | There are a lot of different ways of writing about an idea, Different
neople will wriﬁe differently abcut the same controlling idea. You will
pro ably'write differently about'the same idea on another day or even at a

dif rreht time on the same day. This is because an essay 1s very personalj
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'the"‘rganizationwdepends cn the feelings and'methods of the writer. There-
fore there are endless ways cf writing an essaye. InwﬁhiS'handout, there
are only a few alternatives in order to make the exercises shorter.’fhe

best alternatlves in these handouts are not the best in the world; only the
best 1n the exercise, -

However, here are some things we know about essays:
1. [The title: Gives information cr is interesting/attractive.

2. ([The bodv of the essav: Cocnsists of cne or moTe paregraphs (that

depends on the writer); is related to the title; is a whole.

3. {Ihe paragraphs: Each paregraph has one ccntrolling idea; each para—

A idea and sentence 1n the

» paragra oh supports the cc ntrolllng idea,’ there may be a t0p1c sentence.

_ J,Ihe following is paragraph 3 of "My Family', Regd.the paragraph below
and then chose the best topic §§nt§nce | ‘

................

I PR

N 'i"‘\-.- . .
L 00000&\000..00.1.0co.-.o.o-oao.oonoo.ooogogg_oo,-o-q:occo‘oocoto-c.oooo

. T, e . : .
.l......D.....‘..OC"Q‘.‘QI.O!...IIl'...DO......"..ll.‘l............’.‘

s

My-grandmother still plays baseball althcugh she is 79. She’ can dance to a

-------
---------

pop song e6-well. as. to an cld melody She 1oves to eat exotlc foods, is

.........

sii; and healthy. She lives v1th us half of the year and: with er oldest

SOy, Uncle Fred, for the rest of the year, She gets alcng’ very well with
myfgrandfather,-who lives with us all the time. My grandfather likes to cock
bu he is.really well-known for his baking. He likes to try crazy things
such as spinach and walnuf cake! He walks in the park everyday and sits

doyn to watch the people in the park. Every Tuesday and-Thursday he goes
1



he

no

‘my'

a)
| b“)
c)
a)

’

My grandmothe r
My grandmother
My grandfather
Myhgran@father
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fgeback riding. I always worry that he will fall off the horse but I do
t think I can stop him. ‘He likes gcing to the riding club especiallx’when

grandmother is 51ng1ng and dancing to a new song at home,

is a surprlslng person.
and my grandfather are two interesting characters.
is the most exciting family member..

and my.-grandmother are rathér unusual people,

Alternative 3) is not a good one because lt only mentions my grand—

mother. Alternative b) is a possible sentence because it talks about both

grindparents ‘and their 1nteresting characters. Alternative ¢) is only

se tence ,ie, grandfather first, grandmother second, is not parallel with‘

ab ut one grandparent. Alternative d) is good but the word order of this

order of the text. In the text, the grandmother is first’ probably

be ause this is the order of the information in the topic sentence. As a_

Be
14
Chc

result, b) is the most suitable topic sentence in this group.‘

The follow1ng is a possible concluding paragraph for our essay. :
cause it is a concluding paragraph, it can not introduce a totally new

ea. Read the paragraph., Remember the key wcrds of th s whole essax.

the middle,

ey

{\‘

ose a_suitable topic sentence. The topic sentence in this paragraph is in

It is very difficult for all of cur family members to get‘together,

peclally on weekends. Everybody 1s somewhere doing something elsee eece

1/10o.v-oo-oo.aoo0ioQoooooo'oo:oco.000.00..0.0‘0.0.'.I'-lol.ll.cooooo.ﬁig_hll

Iioften'wonder how all these different people belong to the same family. -



a)

Alterna
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All of our family members like to do something outside the house,

My family is large; the hobbles and personalities cf each member
are different,

All members of my family are actually similar in at least one wayy

The members cf large.and small families usually have a lot of
features in common.

