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ABSTRACT
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January 201905 pages

Therecentvision gatemenfor the year 202%The 20Year Vision Plahoutlining

the future direction of Iram economy, science, and technology in the regiwh
around the world in the next two decatbesught a series of changeslie education
system Consequently, Iranian Ministry of Education took concrete steps in
revamping its structurendinstructionalmaterials including English Language
Teachingextbooks These textbookBave a critical role ithelocal education
systemsince,in a cauntry like Iranwherethe Ministry of Educatiors the onlyand
centralized source fdhe textbookstheyare used in the K2 education system

all schools public and privatenationwide Furthermore, sinceextbooks are
importanttools that shape stentsunderstanding of how the society functions
outside of schooltheir role as sources of input becomes even more important in the
local educational context wheseudents study ia segregated school system where

boys andjirls attend different schagIBringing all these strands together, it



becomes imperative to examigender representation in instructional materials (i.e.
textbooks) developed by the Ministry of Education and used in lod& &chools.
Through the principles d@ritical Discour Analysis(Fairclough 2007), thecurrent
studyattempts to offer a synchronous analysis of the quantitative and qualitative
representations @fender through different modalities (i.e. textual and visaahe

newly published English textbooks in Irdnglish forSchools andcomplements

this witha diachronous analysis of how the newly published textbooks differ with
older versionListening Speaking Reading Writing terms of gender
representatiorBoth quantitative and qualitativeynchronous angsis ofEnglish for
Schoolsseriegeveals thathesetextbooks that are currently used in Iraniadi X

schools are on the biased end of the spectHowever, the diachrous analysis of

the English forSchoolstextbooks and thproceeding serieadicated that there has

been slight, yet insignificant, progress in terms of how genders are presented in the
new textbook seried\s these textbooks amefluencersons t u d enderswridings

of their society, the developers should take these findings intadeoason and

modify their policies to bring the issue of gender representation in these textbooks to

theforeground

Key words: Gender representation, locakleoks, Iran, gender bias, critical

discourse analysis

vi



0z
KRAN LI SELERI NDE K UIZCEADERSKNANPLARINDA L

CINSIYET TEMSILININ Ek ZAMANLI VE ART 2Z,

ANALIZI

Miri, Seyed Shahab

Y. L., Kngilizce ¥Jretim ve EJiti
Tez Danékmaneé: Yrd. Do-.Dr. Al F
Ocak 2019205 Sayfa

Geleek yirmi vyeél i -inde b°lge ve d¢gnyadaki
Kran'én gelecekteki y°n¢gnegi gP230 eYelnl glakei
Pl aneé), Kran ejitim sisteminde bir dizi
EjitimeBack,anKngilizce ¥Jretimi ve EJiti mi
kitaplarén yapés aiyénilemekiciagsomatadm| mat ety &1 | &8I
ders kitaplarénéen yerel ejitim sistemind:
Bakanl éj a'aqpdrmmarceris ikni tek ve merkezi kayn

bu ders -k2tajpiltarm Ki stvemighdke k ampun daz ¢lg m
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I Kl ediJineke&it |l endayenéfAa@aemli ara-1|ar o
ve erkek -ocuklaréen faikde kaltektékdhaaegr
bajl aménda bu ders kitaplaré girdi kaynai
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geliktiri-Lénokel yar ehdHK kulefinden(y@hi,@ers °©°jJreti m m

kitaplar eénda) cinsiyet temsilinin incelenmesi zc
(Fairclough, 2001) prensiplerisayesind bu - al & Kk ma, Krandda yeni

Kngilizce ders kitaplarénda f getikrnicel keki |l |l er d
veniteltems | | eri nin ek zamanl é& bir analizini sunn

yayénlanan ders kitaRWr &ndamrsigeki tearsd mli erad &
nasél farkleéelaktéjéené a-éeéklayan aecet zamanl é
serisininnitelveniel ek zamanl é& ahalokul | auémdaak KiIrlaan

ders Kkitapl ar eéneén s poelkdturjuumuun o°rntyaayrag €kl oy nkaekst naés

Bununla birlikte, Okull ar i-in Kngilizce der
isiml endi ri | miywetainmlyeni, ddrmsikitabé serilerinc
konusunda hafif, ancak ©°nems.i zBubidrerisl ekrilteanpel :
°Jrencilerin toplumlaréné anl amal aréneée et kil
dikkatealma | € ve bu decsngiyeapl aemadl i konusunu ©°
i -in politikalarénée dejiktirmelidir.

Anahtar Kelimeler: Cinsiyet Temsl i , Yer el Ders Kitaplaré, Kr a

Kritik Soylem Analizi
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CHAPTER |

Introduction

1.0.Presentationof the Chapter

This chapter briefly discussthe background to the studgrmulateshe
research questismundergirding the present inquirgnd explainshe significanceof

the study
1.1.Background to the Study

l rands governmental system changed dr
revolution, also calledhelslamic Revolution A monarcly that hagdto some extent
autonomy from religion was substituted byeaublic with aconstitution based on
the teaching oShia Islam(PaparMatin, 2014*. One of the main goals ¢f-12
education in the ve system was to train the neghiaMuslim generationin the
aftermath of the revolution he countrydés education syste
drastic changedcludingchanges at systemic (e.gender segregation in schools
andcompulsoryhijab for all fenale studengsandinstructional (e.g.presentingll

female characters in the textboakish a veil) levels(Mehran, 2003a).

Since 1979, wer the years, thieaniangovernments have adopted new reform
initiatives (e.g.school segregation, changes ie duucational materials and changes

in the school yeaydo meet the overarching goals of RRevolutionandto createa

! This document ishe English tanslation of the constitution of the IslanRepublic of Iran.

1



more idealslamicsociety RezaiRashtj 2015. The most recent example of such

reforms is a major overhaul tfe K-12 education sysim in Iran Startingfrom the

2012 2013 schoolyearthankstothgg ui del i nes pBExp@gdexyed by I rands
Discernment Council of the Systdtnown asi T h eYe&r Blational Vision othe

Il sl ami ¢ Re pwhizh wasappdveldy Ayatoalah Khameneir an 6 s

supreme leadeand publisheih 2005as t he fr amewor k ihor the cou
the areas/domains eEonomy, knowledgandtechnologyIn orderto forge new

pathways for improvement in economic and scientific matigtsn the broader

frameworkofthec ount r yds vi s i evolutodaryidenttythsl ami ¢ and
document underscored the importancenigfatinga r @ v o | in thé eaducation

system(Expediency Discernment Council of Iran, 2003pnsequentlyl r an 6 s

Ministry of Education lteneforth, Mo publisfteda comprehensive document

entitted,l r ands educat i(20i2), duthningtheie rolg ie achievidg@2 5

proposed guidelines in the X@ar Vision Plaralong with their roadmap and action

planin order to achievéhese goés (Ministry of Education otslamic Republic of

Iran, 20D).

Starting from the 2012013 school yeathechangedegan to be felt in the
Iranian educational systemmost vividly in the realm of educational stagEise
gradual changes from a33-1 systen (5 years of primary school, 3 years of middle
school, 3 years of high school and one year ofumigersityeducation) t@ 6-3-3 (6
years of primary school, 3 yesaof junior high school and 3 years of senior high
schoolwith no preuniversity educatioypwere adopted the local educational system
With the new systemstudents who finished thé'§rade of primary schogin 2012

2013 school yeamontinued their primary school education in 8fegrade instead



of starting middle schopWith an expect#on to continuetheir educatiorior 3 years
in junior and 3 yearm senior high schooBy the end of 2012019 schooyear,
pre-university education year wilave beemimplemented for the last timandwill
cease to exist thereaftérwill also mearthatall the remainingtudentsn the local
educational systemvill have to finish a 1/ear education program teceive their

high school diploma rather than the 11 years in the previous system

Thestructuralchangsin thelocal educationasystemalso served as a
foundationand motivatiorto modify the existingurricula andnstructional
materials (e.gtextbook$ and in some cases changing them completelthat they
would meethe guidelines provided kijie National Curriculum of Education
(Ministry of Education of Islamic Republic of Iran, 201Bhesechangs have a
paramount impact on teachers atlents in the KL2 education systerasiranian
MoE not onlydesigns and publishes thatire set ofextbools used in all classrooms
across theauntryaccording tahe guidelinesn the National Curriculum of
Educationbut alsobans the use of any teaching materials other than the designated

ones.

Since the first half of the 20century,English textbooksisedin Iranian
schools which were writen and developed by local authargstly followed
predominantlyreadingbased approachéke GrammasTranslation Method (GTM)
while borrowing some techniques and drills from the Direct Method (DM)atrad
later point the AudiceLingual Method (ALM)(Kheirabadi & Alavi Moghaddam,
2014).The most welknown series of boafollowing these methodologies were the
Listening, Speaking, Reading, Writiffgenceforth LSRW). As stated in the preface

of thenew English textbook serieBnglish forSchools(hencéorth, EfS), the new



textbooksto be used in local schoatan toinclude and develoall main skills that
the students need to communicate in the Entgisuage anébllows theprinciples
of Communicative Language Teaching (CLT) methodol@ggvi Moghaldam,

KheirabadiRahimi & Alavi, 2015.

Education is key to the way that shape in
world they live in and their beliefs about it (Afshar, 2015). One global aspect of
education is the use ofstructionalmaterials and the mowidely used matrial are
textbooks.Textbooks are an inseparable part of educatitwhémmadi & Abdi,
2014 and in most cases, they take up more than 80% of the classroom time
(Blumberg, 208). Therefore, it is important to evaluate them to see if they a
appropriate fothe classroom and the context in which they are used (Litz, 2005).
Due to the fact that students spend a considerable amount of time with textbooks, the
way male and female characters are portrayed in textbooks have a great influence on
themand directly mpact the studentsd understanding of
2008).1f male and female characters are not portrayed propstlgients can
misunderstand the societal relations of these charastdrthe place of men and

women in the soety (Afshar, 2015).

The issue of gender bias and unfiers-representation in textbooks is almost
a universaphenomenomnd is happeningot onlyin the Eastercountries, but also
the Western countries that a@vocating for equality between men and veom
(Blumberg, 2009). The current literature points out that countries around the world
are striving to reduce gender bias in education, and more specifically in textbooks,
but this decrease is happening at a wow pace. One main reason is that it is

difficult to completely revise and change the textbooks as it costs a lot and is a

4



demandi ng toBhmaskthe advantage @fdhavibg a centralized system with a
top-down structureCentralizededucation systemen one handacemuch

criticism, espeailly with respect to textbook developmesiich as not taking the
individualand localneeds into accounGlewwe Kremer & Moulin, 2009. On the

other handthough these education systens$fer some positive advantagesth

respect toeform in differentaspects of educational life in great sc@eae instance

would be the case oéforming thetextbooksused in the educational system

Developing new textbooks is a demanding taskarekpensiveone Tomlinson,

2012). In centralized education systemstraurs have access to tresources of the
educationl branches of the governméandexceptional funding for their projects.

Also, in centrallymaintained educational systems like Iran, textbooks serve as tools
for representing identity and have the potenal t o shape i ndividua
Thus, examining textbooks (written on behalf of and approved by the state) also offer
gi mpses i nandfi shiteaftfer cdeatity @presentatioand

negotiationd both present and futuréhe IranianMoE has a unique opportunity

here as they are changing their English books completely and this change brought the

chance for anajor improvement in regard to gender bias in textbooks.

There is a need for reform in gender representatgpeaally in thdranian
context that womehaveactive roleinthesociety I n | rands educati o
is parity between male and femaladents, meaning that thereeequal educational

opportunities for both gendefMehran, 2003h Even though this is the realiof

the society, that women take part in all social activities such as education and

2 Many of the authors and editors of tBtSseries work in the teacher training universities in
Iran founded by th&1oE.



workforce, they are not visible in the texts alhgstrations For example, a woman

fis not welcome in men gatherings.she stillgetzal ed using her el dest s
name (by her husband) rather than her dwnUpon her death, on h&meral notice

her photo usually gets replaced with a flowvekriini & Birjandi, 2012 p. 5). This

invisibility extends to the realm of educational materials and textbooks as well.

Researl studies scrutinizing the representation of gender and gender roles in
textbooks used in Iranian middle and high scHoaisisistently come up with the
same conclusiah that the books are biased, and that there is an imbalance in the
way that they represemen and women (e.g., Bahman & Rahimi, 2010; Gharbavi &
Mousavi, 2012; Hall, 20%,4kliar, 2007). These studies, howe\ad examined the
LSRW series, which are the ontgat wereused in local middle and high schools
before the change in the educatgystem anéreno longer in use. With the
exception of Afshar (2015), focusing on oRlyospect 1the first volume of the
newly implementedEfSseries, there is a clear paucity of research surveying gender
representations in textbooks currently used aal@lassrooms (synchronic analysis)
and providing a trajectory of gender representations over time by comparing with
thatof previous textbook series (diachronic analysi$le following conclusions are

made in accordance with the abovementioned infoonati

3 Meaning they are not directly calldféor e x ampl e, the husband calls th
asks for tea, when ireality he is referring to the wife. In some families, women are given

two names, their real names, which only the family knows and the name used outside of the

house.

4 There are no stlies with regards to English education in primary schoofiras has

banned the teaching of English in primary schools, a senior education ¢fletadli Navid

Adham, head of the statan high education countihas said, after Islamic leaders warned

that early |l earning of the | aalgquesiogped opleman t he we
Bans Teaching of Englishé, 2018)

6



a. Gender bias imstructional materials, and most vividly textbooks
Is an international issue that many countries are trying to adaindss
Iran is no exceptio(Blumberg, 2009).

b. Instructional materials have theultiple rolesincluding (and perhaps
not limited to) serving anguistic input for language learners
offering a windowof representatiomto the worldandcontributing to
i ndi vidual s0 blethat rgspectntioeyffer posverfoli n g
tools for researchets examindrom multipleangles, including the
interplay betweemnepresentation of genders in thesaterialsand
gender rols, gaps andtereotypes the society(Foroutan, 2012)

c. There is a need for a synchronic analysis of gender representation in
the newly published books see if they are promoting these
stereotypegAmini & Birjandi, 2012)

d. There is also a need fodéachronicanalysis to see if theocial
changes have been represented in the new textbloeksutdowski

2014).

1.2. The Ains of the Study

The present studyiras tooffer a synchronic analysis of quantitative and
gualitative gender representatior&fSseries and a diachronic analysis of
guantitative and qualitativgender representatiai EfSseries and the proceeding

LSRW

Through a synchronic analysistbe nevly developedEfSseriesthis study

presents a quantitative and qualitative analyste@fepresentation of genders in



these series arekamines the extent to which gender representation portrayed in

these textbooks correspond to that ofaheent realities of the Iranian culture and
society.Through a diachronic analysis between the BE¢8series and.SRW this

study also aims to determine that if the social progress that women have had over the

recentyears isactuallyreflected in the ng bo series.
1.3. ResearchiQuestions
The current study is guided by the following research questions:

1. How is gender represented in tBEStextbookseries used in Iranidmgh
schools (9, 10" and 11" grades?

2. How do the newly written book&({Sseries, amelyProspect 3, Vision 1,
andVision 2) compare to their old counterpaitSRW series, namely

English1, English2, and EnglistB) interms of gender representatfon
1.4. The Significance of the Study

As a researcher, my personal interest in thisctdptes back to the senior
year of my undergraduate education, when | conducted a similar project for my
Review ancEvaluation ofTextbookscourse. In that project, | examinede of the
Englishtextbooks sed in the local teaching conteRrospectl (thefirst book in the
EfSseries)from the perspectives of gender roles and representation and treatment of
local and target culture. My initial analysis provided glimpses of gender roles
prevalent in the society (e.g., female representation limited initatarg terms and
extremely biged such as women were mostgpictedas housewives and students
whereasnenwere portrayedh prestigiousoccupational roles such pilot, doctor,

dentist, and mechanic). During an interview | conducted with one of therawtho



EfSafter that projectit was said that these series are a part of a whole and should not
be judged without reviewing the other books in the sefies.comprehensive and
wholistic approach suggested by the author also served as one of the nmstif@tio

the present inquirylherefore, it would potentially be interesting to exploréng

other books irthis series paint a different picture and if there has been any

improvement with regards to gender representation and bias in the other volumes.

Hall (2014) argueshateven these unrecognized bigsasch as the ones |
had,have a great influenceonthesgudt s 6 atti tude and their
is key to the way that students shape their understanding and beliefs, and as a result
of the lackof representation and the existing bias in the books, the female students
may start to see themselves as tltwsd gender in the society (Afshar, 201@hst
studies done in Iran regarding textbook evaluation or gender representation and bias
in those boks havebeen oneshot studies that have lookedeitherone book(e.g.,
Afshar, 201% or a series of book® g., Afshani, Askari Nadoosha& Fazel
Najafabadi2 0 PB&hman & Rahimi, 2010Gharbavi & Mousavi, 201ZHall, 2014,
Hazeri & AhmadpourKhorami,2012 Kardan Halvaii, Fathi Azar & Adij)2 0 1 6

Skliar, 2007,Taj Mazinani & Hamed, 2004

Although it is important to review and evaluate each textbook on its own and
analyze it from different perspectives, as this study will do regarding gender
represatation of selected books froEfScollection of textbooks, namely Prospect 3,
Vision 1 and 2vhich are used in 9th, 10th and, 11th grade of Iranian sghbids
also important to take a look at the progress that has been made with respect to
gender biag textbooksThere is a niche in the literature regardaygchronic

gender representati@malysis of the textbooks in ti#Sseries and a diachronic



analysis of gender representation in English textbooks used in Iran in general
Therefore, this studflls this particular gap bgxaminingquantitative and
qualitative gender representatiorEfSseries and offers a diachronous analysis of

gender representation in two generations of textbooks.

