AN INQUIRY INTO CHILDREN’S SENSE OF PLACE
IN CITY NEIGHBORHOODS: THE CASE OF ANKARA

A THESIS SUBMITTED TO
THE GRADUATE SCHOOL OF NATURAL AND APPLIED SCIENCES
OF
MIDDLE EAST TECHNICAL UNIVERSITY

BY
ECEM EROL

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR
THE DEGREE OF MASTER OF ARCHITECTURE
IN
ARCHITECTURE

FEBRUARY 2021

Approval of the thesis:
AN INQUIRY INTO CHILDREN’S SENSE OF PLACE IN CITY
NEIGHBORHOODS: THE CASE OF ANKARA
submitted by ECEM EROL in partial fulfillment of the requirements for the degree
of Master of Science in Architecture, Middle East Technical University by,
Prof. Dr. Halil Kalıpçılar
Dean, Graduate School of Natural and Applied Sciences
Prof. Dr. F. Cânâ Bilsel
Head of the Department, Architecture
Prof. Dr. F. Cânâ Bilsel
Supervisor, Architecture, METU

Examining Committee Members:
Prof. Dr. Mualla Erkılıç
Architecture , METU
Prof. Dr. F. Cânâ Bilsel
Architecture, METU
Prof. Dr. T. Nur Çağlar
Architecture, TOBB ETU
Assoc. Prof. Dr. Yücel Can SEVERCAN
City and Regional Planning, METU
Assist. Prof. Dr M. Koray Pekeriçli
Architecture , METU

Date: 03.02.2021

I hereby declare that all information in this document has been obtained and
presented in accordance with academic rules and ethical conduct. I also declare
that, as required by these rules and conduct, I have fully cited and referenced
all material and results that are not original to this work.

Name, Last name : Ecem Erol
Signature :

iv

ABSTRACT

AN INQUIRY INTO CHILDREN’S SENSE OF PLACE
IN CITY NEIGHBORHOODS: THE CASE OF ANKARA

Erol, Ecem
Master of Architecture, Architecture
Supervisor: Prof. Dr. F. Cânâ Bilsel

February 2021, 293 pages

The rapid urbanization process causes spatial and social segregation in many cities
of the world in the last decades. The contemporary city does not provide inclusive
urban environments to children; they are increasingly exluded from public open
spaces. Spatially and mentally segregated urban environments neither provide
learning opportunities nor help improve the social abilities of children.
The sense of place is a dynamic and complicated phenomenon that changes over
time. The area that children feel to belong expands over time with discovering a
broader range in the environment since their early ages. First, they explore their
home and then the immediate vicinity and neighborhood. However, children’s access
to public spaces, to their peers, to playgrounds/parks, and green spaces are limited
due to concerns for safety. In this thesis it is argued that disconnection from open
urban public spaces may affect children’s sense of place. Based on studies of humanenvironment relations, the present research focuses on the children’s sense of place
and participation in the outdoor places at the neighborhood scale in Ankara, through
a survey conducted with children of ages 9-11 and their parents.

Keywords: Children, Sense of Place, Children’s Space Perception, Neighborhood.
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ÖZ

ÇOCUKLARIN KENT MAHALLELERİNDEKİ YER DUYGUSUNA
İLİŞKİN BİR ARAŞTIRMA: ANKARA ÖRNEĞİ

Erol, Ecem
Yüksek Lisans, Mimarlık
Tez Yöneticisi: Prof. Dr. F. Cânâ Bilsel
Şubat 2021, 293 sayfa

Şehirlerimizin karşı karşıya olduğu hızlı kentleşme süreçleri, son yıllarda mekânsal
ve sosyal ayrışmayı beraberinde getirmiştir. Günümüz kenti, çocuklar için kapsayıcı
mekânlar sunmamakta; çocuklar kentsel kamusal mekânlarda ötekileştirilmektedir.
Dahası, mekânsal ve zihinsel olarak parçalanmış kentsel çevreler çocukların içinde
yaşadıkları kentten öğrenme fırsatlarını kısıtlamakta, çocukların sosyal yeteneklerini
geliştirmelerine yardımcı olmamaktadır.
Yer duyusu zaman içinde değişebilen dinamik ve karmaşık bir olgudur. Çocukların
kendilerini ait olduklarını hissettikleri zihinsel alan, çok erken yaşlardan itibaren
çevrelerini keşfetmeye başlamaları ile oluşur ve zamanla bu alan genişler. Önce
evlerini ve daha sonra da genellikle yaşadıkları mahalleyi tanımaya başlarlar. Buna
karşın günümüz şehrinde, çocukların kamusal alanlara, yaşıtlarına, oyun
alanlarına/parklara ve yeşil alanlara erişimi sınırlıdır. Kentsel kamusal alanlardan
kopukluk, mahalleye ilişkin bir yer duyusu geliştirme konusunda sorunlara neden
olabilir. İnsan-çevre ilişkileri çalışmalarına dayanan ve 9-11 yaş grubundan çocuklar
ve ebeveynleriyle gerçekleştirilen bu araştırma, Ankara’da mahalle ölçeğinde
çocukların yer duyusuna ve dış mekânlara katılımına odaklanmaktadır.
Anahtar Kelimeler: Çocuk, Yer Duyusu, Çocukların Mekân Algısı, Mahalle.
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To children.
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CHAPTER 1

1

1.1

INTRODUCTION

Children’s Urban Rights And Sense Of Place

Today, more than half of the human population lives in cities all around the world.
This number is expected to be 68 % in 2050.1 Cities can be exceptional places for
children with the abundant learning opportunities they offer and their cultural
diversity. Nevertheless, while providing these opportunities, urban environments
could potentially cause some risks for children. Some social groups tend to
differentiate themselves from others through high walls or various kinds of borders
in the contemporary city. According to Ali Madanipour, segregation is a
phenomenon that can manifest itself in many aspects of the society, such as spatial,
cultural, economic, or political. Within these different discrimination dimensions,
social exclusion is regarded as a "complete lack of integration." 2
Urban public places are a context for social relations and experiences for every
urbanite. Therefore, inclusive urban environments are crucial for children’s physical
and cognitive development.3 Nevertheless, today, children who live in the city cannot
participate in the urban environment independently. Children's participation in the

“68% Of the World Population Projected to Live in Urban Areas by 2050, Says UN.” United
Nations, 16 May 2018.
2
Ali Madanipour. Social Exclusion and Space. The City Reader, fifth Ed., Routledge, 2011, p. 186–
195.
3
Peter Moss, and Pat Petrie. From Children's Services to Children's Spaces: Public Policy,
Children and Childhood. Routledge, 2002.
1

1

urban environment has been profoundly affected by the contemporary patterns of
urban development, characterized by spatial and social segregation.
Urban Rights are a continuation of the right to life, and it is one of the most
fundamental rights.4 International conventions protect citizens' urban rights.
European Declaration of Urban Rights protects a wide range of rights in cities for
everyone.5 In fact, as with all other social groups, children living in the city have
‘the right to the city’ 6 as all other urbanites do. According to Ruşen Keleş7, when
international law documents are examined, shared values are found regarding
children's living environments. These shared values contain “Children should have
access to urban public spaces in the city.”8 Regarding that, children’s access to urban
public areas is both their right and also need.
According to Jon Lang, in contemporary cities, the automobile's extensive use and
the increasing motorized mobility in the city make urban public spaces accessible to
children only by adults' guidance. For him, contemporary urban environments do not
provide learning opportunities about the nature of places and help improve children's
social and cognitive abilities.9 Although approximately 28.7% of the overall
population in Turkey consists of children, their consideration in urban design is a
highly debatable subject matter.10 In other words, the children population is a

4

Peter Moss, and Pat Petrie. From Children's Services to Children's Spaces: Public Policy,
Children and Childhood. Routledge, 2002.
5
The European Declaration of Urban Rights, adopted by the European Union in 1992, protects the
rights of citizens. The declaration was renewed in 2008 under the title of 'Manifesto for a New
Urbanity'.The European Declaration of Urban Rights, includes rights in the fields of; transportation,
environment, urban architecture, housing, health, education, urban security, city and culture, sports
and recreation, city administration, and economy.5 It is not wrong to say that; the sense of place is
one of every citizen's fundamental rights.
6
You may find detailed info in the appendices B.
7
Ruşen Keleş. “Giriş.” Kentsel Güvenlik Ve Çocuk Suçluluğu, edited by Ayşe Kavuncu, Polis
Akademisi Yayınları, 2016, pp. 1–8.
8
Ruşen Keleş. “Giriş.” Kentsel Güvenlik Ve Çocuk Suçluluğu, edited by Ayşe Kavuncu, Polis
Akademisi Yayınları, 2016, pp. 1–8.
9
Jon Lang. “Meeting Cognitive Needs.” Urban Design: The American Experience, by Jon Lang,
John Wiley & Sons, 1994, pp. 306–311.
10
Kadir Has Üniversitesi, 22 Dec. 2018, istanbul95.org/kadir-universitesi-kent-ve-cocukcalismalari-yuksek-lisans-basvurulari-basladi/, Web.04.Jan.2019
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significant percentage of our society; however, their participation in the public space
is not parallel to the numbers.
Establishing emotional bonds with variable places is a common situation. People can
feel bonded to the house, the immediate vicinity of the house, the neighborhood, the
city, or the country. 11 The sense of place is a phenomenon that changes in the line
of the participation to place. The sense of place is related to everyday experience,
which has psychological and physical aspects. 12 Lynch claims that the sense of place
is related to the place's imageability and identity.13 Due to, metropolitan areas are a
place for alienation of the living environment in the last decades. For children to feel
included and safe in the living environment is vital for their healthy development. 14
Children who cannot spend time in public open places and cannot participate in
urban life may not develop an attachment to the place to the city. Children’s relation
with the city generally begins with the immediate vicinity of house and
neighborhood. 15 In relation, neighborhood settlement affects children's mobility and
their place attachment to their environment. 16 Due to that, the research is conducted
on the neighborhood scale.
Children’s urban participation, outdoor games, and access to urban public areas are
essential for developing a sense of place. 17 Children’s sense of place is a multilayered phenomenon that can be discussed with socio-spatial components of place.

Scannell, Leila, and Robert Gifford. “Defining Place Attachment: A Tripartite Organizing
Framework.” Journal of Environmental Psychology, vol. 30, no. 1, Mar. 2010, pp. 1–10.,
doi:10.1016/j.jenvp.2009.09.006.
12
Matthew Carmona, et al. Public Places - Urban Spaces: The Dimensions of Urban Design. Vol. 2,
Architectural Press, Elsevier, 2010.Pp 136.
13
Kevin Lynch. The Image of the City. Vol. 20, The M.I.T. Press, 1990.
14
Giuliani, Maria Vittoria. “Theory of Attechment and Place Attachment.” Psycological Theories
for Environmental Issues, Ashgate,2009. pp. 137–162.
15
Scannell, Leila, and Robert Gifford. “Defining Place Attachment: A Tripartite Organizing
Framework.” Journal of Environmental Psychology, vol. 30, no. 1, Mar. 2010, pp. 1–10.,
doi:10.1016/j.jenvp.2009.09.006.
16
Ibid.
17
Yalcınkaya, Şengül . "Modern Kentin Yeni Kamusal Alanında Çocuk, Alışveriş Merkezleri ve
Serbest Zaman Etkinlikleri". İdealkent 6 (2015). pp: 80-105
11
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This thesis examines children’s sense of place in neighborhoods of Ankara. The
focus group is the children aged between 9-11 years who live in Ankara.
All in all, children need to spend time in urban public areas of the neighborhood to
develop a sense of place in their urban environment for their health and wellness.
Their sense of place is an inseparable part of their daily life, and the contemporary
city may not supply to children accessible and perceptible outdoor places. Their
sense of place may be affected by this situation, and it could be some problem about
their sense of safety or place attachment.

1.2

Aim of the Research and Research Questions

Children need to spend time in open public spaces of the city for their healthy
physical and mental development. According to environmental perception literature,
children need to play and spend time in their homes' immediate vicinity to develop
a sense of place. However, nowadays, children cannot learn about the urban
environment in which they live. This situation may affect their spatial perception and
attachment to the place to their city.
This thesis aims to examine the sense of place of children between the ages of 9-11
in Ankara. The survey conducted with children and their parents supports the
literature review.
In this context, the main research question is formulated as, which environmental
factors of the urban places have an impact on children's sense of place?
Sub-questions are listed below:
•

Do children feel safe in the outdoor areas of their neighborhoods?

•

To what degree are the children satisfied with the outdoor areas of their
neighborhoods?

4

•

Is there a sensible difference between children who live in a housing
compound with controlled access and an apartment block on the street of a
neighborhood in Ankara?

1.3

The Methodology of the Study

This thesis embraces a qualitative research method for collecting the data. Due to
this method, collecting verbal data instead of a numerical one is the strategy adopted
for collecting and evaluating the data.18 Today, children are generally under adult
supervision outside their homes in Ankara. Due to this, they may not use their Right
to the City. While this thesis is written, the right based approach is taken into
consideration. The thesis aims to research an assumption; In the contemporary city,
safety concerns and lacking access to open public places prevent children from
spending much time in the outdoor areas of the neighborhood. This situation may
affect children’s sense of place in the neighborhood scale.
The research was conducted in two main parts. A literature review constituted the
first phase of the study. In this phase, the researcher worked on the literature of sense
of place, children's attachment to the place, children, city, child-friendly
environment. The second phase of the research was a case study conducted with
children aged 9 to 11 and their parents. This study is also supported by a comparative
study on previous researches on the topic.
In order to define the subject group, children development literature was reviewed,
and preliminary interviews were conducted with pupils aged between 9-11 years.
Therefore, they can use visual, verbal and written communication methods to convey
their ideas and feelings. Subsequently, a group of children between 9-11 ages was

18

Tailor, Steven J., et al. Introduction to Qualitative Research Methods: a Guidebook and Resource.
John Willey, 2016.

5

selected for the case study in accordance with the age group’s perception of space
and the expression level of their thought and ideas.
The case study phase of the thesis was conducted through online interviews. Yes-no
questions and some open-ended questions are used to understand children's sense of
place in Ankara. Moreover, at the end of the interview, children were asked to draw
a picture or map of their neighborhood. They also expressed themselves by writing
about their neighborhood.

1.4

Limitations of the Study

Due to the uncertainties caused by the COVID-19 pandemics in 2020, the research
method of the case study has been tuned in during the last semester of the study. The
research was planned to be conducted through face-to-face interviews with children,
gathering in a workshop, and drawing their environment's mental map. However,
finally the case study was conducted in the form of an online survey with a selected

group of children and their parents.

1.5

Structure of the Study

The thesis dissertation consists of 7 main chapters. Chapter 1 is an introduction. In
this section, the problem definition, the aim of the research and hypotheses of the
research are explained. Therefore, the methodology and the limitations of the study
are introduced in this chapter. Chapter 2 is the theoretical framework that constructs
the thesis, children's needs, and development. The sense of place in general and
children's sense of place in particular are discussed. Performance dimensions of
place contain the researcher's performance dimensions of the urban areas for
children's sense of place.

6

Chapter 3 is a comparative study on previous researches on children's changing
perception of cities. Chapter 4 is the case study, method, research area, subject, and
case study results. Chapter 5 is the conclusion of the thesis. In that part, the literature
review and case study melted in one pot. Chapter 6 is the bibliography of the thesis,
and the last part of the thesis is appendices that are mainly composed of case study
documents.

7

CHAPTER 2

2

THEORETICAL FRAMEWORK

2.1

Children’s Development and Needs

For the healthy development of a child, the physical environment, both built and
natural environments, should be healthy and safe. It should not be forgotten that
children's cognitive needs are also critical for their health and wellness. Children
need to spend time in public open spaces, and they learn about their environment.
Moreover, children's needs are different from those of adults, and they need adult
supervision and care in most cases.19 Their affective and cognitive maturation is still
in the development process, and it is related to their wellness.
According to developmental psychology, there are two main parameters for child
development, growth, and learning.20 Growth refers to sequences of developmental
stages while becoming an adult, and genetic codes generally arrange these stages.
On the other hand, learning mentions that behavioral changes are generated by
environmental impacts. 21
According to Rosalind Charlesworth, children's development has four dimensions:
physical, motor, affective, and cognitive. Physical growth is related to the
development of the body. Motor development means the development of the usage
of body parts and their coordination. The affective growth is about the "self"

19

Abraham H Maslow. A Theory of Human Motivation. 2013.
Rosalind Charlesworth. “Developmental and Learning Theories.” Understanding Child
Development for Adults Who Works with Young Children, 6th ed., Thomson Delmar Learning,
2004, pp. 10–23.
21
Ibid.
20

9

concept.22 Social, personal, and emotional characteristics are related to the affective
growth of the children. The fourth field of child development is cognitive growth,
which analyzes the mind and learning of the children.23
Developmental theories define the development of the child with the interaction
between learning and growth. Most of the children live a similar development
process. For instance, all infants slowly start to understand the objects by their
senses, sight, taste, smell, touch, and sound. However, behaviorist theories explain
child development with learning in the effect of the environment. Language learning
can be a proper example of this point. The child first hears it, then imitate it, and
lastly, s/he learns to talk.

24

A table for developmental and behaviorist thinkers

focuses on the subject group's cognitive, affective, and physical-motor development.

Figure 2.1. Behaviorist thinkers prepared by the author based on based on Rosalind
Charlesworth, Understanding Child Development for Adults Who Works with
Young Children, 2004.

Rosalind Charlesworth. “Developmental and Learning Theories.” Understanding Child
Development for Adults Who Works with Young Children, 6th ed., Thomson Delmar Learning,
2004, pp. 10–23.
23
Ibid.
24
Ibid.
22
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Figure 2.2. Developmental Thinkers figure prepared by the author based on Rosalind
Charlesworth, Understanding Child Development for Adults Who Works with
Young Children, 2004.
Developmental psychologist Abraham Maslow demonstrates the hierarchy of needs
in the scope of psychology. There are five levels of basic goals, physiological, safety,
love, 'esteem, and self-actualization. Human beings tend to achieve more intellectual
desires after actualizing and maintaining these necessities. Maslow focuses on adults
and children separately. Children have different needs in many aspects of daily life
than adults. For instance, the safety desire of children can easily be distinguished
from that of the adults.25
Physiological needs are the most basic needs: vital needs for sustaining life, food,
water, shelter, sleep, and oxygen. In the second step, other substantial basic needs
are safety needs. When physiological needs are satisfied, human beings try to meet
the safety needs firstly. The third place is for love, affection, and belonging. When
people cannot meet affection needs, they feel loneliness and alienation. Attachment
to a place is only possible in this way. If a human-being meets the first three levels

25

Abraham H Maslow. A Theory of Human Motivation. 2013.
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of needs, the next step is esteem needs. This level contains self-esteem and feeling
respected by others. It is the foundation for feeling valuable and confident. Maslow
points out self-actualization for humans as a top-step of the hierarchy of needs. Only
all other human needs are satisfied; they can do whatever is 'born to do' and be a selfactualized person.26
Abraham Maslow claims that children's needs differ from those of the adults'. 27
Nevertheless, children's wishes and needs are determined by adults, and children's
places generally depend on the adults’ approaches. The children's demands and
needs about the city should be examined by considering their own opinions and
thoughts.

28

Children sometimes create their secret places, Deborah Moore claims

that, this behavior can seen as a resistance to adult dominated practices and places.29

Figure 2.3. Children’s hierarchy of needs
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Jon Lang examines Maslow's hierarchy of human needs and interprets Maslow's
ideas regarding the human-environment relations. According to him, many of these
needs are interrelated. Lang illustrates this web of relations with the table. He
distinguishes the built environment, architecture, and urban design concerning
human needs with Abraham Maslow's Hierarchy of Need conception. 30

Figure 2.4. Adopted by Urban Design: A Typology of Procedures and Products by
Jon Lang

30

Jon Lang. Urban Design: A Typology of Procedures and Products: Illustrated with over 50 Case
Studies. Routledge, 2017.
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Figure 2.5. figure prepared by the author based on Urban Design: a Typology of
Procedures and Products by Jon Lang
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2.1.1

Children’s Space Perception

"Cognitive processes, the way by which we make sense of the world around us,
are generally grouped into a few main topics: perception, attention, learning and
memory, language."31
Spatial cognition researchers frequently apply developmental models, which studies
based on Piaget's theory.

