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Introduction
Through globalization, we have been moving from the regular rhythms of the mechanical age, dominated by the forces of production (and, also, of classical Weberian bureaucracy) to the irregular (even chaotic) rhythms of the electronic age, dominated by the forces of consumption (and of the de-construction of traditional institutions – and privatization) (Scott, 2003). There are many different approaches towards globalization. Anderson-Levitt (2008) states some of them. Firstly, world-system theory accepts that the global connections have been imposed through military and economic power of dominant states and multinational corporations and if world culture is converging it is because a certain curriculum is in the interests of powerful states or international organizations. Secondly, world culture theorists argue that culture drives people, organizations and states and because of the competition among the nations, they borrow modern ideas from each other. Third one is post-colonialism which claims that ideas flow asymmetrically from rich and powerful to the poor and marginal. 
Tikly (2001) states a similar classification for globalization approaches. First one is hyper-globalist approach which accepts that we are a truly “global age” involving the triumph of global capitalism and global post modernity has undermined the modernist goals of national education and of creating a national culture. They believe that all world will become a whole and nations will disappear. The second one is skeptical approach and they believe that trading blocs (like EU, NAFTA) are in fact weaker than in earlier periods of history and there has not been any meaningful globalization of education. They argue that although national educational systems have become more like each other in certain important ways, there is a little evidence that national education systems are disappearing or that national states have ceased to control them. The third one is transformationalist approach and it says that although globalization is resulting in greater integration in some areas of economy, politics and culture; it is also resulting in great stratification between poor and rich. 
These classifications show that globalization has different meanings for different persons. The role of education- as both agent and reactor to globalization is a critical area of debate and study (Knight, 2006). In this paper, the concept of globalization is analyzed to understand its effects on education. One of main effects of globalization on education is internationalization. 
Although they are using interchangeably by many scholars, globalization and internationalization are not meaning the same thing. To emphasize the difference between internationalization and globalization, De Wit (2002) makes the following definitions: Internationalization is based on relationships between nations and their institutions and for that reasons takes differences as a starting point for linkages, whereas globalization ignores the existence of nations and their diversity and looks more for similarities than more differences. Enders (2004) claims that although the concept of internationalization should refer mainly to processes of greater co-operation between states and consequently to activities which take place across state borders; globalization refers mainly to the processes of increasing interdependence, and ultimately convergence, of economies and to the liberalization of trade and markets. Internationalization refers to any relationship across borders between nations or between single institutions situated within different national systems; on the other hand globalization refers to the processes of world-wide engagement and convergence associated with the growing role of global systems that criss-cross many national borders (Marginson, 2007). Knight (2006) states that although the term “international” emphasizes the notion of nation and refers  to the relationship between and among different nations and countries; the term “global” refers to worldwide in scope and substance and does not highlight the concept of nation.
Altbach and Knight (2007) define globalization as the economic, political and societal forces pushing 21st century higher education toward greater international involvement. To analyze the internationalization of higher education, one should understand the force behind it which push the universities to be included in them. Globalization and internationalization have become the hottest topics in higher education and it has often been taken for granted that universities are international (Mızıkacı, 2005). As globalization becomes more prominent concept, higher education institutions are faced with the challenge of developing appropriate strategies to adapt to this change. Since higher education institutions have has always been a part of the global information and knowledge society, universities around the world develop many different ways of integration (Kienle & Loyd, 2005). The challenges resulting from internationalization and globalization are enormous and push universities to develop new forms of internationalization efforts and policies (Van Damme, 2001). 
Higher education institutions are active internationalization programs mainly for two main reasons. First of all, globalization has removed the barriers between the nation states and increased the access of knowledge mainly through technology. Global communication systems have weakened national boundaries and allowed for the rapid dissemination of knowledge (Akar, 2010). This caused the universities to connect more with each other and has given them the chance of cooperate with each other more than ever. Therefore, in a networked global environment in which every university is visible to every other, and the weight of the global dimension is increasing, it is no longer possible for nations or for individual higher education institutions to completely seal themselves off from global effects (Marginson, 2007).  Anderson-Levitt (2008) explains this reason as below:

