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ABSTRACT

WOMEN TEACHERS’ PERCEPTIONS AND EXPERIENCES ON GENDER
ROLES IN PUBLIC AND PRIVATE SPHERES

SAYIN GURAN, Ummiihan
M.S., The Department of Gender and Women's Studies
Supervisor: Assoc. Prof. Dr. Ayca ERGUN OZBOLAT

September 2021, 123 pages

Gender perceptions and gender-based stereotypes might heavily affect the motives
behind the preference of a profession, and teaching is among the professions in which
gender-based differences are most prominent. In terms of the qualifications it requires
and the opportunities it offers, teaching is a profession where women can carry out
their individual and professional roles together. The gender-based division of labor
adheres to traditional norms both in the private sphere and in the public sphere, and it
can be deduced that the professions are divided strongly on the basis of the gender-
based division of labor. In this study, women teachers were asked about their motives
in becoming a teacher and their views and experiences about teaching profession. As
a result of the data analysis, the most important internal and external reasons for
teachers to prefer teaching profession have been determined. The impact of family and
social environment constitute the most important reasons along with loving children
and loving being a teacher. Since external and personal reasons are interconnected,
this interconnectedness is highly informed by traditional gender roles and patriarchal

structure in Turkey.



Keywords: Gender Roles, Public and Private Realm, Teaching Profession, Married

Women Teachers
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KADIN OGRETMENLERIN KAMUSAL VE OZEL ALANLARDAKI
TOPLUMSAL CINSIYET ROLLERINE iLISKIN ALGILARI VE DENEYIMLERI

SAYIN GURAN, Ummiihan
Yiiksek Lisans, Toplumsal Cinsiyet ve Kadin Caligmalar1 Bolimii

Tez Yoneticisi: Assoc. Prof. Dr. Ayca ERGUN OZBOLAT

September 2021, 123 sayfa

Cinsiyet algilar ve cinsiyete dayali kalip yargilar, bir meslegin tercih edilmesinin
ardindaki giidiileri biiyiik 6l¢tide etkileyebilir ve 6gretmenlik, cinsiyete dayali
farkliliklarin en belirgin oldugu meslekler arasinda yer almaktadir. Ogretmenlik,
sahip oldugu nitelikler ve sundugu imkanlar agisindan kadinlarin bireysel ve mesleki
rollerini birlikte yiiriitebilecekleri bir meslektir. Cinsiyete dayali is boliimii hem 6zel
hem de kamusal alanda geleneksel normlara baglidir ve mesleklerin cinsiyete dayali
1s boliimii temelinde giiclii bir sekilde boliindiigii sonucuna varilabilir. Bu
arastirmada kadin 6gretmenlere 6gretmen olma nedenleri, 6gretmenlik meslegine
iligskin goriis ve deneyimleri sorulmustur. Verilerin analizi sonucunda dgretmenlerin
ogretmenlik meslegini tercih etmelerinin en 6nemli i¢Sel ve digsal nedenleri
belirlenmistir. Cocuklar1 sevmek ve 6gretmenligi sevmekle birlikte aile ve sosyal
¢evrenin etkisi en 6nemli nedenleri olusturmaktadir. Dissal ve kisisel nedenler
birbirine bagl oldugundan, bu karsilikli baglilik, Tiirkiye'deki geleneksel cinsiyet

rolleri ve ataerkil yapi tarafindan oldukga etkilenmistir.

Anahtar Kelimeler: Cinsiyet Rolleri, Kamusal ve Ozel Alan, Ogretmenlik Meslegi,
Evli Kadin Ogretmenler
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CHAPTER 1

INTRODUCTION

The lifestyles of societies have been shaped by gender norms over the years. Gender
refers to the gender roles that surround the individual from the moment they are born.
These roles determine the forms of communication and our behavioral criteria in daily
life. Gender perception reports that women are more emotional, sensitive, and men are
more logical and physically strong. It expresses general opinions, such as certain jobs
are suitable for women and some jobs are for men. This situation leads to gender
discrimination, social inequality and power differences not only in the workplace but
also in many areas of society. Especially after the industrial revolution, although the
activities of women in economic activities and business environment increased, this
increase could not provide the balance between genders in the business environment
and career choice (Parlaktuna, 2010). Despite developments such as the impact of the
industrial revolution, the qualifications of the jobs deemed suitable for women cannot
exceed the framework of the duty and mission that society imposes on the female
gender (Pilcher &Whelehan, 2004). Therefore, it can be said that the passive roles
attributed to women in social life limit women to a great extent. According to Correll
(2001), such discriminatory attitudes restrict job opportunities, especially for women.
This situation reveals the situation of orientation towards professions that are
compatible with traditional gender roles with an apparently voluntary attitude during

the choice of profession for both genders.

Stereotypes accepted in society are ideal identities to be achieved. Pre-acceptances
about women are related to her being emotional, caring and a good mother. Therefore,
women will grow up with the awareness of the necessity of having these qualities, and

as a matter of fact, they will develop an identity suitable for these stereotypes.



While women are channeled into more emotional areas such as addiction, care,
motherhood, compassion, in accordance with the common belief in society on the basis

of gender roles, men are emphasized with success, power and activity (Lindsey, 1990).

With the arguments that women's roles in working life should not disrupt their
domestic roles, women are approached to professions that are suitable for family roles,
and a gender-based distinction emerges between professions. The woman is expected
to undertake the responsibilities she undertakes in the context of emotional labor in the
family, in the public sphere as well, and the perception of "ideal profession” emerges
with the perception adopted in this direction. Teaching and especially professions such
as classroom teacher and preschool teacher are among the most prominent
occupational groups, which are the extensions of the responsibilities that women fulfill

in the context of emotional labor in the family.

Teaching is a profession where women can carry out their individual and professional
roles together in terms of the qualifications it requires and the opportunities it offers.
In other words, teaching is “uniquely suited” job for a woman whose main role is
motherhood, with its long vacations, flexible working options, emotionality and

communication skills.

The gender-based division of labor reveals that adheres to traditional norms both in
the domestic (private sphere) and in the public sphere, and it is seen that the professions

are separated sharply on the basis of the gender-based division of labor.
1.1.  The Scope and the Significance of the Study

The aim of the study is to investigate the effects of the gender factor on the orientation
of female employees to teaching profession, based on the view that some occupations
are more suitable for women's nature, although there are no rules, laws and such

written factors.

The more women participate in public life, the deeper the dimensions of occupational
inequality are revealed, and it is better seen how intensely the values that cause

inequality are adopted by women.



Richard Anker (1998) explains the importance of discrimination between men and
women in working life and in choosing a profession as follows: “Discrimination on
the basis of gender in the working life shows the negative effects of women's
perspectives on themselves and plays an important role in increasing the effects of

gender stereotypes”.

By looking at the examples in the world, it can be easily said that the opinions about
gender roles in societies have changed hardly and the change has spread over a long
period of time. It is an important point that women's positions in working life and the

problems in the internal dynamics of this position can be solved primarily by women.

Discovering the effect of the concept of gender on the employees and revealing the
effect of the acceptance of this concept by the employees on the choice of profession

and job satisfaction reveals the importance of this research.

In the scope of the present research, the role of married women in the society, and in
public and private life has also been investigated deeply. Present study has chosen
interviews as the data collection method and asked open-ended questions to get in-

depth answers and find the real motivation behind the actions of female teachers.

In addition to the reasons why female teachers choose the teaching profession, this
study also reveals the gap between their expectations and their experiences through

the questions which asked them.

In this context, this research explored the perceptions of female teachers about the
teaching profession and demonstrated their hardships or meeting their expectations in
teaching.

The current study concentrated not only the motivations of women teachers in
choosing the profession but also positive and negative experiences of teachers. Thanks
to in- depth interviews with each interviewee, the present study allow them for what
they experience while doing their job. By doing so, this study provided great variety
of opinions about what were the expectations of teachers from the profession and what

did they encounter.



1.2.  Choosing the Appropriate Research Method

According to Yin’s point of view (Yin, 1984), the kind of research strategy should be
determined by three conditions: The first one is the context and purpose of the research
questions, the second is the necessity of the control of investigator and the third one is
instead of concentrating on historical incidents, focusing should be on current events.
In this regard, it would be logical to express our hypothesis as ‘There are both internal
and external motivations in becoming a teacher. Internal motivations include
satisfying of love of teaching and love of children, and the prestige/respect of the

profession. External motivators include family and environment related reasons.’

In the current study, we are investigating teachers’ motivation and beliefs on why they
choose their profession, and what kind of experiences do they have as a result of these
motivations. Since it is concluded that people’s opinions and sensations about being a
teacher and their experiences in teaching profession can be obtained by interpreting
the way they express themselves and by working out on the sentences they form. So,
the study should be a qualitative research which focus on in-depth insights acquired

from the participants.

Schell states that comparing to other research designs, the interview technique is
describes as the most flexible one. This interviewing method gives opportunity to
researcher to manipulate the findings, circumstances and resources while examining
experimental incidents (Schell, 1992). This flexibility also makes the interview a
suitable technique for our investigation, since according to our study flexibility is
required when manipulating the conditions of the social context and external
environment and changing the form of questions asked as we deem it necessary. In
addition, when it is compared to the survey method, the interview method has more
flexibility in giving the interviewees more freedom when they use words and phrases
as they wish in expressing themselves, and their choice of words make better and more
detailed indicators when evaluating our research questions and hypothesis. Therefore,

interview is selected as our suitable method of research.



1.2.1. Data Collection

Fieldwork for the study has been conducted during the three-months preparation
period of the research. Participants of this study consisted of seventeen married women
teachers from one of the private schools in Ankara. This study was conducted with
convenience sampling and with snowball sampling technique. The researcher chose
married women teachers from the same private school in Ankara but the grades they
teach are different. Four of them are elementary school teachers, seven of them are
secondary school teachers, six of them are high school teachers. The participants’ ages
and the number of children they have are slightly different. This diversity was taken
into consideration in determining the people to participate in the research. This variety
was intentionally chosen to clearly find out the elements affecting married women

teachers’ role perceptions.

I am an English teacher in secondary school and | selected married women teachers
from the same private school which | worked. I informed the respondents about my
study and | explained the goal of the research to my colleagues face to face. During
the explanation of the research, a few consent form were left for the teachers who were
not there at that time and other teachers were asked to explain about the form if asked.
Some of the participants were found with this method. Some of the teachers who were
asked to participate the study rejected to participate in. But most teachers volunteered
to participate in the research. Upon being volunteer to participate in the research, |
made a visit to their teachers’ room. If the teachers' room was available, the interviews
were held in there but if it was not available the interviews were held in another room
of the school. To protect their identities and their families, a pseudonym has given in

place of their real name.