Jean Piaget is one of the crucial figures of child

development theories. Based on his observation, he divided it into four childhood
developmental stages. According to him, children's spatial perception develops step
by step in these separate stages during childhood. Children gain a better
understanding through complex environments and relations within these
developmental stages. Piaget32 examines children's perception of small scale objects;
despite this, there are some latter studies on child perception for understanding space
perception with larger scales.
According to Piaget's theory, intellectual development is divided into four periods:
sensorimotor (0 to 2 years), preoperational (2 to 7 years), concrete operational (7 to
11 years), and formal operational (11 years + above). 33 In every developmental
stage, children have a different perception of the outer world. These four stages of
children's cognitive development should be critical while thinking about children's
inclusion in public spaces.
Hart and Moore34 endeavor Piaget's ideas about children's understanding of the largescale environment. Their model reveals children's understanding of their
surroundings change through less egocentric and concrete. Children start to think

Maria Rosa Baroni. “Cognitive Processes Theories and Environmental Issues.” Psychological
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32
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33
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more abstractly and allocentric after the age of 5-6. In detail, Hart and More argue
that children tend to be self-centered until the age of 5-6; this means they see the
world around them all concerned about themselves. Actually, at the beginning of age
three, children's egocentric orientation started to evolve a fixed reference system in
their environments, such as a child's home, school, or some other markers around
them. This evolving process of children's perception tends to end at age 5 or 6.
Children's reference system turns into more abstract understanding at the age of 10
or 11. Children at age 10 or 11 start to understand their surroundings with a
coordinated reference system. Besides, this age group perceives cardinal
directions.35
Another significant outcome of Hart and Moore's research is children's place
preferences; younger children aged between 7 to 9 prefer places for social and
commercial appeal, although children aged 9 to 12 make their preferences related to
activity opportunities in the places. Older children generally prefer outdoor places in
terms of more opportunities for different use and freedom to explore. Moreover,
older children's appreciation of the natural environment is higher than the younger
group of children. However, for all age groups, both the natural environment, built
environment, and social opportunities are essential for development. 36
Another study conducted by Malinowski and Thurber supports Piagetian theory's
discussion, young children, aged between 7 to 9, prefer commercial and social
places. As children grow, they prefer spaces according to their preference for
different recreation opportunities. They start to understand their surroundings better
with fixed reference points like a house or school. 37
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Children between ages 9 to 11 are probably familiar with maps. They can easily
explain their thoughts about the city with different media such as painting, writing,
or drawing maps. Moreover, "Their geographic territory is much smaller than the
children of older ages. Also, their space usage shows less variety than the space usage
of older age groups."38

2.1.1.1

Children’s Drawings

Children's drawing is one of the essential sources for studies examining children's
environmental perceptions. By painting, children convey how they perceive the
environment, feelings, and thoughts. For this reason, it is thought that drawing
pictures are essential for the healthy development of children. In this section, the
development of children's painting and the features of the drawing of children aged
between 9-11, which is the focus group of this thesis, will be discussed.
Didem Vural states that children's paintings progress in a systematic development
line. Gustaf Britsch is the first name to draw attention to the systematic development
of children's painting. Child painting generally follows a linear development from
simple to complex. Vural also emphasizes that the most accepted approach to child
painting today is Lowenfeld's approach. Victor Lowenfeld also sees the stages in
children's painting as a natural result of development. Lowenfeld argues that a child's
self-expression through art is essential for healthy emotional development.39
All children show variability in visual perception and skills according to their

development time from the age of zero. Scientific research and examinations show
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the development and variability of child drawings (the model has drawn) in a most
realistic process. Drawing development is directly related to children's perception
and age due to that children's drawing skills examined by age.
The development theories determined by many pedagogues and researchers are
mostly based on numerical observation and examination of children's drawings. For
this reason, the detected linear features are almost the same in every theory.
However, researchers have dissidence regarding existing of these linear forms,
whether these forms depend on their concepts due to mental abstraction or directly
on their visual perception. Experiments and research show that the child draws what
he knows or what they see in the environment. Although it seems like an abstraction
since small children do not have a complete concept, it has an instant impression
effect depending on their perceptions. As the child grows up, his/her paintings reflect
a conceptual perceptual process.40
For example, pre-school children can unconsciously choose material and equipment
independently, without a teacher's need. They can engage in spontaneous activities

in play because instinctive forces dominate the child. They want to try out many
things by recognizing, seeing, and asking tones by touching, speaking, and bringing
objects to their mouth. Their emotional symptoms (joy, pain, and desires) can be
observed in all these behaviors. 41
In this process, the child wants to direct and shape instinctively by approaching the
materials with self-centered sensations without any aesthetic concern. Thereby,
children can develop more in a linear (pictorial) sense due to these and similar
features. Their different mobility can only become meaningful with their productive

thinking creations after two years of age. 42
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According to Victor Lowenfeld and Brittain, a child's abilities also develop with the
changes in children's cognitive, emotional, and physical progress. Due to this
situation, development processes differ, and these differences are not similar in their
capacity to paint or imagine. 43
In this process, circular and ellipse drawings begin to make sense, and they appear
as design products by the child. Thus, development can be observed within the scope
of artistic activities and physical and mental development.

44

The products that

appear within the age progress become more meaningful.
The linear development steps of a child categorized below;

- Scribbling 2-4 ages
- Pre-schematic 4-7 ages
- Schematic 7-9 ages
- Realism 9-11 ages
- Pseudo- Naturalistic 11-13 ages 45
Every child begins painting works with scribbling. Scribbles that initially appear as
arbitrary lines gradually turn into lines that can be defined by adults. After the
scribbling period, the pre-schematic period(4 to 7) begins. Generally, around the age
of 4, children start making drawings that can be identified. The most common thing
that children aged between 5-6 draw is the human figure. Body proportions are
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unreal, and the linear perspective is not seen in children's drawings in this age
group.46

Figure 2.6. 5 years old girl painting from Didem Vural archive

Figure 2.7. 5 years old girl painting from Didem Vural archive
In the schematic period (7-9 ages), the subjects covered in the pictures of children
starting primary school are diversified. An essential indicator of space perception
development in children's painting is starting to draw the ground line. According to

Ustun Vural, Didem. “Çocuğun Sanatsal (Grafiksel) Gelişim Basamakları .” Sanat Eğitimi ve
Görsel Sanatlar Öğretimi, edited by Ali Osman Alakuş and Levent Mercin, vol. 3, Pegem Akademi,
2019, pp. 137–172.
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a comprehensive study, the ground line is found in only 1% of 3-year-olds, while
this rate reaches 96% in 8-year-olds. 47
In the Realism Period (also called Chavy to Truth and Rebellion Period), children's
cognitive development is ahead of their physical development. The child begins to
know his/her environment with a realistic approach, discovers his/her friends'
environments, and recognizes the sexes. Gender differences can be observed in peer
groups. Children who become more concerned with the facts also begin to become
conscious of social freedom. 48

Figure 2.7. 7 years old girl paintings from the researcher’s personal archive
In the realistic period ( 9-11 ages), where the child learns how to solve many
problems that he has to solve, it is also called the period of revolt. In this period,
where realistic reflections are essential for the child, grouping and revolt behaviors
are also observed. During this period, children do not want to express themselves
only with lines and pictures. Verbal and written expressions start to be effective.

47
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With the ability of written expression, children can express themselves more easily.
For this reason, they sometimes prefer to express themselves in writing rather than
in a picture. The paintings made in this period have a much more realistic approach
compared to the earlier ages.49
However, it is possible to observe more detailed drawings and realistic approaches
of 9-11 years old. There is a distinct difference between the genders in the subject
selection. Girls generally prefer to draw fashionably dressed women, bride, groom,
king-queen, decorations, and other living creatures. However, boys make drawings
about violence games, imaginary heroes, adventure pictures, and football.50

Figure 2.8. 10 years old girl painting from Didem Vural archive

Figure 2.9. 11 years old boy painting from Didem Vural archive
Pseudo- Naturalistic period (11-13 ages), which is the beginning of adolescence, is
critical for children's physical and mental development. The world becomes more
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complicated for children. Perspective and foreground are seen in children's pictures.
Also, the light shadow takes its place in pictures.51

Figure 2.10. 13 years old boy drawing from Didem Vural archive
All in all, children's drawing illustrates their cognitive development and space
perception. Researchers use drawings or mental maps in a widespread manner in
children and space perception studies. In the light of the literature review, due to
their level of spatial perception, self-consciousness, and ability to express
themselves, children between the ages of 9-11 are the case study subject. This age
group can easily express their feelings and thoughts about a place or concept, which
increases the reliability of the collected data.52 Children's mobility in their
neighborhood and their favorite areas in the neighborhood are characteristics of this
age. In other words, they start having a sense of place and start being attached to
certain places.
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2.2

Sense of Place

Urban areas have been a subject of study for many theorists and urban scientists
because of their increasing homogeneity and lack of response to human needs in
many ways since the mid 20th century.53 The researches centered around the notion
of place are rooted in both phenomenological and empirical aspects. Personal
experience and urban settlement relation is a critical focal point for researches on
place. The question of 'What is place?' has a generative role in these studies.
" Places are not abstractions or concepts, but are directly experienced phenomena
of the lived world and hence are full of meanings, with real objects, and with
ongoing activities. They are important sources of individual and communal identity,
and are often profound centers of human existence to which people have deep
emotional and psychological ties."54
Sense of place is a complicated phenomenon that related to place attachment, place
attachment, or involvement to the place.55 Different conceptions and diagrams can
use for demonstrating place and sense of place like Edward Relph’s diagram of sense
of place.56 However, Carmona and friends emphises that, “ these diagrams illustrate
how design can contribute to and enhance the potential sense of place. While useful
in simplifying and organising our notion of place and sense of place, we must also
be careful not to simplify or reduce the concept of place – real places are complex
and messy.”57
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Edward Relph58 defines place by the absence of it on some levels. He uses a
placelessness term for creating differentiation. For him, the identity of place "…not
only to the distinctiveness of individual places but also to the sameness between
different places."

59

Attachment to the place is a fundamental human need. Relph

underlines 'inside' and 'outside' for establishing the identity of the place.60 He defines
loss of attachment concern with 'existential outsideness.' Due to people cannot
develop a sense of belonging. Hence, they do not care about their environment.
According to Relph, place identity consists of physical setting, activity, and
meaning/image. These elements being in a place is essential. However, human
interaction with these settings is essential for a risen sense of the place.61

Figure 2.11. Components of the sense of place retrieved from Edward Relph Place
and Placelessness
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Shamai claims that, there are three phases of sense of place: it started from sense of
belonging to the place, secondly attachment to the place and the uppermost level is
the commitment to the place.62 After stating this, he disccuss sense of place with an
seven leveled scale. The first step is “not having any sense of place”63, that is
neglected issue in the literature. Secondly, “knowledge of being located in a place”64
comes, that means people can distinguish an environment with specific properties,
but not feel any attachment to this place. Third level of sense of place is “belonging
to a place”, in that level he refers to “togetherness” feeling. Activities that occurs in
the environments are important.
Forthly, “attachment to place” takes place in the discussion; “A place has a
meaning; it is a centre of a personal and collective experience and that identity
combines with the meaning of the place and its symbols to create a ‘personality’ of
the place. The place is emphasized through its uniqueness and through its difference
from other places.” Then identifying with the place goals stated that is related to
“devotion, allegiance and loyalty to a place”. “Involment in a place”65 is the sixth
level of sense of place, which is connected to residents active role in place oriented
activities. Last and the highest level of the sense of place is “sacrifice for a place”66,
which means, if it comes to the freedom or belonging of the space, people do not
prioritize their personal interests. People can even sacrifice their lives for the place
they live in.67
People establish a kind of emotional bond with different places, good or bad, positive
or negative. People can engage in the house or a room they live in, the immediate
vicinity of the house, the neighborhood, the city, or the country. The sense of place
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is formed over time; habits and traditions form the sense of place. In the 21st century,
it is different from old eras with the effect of globalization. Kevin Lynch argues that
the sense of place is related to the place's identity and imageability.68 Due to that is
a critical feature of the place, alienation of the living environment may occur in the
last decades in the metropolitan areas.
For Lynch, every urbanite has different relationships with the city. These
associations create his/her image of the city with memories and meanings about the
city.69
"To extend and deepen our perception of the environment would be to continue
along with biological and cultural development which has gone from the contact
senses to the distant senses and from the distant senses to symbolic
communications."70
On the other hand, Norberg-Schulz argues that a sense of place is related to dwelling.
Groups that establish a superficial relationship with the place, such as tourists, cannot
make a strong connection with that place. People who live in the city and tourists
cannot have the same sense of the place in the city. To gain a sense of belonging to
the city, people need to live in that place, walk on the streets, and spend their time in
urban public areas. 71
Some researchers use a quantitative approach for their research and pursue to
evaluate how strong the emotional bonds of people to place or the relation of place
attachment and length of a settlement in a place. However, some other researchers
work with a qualitative approach to investigate the "richness and nuances" 72 of
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people's place attachment. These different approaches to the place attachment create
fruitful discussion on the topic.
According to Manzo and Devine-Wright, place attachment is a varied phenomenon
in terms of its properties and people. For instance, the attached place scale can be
changed from very small to country; in the same way, people's emotions about place
varied from sadness to joy. Although people often develop place attachment to where
they live, it is unnecessary to live there for feeling attached in some cases. Homeland
notion for immigrants or placeless people can be an example of this situation. 73
According to Lewicka, there are two types of place attachment: traditional and active
attachment. On the other side of the discussion, there are three types of nonattachment: alienation, placelessness, and place relativity. Traditional and active
attachment can explain with an example. People who have lived in a neighborhood
most probably develop more traditional attachment than those who live in the same
neighborhood for a shorter period. If a person is actively attached to a place, she/he
has more tendency to be socially active.74
Although place attachment is a concept that can contain many emotions, it is mostly
associated with positive emotions. The places we are attached are generally the
places where we feel love, happiness, security, and belonging. Thus, the place
attachment studies use questions about favorite spaces in the neighborhood or the
city. Place attachment is a dynamic social phenomenon. It is one of the most critical
inputs for developing place attachment. 75
A sense of place is a discussion rooted in both the physical and mental meaning of
the place. The sense of place is remarkably related to everyday experience, which
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has psychological and experimental aspects. Some places are significant for society's
collective memory, and some places are also crucial to individual human beings'
lives. 76
"Individuals need to create and express sense of both belonging to some
collective entity or place which may often be gained by a degree of physical
separation, by physical distinctiveness and/or sense of entering into a particular
area." 77
A sense of belonging is a bond that a person establishes with his home, room, or
office where he works firstly. Connecting to the place in a broader geographical
sense may be a link established with the neighborhood, the street, a district in a
metropolitan or a routinely traveled region. 78
If a person has lived in one place for many years, primarily if he has grown in one
place, the sense of place in that place develops more comfortably. Developing
identity and feeling safe are closely related to the tie established between the place
and the child. In other words, when the sense of place develops enough, it gives
people feelings of security and belonging. 79
A strong relationship between sense of place and activity underlines in the literature
of place.80 Vitality and diversity are two critical components of the activity. A place
that has a high potential for urban activities should have its rhythm and flow. In the
opinion of Montgomery, "without activity, there can be no urbanity."81 The activity
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makes the city a lively and active place. Organizing events in the streets, buildings,
or spaces generate certain vitality for particular periods in these areas. Even though
long-term vitality is related to a specific property of place, which is a complex
diversity of land uses. 82
Another point for the activity component of the sense of place is mixed-use, a more
effective way of organizing spaces than different uses. A good mixture of activities
can be suffering in some extended periods in the city. The city's economic activity
mostly depends on the dynamics of everyday places like cafes, shops, galleries,
cinemas, pubs, clubs, grocery shops. Diversity and mix used places of the city are
critical for a lively and balanced urban life. Human relationships in urban spaces are
very complex and multi-layered. The diversity of people and activities enhances
possibilities for transactions in the place.83
The vitality of the place can be measured with pedestrian movements and a diversity
of activities. Following Montgomery, vitality can maintain with the following.
•

Variety in primary land uses, including residential use,

•

Various opening hours, evening, and nighttime activities,

•

Availability of spaces, including squares, corners, and green areas,

•

The presence of active street life, so on. 84

2.2.1

Environmental Image

The environmental image title has an important place within the framework of city
space and sense of place discussions. If people can create the image of a place in
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their minds, that place is thriving as an image. 85 If people cannot visualize that place
in their minds, that place's identity is weak, and it is not constructed quite well.86
People can get lost in places where they cannot visualize their minds and cannot
develop an attachment to those places.
Lynch87 examined the concept of environmental image and conducted a
comprehensive mental mapping study in different cities. Lynch, like many other
researchers, agrees with the idea that an environmental image can be divided into
three components: identity, structure, and meaning. However, another point
underlined by Lynch is a useful way to analyze these three components separately
for analysis.88 However, it should not be forgotten that these three components are
complementary to each other and they are meaningful together.
Montgomery argues that identity and image are different; identity is the place's actual
appearance; on the other hand, image is about the user's perception. The image of
the place is related to individuals' impressions and feelings. These personal
impressions and feelings are shaped by individual experiences, values, ideas, and
beliefs. 89
Montgomery also emphasizes how design contributes to developing a sense of
place.90 The meaningful integrity of these three components forms the identity of the
city. The city's image is based on the tactile and spatial relationship between the
observer and other objects. All these components are necessary for a meaningful city.
However, there is still a need for something else; for the observer, this urban
environment should also be emotionally meaningful. These are the components that
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are necessary for a good urban image.91 Nevertheless, these components can vary
and differ according to the circumstances and individuals.
For Lynch, imageability is a critical feature of a good city. In Image of the City92,
where he took the environment as an independent variable, he examined the
attributes of structure and urban identity in a mental image. According to Lynch's
studies on an environmental image, if an environment has no spatial structure,
meaning, and identity, that environment is not imageable.93 According to Lynch, we
need to go through a long-term biological and cultural development process to
deepen our environmental perceptions.
The creation of the physical image is a two-way process between the observed and
the observer. What is seen depends on the physical environment and form that exists.
However, how he/she interprets what he/she sees and what draws his attention
depends on the observer. Various groups can be very different interpretations of the
same physical environment. Lynch explains that examples of different cultures can
give rise to significant differences in environmental perception.94 People's ages and
cultural differences can make a big difference in their perception of the living
environment.
Lynch used the mental mapping method in his study. In the study carried out in three
separate cities (Boston, Jersey City, and Los Angeles), the subjects were asked to
draw the city revived in their minds. Besides, the subjects were asked to explain the
city image formed in their minds to the researchers. For this research, five main urban
components (paths, edges, districts, nodes, and landmarks) can be traced as elements
of mental maps.95
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To briefly explain upon these five spatial elements;
Paths are urban elements used by observers in line with their habits and possibilities.
Paths can be detailed, such as streets, pedestrian roads, areas reserved for public
transportation, canals, railways. These urban elements are dominant in the urban
image of many people. People perceive and observe the city while on the move; thus,
they perceive other urban elements on the roads and relate to the whole. 96
Edges can be expressed as linear urban elements that are not used as a transport axis
by observers. They act as boundaries between the two districts and divide continuity
linearly. Elements such as coasts, walls, railways, and boundaries of the development
zone are examples of the edge concept. They are the walls separating the two zones
or the connection points, for example, the edge of a hosing area. This item is vital
for many people to find directions. Although not as dominant as paths, these urban
elements are also crucial in mental maps. 97
These are the areas where the observer feels psychologically inside-outside. They
are medium or large parts of the city. Being inside or outside of the district can be
felt or sometimes observed from the outside. Like paths in people's mental maps,
sometimes districts are urban elements that can also be dominant.
Nodes are powerful reference points that the observer uses when moving from one
point to another. Nodes may be areas where physical activity or uses are
concentrated. They can have a gathering area feature and form the core of a district.
Also, the points where many roads meet, such as intersections, can be nodes. These
urban elements can be quite dominant in mental maps. 98
Landmarks are often environmental elements that can be easily identified. They are
anchor points for observers. They are external elements, not entered, and usually,
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urban elements located in the city center or a particular area. Usually, many
landmarks are elements that can be seen from a distance located higher than their
surroundings. However, it does not necessarily have to be a large element for an
urban element to become a landmark. Distinctive features and position in the city are
the factors that make something a landmark. It can be a road sign, an architectural
structure, a building facade, or a mountain or tree located in a particular place can be
a landmark. Landmarks often make a meaningful image and integrate with the city
suite behind them. 99
Lynch's research on the mental map has shown that many urban elements common
in cities on many people's mental maps have shown continuity. There are many
changing points in images, but it is impossible to talk about one comprehensive urban
image for a single whole environment. However, it is possible to talk about image
sequences. The order of the images is usually correct. Topological invariance is a
fair element in mental maps. 100
It is a way of working on decomposing the image into these five urban elements. It
should not be forgotten that all these urban elements are meaningful with the network
of intertwined relations. In studies in different cities, differences in how mental maps
were drawn, and dominant urban elements are observed. Besides, different urban
elements may gain importance in the city at different scales. When creating mental
maps, it should be kept in mind that there are many such factors.