This notion of globalization implies that curricula and instructional techniques that are perceived as modern will spread throughout the globe because people perceive them as both modern and inevitable, whether or not they are truly the best way to organize learning (p.351).
Second, education sphere is more competitive in this era and universities need more benchmarking to survive. In many nations, international mobility, global comparison, bench-marking and ranking, and internationalization of institutions and systems are key policy themes; and therefore, governments and university leaders are preoccupied by strategies of cross-border cooperation and competition (Marginson, 2007). Today, universities form linkages with each other for one reason or another; however, most important and often, they strike alliances to be able to compete (Chan, 2004). 
Higher education is internationalized in many ways. Trends such as the international cooperation in research, migration of students to universities outside their native lands, internationalization of the curriculum and the development of study abroad programs have gained prominence in discussions concerning the globalization of higher education (Kienle & Loyd, 2005). Yang (2002) defines internationalization for higher education as follows:

For a university, internationalization means the awareness and operation of interactions within and between cultures through its teaching, research and service functions with the ultimate aim of achieving mutual understanding across cultural borders. For a national higher education system, internationalization refers to dialogue with those in other countries. Internationalization, then, is not a new phenomenon. In fact it dates from very ancient centuries (p.83).
Internationalization in higher education is a very popular concept in educational systems. Internationalization is used to refer to the external process which puts forward challenges to higher education, as well as activities undertaken in higher education to respond to these challenges (Luijten-Lub, 2007). Although the meaning behind that is not same for everyone, it is an important issue in the agendas of higher education stakeholders. Bostrom (2009) conducted a meta-analysis on the positive and negative consequences of the internationalization into education and concluded the some outcomes. According to the author potential positive consequences of internationalization are intercultural communication skills, education for global citizenship, sources of financing national education systems, academic quality improvements, transfer of technology, broadened perspectives, opportunities for brain gain, access to new ideas and cutting edge research and new alliances to enable the offering of specialty programs or courses. On the other hand, potential negative consequences of internationalization are threat of brain drain, conflict between the university as a political organization and the national agenda, homogenization of curriculum, loss of cultural or national identity, growing elitism in access to international education opportunities, overuse of English as a medium of instruction and commercialization of education programs.

Internationalization of education is also different from international education. There are different definitions for international education. As a discipline concerned with both theory and practice, international education may be considered wide enough to embrace both education for international understanding, as it has been known for well over a century, and education for world citizenship, which many have argued in support of for centuries (Sylvester, 2007).  International education manifests itself through various conduits: the formal curriculum, educational philosophy and values, teachers as role models, informal contact with people of different cultures within and without school and governance and management practices (Hill, 2007).
Rationales behind Internationalization of Higher Education
In the introduction part, the discussion on the meaning and implications of the internationalization in higher education was made. In this part of the paper, the rationales behind this internationalization process will be analyzed. According to De Wit (2000) rationales can be described as motivations for integrating an international dimension into higher education; in other words they address the “why” of internationalization. Knight (2006) defines rationales as “the driving force why a country, sector or institution wants to address and invest in internationalization.”
While analyzing the dimensions of rationales, the typology developed by Knight (1999) will be used as political, economic, academic and cultural/social. In this paper these rationales will be analyzed in five different levels, namely global, regional, national, institutional and individual. 
Global level will be analyzed to see macro effects on the internationalization of higher education systems. On regional level, the implicit or formally defined regional hubs will be analyzed. National level rationales will be also analyzed on country level; however rationales are changing from country to country. To give an example, according to the research results conducted on the incoming students, private rationales are prominent Western and economically developed countries to Turkey; however, economic and academic rationales are more prominent for Eastern and economically developed countries (Kondakci, 2011). It is usually at the institutional level where the real process of internationalization is taking place (Knight, 2006), hence this level is very critical in this analysis. Lastly, individual level, as the level of the main stakeholders of this process will be analyzed. The structure of the analysis is given in Table 1.
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The analysis will be based on a detailed literature review. The research question will be “what are the political, economic, academic and socio/cultural rationales of the internationalization of higher education on global, regional, national, institutional and individual level?”
Political Rationales
The reasons to internationalize from political point of view are perhaps more relevant to a national perspective than an institutional perspective (Knight, 1999). Therefore, political rationales are more visible on macro levels than the micro ones. De Wit (2002) classifies political rationales behind internationalization as foreign policy, national security, technical assistance, peace and mutual understanding, national identity and regional identity. An increase in study abroad and exchange activity can only occur with a focused political effort (Hobson, 2007).
Global level: Since the political rationales are more visible on the macro level, globally, political rationales are critical in internationalization of higher education. Decisions taken or discussions on a global, Europeans or international level influence the universities and their actions (Lub, n.d.). Therefore, global rationales have a direct impact on the lower levels. This effect may be perceived as the imposition of West culture or the means to establish link between countries for peace. De Wit (2002) states that internationalization is promoted for ideological reasons as an instrument to realize the aspiration of peace and mutual understanding. At the same time, the author (2000) also states that the local and national impact of internationalization seems to have become overshadowed in Europe and the United States, where globalization and uniformity appear dominant. Globalization has led to more strategic alliances straddling across national borders and international university cooperation is no longer a choice but a development key in today’s global and mass higher education market (Chan, 2004).
Regional level: At the Regional level, European Union (EU) will be the best example since there is a strong political rationale behind its policies. The political rationale of regional identity is strongly present in the aspiration of a European dimension and Europeanization in the EU programs; in other words the creation of a “European citizenship” is a crucial rationale in its education programs (De Wit, 2002). The rationale behind Erasmus was primarily political and economic: to stimulate a European identity, and to develop international competitiveness through education (Opara, 2011). Creating “European citizens” through the policies on higher education is an important policy for EU. International exchange of students as a political instrument was also used in the case of European integration (Beerkens, 2003). The European agendas for education are seen as part of the particular “hegemonic project” that fundamentally underlies the Community enterprise and education plays a key important role in these projects (Dale, 2009).