The respondents of the research have been contacted through online mediums, or
through personal networks. The candidate participants are shortly informed about the
topic of the study and about the content of the interview questions (without revealing

the deeper motives, to avoid biases), and they also signed a consent form.

After that, an appointment was got from the married female teachers who volunteered

for this study. At the same time, the necessary permission was obtained from them to

record the interview with a voice recorder. The interview, which lasted about 25-30
5



minutes, was held and recorded individually between the researcher and the married
female teacher. After the interview was completed, it was asked whether the interview
questions were understandable enough and the answer was received that it was “clear
and understandable”. After the interview, the answers given by the married female

teachers to the interview questions were listened to and itemized.

There are two different category of themes. One of the major categories allows
researchers to classify the answers as internal and external motivation. The other theme
category allows classification based on experiences of teachers in choosing the
profession. Here, personal factors include personality or character based preferences,
such as love of lessons, loving children, etc., while social factors include more
environment related factors, such as better adaptation to family life, work/private life
balance, expectations of the society, etc. Here, it is worth noting that sub themes are

created under these central themes, based on the answers of the respondents.

One of the limitations of this study may be that teachers who participated the research
work in private schools. As evident from a study the teachers who work in public
sector were more pleased from the teaching profession than their colleagues who work

in private sector (Togia, Koustelios & Tsigilis, 2004).

Here, the biggest advantage of the present research is that the data has been collected
as an insider. As | am also a teacher as the researcher, it become possible for me to
create and evaluate the interview questions from teachers’ perspective. This also
makes it easier for me to create the major themes of the interview questions and to

reach an appropriate sample.
1.2.2. The Design of the Questions and Research Design

In order to develop the interview form, questions related to the purpose of the research
were formed under main headings. To understand the classification and evaluation of
motives in choosing teaching profession, questions such as “why do you prefer
teaching” or “how do you evaluate your choice” were asked the respondents. Having
a profession as a married woman was another heading to evaluate gender roles in terms
of having a job. In order to understand the perception of the profession, status, the

advantages and disadvantages of the profession, questions were asked about the social

6



status of the teaching profession and its benefits in public and private life. The relation
of being married and having a family with the choice of profession was another subject
that was researched in this study. There are also questions about how having economic
independence is evaluated by female teachers. The views on the perception of the
teaching profession as a female profession by the society and the views of female
teachers on this issue are another question included in the study. Finally, questions

were asked about how sexist concepts affect the lives of female teachers.

At that point, it is possible to claim that the standardized open-ended interview appears
as the most suitable type of interview for our case, to be able to direct respondents
according to the research questions and also to allow flexibility to respondents while
answering. In this research, from the answers of the participants it has been aimed to
use active meaning making method (Mishler, 1991). For this reason, to provide reliable
and valid research, for each interviewee the questions must be asked in the same
format. Furthermore, while we aim to maintain format of the questions, we also try to
get flexible answers from the interviewees. Since human behavior and emotions are
situations that are difficult to predict, the interview process would likely be determined

in an interactive manner, depending on the participant's responses.

1.2.3. Interpreting Data

Interpreting data from the participants’ answers is one of the most significant part of
the study. To be able to grasp purposeful patterns and hints, analyzing the data in the
right way is important. To examine the data, the interviewee’s remarks should be
categorized under particular keywords. This method is known as “coding”. Thanks to
this technique, implications can be made about our hypothesis (Jones, 2007). When
these codes are detected, they should be converted to conceptional metaphors that
would be expected answers to research questions. After this process, implications
should be made about the consequences of the study, by examining the frequency of

conceptional metaphors in the answers (Ellis, 2015).

In the first chapter, which is devoted to the method, information about the research
model, the characteristics of the research area and group, the data collection technique
and tool of the research, how the field research was conducted and processing of the

data are presented.



In the second chapter titled theoretical background; there is literature information on
the establishment and development of teaching as a feminine profession on the axis of
gender, gender-based division of labor, roles of femininity and masculinity in the
context of gender-based division of labor, and gender and career choice, which is the
basis of the research topic. In addition, the concepts of public space and private space
are explained. The relationship between these concepts and gender roles is evaluated

and the effect of these relationships on female jobs is investigated.

In the third chapter, the data and its analysis along with major findings of the research
is presented. In that part, | examine the findings of the study regarding the public and

private realm concepts.

In the last chapter, the collected data has been analyzed. Evaluations were made and

interpreted on the given data.



CHAPTER 2

THEORETICAL AND CONCEPTUAL FRAMEWORK

The role of men and women in the teaching profession has historically been shaped by
the limitation of gender roles and other economic developments. Even women's
education was not possible for them to be educated as individuals, but because they
were able to teach spiritual values to children. It was also made possible for them to
step into the teaching profession with the same logic, showing compassion to young
children and passing on religious and spiritual teachings to them. Later, the increase
in the number of female teachers took place due to the thought that they could be paid
less than male teachers who would do this job and it paved the way for men to choose

more prosperous occupations after industrialization (Boyle, 2004).

While areas such as directorate and specialty, which were opened with the
formalization of education, were almost completely monopolized by men, the passive
teacher position, which was underpaid, less respected, and thought to obey and
implement the decisions of the male-dominated administration, became a profession
mostly carried out by women (Boyle, 2004).

The major themes that have been discussed in the scope of theoretical and conceptual

framework include the societal role of women.
2.1 Public Life/ Private Life and Married Women

The human being who is born biologically as a man and a woman takes on a number
of roles and responsibilities according to the culture they belong to (Greenhaus
&Powell, 2003). Men and women, who differ in their daily lives through their duties
and responsibilities due to patriarchal structures, are exposed to various gender-based

divisions and barriers (Habermas, 1962).



The first public debate on public private distinction began in the 1960s, and this
concept has been defined by Habermas as an area independent of the state, formed
within civil society, where citizens are free and equal individuals to discuss and seek
solutions to common problems (Habermas, 2004: 95-102). In fact, Habermas idealizes
this liberal public sphere, assuming that citizens are homogeneous as equal and free
individuals. At this point, Nancy Fraser, who criticizes Habermas's concept of public
space, talks about the sub-public spaces (multi-publicity), which compete with each
other such as the public space of the women, the public space of the workers, the public
space of the peasants. Accordingly, members of these sub-anti-publicities constitute
opposing discourses on their identity, interests and needs as oppressed social groups
(Fraser, 1990: 107-110).

In this context, homogeneous public space has never existed, as Habermas idealized.
On the contrary, this field turns into an area where an unequal and unfree relationship
experienced and different publicities compete with each other in this relationship. This
unequal relationship is mostly experienced when different identities have not got the
opportunity to be represented in the public sphere and all individuals cannot access
this area equally and freely (Marshall, 2000). The issue in this case is of course not the
spatial boundaries of the public sphere. The issue here is how much you can exist as a
'subject’ in this field, and how visible your identity, interests and needs are. In other
words, this concept exists with its opposite from the very beginning and indicates the
existence of a non-public (private) space. And some identities are excluded from the
public sphere by being imprisoned within the boundaries of the private sphere. In other
words, the distinction between the private and public spaces serves hegemonic
discourses that legitimize the oppression of the private space and the unequal

relationship between these two fields (Lindsey, 1990).

In the pre-modern period, the main producer is the household, and economic activities
are related to the household, that is, to the private area. At this point, women are tied
to the household as they are the main producers of economic activities. The public
sphere is identical to being a "citizen™ and points to the free association of free men.
In short, before modernity, production and reproduction are not independent from each
other and both production takes place within the household (Edholm, Harris & Young
(1978).

10



The emergence of bourgeois society, on the other hand, separates the economic
activities from the private-public space, leaving production and work in the public
sphere and the reproduction in the private sphere, which makes this distinction even
more complicated (Engels, 2021). Because the family is no longer the main producer
and its traditional “producer role” has gone out of the household. In this context, while
the public is the market where wage labor exists, the decentralized family remains the

area of the private area, that is, the unpaid labor (Blackstone, 2003).

However, this distinction has meanings beyond wage labor / unpaid labor and this
meaning refers to gender. In this context, while modernity creates a gender-based
division of labor based on the distinction between private and public spheres, this
division has also created the theoretical structure that legitimizes gender-based
divisions (Chafetz, 1990). While women were excluded from the "paid work™", political
power, public life and property of the public sphere, they were identified with the "free
labor™ of the household and imprisoned in the private sphere (Sayer, 2005).

While the public sphere is defined as the sphere of reason, logic, objectivity, formal
relations, justice, equality, rules, the private sphere is defined as the sphere of
emotionality, subjectivity, nature, morality, culture and love. These definitions are
identified with men and women, and the private sphere is defined as the women's
sphere and the public sphere as the men's sphere (Lewis, 2021). Rousseau, for
example, welcomes the separation of women and men as private and public spaces for
the continuation of the social order. He thinks that the man should be in the public
sphere because he has a mind and logic (Rousseau, 1971). The participation of women
in the state and public sphere is often restricted and this restriction is explained by the
"nature of women". Therefore, from the 18th century, women, like men, began to
demand to be individuals and citizens. Therefore, the main goal of Liberal feminism
has been to eliminate laws and practices that prevent women from entering the "public”

space and imprison them at home (Baehr, 2017).

Liberalism, which aims to guarantee the freedom, autonomy and fundamental rights
of the individual and therefore focuses on the restriction of political power, has led to
the questioning of women's claims and their absence in the public sphere. Mary

Wollstonecraft, one of the best-known names among the 18th century liberal feminists,

11



in her well-known work "A Vindication of Rights of Women"; argued that important
works were carried out in the public sphere where the mind was valid. So, she opposed
the connection of the unimportant works with women and being restricted to the
private area. She argued that this both damaged the reputation of women and prevented
them from developing their minds and critical abilities. According to her, the mind is

the same in every person (Wollstonecraft, 2008)

With the establishment of the Republic of Turkey, women began to be defined in the
public sphere. In the family life, women have started to become a spouse with equal
rights. With the adoption of the civil law in 1926, women have made significant gains
in their legal rights in Turkey. The official ideology of the Republic is in favor of the
fact that women should appear in the public sphere and have a profession. However,
when we take a closer look at the perception of women of the period, it is seen that
there is no fundamental difference between the traditionalist and the modernist
stereotypes in terms of gender roles. In addition to women’s “natural duties” and
responsibilities in the private sphere, the western model of what imposes self devotion
and responsibility in the social sphere. This situation caused women to face “double
burden” and cause role conflicts (Berktay, 2006:109). In fact, it was argued that public
roles were imposed on these roles as in the case of citizen mother (Savran, 2006). In
summary, the traditional roles assigned to women remain essentially the same while

they are changing, transforming and evolving.