2.2.1.1

Performance Dimensions of the Place

Lynch's later work is about successful urban design that can create a sense of place.
There are five dimensions of performance for good urban settlement; vitality, sense,
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fit, access, and control. These criteria help produce "good"101 settlements that allow
"development, within continuity, via openness and connection."102 In addition to that,
there are two meta-criteria involved in dimensions of the place; efficiency and
justice. 103 All of the criteria are related to the city's quality. Especially "Sense" is a
critical performance dimension criterion for the thesis.
Sense mainly about personal feelings about the environment. Sense can evaluate
related to a sense of place, occasion, and time orientation. It is not wrong to say that
sense is related to the individuals' spatial quality and form, and perception. Legibility
of the city (being perceptible and understandable by urbanites) defines as
sensibility.104 Children and city relation is firstly beginning through the immediate
vicinity of the home. Then playgrounds and streets in the living neighborhood start
to be essential for children. The neighborhood environment's inclusiveness affects
children's attachment to the place to the living environment. According to the
literature of child development, perceiving space starts with the home for the child,
then it expands with the environment.
Vitality depends on three environmental characteristics, sustenance, safety, and
consonance. Adequate supplies (food, energy, water, and air) for sustaining a safe
and harmonious life in the urban environment. A maximum activity opportunity
should be available in a vital city.105 Healthy and well-designed playgrounds and
streets can be evaluated in the thesis's scope in relation to vitality. Outdoor play is
an excellent opportunity for motor skill development, muscle development, eyehand-foot coordination, balancing, and locomotion skills. 106
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Fit is another good city criterion; comfort, efficiency, and satisfaction can be used
while defining this criterion. A settlement's fit can understand as a coherent spatial
and temporal pattern with its inhabitants' behavior. The main point of the idea of a
fit is, matching between action and form. Therefore, the fit is connected to the human
body and physical properties of space like gravity, proportional relations, and light
propagation. Fit is also related to the culture, expectations, norms, and traditional
cultural factors for fit. Fit is a quality that can be understood with its absence; in
other words, a mismatch is much more recognizable than fit.
Access is a criterion for analyzing settlement quality; it is related to social equality
and the economy. Activities are generally located according to the importance of
reaching materials, customers, services, jobs, or labors. Access can be classified
based on features to which access is given and who is afforded. There are two points
on the whole accessibility issue that can be guided further in socio-spatial researches.
Access to other people is the first point of the issue. Then access to places, public
open spaces, greenery areas, centers, symbolic places, and shelters are the second
part of the problem. According to Lynch, good access is a powerful component of
adaptability.
According to Lynch, a good environment should be easily accessible to various
people, goods, and settings. Simultaneously, the variety can be expanded if the user
of the place wants to expand further. Due to the accessibility issue, our cities are
segregated into distinct small parts, so improving access is vital for everyone who
lived in the city (i.e. for every urbanite). Accessible areas in urban space are a vital
component of adaptability.
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Control is the last criterion for urban settlement quality, mainly defined by
ownership of bounded areas. Spatial rights like presence, appropriation, or
modification are an inevitable part of space's control. In addition to that part of the
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discussion, there is also related to manipulating access to space. Walls and barriers,
gates, or roads regulate the access and the movement in the space. All urban rights
can be considered related to this creation108
Additionally, there are two meta-criteria mentioned by Lynch; efficiency and justice.
Efficiency is how costs and benefits are distributed among several types of values.
This distribution should be an injustice for all social groups. 109 When looking at the
literature of sense of place, these criteria are that Lynch was created for the
performance of urban space has a notable place for the literature. These five
performance criteria and two meta-criteria are used, and developed by researchers
like Montgomery. 110
Montgomery111 listed good urban environment's features based on Lynch's five
criteria; "complexity, myriad patterns of movement, diversity of primary uses, a finegrained economy, an active street life, variety in opening hours, the presence of
people attraction, legibility, imageability, and knowledgeability"112. Montgomery113
claims, because "the city is a phenomenon of structured complexity." He argues that
new large or growing settlements are not successful in achieving a sense of place.
Suburban non-places generate their living style. However, they cannot be defined as
proper urban housing due to the lack of urban quality characteristics.
There are also some other criteria by Moore and his colleagues114, "Mixed-use,
Adaptability Human Scale, City Blocks and Permeability; Streets: Contact,
visibility, and Horizontal Grain; Public Realm; Movement; Green Space and Water
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Space; Landmarks, Visual; Stimulation, and Attention to Detail; Architectural Style
as Image."

2.2.2

Children’s Sense of Place

Children's attachment to the place has a special place in the discussion due to
childhood's importance for human development. Hay115 claims that the sense of
place is a phenomenon related to age. In his research, subjects were divided into five
separate groups from early childhood to old age, and sense of place was measured
according to age groups. According to the research, early childhood is mainly
characterized by a sense of security. Then children start to explore their environment.
A place attachment and emotional attachment to the living environment is vital while
establishing children's identity.116
The relationship between the place and the individual does not have the same
meaning for all ages. While adherence to space does not affect the individual's
identity to a large extent, adherence to space affects children's personality
construction. Positive spatial ties with childhood are meaningful for positive
emotional restructuring throughout life. It is known that inadequate housing
experience in infancy, childhood, and adolescence periods can have negative
consequences in the long term. 117
Urie Bronfenbrenner118 developed the Ecological Systems Theory, which explains
the children's complicated relationships with their surroundings. His observation of
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children with their environment causes him creates a system for children's
perception. This system is composed of the microsystem, the mesosystem, and the
exosystem. These concepts are essential while trying to understand children's space
perception.119 A place attachment is also related to the activity. Social attachment
may develop with institutional ties, social activity, or friendship.

Figure 2.12. Retrieved from Laura E. Berk Child Development.
A significant part of children's days is spent at school. After school, the places where
children can spend time, in general, can be places such as a house, street, shopping
center, friend's house. The child's time outside the school is the best time to connect
with the city and his neighborhood. In the scope of Ecological System Theory, 'after
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school environment’

120

can be viewed as a microsystem regarding patterns of

activity and interpersonal relations within a particular environment. Children interact
with their parents, peers, siblings, other adults, and the build environment and nature
in this particular period. Children's pastime activities are conceptualized in a table.
Shopping malls, formal programs, and homes are in the microsystem. Even though
the neighborhood is located in the mesosystem or cross-system, due to parents' safety
concerns, this issue differs from the context; however, parents do not permit their
children to play in the streets of their living environment in urban areas.121

Figure 2.13. Retrieved from Vandell, Deborah Lowe, and Jill K. Posner.
Conceptualizing and Measuring of Children's After-School Environment.
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Neighborhood demography is a highly influential factor for children's pastime
activities. The neighborhood settlement type (urban/suburban/rural) affects
children's mobility and their place attachment to their environment. 122 Today, the
children who live in gentrified neighborhoods generally spend their time in shopping
malls. On the other hand, the children living in the traditional neighborhoods visit
more often public parks, gardens, and mixed-use streets.123 The second group of
children is more likely to be engaged more easily with the public realm. It can be
observed that the traditional neighborhoods can better support children's
participation in urban public life.124
According to research, heavy traffic has adverse effects on children's spatial
perception. On the contrary, bicycle and pedestrian experiences improve their spatial
perception. The cognitive mapping method is used for this research. The results show
that children's sense of place is profoundly affected by being a part of traffic. "As
parents are forced to chauffeur their children throughout their childhood, children
can become cognitively disconnected from their community."125
There are three parameters for measure community attachment, which were
determined by Janowitz and Kasarda 126 :
-

The feeling of belongingness to a living environment

-

Interest in what happens in the neighborhood

-

The pleasure or displeasure when moving to another place.
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According to research's consequences, that conducted in Istanbul, personal, social,
cultural, and spatial factors effects 9 to 11 years old children's place use and
preferences. Most of the children favor open spaces like urban public playgrounds
for active recreation. Green and accessible spaces also invite children to play and
socialize. According to this research, children enjoy using outdoor places in the
natural environment.127
According to this research, safety and security need effects on the sense of belonging
to the city and neighborhood. Due to the safety concerns, the child's relationship with
the city has become an action that only occurs under adult supervision. The child can
go from place to place with adults only. For instance, children can go to school within
walking distance under parental supervision due to safety concerns128. Besides,
children's playgrounds and parks designed by adults in the urban space without
considering the development and wishes of children do not have sufficient
qualifications to respond to the child's needs and wishes.129
Due to the security concerns of the parents' children cannot participate in the
neighborhood environment in many cases. This situation causes problems with the
sense of place conception of the children. Children who cannot spend time in their
homes' immediate vicinity cannot develop an attachment to this place. Place
attachment is a crucial problem for children's well-being and healthy development.
Safety and comfort are critical criteria for attachment. Children's sense of belonging
and a sense of safety are related. 130 Feeling belonging to where he/she lives directly
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affects the social development of children. Feeling belonging to the place where
children live has a good impact on social and perceptual development.131
It is necessary to understand the children's daily activities for examining the places
they like and spend time. Child - space relationship begins with the house where the
child lives and gradually expands to the city. The child's physical environment
affects the child's physical, cognitive, social, and emotional development. Housing,
intimate residential environments, schools, and playgrounds have critical roles in
children's development. 132
The child's relationship within the outside world begins from the surroundings of his
or her home. Due to that, children's home's surrounding has importance for children's
relationship between the city.133 The process of perceiving the space starts with a
very intimate environment. Then, the child expands with the perception through the
house. As the child grows up, getting to know and adopt the garden of his house, the
nearby park, and similar urban areas begin. The child's starting school also has a
significant impact on their spatial understanding. The child who starts school begins
to grasp the routes and routes between school and home. When the child initially has
a mental map centered on his home, a scheme with a different center begins with the
beginning of school. It establishes a relationship between the school and housing
environment. 134
As a matter of fact, play is an activity that stands out and finds much more place in
the literature than any other activity for children. Play for the child is both a form of
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self-expression and a universal right. Universally, The children's right to play is
guaranteed by the United Nations' Declaration of Child Rights.135 Article 31 of the
Declaration of Child Rights deals with the child's right to rest, have leisure time,
play, and participate in collective entertainment activities in security.
As it is accepted in the child development literature today, playing games is essential
for the child's physical and cognitive development. The game is a universal and
frequent activity for all children in the world. Thanks to playing games in an urban
environment, the child feels that they have control over their environment and
develops a place attachment to the environment in which they play.
According to research, the game may still have different meanings in different
cultures. Playing games is a way to acquire skills in later years of life. The child
imitates and learns the adult activities he/she sees while playing. During the game,
the child develops belonging to the culture and environment they live in; this
indicates the game's cultural and social dimension.136
Play is a significant activity in childhood. Outdoor play has great importance for
children's development. Play environment's quality can be analyzed with these
criteria; accessibility, safe challenge, diversity, clarity, graduated challenge and
flexibility, defensible space, supervision, permanence, change, open-ended,
manipulability, social interaction, places for all ages, uneven social spaces, and
experiences. Some of these criteria should be in all urban public spaces, such as the
neighborhood's general content. Social interaction, places for all ages, and variable
and qualified urban components ought to be available in all neighborhoods.137
As mentioned before, the analysis of mental maps has shown that many urban
elements were common in cities for adults.138 The mental mapping method is used
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for mental image and sense of place researches. Besides, the researches conducted
with adults, researches are also conducted with the mental mapping method for
measuring attachment and perception of the children to their environment.139
How children perceive and depict the area is significantly affected by their age as
demonstrated through a comprehensive mental mapping study by Matthew. In a
school, children aged between 11-18 were asked to draw a map of the city center
where they lived. The maps drawn within this study's scope were classified according
to the five criteria of Lynch and tested for information and integrity, shape and form,
map style, and accuracy. The results show how children of different age groups
perceive urban space. There are differences in perception of the environment by age
group. The maps of the youngest children depicted a limited part of the city
landscape. Their mental images consisted of scattered buildings that they found
difficult to connect to other parts of the city. The sense of relationality was not very
developed. 140
As a result, maps were often confused and distant with respect to the real city form.
Urban form knowledge expands with time and experience. Children from 1 to 8 can
get to know large-scale areas more clearly and represent them more realistically.
Other factors are also recognized to influence the development and form of these
mental maps. However, the age has been identified as the most critical factor that
makes the difference in children's mental maps.141
Appleyard distinguished two types of map styles; in some maps, sequential elements
are predominant, whereas in others, spatial elements (landmarks, buildings, districts)
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are dominant. Young children tend to draw maps with spatial elements. 142 However,
social and cultural differences affect children's mental maps.

Figure 2.14. 11 and 17 years old mental maps from Matthews, M.Hugh. "Children
Represent Their Environment: Mental Maps of Coventry City Centre.
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Figure 2.15. Children’s mental maps, from Matthews, M.Hugh. "Children Represent
Their Environment: Mental Maps of Coventry City Centre."
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Today, many children can reach a wide range of media like television, smartphones,
computers, and play consoles within technological development. This development
causes some changes in children's free time activities; they spent their pastime
indoors instead of outdoor playing. Urban sprawl is another critical factor for
children's play spaces, which causes a reduction of opportunities for safe outdoor
place spaces in housing areas. Regarding these factors, many children grow up
disconnected from nature. However, nature has both physical and mental benefits for
children's development.143
Driskell identifies the following characteristics of a suitable environment for
children based on UNESCO's 'Growing up in Cities Project'144 :
▪

Social integration

▪

Safety and free mobility

▪

Variety of interesting setting

▪

Meeting places for peers

▪

Green areas

▪

Cohesive community identity145

These positive indicators foster a child's participation in urban places. On the other
hand, some negative indicators have an impact on children's perception of their
environment:
▪

Social exclusion

▪

Boredom

▪

Heavy Traffic
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▪

Sense of powerlessness

▪

Rubbish and litter problem

▪

Public services absence

▪

Racial or ethnic stigmatization

▪

Fear of harassment or crime146

Spending time in the neighborhood's green areas has been found to have a positive
effect on children's physical development. It is supported by research conducted in
America. Children's physical activities are strictly related to open spaces in the
neighborhood. According to the research, it has been observed that the children who
spend more than 20 minutes in the green areas daily have a moderate and robust
physical activity daily compared to children who do not spend time in the green area
daily. Physical activity and time spent in the green area also have positive effects on
obesity prevention.147
The time spent in green areas is crucial in the mental health of children. For example,
a study held in Australia has proven that children's anxiety levels can be reduced
with the help of greenfield activities, and antisocial behavior will decrease. In
addition to that, there are many cognitive profits for spending time in natural areas
for children.148
Childhood nature experiences also significantly affect their future lives. It is thought
that children first connect to certain natural places and then develop their feelings of
attachment to this nature.149 Childhood is also critical in this sense for raising
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generations that respect the environment and protect nature. Spending more time in
nature is beneficial for children. The time spent in nature is vital for the child to learn
new things about nature and gain self-confidence.150
Natural environments have physical and mental benefits for children. Childhood
experiences have an effect upon in further years of human life in terms of health and
well-being. Lack of natural experiences may have lifelong outcomes regarding that
reconnect children with nature is one of the essential issues for child-friendly
cities.151
The importance of play for the child is an indisputable fact; the city should offer a
suitable environment for the child to play, which is a requirement of the child's rights
and development. Well-structured outdoor play areas can support children's motor
coordination, learning, problem-solving skills, and abstract thinking. In addition to
these cognitive skills, their social skills can develop through interaction with peers
and other people.152 There are also some opportunities for motor skill development;
muscle development, eye-hand-foot coordination, balancing, and locomotion
skills.153
It is evident that public playgrounds and private playgrounds have very different
functions concerning children's cognitive and social development. Participatory
public spaces foster children's cognitive development and their place attachment to
a place. Neighborhoods are especially crucial for children's place attachment because
they are primary places for informal learning outside of the classrooms for many
children.
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The function of public playgrounds is different from these private facilities because
of the independence of play activity. It is difficult to estimate the neighborhood's
population while looking at the number of children in the urban public space because
they do not spend their time in the streets.154

2.2.3

Performance Dimensions for Children's Sense of Place

In light of the literature, criteria for the children's sense of place are defined by the
researcher. In this part of the study, decisive factors for the criteria of the urban
spaces for children’s sense of place examine. The performance dimensions of the
urban spaces for children’s sense of place reveals at the end of the section. These
criteria are used in the case study for preparing questions and evaluating the findings.
In addition to research about people's sense of place, Lynch conducted researches on
children's well-being in the city. Lynch initiated a Growing Up in Cities Project with
UNESCO to grasp children aged between 13 to 15 perceive, value, and use their
urban environment in the 1970s. This project opened the way for child-friendly cities,
which has a vital role in children's right to the city and the city's inclusiveness.
In the Growing Up in Cities Project, the subjects are chosen from low-income
districts and conducted in four countries, Argentina, Australia, Mexico, and Poland.
Children's outdoor activities were documented, and their spatial' use and value of
their home territory'155 was examined. Children spoke about their events there and
drew their mental maps of the living environment.156
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According to the Growing Up in Cities Project, most of these children did not have
their room at home, though they may be the owner of a desk, bookshelf, or half a
room. Children did not mention their home when they were talking about their
favorite places. They felt secure at home but did not have privacy or control over the
area. 157
Nevertheless, homes have a significant role in the children's lives; children like to
use "unprogrammed" areas, like local streets, courtyards, staircases of some
apartments, and undefined places in the favorite neighborhood areas. They were met
and spent time together with their peers in these spaces without adult supervision.
Lynch says there was little space for children to change and control in the public
spaces due to the spaces being dangerous and inaccessible. Moreover, children could
not participate in adult activities or manage the environment.158
"Children's urban rights" is a subject in the 'Convention on the Rights of the Child'.
According to the Convention on the Rights of the Child's article 12,
"States Parties shall assure to the child who is capable of forming his or her
views the right to express those views freely in all matters affecting the child,
the views of the child being given due weight in accordance with the age and
maturity of the child."159
In addition to that, some parts of article 29 are directly about children's urban rights;
"The development of the child's personality, talents and mental and physical
abilities to their fullest potential" and "The preparation of the child for

Kevin Lynch. “Growing Up in Cities (1976).” City Sense and City Design: Writings and
Projects of Kevin Lynch, edited by Tridib Banerjee and Michael Southworth, MIT Press, 1990, pp.
174–185.
158
Kevin Lynch. “Growing Up in Cities (1976).” City Sense and City Design: Writings and Projects
of Kevin Lynch, edited by Tridib Banerjee and Michael Southworth, MIT Press, 1990, pp. 174–185.
159
Ibid.
157

52

responsible life in a free society, in the spirit of understanding, peace,
tolerance, equality of sexes, and friendship
among all peoples, ethnic, national and religious groups and persons of
indigenous origin."160
Today, UNICEF defines children's rights in the city (including the right to
participate) within the Child- Friendly City Concept framework. In this approach,
the government's support is essential for creating a Child- Friendly City. Children's
rights in the city are;
•

Access to the governors of the city,

•

Expressing their thoughts about what kind of city they want,

•

Access to social facilities,

•

Access to health and community services,

•

Access to clean drinking water and healthy nutrition opportunities,

•

Resisting violence, walking comfortably in streets,

•

The right to be able to meet and play with other children,

•

To live in a green environment

•

Participate in cultural and social activities.161

More than 120 000 children from 167 countries discussed the child-friendly city's
ideas in the Child-Friendly Cities Summit in Cologne in 2019. After this discussion,
The Child-Friendly Cities Initiative (CFCI) Child and Youth Advisory Board, which
consists of 70 children from around the world, shared a manifesto named "Our Cities.
Our Lives. Our future". This manifesto contains recommendations to mayors and
local leaders from children.
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When we evaluate together Kevin Lynch's five criteria for good urban settlement and
critical points of the manifesto of CFCI, there are some common values. I will try to
analyze and explain the common points between the urban qualities that all people
will need for a livable city and the children's demand from the cities' mayors. Lastly,
I will try to determine a few basic performance criteria for urban space to be used in
this study, based on these two sources, a guiding application example, and, besides,
international conventions on children's rights.
The main topics of the manifesto of CFCI and Lynch's performance criteria of place
analyze together for defining the urban areas' performance dimensions for children's
sense of place in the scope of this thesis.

"Children and young people are valued, respected, and treated fairly." 162 This
statement, which ranks first in the manifesto, is related to urban rights. Inclusion,
diversity, solidarity, and hospitality are examined depending on this article in the
manifesto, critical to urban life's sustainable development. When evaluating Lynch's
criteria, we can say that this article may be considered connected with the Control
criterion, which covers rights and regulations.
"All children are included." 163 This heading in the manifesto aims to ensure that
children can participate in the city's activities without discrimination. Besides,
gender equality and the rights of children with disabilities have been examined under
this heading. Considering Lynch's criteria, this title is directly linked to the Access
criterion. Also, the concept of inclusion should be considered together with Lynch's
Sense criterion.

Turkey, UNICEF. “Convention on the Rights of the Child: First Part, Articles 1-20.” UNICEF
www.unicef.org/turkey/crc/cr23c.html#art12
163
Ibid.
162

54

"Children have a voice and are listened to." 164 This statement in the manifesto is
directly linked to Lefebvre's city rights as well as children's rights. This statement,
which states that children should express themselves and have transformative power
over their places, can be considered in connection with Lynch's Control criterion
covering the city's rights and rules. At the same time, the Sense criterion is related to
this title since the inclusiveness of the space and the feeling of children belonging to
the place where they live can be thought indirectly with this article.
"Children have a good education; Children grow up healthy; Children are safe
and protected; Children grow up in a clean environment." 165These four points
from the manifesto of CFCI are directly related to human and children's rights. In
this manifesto published in 2019, it can be said that the demand of children for these
fundamental rights shows that many children still do not have access to fundamental
rights such as education, health, and safety. Considering Lynch's performance
criteria, these statements in the manifesto should be considered in conjunction with
the Vitality criterion. The Vitality performance criterion includes health, safety,
threats, climate, noise factors.166
"Children can move around easily." 167 This topic, which deals with children's
mobility in the city and the city's traffic, has an important place in child-friendly
streets and neighborhoods. When this issue is evaluated within Lynch's performance
criteria framework, it can be said that it is directly related to the Fit criterion. Children
should spend time comfortably in the city.