AlternativeAa) is about a new idea (doihg something outside the house) .

tive b) is ubout my ¢arge family and the members' dlfference or

unysualness. It is, therefore, a p0351ble topic sentence. Alternatlve '

¢) |looks at similarities, which is 2 new topic. Alternative d) introduces

twg new 1ldeast large and small families, and common features in these two

types o

] In
seﬁtenc
lirg ia

seritenc

oooooo

Final E

o be

f famiiies. Therefore, alternative b) is the best topic sentence.

summary5,every paragraph has got a ccntre}iing idea. A1l the

es in the-pafagraph explain or give exampies“%e'déQeiegmthe control-
ea. The controlling idea is often in a sentence called a ‘'topic

e!, | . .

topic sentence:

contains the main idea of the paragraph°

develops one part, or cne side, cf the general topicy

- can come at the beginning, in the middle, or at the end of the
paragraph.

xXercises

handed out .
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Let's-supﬁose'you»want to Write a short essay on how an English

1 o Jenny Petensonq became a pllot. Since you are. probably not erting-

rt abour her (She is frome.es} she went to- school in.....from.....

.3 she dia"Xs ‘she did Y, ete)

int}

retéﬁ}on.in your.essay, in other words, you hay have ‘tc ghow the

reader your purpose, why you are writing t his essay. Let's suppose our
: e s y 19!

purpose is to show the reader that it was Jenny's dream to become a pilot

and

that it was also difficult for her to find a Jjob as a pilot because

she |was female.

Here is a possible essay about Jenny:

. & Childhood Dreanm

~ Jenny Peterson decided to become a pilot a long time ago whenishe was

. a s?all girl, She-first got interested in airplanes when she was only ..

thr%eey

becoming a pilot after this. However, she did not know 1t was going to be

a 1ong and difficult task because she was a girl and not a boy.

she

Jenny had a normal chllchood. She went to school in Bristol, where

was born. She finished high school there, too, She always thcught

aboyt airplanés and pilots and took elective courses in model aircraft

making in her free time. In her last year of hlgh school, she applied to

several Air Training Colleges because she still wanted to become a pilot.

Whe

the College in ‘oxford offered her a place, sbe was very exc1ted and

happy. She really wanted to be a pilot “and this was her chance.

fas

Life in College went smoothly because Jenny was a good student and a

learner. She finished College and started to look for a job .
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Jenny did:nbﬁQrealigefhow difficult it was going  to be for her to
find a job as a.pilot Airline companies did nef easlily hife female pilots.
Mos pos1tlonu they offered her were on the ground. Jenny 1n51sted on being

AH Ry

an active piiot and sc continued 1ooking ‘for a job for seven months. She
Rasade?’ ""‘"MMW“M -

guqt daid not give up searchlng. She went to other eities, too. Finally, she

succeeded in getting a. job at Jersey Alrlines in londca. She felt extremely

happy after her long and patient search.

This essay has the following structure:

Title
Pefeéfepﬁwi*" Inﬁroductlcn of‘key ideas (—Jenny s wish + 3tar%eé T S ——
long time ago + dlfflcult) .
Paragraph 2:‘ Jenny,s histery to explain. - (Phildhood)

Paragraph 3:> 'long' and 1dgifficult’ . L (College)

‘Paragraph 4:| task ‘L ' , .. (Job search)

FEach peragraph has a controlling‘idea.‘You can find each controlling
idega in parentheses above. This controlling idea is in a topic sentence in

eadh paragraph. Each topic sentence has a few supporting sentences. These

supporting sentences
..follow the topic sentence

. develop the idea in the topie sentence by giving examples or by

adding new 1nformat ion about the topic sentence

Supporting sentences

« DO NOT repeat information
. DO NOT introduce a totally new key idea.
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- Go _back to the_ilrst nareg; Dh A ghildhood Dream!: Find ;he tonie- -
ense and d