While the discourse of being a good wife and a good mother in socializing still
continues, the traditional roles of women in the household are carried to the public
sphere. Therefore, feminists advocated the “restructuring” of the male-dominated
public sphere. Kate Millett states that liberalism's distinction between public sphere
and private sphere justifies male domination over women. In this respect, while the
government never accepts the existence of women, the public sphere is not much
different from the traditional structure and the division of labor in the public sphere is
also the extension of the division of labor in the private sphere (Millett, 1990). In other
words, women's entry into the public sphere does not change women’s secondary
position, on the contrary, this oppression is strengthened due to the different power

relations in the public sphere and women's labor is exploited in both spheres.

12



Carol Pateman (1988) describes this process as the transformation of household
patriarchy into patriarchal civil society (the brotherhood of men). Therefore, according
to him, the concepts of citizenship and civil society are also male dominant because
the public sphere belongs to men. A woman is also a citizen, but she is also primarily
a wife and a mother. Silvia Walby divides patriarchy into private and public space. At
this point, patriarchy in the private sphere points to the service of women to men in
the household, and patriarchy in the public sphere. Women are not excluded from the
public sphere but they are exploited. The ‘family’, defined as a private area, is used by
the state for political purposes (Marshall, 2000).

In addition, due to the close relationship between patriarchy and gender, women's labor
is used as cheap labor. As men are still considered as "bring home the bread,” the
woman's wages remain secondary in the household, and this subsidization justifies the
low salary given to her. In economic crises, women are primarily removed from work
and they are discouraged to strive for high positions and good wages. While it is
generally not preferable for women to be in high positions (glass ceiling), their rise is

prevented or slowed down (Brenner-ldan, 2014).

In addition to all these, while the jobs are divided into “women's jobs” and “men's
jobs”, women are also expected to work in “women's jobs” such as nursing, teaching,
and secretariat. They are excluded from some occupations like inspectors and district

governors just because they are women (Anker, 1998).

Within this general framework, public representation and visibility of women,
especially in paid work, have not automatically brought pluralism. Because women
are still defined in the public sphere by their traditional roles as a mother and wife.
Gender limits women's movement not only in the private sphere, but also in the public
sphere. In short, the entrance to the public sphere did not ‘liberate’ women, but rather

covered the fact that women were not considered as ‘subjects’ (Dekeseredy, 1990).

Looking at the historical process of women's participation in the public sphere, it has

been regarded as an entity that has been excluded from the public sphere almost

throughout history and must live in the private sphere. This situation constantly

reinforces the secondary position of women in the face of male domination. Looking

back to Ancient Greece, where the foundations of the public sphere were formed, it is
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seen that the reason for being a citizen was land ownership, that men who have the
right to use weapons were accepted as citizens, and from this point of view, it was
impossible for women to become citizens (Agaogullari, 1989). The women's living
space remained in the family space and could not go beyond this area, which is called
private space and whose boundaries have been precisely determined. In everyday life,
women are also excluded from the political sphere. This situation further strengthens
the power held by the man (Pateman, 1983). Rational and decision-making men do
business by holding the power and having the right to exercise authority as the main
subject of the public sphere, whereas women's work consists of staying in the house

associated with the private sphere and giving birth to children (Ciftci, 1998).

The public sphere approaches that emerged with Habermas in the 17th century and
afterwards make a masculine structure dominant and a public sphere in which women

are excluded is mentioned (Nordquist, 2021).

When it comes to the 18th century, the concept of liberal public sphere is formed. The
liberal public sphere, which develops from the philosophy of the equality and freedom
of all individuals, sweeps the debate on freedom in the private sphere under the carpet
and actually rebuilds the freedom of men. By stating that women can only participate
in decision-making processes to a limited extent, it shows women as an actor even if
it is limited (Chhetri, 2013).

When the patriarchal social structure is examined, it is noteworthy that power and
authority are used in the representation of men. Women, on the other hand, are
insufficient in power and authority. When the public sphere is examined in terms of
private sphere, the patriarchal structure sees the man as a subject belonging to the
public sphere, while leaving the borders of the woman in the private sphere (Walby,
1990: 24).

The point of view of feminists in the public and private sphere debate is that the
domination of men over women is a form of expression. While public life is associated
with masculinity, private sphere is associated with femininity. Public life determines
the policy and does it by the man's hand, and the economic power takes place here.

The woman, on the other hand, continues her existence in a position that is responsible
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for the back service, her access to the streets is blocked and her voice is muted (Walby,
1990: 178).

It does not seem possible to say that there has been a major change in the modern form
of the private sphere and public sphere structure. This situation further deepens the
secondary position of women in the private sphere (Therborn, 2004: 17). Indeed, the
place where many gender inequalities arise is within the household, where the private

sphere is defined.

Because it is the source of this and similar inequalities, the public sphere-private
sphere distinction is criticized by feminists and it is stated that this distinction should
be eliminated. While the public sphere puts the already strong man in a much stronger
position, women face difficulties in being in the public sphere (Roberts & Crossley,
2004).

Within the public sphere debates, it is emphasized that the state is separate from the
public sphere and is only a tool. However, this tool forms the basis for gender
inequality with the policies it produces. When the individual is born, this
discrimination manifests itself with the colors of the identity cards for many years.
With childhood, the individual is assumed of many different roles, and this situation
is deepened by education and media content. As the policy maker, the state assumes
the differences between men and women, thus paving the way for gender inequality
(Wilson, 1977).

Man's understanding of power in the public sphere, his ability to maintain the
legitimacy and continuity of the power he establishes and maintains within the sphere
is related to the ways in which he makes sense of others and how he positions them
(Sankir, 2010). Therefore, the masculine power has created its own public space and
rules in the public sphere from the very beginning. It has left the areas of use other

than itself, that is, the remaining areas as feminine, to the use of women.

The clear distinction of exclusion of women from the public sphere can be explained
by the structure brought about by the industrial revolution. While this development
deepens the position of women in private-home, it directs men to more public sphere.

Because production systems and ways of doing business have undergone radical
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changes. Home-based production creates larger and monopolistic structures due to
mass production requirements. While home and workplace used to be the same, now
these concepts come into being in different contexts. In this case, the woman had to be
more confined to the private sphere, whose meaning has narrowed by completely
breaking away from work (Honeyman & Goodman, 1991). In the ongoing process,
women started to take place in the other position in the business world as the weak

actors of the increasing labor supply.

Women's presence in the business world, which constitutes almost half of the
population in the world, has been under the shadow of men in every historical period
and reproduces their secondary position. The main reason for this is that the structure
called the traditional division of labor and which obliges women to the private sphere
ignores women as actors of the labor market. Since the issue of making money is a
matter of men, men do not want a system in which women can earn more than
themselves and continue to applaud the dynamics of the current system (Kolmar &
Bartkowski, 2013).

Women's exit to the public sphere in the business world occurs as low-wage workers
of the Industrial Revolution. Thus, while women become unpaid labor at home,
working in low-wage jobs in the public sphere gains the appearance of labor. With the
woman entering the business life, her traditional roles in the private sphere continue
while working in the public sphere, making efforts for the living of the house, which
is also a private space (Honeyman & Goodman, 1991). With the entry of women into
the public sphere, men's gender roles remain the same, while new roles are added to
women's traditional roles. In the role of working woman, which emerged with the
opening of the public sphere, no progress has been made regarding gender equality,
moreover, women find more places in jobs called women's work, while they encounter

lower wages, worse working conditions and structures that prevent their promotion.

Statistics on how men and women in working life spend their time also show that
expectations for women's traditional roles continue. When the statistics obtained from
EU countries are analyzed, men spend a total of 49 hours, including 41 hours of paid
work per week, 3 hours for housework and 5 hours for childcare. Women, on the other

hand, allocate 34 hours per week to paid work and 24 hours to housework and child
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care. Even in EU countries, the situation of women is in a difficult situation in front of

men as seen in the figures.

Considering the recent reports in the context of Turkey and over 15 years of age, while
those who were in employment rates for men 65.6%, women are seen in this ratio was
28.9%. When looking at the sectoral working structures of women, it is noteworthy

that 56.1% are employed in the service sector.

2.2. Professional Discrimination Shaped in the Process of Socialization
Through the History

Socialization is the individual's learning, embracing the socio-cultural elements of his
environment, integrating them with his personality structure by being under the
influence of groups such as family and school with his experiences and adapting to his

social environment (Roberts, 1977).

"Woman-specific" gender-based privileged roles are started in all stages of the
socialization process starting from the age of play and individuals are conditioned in
this direction (Kimmel, 2000). Men are expected to be successful, constructive,
aggressive and strong, and women are expected to be emotional, passive and grower
(Oakley, 1972).

Mothers and fathers, teachers and broadcasting tools reinforce their gender role images
by teaching girls and boys during the socialization process, and these images affect
women's future professional choices. That is why women prefer to have professions
such as nursing, teaching. Behaviors expected from these professions does not contrast
with the behavioral patterns that the woman has been accustomed to beforehand. On
the contrary, it supports the images she has already learned (Weisgram, Dinella &
Fulcher, 2011).

The gender role images acquired by young women within these limits cause the social
roles of women to be pushed to the second plan and prevent their advancement in the
profession by restricting the choice of profession. It is often thought that the
professional profession belongs to men, and maternity and accompanying roles are the
main roles of women (Katkat, 2017).
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Gender perceptions are reproduced through socialization process such as social values
and rules and transferred from generation to generation. The fact that the areas in
which men and women are trained differ from each other, leading them to master and
acquire skills in different fields and disciplines, and to employ different sexes in
different ways. This causes the gender-based division of labor to function as a strong
restraint system. The gender division of labor causes women working in paid jobs to
concentrate on jobs that are extensions of their household chores and to attend schools
where such jobs are taught. (Pilcher & Whelehan, 2004) In table 1, labor force

statictics of women and men is shown.