"Children can play and have fun."
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This point of the CFCI's manifesto

underlines the importance of outdoor play areas and inclusive playgrounds to all
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children. Playing and having fun can think together with Lynch's Access and Sense
criteria. Access creation includes access to other people, activities, places, resources,
and information. The criterion of sense is directly related to a sense of place and
indirectly having fun and wellness.
"Children have time with their families."169 The importance of intergenerational
relations is emphasized in this article of the manifesto of CFCI. It was also
emphasized that children should spend time with their parents and grandparents and
that appropriate urban areas should be available. Social venues should be inclusive
for all ages. The areas are essential for children's development and integration into
society. When this article is evaluated within Lynch's performance criteria
framework, it can be said that that is related to Access (to the people and places), Fit
and Sense criteria.
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2.2.3.1

Performance Dimensions of The Urban Spaces For Children's
Sense Of Place

From my point of view, sense of place is a multi-layered and complicated concept
which can evaluate with socio-spatial components such as, sense of safety,
attachment to a place, access to place, imageability of a place. Moreover
perceptibility and satisfaction of a place can affect other dimensions of the sense of
place. After literature review and examination of guiding researches conceptualized
sense of place and related dimensions with the diagram.
The Performance Dimensions of the Urban Spaces for Children :

Access to Urban Public Place

Satisfaction of Place

Sense of Safety
Sense of Place

Perceptibility of a Place

Imageability of a Urban Public Place
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CHAPTER 3

3

EXAMINATION OF RECENT RESEARCHES ON THE CHILDREN URBAN
ENVIRONMENT RELATIONS

Analyzing previous studies on the right to the city of children and their perception
of the space is critical for understanding the children's changing perception and place
attachment to the city. Determining the children's relation to the contemporary urban
environment should be the starting point for improving this relationship. In this
chapter of the thesis, some existing research on children's changing perceptions and
attendance to the city is examined. In this section, studies that guide the case study
examines.

3.1

My City Too Movement, London

The example chosen for understanding children's belonging to the city is; My City
Too Movement. It is a project conducted by Open City the Architecture Education
Organization, a charity promoting program that is open to everyone. The motto of
the My City Too Movement is 'Changing the Face of London'. With this slogan, they
tried to change the role of the city children and architects together. The platform
asked for the young people aged 12–19 their aspirations of the city, and the children
come up with lots of ideas. This campaign ran for two years, from 2014 to 2016.
The Open City organization conducted workshops, surveys, forums, and polls with
children who live in different districts of London. For meeting the aims of
understanding children's spatial perception and create contacts between children,
policymakers, and designers worked for the project. Analyzing two chosen case
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studies of the organization can help understand children's demands and spatial
perception.
The first project is 'Places to Hang Out', which combined a survey and action
research workshop on children's primary concerns and ideas in London's public
spaces. These "places to hang out" parks, shopping areas, and covers areas such as
public streets. Make Architects, and My City Too Organization are the design
partners of the project. The project was done in 2017. Places to Hang Out was a
two-month project, with young people aged between 12 and 16 coming from all over
London, made the participants think about better places to hang out with the
exchange of ideas. The 'Places to Hang Out' survey had 200 participants who are
secondary students from East London. 170 The project's findings are;
• Young people's favorite places to hang out were: 1) Bedroom (24%), 2) Shopping
area (17%) and School (17%), 3) Park (15%)171
• Young people's priorities for London streets are: 1) Safer (30%), 2) Cleaner (25%),
3) More youth clubs and shops (19%)172
The project aims to develop a deeper understanding of young people's perceptions
and usage of urban public space. The project aims to create a platform in which
children's opinions can be disputed with decision-makers. Understand children's
perceptions of public space is the project's achievement.
The 'Places to Hang Out' was an intergenerational event that allowed My City Too's
young ambassadors to present their ideas about the design and use of urban public
spaces to local decision-makers. Children explained the challenges they faced in their
environment. This forum was unique for councilors to hear and engage with young
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people's space perception views. Understand young people's perceptions of public
space is the project's achievement.
According to the findings of 'Places To Hang Out, shopping centers are the secondmost favorable places after children's their own house. Due to a lack of open urban
public spaces, children prefer shopping malls for their leisure time activities. From
my point of view and also according to research,173 shopping malls are one of the
most popular places for children's pastime activities. This situation causes leisure
time to turn into a commercial activity.
The second chosen case study of the My City Too Movement is 'Heart of East
Greenwich'. The Heart of East Greenwich workshop's primary purpose is to create
better public spaces for local children who are selected from the ages 14-19.
Participants tried to illustrate their ideas by using photography, video, and mind
mapping activities for better public space in Greenwich. This case study tries to
answer these three questions;
• What is the young people's relative position in society?
• Which public places can accommodate and value young people and the diversity
of public life?
• How can young people influence decision-makers?174
The project aims to conclude;
• Research the tendencies and behaviors of local people living around Greenwich.
• Understanding of correlation between spaces and younglings' acts.
• Develop new ways to integrate younglings into the environment and public spaces.
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• Encourage younglings to introduce themselves to public life and reshaping public
spaces by their perspectives. As a result of the case study, participants discovered a
new way of thinking about spaces and learned about design and planning. Moreover,
a workshop could provide an answer to young people's anxieties. 175
The children worked together with qualified designers and other professionals to set
an example for new studies for other cities. After the case studies and discussions on
children's demands and rights, London's children created a manifesto for saying their
words about the city they lived in Mayors' office in 2016. There are some critical
points of the manifest;
•

Young people will be fully involved in designing, planning, and decisionmaking in their city.

•

The need for broader pavements and car-free streets- Pedestrian areas have
to be designed to be safer for every citizen.

•

Every generation should have a corner in public spaces. People want to meet
their needs and feeling welcomed in public areas. Children, teenagers, adults,
and senior citizens' activity zones separating each other. Through soft zoning
will ensure everyone feels comfortable about sharing the same public space.

•

Performance and play areas for young people at the center of the city are the
main streets and parks. Design places where children may meet and while
feeling safe.

•

More green space is necessary for the city. Greenery and water features have
a calming effect on people and make places more welcoming.176

The case studies conducted in the scope of "My City Too Movement" reveals some
striking results about children's wishes, use, and approaches to the city of London.
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Young people think open urban public spaces cannot meet their needs. Children want
to feel belonging to the city; they want their corners, green, safe, and healthy. Due
to the absence of inclusive public spaces for children, they mostly spend their leisure
time shopping malls. Cars and traffic are other problematic issues through the lens
of children in London.177
All in all, the urban public space policies should be changed with user approaches
for more participatory spaces. Children's ideas and thoughts should take into account
for essential renovations in urban public spaces. In case studies of My City Too
Movement by Open City the Architecture Education Organization, that examined for
this thesis, young people said their own words about the city for changing the London
City in a right way. This participatory and inclusive approach can help create better
public spaces.
My City Too Movement by Open City the Architecture Education Organization was
conducted different case studies in London. London and Ankara are very different
regarding urbanism and architecture, even though this project's results are related to
every children's essential needs. Some issues have international importance like
accessibility, safety, and needs of green areas. Due to that, the demands of the
children in London may parallel with children who live in Ankara.

3.2

Children’s Changing Place Usage in Istanbul by Severcan

The second guiding research on children's changing perception of place is conducted
in Istanbul in recent years.178 This research investigates 9 to 11 years old children's
place experiences and preferences in six historic and low-income neighborhoods of
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Istanbul. Fatih, Beyoğlu, Kağıthane, and Üsküdar are historical districts of Istanbul
which selected for this project. Then six neighborhoods from these districts are
defined as project areas. Two hundred fifty-four children were selected from six
state-funded schools for being subject to the project.179
This project aims to clarify children's place preferences and usage, which changed
to a district's redevelopment degree in recent years. Some of the selected
neighborhoods retain their historical character better than others. The researcher uses
the participatory photography method (also called in literature as an autophotography photo-story or photo-voice method). Low cost and easy to use cameras
given to children by the researcher.180
First of all, children were asked to take photographs of what they liked, enjoyed, and
spend most of their time. Participants, children from six neighborhoods, of the
project take photos of their environment in a week.181After a week, there was a
second meeting of children and the researcher. In the meeting, children explained
their pictures and answered these questions: "Where is this place? Why is this place
important? Why did you prefer to take a picture of this place? What does this place
remind you of ?"182

Figure 3.1. Project area retrieved from Severcan, 2018.
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The taken pictures were categorized with a categorization based on 'place types and
place categories'183. The chart used in this research clearly distinguished the public
and private realms of the urban regions. The public realm, houses, historical places,
natural environment, scenery, production/workplaces, and privatized public places
are the categories used in the categorization chart.
The most popular category of the chart is the public realm, which consists of streets,
squares and plazas, public active, organized recreation areas, traditional commercial
establishments, schools, and schoolyards and public buildings. Children like to spend
time in this kind of place; this is a general outcome for all neighborhoods. Even
though data differs in neighborhoods depending on the area's grading of the
development, children who live in traditional neighborhoods take more public realm
photos than others.
Regarding the concept of found "places", where children adapt to their physical,
social, psychological, and leisure needs, they are used as places that they use beyond
their planned functions. The research has shown that children are more in touch with
nature in traditional areas, and they took photos of these places. On the other hand,
children in the neighborhood with low development grades took many photographs
in privatized areas like shopping malls.184
It is stated that the children living in the neighborhoods that protect the historical
neighborhood structure take more street photographs than other children. In addition
to this analysis, the causes of the situation are examined. The researcher stated that
it is meant to draw the following conclusion for the children; A street for children
living in traditional neighborhoods has both a playground and a socializing area.
Factors such as the presence of traditional commercial institutions that support the
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streets' social quality in areas where traditional neighborhood life is preserved are
the reasons for the situation.
open spaces like urban public playgrounds. Nevertheless, this article claims that
children can spend time and create physical and mental bonds in the public realm
depending on the development's grading. In neighborhoods with low development
grades, children photographed historical places, streets, gardens, and urban parks
much more than controlled urban places like shopping malls. 185
On the other hand, neighborhoods with high development grades spend their time in
regulated and controlled urban places such as shopping malls and trade centers186.
According to Severcan, individual, social, cultural, and spatial factors affect
children's place use and urban spaces preferences. Green and accessible spaces also
invite children to play and socialize.
Children cannot spend their time in streets and public parks in neighborhoods with
high development grades, unlike historic traditional neighborhoods. This situation is
the consequence of the rapid and commercial centered transformation of the city. In
short, children's place use and preferences have undergone a change parallel to the
urban regeneration grade in Istanbul.187
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Figure 3.2. The percentage of children's pictures in Istanbul study (Source: Severcan,
2018)
The research's main result supports the previous studies on the topic with this result:
Most of the children favor the public realm, natural and historic places, and
All in all, today, the children who live in neighborhoods that are redeveloped more
generally spend their time in shopping malls. On the other hand, the children living
in the central city neighborhoods visit more often public parks, gardens, and mixeduse streets. The second group of children is more likely to be engaged more easily
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with the public realm. It can be observed that the traditional neighborhoods can better
support children's participation in urban public life.

3.3

Public Realm in Contemporary City and Children by Yalçınkaya

The third selected guiding research was named: "Child in New Public Realm of
Modern City, Shopping Malls and Leisure Time Activities". The study aims to
discuss children's leisure time activities in Trabzon. According to Yalçınkaya,
consumer culture and a consumption-oriented city have a transformative effect on
children's leisure activities. The study was conducted with the participation of 77
children aged 7-12 in the survey study. 188
The city created by rapid and unplanned urbanization cannot provide a healthy and
adequate child environment. Today's cities do not provide children with good play
environments and limit their social and cultural activities compared to the past. With
the change of the urban structure, the street and street game culture has also
undergone a dramatic change, and the children have started not to spend time in
urban spaces. Playing on the street is an essential activity for children to establish a
relationship with the city. It supports the child's physical development as well as
learning imagination, problem-solving ability, sharing, and helping.189
Play is a natural and active learning method that is an essential free time activity for
children's development. The games that were played in urban open spaces, in the real
world, were replaced by virtual and commercialized play in closed artificial spaces.
However, today's cities cannot provide healthy and safe urban spaces for children's
critical needs. 190
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The study was conducted in a neighborhood where different income groups live; a
primary school was chosen. The selected school is located within walking distance
to other shopping centers in the city, within walking distance of shopping malls. The
selected study area is also a neighborhood where people from different income
groups live. In this study, the questionnaire was used, and children painted shopping
malls in the city. Additionally, a questionnaire was applied to the families of the
children.
According to the research, urban open spaces where children spend their free time
changed due to safety concerns that are not seen as suitable for children's play.
Shopping malls preferred instead of parks and streets; this spatial change brought the
change of the concept of free time. Open-ended games played in public open spaces
lost their importance in children's life. 191
As stated in the research, the most preferred places for children to use free time are
listed. House-room is at the top of the list, and shopping centers are second, parks
are third.192 The most popular answers given by parents about why shopping malls
are preferred for children's leisure activities are listed below;
▪

We have different activities together.

▪

Being unaffected by the weather conditions outside;

▪

It is safe for the child;

▪

My child feels happy there.

▪

There are no other suitable places for children in the city.193

How children spend time in shopping malls is another question posed to parents in
the study. When looking at the shopping malls for children, shopping is in the first
place, entertainment-game in second place, and food-drink in third place.194
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Yalçınkaya claims that surveys conducted within this study's scope revealed that;
streets are not considered safe for children. For this reason, children spend most of
their free time indoors. The decrease in the playgrounds in the neighborhood and
residential areas causes these areas to be not preferred for children, and regarding
that, children growing up disconnected from nature and streets. On the other hand,
the shopping mall culture that emerges in the rapidly growing city is integrated with
an understanding that places socialization in the heart of our country's monetary
relations network.195
The child's mental and physical development is affected by free time activities and
critical needs (school, lesson, family responsibilities, eating, drinking, and sleeping)
in the city's daily life. Spending the children’s free time in the malls instead of the
city streets, parks, or public open spaces affects their development and commitment
to the city. Unfortunately, the games played on the street have disappeared in recent
years. They have been replaced by consumption-oriented alternatives such as time
spent in the mall. Shopping centers, which emerged with the consumption culture's
effect, have become the most visited places for many children living in the city.196
Leisure time activities, which are of great importance for children's development,
have changed meaning as a result of the economic, social, technological, and cultural
changes in the last decades. These changes have greatly influenced children's life in
the city. While previous generations can spend time with their peers on safe streets,
today, children spend time indoors, detached from the urban space. The child, who
continually provides access between the urban areas, can participate in urban life in
a limited way. This situation has transformed parks and similar open recreation areas
into secondary free time venues less preferred than shopping malls.197
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This study shows that consumption is seen as a leisure activity in children living in
the city, and shopping centers are the most precise reflection of the consumption
culture. Most entertainment and playgrounds in shopping centers and other public
areas of the city, for a fee, turn these activities into consumption tools. The
inadequacy of the areas organized for children in cities is also a factor that increases
the preference for shopping malls and similar consumption-oriented places.
Trabzon city, as pointed out in the conclusion of researchers, Ankara, Istanbul, Izmir,
as compared to a metropolis of Turkey, has more green space. Even though green
areas, the city of Trabzon could not oppose the consumption culture, the malls were
the most preferred free time venues after the houses in there.
In Turkey, as like many other contexts, consumer culture diverts children from the
natural environment and urban space and directs them to be indoor and artificial
spaces such as shopping malls. To reverse this situation, better quality parks,
gardens, and recreation areas should be organized. Besides, since residential
neighborhoods are the most important places for the child to participate in the city,
arranging these areas is critical for children to spend time in the city again.

3.4

Child-Friendliness of the Neighborhood by Tandoğan & Ergun

Based on child-friendly city initiatives, this study was conducted in Istanbul to
explore what needs to be done to be child-friendly for Istanbul. The area where the
study is conducted was the Küçük Ayasofya neighborhood. In the historical
neighborhood, unplanned urbanization and gentrification affect children's urban life.
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The researcher evaluates the neighborhood's child-friendliness based on
observations and surveys conducted with parents.198
The study includes a two-stage research process. In the first stage of the research, the
necessary information about the field of study was collected. In the second stage, a
questionnaire was conducted with parents of children between the ages of 5-14 and
living in the neighborhood; possible changes to create child-friendly areas were
determined.199
Urban open spaces in neighborhoods such as schools, backyards and playgrounds,
parks where children live and interact in socialization and development are of great
importance. However, as supported by many other studies, the child cannot establish
a healthy and adequate bond with the city today. In this study, the researcher
emphasized this situation for the child in this region of Istanbul.
Child-friendly city initiatives aim to make cities more livable for children. UNICEF's
child-friendly city studies are comprehensive and have international purposes. In
addition to UNICEF'S initiatives, it is emphasized in the text that studies are carried
out mostly in Northern European countries.
Due to the rapid construction, due to the decrease in urban open spaces, increased
car ownership, and increased traffic density in the city, Istanbul has become unable
to offer the healthy and safe environment that children need. The child, who cannot
go out and play in the city and has the opportunity to get to know and discover his
environment, grows away from the opportunities that the street will give him. The
social, cultural, and mental development of the child who cannot participate in the
urban space may also be affected by this situation.200
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The child's relationship with the city has become action only under adult
supervision. The child can go from place to place with adults only. For example, it
was observed that the majority of children in the neighborhood, which is the subject
of this study, went to school within walking distance under parental supervision due
to safety concerns201. Besides, children's playgrounds and parks designed by adults
in the urban space without considering the development and wishes of children do
not have sufficient qualifications to respond to the child's needs and wishes.202
Based on the child-friendly city concept, the study investigating what needs to be
done to make urban space more livable for children in Istanbul examines the
arrangements and changes that can be made in the urban space design. This study
emphasizes the importance of the fact that children can play safely in the city's open
areas. The city has a quantitatively and qualitatively sufficient playground. The child
can access the school safely without parental supervision. The school garden meets
the needs to create a child-friendly city.203
In the questionnaire, parents of children between the ages of 5-14 were asked
questions about determining whether their neighborhood is child-friendly. In the
questionnaire, parents were asked questions about the relationship between children
with the street. The parents' answers show that the majority of the children (71%)
use the streets to play there. However, it is not considered safe for children to play
due to foreign people and traffic. Parking is another problem, and the vehicles are
parked on the roads, streets being used as parking lots.
To be a child-friendly place, the criteria that must be met are determined as the
criteria determined in the concept of 'Kiss 2.0'. The researchers have evaluated the
streets in this neighborhood in accordance with these criteria. The results have been
stated as follows: "The streets in Küçük Ayasofya are due to the heavy vehicle traffic,
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foreign people, and vehicles parked on the streets (51%). cannot use the street with
its full width (71%), so it is far from being child-friendly streets. "204

Figure 3.3. Streets’ quality in terms of children’s usage from Tandoğan and Ergun,
2013.
In terms of the criteria for designing the space used in the research, this settlement is
a neighborhood that does not offer safe spaces, play facilities, light green spaces, and
a clean environment for children. Besides, the security problem is a critical factor for
children's relationships with the neighborhood's streets.
Security problems (theft, child abuse, extortion, and substance addiction) are the
most critical obstacle in front of their children on the streets alone in the area.
Besides, children faced security problems due to the density of vehicles on the streets
and streets. The neighborhood's security problem forces parents to restrict children's
freedom to go somewhere alone in the neighborhood.
Moreover, most children who go to school are under the supervision of parents
because of security concerns. In the article is school gardens and playgrounds also
examined. It should be noted that the examined playgrounds do not support the
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development of children of different age groups. At the same time, school gardens
are not considered constructed spaces to meet children's needs.205
There are vital urban components for the child-friendly neighborhood; child-friendly
streets, safe routes between school and home, child-friendly playgrounds. Making
the streets more suitable for children is the first thing to be done within the spatial
arrangements to be made. Another issue that should be resolved as soon as possible
is the neighborhood's human-related security problem.206
All in all, children's urban environment should be arranged in line with their wishes
and needs. These arrangements should be made in consideration of the Convention
on the Rights of the Child.