According to Froment (2003) there are three main rationales behind the European Higher Education Area. First Europe needs future leaders having lived and learned more than one European country. Second, Europe needs a well-trained workforce with the highest level of knowledge. Lastly, with the birth of Euro, Europe needs greater social cohesion, more than it has ever had before and education is the major element to provide it.

Other than EU, political interests on regional level have some effects on the internationalization of higher education. Political alliances between countries determine the direction of the flows of the international mobility. Regional alliances between countries are formed between politically, geographically and culturally “friend” countries and these countries also form alliances for international mobility flow. To give some example, UK has strong political and historical ties with India and there is a flow of students from India to UK. The same is valid between France and French-speaking colony countries, like Morocco or Mexican students going to Latin America. Besides, the same is valid for Asia-Pacific countries like Australia and Japan or between USA and Canada. These ties are effective in determining the choices of the host countries.  Recently, like Singapore and Australia, Hong Kong and Malaysia are of no exception in an attempt to internationalizing their higher education and have tried to develop themselves into regional thriving education hubs by exporting higher education services to mainly their neighbouring countries such as India, Indenosia, Taiwan, Thailand, Vietnam and South Korea (Wing Ng, 2012). 

National level: Knight (1999) explains the political rationale on national level in three dimensions. Firstly some countries use internationalization as a way to strengthen and promote their national identity as a response to globalization. Secondly, educational exchanges between countries are often justified as a way to keep communication and diplomatic relations active. Lastly, there is a strong interest to make export of education products and services as a foreign policy. It is clear that the foreign policy and diplomatic reasons through both preserving national identity and developing strong relations are the mains rationales of nation states to internationalize their education. 
Zgaga (2003) states there is no country which is searching for complex answers for its future – by taking national interests into account- and there is no country which has not put the reform of higher education high on its political agenda. International academic projects as part of development and technical assistance work have been considered an important contribution to the nation-building efforts of a developing country (Knight, 2006). 
Home countries receive students and they give information to these students about their country and host countries disseminate the information on their countries through outgoing students. If international mobility is taken into consideration, countries are hosting and sending students and staff for some national interests. Hosting is important on national level since these countries have the chance of promoting their national identity in international arena. On the other hand, sending is also important in a sense that these countries have the chance of disseminating knowledge on their nations. Both sending and hosting activities make countries more active and visible in international world.
Institutional level: At the institutional level, the reputation coming with internationalization activities which make the universities more successful in a competitive environment is important.  Institutions are undertaking serious efforts to create an international reputation and name brand for their own institution to place them in a more desirable position for competitive advantage (Knight, 2004). Mobility is perceived as an indicator of quality (Mızıkacı, 2005) and the cooperation agreements of the universities are important for their reputation. Therefore, institutions, to compete and survive politically, should be included in the internationalization process.
Individual level: As mentioned earlier, political rationales are more visible on macro levels. Therefore it is not easy to find them on the individual level. However, it can be argued that every individual participating in internationalization activities in higher education has a political rationale of benefiting personally from the opportunities creating with the international environment.