15. Key Terminology

TextbooksTextbooks are tools that lpesupport and enhance the education

experience for both the teachers and learneiis€€fe, 2013).

Critical Discourse Analysis (CDA)

ACritical discourse analysis (CDA) is a type
primarily studies the way social powabuse, dominance, and inequality are
enacted, reproduced, and resisted by text akdrntdéhe social and political context.

€ critical discourse analysts €é want to under

soci al i Yan®igka2003p.B52) (
Feninism Feminismis definedfiprimarily in terms of gender equaldy
(JacksonFleury & Lewandowskil996 p. 69). In the Iranian contexthe term
feminismis operationalizedsiwo men 6s equ al rightsoand opposi

(Paidar 2001, p. 2).

Gencer: The adapted definition of genderthis studyis the social roles that

are assigned tithe biologicalsexesof male and femaléVary Anne, 1995).

RepresentatiorRepresentatiom this studybroadlyrefers tofithe processes

in which language and imagji@are used to portray this wadllGray, 2013, p. 6).

Gender Representation in Textbookew men and women are portrayed in
textbooks andhefrequencyof whichthey are referred to @re illustratecbr are

mentioned.
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Synchronic Analysief Gender Repientationin TextbooksAnalysis with
the purpose to indicate how men and women have been portiaggubint in time

in a textbook or series of textbooks.

Diachronic Analysi®of Gender Representatiam TextbooksAnalysiswith
the purposé o i n whetbeadd&dowiihe images of men and wonteve
changed (Lewandowski 2014, p. 83)n textbooksand to evaluate if the societal

changes have beeeflected in these textboaks
1.6. Limitations of the Study

The current study onlgpok into the consideratiogrades 9 to 11 of tHe-12
education system in Iran, whicised to behe high school years in the previous
education system, as in the time of writing this thesis the textbook for theeap
had not been published yéiiso, fora fairercomparisoron | v t he stimdent 6s
theEfSseries were analyzed in this study asliB& Wextbookswerenot
accompanie by anysupplementary materials suchtag a ¢ h e r, woskbobkeoo k s

any other instructional materials
1.7. Overview of the Study

This studyis comprised ofive chapters, namely; Introduction, Literature
Review MethodologyResults andDiscussion an€onclusion In the first chapter,
Introduction, the goals and the significance of the study are presented. In the second
chapter, Review of Lérature, the previous literaturedsscribedand the theoretical
framework is establishedn the third chapter, the methddgy of the current study
is presented. The fourth chapter introduces the findings of this study. And finally, the

fifth chapter povides a summary of the findings and discusses their implications.
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CHAPTER Il

LITERATURE REVIEW

2.0.Presentation of the Chapter

The purpose of this chapter is to introduce the previously done research in the
area of gender representation in (ELT) baxtks, and familiarize the readers with
different aspects of gender representation in instructional iaateand more
specifically in textbooks, particularly in the context of Iran. It starts with an overview
of education in Iran, and how it has changedr the years. Then, it moves on to the
recent initiatives calling for a reform in the education systemd,what has happened
as the result. Next, it introduces a brief
world and in Iran, and their impact on edtion systems. Then, the textbooks, in
particular English textbooks in Iran, and their importance goia@ed along with
the rationale of why and how textbooks are evaluated. Finally, the concept of gender
is explained, followed by a discussion of thgbrtance of equal representation of

genders in the schools.
2.1. Education in Iran: A Brief History

Education in Iran dates back to befor® @&ntury BC, and rested on the
principles of Zoroastrianism, such, as AnGood
which continued for about 13 centuries (Wise, 2013). In the middI& oétury

AD, after the Arab imasion of Persia (previous name of the region known as Iran in
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modern history), Islam became the countr
change irthe form of education that existed in the country. More specifically, Arabic
became the language of ingttion, and the schools, knownrasktab(school) or
madresselischool), were primarily concerned with preparing the students to read the
Quran and tezhing the Islamic code. In general, these schools were connected to the

mosques with a main purpose ai¢ting the principles of Islam.

This structure continued until the18entury when theulers, mainly from
the Qajardynasty, who were fascinated the European culture and civilization,
started implementing the Western techniques and methods intcdheducation
system of the country (e.g., sending students to Europe for advanced studies,
bringing European educators to teach in Iran, and opé&nhingpearstyle schools in
Iran) (Sassani, 1962). Perhaps the greatest influencer at the time haddmmen Fr
whose influence can fsdrn |ldx @dmplse,enl rnan d o ds
system is based on the Frenanicalledodel and
Konkun is based on the Fren€@oncourg(competition)(Hamdhaidari, Agahi, &
Papzan, 2008 The most prominent exampdé French influencés perhapd r an 6 s
constitutionwhichis based on the French constitution (Horowitz, 2010). French
influence has even had an impact on the Persian language as there are more than
1,500 French words in the B&an dictionaries (Deyhime, 2000). As a result of the
growing influence of France in various aspects of the local educational milieu,
French became therfgign languagestight in the schoots The year 1851 was a

turning point in Iran and is consideredths start of the modern education era when

® During this time, French was regarded a sefficial foreign language in the country
during the Qajar dynasty. After the openofdar al-Fonun(first modern Western style
educational institution in Iran) it became the official foreign language taNgim{, 2012).
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Daral-Fonun( A Adobe of Artso or Polytechnic) was e
and secular institution of giner education following Western principles in Tehran

(Akék, 2006) .

The change of the ruling monagcfrom the Qajar dynasty to the Pahlavi
dynasty in 1925, and the growing Anglanerican influence in the country (as well
as in the world) afterthe WWiIlhcanged t he domi nant foreign | ar
education system from French to English. There had bemy changes that
happened in the Pahlavi era (192%79) with regards to education, includimgking
education compulsory for all children aged 6 tdri294% and centralizing the local
educational systerfBassani, 1963Fstablished in the same el®64), the MoE was
charged with conducting all educational affairs in the country. That was until 1977
when higher education was removed from the MoE aseparate ministry, Ministry
of Culture and Higher Education (currently known as Ministry of ScidResearch
and Technology) was formed to deal with the affairs of higher education. The MoE
has been exclusively responsible for th& Xeducation in theauntry. During the
Pahlavi era, educational institutions grewponentially a notableexampleof thisis
the establishment oli¢ University of Tehraasthe first universityeverestablished
in Iran(in 1939, which served as a prime model for other ingions higher

education in theountry Sassani, 1963)
2.1.1. Education and the Iranian Revolubn of 1979

The Iranian Revolution of 1978979 abolished the centuries of monarchy

and served as the foundation of the establishment of the Islamic Regfubdio

81n reality, education became compulsory in 1911 during Qajar dynasty but that law was
never enforced. In 1943, a new law was passed and enforced during the Pahlavi era.
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(Afari, 2018). The Revolution was a turni
Eventhough Shia Islam had been the state religion in the country since'the 16

century, the constitution of the country had more autonomy from the religidin. It a

changed after the 1979 revolution, and the Shia Islam became the soul of the

constitution of tle country PapanMatin, 2014) meaning thathe constitutionin its

entirety,was writtenin accordance to the Shia understanding of IsTéme changes

in the aftermath of the 1979 Revolution transformed the country and its institutions
substantially, as the Islamic understandings of how society should function became

the core of the country, and educatsystenmwas no exception. Mehran (2003b)

defineslrana an | sl ami zed country fimarked by p
private ad public lives of individuals. The strict enforcement of religious laws in all

spheres of life and the rule of religomlitical authorities are what distinguishes

Islamizedt an from other Muslim societiesodo (p.
view, religion as the way of lifeyeeds to be thought to the next generations and

ultimately theideeway t o do so i s through the count
Shorish (1988)p t s , [poBttevolation] textbooks teach rebellion against the

oppressors anapentance for one's own shortcomings as a duty of a Muslim. They

al so teach as sinful disobedience to | egi
that for a revolutiorio survive, the children should be taught the idea(l)s that the

revolution stod for, and they should be taught that those idea(l)s are more important

than competency. As a result, the new Islamic Republic has been paying great

attention to what the edugan system teaches in a tdpwn, centralized and highly

controlled system, anelvery textbook or material used should be approved by the

MoE.
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The education system, in the early aftermath of the Revolution, was revised
to meet the ultimate aim of new rege which is to emphasize the Islamic values in
all aspects of educatioAn exanpleof these revisiosis thatall the female
characters in all the textbooks were changed and presented with the appropriate
Islamic veil. Reaching the goals set foaeferwas a continuous process and since
the victory of the revolution the government continuously attempted to tlegich
idealsin order to achieve the go¥ear¥isidnetter,
Plan Expediency Discernment Council of Iré&@003), he Mo EOGs pl an was
introduced, and served as the foundation for the development Natiumal
Curriculum of Edication(NCE) (Ministry of Education of Islamic Republic of Iran,

2013).
2.1.2. The20-Year Vision Plan

Mohsen Rezaii, the Secretary of the Edipacy Discernment Council of the
Systent in Iran (1997- present) recommended drafting a plan to outline ¥iston
of the government for the future of country. The plan, commonly knov20-a®ar
Vision Planor Vision 2025js a basic overview of econarrand social reforms that
the country wishes to achieve by the year 2025. Proposed by The Expediency
Discernment Council of the System in 2003, it calls for many economic and social
reforms and developments in the countryvdis finally approved and sigd in 2005
by the Supreme Leader, Ali Khamenei, and sent to the three branches of government

(Executive, Legislative, and Judigidbr implementation and consideration. As

" The major task of the Expediency Discernment Council of the Systensadve the
disputes between the parliament and the Guardian council (in charge of interpreting the
constitution of the Islamic Republic of Iran) but also has a supervisor role on the three
government brancheR¢udiFahimi, 2002
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stated in this document, by the year 2025, Iranlvalb country ranking first ithe

region in such domains as economy, science and technology aligned with the Islamic

and revolutionary ideals, and serve as an inspiration for the entire Islamic world
(Expediency Discernment Council of Iran, 2003)his phn served as the foundation
for the development of Fundamental Reform of Education document by the MoE as
the 20Year Vision Plan underscorése importance of education in achieving the

goals set forth in the document
2.1.3. The Mi ni Rdeinyhe2diyeaE/etsioncPé&t i on 6 s

The Iranian MoE has a vital role in the enactment of reforms aligned with the
Islamic values in the local context, and realization of the goals set for the country in
the20-Year Vision Plardocumen{Ardestani Babai, Javahan, Soleyman Tabar &
ShahabiAriya, 2016). In order to promote the overarching guidelines o¥isien
2025 the MoE released a comprehensive document filediamental Reform of
Education(Supreme Council of the Cultural RevolutiéhQ 1 According to this
document, the MoE wasmphasized as the most important organization in educating
the public, and improving the understanding of cultural and Islamic values. The main
mission of the MoE was defined as providinglR education to the publiand
assuring a quality education thaugos students with all skills that they need in their
personal, family, social and global life in a fair way that applies to all citizens. By

2025, the MoE aims to provide wostdlass and higlguality education wioh helps

creat e fAevolationagplladamidentityo i n t he students.

8 All references to thgovernmental douments of Iran has been translated (and paraphrased
for greater clarity) from the official documents by the author, unless otherwise stated.

° Despite the fact that this phrase is repeated in many official documents, such as the
National Qrriculum of Edeation or even the constitution of the country, it has not been
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serves as a mandate for reappraisal of the education system and instructional
materials (e.g., textbooks) used in the schools, and spearheaded the creation of the
National Curriculum of Education (2013jigure 1 provides a summary of this

process.

20-Year Vision plan (2003)
(General guidelines for Iran's future)

2

Fundamental Reform of Education (2010)
(Asking MoE to redefine the education system)

2

National Curriculum of Education (2013)
(MoE's vision for the national Curriculum)

Figurel. Sequence of governmental documents calling for reform

2.1.4. TheNational Curriculum of Educatiort® (2013)

TheNational Curriculum oEducation(henceforth, NCE), which indily

started in 2008, had gone through a long process of development before it was

clearly defined. The excerpt from the constitution of Islamic Republic of Iran (see Appendix
1) may shine some light on the ideology.

1°NCE was approved in 11 different sessidny the MoE stding from 28 February 2012 to

18 September 2012. The final version was published on March 18, 2013. Some of the
initiatives, such as the changes of textbooks and education years, had already started before
the publication of the final veien.

1 The minigry of education was initially seeking to reform the education system. After the
Fundamental Reform of Educatiaras approved by thBupremeCouncil of the Cultural
Revolution, appropriate modifications were made before the final pubhcatftiNCE.
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finalized in 2013. The two fundamental reasons that paved the way to the
introduction of the NCE initiative were tliestorical overreliance on the Western
education systesposing clashes with the Islartranian culture and the necessity

to create sustainable and leteym reforms representing the Islarhianian values.
Created within the broader framework of the ¢ason of the Islamic Republic of

Iran (IR1)!2, and inconsideration with the"#economic and social document of

IRI13, the20-Year Vision Planand theFundamental Reform of Educatidocument,
NCE brings about fundamental and letegm changes in all pects of the education
system. Examples of these chamgange from the changes to the years of education
(e.g. students graduate with a high school diploma after 12 years instead of 11), to
the scope of educational materials (e.g., textbooks) used kti2eeducation

system. The fundamental aim of the NGEedment is to stipulate the learning aims
and outcomes for students at any level gfXschools across the nation. One of the
main changes to the education system is the presentation of a new stinctoe

K-12 education system. To be more specit@rges in the education system from a
5-3-3-1 system (5 years of primary school, 3 years of middle school, 3 years of high
school and a-year university preparatory education), to-@& $ystem (6 yearof

primary and 6 years of high school education, mgdef 3 years of junior and 3

years of senior high school). These gradual changes, as summarized in Table 1
below, started in the 2012013 school year, and will have been fully implemented

by the 208-2019 school year. In the previous education systeejversity

121slamic Republic of Iran is the official designation of the country after the 1979 revolution.
Although the country is most widely known laan, it is presented as thslamic Republic of
Iran in the official document of the country.

13 shortterm plans thathe government in power introducehich calls for educational
reforms (Islamic Consultative Assembly of Iran, 2004)
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education was not mandatory, and students would receive their high school diploma

after 11 school years. In the new system, however, 12 years of education is

mandatory for all citizens dhe IRI.

Table 1. Implementatiopears of the chang&s the education system (202019)

20
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Another implication of NCE is that it presents all the compulsory courses that
students have to take, and@nprehensive list of elective courses that students with
varying interests, talents and capabilities can take as part of ti&rddwcation.

Due to the creation of NCE, publishers were required to follow the NCE guidelines
in the process of developittigeir textbooks. The document served as the basis for
the change in the existing textbooks, and was seen as a chance to put an @mphasis
Islamic and Iranian values. It is pointed in the document that it is believed that
without attention to local cultur@nd national identity a reform in the educational
curriculum is not possible. These are the core principles that encourage textbook
creators to move towards more localization defined by nationalism and national
values. This is also the argument for a mooal approach to foreign language

education (FLE) that is far away from the Western influences.

FLE is discussed in greater detaikle NCE. It is regarded as the basis for

understanding, receiving and sharing cultures and scientific advances (urdiegsta
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the international scientific publications). These cultural and scientific exchanges
happen in different ways, such as throughingitand conversing. These language
courses, as explained in NCE, are meant to fulfill the mentioned goals in the
framewak of Islamic principles. In public education, FLE starts at thgrade (no
prior introduction to foreign languages) and the studarsntroduced to all four

skills of speaking, listening, reading and writing. NCE specifies that students are
expectedo read simple scientific texts, write articles and be able to communicate in
the foreign language by the time that they finish tteigliage courses when they
graduate high school. English, French and German are mentioned as foreign
languages in NCE, balmost all the students take English classes, mainly because
the infrastructure is not available in the schools to offer other fol@nguages

(Farhady et al2010.
2.2. Womenand Education

In the past two centuries, the Iranian education sy§&aesummarized in
Figure 2)was not the only thing that has been redefined in Iran. The role of women
in the society was also being redefinduring these times and education was one of
the main contributors in making these changes haffshar, 2001)Thewo me n 6 s
role in the Iranian societwaschangng due to internal movements (e.g. Iranian
womenos i ncoluneg mgmodts iewlatient (Afary 1996) and |
impact ofexternalfeminist movements around the wo(&lg. women getting the

right to votein Iranduring the attempts to make the country more westernized

14 According to Afary (1996), the Iraniazonstitutional revolutiorf19051911) was the
move that resulted in thestablishment of parliamem Iran. The revolution changed the
country from an absolute monarchy to a constitutional one.
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Figure 2. A summary of the main evenigth regards to the education system in Iran
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(usually referred to as modernization) in the seriggefoirms famously known as the

AWhite Revolutiod YHoadfar 1999).