207

According to the researcher, many changes and

improvements need to be made in the Küçük Ayasofya neighborhood to meet childfriendly city standards.208

3.5

Residential Relocation’s Effects on Children by Severcan

Severcan discusses in 'Residential Relocation and Children's Satisfaction with Mass
Housing' the impact of the housing area changes on children's satisfaction. The
children moved in the scope of squatter housing regeneration to public housing
projects is the subject group. The study was conducted in three different public
housing project areas in Ankara; working groups were composed of 137 children
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aged 9-12. The research areas of the project are selected both in the inner-city and
outer-city areas.209
A notable percentage of Turkey's public housing project is made for the regeneration
of squatter housing areas. Mass housing that meets most of the housing stock in
Turkey has a significant impact on the cities' development. Children's limited
independent mobility in the city increased the importance of housing areas for
children. Regarding that, the researcher asks, "how and why children's residential
satisfaction changed (or did not change) after moving to mass housing
developments?”210
Children’s living environments’ socio-demographic characteristics were analyzed,
and then open-ended questions were used for obtaining data about why children's
satisfaction levels changed or not. According to this research, both settlements have
some pros and cons to children's satisfaction level.
There was no big difference in the children's satisfaction levels regarding the
residential area in general terms. However, in post-relocation areas, an increase in
children's satisfaction with their homes has been observed. This increase is mainly
related to the interior features of the children's house. The three most desirable
feature of the post-relocated housing was about, proper lighting of the house during
the daytimes (M=4.16, SD=1.13), presence of interior elements of new houses such
as colors of walls, kitchen cabinet, laminated doors or floors) (M=3.97, SD=1.25)
and comfort of ventilation in the home (M=3.97, SD=1.29).211
On the other hand, the children mainly explained their satisfaction with the previous
house by mentioning the following features of the house and the neighborhood; a
house with a garden, flowers and trees, outdoor playgrounds, and local businesses
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around the house. In other words, previous neighborhood settlements provided more
opportunities for children's participation in open public spaces. Mass housing
settlements provide children with better inner places. However, children's
relationship with the city decreased.
Two research areas are in the inner-city area and the other two are in the outer part
of the city.212 According to the research, the children's satisfaction with their living
environments are different in the outer-city and the inner-city mass housing areas.
However, moving to an outer or inner mass housing settlement did not affect
children's satisfaction level in general terms.
The researcher compares the previous place of residence and current residence place
regarding positive and negative factors. There are two different levels of comparison;
home level and neighborhood level. For home level, previous residences advantages
are having many ‘liked people’, having a garden and informal outdoor play places,
having a house with many rooms and being close to commercial areas. On the other
hand, there are some negative aspects of previous homes. Infrastructure problems,
having a house with few rooms, inaccessibility to play environment, poorly
constructed house, dangerous people (gangs or drug users), and poorly maintained
open areas.213
Current residential areas also have some positive and negative features. Having a
house with many rooms, close parks and playgrounds, a pleasant landscape,
attractive building façade, a house with good heating and a high-quality interior area
are the positive characteristics of current housings. On the other hand, there are some
negative aspects of the houses. For instance, inefficient housing administration and
maintenance, few storage areas and balconies, noisy environment, having
undesirable people, few rooms at home.
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There are some positive features of previous housing areas in the neighborhood level;
having many good friends and neighbors, parks/playgrounds in the immediate
vicinity, strong social ties, closed commercial areas, a house with a garden, plenty of
outdoor play areas. However, there are some cons to the previous neighborhoods.
Accessible playgrounds, troublesome people, quarrelsome neighbors, and
inaccessible school facilities are negative aspects of previous housing areas. 214 Just
like previous neighborhoods, current ones have some pros and cons for children. The
positive factors of current neighborhoods are play environments close to home,
having many likely friends and neighbors. Proximity to school, having e beautiful
vista. Nonetheless, negative factors of current neighborhoods are also mentioned in
the article. These factors lack outdoor sports facilities, quarrelsome neighbors,
lacking well-equipped and large play areas, an insecure living environment,
inadequate public transportation, and poorly maintained open areas.215
Despite all of these differences between current and previous housing environments,
interestingly, children concern about security problems in both current and previous
living environments. Lack of sense of safety is mentioned by participants as a
significant factor of dissatisfaction. Another interesting point is the equality of noise
and safety issues in the inner and outer city. On the other hand, the overall residential
satisfaction of children after moving did not differ significantly from the average
before moving. 216
Many children noted few playgrounds suitable for them in their home's immediate
vicinity regarding the playgrounds in their neighborhood. Therefore, when children
illustrated the ideal environments they wanted to live in, many children gave similar
answers. Single-storey or two-storey houses in a green environment with a pool and
a garden are the ideal places where most of the children want to live.217
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All in all, this research has a theoretical part for understanding residential relocation's
possible effects on children's residential satisfaction. And, the case study conducted
in Ankara moves the discussion to the next step. The mass housing dwellings
generally supply better conditions in the interior part of the houses. Heating systems,
infrastructure, accessibility of parks, playgrounds, and schools are in better condition
in mass housing areas. However, children aspire to an accessible, safe, well-designed
neighborhood environment. They need variable public open spaces.

3.6

Child-Friendliness of Ankara by Koç, Tavşancıl and Demir

"Initiative for Child-Friendly Cities' and 'Ankara through the Eyes of Children" is an
example conducted in Ankara in 2014. Within the child-friendly city framework,
children's views about Ankara were examined with a survey named 'Ankara
Thorough the Eyes of Children Student Questionnaire' in this research. The survey
consists of 90 questions and includes questions related to these nine themes. Eightynine of the questions are multiple-choice, and 1 of them is an open-ended question.
The subject group consisted of 83.556 students studying in the 5th, 6th, 7th, and 8th
grades of public schools in 24 districts of Ankara. 218 The themes determined for
evaluating children's perception of Ankara are:
"(1) general view of the city, (2) traffic, transportation, road, and excavation works,
(3) avenues and streets, (4) green areas, parks, playgrounds, sports fields, (5)social
and cultural facilities, (6) relationships and children approach, (7) street children,
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homeless and disadvantaged individuals, (8) security of the city, (9) animals and
stray animals."219
This study aims to examine how children live in Ankara and how they perceive the
city. The answers of the children are evaluated in the scope of Child-Friendly City.
The study reveals inadequacies in the city from the perspective of children to make
Ankara a child-friendly city.
In the introduction part of the article, the child's definition in national and
international legislation is given. Then, UNICEF's data on children around the world
were transferred. With this introductory text focused on human and children's rights,
it was emphasized that, despite the many legal sanctions and regulations at the
national and international levels, children do not have a voice in individual, social
and social decisions. They face many difficulties, even with fundamental human
rights. After this human and child rights-oriented entry, necessary information about
the Child-Friendly City Initiative and its formation has been given. The official start
of the initiative, the foundations of which were laid by UNICEF in 1992, is the
Habitat II conference held in Istanbul in 1996.220
Twelve basic principles determined by UNICEF can be mentioned as the critical
approach of a child-friendly city. In a child-friendly city, children should have the
right of;
(1) influencing decisions about the city in which they live, (2) expressing their views
on the city, (3) participating in family, community, and social life, (4) receiving
basic services such as health and education, (5) clean and access to purified
water, (6) being protected from abuse, violence, and abuse, (7) walking alone in
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the street alone, (8) seeing friends and playing games, (9) having green spaces
for plants and animals, (10) uncontaminated They are expected to be able to
exercise their rights such as living in the environment, (11) attending cultural
and social events, (12) being an equal citizen of the city with access to any
service, regardless of ethnicity, religion, income, gender or disability.221
Turkey is one of the countries in the Child-Friendly City Initiative since its
establishment in 1996.222 In recent years, studies on the child-friendly city in Turkey
showed that our country takes quite a need for child-friendly spaces.223
According to the survey results, positive and negative opinions of children about the
city were evaluated. The number of the participants responded positively to 23 out
of 89 in the 'Child-Friendly City Ankara Student Questionnaire'. There are a small
number of items that stand out among the characteristics that children are satisfied
with Ankara. Features of Ankara that children are satisfied with;
•

"Parks and lakes such as Kuğulu Park, Kurtuluş Park, Youth Park, Golden
Park, Göksu Park, Eymir Lake, Mogan Lake make Ankara beautiful (78%),

•

Drivers give way to priority vehicles such as ambulances and firefighters in
traffic (66%),

•

Traffic signs such as traffic signs, traffic lights, road lines, direction signs are
around the sufficient number and at appropriate places (59%)

•

Shopping centers are suitable for children to have a good time (58%),

•

Children can spend time with their friends outside school (57%),

•

Street and street lights work properly (57%),
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•

Ankara is a city rich in artworks such as historical buildings and sculpture
(55%),

•

There are enough cinemas in Ankara (55%),

•

In adverse weather conditions (excessive snowfall, icing, so on.), necessary
measures are taken on time (55%),

•

Having security cameras everywhere makes people feel safe (55%)."224

Apart from these items, there are a few more articles, with 55% to 50% positive
answers in the text; these are the questions with the highest positive answers. On the
other hand, Most children gave negative answers to 66 (74%) of 89 questions.225
Some of the features of Ankara that children are not satisfied with226;
•

"Businesses and factories should not be near the settlements because they
cause air pollution (71%),

•

Vehicles should not park on roads (75%),

•

Traffic jams, which is an important problem, should be developed (67%),
Green areas should be increased (72%),

•

Vehicles should not park on sidewalks on streets and streets (69%),

•

More playgrounds should be built (66%),

•

More services should be provided for stray animals, studies in this direction
should be increased (62%),

•

Toys, tools, and vehicles in the playgrounds should not be defective. These
should be maintained regularly (61%),

•

There should be no more shopping centers than needed (61%),
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•

People should be able to spend time outside late at night without being
nervous (60%),

•

Care should be taken to clean the sidewalks and roads on streets and streets
(59%),

•

There should be more libraries for children (56%),

•

The number of places such as parks and sports grounds where children can
play games with their friends should be increased in the neighborhoods
(54%)."227

As researchers have noted, it is noteworthy that the children respond negatively to
all questions regarding the theme of street children, the homeless and disabled
individuals, and animals and street animals.
The study's consequences illustrate that Ankara is not a child-friendly city, and
facilities for children are not sufficient for integration. Vehicles parked on the
sidewalks have been the most detrimental property in the city for children. Negative
aspects of Ankara are: numerous excavations in the streets, pavements, and the roads
are contaminated, narrow streets, inadequate green areas, maintenance and repair of
pavements, and roads are not done regularly. Negative aspects of Ankara are related
to public play. For instance, toys and vehicles in children's parks are neglected and
damaged, walking and cycling routes are limited, sports areas are not available.

3.7

Results of the Comparative Study

In this thesis's scope, six different examples of children's participation and perception
of the city are examined. These examples support a literature review on children's
sense of place and the case study of the thesis.
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The guiding examples are chosen from different contexts from London to Ankara.
The study that was conducted in London has taken the public participation of
children beyond the theoretical context. It is a study that children convey their wishes
and desires regarding their rights to the city to architects, urban planners, and local
administrators with the manifest.228 Like every social group, children must enjoy
their rights in the city. A healthy and participatory urban policy requires to design
spaces created for children without ignoring their needs and demands. The project
illustrates a participatory approach for children’s urban places.
Guiding examples locations are various in terms of population and redevelopment
levels of the cities. Two of the examples were conducted in İstanbul, the most
crowded city of Turkey. One of these examples shows us redevelopment’s effect on
children’s environmental perception. In this example, the photovoice method is used
for seeing children’s different place usages. There are apparent differences between
photographs taken by children living in traditional neighborhoods and photographs
taken by children living in redeveloped or gentrified neighborhoods. The children
living in the traditional neighborhoods photographed the streets, the park, and the
gardens. On the other hand, the children who live in redeveloped areas photographed
the controlled, regulated areas such as trade centers or malls.229
This study claims that children living in traditional neighborhoods are much more
likely to be engaged easily in their urban environment. According to the literature,
they can explore their neighborhood, which is one of the most important factors for
children's sense of place. This research reveals that rapid and unplanned urbanization
causes children cannot develop a place attachment to their neighborhood.
The example from Küçük Ayasofya Neighbourhood, Istanbul, is analyzing the childfriendliness of the environment. A research area is a historical place of Istanbul that
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affected unplanned and rapid urbanization in the city. In this research, securityrelated problems in the region come to the fore as problems that need to be solved.
This district, where the crime rate is high and the vehicle traffic is heavy, due to
which security problems occurs there. For this reason, parents do not allow their
children to go out and play alone in the neighborhood. Children cannot go to school
without their parents' supervision, even if the school within walking distance.
Kucuk Ayasofya neighborhood needs many arrangements for being a child-friendly
neighborhood. Researchers suggest that child-friendly streets, safe routes between
school and home, and child-friendly playgrounds should be designed in the
neighborhood.230 In terms of the hierarchy of needs, security should come first for
this region. Suppose children cannot feel secure and comfortable in the intimate
environment of their houses. In that case, they cannot develop a sense of belonging
to this place.231 After the security problem is solved, children's independent mobility
in the neighborhood will be in better condition.
One of the guiding examples focuses on different aspects of the issue: children's
leisure time activities in Trabzon. The research focuses on shopping malls as
consumption-oriented place types. Public open spaces do not meet children's needs
in the contemporary city, and this increases consumption-oriented places' popularity
for children. Trabzon has a significant green urban environment compared with
Ankara or Istanbul, even though shopping malls are still the most preferred places
after children's own houses in the city. 232
Trabzon instance claims that consumer culture has a severe impact on children's freetime activities. Besides, commercial based spaces like malls preferred instead of
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natural open spaces and streets. Residential areas should arrange for children's
participation in the city. Children can spend their leisure time in their neighborhoods'
streets and parks. This study also shows that children are not accessible to outdoor
urban pubic spaces sufficiently.
As a matter of fact, there are two guiding examples conducted in Ankara which
examined in the scope of the comparative study. The first example focuses on
residential relocation’s effects on children in Ankara. The mass housing areas are the
project area for the study. There are some differences between the mass housing
settlement and children's previous neighborhood environments. According to
Severcan, previous places of residence provided children more opportunities for
participation in outdoor urban areas. However, the current settlements have better
inner place conditions like heating systems. The common problem of all housing
areas for children lacks a sense of safety.233 From my perspective, this demonstrates
Ankara has security problems in general.
The last guiding research is Initiative for Child-Friendly Cities' and 'Ankara through
the Eyes of Children is a Survey study conducted in Ankara. This study aimed to
determine whether Ankara is child-friendly. The children gave negative answers to
the vast majority of the questions, indicating that Ankara is not a child-friendly city.
The children respond negatively to all questions about street children, the homeless
and disabled individuals, and animals and street animals.234
This study examines Ankara’s children's problems. Due to the shared context, this
study’s data and consequences are essential for the thesis. There are problems with
streets, pavements, and roads in Ankara. Children think they cannot play in the
streets because of cars, traffic, and inadequate services about roads, pavements, or
parks. Additionally, children who live in Ankara said green areas are not enough,
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walking and cycling routes are limited, and sports areas are not available. According
to this questionnaire, Ankara has many problems with being child friendly.235 This
research was conducted five years ago. However, Ankara still gives almost the same
opportunities for children in 2020.
All of the examples are related to children's sense of place and children's right to the
city. All of them have different focuses and variable approaches to the issue.
However, from my point of view, there is a common consequence of all these
examples. Children generally cannot participate in their urban environment. Due to
that, they do not feel belonging to their cities. Children's disengagement of the city
is the fact that it is the same in London, Istanbul, Ankara, or other contemporary
urban environments. The comparative study on previous researches is beneficial
when preparing the case study phase and has a supportive role in understanding the
existing condition of our cities.
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CHAPTER 4

4 CASE STUDY

The literature review and exemining the study on previous researches helped to
construct the case study. Children’s perceptual development and sense of place are
discussed in the theoretical framework. Therefore, at the end of the theoretical
framework researcher suggested Performance Dimensions of the Urban Spaces for
Children's Sense of Place. In the case study part, The Performance Dimensions of
the Urban Spaces for Children are used while preparing the case study questions and
evaluating the findings.
The Performance Dimensions of the Urban Spaces for Children :
Access to Urban Public Place

Satisfaction of Place

Sense of Safety
Sense of Place

Perceptibility of a Place

Imageability of a Urban Public Place
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4.1

Aim Of The Case Study And Research Questions

Within this study's scope, 30 children were invited to participate in the survey
conducted with children aged between 9-11 living in Ankara. There are a total of 24
questions asked to the children. This study aims to understand children's relations
with the outdoor space of the housing compounds and the neighborhood. Sense of
safety, place attachment, accessibility of public spaces, and imageability of the
neighborhood examined with different survey questions.
It examinesthe following assumption: In the contemporary city, safety concerns and
lacking access to open public places cause children cannot spend much time in the
outdoor areas of the neighborhood. This situation may affect children’s sense of
place in the neighborhood scale.

The research questions are;
•

Do children feel safe in the neighborhood’s outdoor areas?

•

To what degree children are satisfied with the neighborhood’s outdoor areas?

•

Is there a sensible difference between children who live in a housing
compound with controlled access and an apartment block on the street of a
neighborhood in Ankara?

4.2

Research Method

After the literature review and examining guiding examples on the topic, the case
study supports the theoretical part of the study. In the scope of the study, the survey
was conducted with children aged between 9 to 11. Questions of survey prepared in
the light of the literature and guiding studies on the children- environment studies.
The researcher applied to the Human Subjects Ethics Committee of the Middle East
Technical University for permission. The questions of the surveys and the parental
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approval form were submitted for the approval of the board. METU Human Subjects
Ethics Committee approved the study on 13th November 2020. After the permission
was obtained, the case study was conducted between 15th November to 7th
December 2020.

The parents signed the ‘Human Subjects Ethics Committee

Parental Approval Form’ before the children’s attendance in the survey.
The subject group was created with the researcher’s social network. Besides, the
researcher reached five of the participants by the recommendation of Assist.Prof.Dr.
M. Koray Pekeriçli. Through this web of relations, participants living in different
districts of the city could be reached. Participants are located in the south-west urban
development areas of Ankara as well as in the urban development areas in the north
of Ankara.

4.3

Limitations Of The Case Study

Due to the Covid-19 pandemic in 2020, the case study method had to be redesigned,
face to face interviews and group meeting were reconsidered before the revision.
Due to the uncertain climate of 2020 and the pandemic, the case study phase was
conducted online, and the participants were grouped with the help of personal social
connections.

4.4

Subject Group

A subject group of the case study was selected regarding the literature on children’s
development. Children aged between 9-11 can express themselves in different
media, and they understand their environment, and who are probably familiar with
maps. They can easily explain their thoughts about the city with different media such
as painting, writing, or drawing maps. Their drawings carry more realistic features
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than previous ages.236 For the thesis, children’s drawings and their spatial perception
are critical. Due to that, children aged between 9 to 11 is a focus group of the
research. 2 participants of the survey, out of 30, are 12 years old children. Their
answers did not differentiate at a critical level. Due to this, their answers were also
evaluated together with all participants.

4.5

Organization Of the Questions

The questions were organized based on ‘the Performance Dimensions of The
Outdoor Urban Spaces for Children's Sense of Place,’ which was designed by the
researcher. These criteria were designated related to Kevin Lynch’s criteria for good
urban settlement. Lynch’s criteria and Unicef’s The Child-Friendly Cities Initiative’s
manifesto were analyzed to create criteria for the outdoor urban places for children’s
sense of place. Yes-no questions and open-ended questions asked to children and
their parents. Moreover, at the end of the interview, children asked for drawing a
picture or map of their neighborhood. They could also express themselves by writing
about their neighborhood.
Survey questions can group under five heading, which related to criteria for outdoor
urban places for children’s sense of place. The question groups are; the place
attachment questions, questions for the sense of safety, questions for accessibility of
urban areas, and imageability of the outdoor places. Additionally, control questions
are included toward to end of the survey.
24 questions were asked to the children in the survey. The first 3 questions are
common questions with a parent survey to avoid mistakes about the data on the living
environment. The first question is ‘in which neighborhood do you live?’, for
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grouping the data according to location. 2., 3., 8., 10., 11., and 19. questions for
understanding children’s accessibility to outdoor urban places of the housing
compound or neighborhood where they live. Another question group is designed for
learning about children’s attachment to the place, which are 4., 5., 9., 12.,14.,15., 16,
and 17. questions of the survey. The questions from 13 to 17 focus on moving out
due to the relationship between sense of place and dwelling. 6. and 7. questions are
directly about the sense of safety. Further, 19 and 20. Questions indirectly for the
sense of safety issue. 20., 21., and 23. are control questions of the survey. The last
question about the neighborhood's imageability is the critical question for seeing
children’s sense of place in their neighborhood.