ide

e e Nyl e -

11 is necéssary. or not. Remember that a supportlng sentence glves an

faple or adds new information to the tOpic sentence,

apn 1
L l1st sentence

words ! a long time ago

supporting sentence #1'"She first..." . Adds new_infcrmation'&““éw§eefs

e . ~Ql—d"° OK it e e e S

PRy 23

Sﬁ ?ortine sentence #2 She‘Saw...”: No new informatlon, - 1o eXample, 1n fact,y,

..... R

IR prany ol S -

.erpeats 1nformat10n,,,unnecessary

o Supportlng sentence #3 "She always...”' Adds new. informatlon?* "y lked

sen

shcw

_.about'; 0K~ <

. - o

e e Y

Supl)@m ?}EWI-, she..”."f Amflcult"~

1 -

I

A cencluding sentenoe- OKe

Look at parapraph 2 and analyze it in the same way. After supporting

ence #+ "In her 1est...” _you mlght 2dd a sentence or e in . order tec -

r she had to walt fcr a 70n£ time,

Notice how sentences in paragraphs-.are connected to each cther. In the

firdt paragraph. reread the first few sentences and tyry to find out how they

are

onnected.

or

One way of connecting sentences is to repeat a word in the same form

eword it or refer to it in scme way. Here is an example:

Jenny Peterson small girl. She
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- -;_A_,.-;T-.ll.':on'lz-’fthree»~ véa~fs 0ld. She < after thls. ‘

‘ A . T . . . .'~.'-—--' -- . _ AV,-_,,(, .;’ C e '
Now d¢_the same for paragraph two. : '

W

Another important feature in paragraphs is the FOCUS of each sentence.

This essay is about Jenny Peterson so probably every éentence wiil'ﬁé_about

Jenny. Consequently, every sentence will start with a word such as Jenny,

Sh4

by Jenny's..., Her... « In other words, the focus is on 'Jenny'. Scan

‘th¢ first two paragraphs to see which words are the first wordsi Now read

payagraph three and decide if the focus of the first sentence 15 _approp-

D

ate. How coild you change the f;;;f few wdfdg_;n-order tdrfbcusﬁop

T MJennyt?

. - S g DR e L
- . - 5 oI
. . !

Bead the 1ast'péraﬁranh; How are the'béntences connected? The focus

chapges from ‘Jenny' to 'Alrline Companies' in one part of the paragraph.

MARY

An essay is a message in the form of writing. 1t .ds organized in such

a wayuthat the reader, who may or may net know about the subject, can

easﬁly follow how the writer thlnks. The best writers aré those people who

can‘put themselvcs in the pos1t1gn of the readers. and can, therefore,-~-v‘ ‘

e it i e

crikically read thélr own writing and organize their ideas according to

theﬁr own purpose and to the reader's need, interest, or knowledge .

- It is often impossible to actually illustrate what an essay looks like.

The| following is just a simple drawing tpw§poywh9w,thawdifferent parts of

an

?ssay afféét'eadh-éther:

-
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) The George Washington Hotel hes good rosms, but ite re}__%la'ntns: ‘smgan ::i:’:z
food is not very guod. The Triangie has an excellenf Té‘s;::ufnf-.;”-’uu l’s‘.?ﬂr... = 1o
the railroad station that the gueste q{1en get very little slez?'.n' hyg ;m:f «i :;ad

| is in a very guiel reighbourhood, but it kes no restaurent @ng the semice .

/

However, the Lake Hote! wae buili in & quiet neight :.ur.h:-"o'. hee 2 grod restzy-
rant, and provides excellent ser\'it_:e.
a. The Leke Hotelis & good hotel.
b. My parents preier the Leke Hole! to the Cecrge Weshington. ’

~c. The Leke Hotel is the best hotel in town. ’ !
d. VWeston has four good hotels. ~

2. corrrrsiseenncniensessene { TOPIC BENTENCE Jevviiineicsseicanns

it hes very plezsent rooms and it inexpensive. it has a very good restaurant. There

is 2lso a barbershop, magazine counter, &nd coflee shop in the hotel. The service
of the hotel is excelicnt in every way.