Not only in Iran but all around the worldhdaw o me n 6 s rchapded s have
drasticaly all around the world in the pasttwo centur® mend6s ri ghts in the
19" century cannot be cgpared to what can be seen in the earfy@tury. In the
180Gs women had control over virtually no aspect of their lives, as in they did not
have mub of a say in what would happen in their communities, let alone their
countries Morantz 1977). As Keyssar, (2000) puts it, they could not vote, they
could not attend university and in some cases even schools, and they were living in a
world governed andontrolled by menLike many other countries the Iranian
women were always faced with bias and had to deal withdlivi a country that was
ruled and dominated by men (Mohammadi, 200ne of the rights that was given
mostly to men (and in some caseshiaigclass women) prior the 1@entury was the
right to get a formal education. In the 1970s, the feminist thechesged the way
that gender is defined in society (Amancio, 2005). In the 1960s and 70s male
centered theories that neglected genders areabenged and the importance of
womenos role in soci(Kadan Halmaget @. 2EBASI v emphasi z
Amancio (2005) puts it, the previous way that women were seen in the society,
meaning that they are not whole like men are, resulted in wotagetting the
chance to easily study science and the socie
and careeraNomen were seen as inferior and by the society and were faced with
negative views towards them which resulted in implemented policies by nten tha
i mpacted all aspects of the womendés | ives (N

the Constitutional Revolutiothat took place from 1905 to 1911 were one of the first
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recorded events with significant womenaos
foundaton f or the womends rights movements, t
as the intellectual women realized tleyer that women held, which has continued

ever since. The Iranian women achieved many milestones in their quest to achieve
equality, such athe right to educatioh915 (Rashidi Mehrabadi, 2018hd vote in

1962 (Mousavi Tabrizi, 2008).here is naloubt that the Iranian women were an

Il mportant part in the countryo6s 1979 revi

obstacles after the succedghe revolution. As Mohammadi puts it:

AfiDespite womends massive pol emuclcwolse par t i
since the establishment of the Islamic Republic in 1979. The changes in state
politics, ideology of the state, party politics, seecmnomic status of social groups,
value systems, and asset distribution did not work for women. By reselanaid
shari’ah and the Iranian traditions, the government of the Islamic Republic of Iran
successfully implemented a policy of unequal treatmehinian women under the
law. From 1976 to 1986, women's employment decreased from 11.1 percent to 6.8
percant. Most of the women in public service sector were fired because of their
appearance and femaleness. The legal age of marriage for women dropped f
sixteen to nine (puberty age according to Islamic law) and the rate of female
representation in parliamedropped from seven to 1.5 percent. The period did
witness one somewhat positive trend: female primary school enrollment went up to
about 50 pera# of the enrollees, but the quality of the education dropped under the
new educational system. Women's regrgation in books went down dramatically
and when women were portrayed in textbooks, it was only in roles of a homemaker
or a teacher. At the urevsity level, women's enroliment also increased, but women
were limited in fields they were allowed to stughgmen were excluded from 69

different fields of studies, mostly in agricultural and engineering majors. Education
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of Iranian women overseas wasdiioned to their marriages while women could
and still can get the passport with the permission of thetiefs, if not married, and

husbandsp.2 (2007,

Even thouglwomen have been participating in many important events in
I rands hi situtmomalrevélurion @nd the I®TOsewolution), they still face
many issues with regards to equality. Althoutgiias become more difficult for
women to express themselves freely in many aspects in the Iranian context (e.g. by
choosing what they want to wgathey became more able to take part in some of the
social activities such aucationMohammadi 2007) They still strive for a equal
treatment and more opportunities. As a result the Iranian feminist movemenbaims
achiewe equal treatment for womeAn accurate definition of feminism in the Iranian

context, which also matches the frames of thisstudy,asi dar 6 s (2001) that e

Aithe term Afeminismd does not have a Far si (F
as a Western import into Farsi. the context of Iran, the definition conveyed by

feminism depends on the sympathy of the user, and theverissubstantial

diversity in the meaning given to the term by its sympathizers. But the most common
messages conveyed armentdblso g uafl gummhdrstdo famrd oy

to fApatpd)archyo (

The Iranian community has been experiencipgradoxever since women
started to participate in social activities and especially when they got the opportunity
to get an education. One of the kagtbrs was mandatory education in a
conservative society like Iran disturbed the social balance tha¢@xo centuries in
the country. The fascination with the Western culture and modernity created a

paradox between the traditional viewpoints and tbeem Iran(Mehran, 2003a)As
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Mehran (2003a) puts it tigaradox otradition andmnodernity (p. 269)till exists

in the postrevolution educational system. This paradox can be viewed irtste
Economic, Social, and Cultural Development Ptdithe RI when stated that

fibringing about a higher levef participationamong women in sociatultural,
edu@tional, and economic affairs while maintaining the valugkefamily and the
character of the Muslim wome(First Economic, Social, and Cultural

Development Plan of the Islamic Repuldiciran 1989 1993 as cited in Mehran,
2003a, p. 275). Theentence in itself is a paradox since the traditional role of women
in Iran (andin the view ofthe Iranian governmenig defined as mothers who stay at
home and raise the childréMahdi, 2004)while at the same time there is a call for

higher participabn in social activities.

The education experience for women in Iran can be described as a unique one
since there are so many contrasting findings whelitérature is looked at. As an
exampl e, f e malmenthadsubdtannatlygdne wgtierpast decades
and the gender gap in enrollment is really low among the boys and girls that attend
primary, middle and high schools, and even universitiethd extent that even in
some majors women outnumber the male studdhesiran, 2003a On the dher
hand i p erevalutionary educational policy is characterized by the banning-of co
education, the compulsory veiling of female students beginning at agel&it
gender stereotyping in school textbooks, and guiding female students toward

feminnepeci ali zati ons dee mdhran,@2@Bapm2J0 at e f o

The education system of a country and its schools are among the most
important factors hat have the potenti al to shape

worldviews (Brint, Contrera& Matthews, 2001). Onef the main contributors to
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education and shaping the Wwabriew of the youth arestructional materials,
especiallytextbooks (Seyfodhi & Ebrahimi,2009 and stereotypical representation
of female characters that do moatch the realities of the society can be responsible

for creating a view point that is not accurate and fair.

2.3. Textbooks

Textbooks ar@efined agools that helpgpport and enhance the education
experience for both the teachers and learnebsK€fe,2013). Textbooks offer some
advantages including providing a framework, giving students a sense of purpose,
making the learning process seem more formal and serielpindnthe syllabus
design or even being considered as one, providing the classrootastithand
leaning materials that are already prepared, being a cost effective way to give
students and teachers access to learning materials, giving students soromguto
and helping the teachers, especially the novice ones, feel safe and suppartiirg the
the teaching process (Ansari &RiBadsai i, 2003)
& Renandya (2002), there are many reasons to use textbooks in the cla3sepm.
believe that using textbooks allows students to know the education plan, meaning to
knowwhat has beetaughtand what will beaught provides them with finite
learning materials when the available options are almost infinite, provides useful
learning magrials in a coseffective way which also saves a lot of time and energy
of the instruabr, and allow instructors to use the existing materials creatively and

tailoring them (Riaghards & Benandya, Pl s 6 s needs

All the possible advantagesat textbooks offer has made them an

inseparable part of theLE around the world (Litz2005) to the extent that
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Hut chinson and Torres (1994) describe
Thisnot i on of hédsunmadevegthhoska noi ohlyaEsue that has been
discussed for long time, but also a very popular topic amongagegeaching
scholars, especially when it comes to answering the quéstibiat are the
characteristics and features of a good textbook? (Dahmardeh, 2808)ding to
AnsariandBabaii (2002) these are some of the universal characteristics of a good

textbook:

1 Presenting a clear vision of the what the nature language and
language teaching are, alongside how the theory is applied

1 Presenting the objectives and purposeh®efcontent, which covers
sequencing of the content, coverage and organization

1 Acting asa guide for teachers and presenting students with content,
exercises and activities that they need in order to reach the objectives
of the course

1 Having appropriate 2e, layout, durability

1 Addressing administrative concerns such as policies of the state
appropriate representation of culture, religion and gender, and

affordability

Based orRubdy(2003) the mentioned characteristics are essential for a good
textbook,but those textbooks need to also takeghte u d reads istd

considerationHis framework for analysiscludes

ot
[EEN

the | earnersdé needs, goals and

2. the teacherodés skill s, abilities
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3.the thinkingude r | yi ng the materials writerds pr

and approach to teaching and | earni

This characteristic of textbooks is usually missed in the Iranian context, meaning that
the studentsd needsatonane thentextbooks doknetaddress t o
t he st udamityausefi&nKetabd 2011)( What is important is usually what

the developers believe is the need that should be addressed rathvenahére

students want addressed.
2.3.1.A Brief Description of the English Textbooks in Iran

Considering the fact th#tan has a centralized educational curriculum,
would be fair to argue thall the students havaomewhat similar courses with
similar textbookghroughout their K12 educatiopand English is nexceptionin
this picture Although there had been major changes in the education syiterthe
1979 revolution, English textbooks remained almost the same and followed the same
teaching methodologyntil the 2010s, when the MoE deeid toupdatethe
textbooks and move from GTM to CLT method (Kheirabadi & Alavi Moghaddam,
2014). It is important toemindthat alltextbools (including the ones used in English
coursespre designeddevelopedpublished distributed and usdaly the MoE,in all
schoolsacoss the countrywhether public or privatéMore importantlytheyarethe
only source that the teachers are allowed to use. This means that no alternative
textbook(or supplementary textboolg allowed to be used inanianschools
(Dahmardeh, 2009). Dahardeh also mentions that there is a separate textbook for
each schooyear, starting the'7grade, which is divided into two halves, each half is

covered during one of the two terms of each school year.
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One of the major conclusions thfe previous studs examining textbooks
used in Iran is that they all point out to the previously used textbooks as a major
source for the st udent.g®@ahmdraelh (200D, Riezh gs i n
& Mosalanejad (2010), Ghorbani (2011), Ahouowhidiyan & Saeid(2014), and
Ghorbanchian, Youhanaee & Barati (2014))s alsopointedout that even though
thestudents idran used to studinglishfor 7 years (now 6as part of their KL2
educationthey were mithersuccessful nor had the confidence to commueitathe
English languagéDahmardeh, 2009f he t eacher s6 and student
the FLE systemin Iran,the20-Year Vision Plarand the following documentich
as NCEresulted in a major paradigmithn the methods of teaching (Kheirabadi &
Alavi Moghaddam, 2016 Consequentlythese trends have collectively paved the

way to theproduction of new English textbooks by tihanianMoE.

TheLSRWseries that were in use in Iranian high schoot&seneplaced by
the EfSseries starting from20122013 school yearThis was a major changas it is
the first ever attempt to producing a textbook based CLT methodatiggugh the
CLT methodology habeen around for so many decadBse two series are almost
entirely different inside and out. The LSR3#ries is black and white, while tE¢S
series is colorful, the old books do not have any additional materials that can be used
by the teachers or stedts, such as teachers book, workbook or any ausi@l
supplements, while the new series offers fithe mentioned materials, the books
methodologies are completely different and yet the two series seem to have one
feature in common, receiving mostiggative feedback from the critiques and
scholars (Afshar, 201%\hour, et al., 2014Bahman & Rahimi, @10, Riazi &

Mosalanejad, 20tMRiazi & Aryashokouh, 2007
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2.3.2. Evaluation of Textbooks and Criteria of Evaluation

Analysis of textbooks can be beneficial for both the teachers and the officials,
as it shows if the book can match the nemdbe studets that they are supposed to
meet (Sheldon, 1998). There are different reasons for evaluating textbooks whether
pre-use or while they are being used in a class or education sy&teamexample,
textbook evaluation would allow the administration or tlaelers to choose the best
available textbook in the market, and to find the strength and weaknesses that
existing inuse books have (Litz,26) . As O6Keeffe (2013) puts it
give students the urge to learn, and in a good textbook notubwalythe book
teaches is important, it is also important to see what the book shows the students,
how it motivates the, and whether it is accessible and affordabéxtbooks can
also act as agents of chang@erflinson 2008)and impact students undersiarg of
the world (Afshar, 2015). Textbooks also provide a framework for teachers,

especially novice ones, and student to fol{@ubdy, 203).

Researchers like Williams (1983) and Sheldon (1998) suggest developing
criteria far checklists that teachers cga through, or even modify to evaluate a
textbook and decide on whether a textbook can meet their needs. There are different
perspectives from which a textbook can be analyzed. As an example, William (1983)
suggests generdinguistic (grammar, vocabulgrreading, etc.), and technical items
to be used on a checklist. Sheld@898)goes even further and offers a greater
variety of items on the checkljshcludingiirationale, availability, user definition,
layout/graphics, eessibility, linkage, selectin/grading, physical characteristics,
appropriacy, authenticity, sufficiency, cultural bias, educational validity, stimulus /

practice / revision, fl exi bil i-245)., gui dance,
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These criteria & also adopted by many reséwsarcs such as Brown (2002), Litz

(2005), and Jahangard (200 their publications on textbook analysis

One essential part of the checklists is cultural bias, such as bias against
women and minorities (Brown, 2002), and ag pathat question like thismerge;
AfDoes the coursebook enshrine stereotype:t
i mages of gender, r ac eSheldenpl®98a2449.dHeass, or
way that different races and genders are presentedaks is an essential elerheh
the evaluation of textbooks and it is the lens that this study looks at the textbooks

from.
2.4. GenderRepresentation inTextbooks

One of the contributions of feminist movemeot®r the past couple of
decadesvas to itroduceand explorghe concepof gender as a subjectiofjuiry
(Annandale & Clark, 1996F or a | o n g exbandiigendeothave bemen i s
used synonymusly in many areaHowever,in realitywh i | e tgeneleohas r m
to do with thesocialroles that are assigned to sexeshHgygocietythe termfisexo
justactuallydefinesbiological differences betweenales andfemales (Mary Anne,
1995)°. The notion of sex roles entered the literature of feminist studies, thothei

purpose of defining those roles, but to show that theyuest arbitrary cultural

15 Recentscholarshipriews gender more as a continuum rather than the binary definition of

it (male vs. femaleandrecognizes otheiorms of gender identit{e.g., esbian, gay,

bisexual and transgendand queer, commonly known as LGBTQPpriz, 2017). Since
homosexuality is punishable by the death penalty inRhand not accepted in the Islamic
society (ong, 2009, it is not redstic to expect the Iraan government funded textbooks to
adopt any other definition of gender other than that of representing male and fernathés

reason, the notion of gender identity is conceptualized in traditional sense within the scope of
thecurrent study.
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phenomenon rather than natural ones (Delphy, 1993). It is the culture of a society
thatactuallydefines the roles that men and women are expected to have, which are
referred to agender stereotypeand in that regardgender greotypes are rooted in
the culture of a society (Eagly & Steffen, 1984). As EaglgSteffen point out, the
society expects men to be in a higher position in a power hierarchy. Women, on the
other hand, are expected to be cooperative, likable, chodsyaody, while men

are expected to be controlling and ssfving (Prentice & Carranza002).

Gender stereotypes are present in different aspects of life (Bloomfield, 2015),
including foreign language education (Baker & Macintyre, 208Dicetextbooks
are an important part of the education systiey havepowerfula role in the way
that students grow up to steemselves anthe worldaround thenfSumalatha &
Ramakrishnaiah, 200€)ne main reason for studying gender sikreotypen
textbookss that textbooks have major influence in studéntslerstanding of gender
(Parke & Stewart2013,Frawley, 2008). These gender stereotypes are almost always
seen in the textbooks (Esen, 2007) and that usually happens due to the lack of
awareness among the vens of the educational textbook&afdan Halvaii et al.
2016. Textbooks used in natal curricda are the first official and institutionalized
source to familiarize the students with the society that they live in, and has a great
impact on howndividualssee gender and gender roles (Lee & Collins, 2008). That
is why it iscrucialto scrutinizewhat the textbooks are teaching children about
gender roles, especially in countrgagch as Iramvith a centralized educational

system in whichall students shrathe saméextbooks (Foroutan, 2010).

"Gender stereotypes limit and trivialize both females and males, presenting

an inaccurate view of the world and its possibilities. Such misrepresentations
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constrain communication” (NCTE, as cited in Amare, 20B€éjresentation here

refers to the processes in which language and images are used to portray this world
(Gray, 2013, p. 6). Gender representation in this study is defined as male and female
characters are portrayed. These gender representations manifigsttgative

representation of genders in ways such as the male to female ratio of representation
and qualitative representation of genders such as misrepresentation of genders or
stereotypical gender representation (Selvi & Kocarmapres$. Stereotypsal

gender representation includes jobs and roles that are deemed specified to one gender
(e.g. woman as nurses or men as doctors) or characteristics and attributes that are
assigned to those genders (e.g. men are characterized as firm but in simiaesnsta

women are defined as bossy) (Amare, 2007).

Many locally published textbooks suffer from misinder representation of
gendersexamples ofwhich can be seen all around the wofBlumberg 2009) In
her studyBlumbergrefers toSyria, India, Romania, Chirend the USs examples
of countries thatheir textbooks were analyzead showed male biased or higher
male character representatidimere arenany other examplesahhave shown
imbalances of gnder representation astkreotypicatepresentation of genders in
Jgpan Otlowski, 20@), IndonesigAzisah & Vale, 2008, SingaporgGupta& Yin,

2009) Turkeyand fran(Skliar, 2007).