4.6

Findings Of The Case Study

4.6.1

Child Survey

1. In which neighborhood do you live?
The question asked for obtaining information about the neighborhoods that the
children live. Participants' locations are concentrated in three regions of Ankara. The
majority of the children live in the southwest urban development zone. Other
children live in the north urban development zone and the central part of the city.
30 children who live in 20 different neighborhood of Ankara participate in the
survey. These neighborhoods are located in the south-west development zone, the
development zone in the northwest, and also the central area of the city. 18 children
out of 30 live in the southwestern urban development zone in 8 different
neighborhoods; 5 participants live in Çiğdem Neighborhood, 4 Participants from
Alacaatlı Neighborhood, 2 participants live in Bağlıca Neighborhood. 1 participant
from each of the Yaşamkent, Alsancak, Çukurambar, Mutlukent, Çayyolu
Neighborhoods participated in the study. Besides, 2 children live on the Middle East
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Technical University (METU) campus. The campus is located in the south-west part
of the city. However, this is a unique area in terms of children’s participation in the
urban environment. Due to that, the answers of the participants who live there
sometimes differs from other children’s answers.
5 children out of 30 dwell in northern Ankara in 5 different neighborhoods. 1
participant from each of the neighborhoods attended to survey; Yunus Emre
Neighborhood, Kuşcağız Neighborhood, Karargahtepe Neighborhood, Hasköy
Neighborhood, and Avcılar Neighborhood. Moreover, 1 participant from Kent Koop.
and 1 participant from Yeşilova Neighborhood attended to survey; the
neighborhoods are located in the northwest development zone of Ankara.
There are 5 children, among the participants in the survey, who live in the central
city in 4 neighborhoods. 2 out of 5 children live in İlkadım Neighborhood, 1 child
lives in Aziziye Neighborhood, 1 of them lives in İstiklal Neighborhood, and 1 child
lives in Birlik Neighborhood. Additionally, 2 parents attended to the survey even
though their children did not attend the study in the central part of the city.
The infographic map illustrates the neighborhood in which children live. Red signs
signify housing compounds with controlled access, and yellow marks signify
apartment blocks on the neighborhoods' streets. The map reveals the distribution of
participants in Ankara. In the southwest urban development zone, 15 children out of
18 live in a housing compound with controlled access. Other 7 children live in
housing compounds located in Ilkadım Neighborhood, İstiklal, Avcılar, Kent Koop.
and Yeşilova Neighborhoods.
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Figure 4.1. The map of participants locations produced by the researcher

2. Does your apartment/ housing compound have a garden?
The question asked for learning about the accessible green outdoor area for
children’s play. 22 of the 30 children stated that they have a garden. Only 4 children
who live in apartment blocks said their housing area has a garden. 2 of these 4
children stated that their home has a garden; however, they cannot use it to play
games. On the other hand, only 3 children who live in a housing compound said there
is no garden for play. These children live in İstiklal Neighborhood, Altındağ, and
Avcılar Neighborhood, Yenimahalle.
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3. Do you live in a housing compound with controlled access?
The question asked for obtaining info about children’s accessibility to their
immediate vicinity and this environment's organization. Housing compounds can
affect children’s accessibility to outdoor urban places with common housing estate
areas like playgrounds, gardens, or sport facilities. 21 of the participants said that the
house they lived in was located in a housing compound. 15 children out of 21 live in
housing compounds with controlled access in the southwest development zone.
It should be stated that 2 of these 21 people live on the METU campus. The university
campus has advantages for children’s sense of place. When these 2 families’ answers
differ, the difference explains in the text.

4. Do you like the neighborhood you live in? Can you express it with a score
of 1 to 5?
This is the first question about the children’s place attachment in neighborhood. 9
of the 30 participants gave 5 points when asked to indicate how much children love
the neighborhood they live in. To the question of how much they love the area they
live in, 10 participants gave 4 points, 8 participants gave 3 points, 3 participants gave
2 points. No child gave 1 point to this question.
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Table 4.1 Average point for 4. question : 3,83
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Table 4.2 Disaggregation to the points for the question

7 out of 9 participants who gave 5 points live in the housing compounds with
controlled access. 2 Children who live in an apartment block on the street, gave 5 to
the question. They live in Yunus Emre Neighborhood and Çiğdem Neighborhood.
On the other hand, 3 children gave 2 points; they live in Çiğdem neighborhood,
Kuşcağız Neighborhood, and Birlik Neighborhood. This group of children does not
concentrate on a specific zone of the city.

5.

If you live in a housing compound with controlled access, do you like this
place? Can you express with a score of 1 to 5?

The question query attachment to the place at the housing compound level, regarding
the importance of immediate surroundings for the development of the sense of place.
21 of 30 children live in a housing compound with controlled access. 7 out of 21
children gave the housing compound where they live, 5 out of 5. 10 participants gave
4 points, 2 gave 3 points, and 2 children gave 2 points.
The 2 children who gave 2 points live in Çiğdem Neighborhood and Yeşilova
Neighborhood. The 9 years old girl who lives in Yeşilova Neighborhood ,move in
the neighborhood four months ago, and she stated that she would not miss anything
about the neighborhood if she moves out of the district. 11 years old girl who lives
in Çiğdem Neighborhood moved in there in May 2019. The child expresses that if
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she moves out, she will miss anything about the neighborhood she lived in, only her
room.
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Figure 4.2. Average point for the question 4,04
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Figure 4.3. Disaggregation to the points for the question
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6. Are the streets of your neighborhood safe?
This is the first question, which focuses on the sense of safety. Sense of safety is a
critical point of sense of place. The majority of the children gave 3 points to this
question and stated that the neighborhood streets they live in are partially safe. 12
children gave 3 points to the question; 5 children gave 5, 5 children 4, 5 children 2
and 3 children 1 point.
One of the children who answered 1 to this question is a 10-year-old girl who lives
in Aziziye Neighborhood, located in the central city. The child stated that she could
not go out alone because it was not safe. At the same time, when asked what she
wanted to change in her neighborhood, she answered that she wanted to build safe
roads to parks from home. Another child gave the 1 point of the question who lives
in the Çiğdem Neighborhood. 11 years old boy said the streets are unsafe because of
the stray dogs. The third child, the 9 years old girl who lives in Yeşilova
Neighborhood, gave this answere but she did not explain her reasons.
Are the streets of your neighborhood safe?
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Figure 4.4. Average point for the question 3,13
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Figure 4.5. Disaggregation to the points for the question
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7. Can you go to the street in your neighborhood alone? Average: 2,66
This question is about children’s sense of safety and aims to measure the independent
mobility of children. Children’s independent mobility can be a crucial factor in
developing a sense of place. Independent mobility is positively related to the sense
of safety. 10 children gave 1 point to this question and said that they could never go
out alone in their neighborhood. On the other hand, there were only 4 children who
gave 5 points to the question, who said that they could go out alone whenever they
want. 6 children gave 4 points out of 5, the other 6 children gave 3 points out of 5,
and 4 children gave 2 points out of five to this question.
All the 4 children who gave 5 points to the question live in the southwest
development zone of the city. Çiğdem Neighborhood, Alacaatlı Neighborhood,
Çayyolu Neighborhood, and METU campus are the living environments of these 4
children. There is a particular condition in Çiğdem Neighborhood, because the
children living in this neighborhood gave very different answers; 3 children gave 1
point, 1 child gave 4, and another one gave 5 points to the question. The children
who gave 1 point out of 5 to the question stated that they have safety concerns. Apart
from this data, there is no apparent difference between the scores given by the
children according to the neighborhood or district.
Children who gave 1 point to the question most have similar expressions about their
safety. For instance, The 9-year-old girl lives in Karargahtepe Neighborhood,
Keçiören gave 1 point to the question. She stated that she could not go out alone, and
she wanted her neighborhood to be a safe place with fewer cars and more
playgrounds.
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Figure 4.6. Average point for the question 2,66
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Figure 4.7. Disaggregation to the points for the question

8. Are the playgrounds/parks sufficient in the housing compound or the
neighborhood?
The question examines children’s perception and satisfaction about parks and
playgrounds in the immediate environment. 10 children gave this question a score
of 5 out of 5. Only 1 child out of 30 gave 1 point to this question. The fact that the
average of the children's answers living in the housing compounds with controlled
access is much higher than other children. The children living in the housing
compounds with controlled access gave at least 3 points to the question.
9 out of 10 children who gave 5 points to the question live in the southwest
development zone. Moreover, 5 out of 6 children who gave 4 to this question also
live in the southwest development zone. All these 14 children live in housing
compounds with controlled access. Besides, there are only 2 children who gave 5 or
4 points to the question who do not live in the southwest development zone. One of
them is the 9 years old girl who lives in the apartment block located in Yunus Emre
Neighborhood gave 5 points to the question. The other participant is 11 years old girl
who lives in the housing compound with controlled access in Kent Koop.
Neighborhood, Batıkent.
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Besides, the only child, 10 years old girl, who gave 1 point out of 5 to the question,
lives in Aziziye Neighborhood, and her house is located on Hoşdere Street, a main
street where traffic is heavy. She explained her ideas with these words:
“I live in an apartment block located on Hoşdere Street. There are many cars here.
We can easily handle all our shopping needs. Nevertheless, there are no areas for
playing here, and even the sidewalks are not safe enough to walk.”237
According to the 7th question, children cannot spend time in the neighborhood alone.
Even though 8th question shows us, children who live in a housing compound have
better access to outdoor play environments. It can be said that children living in
housing compounds have an advantage in terms of outdoor playgrounds and parks
regarding the children’s answers to this question.
Are the playgrounds/parks sufficient?
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Figure 4.8 Average point for the question 3,56
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Figure 4.9. Disaggregation to the points for the question

237

For more detailes on children survey you can check the appendices part of the thesis.
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9. Where are the favorite places in the neighborhood?
The question examines children’s attachment to the place to the neighborhood. The
places which are satisfactory and unique for children commonly park, playground or
sport facilities. 17 children answered this question as a park or playground. 7 children
said it is the home's garden. 5 children talked about places for sports activities such
as the basketball field around their home. 5 children stated that their favorite place is
the commercial area, such as a grocery store or a shopping mall. Besides, 2 children
said their favorite place is home.
2 children said there is no favorite place in the neighborhood. It is worth adding that
these 2 children are cannot go out alone in the neighborhood, who give 1 out of 5 to
‘can you go to the street in your neighborhood alone?’.
Although the question was asked at the neighborhood scale, most of the children
answered the question at the scale of the housing compound. This result shows that
the areas that children feel belonging to in their neighborhoods, are quite limited.
These areas are generally concentrated within the housing estate’s borders for
children living in these areas. Only one child, a 12 years old girl, who lives in the
METU campus, mentioned a more specific area; the place they found in the bushes
and named it 'headquarters.' In the 12th question, this issue was discussed with
another child’s answer

10. Are the parks and gardens in the neighborhood suitable for playing games?
This question is about parks and playgrounds’ accessibility for children. In this
question, 9 children answered as 5 out of 5, 7 children gave 4 points, 7 children gave
3 points, and 7 children gave 2 points. No one responded to the question with 1 point.
8 out of 9 participants who gave 5 points live in the housing compounds with
controlled access. 7 of these children live in the southwest development zone.
The answers to the question are in line with the inquiry of ‘are the open spaces to
play games sufficient in the housing compound or the neighborhood?’. These
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questions aim to measure the level of satisfaction of the children about parks and
gardens in neighborhoods. The average of the answers is almost the same (3.56 and
3.60). This is an expected result and shows the reliability of the data. Average: 3,60
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Figure 4.10. Average point for the question 3,60
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Figure 4.11. Disaggregation to the points for the question

11. Do you play with your friends or alone in the neighborhood? How frequently
do you play in there?
The question aims to support the questions 8 and 10 on accessibility issue. Therefore,
the question focuses on the accessibility of outdoor areas for children. Most of the
children stated that they 'sometimes' play outside. 10 children indicated that they are
not playing in the neighborhood or housing area. 4 children stated that they could
not go out alone outside because it is not safe. They live in Alsancak Neighborhood,
Birlik Neighborhood, Aziziye Neighborhood, and Çiğdem Neighborhood. These 4
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children live in apartment blocks located on the streets of a neighborhood. Also, 3
out of 10 children said that they played outside before the Covid 19 pandemic.
However, they cannot play outside now.

12. Do you have especially liked areas in the neighborhood/housing compound
with controlled access? Where?
The question aims to examine the children’s attachment to the place to the living
environment. 17 of the children interviewed stated that recreation areas such as
parks, gardens, or walking paths are their favorite places in the neighborhoods or
housing compound with controlled access. The children live in a housing compound
with controlled access generally refers to the garden or private playground in the
housing area’s garden. Children who live in an apartment block on a neighborhood
street refer to various urban areas such as commercial places, public parks, or
marketplaces.
2 children answered this question parking lot because the only area they could play
was the parking lot. One of the children who said the parking lot explain why this
place is notable for her. She said, ‘I can play snowball with my parents in the parking
lot in winter, due to that I like there.’ 5 children said that they do not have a
particularly favorite place in the neighborhood or residential area. The answer given
by 2 children to this question differs from other children’s answers. These two
children talked about the 'secret places’ in the neighborhood, which they determined
with their friends.
While playing hide-and-seek, one of the children, 11 years old girl, stated where
they named the area as “gözetleme kulesi”, which means watchtower, with her
friends as their ‘found the place’ in the neighborhood. Additionally, a 12 years old
girl who lives in the METU campus illustrates her found places in the campus. While
playing with her friends, they found it in the bushes and named it “karargah”, which
means headquarters. It is striking that the satisfaction levels of these two children
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regarding the neighborhood are also relatively high. These children live in the METU
campus and Kent Koop. Neighborhood in a housing compound.

13. Have you moved from a different neighborhood before? If you did so, when
did you move?
The question investigates how moving from another neighborhood to the present one
affects the child's attachment and perception about the environment where he/she
lives. 17 out of 30 children said that they moved out in recent years.

14. a. Do you miss the previous neighborhood you live in?
The question aims to discuss how children’s perceptions are affected by the
relocation from one place to another. 17 children answered this question, who moved
in recent years. 6 children gave 5 points out of 5 to this question and stated that they
missed their old neighborhoods very much. While only one child said he missed his
old neighborhood with 4 points, 4 children gave 3 points and said they missed it
partially. 2 children gave 2 points to this question, and 4 children gave 1 point.
Do you miss the previous neighborhood you live?
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Figure 4.12. Average point for the question 3,17
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Figure 4.13. Disaggregation to the points for the question
14.b. What do you miss about your previous neighborhood?
The question also aims to discuss how children’s perceptions are affected by the
relocation. 6 children said they had nothing to miss about their old neighborhood.
While 8 children stated that they miss their friends in their old neighborhoods, two
of these children stated that they also miss their neighbors.
1 child said that he missed the garden of his old house, 9 years old girl else missed
her old school. 11 years old girl who lives in Çiğdem Neighborhood said she missed
the natural environment, animals, and the place where she played independently in
her previous living environment. The child previously lived in the METU campus.
According to her answers to the survey, she misses the place where she used to live.
Moreover, she cannot play on the street alone in the neighborhood she lives in now
because of the lack of sense of safety. This case shows immediate outdoor areas’
importance on children’s sense of place.
2 children mentioned more specific places they missed in their old neighborhoods.
11 years old boy miss the weeping willow tree in his old neighborhood, and he said
that he did not have a particularly favorite area in his new neighborhood as he moved
there last summer. Also, a 12 years old girl stated that she misses the secret places
she played with her friends in a previous neighborhood. The same child who said she
especially likes a secret place named headquarters, which she found with friends in
the METU campus, to the previous question
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11 years old boy who longs for his previous neighborhood said that “it was safer
than here, and I miss there because it was much more playgrounds.” This child
moved from Çayyolu Neighborhood to Alsancak Neighborhood, Etimesgut. When
child and parent surveys are examined together, after the relocation to the new
neighborhood, the child’s relationship with the city decreased dramatically. He
cannot play games in outdoor environments in the current location.

15. If you move from the neighborhood where you live now, would you miss this
neighborhood? Can you express with a score of 1 to 5? Average: 3,70
The question related to the attachment to the place to the neighborhood. 9 children
gave 5 points, and 11 children gave 4 points out of 5 to this question. In other words,
most of the 30 children stated that if they move in, they will miss their current
neighborhood. Besides, 5 children answered this question by 3 points, 2 children
with 2 points, and 3 children with 1 point.
The children who gave 5 points out of 5 are generally located in the central city or
the north of the city. The number of children who live in the northern development
zone gave 4 or 3 points. However, 2 children who live in Çiğdem Neighborhood and
1 child who lives in the METU campus gave 5 points to the question.
On the other hand, 2 girls who live in the Çiğdem Neighborhood gave 1 point to the
question. The other child gave 1 point is a 9 years old girl who lives in Yeşilova
Neighborhood, Etimesgut. Both of the girls who live in the Çiğdem Neighborhood
are afraid of stray dogs. Due to that, they have a problem with a sense of safety in
the neighborhood. Another child, who lives in Yeşilova Neighborhood, also said she
would not miss anything about the neighborhood if she moves out.
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Figure 4.14. Disaggregation to the points for the question
If you move from the neighborhood where you
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Figure 4.15. Average point for the question 3,70

17. If you moved from the neighborhood you live in, what would you miss about
this neighborhood?
This question is about the attachment to the place and examine what the critical
factors for children in the outdoor environment are. 16 children said they would miss
friends or neighbors. 6 children stated that they would miss the garden, 3 children
say they will miss the home, and 2 children say they will miss their rooms. One child
said he would miss his memories in the neighborhood, and one child will miss his
past. A few children said they might miss their relatives who lived nearby. Four
children said that if they moved from their current neighborhood, they would not
miss anything.
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The answers to the question demonstrate children generally feeling an attachment to
the people who live in the neighborhood instead of spatial factors. 6 children who
choose garden live in a housing compound with controlled access. The data illustrate
that housing compounds can be beneficial for children’s sense of place in their urban
environments.

18. What would you change in the streets and playgrounds of the neighborhood you
live in?
The control question examines children’s satisfaction with the outdoor environments
of the city. Many children said that they wanted to enlarge the park or the gardens of
their housing areas in the neighborhood or to build activity areas such as new parks,
to walk or bicycle paths. They want to play in safe and green streets. Access to the
park/playground by passing through safe, car-free roads and doing different activities
in a greener neighborhood were the wishes of many children. Children’s demands
did not differentiate according to the neighborhoods or districts.

19. Can you comfortably access outdoor public areas of the neighborhood whenever
you want? Can you express with a score of 1 to 5?
The question is about the accessibility of the neighborhoods regarding social activity
and peer interaction. 7 children gave 5 points, 8 children gave 4 points, 6 children
gave 3 points, 3 children gave 2 points, and 6 children gave 1 point to this question.
The children who gave 5 points to the question live in; METU campus (2 children),
Çayyolu Neighborhood, Yaşamkent Neighborhood, Yunus Emre Neighborhood,
Aziziye Neighborhood, Hasköy Neighborhood. The children who gave 1 point out
of 5 to the question live in; Avcılar Neighborhood, Alacaatlı Neighborhood, Ilkadım
Neighborhood, Çiğdem Neighborhood, and Yeşilova Neighborhood. There are no
specific issues regarding housing type or neighborhood.
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Figure 4.16. Disaggregation to the points for the question
Can you comfortably access outdoor public areas
of neighborhood whenever you want?
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Figure 4.17. Average point for the question 3,23

20. Do you prefer to meet with your friends in the neighborhood or another place
(shopping center, courses, etc.)? Where? Why is that?
The most popular answer was the shopping mall. 14 children said they would like
to meet with their friends in the shopping mall. Some of the children who preferred
the shopping mall said they chose it because it is safe, and some said they choose it
because shopping malls have more activity options as well as eating and drinking
opportunities. 9 out of 14 children prefer shopping center for meeting with peers live
in housing compounds with security access. Besides, 7 out of 14 children live in the
southwest development zone in Yaşamkent, Çiğdem, Bağlıca, and Alacaatlı
Neighborhoods.
8 children said they would prefer to meet with their friends in the neighborhood,
while 3 children said they would prefer the garden of the site they live in. Two of the
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children said that they would want to meet their friends in the neighborhood, but the
neighborhood was not safe or suitable for play. Two children expressed that they
would like to meet with their friends in their previous neighborhoods. Cafe, school,
and course answers were also given to this question. The children prefer
neighborhood for meeting with peers live in İstiklal, Karargahtepe, Çukurambar,
Birlik, Alacaatlı, Çiğdem Neighborhoods. Moreover, 22children who live on the
METU campus and 1 child who used to live there choose the METU campus for
meeting with their friends.

21. If you were a magical wand and would change anything you want in your
neighborhood, what would you change?
Questions 21 and 23 are about the feelings and thoughts of the children about
Ankara, the city they live in. This is a control question for children’s satisfaction and
sense of place in the neighborhood. 6 children gave answers about stray animals.
Children proposed solutions for street animals, especially dogs, which were not
mentioned much in previous questions. Some children said, I would like dogs to be
less, while one child said that I would put living spaces for stray animals, and another
said that I would put food boxes on the streets. The children who answered this
question about dogs stated that they were afraid of dogs and would want dogs to be
calmer.
Another important point that children will want to change if they get power is the
scarcity of playgrounds. The children said they wanted to build playgrounds
everywhere, demolish buildings, and create parks instead of buildings. A point that
many children mention is green areas. They said they want to expand the gardens,
having more green places, each house has its own garden, making larger parks are
the wishes of the children about green spaces. In addition, they wish to move their
houses to a safe location, to reduce traffic, to position the houses closer to the city
center, to have no strangers in the neighborhood, and to build areas suitable for
children.
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22. How good place is Ankara to live in? Can you express with a score of 1 to 5?
The question for measuring children’s satisfaction with the city. 6 children gave 5
points, 11 children gave 4 points, 10 children gave 3 points, and 1 child gave 2 points.
No one gave 1 point to this question.
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Figure 4.18. Average point for the question 3,66
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Figure 4.19. Disaggregation to the points for the question

23. If you were a magic wand and you would change anything you want in Ankara,
what would you change?
This question aims to illustrate children’s demands about the city and control
previous answers. There are the answers to the question;
▪

I would change the narrow streets.