Economic Rationales
Economic rationales have an important pressure on every level. Whereas political, cultural and academic rationales have driven internationalization over the last decades, now, increasingly economic rationales play a role (Van der Wende, 2001). As the internationalization of higher education is further increasingly characterized by the new dimension of commodification and marketisation, an economic rationale for pursuing higher education dominates over political, academic or cultural/social rationales (Jiang, 2008). As Spring (2009) states the growth of worldwide educational discourses and institutions led to similar national educational agendas, particularly the concept that education should be viewed as an economic investment with the goal of developing human capital or better workers to promote economic growth.
It is now widely recognized that a highly educated workforce is a prerequisite for sustaining economic growth in modern knowledge based economies where research and innovation drive economic expansion (Tremblay, 2005). The pace of knowledge is accelerating as a consequence of new technologies and the university is changing in character and emphasis from sole production and dissemination of knowledge to technology transfer and the formation of incubator facilities and research centers with industrial participation (de Wit, 2002).
Global level: There are two main economic effects from global level on higher education institutions. First of all, the competencies of university graduates are determined at the global level. Labor market conditions are mostly determined by the global economic conditions. On the global level, the requirements of the global labor market are very effective in determining the expected competencies of the university graduates. The more international the labor market becomes as a result of the globalization of our economies, the more a graduate has to compete with people from other countries and the more he or she has to work in an international environment (De Wit, 2002). Therefore, globalization has a pressure to national governments, institutions and individuals to be internationalized to compete in global market.

Secondly, rapid dissemination of knowledge make universities struggle for catching this pace, to economically benefit from it. As Akar (2010) states the rapid advancement in knowledge production that has formed the basis of economic development among nations has undoubtedly been the reason behind globalization, as rapid scientific and technological development, including the revolution in information and communication technology, has encouraged developing countries to keep up with the rapidly growing knowledge economy.

Regional level: According to Knight (2006) the development of strategic alliances through internationalization of higher education is being seen as a way to develop closer cooperation bilaterally or regionally and to gain a competitive edge. At the regional level, the EU policies are good examples of this level. The European Union policies create the most competitive economy through knowledge and higher education is a good example. As Luijten-Lub (2007) explains Bologna Declaration shows that Europe should be able to face the competition in the “world market higher education” and in the Lisbon Summit, the leaders of EU agreed that Europe should be “the most competitive and dynamic knowledge-driven economy by 2010”. This decision affected many national governments to internationalize their systems. 
Policies supporting quasi-markets and commercial markets in higher education are expressed globally in World Trade organization  negotiations and General Aggreements on Trade in Services (GATS) (Marginson, 2007). GATS recognized higher education as a commodity and legitimized the economic value of higher education regionally. Under the commercialization and commodification of higher education legitimated by the (GATS), higher education institutions focus highly on generating extra revenue from exporting education and attracting international students to their institutions (Jiang, 2008). The fact that education is now one of the 12 service sectors in the GATS is positive proof that importing and exporting of education and training programs and education services is a potentially lucrative trade area (Knight, 2006).
National level: The economic-national level is very studied by different scholars and many explanations have been elaborated. According to De Wit (2002) national governments have two different rationales in receiving students. First of all, for many national governments this is the reason for the creation of scholarship programs for foreign students, in the hope that they will become the future decision makers in the private and public sectors of their home countries and by then will remember with gratitude the host country that gave them the opportunity to become what they are now. Secondly, “the more foreign students there are paying high tuition fees, the higher the economic return and the less the national government needs to invest in higher education”. 
There is a heightened pressure and interest to recruit the brightest of students and scholars from other countries to increase scientific, technological and economic competitiveness and there is more attention being paid to enhancing the international dimension of teaching and research so that domestic students and academics can be better equipped to contribute to their country’s effectiveness and competitiveness on the international stage (Knight, 2004). At the national level there is a closer and closer link between internationalization of the higher education sector and the economic and technological development of the country (Knight, 1999). According to Van der Wende (2001) there are important economic rationales on national level recruitment of foreign students, e.g. UK and  broader human capital interests —especially in countries which depend increasingly on foreign recruitment to attract sufficient numbers of talented students and graduates in fields with declining interest from home students (e.g. science and technology).