24.1. Studies on Gender Representation and Gender Bia& Focus on

Iranian Textbooks

Over the past couple of decades, there has been a steady increase in the

scholarship focusing ogendergepresentatiom textbooksused in k12 education
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system in Irar{seeAfshani et al., 2009Hazeri & Khorami, 2012Kardan Halvaii, et

al., 2016 Taj Mazinani, et al., 20147A common denominator of these studies is a

lack offair balance in the way thaten and women arepresented in theld
generatiortextbooks(i.e. LSRW seriesjised in Iraniafk-12 schools

Quantitatively, men are mentionednsistentlymore frequentlypothin the middle

and high school textbooks compared to wonfgumalitatively,women are portrayed

as dependent, weak, and emotional individuals who are generally present at home,
while men are usually present in the societg., working or participate in social
interactionsland are shown to keharacterized by such traits gewerfd, intelligent,
hardworking and brave (Hazeri & Khorar@i012. The newly publisheéersian
textbooks, the ones that are being introduced into the new system of edwatation
show the same unfair representation of gen@i¢azeri & Khorami,2012) Taj

Maz i nani asn2014Hezatneted different revisions of Persian language
textbooks written in 1978, 1983, and 2003, which show that gender representation in
Persian textbooks have moved fivery slightlybo

the gap bateen theaatio of male to female representatimvery wide.

Hoseini FatemandHe i d ar i aexéninel the LERW 9eriegthe
previously used high school and fpmeiversity English textbooksand the pre
university English books terms ofrepresentation of gendendifound out that the
representation of women to men is 19% to 8A%ng the same lines, Skliar (2007)
worked on the issue of representation of gender in textdlastlationsused in the
LSRWseriesand found oug total of 70% men and 30% women reyargation(men
are mentioned 765 times in the texts and 299 times inlltrstrationswhereas

women are 34(h the texts and11times in thdllustrations.
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The gender represtation in first book of th&fSseriesProspect 1 has been
analyzed by Afsar 019, and the findings show that the percentage of male and
female mentions in texts and illustrations are 62% and 38% respectively. The
teachers that took part in the stumlyanswering a textbook analysis questionnaire,
mostly believe that the reggentation of genders is not fair. A great example from
this book would be the photos used for teaching jobs and the only representation of
women is a woman who works as a nursg ahthe other occupations such as

doctor, teacher and pilot are portraysdmen(Figure 3)

Figure 3. A sample set ofigualsshowcasingccupations in Prospect Kifadir Sharabian et
al, 203, p. 23)

2.5. Summary of theL iterature

The Iranian society has changed considerably over the past twiesnt
Two domains that have faced significant
roles in the society. The contradictory changes that have happened in the country
have created a patax between traditional values and modern visions. Adaptation of
Western educational system and granting women the right to education on one hand
and segregating schools and refusing to visibly acknowledge the place of women in

the society on the other hdyrhave created somewhat an enigmatic society in Iran.
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This enigmas visible even in governmental documents that define the role of
women and their purpose for getting an education (Mehran, 2003a). The Iranian
government definition of the purpose of edirgifemale students Emultaneously
training them for their tratonal roles (e.g. being fulime mothers) and modern
roles (e.g. receiving higher education and entering the workforce). These mixed
signals are present in all stages of education fonevoand, as a result, women feel
like that the system is biased agd them and that they are not being represented
fairly, especially in areas such as career and politics, as seen in Figure 3 in the

previous sectionkardan Halvaiiet al.,2016).

Theseunfair representation and lack of visibility is observed throughym
aspects of female studentsé educational i fe
and lack of representation that female students face is with respect to educational
materials. Textboks, as the most prominent educational material used in the
classbom, clearly exemplify these realities. Even though a little under half of the
population of the country is made up of women (S&h@enter for Iran, 2017), the
same does not hold truetnh e t ext b oo k s cenirddized Mok.eThdereby | r ands
havebeenconsiderablgublications (e.g. Skliar 2009, Bahman & Rahimi, 2010,
Foroutan, 2012) thamphasize the lack of representation of women in Iranian
school textbooks through their synchronanglysis of those textbookshe Table 2
below provides a summaof the prominent publications of textbook evaluation in

Iranian schools with a focus on gender representation in a chronological order.
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Table 2.

Published articles with regards to genderesentation in Iranian context

Hoseini Fatemi &
Heidarian, (2010)

analysis of textual
gender
representation

Study Focus Context Methodology
Gender
representations and English textbooks

. gender used in Iranian and | Critical discourse

Skiiar (2009) discriminatory Turkish high analysis
meanings in ELT schools
textbooks

(2010) . English textbooks I
representation of use

LSRW series used

Synchronous in Iranian high

schools and thEre-
UniversityEnglish
textbook, years 9 to
12

Qualitative and
guantitative analysig

Riazi &
Mosalanejad (2010)

Learning objectives

Iranian high school
andPre-University
English textbooks

Bl oombés T

Foroutan (2012)

Synchronous
analysis of textual
gender

Persian textbooks
used in primary,
middle and high
schools and, Arabic
and English

Content analysis
based on
socialization theory

representation textbooks used in
middle and high
schools in Iran
Hazeri & Synchronous Persian textboks oL
. L Quantitative
Ahmadpour analysis of gender | used in middle and analvsis
Khoram (2012) representation high schools in Iran y
Synchronous of English textbooks Sz;z:::\‘;; analvsic
Hall (2014) gender used in "and & a o ¥SIs
. . + qualitative
representation grade in fan :
analysis

Ahour, Towhidiyan

Teacher so

English textbook 2
used in Iranian high

Teachers filled in a
checklist based on

& Saeid (2013 perspectives one developed by
schools .
Litz (2005)
. N Diachronous Persian books used| Analysis of
Taj Mazinani, & . . . . L
analysis of gender | in Iranian primay Communication
Hamed (2014). )
representation schools Content
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Synchronous First published book
general analysis of | of the new series
Afshar (2015) the textbook with an (Propectl) used for
emphasis on gende| 1%'grade of Iranian
representation junior high schools
Femal e st
experience with

Critical discourse
analysis

First and second

Kardan Halvaii, gender car female Qualitative analysis
Fathi Azar& Adib representation in y . : of semiconstruted
university students | . ,
(2016 school textbooks . interviews
and their in Iran
perspectives

It can be inferred from the Table 2 that the existing publications with regards
to gender representation in textbooks usddainian schools are mostly concerned
with synchronous analysis of gender representation. In otheswbeteare few
studies that present a diachronic analysiextbooks in Iran (e.glaj Mazinani, &
Hamed (2014)and the researcher was able to fimtewith regards to English
textbooks used in Iranian schodiirthermore, these studies were primarily
concened with English language textbooks presented here mostly have conducted an
analysis of gender representation in the previously used textboakh @ SRW
series). The researcher was not able to find any publications with regards to gender
representatio in theEfSseries, with the exception of Afshar (2015), which analyzed
only Prospectl, of the new series. Therefore, there is a clear and diabeeneed for
investigation of the rest of the series, nanklgspect3, Vision1 andVision2, with
respecto gender representation. In addition, the gender representation in textbook
literature in Iran also lacked diachronic efforts. In other wotdsgtis a clear
paucity of research comparing previously used English textbooks with the current

ones. That isvhy Prospect3, Vision1 and 2 were chosen from tBéSseries so that
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they could be compared with corresponding counterparts in the previategiedu
systemLSRWI, 2 & 3 used for in high schools. The aim of the current study is to
offer a quantitativend qualitative synchronous analysis of gender representation in

EfSseries and a quantitative diachronous comparis@&i®dndLSRWseries.
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CHAPTER 1lI

METHODOLOGY
3.0. Presentation of the Chapter

This chapter presents theethodology of the study. Merspecifically, it
includes information about the textboaksder inestigation, data analysis mettsod

and the data collection and analysiecedures undergirdirthe study.
3.1. Materials

A total of six English textbooks were used in this study, 3 fileemew series
used in Iranian high schoolsfE namelyProspect 3Vision landVision 2 and
three books from the ones used previousBRWseries, which includes English 1, 2
and 3 for high school. Since the new book fdf §eade Vision 3 is not ublished
yet, the ones for'9 10" and, 11" grade were chosen for this study, also known as
the 3 years of high school in the previous education system befeuaipezsity

education was omitted. These books will constitutethe corpus for this thes

All of the textbooks in these serie®republished bythé r andés Mo E
an integrapart of the national curriculunthis means that, without any exception,
all students in9, 10" and 11" grades have to study thenThey arealso listed irthe
recommended readings by the Ministry of Higltducation for the national
university entrance exarthose tudentswho are interested ipursuing advance
studies in institutions of high@ducatiomeed tomaster these bookSazmane

Sanjesh, 2017).
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From an ideological standpointoth of these seatof books were designéal

such a wayhat they could provide the English education that was deemed necessary

and was even recommended by Ayatollah Khoménei first Supreme Leader of

Iran. Every single bookf these series includes the same quote fiambefore the

introduction;
AThere was no need for (foreign) | anguage®e
The languages usedinthew | d s houl d be carricplam®t of he
Today is not likeyesterday that our voices would not leave Iran. Today we can be in
Il ran and advertise al |l oVranslatianbythewor | d i n
author)

l rands MoE and many Hesdyatkhahal®995 publ i cal

Mesbah Yazdi2000) viewcommercal English textbook@roduced irthe Weskern
world as a tool that Western countries are using in order to influence the youth in
ot her countries and teach them their
why they insist on polishingd | o exdbboks, that are designedriflectl r an 6 s
cultural and religious values. Afhshar (2015) claims that the first book of the new
series that he has analyz@dpspect 1has managed to ignore the target culture
completely andvaswritten solely based on tHecal culture definedat the
intersections of nationalré&nian andreligious (slamic) values.For examplethe

use of hijab by all the female characters in the illustratsompgort this view

Due to the change in the education system in the aftewh#tle 20-Year

Visionand the decision to revise the existing English textbooks, there was a common

consensuamong the scholars that there should be a paradigm shift and the English

textbooks should finally give up on using Grammar Translation Methochwvas
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in use since the 1930s and move on to a communicative apgkiasiabadi &
Alavi Moghaddam, 2016). Theriters of English for School books claim that they
have been written based on Communicative Language Teagthglines (Alavi

Moghaddam, et gl2014).
3.1.1.Listening-SpeakingReadingWriting (LSRW) Series

The LSRWseries(Birjandi, 2004 & Birjandi,2005°) are the books that were
used in Iranian high schools before #tricturalchangein the national education
systemin 2012 These books we not given any proper name and were just known
by the gradef middle school and high schalat were thought in. To be more
specific,as both middle and school in the previous education system had 3 grades,
English (1) wasot onlythe title of the bok used in the first year of high school, it
wasalso the namef the one used in the first year of middle school. They are mostly
known BSRWtdnas English seried'’. The author was not able to obtain
the original date of these books, but basedhe available data these boakere last

revised in 199And were in use until the 201817 school year.

They mostly follow the readingased approaches while borrowing some
techniques from thALM like different drills, such as repetition and regament
drills (Figure4). It is worth poining out that evenhiough the book encourages the

teachers to avoid using the studentso

16 Textbooksused in schools in Iran are published every year for the new group of students
without going through any major changes (unless indicated). In this thesis, the researcher
used the latest publication of th8RWseries in 2017, evethough, the last time ighseries

was revised was in 1997.

"The tL8RWnefi es0 is used throughout this
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the mother tongue is used excessively in the classrbtahrfoudi & Amirkhiz,
2011). This could be due to the established foundation of GTMe Iranian

education systenEglamiRasekh& Valizadeh, 2004

Speaking 5

Substitute the words in the pattern sentence.
We had to do the exercises again.

1.1/ clean the table

2. She/ close the door

3. The teacher / ask the questions
4. The student / answer the question
5. My sister / turn on the radio

6. His father / answer the telephone

Figure4. Use ofreplacementrills in a speaking activity ithefirst unit of LSRW1L
(Birjandi et al, 2005p. 15

The books have between 7 taidits, each of which has 9 different sections
(seeTable3d). Eachunitin the bookstartswith section A Introduction of New
Words Those words then are used in SectioRBading which offers a 1 or-page
text containing all the new words which weréamluced in the previous section.
Section C then offers son@mprehension Questionsgading the reading passage.
Section D and ESpeak OuandWrite It Down respectivelyfi pr esent 0 ( as
by the authors) a grammar point through written and spoks such as repetition,
substitution, transformation and production. There is a M@arted instruction in the
units regarding the grammar points which the book explains is meant for the teachers
and not the students (as shown in the Figurelow),these guidelines have been put

in the student s books oa®rthislseziese i s no
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To the Teacher
Structure: Past Perfect

Ali had eaten a sandwich before he went to bed.

A B
Ali was tired because he had walked for 5 hours.
B A

Both A and B are about the past. But the use of “had + past
participle” indicates that the action described in A happened before
the action or state described in B.

Affirmative Question Negative
I had worked. Had I worked? I had not worked.
You had worked. Had you worked? | You had not worked.

He had worked. Had he worked? He had not worked.

Figure5. A sample of a guideline given to teachers in the LSRW s@igandi

et al, 2005p. 9

Table 3.

Section titlesof all unit of LSRW

Sequence of Sections Section Titles

Section A Introduction of New Words
Section B Reading
Section C Reading Comprehension Questions
Section D Speak Out
Section E Write It Down
Sectin F Languagd-unctions
Section G Pronunciation Practices
Section H Vocabulary Review
Section | Vocabulary

46



Section FLanguage Functionsntroduces a single language function like
requesting politely or talking about free time by providing some coatiens
samples. Section @ronunciation Practiceoffers some repetition practice teelp
I mprove student soO pr tonsiHawilVModabularg Reviewn d i n
andVocabulary respectivelyprovide the students with some 4ifi-the-blanks
execise related to the newly learned vocabulary items and the list of the new words

in alphabeticabrder €eeFigure 6).

I. Vocabulary
a short while go hic* mind* (v) second* (n)
advice* go on a picnic miss secretary
all of a sudden* herself* most of the time* stop*
bother* (n) hic* (v) mouth successful
breath hiccup* (n,v) muscle* suddenly*
breathe* himself* myself take a breath
business* hold one’s breath obey themselves
coin humid order (n,v) try
cover (V) illness* ourselves unwelcome*
cure* (n,v) itself paper bag wet
disease jerk* (v) pay attention while (n)
extra* last* (v) picnic yourself
for no good reason lend rainy yourselves
giggle* (v) lucky* record* (n)

medicine* scare*

Figure6. A sample of vocabulary list of the LSRW ufiitirjandi et al, 2005p. 82

3.1.2.English for Schmls (EfS) Series

TheEnglish for SchoolEfS) is the new English textbook series that are being
gradually introduced ithel r akal® seducation system. They are divided into two

groups Prospectl, 2 and, 3 (fojunior high school) an¥fision1, 2 and, Jfor senior
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high school). In the new education systiat is currently in usestudents study
English for 6 years, staniy from the ' grade to 12 grade.The first book of the
seriesProspectl, was published and introduced to the high schoolsi2@i2
2013 school year and the last bodision3, will make its debun the 20182019
academic yeaf. That means thati@ew book is introduced to the-12 education
system every year for a total of 6 years untiléehéreLSRWseries is replaced lifie

EfSserieq(including Prospect and Vision)
3.1.2.1.ProspectSeries

Although only Prospect 3 is used in this study, it is important to understand
what the set represents as a whole. As explained in the introduction of the books the
overarching aim ofhte books are as folloprospect was designed to teach
Afal phalPwmipectdasidmeant to introdue®respdctdBi agr aphsao
howeverwas designedtbocus on ,fnemanomgt Rdbmdguage mel ody
attention to and presented ingHfiookbased on the introduction of the bddkAlso
Prospect readinga d wr i t i ng g o aProspestaat Afpwhorradsoe ol € veevle,l
andProspect3at fi s e nt Byithe end ofithe®gmde, learners will be
expected toead accurately, pronoua@nd write sentences in Englishrospect 3
has 6 lessons that are eacfanized around a ther(eg. travel or mediaggnd one

or more functions of the languafgg. talking about services such as hire, recharge

18 Vision 3 was not publisheat the time of data collection for this study.

19 Although these separate characteristics (e.g. focusiraphabet, bends, intontation) for
Prospectl, 2 & 3 are identified by the authors, the textbooks seem similar in reality. The
sections are the sarti@oughout the books and even though these characteristics are claimed
to exist in these books, the rasgher was not able to identify them. For example, all of these
books are offering conversations between the interlocutors using full sentence €r@ture

the only reference to alphabetRnospectl is the full alphabet list on p 3 (See Appendix 2).
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and emergency). Table 4 below provides likt of all sections that are included in

each unit and the sequenoenhich they are presented.

Table4. Section title®f all Prospectseries

Sequence of Sections Section Titles
15'Section Conversation
2"dSection Conversation Practice
3 Section New Vocabulary
4™ Section Language Melody
5t Section Grammar
6" Section Listening, Reading and Writing
7" Section Reading, Speaking, Listening and Writin
8" Section RolePlay
Every unit includes a masecionghicha mmar | e:

introduces some additional grammar poiiighe Introduction oProspect3, it is
claimedthatthroughout the serighe mosfrequentlyused grammatical rules have
been selected fahese booksAlavi Moghaddam 2015) It does not explain
however whatis meanty thisdesignatio and what their criteriased forchoosing

thesegrammatical rules.