▪

I wish the air pollution was over.
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▪

I wish the city wasn't that crowded.

▪

I wish that free houses would be built for those staying on the street.

▪

I wish there were fewer buildings and more playgrounds.

▪

Gray everywhere I would like a more colorful and green city.

▪

I wish for clean and green streets.

▪

I wish there were wide paved areas for walking and few cars on the streets.

▪

I wish the traffic would decrease.

▪

I wish the cars were running low.

▪

I wish new stores were opened in shopping malls.

▪

I wish there were clean playgrounds where I could play freely.

▪

I wish the transportation in the city was easy.

▪

I wish some streets were closed to traffic. And I want to there will be a long
cycling road.

▪

I wish shelters were built for stray animals.

▪

I wish I could play safely on the street.

▪

I wish there were fewer buildings and more playgrounds.

▪

I would build clean streets, destroy the garbage, make Ankara a greener city.

▪

I wouldn't change Ankara, because I love it. However, it can be nice if there
were well-designed playgrounds and green spaces.

▪

I wish it was the sea, palm trees, and warmer weather in Ankara.

In addition to the focus group’s answers, there is an answer of 12 years old girl who
lives in Çiğdem Neighborhood response to this question:
“I would like to have houses with gardens everywhere instead of high rise buildings,
I think that houses surrounded by green trees, decorated with flowers, chirping birds
and children sounds, where neighbors are friendly with each other. Moreover,
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different activities are held every season are better in terms of both the environment
and neighborhood relations.” 238
24. Could you illustrate the neighborhood you live in with a map, a picture, or
writing?
The question focuses on the imageability of the outdoor urban places. Children draw
maps or pictures. Some of them write about their neighborhood or housing
compound. Children’s drawings are examined in the evaluation of findings.

Figure 4.20. 11 years old girl painting

Figure 4.21. 12 years old girl painting

Figure 4.22. 11 years old boy paintings ; dream city and housing compound

238

For more detailes on parent survey you can check the appendices part of the thesis.
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Figure 4.23. 9 years old girl painting

Figure 4.24. 12 years old girl map

Figure 4.25. 10 years old boy map

Figure 4.26. 11 years old boy drawing

Figure 4.27. 11 years old girl map

Figure 4.28. 9 years old girl map
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Figure 4.29. 9 years old girl map

Figure 4.30. 11 years old girl drawing

Figure 4.31. 11 years old boy map

Figure 4.32. 12 years old girl map

Figure 4.33. 9 years old girl map

Figure 4.34. 11 years old girl painting
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4.6.2

Parent Survey

The parent survey conducted with 31 parents is intended to support the survey
conducted with the children. Most of the parents survey participants are the parents
of the children who participated in the survey with children. Though some children
did not want to participate in the survey, 3 parents participated without their children.
They live in Mutlukent Neighborhood, Ayrancı Neighborhood, and İlkadım
Neighborhood.
A few questions were common in the parent and child survey for confirmation. The
common questions are not to be discussed again in the parent survey part.

•

Do you live in a house or apartment block?

27 of 31 parents stated that they live in an apartment.

•

Are the streets of the neighborhood you live safe for your child?

This question was asked to measure whether children and their parents' views on the
neighborhood were parallel. Only 2 parents gave 5 points to the question. Eight
parents gave 4 points, 9 parents gave 3 points, 6 parents gave 2 points, and 6 parents
gave 1 point to the neighborhood's safety for their child. Parents’ answers average is
2,80 to the question, and children’s average to a similar question is 3,13.
Are the streets of the neighborhood you live safe
for your child?
sense of
safety
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Figure 4.35. Average point for the question 2,80
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•

Are the play areas in the neighborhood you live safe for your child?

Parents answer the question about the safety in the play areas in the neighborhood.
6 parents gave 5 points to the question. 7 parents gave 4 points, 11 parents gave 3
points, 5 parents gave 2 points, and 2 parents gave 1 point to the safety of parks and
playgrounds for their children. According to the parents, playgrounds and parks are
relatively safer than streets for play.

Are the play areas in the neighborhood you live
safe for your child?
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Figure 4.36. Average point for the question 3,32

•

What is your child doing in his/her free time?

19 parents said that their children play computer games or online games on their
phone or tablet in their spare time. 9 parents said that their children read books in
their free time. Reading books is the second most popular answer after computer and
console games. Other answers are; playing with his/her sibling at home, playing with
friends in the garden/park, cycling, playing tennis, or basketball. Watching movies /
TV and not leaving the house is also among the answers.

•

How does your child go to school?

27 of 31 parents said that their children reached the school by shuttle or private
vehicle. The remaining 4 children get to the school on foot. One parent wrote that
his child went to school on foot with his parent. The neighborhoods where children
can go to school on foot are Kent Koop. Neighborhood Çiğdem Neighborhood
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Karagahtepe, Neighborhood, and Yunus Emre Neighborhood. 3 out of 4 children
live in an apartment block on a street.

•

Can your child access the playground/park in your neighborhood without
you?

The question examines children’s independent mobility in the neighborhood. While
13 parents answered yes to this question, 1 parent answered sometimes, and the
remaining 17 parents answered no and stated that their children could not go to the
playgrounds in the neighborhood alone. The parents who said yes live in; the METU
campus, Çayyolu Neighborhood, Yaşamkent Neighborhood, Yunus Emre
Neighborhood, Kent Koop Neighborhood, Alacaatlı Neighborhood, Çiğdem
Neighborhood, Bağlıca Neighborhood, İlkadım Neighborhood. 10 out of 13 children
who access playgrounds independently live in housing compounds with control
access.
•

If you live in a housing compound with controlled access, is the housing safe
for your child?

The question asked for seeing parents' sense of safety about the housing compounds.
1 parent stated that it is absolutely safe, 14 parents said safe, 4 parents said partially
safe, 3 parents not safe. 9 parents stated that they do not live in the housing compound
with controlled access.

•

If you live in a housing compound, what are the advantages and
disadvantages of living in the housing compound for your child? Can you
explain briefly?

The question aims to discuss pros and cons of the housing compounds for children.
The important points mentioned by parents in their answers to this question are as
follows;
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-

Foreigners cannot enter the site, no traffic, a clean environment.

-

There are cameras and a security guard in the housing compound. We also
know the friends he/she play with.

-

The reason we moved to the site was children. He can comfortably spend
time with his peers in the housing compound.

-

They can play in a safe area on the site, but they don't know the street.

-

Usually, people know each other on the site. If they have a problem, the child
can seek help from the nearest neighbor.

-

The reason we prefer this place is the sense of safety. It offers a safer
environment for the child.

-

My child can play comfortably within a housing compound with controlled
access, but the site space is limited and not free enough.

-

My child can play comfortably in the housing compound, but the site area is
limited and not free enough.

-

My child can play alone in the garden of the housing compound, uses the
basketball court and the park, and the housing compound with a controlled
access area is safer than the neighborhood.

-

The areas where children will play on the site are more but very crowded.

-

The advantages are the garden, playground, and safety. However, our
children are growing isolated from the city.

•

Does the neighborhood you live in have sufficient and proper social and
cultural opportunities?

4 parents gave 5 points to the question. 6 parents gave 4 points, 9 parents gave 3
points, 7 parents gave 2 points, and 5 parents gave 1 point to playgrounds’ and parks’
safety for their child.
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Does the neighborhood you live in have sufficient
and proper social and cultural opportunities?
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Figure 4.37. Average point for the question 2,90

•

Did you grow up in Ankara? If your answer is yes, can you describe how
Ankara was when you were a child?

15 parents who said yes said they grew up in Ankara. Parents who grew up in Ankara
stated that the city used to be less crowded and safe. Also, many parents mentioned
that there used to be a neighborhood culture, and everyone knew each other. They
added that they now live in districts where neighbors know each other. A changing
spatial situation regarding Ankara is that houses were only 2-storey in the past, but
now there are multi-storey residential areas everywhere. In addition, it is said that
children used to walk to school in the past, but now they live in places far away and
can reach their schools by shuttle or car.

•

Where did you play as a child? Where does your child play?

The question examines how children’s play environments change in the last decades.
The typical answer is given by most of the parents: I used to play on the streets of
the neighborhood when we were children, and my child is playing in the park or in
the garden of the housing compound with controlled access. Some parents said that
the child could spend time under parental supervision, even in the garden of the
housing compound. Other parents stated that their child usually spends time at home
and does not use the open spaces in the neighborhood or housing compound with
controlled access.
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•

What are the differences between the neighborhood you lived in as a child
and the near your child lives today?

The question examines how children’s urban environments change in the last
decades. Parents said that the neighborhood they lived in as a child had a
neighborhood culture; inhabitants knew each other and that there were not many
strangers in the neighborhood. However, many people living in the neighborhood
where they currently live said that they did not know their neighbors.

•

How was the city you lived in your childhood? What differences are there
today from Ankara for children?

This question aims to discuss the urban development of Ankara in the last decades.
Parents explained that Ankara was much safer when they were children. It was also
explained that the city is very crowded right now, and there is not enough urban open
space for children to play. The decrease in the sense of safety due to the loss of
neighborhood culture and the increase of foreigners in the neighborhood draws
attention.
Many parents and children stated that they thought the streets of the neighborhood
were unsafe. This safety concern often seems to be a people-oriented one. Several
families have indicated that they are concerned about stray animals. Another change
voiced by many parents is as follows; In the past, children used to spend time alone
on the street, but now their children cannot go out alone. Even children can spend
time under parental supervision, even in the garden.

•

Have you moved in recent years? Where did you move from?

13 parents said they had moved in recent years.
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•

If you relocated, how did this situation affect your child's relationship with
the urban environment?

It is easy to say that the consequences of relocation depend on districts and
neighborhoods. Some of the parents who have moved in recent years say that moving
has had a good effect on their children. There are some of the answers;
-

Now he can go out more comfortably and ride his bike.

-

Yes, we moved closer to my son's school. Because 3 hours were spent on the
school bus, this is why our move was positive for my son.

-

After moving, he had a more comfortable place to play outside.

-

On the other hand, examples where moving has no positive effect on children
were also told. Several parents answer the question like that;

-

After moving, it took some time to get used to the new neighborhood.

-

Not much has changed, just fewer friends here.

-

Nothing much has changed; it continues to go outside under our supervision.

-

The district where we lived before was safer than the current neighborhood.
There was much more green space. When he moved, his relationship with the
city decreased.

The story of the father of a child, who lived in a university campus and then moved
outside the campus last year, reveals the importance of the urban environment for
children.
“While my daughter can move freely around the lodging in METU campus, she
cannot live the same life in this new neighborhood. We do not allow her to go out on
the street by herself. She has no friends in the neighborhood. That's why we go to
METU on weekends, and we make her meet her friends in the old neighborhood and
play outside. It is a problem for us that there are many stray dogs in this
neighborhood, and we are afraid of foreign people. "
During the researcher’s phone conversation with a 11 years old boy’s mother, she
stated: “The district we lived in before was safer than here. There were many green
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areas in Çayyolu. Now we live in an apartment block on a street in Alsancak
Neighborhood. Our previous apartment was in a housing compound with security
guards, and we had fewer concerns about the safety of our child. Now he cannot
spend time in the street without us. The biggest difference between the two districts
is green areas and the sense of safety.”

4.7

Evaluation of the findings

In the scope of this thesis, children’s sense of place in Ankara is examined. The case
study tries to research the sense of place with the related environmental factors
defined in the literature review. The related spatial dimensions were found out as a
sense of safety, perceptibility, satisfaction, accessibility, and imageability of a place.
For answering the research questions, evaluation of the findings focus on a sense of
safety, a satisfaction of a place and perceptibility of a place. Moreover, the
imageability of a place was also evaluated with examples from the survey conducted
with children. The accessibility issue is also mentioned related to other dimensions
of the discussion.
Firstly, the sense of safety is an inseparable part of developing a sense of place in a
living environment. Developing a sense of safety and a sense of place in the living
environment has a significant impact on children’s perceptual and social abilities
development.239 According to the survey, children think Ankara and their
neighborhood have problems with security. Children in Ankara generally do not
spend much time in the outdoor places of their neighborhoods. And, they cannot play
games on the streets of the neighborhood without adult supervision. Additionally,
most of the participants want the streets of their neighborhood to be safer. Several
children emphasize that is a sense of safety problem in their drawings and writings.

Giuliani, Maria Vittoria. “Theory of Attachment and Place Attachment.” Psychological Theories
for Environmental Issues, Ashgate,2009. pp. 137–162.
239
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Children perceive their neighborhood’s safety around average, according to the
survey. 6.and 7. questions are directly about the sense of safety. 6. question is that
‘are the streets of your neighborhood safe?’. Furthermore, the average point is 3,13
to the question, and 12 out of 30 children gave 3 points to the question. In addition,
7. question is ‘can you go to the street in your neighborhood alone?’. This question
is both about the sense of safety and the accesibility of the streets. The average
point for 7. question is 2,66; this is the lowest average point for the survey. 10
children out of 30 gave 1 point to the question, and only four children gave 5 points
out of 5. All of the 4 children gave 5 point lives in the southwest development zone
of Ankara. However, the children who gave 1 point to the question live in different
parts of the city. There is no apparent difference between the disaggregation to the
points according to the neighborhood.
An example of an issue is; a participant who lives in Çiğdem Neighborhood said she
does not know the neighborhood; she cannot play outdoor games because she was
afraid of stray dogs in the neighborhood. She illustrated places in which she saw
stray dogs in her mental map of the immediate vicinity. This example underlines the
importance of a sense of safety in children’s sense of place.

Figure 4.38. 11 years old girl's map who afraid of dogs

126

Another example of the sense of safety problem is from north Ankara. The 11 years
old girl who lives in Hasköy Neighborhood, Keçiören, drew an interesting picture.
The picture categorizes people who live in the neighborhood as good and bad people.
She makes the categorization according to the social awareness of the people in her
perspective. She said: “There are bad people who damage playgrounds. They hurt
stray cats. Cats are my sore point. However, I still like my neighborhood because I
was born there.” The child could not feel any belonging to the urban environment's
physical aspects as she did not illustrate any spatial feature for her neighborhood.
These examples underline the critical role of the sense of safety for the sense of place.

Figure 4.39. 11 years old girl’s drawing Haskoy Neighborhood
As a matter of fact, mental maps and paintings are used for seeing children’s
imageability of their neighborhood. Half of the participants draw a mental map or a
picture of their neighborhood or immediate vicinity. Other children choose to write
about their neighborhoods. The children living in housing compounds with
controlled access can spend time alone in the housing estate garden, but not the
neighborhood. This situation enables them to paint this area in detail in the pictures
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that they draw. On the other hand, some children from both groups of children (who
live in housing compound and apartment block on the street) express their
neighborhood quite well by drawing.
Furthermore, while drawing neighborhoods, it is possible to observe that the children
use their apartments and other important places as reference points. For example, the
11-year-old boy has shown the apartment building where he lives, the markets, the
commercial businesses, governmental places, and kindergartens. The parent said that
the child's places on the map are on the route he passes by car on his way to school
every day. He lives in an apartment block on the street of a neighborhood. A similar
example is a 9 years old girl who lives in a housing compound with controlled access
in Çukurambar. Draw a map that illustrates important places for her on the
neighborhood scale. One similarity between these two children’s drawings grabs
attention. Both drawings contain commercial areas and places for children
(kindergarten, playground, and toy shop). From the maps they draw, it can be
deduced that some of the children know their neighborhoods, as they can draw
detailed mental maps about the area surrounding their apartment building or housing
estate.

Figure 4.40. 9 years old girl’s map

Figure 4.41. 11 years old boy’s map
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In addition to the previous paragraph, another example of the issue is that a 9-yearold girl shows the housing compound with controlled access in Avcılar
Neighborhood in the Yenimahalle district. She illustrated the neighborhood
settlement and the housing compound's location in the neighborhood on the map she
draws. The child demonstrated the housing area's location and the connections of
places with each other that this is an instance of a mental map. However, some
children choose to draw only the map or picture of the housing compound where
they live.240 Choosing not to draw a neighborhood shows that they straightforwardly
perceive their immediate environment but not the neighborhood in which the housing
estate is located.

Figure 4.42. 9 years old girl’s map lives in Avcılar Neighborhood
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For instance figure at 123. Page - 11 years old girl who lives in Bağlıca
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A significant portion of the children who participated in the study lives in housing
compounds with controlled access. This group of children cannot spend time in the
neighborhood’s outdoor environments independently. They can play in the open
areas within the borders of the housing compound. The drawing of an 11-year-old
girl living in Bağlıca, one of Ankara's residential areas at the southwest development
zone, is a concrete example of this situation. The girl said she does not know the
neighborhood well, but she illustrated the housing compound with controlled access.
There are a number of children who rejected to draw their neighborhood, and their
excuse was generally the fact that they do not know the neighborhood.

Figure 4.43. 11 years old girl who lives in Bağlıca
On the other hand, children who live in a street of a neighborhood in Ankara show
similar characteristics in terms of their perception of their neighborhood. There is no
distinct differentiation between the two groups in terms of the sense of safety and
attachment to the neighborhood. However, children who live in a housing compound
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with controlled access have an advantage in outdoor games. They can spend time in
housing compounds gardens, but not the neighborhoods’ streets. For instance, an 11
years old boy who lives in Mutlukent Neighborhood at a housing compound with
controlled access says that he plays independently in the housing compound's
garden. He states, however, that it is not possible to draw his neighborhood map
because he does not know the neighborhood very well even though he drew his
housing compound and also his dream city.

Figure 4.44. 11 years old boy, 1. picture is the housing compound with controlled
access he lives, 2.one is his dream city.
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Moreover, the urban environment's satisfaction can be related to access to the
environment, sense of safety, or some other factors like perceptibility of the urban
area. According to their answers to related survey questions, children’s satisfaction
with the outdoor places is around the average in the neighborhood level. Children
who live in housing compounds with controlled access and children who live in an
apartment block on the street have a similar average point on the topic. However,
children who live in housing compounds with controlled access are more satisfied
with playgrounds and parks located in the immediate vicinity. It shows us, this group
of children have an advantage regarding urban playgrounds. At present, play
environments located in the housing compounds are isolated from the city.

Figure 4.45. 11 years old girl’s painting who lives in a housing compound with
controlled access

132

Figure 4.46. Painting by 12 years old girl who lives on a METU campus
It is observed that children who live in housing compounds with controlled access
can develop an attachment to the housing area. Some of them also know their
neighborhoods very well and can draw detailed neighborhood maps. In addition to
that, it is found that the satisfaction with the neighborhood of children has a lower
average than the satisfaction with housing compounds. The findings of the survey
reveal that children’s attachment to the place to the place they live in depends on the
sense of safety. Even if their sense of safety is lower than the average point, children
generally do not want to move from their current neighborhood to another living
environment. Most of them have an attachment at different levels to their immediate
vicinities and neighborhoods.

Figure 4.47. 9 years old girl’s painting who lives in a housing compound that
located in the central city
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In addition to the children survey, the parent survey reveals considerable information
for the present research. Parents declared that they wanted a safer and more livable
city for their children. Parents argue that their children do not grow up as freely as
they were in their childhood; they said they could not run and play in the streets and
stayed away from nature. Besides, it is stated by the parents that children spend much
time on a computer, phone, and console games with the effect of technological
developments. It is also possible to argue that this is also one reason why the physical
and mental ties of the children with the city are weakening.
Therefore, children’s play and recreation areas have changed in the last decades.
Today, children prefer playing computer games and going to shopping malls rather
than playing outdoor games. According to Yalçınkaya, playing outdoor games is
essential for creating bonds with the urban environment for children.
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Unlike

previous generations, most children are not playing outdoor games, and they
generally go to school by car or shuttle. As a result, they do not create a bond with
the urban environment. This situation may affect the development of their social
skills, like sharing and helping or problem-solving skills, negatively.

Figure 4.48. 12 years old girl’s map

Yalcınkaya, Şengül . "Modern Kentin Yeni Kamusal Alanında Çocuk, Alışveriş Merkezleri ve
Serbest Zaman Etkinlikleri". İdealkent 6 (2015). pp: 80-105
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There are some differences in accordance with housing type regarding children’s
participation in outdoor urban environments. Children who live in a housing
compound have access to the immediate vicinity, and they can perceive this
environment. A parent explained that their choice to live in a housing compound
with controlled access seemed like a conformist choice but that the real issue was the
security problem in the city. It should be noted that many parents have shared
concerns about their children's relationship with the city of Ankara and their
neighborhood. Many of the parents participating in this research think that the
neighborhoods' streets are not very safe for their children. Some parents say that they
choose to live in a housing compound with controlled access because these areas
have safe outdoor playgrounds and sports facilities.
Additionally, disconnection from nature and the streets of the neighborhood are a
critical problem for their children. Loose of the neighborhood culture is an issue that
many parents see as a problem for their children. Parents who grew up in Ankara
narrate Ankara of their childhood as a human-scaled, less populated city with
neighborhood culture. However, they say that nowadays, Ankara is a “cosmopolitan
city” with high-rise buildings and crowded streets. Due to that, parents prefer
housing compounds because of the sense of safety they offer and also because they
provide children with outdoor play possibilities if they live in housing compounds
with controlled access.