Table 1.1 Labor Force Statistics (TURKSTAT, 2021)

istihdam edilenlerin yillar ve cinsiyete gore meslek grubu
Occupation by years and sex
[15+ yas - age] (Bin kisi - Thousand person)
Meslek grubu - Occupation (ISCO 08)
Nitelikil tarim, Tesis ve makine
su o

Plant an Nitelik gerektirmeyen
Toplam Yéneticil 's and oper iglerde caliganlar

Yillar - vears Total Managers associate Clerical support workers assemblers_Elemantary occupations

Toplam - Total
2014 Yillik - Annual 25933 1339 2383 13901 1732 4752 4324 3691 2413 3908
2015 Yillik - Annual 26621 1381 2570 1474 1840 4963 4235 3644 2437 4075
2016 Yillik - Annual 27205 1402 2786 1531 1945 5130 4044 3689 2519 4159
2017 Yillik - Annual 28189 1417 2866 1636 1984 5381 4153 3849 2679 4222
2018 Yillik - Annual 28738 1487 2998 1716 2011 5585 4106 3884 2749 4202
2019 Yillik - Annual 28080 1504 3157 1718 1949 5673 3976 3519 2501 3993
2020 Yillik - Annual 26812 1502 3297 1642 1874 5190 3647 3378 2424 3858
Erkek - Male
2014 Yillik - Annual 18244 1160 1347 1032 999 3367 2574 3253 2140 2370
2015 Yillik - Annual 18562 1199 1414 1083 1050 3458 2557 3227 2170 2404
2016 Yillik - Annual 18893 1190 1507 1128 1100 3524 2504 3244 2251 2444
2017 Yillik - Annual 19 460 1205 1516 1211 1152 3629 2568 3378 2382 2419
2018 Yillik - Annual 19720 1267 1564 1258 1145 3684 2574 3395 2441 2392
2019 Yillik - Annual 19156 1260 1671 1239 1109 3758 2477 3072 2289 2281
2020 Yillik - Annual 18506 1229 1747 1177 1078 3464 2403 2944 2146 2318
Kadin - Female

2014 Yillik - Annual 7689 179 1035 360 732 1385 1750 437 273 1538
2015 Yillik - Annual 8058 182 1156 391 790 1505 1679 a7 267 1671
2016 Yillik - Annual 8312 212 1279 403 845 1606 1540 444 268 1715
2017 Yillik - Ann 8729 213 1350 425 831 1752 1585 471 297 1804
2018 Yillik - Annual 9018 220 1434 459 866 1901 1532 489 308 1810
2019 Yillik - Annual 8924 244 1486 480 840 1915 1499 447 303 1712
2020 Yillik - Annual 8306 273 1551 465 796 1726 1244 433 278 1541

Note 1) Total figures may not
2) Sample size is 100

The new serie has been started by changing the design of
in 2014.The data prior to 2014 related to this table can be reache
from 2005 to 2013" located under the title of Statistics by Theme

Women are generally defined within certain areas within the patriarchal network. The
most common of these areas is the domestic area. The roles in which women are
defined are generally the roles of this domestic life. Their main roles are motherhood
and being a wife. These roles continue almost throughout the life of a woman. Even a
working woman is more likely to be involved in society according to the roles listed
above rather than her work. This narrowed and delimited space causes the shaping of

women's lives and restricts their choices (Pilcher & Whelehan, 2004).
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It was detected that women are more prone to certain occupations and do not prefer
some occupations; and they did not take part in managerial positions even in the
occupations they preferred. This situation stems from the problem of gender
discrimination in their professional lives (Vaus & Mcallistar, 1991). Because the
career development of women is known to be quite different and complicated than the

career development of men.

To better understand the role of women in society, it is noteworthy to investigate the
role of women throughout our history, together with our culture. Although it is not
possible to evaluate women's employment independently from our country's
macroeconomic employment policies, the large differences observed between the
genders in terms of both labor force participation and unemployment rates require this
issue to be examined separately. The participation of women in the labor force in
Turkey re-enter the upward trend in recent years shows a downward trend with
proportionally since the mid-1950s. The main reason for this decline is that women
who come to the city and stay away from agricultural activities are not included in the
labor force. Women living in rural areas participate in the labor force as unpaid family
workers without economic benefits and social security, and a significant portion of
women living in urban areas are not included in the labor force under the name of
housewives. It is theoretically not possible for these women, who do not even
participate in labor force calculations, to remain unemployed, so prevention of

unemployment of these women is not included in any employment policy.

In the Ottoman Empire, apart from the free participation of women in production in
the rural area, the employment of women progressed simultaneously with the
settlement of capitalism (Onder, 2013: 35-61). In the process that started with the
Tanzimat, women started to participate in social life as a subject. However, this
participation of women has been directly related to their social-class position. While
Ottoman urban women with a good economic level participated in the working life
with non-Muslim schools or education they received at home, low-income women in
the city had to work in the workshop-type industry established in the cities for 14-15
hours a day at subsistence wages. Women in rural areas were either weaving carpets
for western companies, earning money per loop, or mostly doing unpaid domestic

agricultural work. In the Ottoman Empire, women first entered the private sector as in
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the west. Although there are different estimates, there were 250 thousand industrial
workers in the Ottoman Empire as of 1908, 75 thousand of them were women
(Mikes,1999: 64).

From the second half of the 19th century, women have entered the public service
primarily in health and education and their professions (Anker, 1997). Lady Montague,
the wife of a British ambassador, telling about the 18th century Ottoman woman, stated
that the home culture developed in urban Turkish families and that women's
occupation consisted of doing housework or having them done, handicraft and caring
for children. However, Turkish women living in villages and townships living in this
period were far from this situation. The peasant woman is a producer with her man.
He is an agricultural worker and has a great place in the home economy (inan, 1982:
76-77). In this period, it is understood from the sultan's edicts that the women of the
public class, who were excluded from the ruling class women, engaged in certain
activities. During the periods of Suleiman the Magnificent and Selim I, there are fatwas
and decrees regarding the participation of some women from the public class in the
working life. For example, documents showing that women practiced medicine during
these periods were found. During the legal period, bundling women wandering from
house to house were considered working women. After the legal period, fatwas for
women are generally related to women's clothing and their participation in social life
(Inan, 1982: 63)

When we look at the 1913-1915 Ottoman industry statistics, which reflect the figures
of big Anatolian cities such as Istanbul and 1zmir, 32% of women in the manufacturing
sector in 1913. It is seen that it corresponds to the employment of 29%. These rates
rise to 90% in the weaving industry, especially in cotton and silk weaving. Another
area where female participation is around 50% is the tobacco sector. The main
determining factor in the employment of women in the Ottoman industry was the lower
wages of girls and women compared to men, as elsewhere. On the other hand, the fact
that women are seen in certain business lines such as weaving in the manufacturing
industry stems from the fact that jobs are based on gender-based distinction between
men and women (Inan, 1982: 120-121).
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In addition, the cheapness of women's labor, the labor requirement created by the
Balkan Wars and the First World War increased the demand for female labor due to
the fact that men were in the military (Citgi, 1982: 86-87). Even during World War 1,
women were recruited as civil servants and workers on a salary and were used for
military back-up services such as tailoring. The Association for Women's
Employment, which was established during the war, operated as an association

between women and the jobs needed by the army (Citgi, 1982: 122-129).

Despite the fact that the female labor force was used in many fields due to its cheapness
and necessity in this period, the issue of female labor force was not included in the
regulations made. In Mecelle, which entered into force in 1869 and can be qualified as
the first labor law, the man who rented the labor service was defined as the "acarei
man" (Cit¢i, 1982). Within this framework, employees and employers have been given
the opportunity to regulate their relations within the freedom of contract, but no

mandatory rules have been introduced.

With the founding of the Republic, women who struggled with men in the struggle for
liberation began to work to increase their current status in economic and legal fields,

and therefore to take part more effectively in working life.

The first important numerical data for women workers in the Republic period are the
results of the 1927 Industrial Census. Unlike the previous ones, all industrial
establishments in the country are covered in this census; however, the gender
distribution of the workforce has been taken into account only by enterprises
employing four or more workers. According to the results of this census, the rate of
working women is 25.58%. In other words, one out of every four workers working in
industrial establishments employing more than four workers is a woman. The first
reason for this result is that employment activities are concentrated in the employment
sector where women traditionally take part; the second reason is the shortage of male
labor due to wars. As the third reason, it can be shown that women who lost their
husbands in the war had to enter the working life (Makal, 2001: 119).

There are statistics on women regarding the institutions within the scope of the

Incentive-Industry Law, which was in effect between 1927-1942. According to these

statistics, the rate of working women between 1932 and 1934 was around 25%, and
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there was no significant change in this ratio until 1947. In this period, activity arenas
traditionally dominated by women continued to maintain their dominance (Makal,
2001: 120).

With the General Hygiene Law enacted in 1930, protective provisions were introduced
for women and child workers, as well as adult workers, regarding the working age,
duration of leave, the subject of the job and other working conditions. With the Labor
Law numbered 3008 enacted in 1936, there are no protective provisions regarding jobs
where women are prohibited from working and maternity status, and a protective
regulation regarding wage equality has not been introduced. With the Law on Work
Accidents, Occupational Diseases and Maternity Insurance that entered into force in

1945, social security was introduced for women workers in case of maternity.

A new labor law has become obligatory due to the Labor Law numbered 3008 not
meeting the developments in industrial relations and not being compatible with the
1961 Constitution. With the Labor Law No. 1475, which entered into force in 1971
and remained in effect until 2003, the principle of equal pay for equal work has finally
entered into our legislation along with some provisions aimed at protecting the female

workforce.

During the planned development period that started in 1963, regulations aiming at
equality between women and men and targeting women as the subject of development
are not common. In the Sixth Five-Year Development Plan (1990-1994), the issue of
women is included as a sector for the first time. Until 1990, gender equality, more
specifically, policies regarding women were not addressed under a separate heading
in development plans. It was assumed that improvements in areas such as education,
health, and employment will affect women as well. On the other hand, after 1990, the
regulations for women in development plans did not go beyond being one of the
regulations regarding special interest groups such as child families and the disabled.
In other words, plans and policies for equality between women and men have been

handled with a social service approach.

Although the first expressions of gender equality in Development Plans are found in

the Sixth Five-Year Development Plan, it can be observed that the understanding that

defines women within the family actually prevails when looking at their contents. In
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the Sixth Five-Year Development Plan, under the title of "Social Goal Principles and
Policies”, principles and policies on family, women and children are included.
However, the priority of the department is to strengthen the family institution, which
is the main element in the protection and development of national and spiritual values,
and therefore in consolidation of national unity and solidarity in all respects. In the
annual program of the same development program, apart from increasing the education
level of women and increasing the participation in the labor force, home-based work,

women's entrepreneurship and violence within the family are included.