The booksn this seriesre interconnecte@nd serve as a foundation for the
Visionseriesto be used in senior high scho®heEfSs e r i ritess @masize that
the set is complete and (unlikSRW i ncl udes teacherds book:

and flashcardg-urthermore, thegtrongly advise teachers to avoid using any extra

49



tools or resources the MnistiyoffEdutation ancareoot appr oved

compati bl e whadihShardbieet al,2108,p&).0 (

Unlike the previous SRWseries the books in th@rospectseries are colorful
and include moremages €.9.,Figure 7), althouly these image awtencriticized
for lacking quaty and being inauthentic and inconsistent vatimtextin which they
are used (Naser Abadi, 2014). Although there are some images taken out of Iran
(e.g.,the gentleman representing the word neninUsgurel4), most of them i@
local (e.g.,visiting the graves of the martyms Figure 7) It can be seen in Figure 7
(which comes after the introduction Bfospect3 before the units startf)at these are
just random photos that do not have a common theme or purpose and atsodbe
that are used in theudios are from local Persian speakers and contain some errors in

pronunciation (Afshar, 2015)

Figure7. Image sample of therospectseriegAlavi Moghaddam et al, 201%.12)
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3.1.2.2.Vision Series

TheVisionseriesncludes Vision 1, 2and3, whichare designed for senior
high schoo(10", 11" and, 12" grades, respectively. At the time of writing this
thesis,Vision 3has not been published y¥ision 1and2 student books include a

total of 7 units, four inVision 1land three invision 2

In the introduction of the bookst i s expl ained that #dfth
fundamental change in English language teaching systems in Iranian schools because
of the overhaubf the education system of the country based on the nationad i o n 0
(Alavi Moghaddam 2016 p. 6, translated by the author). This change has started in
the 20122013 school year with thHerospectseries and will now continue with this
set. It is reemphastd in the introduction of the book that Misionserieshas been
written for the purpose of enabling students to communicate with the world while

respecting the Iranian and Islamic values in the process.

In these bookseach lesson contains differeetcions, namelyet Ready
which acts as a warm up activityrfthe lessonConversationNew Wordsand
ExpressionsReading Grammar Listeningand SpeakingPronunciation Writing,
andWhat you learnethat providesnextra activity related to what students have

learned in that lessosdeTableb).
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Table 5.

Section titlesof all units inVision Series

Sequence of Sections

Section Titles

15'Section Get Ready
2"dSection Conversation

34 Section New Wordsand Expressions
4™ Section Reading

5 Section Reading Comprehension
6" Section Grammar

7" Secton See Also

8" Section Listening and Speaking
9" Section Pronunciation
10" Section Writing
11" Section What You Learned

simultaneous attention to all four skills, useeative and different tasks and

The mainfeaturesof the books in this serieagccording to the writers, are

exercises, emphasis on language learning through experience, use of rich and

meaningful materialsand @i r c e s

learning interest through collaboration and team work, Igugffproper corrective

feedback and,

learning proces@Alavi Moghaddanetal., 2015. Similar to theProspectseries,

these books also advise teachers against the use of any materidiathtose

n the writing

provided and approved by the MoEhe only acceptable additiaheducational
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materialsto be used alongsidbe main boolarethemat er i al s such as

books and workbooks provided by MoE.
3.2.Research Questions
The purpose of the curresiiudy is to answer the following questions:

1. How is gender represented in tBEStextbook series used in Iranian high
schools (¥, 10" and 11" grades)?

2. How dcesthe newly written textbook&EfSseries- Prospect 3, Vision 1, and
Vision 2) compare to #ir old counterpartd SRWseries- English-1, English

2, and Englis#B) in terms of gender representation?
3.3.Data Analysis

This study is concerned with the grammatical gender representation in the
LSRWandEfSseries, as well as othaspect®f gendrrepresentatiorlike gender
biasin the illustrations used in these bo@k®l conversation patterrighere is a
direct connection between discourse and social inequality, meaning that not only
discourse is influenced by the group in power but also ganthext messagd o
power back to the society, namely the dominance of a class or group over the
other(s), which can include fApolitical,
i nequ &dnDilk,yL993. As Van Dijk (2003 defines it;
ACr it i wsehnalgsis €B)as atype of discourse analytical research that
primarily studies the way social power abuse, dominance, and inequality are
enacted, reproduced, and resisted by text and talk in the social and political context.

€ criticall yd tss oa nmderstanth exzose, and ultimately resist
social im&fualityo. (
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Rogers et al. (200%lefine the purpose of CDA in education as an analysis
Athat I s conducted in educational settings i
| angua gpe384).iTleeesda great variation across defined ways of doing CDA
as the angle from which studies looks at the discourse differ, but what they have in
common is the objective of analyzing manifestation of inequalities, such as social or
gender inequaly, in discourséWooffitt, 2005). Discourse analysis includes the
analysis of all sorts of texts, whether written or spoken (Wooffitt, 2005).
Ailf there is no soci al space, domain of pract
then the focus of much eclational researcand, quite possibly, curriculum and
instruction can begin to move from a concern with behavior, skill, and mind to
discourse as a constitutive pedagogical category. Recent interest in discourse among
educational researchers has been gtyoinfluenced bythis third turn in discourse
studies, particularly as it has been developed in feminist theory, literary and cultural
studies, and pragmatic philosophy. Generally speaking, Foucault's work has been

applied to show how pedagogic discoussenplicated insystems of

"governmentality," surveillance, and mor al r e
Discourse analysis has become a widely used method when it comes to

womenods education, as analysis of the textbo

the ones who are sponsible for providing for the family and women are responsible

for raising the children, as an example mothers role in the books are just mothers and

it seems as though they do not work (Luke, 1995). One way in which CDA can be

helpful is tracking the cinges that happen in the educational context and the

changes of discourse in education over time (Rogers, et al., 2005). CDA is the

adopted framework for the current study to evaluate synchronous and diachronous

qualitative and quantitatevrepresentationsf genders in the textual and visual

contexts.
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As stated the main objective is the grammatical gender representation and it
is looked at through Critical Discourse Analysis (CDA) principlésese principles
statethat CDA is motivated by pressing social issues tnad CDAG goal is the
analysis of relationship of discourse and domingiea Dijk, 1993. Van Dijk also
points out that for CDA the analysist should hayeespectiveandastancde.g.
advocatingor genderequalityin this study since their work has a political nature
andthatthey lope toadvocate fochangethroughcritical understandingf social
issueqsuch asexsn by examining the role of discourse on reproduction of
dominancdrom the perspectivef those who are suffering from inedjiya CDA is
a useful method for investigating gendues ffairclowgh, 2001) as it looks
analytically at the discourse to underscore the social inequalities and to address the
social bias in educatiofRogersMalancharuvidBerkes, Mosley, Hui & Joseph
2005). As Wooffitt (2005) puts it, theeremany ways to implement CDA in
research but the main goal of using CDA stays the same, to point to the inequalities
in written or spoken discourse. By the introduction of gender as a concept to be
studied due to the feminist movemensifandale & Clak, 196), it became a topic
of research in the analysis of textbooks, as the way that genders are shown in
textbooks creates the studentsd expectat

society (Frawley, 2008).

Rifkin (1998) proposes a comprehensseatof criteria for gender
presentation analysis in textbooks, which include different aspects of pi¢ogal
illustration, pictures and, drawingand verbal textéany other written format that
male and female characters are presenfednrthisstudy the researcher looks at the

gender representation in both pictorial, e.g. how many male characters versus female
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characters are portrayed in the illustrations, and verbal texts, the number of used

pronouns and proper nouns associated with each gende

This study will follow a mix of qualitative and quantitative data collection
methods to answer the proposed questidaexplained by Mayring (2014) mixed

me t h bas sot Iéd to a new methodology; it puts together different steps of

analysis with theidiff er ent | ogi cs, mainly foll owing

(p. 8). RepoussandTutiauxGui | | on (2010) explain that
comparative methods thus question the traditional methodological framework of

t ext book r e)sTeeadatximclodeg thpe.numbédr &f times male and female
characters are introduced and used in the books, looks at the number of pronouns,
proper names and every other mention of male and female characters, and will also
look at the patterns that each gentspresented in, meaning how genders interact

and in which order they are presented. The texts and conversations were further
analyzed to determine the quality of character presentation, as an example how many
words male and female characters are assigmeach text or dialogue. Furthermore,

how each character is portrayed in texts and images is analyzed.

3.4.Data AnalysisProcedures

In this study, the researcher look€EéSseriesandin order to answer the first

research questicgxamineghe following questions

1 How many times male and female characters are used or mentioned in the
books texts and illustrations
1 How many times the pronouns, nouns and proper names are used

1 How the gendes interact in conversations
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1 What the cultural ideas behind thesegantations are
1 What topic each gender presents in the texts
1 What activities, jobs, and roles are assigned to each gender

1 What is the gender of the authors of each book

In theattempt to provide a qualitative data of the number of times that female
characers are mentioned in the text and illustrations of the book, all instances that
reference to men and women were counted. With regards to the text of the books,
every instancehiat names (e.g. Samira, Ali, Zahra), titles (e.g. Sir, Madam),
pronouns represéing a gender (e.g. he, she, her) and nouns that refer to a specific
gender (e.g. mother, police officer) are mentioned were counted. These includes the
introduction of charaetrs in discussions, when they are addressed, when they are
used in follow up gugtions, when they are used as an example in the grammar
section of the book and the reading sections and in any other time that the above

mentioned instances are referred td eaferenced.

All the visible male and female characters in the illustratioribexe
textbooks were counted and reported. There were some illustrations in which the
number of characters was not possible to count due to the lack of quality or visibility
of those characters. In those instances, the clearly visible and identifialdetehsa
were counted. As an example, in Figure 8, there seems to be 12 people seating as the
members of the audience in quiz show but only 9 of these characters are
distinguistable. As a result, the final tally if these is illustration is 5 male and 4

femde characters.
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watch a quiz show

Figure8. A picture of a group of audience of a quiz shéilugdir Sharabian et al, 28.1p.
150)

In order to analyze the gender patterns in conversations, all the conversation
sections in these textbooks were eksd, and it was determined what the gender of
the interlocutors in those conversations are. For examplemaleMale
conversation patterindicates that the conversation took place between a female and
a male character and the female character is thevbo initiated the conversation.

The number of words and phrases that each character is using was also counted to

provide a quantitative atistic of which gender dominates the conversations more.

For a qualitative analysis of the calibre of the topicthefconversations that
take place in the different conversation patterns the conversation topics were coded.
An example of a conversatios presented in Figure 9. The topic of this
conversation, as an example, was codeubéiday. Coding is done to faldiate the
analysis of the qualitative data (Bardin, 1977, as cit@thjriMazinani& Hamed,
2014) collected from these textbook#&ayringd €014) steps for coding and
discourse analysis were used in this study to answer these questions. The steps

includedata collection, initial coding, creating the category and final analysis.
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2 4

@ . ; .
+-+ Listen to the conversation between two friends.

Elham: I just love New Year holidays!
Nasrin: Oh, yes, me too. It's really great.
Elham: We normally visit our relatives in Norooz. It's fun!

Nasrin: Do you get New Year gifts too?

Elham: Surel We usually get money. I really like it.

Nasrin: Well..., We always go to my grandparents’ houses.

Elham: That's nicel Does your grandmother cook the New
Year meal?

Nasrin: Actually, she doesn't. My mother makes it.

Figure9. Sample of a conversation #iSseries Khadir Sharabian et al, 28,1p. 50)

The data collected from the convereatpatterns and conversation topics
were analyzed to determine if there maybe any stereotypical representation of men
andwomen and if there maybe any underlying cultural reasons for these
stereotypical representations. As an example, if there is a relatoeen the topics

and the genders or conversation patterns and gender of the interlocuters.

A similar analysis was denwith regards to the roles of men and women in
the texts, the jobs that they are portrayed to represent and the activities that they a
involved in. For exampléf there is any gender representation bias in the
representation dhe jobs that were posgyed in illustrations or mentioned in the

conversations and the gender of characters that corresponded to those jobs.

Finally, the number of male and female authors and editor were counted to

see if there may be a relation between the way that gendeneaeated and the
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genders of authors. The abewventioned steps were taken to provide a synchronous

guantitative and wplitative analysis oEfSseries and to determine the answer to the

first research question of this study. The following table summatieesoding

scheme in the present study:

Table 6.
Gender representation analysis of the study
Categories Criteria Code
Frequency of instances that represent gende
1 pronouns (e.g. she)
Ratio of male and femalg ) * Male
o 1 names (e.g. Ali)
representation Heext ) ) * Female
1 Titles (e.g. Sir)
1 Gendered nouns (e.g. mother)
Ratio of male and femals )
o Frequency of instances that represent gendel * Male
representation in )
) ) the visuals such as photographs and cartoony * Female
illustrations
The gender of the interlocuters in the
conversations and the order in which the * Male-Male

Conversation patterns

conversation was initiated (e.g. FemMale
indicates that a conversation took place betw
a female and a male character and the femalg

character initiated the conversatipn.

* FemaleFemale
* Male-Female

* FemaleMale

Stereotypical

representation

Stereotypical representation of genders
1 Jobs (e.g. men as doctors)
1 Social settings (e.g. women
represented at home)

i Attributed adjective (e.g. women as

* M ale-marked

* Femalemarked

characters

talkative)
Ratio ofmale and femalg Frequency of male and female appearance in * Male
representationf authors | group of authors * Female
Ratio of words spoken
Frequencyof word use by male and female * Male
by male and female
charactes * Female
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All the abovementionedanalysis categories were checked twice by the
researcherand in case afiscrepancyetween the findings the data was checked for

a third time.

As asynchronic approacprovides data ofimilarities and diffeences at a
given point adiachronic approacban provide data dhe developmerthroughout
time Hamalainen2014). The secon@search question of this study was designed to
analyze if there have been any developments over time with regards to gender
representation in Iranian textbooks used i Xlevels/high school$n order to
answer the second research questiloa findingsof the first research question with
regards td&fSseries were compared with the similar findinge 8RWseries using
comparéive analysis by analyzing the percentage changes. This comparative
analysis provides understanding of social changes over Remo(issi & Tutiaux
Guillon, 2010)and can show if the movements towards a fairer balance of genders in

textbooks have been suzssful.
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CHAPTER IV

RESULTS

4.0. Presentation of theChapter

The following chapter presents the quantitative and qualitative findings of this
study. These findings include the synchronic analysis of gender representation of the
EfSseries and the diagbnic analysis of that series of textbooks with the preceding

LSRN series.

4.1. Synchronic Analysis: Gender Representation in the EfS Series

4.1.1. Quantitative Perspective

4.11.1. Male and Female Representation ifcfS Series: A Global

Look

A globallook at the synchronic quantitative differences in terms of
representation of male and female charactetisd&fSseries (textual and visual
modes of representation combined) shows that there is a quantitative difference
among these books in the repras#ion of gendersn favor of male character§o
be more specifichebooks in this serielsavea gender representatiaifference
ranging from 13% to 44%vith highermale presencélearwhile, the quantitative
representationf both genders in the vislsancluded these textbookse very
similar across the three books at about 4bf€érenceshowing an extremely male

dominated representation across the b¢sed Rble7).
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Table 7.

Representationf male and female charactersHrospect 3Vision landVision 2

Illustrations Text TOTAL
229 209 438
Male
(72.01%) (56.48%) (63.66%)
™ 89 161 250
5 Female
Q (27.98%) (43.51%) (36.33%)
8 318 370 688
a TOTAL
(100%) (100%) (100%)
. 140 48 188
0
Difference’ (44.03% (12.97%) (2733)
59 209 268
Male
(73%) (63.14%) (65.20%)
21 122 143
— Female
5 (27%) (36.85%) (34.79%)
3 £ 80 331 411
s > TOTAL
3 (100%) (100%) (100%)
S 38 168 125
O .
5 Difference (46%) (26.29) (30.41)
= 76 142 218
P Male
5 (67%) (72.08%) (71%)
) 34 55 89
h N Female
5 (33%) (27.91%) (28.99%)
D 114 197 307
> TOTAL
(100%) (100%) (100%)
Difference 42 87 129
(34%) (44.17%) (42.01%)
368 563 931
Male
(71.87%) (62.69%) (65.88%)
144 338 482
| Female
< (28.12%) (37.63%) (34.11%)
o) 512 898 1413
= TOTAL
(100%) (100%) (100%)
Difference 224 225 449
(43.75%) (25.06%) (31.77%)

20 positive percentage in the table signals a difference of representation in favor of male
character representation and a negative one implies one mofiafemnale ones. There is no
negative percentage in this table however.
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Prospect 3s the closest in the series to a balanced quantitative textual
representation of genders, as male characters (e.g., male pronouns and proper names
attributed to male characters) are memgit 209 times (56.48%) and female
characters (e.g., female pronoamsl proper names attributed to female characters)
161 times (43.51%pEgven though there is stal difference of almost 13% in favor of
male character representation. The gap in termsrmder representation widens in
Vision 1, in which male characterseareferred to 209 times (63.14%) and female
characters 122 times (36.85%), increasing theiggpnder representation within the
text to more than 26%. Mision 2 this gap grows to motéan 44%, with male
characters being mentioned 142 times (72.0&8the 55 times (27.91%) of female
character mention3.he intext gender gap widens as students move to new books
(and thus get older) and the gender representation in these textboake lmece

male dominated.

Visual representatioof gendes (e.g.,male and female characters portrayed
in the illustrationyare around 70% for men and 30% for women in illustrations of all
the three books. Interestinglision 2 which has the widest gap the textual
representation of genders at 44.17% wofeof male characters, has the narrowest
gap in visual representations with 67% male and 33% female chai@#rs
difference) followed byProspect 3wvith 72.01% male and 27.98% female characters
(44.03%difference) andVision 1with 73% male and 27%eMmale characteg@6%

difference)

As can be seen in Tablewhengrouped togethethere is a considerable
guantitativedifference in how this series represent the genders. The illustrations and

texts together illustrate or mention male charactersi88dst(65.88%) throughout
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the three books out of the4l3 mentions of female and male characters in total, that
is almost twice the number of female characters, who are mentioned or illustrated
482 imes (34.11%)This would mean thdbr every one femaleharacter or

mention, thee are two male characters or mentioftse quantitative textual gender
representation gap within the text of the book is narrower than the total comparison,
roughly 25% comared to the almost 32% of total, but is wider in thesthations of

the series at 43.75%. These findings show that there is a difference between the
genders being represented in these bookoboratingAfshatd €015 analysis of

Prospect 1thatpredaninantlyfavors male characters.