Figure 4.49. 11 years old boy drawing

Figure 4.50. 11 years old girl drawing
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All in all, Most of the children cannot spend time in the neighborhood without adult
supervision. This situation affects children’s relationship with the city. Their sense
of place is differentiated parallel with their sense of safety and accessibility to open
public spaces. Two groups of children (children who live in a housing compound
and children who live in an apartment block of a neighborhood) have some
similarities and differences in terms of the sense of place in the neighborhood scale.
Most of them have an attachment, at different levels, to their immediate vicinities
and neighborhoods. Nevertheless, children want to live in an inclusive, greener,
safer, and more perceptible neighborhood in Ankara.

Figure 4.51. 10 years old boy neighborhood map who lives in Bağlıca Neighborhood
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CHAPTER 5

5

CONCLUSION

In this present research, the sense of place of the children living in a metropolitan
city has been investigated. It is argued that these children’s sense of place might be
affected by the constraints of contemporary urban life and physical urban settings.
Today, children cannot use their urban rights sufficiently; they cannot participate in
urban public spaces and access their peers and playgrounds on their own will. In this
thesis study, the sense of place of children living in Ankara has been examined.
A comprehensive research on the literature and survey on children’s development
and sense of place showed that children’s perception occupies a particular
significance in the sense of place studies. Self-centered perception starts to change
in 5-6 years old children, as they begin to be interested in and learn about their
environment.242 The subject group -selected in this study, i.e. 9-11 years old children,
reach a level of environmental perception; they can effectively use writing and
drawing skills. Besides, they have a more realistic approach than the children of
earlier ages.243 Children’s relationship within the city generally begins with the
immediate vicinity of their houses, and this environment is critical for children’s
spatial perception. 244 Children’s mental map of the city generally centered on their
home first. Then, after the children start going to school, multiple reference points
appear in their mental maps that are generally located on the route between home
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and school.

245

Children’s mental maps show how they perceive their environment

and what is crucial for them in there, related to children’s age and environmental
factors. 246
The sense of place is a phenomenon rooted in the mental image of a person and in
the properties of the physical environment. Jon Lang demonstrates it as a
phenomenon related to many concepts like; the built environment, boundaries, and
the esteem needs, control, and access of the individuals related to the environment.247
Sense of place has importance for every person’s relationship with his/her
environment. However, a sense of place is more than an essential fact for children;
it is critical for their healthy physical and social development.248 For this reason, the
thesis research focuses on children’s sense of place and their participation in the city.
In the literature review, recent precedent studies on children’s relationship with their
urban environment are examined in the scope of the thesis. The studies selected to
guide this present research apply to different contexts. Examination of these studies
shows that children have similar problems in different urban contexts. For instance,
children see their city as not child-friendly in Ankara249 as well as in London250. In
many contexts, children cannot participate in urban public spaces independently;
their leisure time activities occur in programmed, bordered areas of the city. The case
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study conducted in this thesis research has similar findings for the urban environment
of Ankara.
Based on the literature on the sense of place in general and children’s sense of place
in particular, a set of criteria for the case study of the thesis was determined by the
researcher. These criteria named as performance dimensions of the urban spaces for
children’s sense of place were used for preparing questions and evaluating the
findings of the case study. This conception suggests that the sense of place is a
phenomenon which is related to the sense of safety, perceptibility of a place,
imageability of a place, satisfaction of a place, and accessibility of a place. Sense of
place is correlated to these dimensions and requires to be assessed with them.
Subsequently, children’s sense of place could be affected by different spatial factors;
such as traffic, strangers, cars, green areas, and playgrounds. The related literature
supports that children’s sense of place is a multi-dimensional phenomenon that is
related to the satisfaction of urban areas, being protected from traffic, strangers, cars,
providing green areas, playgrounds, and pastime activities. 251
There are similar properties of different urban areas related to leisure time activities
and places of the children. According to the literature on recent case studies
conducted in different contexts, shopping malls are popular places for children’s
leisure time activity in many cities like London252, Istanbul253 or Trabzon254.
Inadequate outdoor urban places cause children to spend much more time in
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shopping centers.255 Contemporary urban areas may give fewer opportunities for
outdoor games and more opportunities for controlled urban place experiences. 256
Yalçınkaya claims that the most preferred leisure time places for children are their
house, shopping malls and parks in the city.257 Moreover, a study that was conducted
in London also reveals that shopping centers are the second-most favorable places
after children’s houses.
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The case study conducted in this thesis has common

findings regarding children’s most preferred places in Ankara. According to that, the
most popular place for the children to socialize is shopping malls; 14 children out of
30 say that they prefer shopping malls for meeting their friends in Ankara. Their
reason to select shopping malls is that they offer much more opportunities for
different social activities in addition to the restaurants located in the malls.
As a matter of fact, it is shown that the sense of safety has a key role in the sense of
place discussion. According to Maslow, when children meet basic physiological
needs like shelter and sleep, they need a sense of safety first. 259 Children’s safety
desire is strong, they need adults’ care, and the need for belonging follows the sense
of safety according to this conception of needs.260 Due to that, the sense of safety is
critical for children to create a bond with the urban environment where they live.
According to the case study and the previous researches 261, there are problems with
the children’s sense of safety in Ankara.
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It is found out from the survey that children cannot spend time in the streets of their
neighborhoods due to concerns about security in Ankara. It is seen that the
participants have concerns related to the sense of safety, which is critical for
developing a sense of place. The safety concerns are generally related to cars, traffic,
or strangers.262 Besides, stray animals are critical for children’s sense of safety and
sense of place in some specific locations of the city.
Indeed, cars and traffic can be a problem for children’s independent mobility and
play environments in the city. 263 As pointed out in other researches, children living
in Ankara cannot play games in the streets of their neighborhoods due to traffic, cars,
and inadequate parks and playgrounds. 264 The case study findings demonstrate that
children’s accessibility to the streets of the neighborhoods in Ankara is still a
problematic issue. Most of the children who participated in the survey say also that
they cannot go to the street in the neighborhoods alone. Some of the children have
access to playgrounds which are generally located in housing compounds with
controlled access.
As another result of the survey, the children’s satisfaction with their immediate
vicinity is found at an acceptable level. Notwithstanding, their satisfaction with the
neighborhood is around the average level. The data is parallel with their independent
mobility in the neighborhood; they cannot play games in the neighborhood streets as
they go to school by car or bus. The literature survey supports this finding of the case
study, following the safety concerns, children go to schools within walking distance
under parental supervision. 265 Appleyard’s research also supports the case study
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results; for him, the effect of heavy traffic and mobility with a vehicle in the city may
cause children’s disconnection from their urban environment and society. 266
Kevin Lynch asserts that different social groups can easily access well-designed
urban environments; additionally, access is a critical aspect of the adaptability of an
urban environment.267 However, contemporary cities are segregated by mental and
physical borders.268 The survey conducted reveals that children cannot access their
urban environment and cannot learn about the urban environment. Accessibility
problem affects their spatial satisfaction level and sense of place. Children cannot
learn about their environment; consequently, they cannot feel included and attached
to the neighborhoods in Ankara.
The results of the survey pointed out that the children’s activity in their neighborhood
occurs in limited areas demarcated by mental and physical borders. The first group
of children participating in the study lives in housing compounds with controlled
access. Their answers demonstrate that these children mostly spend their leisure time
inside the boundaries of the housing compounds. They play games in playgrounds
and gardens or use sports facilities in the housing compounds. In this way, this group
of children can play outdoor games, but within the borders and the surveilled areas
of the housing compounds. However, in most cases, they do not know much about
the urban environment outside the walls.
The second group of children lives in apartment blocks located on the streets in the
neighborhoods of Ankara. It is found out that there is no distinct difference between
these two groups’ participation and satisfaction with their neighborhoods. While the
first group of children has more chance for outdoor games, thanks to the gardens of
housing compounds, the second group of children do not have this opportunity. It is
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to note that some of the children from both groups know their neighborhood better
than others and illustrated that in the mental maps that they drew. For being able to
draw mental maps of the neighborhood environment, children need to spend time
there.
In addition to that, parent survey demonstrates children’s changing participation
level in the public open areas in the neighborhoods. Parents describe their childhood
neighborhoods as green, safe, and not “cosmopolitan” places. They said that there
was a neighborhood culture; everyone knew each other and could play safely in the
streets of the neighborhood where they grew up. Today, their children cannot play
in the park without their supervision. Parents illustrated a highly different urban
environment than today’s when they were asked to describe their childhood
neighborhood. They have concerns about children’s relationship with the
neighborhood and the city. However, the parents’ safety concerns for their children
in the neighborhood and the city prevail more than any other considerations.
As a result, children do not have access to public spaces, green areas, and to their
peers on their own freely. They are always under adult supervision, and they do not
have independent mobility in their neighborhood in Ankara. This data follows the
literature; for Lang, the automobile’s rising use and the increasing motorized
mobility reduce urban public places accessibility for children without adults’
guidance in contemporary cities.269
Most of the children’s outdoor spaces experience is limited within the borders of the
housing compounds, especially in the southwest development zone of Ankara.
Nevertheless, the borders of the housing compounds supply children limited but safe
play environments in the city. According to the parents’ and the children’s answers
to the survey, the sense of safety is a critical point for a sense of place in the city.
The provision of a sense of safety is of utmost importance for developing children’s
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sense of place in Ankara. Children need more inclusive outdoor open places in their
neighborhoods for feeling safe and developing a sense of place.
All in all, in the scope of the thesis, children’s sense of place and related sociospatial dimensions are examined in the neighborhood scale. At the end of the case
study, the findings obtained are parallel with the literature on the issue. In the
contemporary context, children’s sense of place, accessibility of public spaces, and
attachment to the neighborhoods are critical issues for children’s sense of place as
well as their wellbeing in Ankara.
Consequently, further research can focus on children’s sense of safety or
opportunities for developing children’s attachment to the urban public spaces in
Ankara. Based on the insights obtained from the researches, architects and urban
planners can design more inclusive residential environments and public open spaces
for children. It should be noted that a safe and inclusive place for children is the
spaces ideal for almost all urbanites.
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APPENDICES

A. A Guiding Example of Urban Space for Children: Aldo Van Eyck's Urban
Playgrounds
After the Second World War in 1947, Architect Aldo van Eyck started to design
public playgrounds for the Public Works Department of Amsterdam. He designed a
preliminary playground. After this playground became very successful, Van Eyck
designed more than seven hundred playgrounds between 1947 and 1978.270
In the 1940s, there was a project of playgrounds in Amsterdam designed by Aldo
van Eyck. Amsterdam was not in good condition in these years. The city's
infrastructure laid war-ravaged. The birth rate was increased (baby boom), and
available housing was a problem for many families. In addition to this, most of the
existing playgrounds were private and accessible only to wealthy children.271 There
were some places away from the city center for urbanites, especially children, to
play.
The architect who worked for the City of Amsterdam designed urban parks all
around the city, which allowed children playing in urban spaces. Van Eyck's project
provided playgrounds without physical borders. The project's purpose was to provide
children the opportunity to learn how to behave in different conditions of urban life.
Generally seen as fun diversions, although playgrounds were flexible and changeable
areas for Van Eyck. These places provide also the urbanites to come together and
socialize. Some properties of these playgrounds can be a guide for children in urban
public areas.
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The ground-breaking series of parks focus on local character and context. Therefore,
Van Eyck transformed hundreds of disused areas or places that have different
programs into urban parks. The designer created simple but striking areas for
everyone.

He kept his designs simple using blank walls or too-wide road

intersections. There were generic modular, steel designs, and minimal spatial
arrangements. The project aimed to design spaces for children to play and adults to
rest. There were different activities – a floral planting, a sandbox, benches that had
no visible borders yet remained separate, and their internal relationship porous like
a sponge or membrane.272
What was unique in Van Eyck's parks was the urbanist's approach to how children
could play: the play-space was not segregated with walls from the street for safety.
There are in these parks natural stones demarcating the playground area, but no iron
fences. The architect's idea was that the children should learn the difference between
traffic lanes and public open spaces and green areas. Correspondingly, adults had no
spatial division from where the children played; the children had to learn not to
disrupt older adults on the benches.
Van Eyck's playgrounds are designed in already existing parks, squares, and some
derelict places in Amsterdam, taking into account every single design area's
limitations. Therefore, all of the playgrounds were unique and site-specific, and
never standardized. Still, van Eyck created types of equipment that could be
combined in different playgrounds. Among these play tools were; climbing arch,
sandpit, and tumbling bars that were designed that were used in early playgrounds
of him. In later works, he designed a climbing mountain, climbing dome, and
jumping stones.273
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On the other hand, the parks designed by Van Eyck were different from today's
playgrounds; they did not have distinct borders. Children played close to traffic and
other people, because city children had to learn to handle such risks. They cannot
acquire this ability if they are isolated physically from an urban area with distinct
borders. Van Eyck created liminal edges, and liminal defines "the experience of a
transition even if there is no clear barrier between two states. The liminal passage
forms a kind of 'transitional consciousness'274 Transitional moments are essential.
Due to, establish the borders between experience for children. To understand how to
play, children experience spatial limitations concerning dangers and the other user
of space. When we look at a more general perspective, liminal edges can generate a
new path between segregated urban areas.
There are three main features of the urban parks by Van Eyck;
•

Firstly, the playgrounds recommended a different conception of urban space.
Van Eyck designed the equipment in a minimalist way to inspire the users
(children).

•

"The second aspect is the modular character of the playgrounds. The basic
elements could endlessly be recombined in differing polycentric
compositions depending on the requirements of the local environment."

•

"The third aspect is the relationship with the urban environment, the "inbetween" or "interstitial" nature of the playgrounds. The design of the
playgrounds was aimed at interaction with the surrounding urban tissue…"275

These playgrounds built in Amsterdam's various places did not break the relationship
between the child and the city's general context. On the contrary, these playgrounds
made the children feel that they were in the public space. Moreover, Van Eyck's
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urban playgrounds were designed with an egalitarian approach, and they are
accessible to all children.
In essence, Van Eyck's borderless interaction areas make the play part of urban daily
life. At the same time, children can learn the rules of society and communication
between different age groups. Most of these playgrounds were demolished and
cannot reach today, even though some remain standing. I believe these playgrounds
are not just places for play. These playgrounds are an example of a design that can
prevent children's disengagement from the city. Designing urban public spaces as
accessible to all children is very important in children's development and increasing
their attachment to the place.
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B. Right to The City
The Right to the City is a manifesto that focuses on the city and power relations that
occur in it. The French urban sociologist Henri Lefebvre criticizes the malpractice
of distribution and formations of space. He describes the right to the city as a "cry
and demand" for a better city. Every urbanite should have rights upon urban areas
and urban development processes. The rights to the city involve; the right to
information, the right to expression, the right to access, the right to culture, the right
to identity, the right to the city administration, and rights to urban facilities for every
citizen. In addition to these rights, every urbanite should have access to all urban
public spaces.276
According to Lefebvre, "(social) space is a (social) product."277 A public realm is a
place for social interaction that shapes and reproduces itself through a network of
relations. Additionally, having a right to create and change urban space is vital for
urbanites belonging to the city. 278 The Right to The City involves benefits from
public services and facilities. Everyone should have the right to live in the city and
enjoying equal rights there. This approach upholds citizens' wishes and control on
urban development rather than the uneven urban development shaped by the
capitalist system.279
David Harvey emphasizes that we must be in a constant struggle for the right to the
city, which is both an inalienable and non-transferable right. He highlights the power
relations in the city after Lefebvre. According to him, 'The Right to the City' can
carry different meanings for every urbanite. Nevertheless, the right to the city is a
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collective right that is composed of individuals' demands. For this reason, the city's
reformation and the creation of a liveable urban space are only possible with the
collective power of the citizens. 280

280
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C. Child Survey Questions

Merhaba, senin Ankara ve yaşadığın mahalle hakkındaki düşüncelerini
öğrenmeyi çok istiyoruz, aşağıdaki soruları cevaplarsan ve sonra da bir resim
veya yazı ile bize mahalleni anlatırsan çok seviniriz. Haydi başlayalım!
1. Hangi mahallede yaşıyorsun?
2. Evinizin bahçesi var mı?
3. Evin site içerisinde mi?
4. Yaşadığın mahalleyi seviyor musun? 1’den 5’e kadar bir puan ile ifade eder
misin?
①②③④⑤
5. Eğer bir site içierinde yaşıyorsan, yaşadığın siteyi seviyor musun? 1’den 5’e
kadar bir puan ile ifade eder misin?
①②③④⑤
6. Yaşadığın mahallenin sokakları sence güvenli mi?
①②③④⑤
7. Mahallende tek başına sokağa çıkabiliyor musun?
①②③④⑤
8. Evinin bulunduğu site içerisinde veya mahallende oyun oynayabileceğin,
açık alanlar yeterli mi?
①②③④⑤
9. Mahallende en sevdiğin yerler nereler?

10. Mahallendeki parklar ve bahçeler sence oyun oynamak için uygun mu?
①②③④⑤
11. Mahallende arkadaşlarınla veya tek başına oyun oynuyor musun? Ne sıklıkta
oynuyorsun?
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12. Mahallende / sitende özellikle sevdiğin alanlar var mı? Nereler?

13. Daha önce hiç taşındın mı? Eğer taşındıysan ne zaman?

14. Eski mahalleni özlüyor musun?
①②③④⑤
15. Eski mahallene ilişkin neyi veya neleri özlüyorsun?

16. Şu an yaşadığın mahalleden başka bir yere taşınsan bu mahalleyi özler misin?
1den 5 e kadar bir puan ile ifade eder misin?
①②③④⑤
17. Şu an yaşadığın mahalleden taşınsan bu mahalleye ilişkin neyi veya neleri
özlersin?

18. Yaşadığın mahallenin sokaklarında ve oyun alanlarında neyi veya neleri
değiştirmek isterdin?

19. Mahallende istediğin her alana rahatça erişebiliyor musun? 1den 5 e kadar
bir puan ile ifade eder misin?
①②③④⑤
20. Arkadaşlarınla yaşadığın mahallede mi başka bir yerde (avm, kurs vb) mi
buluşmayı tercih edersin? Nerede? Neden?

21. Sihirli bir değneğin olsaydı ve bir anda mahallende istediğin bir şeyi
değiştirebilecek olsaydın neyi değiştirirdin?
22. Ankara sence yaşamak için ne kadar iyi bir yer? 1den 5 e kadar bir puan ile
ifade eder misin?

162

①②③④⑤
23. Sihirli bir değneğin olsaydı ve bir anda Ankara’da istediğin bir şeyi
değiştirebilecek olsan neyi değiştirmek isterdin?

Ve son soruya geldik. Buraya kadar olan soruları cevapladığın için çok teşekkür
ederiz. İşte son ve çok önemli sorumuz:
24. Yaşadığın mahalleyi resim, yazı ya da haritayla bize anlatabilir misin? Bu
sayfayı mahallenin resmi, haritası (istersen kroki de çizebilirsin) veya
yazacağın yazı için kullanabilirsin.
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D. Parent Survey Questions
1. Hangi mahallede yaşıyorsunuz?
2. Yaşadığınız ev site içerisinde mi?
3. Eviniz müstakil mi apartman dairesi mi?
4. Evinizin bahçesi var mı?
5. Yaşadığınız mahallenin sokakları çocuğunuz için güvenli mi?
①②③④⑤
6. Yaşadığınız mahallede bulunan oyun alanları çocuğunuz için güvenli mi?
①②③④⑤
7. Çocuğunuz serbest zamanlarında neler yapıyor?
8. Çocuğunuz okuluna nasıl ulaşıyor?

9. Çocuğunuz mahallenizdeki oyun alanlarına yanında siz olmadan erişebilir
mi?
10. Site içerisinde yaşıyorsanız yaşadığınız site çocuğunuz için güvenli mi?

11. Site içerisinde yaşıyorsanız, sizce site içerisinde yaşamak çocuğa ne gibi
avantaj ve dezavantajlar sağlıyor? Kısaca açıklar mısınız?
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12. Yaşadığınız mahalle çocuğunuza uygun, yeterli sosyal ve kültürel imkanlar
barındırıyor mu?
①②③④⑤
13. Ankara’da mı büyüdünüz? Cevabınız evet ise, siz çocukken Ankara nasıl bir
kentti anlatır mısınız?
14. Çocukken nerede oyun oynardınız? Çocuğunuz nerelerde oyun oynuyor?

15. Siz çocukken yaşadığınız mahalle ile bugün çocuğunuzun yaşadığı mahalle
arasında ne gibi farklar var?

16. Sizin çocukluğunuzda yaşadığınız kent nasıl bir yerdi? Bugünkü Ankara’dan
çocuklar açısından ne gibi farkları vardı?
17. Son yıllarda taşındınız mı? Nereden nereye taşındınız?
18. Eğer taşındıysanız, taşınma çocuğunuzun kentsel çevre ile olan ilişkisini
nasıl etkiledi?

19. Eklemek istediğiniz görüşler ve düşünceleriniz var mı?
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