In the human resources development section of the Seventh Five-Year Development
Plan (1996-2000), under the subtitle of population and family planning, the issue of
women is again among the headings of family and children, and intangible expressions
that will be summarized as improving the negative conditions of women in society are
included. In the Eighth Five-Year Development Plan (2001-2005), on the other hand,
women literacy, women's employment and increase in women's use of health services

have been discussed.
2.3.  Female Jobs

Social division of labor that separates men and women in the choice of profession is
shaped by two regulatory principles. One of them is the “separation principle”, which
emphasizes the difference between the jobs of women and men; the other is the
“hierarchy principle” which emphasizes that men's work is more valuable than
women's work (Kergoat,2009). The principle of separation shows its practice in social
life with the perception that men are more talented in different areas (such as
numerical, technical, management) and women in different areas (such as care,

communication, verbal). Bhasin (2003) explains this situation as follows:

Men and women only learn and specialize in skills that are supposed to be gender-
appropriate, so that different skills and abilities are created in men and women, which
are then attributed to one or the other (male vs. female), and these judgments play a

decisive role in their career choices.
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Correll (2001) also emphasizes that career choice is influenced by gender. According
to her, widely shared cultural beliefs about gender roles lead men and women to

evaluate themselves differently about their job qualifications.

The main reason for creating these inequalities is evaluated in the context of gender,
and gender is stated as “a cultural building where appropriate roles for women and
men are produced completely socially” (Scott, 2007: 139-167). In the structure where
the behavior of the individual is learned and then staged, men and women exhibit the
role that is assigned to him through “learning the role, socialization and
internalization” (Connell, 2002: 56-79).

Gender has created the gendering of jobs in the economy, wage inequality, the
hierarchy between the public and private spheres, and the classification of women and
men. The judiciary, which identifies the role of women in the society with the home
and the family, was based on this point of view during the labor division and forced
women to participate in the public sphere and the economy as “mothers and wives”
(Cohen & Huffman, 2003). The woman, who works both at home and as a wage labor
worker, has become demanded on the capital side, taking into account her gender
characteristics such as obedience, harmony and patience attributed to her (Cohen &
Huffman, 2003).

In this context, although women's employment has increased in the economy, it is
observed that the nature and sectoral distribution of jobs are concentrated at certain
points. Women workers are generally employed in service jobs called “women's jobs”
such as secretariat, nursing, teaching (Giddens & Sutton, 2016: 280), and are pushed
under the superior identity of men with the patriarchal authority owned by the state
(Morewedge, 1975).

While preparing the ground and the implementation of social roles that constitute the
behavior of the individual, the cultural construction teaches the roles of women and
men first and then creates an area to be staged (Connell, 2001: 56). The understanding
that regulates the fulfillment of the social role that women assume at work or at home
is a product of hegemonic masculinity, but also represents the functioning of a
patriarchal social order (Connell, 2001: 245). All the female forms in the society exist
in a structure that is subject to men. Moreover, it is not easy to get rid of the hegemonic
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gripper in the social understanding, where home affairs, childcare and submission to
male domination are valued as feminine virtues (Connell, 2001: 251). Even if she
participates in the labor market on a paid basis, the majority of domestic labor
continues to be on the shoulders of women and the general insensitivity of men in this
issue causes women to be more tired in their struggles in business life and stay one
step behind (Urhan, 2015: 123).

Along with these, another problem faced by women is the horizontal separation called

“glass walls” with limited employment created by professional separation (Urhan,

2015: 137).

With horizontal separation, men and women are employed on the basis of sexist
approach (Giddens & Sutton, 2016: 280). While glass walls prevent women from
advancing in the workplace, they actually work as a system that tends to lead them to
professions where progress is less likely (Cohen &Huffman, 2007). The attributes
attributed to men and women have been legitimized, and the characters created by
professions or jobs have become interconnected with gender. While qualities such as
emotionality, fastidiousness, elaboration, passivity, naiveness are regarded as female
traits; qualifications such as planning, ambition, self-esteem, rationality, and physical
strength have been accepted as male-specific characteristics. And these have been the
factors that shape employment by the employer (Petersen & Morgan,1995). The
tendency of women to the types of jobs which they believe to have more chances in
professional acquisitions emerges as a result of the social perception created and in a
sense shows the acceptance of the majority.

In Turkey, teaching is one of the oldest occupational fields for women. When we look
at the training of female teachers from a historical point of view, the doors of the
teaching profession were opened for women to be “good mothers” and especially the

role of women in raising generations was emphasized (Kandiyoti, 1988).

Turkish women entered the civil service for the first time as a teacher in Ottoman

society. This priority of women in teaching profession continues with Atatiirk during

the Republican period. Atatiirk’s words “Teachers, the new generation will be your

devotion” also emphasizes the importance of teaching in shaping the new generation.

this case, women teachers will shape the new generation. In fact, it is true that raising
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a child at home and raising students as being a teacher as a profession have lots of
things in common, hinting that teaching is one of the most suitable professions for a

woman.

What makes women dependent on child care, home services and man's work is not the
woman's physiology, but the dominant way of living in society (Atabek, 2002). In
Turkey, the difficulties faced by women in workplace and obstacles to the selection of
management are closely related to the traditional, economic and socio-cultural
structure of our country (Kandiyoti, 1988). Therefore, the teaching profession is first
come to mind as the most suitable profession for women in Turkey. The reason for
this can be seen as associating the teaching profession with motherhood and

associating it with parenting.

Women's work which is outside of the home is often an extension of their work in the
family. For example, many women work as kindergarten or primary school teachers
or nurse. The professions that require authority, power and supervision are given to
men; care, feeding and service-related occupations are assumed to be specific to
women (Bhasin, 2003).

According to Tezcan, many motives play a role in the choice of the teaching profession
for women (Celebioglu, 2017). The aim of women's orientation to teaching profession

is;

e For female teachers, love of children plays a crucial role in the choice
of this profession. Helping the child's development is closely related
with this issue.

e According to the society's view about women's lifestyle and business
orientation, the teaching profession is very suitable for women.

e Social security is high in the teaching profession. Therefore, most of
the teachers want to be civil servants with state assurance in public
institutions.

e Itis important that holidays are longer than other professions. Half-day
working hours, February breaks, summer holidays provide female
teachers to take care of their children at home. These factors make the

profession attractive.
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Throughout the education process, the ideology of male-dominated society has been
reproduced in various ways. Women are directed to occupations that provide more
limited economic opportunities and social prestige in the social division of labor. This
means that women intensively choose occupations in the areas of reproduction rather
than production, which are derivatives and continuation of maternal and feminine
roles. Women are advised not to be consumers but to be producers and to participate
in economic life. In practice, it is understood that the occupations such as sewing-
embroidery, nursing, teaching and secretary are the occupations that the society finds
suitable for this gender. However, these occupations are labor-intensive, low-paying
occupations that do not mobilize intellectual, creative capacities or prepare individuals

for social decision-making processes.

The separation of professions as women's jobs-men's jobs is a result of a totally sexist
approach. Women were seen as secondary sources of labor in all societies and in all
time frames due to their physical and mental differences and different talent and skill
areas. Transmitting the idea that the place of women is the home and providing the
women with a suitable pattern and professions to this life limit the area of the woman.
Since the traditional, gender-based division of labor caused jobs to be segregated by
gender, women also turned to jobs that were parallel to their traditional role. For
example, the attribution of the teaching profession to women can be associated with
the social roles, as it is seen as the continuation of the role of motherhood and it is
considered as a divine profession. Even if the woman wants to be active in working
life, first of all she should perform the role of mother, spouse and housewife and then
she should enter the identity of working women, and they should also do things in
accordance with their "creation™ as much as possible in working life. The traditional
social structure has imprisoned women for centuries with these and similar myths. By
blessing maternity and childcare, these responsibilities engraved into minds like the
purpose of the woman's existence. The traditional social structure has not stopped
chasing the woman who entered the working life with the modern ages and has
classified the jobs according to gender roles and continued to narrow the living space

of the woman. (Koenig & Eagly, 2014)

According to Connell (2001), women are largely not involved in occupations like

management and business in all countries. But they are overrepresented in unskilled
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civil service in all countries. Therefore, there is a direct discrimination that a married

woman cannot act independently.
2.4. Career Barriers in Professional Lives of Married Women Teachers

In our society where stereotyped gender roles take place, the problems of married
female teachers are overshadowed. Women teachers experience problems both in the
family which we can define as private space and in the school and society which we

can call as public space.

Main barriers that create disadvantage to the women are physical limitations and
women’s role in family life in the society. As an example, public and private
dichotomy can be given. It affects the differences between male and female career
experiences. It creates conflict between the roles related to work life and family, and

the fact that housework and childcare are seen as the responsibility of women.

Social beliefs such as “motherhood and being a good wife”, which are both cultural
and structural aspects of career development and defined as one of the “role traps” for
women by Kanter, negatively affect women's process of being a manager, helps to

reproduce and maintain barriers (Kanter, 1977).

Women, whose motherhood and good-being roles have been imposed over the years,
cannot find time to read and improve themselves, and they keep a distance from in-
service training programs, conferences, research and development projects or union
organizing activities that can go beyond the ordinary effects of the profession. Women
who embrace these traditional roles put their roles in the public sphere as a second plan
and consider them to be teachers rather than being managers. In addition, women want
to work in high-level managerial positions but they cannot get enough support from
their husbands (Ernst, 2003).

In addition, they do not want more successful and intelligent spouses who are paid
more than themselves (Celikten, Sanal &Yeni, 2005). Moreover, women cannot
volunteer enthusiastically to work in at distant places, by throwing their families back
for work. It can be said that women also have a conflict of role in separating their
business and personal lives (Clark, 2000).
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Another obstacle for women to have a career is the lack of self-confidence of women.
Women's personal preferences such as positioning themselves as mothers and wives
and not travelling and working long hours affect their careers. And also, women do
not find the task of management appropriate for themselves and they create the glass
ceiling barrier to themselves (Hymowitz & Schellhardt, 1986).

Research shows that even women in managerial positions state that they are always
pushed to this position, they expect to be pushed, and they do not trust themselves.
They need the support or approval of others (spouses, male and female teachers, male
administrators) (Evetts, 2000).