4.1.12. Pronouns,Names,Titles and Gendered Nouns inthe EfS

Series

For more indepth look at the Hiext representation of genders, different
instances of gender pronouns, names, titles, and gendered nouns were examined
within the books. Gender pronouns (e.g.stee, himself, herself), within all the
investigated books dhe EfSseries, 58.33% male to 41.66% female, have the lowest
difference of representation by 16.67% difference, followed by gendered nouns (e.g.
man,woman, policeman), 59.45% male to 40.54% femaithy 18.91%difference
names (e.g. Sara, Alireza, Neda), 65B@ale to 34.32% femalwith 31.54%
differenceand titles (e.g. Mr., Mrs., Sir, Madam), 80.64% male to 19.35% female,
with 61.29%difference As indicated in Tabl&, that results in a total difference of
25.06% in favor of male character representatio@aning that out of the 898
mentions of pronouns, names, titles and gendered nouns, 563 of them (62.69%) were

referring to male characters aB88 to female ones (37.63%).

65



Table 8.
Pronouns, names, titles and gendered noutieiBfSSeries (Prospect ¥ision 1 and

Vision 2)
Pronouns Gendered
(e.g. he, Names | Titles (e.g.| nouns (e.g.
she, him, | (e.g. Sara, Sir, policeman,| ToTAL
her, Parham, Madam, postman,
himself, Ehsan) Mr., Mrs.) man,
herself) woman)
Male 113 81 3 12 209
(55.39%) | (60.9%) (100%) (40%) (56.48%)
g Female 91 52 0 18 161
3 (44.60%) | (39.09%) (0%) (60%) (43.51%)
g TOTAL 204 133 3 30 370
o (100%) (100%) (100%) (100%) (100%)
. 22 29 3 6 48
Difference™ | 107806 | (21.80%) | (100%) | (-20%) | (12.97%)
Male 88 82 9 30 209
(65.18%) | (59.42%) (60%) (69.76%) | (63.14%)
o 47 56 6 13 122
Female
" g (34.81%) | (40.57%) (40%) (30.23%) | (36.85%)
2 ) 135 138 15 43 331
& > TOTAL (100%) (100%) (100%) (100%) (100%)
S Difference 41 26 3 17 87
§ (30.37%) | (18.84) (20%) (39.53%) | (26.28%)
.§ Male 23 82 13 24 142
= (51.11%) | (81.18%) | (100%) | (63.15%) | (72.08%)
E” ~ Female 22 19 0 14 55
L0 s (48.88) (18.81%) (0%) (36.84) (27.91%)
) 45 101 13 38 197
> TOTAL (100%) (100%) (100%) (100%) (100%)
Difference . 63 13 10 87
(2.22%) | (62.37%) | (100%) | (26.31%) | (44.16%)
Male 224 245 25 66 563
(58.33%) | (65.86%) | (80.64%) | (59.45%) | (62.69%)
§ Female 160 127 6 45 338
< (41.66%) | (34.32%) | (19.35%) | (40.54%) | (37.63%)
5 384 372 31 111 898
[t TOTAL
(100%) (100%) (100%) (100%) (100%)
Difference 64 118 19 21 225
(16.66%) | (31.72%) | (61.29%) | (18.91%) | (25.05%)

21 positive percentage in thallle signals a difference of representation in favor of male
character representation and a negative one implies one in favor of female ones.
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Looking at these instances in each book, onRrimspect 3there are more
female mentions ajendered nouns than male ones. More specifically, when women

are referred to 18 times (60%) in the total ofr@f@rence to gendered nouns

In all the other instancex in-text gender representatiamale representation
is higher. Even thoug¥ision 2has the highegbtal gender gapcrosghe three
books (44.17%), the lowest gap among all theekt representations is in the
pronoun representation of this book, only 2.23%Pdospect 3andVision 2 there
are no menons ofthetitles that represera female charactée.g.,Madanj, creating

thewidest gap of gender representation at 109%is categorysee Hhble8).

4.1.2.Qualitative analysisof Representation ofGendersin the EfS Series

Quantitative changes aside, a qualitative look showshbae textbooks are
extremely supportive of male charactarsl limits the female characters to
stereotypical activities that are assumed to belong to woizean example @male
occupational visibility professions that are portrayedfbynale charactsrare
mostly limited to being students and or having professions such as being receptionist
or nurse that is considered female occupations. Other professions are mostly
portrayed bymen, for example, shopkeeper, translator, scientist, doseekigure
3 and 10. This is however not an accurate representation of the Iranian society. As
an example, there are many female doctors currently working in Iran, and the
governmenevenplars to expand the number of female doctors to reach a balance
between the maber of male and female physiciadszérming 2002) This reality is

not represented in thesextbooks however.
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Mahdi visited his doctor.

Figure 10. A gentleman visiting his doctoAlavi Moghaddanet al, 2017 p. 42)

Some subtle hints afender biasan beobserved irthe books as well, for
example, as can be seerFigure 11, only male charactefboth in photos and
cliparts)are used for teachirdjfferent adjectivesi-urthermore, there are instances
ofexampl es i n t he barmparendncigionactiviiiathat secti ons
sometimes the female pronoun is missing, but there are no similar instances that the
male pronoun is missingrigures 12 and B). These findings are in line with similar
findings in Iranian textbooks that men are prioritizad aostly are thgo-to

character for representation of different togiskshar, 2015; Foroutan, 2010

In the six units oProspect &alone, therareseveninstances that such
omission can be observed, which gives the impression that whenever anmomissio
was made, female representation was omitted. In many, or perhaps all, of these
instances these omissions seem unnecessary, and may have bekdwatsdéack
of attention to the issue, as there is enough available space in all of these instances to

provide some examples that represent female nouns or pronouns.
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selfish

Lesson1

Figure 11. lllustrations used to teach adjectivesirospect JAlavi Moghaddarret al.,
2015 p. 19)

I am a teacher. = I'm a teacher.
He is polite. = He's polite.

It is cold. = It's cold.

We are Iranian. = We're Iranian.

You are students. = You're students.
They are hard-working. = They're hard-working.

5 |

I'm not talkative.

He's not shy. = He isn't shy.

They're not rude. = They aren't rude.
o SIS |

Figure 12. See also section of theagnmar sectionXlavi Moghaddanet al., 2015p.22)
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«:' Listen to these sentences and then practice.

Is he clever? There is a cat in the yard.
Are they playing football? We had an accident.

Does he like summer? We live in Isfahan.

Do they have their lunch at school? Where is my coat?

It is fantasticl What do you study?

What a beautiful flower! When did they go to school?

Figure 13. Pronunciation practice iBrospect JAlavi Moghaddarret al., 2015p. 100)

Another example dioregroundingmen in these textbooks can be seen in
figure ¥ and b. In instances in which male and female characterprasent in the
same frame, the male character normally overshadows the female character. As it can
be seen in figure4f?, the male character is in the front and clearly more visible than
the female oneThe female character even seems as if she is bloatebh figure 15,
which shows a family playing boardgamt father is clearly visible while only a

fraction of the mother face can be seen in the photos.

22 This isthe original quality of the photo used in the textbook.
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Figure 14. A conversation between a guest and the receptionist abtleéin Prospect3
(Alavi Moghaddam et al, 201p. 30)

Figure 15. An m?age of farﬁily game night in Prospect/Advi Moghaddam et al, 2015,
p. 89

An interesting findingn this study was that the characters that were present
in the illustrations mostly observed the dress code that is deemed appropriate by the
Iranian government (e.g. Islamic covers such as veil for women and long sleeve
shirts andadng pants for men) (Sklr, 2007). These dress code policies apply to both
genders but it seems that the books are more restrict with regards to female
characters. There are some instances that male characters are wsduintg ar

short sleeve shirts (@ Figurell and16). Female characters, however, are always
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presented with veil or Islamic attire like Chador (a long, usually dark, piece that
covers the entire body) (e.g. Fig@dand9) even when they are at home (e.g. Figure
16 and 17). This also ppes to really youngdmale characters (e.g. Figure 16 and

18y,

i

bake a cake

make Iuﬁh/ dinner \ @,’
(S

Figure 16. Picture used in Prospect 3 to teach making dinner and b@kisng Moghaddam
et al, 2015p. 59

Figure 17. A little girl talking to a police ofiter in Prospect 3Alavi Moghaddam et al,
2015 p. 69

2 Mandatory Islamic hijab applies to all fematesiding or visiting IRI after the age of 9. Young
children are exempted from this policy. There are some instances (e.g. attending school) that female
students below the age of 9 are mandated to wear hijab but in general there is no need for this.
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As discussed in the quantitative analysis of the textbooks, these textbooks
seem to be getting more conservative as the students age. These findings also hold
true with regards to the qualitative &ysas of these textbooks. As an example, even
though images like figure 15, 16 andfdresented clear and visible interaction
between male and female characters in Prospect 3, figBigesd19 are the only
examples tht present a male and female charactéine same illustration. In both of
these figureshe characters are entirely black. In figh&the female character is

barely noticeable.

Figure 18. An illustration of an accident iision1 (Alavi Moghaddam et al, 2016.88

Figure 19. Figures representing a family going on holidayision1 (Alavi Moghaddam et
al, 2016 p.11%

Finally, the quantitative analysis revealed gendered nouRsospect3 were

the only instance that gender re@mestion was higher for female characters
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compared to male characterwever,a closer analysis reveal@tht most of these

mentions (10 outof 18yrae t he word A(grand) mot her 0.

traditional stereotypical view that women are prinyamiothers and that their main
role in society is motherhood, so they are addressed in this way more often in the
book (Taj Mazinani & Hamed, 2014). ©burse, men are presented as fathers in
some instances as well, but they have a wider variety of rotee society as

represented in these books, such as representing the majority of the occupations.

4.1.3. Conversations inthe EfS Series

In theEfSseries, each unit includesCanversatiorsection (see Figurg0 as
an example). A closer look at these wersations shows that there is a clear
imbalance in terms of the presentation of male and female characters. Out of the 26
characters that take pamtthe conversations, 17 (65.38%) are male and 9 (34.61%)
are female. There aeetotal of13 conversations the three books 10 (76.92%) of
which are among people with the same gelcedemale or femaldemale)and
only three of then{23.07%) are betaen male and female characters, all of which
are initiated by the female charactsee Table 9 for unit Z;able 10 for unit 1 and
2). This could battributedto thedominantculturein the countrywhich prefers
women to initiate a conversaticandthe same movean be considered rude for men
to do so [ES, 2018. Thisseemshowever strange in some cases,in the first unit
of Vision 1in whichavisitor (afemale interlocutor) starts asking questitmtghe
curator @male interlocutorpboutthe museungfsee Figur20), which is usually the
norm in this setting, but in the second unit, the curator (femtdocutor) initiates

the conversation with the visit@ee Figurel).
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Maryam: Excuse me, what 1s 1t? Is it a leopard?

Mr. Razavi:  No, it 1s a cheetah.

Maryam: Oh, a cheetah?

Mr. Razavi:  Yeah, an Iranian cheetah. It 1s an endangered animal.

Figure 20. Conversation between a visitor (female) araligator(male) inVision 1

Ms.Tabesh: Are you interested in the planets?

Alireza: Yes! They are really interesting for me, but I don’t know
much about them.

Ms.Tabesh:  Planets are really amazing but not so much alike. Do you
know how they are different?

Alireza: Umm... I know they go around the Sun in different orbits.

Figure 21 Conversation between a visit@nale) and @urator(female) inVision1

Another aspect of the Islamicanian culture that can lbserved in these
conversations is the relation among the male and female characters which is only in a
professional work settin@g.g.,a conversation leeen a receptionist and a hotel
guest, and curators with the visitors of the musedine relationshg that can be
seen the most among the interlocutors is the relation of being friends or classmates, 6

times (46.15%), which happens only among people thiglsame genders.

There is a deeper level of stereotypical representafiganders, especially
anmong friends Male characters usually talk about more practical topics, such as
asking for address and giving first aid, while female characters talk aimue
activities such as holidays and going dttis finding was echoed iotherstudies
analyzinggender representation in textbooks used in the local educational context

(e.g., Halvaii et al., 2016,aj Mazinani& Hamed, 2013 Their findings also siw
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t hat

men i n

t hese

textbooks

just making small talks as usually performed by women.

typically

Table 9.
Gender representation iormversation patterria Prospect 3
Words Words
spoken by spoken by
Conversation . . : male . female .
Prospect 3 Topic | Relationship | characters in | characters in
pattern
the the
conversation | conversation
section section
Unit 1 M-M Best Classmates 39 -
friends
Unit 2 F-M Hotel Receptionist 36 44
checkin T tourist
Unit 3 F-F holiday | Classmatg - 63
Unit 4 M-M Asking Touristi 61 -
for passerby
address
Unit 5 F-F Going Friends - 83
out
Unit 6 M-M School | Classmates 80 -
trip /
First aid
TOTAL - - - 216 190
M: Male,F: Female
Table 10.
Gender representation inmversation patterrie Vision 1
Words Words
spoken by spoken by
. Conversation : . male . female .
Vision 1 Topic Relation | characters in | characters in
pattern
the the
conversation | conversation
section section
Unit 1 F-M Endangered| Visitor i 51 24
animals! museum
curator
Unit 2 F-M Planets observatory | 45 97
curator-
visitor
Unit 3 F-F A book classmates | - 95
about
Iranian
scientists
Unit 4 M-M Travel Touristi 146 -
travel agent
TOTAL - - - 242 216
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Table 11.

Gender representation iomversation patterria Vision 2

Vision 2 | Conversaton | Topic Relation Words Words
pattern spoken by spoken by
male female
characters in | characters in
the the
conversation | conversation
section section
Unit 1 M-M Interview | Student 192 -
translator
Unit 2 M-M Hobbies Friends 187 -
Unit 3 M-M Shopping | Shgkeeper | 188 -
- tourist
TOTAL 565 -

Anotherexampleof stereotypical representation of genders can be sdka in

Unit 3 of Vision 1(see Figur@?2). As it can be seen in the figure beldvgya and

Mahsa two female classmateare having a conversain about a book on Iranian

scientistsvhile leaving the libraryMahsamentiors Razi and Toositwo

accomplished and male Iranian scientifighe sara chapter, titledi fieValues of

Knowledg®, the readingpassage preserttse life story ofThomasEdison, the

famous American inventoilhis is followed bya short text in the grammar section

discustng AlexanderFlemings contributions to sciencenainlyregarding the

discovey of penicillin,andintroduction ofGhiyath alDin Jamshid Kashani, male

Persan inventor, astronomer and mathematicidie onlylranianfemale introduced

in this chapters Tahereh Saffarzadeh, a female writer who translated the Quran. In

the example sentencksmacNewton, GrahanBell and Marie Curiavere referenced

very brieflyi n

sentences

| i ke:

i Newt on

was

h e a Alavi Moghaddam et al, 20160. 83). Marie Curigs the only other female

referenced in this chapter.
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R l :I Roya and Mahsa are leaving the library.

Roya: When I came in, you were reading a book. What was 1t?

Mahsa: I was reading a book about famous Iranian scientists.

Roya: But such books are not very interesting.

Mahsa: At first I had the same idea, believe me!

Roya: Did you find it useful?

Mahsa: Oh yes. Actually I learned many interesting things about our
scientists’ lives.

Roya: Like what?

Mahsa: For example Razi! taught medicine to many young people
while he was working in Ray Hospital. Or Nasireddin Toosi
built Maragheh Observatory when he was studying the planets.

Rova: Cool! What was the name of the book?

Mahsa: Famous Iranian Scientists.

Figure 22. Two female classmates talk aboatfous scientist®\javi Moghaddanet al.,
2016 p. 76)

There seems to be a deliberate attempt to avoid having conversations in
which the male and female characters are in the same age range, especially if the
interlocutors are young. There are no instanoevhich teenagers of different sexes
are communicatingith one another in these books. The only instance of a
conversation between a male and a female character of the same age group is a
conversation between a hotel receptionist and a tourist iretoad unit oProspect

3.

An average of 60.17 words aspoken by each male character, while that

number is 45.11 for female charactégee Table 12)That means that not only males
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dominate the conversation by their physical presence but also byatigialge use,
the male characters speak a total of 1,088d®, while female characters speak 406
words in the conversation sectionsFospect 3andVision 1 there is a difference

of 26 words in each book when male and female characters are compaasdhare
are no female characters\imsion 2that resus in a 565 words differenc&his lack

of representation has negative effect on female students. As Sunderland (1992) says:

fifemale learners are conscious of the female characters in their cooksasbo

relatively few, with limited roles, and are offerfj@lienated, or made to feel

marginalized by this and subsequently demotivated, this is more likely to hinder than

facilitate (pt8hei r

Table 12.

|l earning. 0

Wordsspokenby male and female craoters irthe EfSseries

Words spoken by male Words spoken by female
Books characters in the characters in the conversation
conversation section section
216 190
Prospect 3 (53.20%) (46.79%)
242 216
Vision 1 (52.83%) (47.16%)
565 -
Vision 2 (100%) (0%)
1023 406
TOTAL (71.58%) (28.41%)

4.2. Diachronic Analysis: Gender Representation in the Ef&nd LSRW Series

4.2.1. Quantitative Analysis

A synchronicanalysisof gender representatioimsthe EfSseries shoedthat

there is a considerabigp in theEfS However, a diachronic analysis of trexies
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with the previously used ondbe LSRWseries shows that there has been some
improvement in this regard. Tlyggammaticatextualmale representation has
decreasetly more than 6%, while the female repres¢ion has increased by 6.61%,
meaning thaa rate of difference in terms of representation (37.95%)ahSRW
series has come down to 25.06% in the newly develBffeseries That shows an
improvement of 12.95% in the gender representation gap withdsetmathe
grammatical gender representatiin the text of these bookBhe gap in gender
representation in the illustrations of the booksdtamved a similar yet a very limited
trend. More specifically, it hasome down from the 45.85% the LSRWseries to

43.75% in theefSserieswith only 210%.