8. The Lake Hetel is the worst hatel in Weston.

b. The Lske Hetel has the best barbershep in Weston.

€. The kect restaurent In Weston is in the Lake FHnotel.

d. Tie Lzke Hotel is a good hotel.

<N e ertrvanaun < [ TOPIC SERTENCE }-ovvviine e .
The Triangle Hotel Restzurant is excelient, but it is alsc very expensive. The Bos-
ton Grili is  gocd, but has a very smeall chioice of dishes, The New Deal is not

agedin
quality. However, the Lake Hole®mstaurant serves exrcallent food, has e le-ge
Nl

ice of dishes, end is not too expansive for colirse slucaris end their families.
a. The lare Hotel hzs & very good restzurant,
b. The best food in ‘o is sarved in the Lake Hote! resteurent.

c. The Lake Rote!l Pesteurant is the bezt in town for stucents and their femiliss
1 go i ’

H

a

Weston has four youd restaurants,

4. seerrrcieinarimrineesnenes e { TOPIC SENTENCE Joenonvenne vt e .

They serve the best {ood in town there. The service is evcellent
teke thei

. Students like to
r girilriends there for dinner betavse, alzhough the Tuad is exceilent, it i
not 1oo ernensive. Students alse go there when they ver

foad in the dormitories,

tis
-1 16 get eway from the

2. The Like Haole! iz the bect hote! in VWeston.

b.. The Lzle Botel Hosteurant is the bestin oo, -
. . “4
KEY

3

. C. The Lake Hotel has & vary rood restaprant,

. The bast fuod in town s senvad o the Late Poet Restacrent,
ot
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It s very modern &nd cleen Inside. Student &nd faculty wives like to ¢it end have &

sods here gfter shopping beceuse it Is quiet and the clerks sre very friendly &nd
ol;+e. White's Is a good plzce to buy soep, toothbrushes, toothpzste, shaving

" Sieam, &nd other tollet erticles becigse there is always @ large choice and the

, prices zre 2lways reasonzble. ST

A

8. Student and faculty wl\'es have.& lot of free time.

b.# White's is the best caleteria in town.

¢. -White's i e good place to buy razor blades.
5 d. ‘White's Is & good drugstore.

....................... cveeeee  TOPIC SENTENCE )evvveerveniierniecinnicininne
Schmidt’s is good, but it Is & long wey from Main Street where most facult, and
student wives do their shopping, Johneon's Is on  Wain Street, but because Mr.
Johrison s petting old, the service Is very slow. Miller's is very near Mazin Street
" &nd the service is good, Lbut most things there  are JAnere expensive thar in eny
other drugstore. However, White's is not  only on Wem Sireel, but the service is
good end everything is reasonably priced.

a. VWhite's is a good drugstore.

b. Mostiaculty end student wives prefer White's drugstore to any other
drugstore in town.

¢. The most expensive drugstore.in Weston is Miller's.

d. - There are four good drugstores in Weston.

All of the buses from Chicagt and the South stop here. The loca! buslives &lso
connect here. There are elways e lot of 1axis outside. There are &always lots of

people sirting inside the waiting room or stending &t the S”dn or new sr,g,:er
counters.

The Weston bus station is & good place to gel & bus o1 & toxi.
The Weston bus station Ig a very busy place.

The Weston bus stetion is the best place 10 go 10 find & quiet £pot to resd.

a0 e e

The Weston truin station Is & very busy place.
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. He caon play rrost sporis well .

In add\-‘non, he s o Sood musician omd OC‘\'O{' He. .
hag Q‘LDO.'SS beer. —he best shudeut 1n his class,
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APPENDIX M

TOPICS FOR THE SECOND WRITING ACTIVITY‘

In class, write one page about one of tha following

You may ask your teacher the meaning of words;

vou. may

.Describe

dictionary i1f necessary.

any person you wisn to describe.

[ ]

[

the atmospner2 in your classroom? Explain.
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