Lack of self-confidence of women to become managers leads them to be perceived as
passive characters in Turkish society. Therefore, the Turkish culture in which women
are grown causes the perception of women as passive personalities. The fact that
women who grew up in patriarchal families were never given priority to think and trust
themselves, and the impregnation of male hegemony over the years caused them to
take place as passive individuals in the society. Women who are interested in education
and training for years and whose main professions are labeled as teachers, find
education and training more attractive than management. Therefore, they do not look
warmly towards their managerial duties and the idea of being a manager (Shakeshaft,
1987). At the same time, it is seen that the attitudes and behaviors of other women
significantly affect the perspectives of women on management. In the research, female
teachers stated that they do not want to work with female managers. This situation
shows itself not only in the field of education, but in every field where women are
employed. For example, in Ernst and Young's (2005) research on “Being a Woman at
Work”, the preferences of women and men on the gender of their managers in the
workplace were investigated and out of 1003 respondents, 405 stated that they wanted
their managers to be men and 85 wanted to be women. The number of people stating
that it is not important whether the manager is male or female is 513. While more than
half of the participants did not discriminate against gender, the rest preferred to work
with male managers. On the other hand, the majority of women who do not want to
work with a female manager reveal an important detail. While 14.66 percent of the
men participating in the research prefer their manager to be female, the rate of women

who prefer female manager is only 6.8 percent.
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Guerrero (2019) stated that it is difficult to accept that female managers are at the same
level as the opposite sex at any hierarchy level. It is a very difficult task for female
managers to accepted themselves against male managers. Because on the one hand
there are traditional responsibilities to be dealt with and on the other hand, the job she

is trying to learn, is forcing the woman manager who strives to meet the expectations.

Although there is no legal obstacle, the majority of female teachers are very few in
school management, assistant principals and management staff of national education.
Due to the social roles and social stereotypes imposed on them, female teachers do not
take part in managerial positions. When we look at the data of the Ministry of National
Education in January 2018, the rate of female school principal is 8.51%, the rate of
deputy head principal is 8.85% and the rate of assistant principal is 23.88. The ratio of
female provincial director of national education is 2.47% and the ratio of female
district national education director is 0.98% (TUSIAD, 2018). When we think female
preschool teacher ratio in Turkey is 94.4% and the rate of female primary school

teachers is 64%, we see that women are almost non-existent in the executive position.

Even in the teaching profession, which consist of mostly with women teachers, women
are not appointed as managers, as seen in the fact that principals are men. This situation
is largely determined by male decision-makers and women cannot object much.
Female teachers do not want to be managers either because they are stuck in both the
house and the work clamp, or they internalize established values, and they are afraid

to take responsibility.

Discipline is among the reasons why men are preferred in school management. Parents
prefer male administrators who are a symbol of discipline to bring children into line.
The fact that women are accepted as tolerant, forgiving rather than disciplined is
considered as an extension of her motherhood duty. It is assumed that the professions
which require authority, power and supervision are specific to men while care, feeding

and service-related occupations are specific to women (Bhasin, 2003).

In addition to such career barriers and challenges, the reasons why women prefer

teaching rather than management are noteworthy. It is emphasized that there are three

different motivations in choosing the teaching profession. The first one is external

motivation; job guarantee, money, holidays, social security, assignment and comfort.
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The second one is internal motivation; satisfaction, desire and love of profession. The
third one is selfless motivation; to serve people, society and the country (Yiice, Sahin,
Koger and Kara, 2013). In a study conducted in the UK, there were differences
between the reasons for preferring teaching for women and men. Women are
influenced by internal reasons while men are influenced by external reasons. For
example, while women prefer to work with children, men prefer the job for salary

reasons (Johnston, McKeown &McEwen, 1999).

There are various factors that arise from women and their environment which may
prevent women from rising to executive positions. In a research in Louisiana, in a
school district, males discouraged women to be managers because they thought
women lacked the necessary leadership qualities. Moreover, women who want to be
managers are not supported by their own institutions or the people in the region they
live in, thus making it more difficult for them to enter the system (Growe and
Montgomery, 1999).

In their study, Poulpunitha and Murugan (2015) stated that management is generally
occupied by men and women can play a very rare role. They emphasized that the
importance of women in the field of education cannot be ignored so women should

come to the places they deserve.

In social life, it is noteworthy that men and women are in a structure that is determined
by the superiority of men over women rather than complementing each other. This
distinction and one-sided determination play a decisive role in the public as well as the
private lives of individuals. Therefore, it is clear that in the societies where women are
taken to the secondary importance, only changing and transforming in a certain area
cannot eliminate the inequalities created by gender without a radical change in the
whole society (Aktas, 2013).
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CHAPTER 3

PERCEPTIONS AND EXPERIENCES OF FEMALE TEACHERS
REGARDING THE TEACHING PROFESSION

In this study, women teachers were asked about their motives in becoming a teacher.
As a result of the evaluation of the data, the most important internal and external
reasons for teachers to prefer teaching profession have been determined. Under the
"external causes" category, "family and environmental impact" constitute the most
important reasons. Under the "internal causes” category, the two most stated opinions

are “loving children” and “loving teaching”.
3.1. Classification and Evaluation of Motives of Becoming a Teacher

The teaching profession is undoubtedly a profession that has a basic and
comprehensive nature. Teachers are active in the development of a country, ensuring
tranquility and social peace in the society, socializing individuals, preparing them for
social life, bringing the culture and values of the society to young generations, and
training qualified manpower, as they play a role in the training of people from all
professions (Celikten, Sanal, & Yeni, 2005). It is therefore no coincidence that critical
pedagogues describe the teacher as an “intellectual™ or a "cultural worker”. This
important position of the teaching profession reveals itself as a constant effort to
examine the reasons for these preferences of students who prefer education faculties

to become teachers.

Studies indicate that occupational preferences are predominantly based on economic
factors, thus, occupational preferences of individuals differ from their real interests
(Behymer & Cockriel, 1998; Kniveton, 2004). The situation is not different for the
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teaching profession, because studies (Boz, Y., & Boz, N 2008; Papanastasiou, 1998)
draw attention to the role of external factors in choosing the teaching profession.
Findings of previous studies (Bastick, 2000; Boz, Y., & Boz, N. 2008; Saban, 2003)
indicate that pre-service teachers' profession preferences are shaped based on factors
in two main categories. These are expressed as internal reasons such as loving the
profession, children, people, being interested in the job and thinking that they are
talented, and as external reasons such as job guarantee, long vacation, social security
and appointment conditions. Occupational preference reasons also vary due to the
different social, cultural and economic structures of societies. For example, a study
conducted by Papanastasiou (1997) on primary school teacher candidates in the USA
and Cyprus has shown that internal factors in the USA and external factors in Cyprus
are expressed as the strongest reason for preference. In general, it is observed that
internal or altruistic reasons are more effective in developed and high-welfare societies
and external preference reasons are more effective in developing societies (Bastick,
2000).

The findings of another study conducted in Cyprus showed that the strongest
preference was the rapid employment after graduation, as an external factor. Similarly,
Bastick (2000) found that external factors are of primary importance on Jamaican
prospective teachers, followed by altruistic and internal reasons, and he stated that
these findings are in line with the trend in developing countries. Boz Y., & Boz, N.
(2008) examined the reasons why secondary school chemistry and mathematics
teacher candidates, studying at two different universities in Ankara, preferred teaching
and stated that external reasons were the strongest determinant, followed by internal
and self-sacrificing reasons. However, it is known that other studies conducted in
different contexts and times yield different results. While Saban's (2003) study
indicates that self-sacrifice and external factors are more dominant than internal
factors, a study conducted by Ozbek, Kahyaoglu& Ozgen (2007) showed that factors

related to personal preference are more dominant than economic and social factors.

In addition, it has been stated in many studies that teaching is perceived as a “female
profession” and preferred by women (Foster & Newman, 2005; Johnston, McKeown&
McEwen, 1999; Saban, 2003). In many studies conducted abroad, especially in
England, this situation has been expressed as the "feminization" of the profession. In
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a study conducted in Ontario, Canada, it was stated that the proportion of male primary
school teachers fell below one tenth (Parr, Gosse & Allison, 2008). Therefore, the
psychological pressure that emerges when the men participating in the teacher training
program perceive themselves as entering a field belonging to women or being
negatively labeled by women, reflected in the research results (Mulholland & Hansen,
2003). Studies conducted in Turkey (Sahin,2008) show that approximately two-thirds
of the classroom teacher candidates are women. Saban's (2003) study emphasizes that
women rely more on altruistic and internal reasons than men in their career
preferences. Similarly, a study by Johnston, McKeown &McEwen (1999) in England;
women are affected more by internal factors and men by external factors in their choice
of teaching profession, so it shows that there is a significant difference between men
and women in terms of “working with children” and the “salary factor”. In other words,
while women care more about working with children than men, men care more about
the salary factor than women. A study aiming to examine the factors that lead men to
choose the teaching profession in Australia (Mulholland & Hansen, 2003) revealed
that the participants think that the teaching profession can be preferred provided that
they have a good working environment. In the study, it is stated that parents are an
important factor in choosing the teaching profession for men. There are scarcely any
studies examining how people's preferences change in the teacher training program. A
study conducted by Sinclair (2008) shows that although the commitment to the
profession and motivation partially changed thanks to the lessons in the first year of
the teacher training process, the practice of school experience is a more effective factor

on people's commitment to the profession and motivation.

In today's world, it has been the subject of many studies to investigate the reasons for
choosing the teaching profession at the point of career. These researches describe the
reasons for choosing teaching and examine the teaching profession from various
perspectives. (Taylor, 2006; Watt & Richardson, 2007).

Besides the individual interests and attitudes, the positive sides of the profession are
effective in deciding the teaching profession (Johnston, Mckeown & Mcewen, 1999).
This situation shows that multiple factors are effective in choosing the teaching
profession. The results of the research basically point to the elements that can be

gathered in three categories, choosing teaching as a profession; a) external reasons
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such as salary, long holidays; b) intrinsic reasons such as interest, personal experience
and intellectual satisfaction; and c) altruistic view, such as the desire to contribute to

the development of another individual (Brookhart & Freeman, 1992).

Weisgram, Bigler and Liben (2010) state that individuals are willing to do the
professions that society deems appropriate for the gender of women and men due to
the idea of social support. While the society expects women to carry out instructive,
psychological aspects such as nursing, teaching, and airline stewardship, it requires
men to perform professions such as policing, firefighting and engineering, requiring

power and authority (Bhasin, 2003).

Female teachers were encouraged and guided by their families when choosing their
profession. We can mention that the most important reason for this guidance of
families is that teaching is seen as a "woman profession” by the society. According to
the teachers participating in the interview, it is seen that the roles of motherhood,
housewife, and responsibility for the family are embraced by women and these roles
are primarily effective in choosing a profession. In addition, it can be said from the
discourses of female teachers that this orientation can turn into “pressure” in certain

situations.