Table 13.
Genderepresentation ithe EfSand LSRWseries
LSRW?* EfS Difference®®

756 563

Male (68.97%) | (62.69%) | ~©28%
340 338

Text Female (31.02%) (37.63%) +6.61 %
1,096 898

Total (100%) (100%) 12.98 %
299 368

Male (72.92%) | (71.87%) | “1O°%
. 111 144

lllustrations Female (27.07%) (28.12%) +1.05%
410 512

Total (100%) (100%) 2.10 %
1,064 931

Male (70.23%) | (65.88%) | ~+3°%
451 482

Total Female (29.76%) (34.11%) +4.35%
1515 1413

Total (100% (100%) 8.70 %

24 Datafrom Skliar (2007).

25 A positive percentage indicates increase and a negative one indicates decrease compared
to the previous series.
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4.2.2. Qualitative Analysis

A quantitative look at the two seri@ustrations reveals thahe LSRW
books lackdcolors or interesting visuals, they only include some fFdragvn
illustrationsthat usually have low quality (seegire23, as an exampjeA common
consensus of reviews on these books indicate thaatieayostly negative, they are
called outdated antthe common consensus is that they are boimng(r, et al.,
2014 Bahman & Rahimi, 201 (Riazi & Mosalanejad, 2030Unlike theLSRW
series, the books in throspectseries are colorful and include more images (see,
Figure7, as an example), yet still criticized for lacking quality, being inauthentic,
lacking a coming theme or purpose, and inconsistent with in whéghatte used
(Afshar, 2015; Naser Abadi, 2014). Albugh there are some images taken out of
Iran (see, Figur@4?5, as an example), most of them are local Egare15 as an

example).

Figure 23. Sample imagefrom the LSRWseries Birjandi et al, 2005p. 11)

®This is a s tMuli-kthnic mendaikingt ittal kedutpsiifwime.moa.org/muki
ethniecmentalking/, a website based in Virgiai US.
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Figure 24. Some gentlemen having a discusgidlavi Moghaddarnet al., 207, p. 24

Although the quantitative analysis revealed that gender representation in the
EfSseries has improved slightity comparison to theSRWseries. The qualitative
analysis reveals that the new textbooks have become more conservative in the way
that they poray women and have focused more on traditional roles of women or
represent female characters in careers tleati@emed belonging to women. As an
example, there is an illustration of a female doctor irL®RWseries (Figure ),
while all the doctors ithe EfSseries are male. Women in the workplace are
typically teachers, nurses and secretaries iftfBseries. Also, the more
conservativdslamic attires likechador(Figure &) can be seen more frequently in
the EfS series while it was almost rexigent in theLSRWseries (only in 2

illustrations) (Skliar, 2007).
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Figure 25. A female patient visiting a female doct(@irjandi et al, 2005p. 26)

commemorate NE * martyrs

Figure 26. An illustration in theProspect3 (Alavi Moghaddanet al., 205, p. 121)

Another example would be tlpparentmore restrict dress code in théS
seies. In some instances of working (e.g. Figufg\2omen were shown with rolled

up with sleeves in theSRW series. In the EfS series th@re no similar instances.
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In all the photos in the EfS series, women are completely covered and are wearing

the Islamic veil or chador.

BP %

Figure 27. A female character washing the dishes in LSRWBifgndi et al, 2005p. iv)

4.3. Gender Representation in the Team of Authors ahe LSRWand EfS Series

In theLSRWseries, there were no femaleiters or editors involved in the
creation of the books. This has changed irBf&series, however. Thetal?
number of writers for each grade has increaged in most casethis increasevas
due toan addition of fema& writers §ee Bblel14). As a1 example, in th€SRW 1
there were only 4 male writes, whiReospect 3had four male anthreefemale

writers and editors. INision landVision 2 there was a female among the writers as

well.

Table 14.

Writers ofthe LSRWandEfSseries forGrades9, 10 and 11

writers and | \ 010 | Femate | ToTaL | Writersand |y | Female| TOTAL

editors editors
LSRW 1 4 0 4 Prospect3 | 4 () | 3(+3) | 7(+3)
LSRW 2 3 0 3 Vision 1 3000 | 1(+1) | 4(+1)
LSRW 3 3 0 3 Vision2 | 5(+2) | 1(+1) | 6(+3)

27 positive numbers indicate addition of authors compared to the previous series. Negative numbers
entail the opposite but there are no instances in this table.
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44. Summary of theFindings

A general look at the findings of this study shows that the diachronic analysis
exhibitthere have been improvements in representation of geindguantitative
termsin the EfSseriescompared to the preceditige LSRWseries The gender
representation gapas shrunken by 8.70%, and has moved toward a more equal
representation of male and female characters. The synchronous analysisfef the
series indicates that this slight improveris still insignificant sincéhere is still a
noticeable gap in gendegpresentationé32% in favor of male representation) and
that these textbooks remain notably radeninated These findings corroborate and
extend the earlier findings focusing Brospect 1(Afshar,2015 andindicate that
show the English textbooks pnacked, disseminated and implemented inkKhE2
education systerexhibit similar trends of male dominansienilarto the other

language bookssuch as FarsfForoutan, 201

Thesequantitative imbalances were the most notable when the visuals of
these tgtbooks were analyzed by showing that there are almost 3 male characters in
the visuals of these books for every female character that was portrayed. This ratio
for the grammaticalender representation of these textbooks was 2:1. Meaning that
in the gramnatical gender representation instances, such as nouns and pronouns,

there were twice mention of a male character than female ones.

The findings showcase qualitative imbalances betwhe genders as well.
Female characters are portrayed more as confioitige stereotypical roles that are

traditionally associated to women in the Iranian context. They are mostly presented
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as mothers that do house chores omparérayed in careersdhare viewed as female

careers (e.g. nurse and receptionist).

Next, the aalysis of the Conversation section of these textbooks revealed
that these conversations are dominated by men, both in terms of physical appearance
in those conversations and in teofMlanguage use. Meaning that not only there are
more male characters these conversations, but they also speak an average of 15

more words per character compared to the female ones in these discussions.

Finally, the number of male and femalathorsand editorsn EfSseries were
counted and compared to that of tH&RWseiles. Unlike the.SRWseries which had
no female representation in their team of authors, there is at least one female writer

in eachEfStextbook.

To summarizethe current diachronic analysis of thESandLSRWseries
shows thatjuantitative representati of genders has jnoved slightly in thd&fS
series compared to tingpredecessorsdiowever,the synchronous analysis of tB&S
series reveals th#te gap between the representation of genders still é&agtsn

guantitative and qualitative terms.
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CHAPTER V

DISCUSSION AND CONCLUSION

5.0. Presentation of the Chapter

This chapter outlines the overview of the study and provides the reasoning for
which this study was conducted. It provgdiee readers with a brief summary of the
findings and will disuss theedu@tionalimplicationsbased orthese findings. The

chapter comes to an end waldiscussiomf possibledirections forfutureresearch

5.1.An Overview of the Study

Textbooks are the most widely used tool for education and they are an
insepaable part othe student experiencBlhammadi & Abdi, 20131 Since
students spend a considerable amount of time with textbooks in and out of
classrooms, these textbooks are a determining factor in shaping their worldview
(Frawley, 2008 Textbooks are epsirce for stdents to learn about genders and
devel op an understanding of the gender 6s
representation of genderstextbooks has a direct impact on how students perceive
genders and gender roles in the societyKe & Stewar, 2013) As the effect of
discourse omsocial inequalitiess undeniablgit is imperative for educational
researchers to scrutinize and analyze textbooks to examine the extent to which a fair
balance between the genders is achieved anddiiehgy are bing represented
(Litz, 2005).This necessity is even more relevant in the Iranian educational context
since, in the light othe20-Year Vision Plant he countryé6és proposed

technological goals to be reached by 2QBBre have r@ently been a set of
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educational reforms transforming the local educational materials and practices
therein. One aspect of textbook analysis is analyzing theoteikslio see if they have
biases and one method of doing this is CDA, which can be usededuhational
settings to help identify the existing bias in the textbooks and overcome it and one
way to do this is keeping track of changes over time (Rogeat, @005) Snce

there has been a change in the textbooks used in Iranian schools tonglesth E
these books should be analyzed to see how the genders are repiestetegéwly
published English textbooks. Since there is a lack of published stuiesrning a
diachronic analysis of gender representation in English textbooks used iartia@ Ir
educational system, it is also crucial to scrutinize this niche in the literAture.
diachronic analysis can show if there have been any cehantgrms ofgender

representatiofrom the previous series which were extremely male dominated.

The overaching purpose of this study was to investigate representation of
genders and gender roles in #i&series currently being used as primary textbooks
in Englishclassegor Grades 9 to 1ih local high schools in Iramnd compare them
with thdr predecssors theLSRWseries. In order to achieve this goal, instances of
visual and textual representation of genders were stullgefibr the visual
representationhe quantitative presence of male and female characters was counted
in the illustrations of th&fStextbooks and were compared wiktat of inthe LSRW
seriesAs for thetextualrepresentation, thestance of gender representatide.g.,
theuse of pronans, names, gendered nouns and jitlsrealsoexamined and
again compared with the preu® seriesThiswithin (EfS) andacross(Efs-LSRW)
comparisonaffordedaboth synchronic and diachronic view of qualitative and

quantitative representation of glrs. Another aspect that these books were
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compared in was the authors of these b&blnaly, the conversation section of the
units inthe EfSseries were analyzed with respect to the words spoken by male and
female characters, their conversation pagend the topics that were covered in

their conversations.
5.2.Discussion

The findings otthis study show thatiachronicallythere have been some
changes, albeit slight, in the way that genders are representediiSdezies
compared to theSRWseries and these textbooks have taken some yet limited steps
to reach a fairer representaticingendersn terms of quantitativeepresentation
Synchronically howeverthey may still be placed towards the bias end of the
spectrum as the malominance andtereotypical representatioasestill norm in
these books. More specifically, female cltéeas continue to be portrayed asngdp
jobs that are considered to belong to women (e.g., nurse and housamdfe)
converse aboubpics stereotypically attributed to women (e.g., going out, talking
about holidays and friendspn the other hana@/thoudh the male characters also
discuss enilar topics such as friendship but they also discuss more serious topics and
practical issues (e.qg., first aid, giving address and having interviews) and hold most

of the jobs that are portrayed in the book (e.qg.,aogilot and police). A closer

2 The researcher personally tried to reach out to some of thersuattthese books

(especially female authors) and the MoE, the official body commissioned these authors, with
regards to the findings of this study. The correspondence included such qu¥gkiahs:
principles and/ompolicies if any, did you use timforma balancedyender repesentation in
thetextbookdesign and developmemtocesse® Does the decision to include female authors

in thetextbookdesign and developmentocessesctually contributed to a fairer

representation of women in these textboddsfdrtunately, the contact attempts did not
succeed.
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look at these conversatioralsoshows that male characters consistently speak an
average of 15 more words than the female characters do. This means that male
characterslominate the conversations not only by their presammbesbut also by

their use of laguage.

According to the findings of this study, although the Mak the only source
of textbook and any other educational materials used schodtah has taken some
steps to improve the balance of gender represensan theEfSseries For example,
in order to achieve a faibalanced and accurate representation of gaddatity,
creators of the English textbooks in Iran should consideettects of these male
dominated textbooks, which lack a fair and autiterepresentation of genders, on
the students, and as a result be more cautious the way that they are representing the
genders inAs Kardan Halvaii et al2016)point out, many othese
misrepresentations happen due to the authors simply being undwaeessue. That
is why policy or a checklist to assure that this issue is addressed by authors could be
helpful. The quantity of the textual and visual representation of male amalde
characters, as well as the authenticity of how they are presewoigd ble taken into
consideration when revising these books. For example, in lessons of the book that
actual characters are introduced, like lesson\&sibn 1, when different scierftc
figures are introduced, the book could have introduced many ofdiogit figures
like Maryam Mirzakhani, the first female mathematician to ever receive the Fields
Medal, Anousheh Ansari, the first Iranian in space, Parvaneh Vossough, a renowned
physician who is famous for her work wittildrenwith cancer, Azar Andami,
whose work on Cholera vaccine resulted in one of craters of ernesnamedfter

her.
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A similar attention should be paid to tBenversation Sectioraf these
books. The averagd words that male and female characters speak, topics that they
discussand the conversation patterns should be taken into consideration when these
books are being revised. It seems as if a conversation between the sexes are avoided
as much as possiblespecially if they are in the same age range which is not an
authentic repesentation of the realities of the country. The only instance of an adult
male and female character discourse is between a tourist and a hotel receptionist. In
all the other instanseof crossgender communication, young characters converse
with older chaacters. Even if the writers believe that it is a taboo for male and
female students to talk with one another, they can stilinge acceptable social
relations such as family relahs.As an example, instead of a conversation between
peers, there coulde a similar conversation between a brother and a sister, in this
way a fairer representation can occur, while at the same time the cultural boundaries
are respectedBecause in theurrent form, hese inaccurate representations of the
society can have wtients misunderstand the socittgt they are living in Since
textbooks have a major influence on stud:
society (Parke & Stewart, 2013accurate representation of the socragy
potentially lead to developmeof stereotypes. Consequentyudentsnayhave
difficulty fitting in the 6 r ewarld Outside of their family and school circle once they
leave those circles, especially in a @xttlike Iran where the schools are segregated,
and boys and girls attemtifferent schools. They have limited knowledge of the
realitiesof societyand how they should function in it. Therefondjen they have a

need to leave those familiar circles, espionce they leave schools and attend
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university or join the workforgevhere there ia need fomale and female

interaction, they seem lost and require a massive effort to adjust.

A personal example may shine some light on this isBue English instute
that | used to workor in Tehranoffered English classes for tesgerswvhich
included a mixture of male and female studamd teacherd hereforejt always
required a few sessiorsspecially for tlosestudents experiencing this for the first
time, to be able to adapt to the new environmemd learn how to interaetith the
othersaround themThe boys and girls almost always would seat in different sides of
the classroom instinctively and would bgrebmmunicate with each other without
the teacher s6 di rheowevernothoawdhe goeiegthyeactugll That i s
works, there are direct interactions between men and wéemgrthey interact in the
work place or in nofgovernmental institutions thaffer extracurricular activities
and classesuch as the institute that | used to work).fom order to avoid
miswnderstandingst can be argued that people need to learn from early ages how to
communicate properly with the opposite séke experienceof interviewed
students in Halvaili et al. (2016) showcases
education sgtem did not represent an accurate image of the society which the
students could have relied on in the real world. Meaning that whateamel about

the society from those textbooks did not have a real world application.

Finally, the most notable changethe new series is the addition of female
writers and editors. Thimighthave had an effect on the changes that we can see in
the new sriesin terms of representation of femalds Prospect 3the highest ratio
of female to male writers, @emales}o 4 (males) thetextualgender representation

gap is the lowest at 12.97%. On the other handjsion 2,where the ratio of female
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to male writers is the lowest among the studied EfS seri@gsntalg to 5 (males)

writers, the gap in theextualrepresentation of genders is the highest at 44.17%.
Same holds true regarding the characters that participate in the conversations of the
textbooks, InProspect 3there are 5 female characters in the conversations, whereas,

in Vision 2 there are no female aracters participating in any of the conversations.

Overall, it can be said that there have b&eghtimprovements in the
guantitative epresentation of gender in t&éSseries compared to th&SRWseries,
but the English textbooks of Iran are stilldimated by male characters. The addition
of female writerswhich was nofexistent in the previous the previous textbooks
(Skliar, 2007)seems tdoe the biggest change in the new series. The cuverdge
female writers and editors stands at approxiipat@% at this momento maybe a
balanceof gendelin the number of the writers and editors of these books, can help
achieve a balance in the representation of genders in these books and help create a
more authentic representation of the gend&irsce tle group of authors is
determined by the MoE, the Ministry can revise their policy for the selection of

authors.

The following table provides the suggestions and implications based on the

findings of ths study:
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Table 15.

Implications and suggestions

Target group

Implications and suggestions

Authors and editors

Since gender representation in textbooks directly
impacts students understanding of gender roles in
society, authors and editorstbese textbooks should
have a focus on gender representaiticihese books
and make sure that this aspect of these textbooks is
neglected.

With regards to the examples used in these textbook
development team can develop a criterion that assur|
fair representation of female examples in these book
(e.g. ntroducing more influential women.)