Institutional level: Economic rationales are also very important for higher education institutions, especially after 1970’s, since the funds given to the higher education institutions decreased dramatically. Internationalization activities, such as contract education, recruitment of foreign students and international education advisory services, can be initiated for reasons of income generation; in other words higher education as an export commodity is becoming a dominant rationale for internationalization for institutions. (De Wit, 2002). The entrepreneurial university of today feels an internal need to become increasingly international (De Wit, 2000). Deep cuts in higher education budgets have made institutions look for alternative sources of funds and many are looking to international markets for the export of products and services as an important revenue generating activity (Knight, 1999). 
Individual level: On the individual level, the career and economic benefits of an international education is an important rationale. An increasing number of people are seeking higher education particularly outside their home countries in order to procure a “profitable” future job (Knight 2008). As Castells (1998) states people who cannot follow the constant updating of skills, and fall behind in the competitive race, position themselves for the next round of “downsizing” of that shrinking middle that made the strength of advanced capitalist societies during the industrial era therefore education is the key quality of labor. The growing emphasis on the knowledge society makes continuous upgrading and highly developed knowledge and skill-base important for students (Knight, 2006). 
Academic Rationales
Global level: Since the knowledge is accessible more than ever, academic activities are also affected by this. The internationalization of education is inevitable, as the advancement of knowledge and understanding is a global enterprise that has no borders (De Wit, 2002). Globally, the academic standards or even the topics popular in research are determined by the West countries. For research institutions and professional schools in particular international ranking is increasingly becoming more important than competition with neighbor institutions within national borders (De Wit, 2002). Neoliberal ideology would encourage uniformity or standardization of western values in higher education so as to promote higher education as a knowledge commodity in the global education market. If this happens, higher education institutions around the world would provide standardized products to be sold in the global market (Jiang, 2008). A global perspective lets us ask how national and regional contexts shape curriculum and how worldwide movements and power struggles have had an influence on what we teach (Anderson-Levitt, 2008). Global nongovernmental organizations particularly those concerned with human rights and environmentalism are trying to influence school curricula throughout the world (Spring, 2009). International and interdisciplinary collaboration is key to solving many global problems such as those related to the environment, health and crime (Knight, 2006). 
Regional level: Again from the EU example, an important academic rationale is the research topics. In many universities, EU centers, departments for EU studies etc. was founded to strengthen EU academically. A great number of researches have been done in universities on EU policies and most of them are funded by EU itself.  Similarly, many universities have founded regional studies such as Middle Eastern Studies, Latin American studies etc. Many students prefer to study in these departments and they want to become regional experts. The graduates of all these kinds of programs have the chance to work in regional-international projects later.

National level: On national level, the states want to participate in international research and education activities and they want to strengthen their higher education institutions. The nations support researches on the preferred policies. Countries support researches or academic programs on their nations’ culture and language.
Moreover, brain drain is an important problem for the states. A common problem is net brain drain out of national systems, which is significant both in terms of loss of researchers to the English-speaking world and also the transfer of research capacity from Eastern Europe to the Nothwestern Europe (Marginson, 2007). A lot of nations have the problem of losing their researchers or academicians to other countries. Therefore, one of the rationales of the states is to keep these persons in their country to contribute more to their nations.
Institutional level: On institutional level, there are many academic reasons for higher education institutions to be internationalized. Most importantly, meeting international academic standards is a way for institutions of higher education to match others and receive recognition in the international arena (De Wit, 2002). Besides, it is an important issue for the stakeholders of the universities. Internationalization efforts are intended to enable the academic community to have the ability to understand, appreciate and articulate the reality of interdependence among nations and to prepare faculty, staff, and students to function in an international and intercultural environment. As Cheng (2002) states in the new paradigm of borderless education, student-centered approach in education and “integrative multiple intelligence based curriculum” should be strongly emphasized and promoted in order to facilitate students to pursue continuous life-long self-learning and development and become contextualized multiple intelligent persons for their future. Lastly, international academic standards are important. One of the leading reasons cited for internationalizing the higher education sector is the achievement of international academic standards for teaching and research (Knight, 1999).  
Individual level: On individual level, an individual needs an international perspective for academic studies. Academic study needs an international approach to avoid parochialism in scholarship and research and to stimulate critical thinking and enquiry about the complexity of issues and interests that bear on the relations among nations, regions and interest groups. (Yang,2002). Besides, an individual participates in the international activities to learn different academic perspectives in his/her field. In mobility programs, institutions of higher education take the initiative of sending their students abroad for a period of study and sometimes see this as indispensible or as valuable as study at the home university (Teichler, 1996). According to the research, professional motivation is an important reason to participate in the Erasmus program (Papatsiba, 2005). 