One of the most important factors for educational activities to achieve the desired goal
and for students to gain desired behaviors is the teacher (Arslan, 2013). Teaching is
always among the most popular professions. Many and various reasons may be
effective for people to choose the teaching profession. Among these reasons, the
possibility of finding a job, future guarantee, positive view of the profession in society
and many other factors can be listed. When the relevant literature is examined, there
are many studies on this subject (Sinclair, 2008; Richardson and Watt, 2005) draw
attention. For example, in the study conducted by Cermik, Dogan, and Sahin (2010),
it was concluded that the pre-service teachers' reasons for choosing the teaching
profession were multidimensional. Studies in this field draw attention to three
dimensions in the selection of the teaching profession: (1) the reasons related to the
fact that teaching is a socially important job, the desire to help children succeed, and
the desire to help the development of the society (2) the activity of teaching children,

the subject area and the use of expertise. areas of interest (3) vacation, status etc.
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related reasons (Kyriacou & Coulthard, 2000). When the relevant literature on this
subject is examined, it is observed that there have been many studies conducted in
different education systems to determine the reasons for choosing the teaching
profession, and these studies examine the subject from different angles. For example,
Rots, Aelterman, Devos, and Vlerick (2010) focused on how teacher education
graduates (n = 436) decided to become teachers in their study, examining the
relationship between teacher education and graduates' choice of employment, and
proved the relationship between these two variables. Sinclair (2008) investigates the
factors that motivate pre-service teachers to become classroom teachers, and
determines the major factors as their commitment to teaching, motivation towards the
profession, evaluating their own characteristics in a positive way, their ability to

become a teacher and working with children.

Considering that teaching is considered as a professional profession in every society,
the reasons for pre-service teachers to choose the teaching profession have always
been a topic studied by researchers in different education systems. Brown (1992), in a
study he conducted in Jamaica, investigated the reasons for choosing the teaching
profession of first grade students in the faculty of education and the results showed
that altruistic reasons are generally effective in choosing the profession. In a similar
study, Kyriacou, Hultgren, and Stephens (1999) investigated the reasons why teacher
candidates want to be teachers in England and Norway with their research. In the study,
in which 105 teacher candidates from Norway and 112 from England participated in
the study, the opinions of the candidates were collected through a questionnaire, and
also 12 teacher candidates were interviewed. The results of the study showed that the
pre-service teachers who participated in the study love the subject they will teach, love
working with children and give them the opportunity to use subject areas are very
influential factors in choosing teaching. In addition, teacher candidates in England
stated that longer holidays and working hours, while teacher candidates in Norway
stated that their desire to help children be successful and their liking to classroom
teaching activities were effective in choosing the teaching profession. In a
collaborative study, Kyriacou and Coulthard (2000) aimed to determine the pre-service
teachers' views on teaching as a career choice. In the study, in which 298 pre-service
teachers participated, the candidates were grouped into three groups: (1) pre-service

teachers who never thought about teaching (n = 40), (2) those who thought about
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teaching (n = 40) and (3) those who were undecided about teaching (n = 155). In the
study, it was observed that the candidates marked the "finding teaching as a profession
fun" factor among the 20 factors given to them in the survey. Mtika and Gates (2011),
in their qualitative research using interview technique, aimed to determine the
perceptions of secondary school teacher candidates about the teaching profession and
their perspective on choosing a teacher education program in Malawi. They based the
research on data obtained from interviews with 14 teacher candidates. Three questions
were asked to the candidates during the interview process: 1. Why did you participate
in the current education program? 2. Do you think to be a teacher or not? 3. What do
you think about the teaching profession? Different databases were created for these
three questions and some interesting results were obtained as a result of the analysis.
The findings of the research showed that the teacher candidates preferred the teaching
profession for many different reasons and thought of the teaching profession in
different ways such as the ability to increase knowledge and a low-status profession.
In another study, Richardson and Watt (2005) investigated the reasons for graduates
to choose teaching as a profession and conducted a screening study with 74 pre-service
teachers who attended a pre-service teacher education program in a university in
Melbourne, Australia. Interesting results have emerged as a result of the analysis of
the data obtained with the help of open-ended questions, which are used to provide
both closed-ended and rich information, especially family and responsibility
conditions have been the reasons that attract many participants to the profession.
Another striking result of the study is that although they are aware of the psychological
and social demands of the teaching, the answers of the participants showed a consensus
on the satisfactory nature of the teaching. Tomsik (2016) investigated types of
motivation and their importance in students' choosing teaching as a profession. In the
study, he worked with 324 first-year pre-service teachers, and in addition to the
statistical findings, some results similar to the results of other studies on this subject
were also mentioned. For example, research findings have shown that students who
choose the teaching profession are interested in working with children and young
people, which has been identified in many studies. Kre¢i¢ and Grmek (2005) similarly
tried to determine the reasons for pre-service teachers (n = 237) to choose the teaching
profession in their study in Slovenija, Maribor. In their studies, among the reasons for
choosing teaching, the most frequently stated dimension by the candidates was self-
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assessment, and significant differences were found between the opinions of students
from different disciplines. Manuel and Hughes (2006), on the other hand, in a study
they conducted in Australia, investigated the factors that affect the candidates' choice
of the teaching profession. The data they gathered from the questionnaire indicated
that most of the candidates had a personal willingness to work with young people and

engage in a subject area.

From more studies on the teaching profession, the reasons for choosing the profession
or the factors motivating the profession. Oztiirk and Kiling (2014) applied a 31-item
questionnaire to students (n = 439) of Gazi University Gazi Education Faculty Primary
Education Department in their study, in which they aimed to describe the reasons for
pre-service teachers to choose teaching as a profession. The results of the study
showed that the reasons for students to choose the profession differ significantly
according to the variables of having a relative of the teacher, the department they
studied and the department they studied in the university entrance exam. The study of
Orhan and Ok (2014) analyzed the main factors affecting the entrance characteristics,
attitudes and attitudes towards the teaching profession of first grade teacher candidates
(n = 312) who preferred teacher training programs. In the study, it was found that the
gender of the teacher candidates, their teaching departments, whether they want to be
a teacher, their satisfaction with their departments and country conditions, and their
general life satisfaction significantly affect their attitudes towards teaching. In the
study, it was also determined that the educational status of the teacher candidates'
parents, the type of high school they graduated from, and the presence of teachers in
their families did not affect their attitudes towards teaching. With a slightly different
study than others, Padhy, Emo, Djira, and Deokar (2015) conducted a study based on
the analysis of factors affecting teaching as a career choice in America, they worked
with 458 students in their research, and as a result of the analysis of the data, 10
motivation variables to choose the teaching profession were determined. They
concluded that it is effective. Bursal and Buldur (2016) also investigated 477
prospective teachers' expectations for their professional future and the level of
influence of altruistic, internal and external factors on their teaching profession
preferences. The results of the study showed that the candidates were affected by
altruism, internal and external factors, respectively, in their choice of teaching

profession.
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So far, it has been observed that many studies have been conducted focusing on the
effective reasons for choosing the teaching profession and the profession, and these
studies frequently use quantitative research methods in a methodological sense and
use various scales to get students' opinions on this issue. Watt & Richardson (2007)
also structured a similar research on the reasons for candidates to choose teaching
profession. The researchers pointed out that the Effective Factors in Choosing the
Teaching Profession Scale, which they also used and developed by Watt and
Richardson in 2007, was also used in studies conducted in different education systems,

and this scale showed a good validity-reliability structure in different sample groups.

The main purpose of the education system is to train qualified manpower of that
country and to provide citizenship education to its citizens. The strategic person who
will give citizenship education is the teacher. Teachers are engineers, doctors, lawyers,
teachers, military, police, drivers, in short, people who train manpower serving in all
segments of society. The quality of the new generations will undoubtedly be identical
with the quality of the teacher who raised them (Celikten, Sanal, & Yeni, 2005).

The need for teacher training is currently met by education faculties. The quality of
the teachers to be trained is of great importance. For this purpose, considering the
interests, abilities and wishes of the candidates to be selected for education faculties is
important in terms of quality and efficiency. Because the success of an individual in a
certain profession is closely related to whether he / she has proficiency related to the
profession or not (Yazici, 2009). This may be about choosing the right profession. The
choice of profession is expressed as an individual's decision on one of his preferred
professions and making an effort to prepare for it. The profession chosen is the most
important factor that determines the lifestyle of the person. Because the chosen
profession determines whether a person will be successful in his / her working life and
where he / she will sit and interact with whom in the future (Kuzgun, 2004: 6).

The main priority in choosing a profession is to be able to get a job in a short time
(Celikoz & Cetin, 2004). However, individuals who prefer the teaching profession are
expected to have sufficient sensitivity towards the people they will serve. This
sensitivity is associated with personal characteristics. The sensitivity levels of those

who choose the teaching profession significantly affect their own mental health.
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Because profession is an endeavor not only to meet economic needs but also to provide

psycho-social development and satisfaction (Yazici, 2009).

Teacher candidates choose the teaching profession for personal, social or economic
reasons. It is expected that teacher education will affect these thoughts in a positive or
negative way. Studies indicate that pre-service teachers' profession preferences are
shaped by different factors. According to Bastick (2000: 347), it is seen that among
these factors, internal or altruistic reasons are more effective in developed societies
with high welfare level, and external preference reasons are more effective in

developing societies, as it is also supported by the current findings.

Ovet (2006) named the factors affecting the preference in four different categories as
“awareness, assurance, ideal and influence” in his study on the reasons for pre-service
teachers to choose teaching. Statements such as "I chose it because | think | have the
skills required by this profession”, "l chose it because | believe it will give me
happiness” are under the "consciousness" factor. Expressions such as "l chose it
because it has job security”, "I chose it because it has social security™ are under the
"assurance" factor; expressions such as "'l chose other departments because my grades
were not enough in the university entrance”, "l chose it because it is my ideal
profession™ are under the "ideal™ factor; expressions such as "I chose someone from
my family because he is a teacher”, "'l chose someone from my close circle because he

is a teacher" were also examined under the "influence" factor.

According to Fuller (1969), when teacher candidates who prefer teaching as a
profession come to teacher training institutions, they start to develop many concerns
about this profession that requires expertise. Due to their role as teachers, they will
assume various responsibilities towards the school administration, students and
students' families. These responsibilities cause pre-service teachers to have some

concerns about the profession.

According to Fuller (1969), prospective teachers' anxieties about the profession

concentrate at certain points at certain times, and these concerns can be grouped under

three groups as student-centered anxieties, task-centered anxieties, and self-centered

anxieties. Students are the focus of student-centered concerns. A prospective teacher

with student-centered concerns is more student-centered in his thinking and design
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regarding teaching. That is, he begins to wonder and research how best to meet the
mental, emotional and social needs of each student. The focus of self-centered
concerns is the individual. A pre-service teacher who has self-centered concerns
worries about whether he will be able to continue his teaching profession successfully
and is therefore constantly under intense stress. The focus of task-centered concerns is
the teaching task of the individual. A pre-service teacher who has task-centered
concerns is worried about being a good teacher and therefore begins to search for new

teaching methods, materials and tools that he can use in his field.