With regards to visuals used in these books the
developers can produce similar guidelines to assure
representation of women. (e.g. showing women as
doctas, or presenting them in positions of power)
Using culturaly appropriate relations (such as family
relations) to present authentic interaction between
genders

Most probably an outsider (a native speaker expert 0
nortlranian expert) would have givenegender
problems found in this studys feedback

Ministry of Education

The MoE is in charge of assigning the team of autho
and editors of textbooks, they should select a team t
represents a fair balance of male and female authorg
The MoEshould emphasize on the importance of ger
representation in guideks such as the NCE that they
publish for textbook developers

The MoE should call for a revision on these textbook|
so the gender imbalances that exist in the current ve
can be addrssed

MoE can provide workshops for the instructors to tea
them tke importance of gender representation and hg
to deal with the lack of representation

Any country may design their FLE books fius a

good idea thaan outsider perspective to revibe t
material before it is used

Teachers

Teachers should be aware bétexisting gender bias
and stereotypical representation of genders in textbo
They should create awareness and teach their stude
about the realities of society and help them nmeway
from stereotypes

They can adapt the materials in the best way to
encourage gender equality
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4. The teachers can also contact the MoE and alert the
these unfair representations (the textbooks publishe
ministry of education provides the ways that greople
responsible can be contacted and encourages the
teachers tehare their views and experiences with
regards to these textbooks.)

5. If the MoE is not willing to offer workshops with this
regard to the teachers they can inform their colleagu
about tlese issues and create awareness

The possible future reagech directions are mentioned in the
section 5.4. below.

Researchers

5.3. Conclusion

Theoverarchingourpose of this study was to investigate the gender
representatiofboth in quantitative and qualitative termgjhin the newly published
Iranian textbooksurrertly being used in the Iranian high schqds$S series and
comparingt with the previouslysed textbookghe LSRW series It took into
consideration the visual and written text of these bomkd investigated the gender
representation of the illustiahs of these textbooks, as wigktualrepresentation of
genders, such as use of pronourasnes and titles. The study also looked at the
authors and editors of these books. Another aspect of gender representation that was
explored was the examinationtbe conversations in the EfS series. These
conversations were analyzed based on the nunilblee evords that male and female
characters used, as well as the patterns of conversations and the topics that were

discussed in these conversations by male amdl&echaracters.

The result of this study showed tlathe selected books froEfSseries i e.

Prospect3, Vision1 andVision2), there is a considerable gap in terms of male and
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female representation in textual and visual elements. All the instahicedual
gender representation that were examined in this study revealed that they heavily
gravitate towards the direction in favor of male representation to the extent that the

ratio of male to female representation is approximately two to one in #rdbedks.

The analysis of the conversations in Ef€series revealed that these
conversations are dominated both by presence of male characters and their use of
language. This mea that not only there are more male characters in these
conversations @m female ones, but also, they speak more words on average in
comparison. More practical conversations were usually presented when a male
character was involved in the conversationthe only female conversation patterns
the conversation topics were mgggossip like and were around topics such as

holidays.

Finally, the comparison between tBESseries and theSRWseries shows
that there has been improvement with regards to geapgegsentation in the newly
published textbooks. This is especially aete with regards to the inclusion of
female writers in the team of authors which was-aristent in the previous series.
There has been improvement in terms of grammatical repatieenof genders in
the text of these books but the representation adeysnn the visuals of these books
has not improved much, however. Even though there has been improvement with
regards to gender representation, still the English textbooks in thanireducation

system are extremely male dominated.
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54. Implications for future research

The possible implications for future research are as follow:

First, a similar studganbe done to investigate similar characteristics of
gender representation in the soon to be publisfigdn 3 the last book athe EfS
series.This dudy could have aultilayeredfocus on, gender representationvision
3, theEfSseries as a whole amddiachronic analysis with the predecessbhis
study can show if the previously published criticismthese series have been taken
into account irthe publication of the new books. Same idea holds true with the

future editions of the named books.

Additionally, a similar study can be done for the books used in lower grades
and investigate the gender representation in those textbooks and compangttthem

their previous counterparts.

Third, a study can compare gender representation iBfgeries with
similar projects of local English textbooks in other countiisspecially the countries
in the Middle East regiqras there are many countries thatieve there should be
English language education in the schools but are against the influence of the
Wedern countries in their education systems and want to incorporate their own
culture in the textbooks used in their own countris@baidi 2015. These
comparisons can determine successful applications of these policies and these
successful projects cdre role models which can be adopted by others. This can pave
the way for local projects that do not sacrifice one gain (e.g. locally produced

textbools) for another (e.g. fair gender representation).
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Fourth a comparison of gender representation irBtsdextbooks and more
recognized international ones, suctHasdwayor New Interchangean be done.
These books have been through extensive scruithyregards to gender
representationSahragard & Davatgarzadet012 and follow the gender
representation guidelines suchNetional Council of Teachers of Endli$2002).

This comparison can underscore possible strategies to bring these locally groduce

textbooks to international standards.

Finally, similar studies cabhe done with respect to the other foreign language
textbooks(French, German, etdr) particular and other content areas in genbia

aedeveloped and publishdxy the MoE in Iran
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APPENDICES

Appendix 1. Excerpt from the constitutionof Islamic Republic of Iran

AThe constitution of the I slamic Republic
cultural, political, and economic foundations of the Iranian society based on Islamic
principles and norms that reflect the heartfelt desireefdlamic community. These
fundamental desires are elaborated in the qualities of the great Islamic revolution of

Iran, and the revolutionary process of the Muslim people, from the beginning to the

victory; principles which were crystallized through theidie and strong slogans

of all segments of society. Now at the dawn of this great victory our nation longs

wholeheartedly to realize this demand.

The definitive characteristic of this revolution, apropos other uprisings of Iran during

this century, is & ideological and Islamic hae. After experiencing the anti

despotic constitutional uprising and the amtionial uprising for the nationalization

of oil, the Muslim nation of Iran learned the invaluable lesson that the specific and

essential reason foine failure of these uprisgs was the nedoctrinal quality of the

struggles. Although the Islamic line of thinking and the leadership of the clerics have

played an essential and fundamental role in these recent uprisings, the latter declined
quickly be@ause they departed from thethentic positions of Islam. As a result, the

alert conscience of the nation, under the invaluable leadership of the source of
religious ewultatgil @rd) ( marej @& al ted Grand A
perceived the necsity for following the pathof an authentic, doctrinal, and Islamic

uprising. This time, his leadership provided a new momentum for the committed

aut hors and intellectuals and the country

the forefront oPapanMasns20MBl)upri sings. 0
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Appendix 2. Example of mentioned characteristics Vs. realities dEfS series

As mentioned in the footnot®, the EfSseries writers have some claims
regarding the characteristics of their textbooks. As an example, it is claimed that the
focus d Prospectl is on the English alphab@tlavi Moghaddam2015) The list of
the English alphabet is presented as whole on page then each uniicludes a
AiSounds and Letterso section but the focus o
thanthealpabet . This happens while just the fdApre

session are colored in while there is no specific attergfivingto them.

Sounds and Letters \‘b

te
Bb Pp

Listen to the conversation between a student and a librarian.

Librarian: ~ Can I help you?

Student:  Yes. Can I have my library card, please?
Librarian:  Sure. What's your name?

Student:  I'm Parisa Behparvar.

Librarian:  Sorry, what's your last name again?
Student:  Behparvar. b-e-h-p-a-r-v-a-r.

Librarian:  OK. Here's your card. ﬁﬂ
I : 7

Talk to your teacher
Can you help me, please?
I can't spell ... :

Figure28. Example of Sounds and Letters sectioRaispectl
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Appendix 3. Chapter sample ofProspect3
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% Lesson 1: Personalﬂ

— & |

Listen to the|conversation between two cousins.

£ 2 Ehsan: Who is your best friend at school?
;#\\‘v :5‘:';_‘ Parham: | | Reza.
g»,’ ¢  Ehsani " What's he like?
'@ Parham:  Oh, he is really great! He's clever and kind.

Ehsan: Is he hard-working too?

Parham:  Yes! And he's always very helpful.
Ehsan: How?

Parham:  He always helps me

with my lessons.

; Lesson 1
—
o
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- N,
(B JBractices
— sy

< Talking about personality (1)

«% Listen to the examples. Then ask and answer with a friend.

® Are you hard-working?
e Is he clever?

® Is Zahra talkative?

® Are they neat?

® Are they upset?

Yes, I am.
Yes, he is.

No, she isn't.

Yes, they are.

No, they're not.

® What's your friend like?
e What's your mother like?
® What's he like?

® What's she like?

e What are you like?

® What are they like? }

He's very funny.
She's very kind and patient.
He is quiet.

She is clever.

I'm a bit serious.

They are very kind.

[y
~
E Lesson 1
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Lesson 1

careless




nervous

selfish
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«% Listen to the conversation and pay attention to the intonations of
“affirmative” sentences.

Teacher: Farzaneh is a clever student. Everybody likes her.
Samira: Yes. I know. She is also very helpful.

Teacher: Well, you can ask her for help.

Samira: Ok, T'll ask her to help me with my English.

«% Listen to the sentences below and then practice.

1. He's very kind.—\

2. She's very pa'rien‘r.—\v

3. You are very clever.

4. Everybody likes her‘.—\*

5. I do my homework.

6. She works for a company.—

Y
Ta Ik to yoUr'

TeaCher

T

20

Let me check it in the dictionary.

; Lesson 1
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&P Look at the tables below and listen to your teacher’s explanations.

I am

. is
She

happy.
We

You | are
They

Ali is clever.
It is red.
Zahra and Nadia are generous.

Am | I

he

L she
careful?

we

Are | you

they

I am not talkative.
He is not shy.
They are not rude.

A Lesson 1

125



an eraser

1S a

computer
one

There in the classroom.
two

three

are students
many

some

Is there an apple on the table? Yes there is.

There aren't/are not many tourists in this city.

See also
I am a teacher. = I'm a teacher.
He is polite. = He's polite.
It is cold. = It's cold.
We are Iranian. = We're Iranian.
You are students. = You're students.
They are hard-working. = They're hard-working.

4

I'm not talkative.
He's not shy. = He isn't shy.

= They aren't rude.

; Lesson 1
N
N
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Find it
‘ Find and underline "to be" verbs in the passage below.

I'm Mohsen. This is my classroom. There
are 25 students in my class. I have a lot of
friends. My best friend is Vahid. He's a good
student. He is helpful and hard-working, but
he is not very careful. He usually forgets
important things. It's a big problem.

Tell Your Classmates =
‘ Tell your classmates five things about you and your family members.

Example: My sister is really kind.

1,
2. ')))
3,
4
.

N
w
5 Lesson 1
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Listening, Reading and Writing @

@ Listen to the conversation and fill out the table below.

Personality

; Lesson 1
N
H
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1. What's Iran like?

Irands a . oo e country.

2. What are Iranian people like?

Iranian people are............... e el B ersassnesess and .......... .

129



(Reading, Speaking, Listening and Writing)

‘ Read the following questions on card (A). Thenask your classmates
and write their answers on card (B).

4Card|B)

Are you brave?

Is your brother talkative?

Ar-e Your! fqm;ly members neqf? ............................................................

Who is brave?

Who is friendly?

What's your father like?

; Lesson 1
N
o
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Role Play

‘ Talk with your classmates about the personality of your friends/
classmates/ teachers/ relatives.

Lo
=3
(o}
17}
173
v
1
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Appendix 4. Chapter sample ofVision 1
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O putting out the fire O hurting the animal

O cutting down the trees Q helping the injured animal

B. Which is good for nature? Which is bad?

++LESSON@)-



A. Match the pictures with the words.

. "l g S;f,"
a goat a wolf a panda
a whale a cat a leopard

......................

an elephant
a duck

135



136

endangered,
alive, increase,

hear, protect,

for example

f Maryam is visiting the Museum of Nature and Wildlife. She’s

talking to Mr. Razavi, who works in the museum.

Maryam:

Mr. Razavi:

Maryam:

Mr. Razavi:

Maryam:

Mr. Razavi:

Maryam:

Mr. Razavi:

Excuse me, what is it? Is it a leopard?

No, it is a cheetah.

Oh, a cheetah?

Yeah, an Iranian cheetah. It is an endangered animal.
I know. I heard around 70 of them are alive. Yes?
Right, but the number will increase.

Really?! How?

Well, we have some plans. For example, we are going
to protect their homes, to make movies about their life,
and to teach people how to take more care of them.

Answer the following questions orally.

0

z
1. Where are they talking? e
2. Are there many cheetahs alive? @
3. Do you take care of animals? :

19
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We live on Earth.

I went to Golestan Forest last year. They are destroying the jungle.

The Persian lion died out about 75 years ago.
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ATTENTION

Pay attention!

Don’t swim here.

Moghan Plain is a nice place in
the north-west of Iran.

! i B. Read and Practice.

‘B’ﬁ.‘- ke O u.;‘ﬂl
Tooran is the natural home
of the Persian zebra.

They hope to save the
injured animal.

a few: not many; a small number of things or people

There are a few Iranian cheetahs.

human: a person

All humans must take care of nature.

instead: in place of someone or something else

There's no coffee. Would you like a cup of tea instead?

future: the time after now

Everyone needs tfo plan for the future.

C. Go to Part f your Workbook and do A and B. ‘
| g : ol - }B

“LESSON @
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b Endanqgered Animals

Today, there are some endangered animals on Earth. It means that we
can find only a few of them around us. Some examples are whales,
pandas, tigers and Asian elephants.

Humans destroy the natural homes of the animals in the forests,
lakes, and plains. When the number of people on Earth increases, they
need more places for living. They cut down trees and destroy lakes.
They make homes and roads instead. Then the animals won’t have a
place to live. They will die out.

The Iranian cheetah is among these animals. This wild animal lives
only in the plains of Iran. Now there are only a few Iranian cheetahs
alive. If people take care of them, there is hope for this beautiful
animal to live.

Recently, families pay more attention
to nature, students learn about saving
wildlife, and some hunters don’t go
hunting anymore. In this way, the
number of cheetahs is going to
increase in the future.
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A. Choose the best answer.

1-Which of the followings is not an endangered animal?
a) panda b) cheetah c) horse

2-Where is the natural home of the Iranian cheetah?

a) forest b) plain ¢) mountain

3- Which place is not a natural home of wild animals?
a) park b) lake c) jungle

B. True/False
1. In the past, many hunters paid attention to wildlife.
2. Families are interested in protecting nature.

3. When people take care of cheetahs, the number of these
animals will increase.

C. Match two halves.

1. When only a few numbers of an animal live on Earth,
2. If we take care of Iranian cheetahs, ..........
3. People need more places for living, ...........

a. when their number increases.

TO FO
TO FQO

TO FQ

b. it means that it is an endangered animal.

c. some hunters go hunting.
d. they will live in the future.

CLESSON@-
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Tomorrow I will travel to Africa. I will
go to a hot and dry country. I will stay in
a hotel near a lake. I will travel to many
places and visit people and animals. I will
learn many things there.

Nowadays, many people are taking care
of nature. They pay more attention to our
world. Hopefully, we won't lose any plants
and animals and we will have enough food
in the future. The animals won't lose their
natural homes and they will live longer. In
this way, we will have a happy life.
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B. Read the following examples.

€

Affirmative )

The
L Y

will

save nature.

= Alice and Kate will go to the library tomorrow.
= Ted will fly to Australia next Monday.

They
\

will not
(won’t)

destroy nature.

= The children will not play in the yard.
= I won't be here tomorrow.

(  Queston )

Will

you
he

she
it

they

go to the mountain?

= Will our family buy a new car next year?
= Will Reza have an exam on Monday?

+LESSON (@ -
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C. Tell your teacher how ‘simple future’ is made.

D. Read the ‘Reading’ and underline all ‘future verbs’.

E. Read the following paragraph and choose the best verb forms.

Alfredo is an Italian tourist. He lives/will live in Rome. He likes/
will like to travel and see different places of the world. He
takes/will take photos especially of animals. Next month, he
and his wife travel/will travel to Iran. They go/will go to Tooran
Plain to see animals. They are hopeful to see Persian zebra,
Iranian cheetah, Persian leopard and gazelle. After two weeks,
they visit/will visit some beautiful cities in Iran.

o
¢ faa ) "
: R A N ‘
E-\L‘ l Zab lK'.‘l
l‘ o .

I ?:v',.f\l,.!"!,.. Kerman ozah‘-"r/ :
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F. Read the following wh-questions.

The tourists will visit Shiraz next summer.

Who ( Who will visit Shiraz next summer?

When ( When will the tourists visit Shiraz?

Where [ Where will the tourists visit next summer?

NN NN

What [ What will the tourists do next summer?

+LESSON @ -
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G. Work with a friend.

a. Make sentences with these beginnings using the ‘future tense’.

1. On Friday morning, T

2. Next week, my brother

3. Tomorrow afternoon,

b. Now ask your friend ‘future tense’ questions with the following

words.
$ 1. When ...l
: 2. Where ...
° WEE . e
°
H ~ H. Go to Part our Workbook and do A, B (e J
| _&y g "
28
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A. Read the following examples with ‘to be going to’.

They are going to buy a house soon. They have enough money.
Look at the sky! It’s going to rain.

Alice is free tonight. She’s going to read some poems.

Reza is not going to watch TV tonight. The program is very boring.
We are not going to destroy nature. We take care of wildlife.

are going to play tomorrow.

is

8. °°'-LESSONe- Sl
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- Speaking Strategy «..... ..
Talking and asking about

A. You may use ‘future tense’ to ask someone about their plans or talk
about your own plans.

® What are you going to do this weekend?

@ I am going to go to Golestan Forest.

® Are you going to visit a museum?

® No, T am going to go out and enjoy wildlife.

You may use the following patterns to ask and answer about the future
plans.

What will you do? / What are you going to do?
I'will ..../Iam going to ... .

Where will you go? / Where are you going to go?
Iwill go.... /I’'m going to go ... .
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