International migration is important. The motives of students are higher salaries in Western countries, better working conditions, stability and political freedom and improved prospects for their children (Jalowiecki & Gorzelak, 2004).
Socio/Cultural Rationales
Global level: Global level socio/cultural rationales are related with the dominant West socio-cultural rationales. With the global spread of English and western ideology, we are running the risk of being Anglo-Saxonised, Anglo-Americanised or westernised (Jiang, 2008). Based on the Western theory of cultural imperialism, there is a fear that globalization will cause cultural homogenization especially in the process of internationalization of higher education (Wing Ng, 2012).
Regional level: Regional organizations develop their cultural and social values and mostly impose them implicitly to the nation states. Since 1988, the development of the European dimension in education in order to reinforce the European identity/citizenship, to increase awareness of common socio-political issues and to enhance knowledge of the historical and cultural aspects of Europe has become an EU leitmotiv (Papatsiba, 2005). 
National level: Some countries want to disseminate their socio/cultural values to the other nations. In particular in French and American policy, the cultural function constitutes a nationalist argument, one which emphasizes the export of national and moral values; the support given by national governments to the promotion of their national languages and country studies is linked to that (De Wit, 2002). However, the intercultural experience in a multicultural environment is also important for nation states. The acknowledgement of cultural and ethnic diversity within and between countries is considered as a strong rationale for the internationalization of a nations’ education system (Knight, 1999).

Institutional level: Higher education institutions want to create an international environment in their universities. The preparation of graduates who have strong knowledge and skill base in intercultural relations and communications is considered by many academics as one of the strongest rationales for internationalising the teaching/learning experience of students in undergraduate and graduate programs (Knight, 1999).The ethnic and cultural diversity that has resulted from changes in immigration patterns is reflected in the diversity of student populations (He et. al. , 2008). That resulted in the classrooms to include students from different backgrounds and cultures. Expanding knowledge reflects what many schools regard as an outstanding effort to diversify the curriculum and this strategy involves adding more faces and voices of color throughout the curriculum (Ladson-Billings & Brown, 2008).

Individual level: Multicultural experience and knowing different cultures is an important motivation of individuals to be internationalized. Internationalization in the sense of mobility of students and faculty is seen mainly as a form of social learning by means of a multicultural experience (De Wit, 2002). The cultural and social rationales focus more on the development of the individual – the student, staff member or teacher – instead of the nation or the educational institution, in other words the emphasis is on the overall development of the individual as a local, national and international citizen (Knight 1999). It was assumed that future cadres would be better prepared to take responsibilities and to work in multicultural contexts if they had experienced at an earlier stage (Papatsiba, 2005). Moreover, internationalization at home gives the students and staff the chance of studying in an international environment without going abroad. The multicultural environment at home or abroad is a good way for individuals to struggle against ethnocentrism.
Rationales Behind the Turkish Higher Education (THE) 
Rationales on Global Level


On the global level, the developments in the other countries of the world as well as the international organizations’ policies are effective in the internationalization of THE. Academically, higher education institutions try to keep up with the developments in the world universities. As Akar (2010) states the establishment of English-medium education and an American education system at Turkish-state universities represent the first traces of globalization within Turkish higher education. Turkish universities try to be visible in international arena and try to exist in international rankings. By this way, they hope to receive more international students and staff and concluding more international agreements on both exchange and research. Moreover, the universities try to get more funds from international organizations to get some share from the global cake. They internationalize their curriculum through new courses and programs, in English if possible and try to get benefit from internationalization economically and  socio/culturally. Economically they expect to have income from international funds and students’ tuition fees and socio/culturally they expect more intercultural environment at home and more international experience for their students and teachers.
Rationales on Regional Level

The most important effect on Turkish Higher Education is coming from European Union (EU). According to Mızıkacı (2005), at the university level, decision-makers stand to take advantage of European integration in different ways. First, the concept of Europeanization is a familiar one with regard to Turkey’s modern history; it does not require great adaptation. Secondly and in market terms, being a part of the EU and/or EU programs brings about undeniable opportunities for growth and competition. And she therefore concludes that Turkish universities welcomed the European Education programs. 
With the adoption of the EU-Turkey Association partnerships in 2001, Turkey increased its efforts to fulfill the criteria for EU membership, taking measures that have not only had an effect in the political arena, but on educational policy as well (Akar, 2010). Turkey is seeing the EU’s policies and funds as an opportunity for the development of its education. For the full membership of EU, Turkey is implementing some reforms on a lot of areas, including education, through the National Programs. In other words, Turkey has an important political rationale in implementing the reforms suggested by the EU. EU’s new target on mobility is to have %20 of the graduates to be participated in one of the mobility programs. However, it is worthwhile to say that Turkey is fall behind this new target.
In addition to the effects by European Union, Turkey has also strong relationship with the neighbor countries, especially the Balkan countries and Eurasian countries with which she has historical ties. These regional ties are very important in determining the direction of the flows of the students. To give an example, in 2010-2011 academic year, the total number of foreign students in Turkish universities was 25545 and the most sending countries were Azerbaijan (3540), Turkmenistan (2929) and Iran (1305) (OSYM, 2012). These students mostly prefer Turkey mainly for two reasons. Firstly, Turkey is close to their country geographically and culturally. They find similarities on language and religion issues. The research conducted by Kondakçı (2011) on incoming students in Turkey revealed that students from Azerbaijan or other Turkic Republics may have chosen Turkey because of linguistic or cultural proximity. This is also true for Iran since many Azeri people speaking Turkish live in Iran and their children prefer Turkey to study. Secondly, Turkey, as a policy, offer scholarships for the students of these countries. She sees the educational relations with these countries as a political and economic rationale.
Rationales on National Level
Turkey is very eager to take part in the international higher education markets for four reasons. First of all, politically, the country wants to strengthen her ties with the world through sending and receiving students. The country intends their youth population to have an international experience and hosted students are seen as the future leaders of their home countries. Secondly, economically, Turkey sees incoming students as an important fund for higher education institutions. Thirdly, academically, incoming  and outgoing students, instructors and researchers increases the universities’ experience in internationalization and help them to appear more in international research projects or publications. Lastly, socio/culturally, Turkish language and culture is disseminating to incoming students and sent students are seen as the “volunteer cultural ambassadors” of Turkey.
Although internationalization has many positive outcomes for Turkey, according to the number of students Turkey is not at the high position among the other nations’ rankings on international students. Moreover, there is a imbalance between outgoing and incoming students. The data on these numbers provided by UNESCO (2012) is given in the Table 2.
Table 2 

The incoming and outgoing students of Turkey

	Year
	Incoming Students
	Outgoing Students

	2000
	17.654
	48.030

	2001
	16.656
	48.805

	2002
	16.328
	51.997

	2003
	12.729
	52.054

	2004
	15.298
	52.177

	2005
	18.166
	52.274

	2006
	19.079
	34.381

	2007
	19.257
	37.132

	2008
	20.219
	41.786

	2009
	21.898
	47.569

	2010
	NA*
	49.116

	2011
	NA*
	48.820


*not available 
To increase the number of incoming students, Turkey has developed a new strategy and combined all the scholarship given to foreign students under “Turkish Scholarships for International Students” from January 11, 2012. With this policy the aim is increasing the number of degree seeking students in Turkish universities. 
Rationales on Institutional Level

The growth of strategic management in universities – an increasing trend in institutions in the industrialized countries- has had the effect of permanently opening up for review the institutional approach to international collaboration (Skilbeck & Connell, 1996). Institutions’ policies on internationalization have a direct impact on the degree of the internationalization in that institution.  Childress (2009) proposes that institutions need to prepare an internationalization plan which considers the diversity of internal and external stakeholders and acts as a road map to provide a coherent direction for institutional priorities is important. The strategic plan of the universities is one of the documents that gives an impression on the internationalization policies of the universities. To find out the institutional rationales, the strategic plans of the universities were analyzed. The results showed that, ten main rationales of Turkish higher education institutions to internationalize are research, publication, exchange programs, accreditation, joint programs, international conferences, transfer of technology, cooperation with international universities, funds and projects and culture. These rationales that were derived from the strategic plans of the universities shows that at institutional level, politic, economic, academic and socio/cultural rationales exist in Turkish higher education institutions.
Bostrom (2009) conducted interviews with the administrators of Ankara and Gazi Universities. According to him both universities are beginning the complex work of internationalizing their institutions with an emphasis in Europe and have recognized that international cooperation has allowed access to resources otherwise not available to them. As it is clear from this research internationalization brings many benefits to the universities. It is especially true for the universities in the periphery and they find this process as an important asset for their institutions and for their students and staff. Although these periphery universities are mostly benefited from this process through outgoing students and staff, there are some flagship universities in Turkey which attract more incoming students more than others. In these universities, the medium of instruction is mostly English or they mostly offer English-taught courses for the incoming students. 
Rationales on Individual Level


Turkish students have many rationales for internationalization. Some students participate in exchange programs during their university education; some has got their undergraduate or graduate degrees from different countries. This experience helps the students to study in an international environment, improve their language skills, experiencing a multicultural social environment. This is also important for their future career especially for finding a job. For the Turkish students who can’t have a chance of studying abroad, incoming foreign students create a dynamic environment for the Turkish students. 

For individuals, international education was motivated not only by emerging labor market opportunities, but also by considerations of personal and social development (Rizvi & Lingard, 2010).The recent research conducted by Brodin (2010) showed that the positive aspects of the exchange can be summarized in the opportunities to meet people from different countries, to explore a new culture, to learn new things, to get new perspectives and to use English language in everyday life. In another research (Daloglu & Bulut Sahin, 2011) conducted in one of the leading universities in Turkey, the students and the departments were asked about their acquisitions from the exchange programs. Most of the outgoing students (%99.1), the departments (%96.2) and the incoming students (%82.5) think that the students benefited mostly from the exchange period in personal development. Secondly, the outgoing students (%98.1), the departments (%96.1) and the incoming students (%80.7) think that the students learn to adopt to a new culture. Lastly, the departments (%88.4), the outgoing students (%87.9) and the incoming students (%70.8) agree that the exchange programs help the students to learn/improve their foreign language. 

Similarly, for Turkish academic staff, there are many rationales in internationalization. First of all the promotion of the staff is evaluated with their publications in international rankings. They should also follow the developments in their field and continuously update them with international development in academics. This helps them to found academic networks and conduct joint research projects or joint publications. 
Discussion

Knight (2003) conducted a study on 176 higher education institutions from 66 different countries and asked their rationales for internationalization through an open-ended question. The top twelve rationales of the universities for internationalization are found as mobility and exchanges for students and teachers; teaching and research collaboration; academic standards and quality; research projects; cooperation and development assistance; curriculum development; international and intercultural understanding; promotion and profile of institution; diversify source of faculty and students; regional issues integration; international student recruitment and diversify income generation. Knight concluded as the top four rationales related to academic based rationales and the bottom half of the list includes rationales that related more to the economic, political and social/cultural aspects of internationalization.

Similarly, when the rationales of the Turkish higher education institutions were analyzed academic rationales, mostly individual, comes first. Moreover, the universities internationalize mostly for being more popular and recognizable in the world. Also the funds are an important economic rationale for Turkish higher education system. Lastly the culture has an importance as a rationale.

Internationalization is a prevalent goal of contemporary higher education institutions, however significant barriers to its institutionalization exists (Childress, 2009). This is especially true for Turkish universities since the governance structure of universities does not include an entity specifically for international functioning.  In some universities, research assistants in some others English instructors work in the offices. Therefore, an institutionalization is only possible by a restructuring. The requirement of founding an international office will also increase the internationalization activities of the universities. 
From the educational organizational science perspective, the rationale behind the internationalization efforts of Turkish universities is a differentiation rather than the institutionalization. Turkish universities want to be popular among national and international students through their policies on internationalization and they try to make different and new actions to be in front. This is the best way of implementing internationalization policies. Generalism is not always optimal in an uncertain environment (Hannan & Frieman, 1997). Standardization and generalization among universities on their policies will not be so effective since the environment of the universities is changing continuously. Other than this, the universities should determine their priorities and they should implement them by following a plan.
The roles of higher education can be classified under three subjects: teaching, research, community service. Although internationalization is mostly related with teaching and research aspects; this process has also an important contribution for the society’s interests. Internationalization of higher education institutions should not be seen as the concern of the universities only; but also it should be existed in the agenda of the country.
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