In general, the concept of class and experience has been included in studies on
professional anxiety. As an experience, teacher candidates’ school experiences
(internships) are mentioned in teacher training institutions. Teacher candidates do not
worry at all because they have not yet fully encountered the "teaching" reality in the
first years of the education process. Over time, they start to feel anxious about
themselves. This includes concerns about what others think of, whether they are able
to teach or not. Following this, his worries about teaching (like planning the lesson,
managing time) begin. Self-centered anxieties about the teaching process can be called
as immature concerns (Parsons, 1972). In the last stage, which is the most mature of
the stages, concerns about the student are mentioned. Fuller (1969) made suggestions
for these concerns to develop and move towards the final stage, the student, and
mentioned various early field experiences (internships) for teachers. Thanks to
internships, prospective teachers will encounter the reality of teaching earlier. Thus, it
was predicted that they would start to develop concerns about student needs earlier.

In line with the extant literature, in our study conducted in Turkey, in terms of internal
factors, it might be seen that individuals with altruistic motives and individuals who
love spending time with children usually prefer teaching as a profession more.
Individuals who internally love lessons and teaching also appear to prefer being a
teacher. As Turkey is still a developing country in terms of economic conditions, it is
also true that external factors play a more apparent role than the internal factors, while
choosing the profession. One of the prominent concepts in these interviews are the
concepts of “family pressure” and “society pressure”. In fact, an important part of
participants emphasized the fact that they choose this profession because of their

family. “My mother thought that | would be more comfortable in this profession when

41



I become a mother in my future life or they said, teaching is a female profession. You

will be comfortable if you have a job in the state.” (Sare)

Some of the married women teachers stated that they preferred their profession
because of being women. In their thinking in this way, the evaluation of the teaching
profession as a "women's profession™ in the society has a large share. They preferred
this profession because they wanted to spend more time with their families. Being a
teacher for them allows them to spend enough time for their families. Some of the
teachers who participated in the interview stated that they can spend enough time with
their families due to working hours. According to the teachers the appropriate working
hours are the most important motivation factor in choosing the teaching profession.
For instance, in the citation below, the major apparent concept is the “working

conditions” concept.

When | first entered the university, | didn't actually want to teach. That's why
I chose the American philology. But then I thought as a working condition
teaching might be more suitable for me. Because when | got married, | was
studying my 2nd university. | thought teaching might be more appropriate in
terms of working hours. But | did not choose teaching as a first choice at
university. If I worked in a normal shift, |1 had no chance to leave earlier than
6 p.m. But if | work at a school, | could have a chance to leave at around 4 p.m.
and 4.30 p.m. (Hatice)

Other factors showing themselves in the interviews is the “teacher role models” and
familiarity towards the profession as individuals are mostly familiar with teacher role
models starting from childhood. It is also common for individuals to have an
admiration towards teachers especially at the times when they just started primary
school. This admiration may also lead their later choices in life of becoming a teacher.
“The profession | was most familiar with was teaching. In addition, my teachers who

were successful in their profession also had an impact on my choice of this profession.”
(Ezgi)

Some teachers, on the other hand, chose this profession without any role model, only
with a desire from childhood because they love teaching. One of the teachers argues
that she never thought of herself as a doctor or an engineer. Ever since she was a kid,
she always found herself teaching a lesson in front of a little board. She was saying
she would be a teacher. It happened that way too. (Beren)
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It is also possible for teaching to be the childhood dream of the participants. “My
dream since childhood. That's why I chose it. The factors that affect my dream are that
there are many teacher relatives in my family and | have met two teachers who touched

my life very well.” (Tugba)

“Altruistic factors” are one of the most important reasons for choosing the teaching
profession (Sinclair, Dowson & Mclnerney, 2006). Internal and altruistic reasons
include seeing teaching as a socially valuable and important job. Opportunity to serve
others (help-support), to make a difference in children's lives or to contribute to the
society (to raise awareness) supports the individual's altruistic view. Some of the
teachers participating in the research stated that they preferred the profession of
teaching because of altruistic factors as follows. “It made me very happy to be able to
open up horizons and be role models in other people. I think I made the right choice.”
(Elif)

“Love of lesson” is another important source of intrinsic motivation for them to prefer
teaching profession. Some teachers have stated that love for lessons is the most

important reason for choosing the teaching profession.

I love teaching, touching, educating. In addition, | love English. Being to teach
English attracted me. When | was studying as a student at TED, | decided to
do this job in a private school in secondary school because I was very
impressed with my English teachers. (Kezban)

Besides love of lesson, “love of children” is also a prominent reason for choosing the
profession. “Because | find myself more suitable, because I love children. That's why

| preferred primary school teaching.” (Seyda)

Having teaching experience is another important factor in choosing teachers'
profession, which might also be related to the familiarity concept. Experiences such as
working with children and giving private lessons were also effective in choosing

teaching as a profession.

One female teacher who participated in the interview stated that she preferred to be a
teacher because of her university entrance score and it was an unconscious choice. But

when she started doing the profession, she said that she started to love her profession.
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In fact, | did not choose very consciously. A list of preferences was created
completely according to my score and | was guided in this way. In fact, | was
not happy at my first year at university. | started teaching as a trainee in the
second year of the university. | wanted to work as a teacher in a classroom.
After doing it, I liked this profession and | actually understood why I chose it.
(Elif)
Following their motivation in choosing the profession, the teachers were asked to
evaluate their choices. Due to the education system, it is also possible that people
choose teaching not consciously but by coincidence. For instance, it is possible for the
participants the grade that get from the entrance exam might not be sufficient for other
departments so they prefer teaching, or they might not want to go to a different city

and they may prefer choosing a teaching department in their own city.

As | said, it was not a very conscious choice at first. In my first year, the
teachers who were happy to be teachers seemed strange to me, but later | started
to say ‘fortunately | am a teacher’. When | took a break for two years, | turned
into a person crying and missing my students even on teachers’ day. And I said
‘fortunately, teaching is my profession. (Zeliha)

It is also apparent that teaching is difficult at the beginning, especially at the point of

communicating effectively with students.

7 out of 17 women teachers question their choices due to recruitment problems, low
status, negative working conditions and parents' expectations. Here, it is apparent that
the participant’s inner motivation for the profession has been harmed by the external

conditions:

| think that I am getting away from my goals and ideals about my profession
day by day. That's why I question my choice. It is actually because of
recruitment negotiations. This is the main reason why | feel bad. For example,
in the recruitment interview | come across a question like this: ‘Do you think
of having a child?” | am having this questioning when | encounter such
questions. (Ezgi)

Meanwhile, for the participant below, external factors were the motivation for

becoming a teacher but these factors have changed in a disadvantageous way over the

years.

I would definitely not choose teaching in today's conditions. When 1 started 14
years ago, parents' perspective on teaching and children's respect for their
teachers were much different. Managers were different. At that time, when |
first started there were not so many colleges, and there wasn't much
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competition. When this is the case, we are more concerned about how and what
we can do better with education than parents and students. Currently, concerns
are a bit more commercial. So if I had a choice today, | wouldn't choose
teaching. (Hatice)

It is apparent that adaptation to the marriage is among the primary factors for women,

for choosing teaching as a profession.

The big reason | chose to be a teacher was that | turned to this profession after
marriage. Because there are working hours deemed appropriate for us, or I can
say that | chose to be a teacher because it is financially better than most
professions. (Yaprak)

Excitement of the profession is another factor, as teachers communicate with different

students each year and as their life is no stable and boring.

When | first started my career, | was much more excited in the first years. In
fact, you can renew your excitement every year when new children and little
students come. But in the first years, while tolerating parents more, it is very
difficult to really tolerate some requests. Because now they are starting to
expect everything from you. This is tiring. Frankly, I can not predict how tiring
it will be in my 16th year. For example, you are going home, at 11 am of the
night, the parents send a message to you. 'Will we pop corn tomorrow'. These
are a little tiring. (Seyda)

The findings indicate that not every teacher is idealist, but idealist people may mostly

prefer teaching as a profession as their inner motivation and satisfaction involved

within the profession.

| was very idealist at first. | started with the teaching life as | experienced. |
tried to implement what | saw and said | would be much strict but as a result of
my life I lost a little bit of my idealism. Of course, it stems from my change of
school. | changed. Because there were different rules and disciplines in
different schools. So | can say that | was a bit more school and student oriented.
I couldn't follow my own rules. (Ceyda)

Teaching profession is a profession in which women work more intensively. It is
observed that many professions, which were generally carried out by men in the past,

were performed by women today.

Terzi and Tezci (2007) found that students' attitudes towards teaching profession differ

significantly according to gender in their study on the attitudes of education faculty

students towards the teaching profession. The average of attitudes scores of female

students about teaching profession was higher than male students. As a result of the
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research, the perceptions about the working and living conditions of the teaching
profession are in line with the understanding that the profession is more suitable for
women. In their study, Terzi and Tezci (2007) also found findings that women

preferred the teaching profession more in different countries.

In the majority of the world, the vast majority of primary education teachers are
women, and the number decreases gradually towards the upper levels. The teaching
profession is one of the oldest profession in the field for women in Turkey, it carries

the first public professional property and it has the first public occupation feature.
3.2.  Gender and Teaching Profession

Together with the high status of the teaching profession in the first years of the
Republic has decreased gradually, the low wages of the profession, the fact that the
profession is generally regarded as a women's profession, the lack of effective
professional organizations of teachers, political effects and the selection of teachers
from other sources affect the choice of the teaching profession (Tok, 1995). The reason
why women prefer teaching profession more can be seen as the similarity and harmony
between teaching profession and child rearing. In addition, the teaching profession is
a profession that exists in the nature of the woman and integrates with the way the
woman is raised. Because the female teacher is a mother. Therefore, the development
of the child is at the forefront for her. When we look at the identity of teaching, it is
the most suitable profession for women. Because the teacher; is a tutorial that will
show a real life to the child, an educator that will provide the child certain information
and knowledge, a socializer that prepares the child for society, a fuser that brings the
school, family and environment together. Regarding this issue, one of the teachers
participating in the research stated that she put her students in her own child's place

and behaved accordingly.

Contrary to the general belief that women are more prone to teaching profession,
Aslim (2013) says that male and female teacher candidates who will become primary
teachers have similar attitudes towards their professions. In connection with this view,
some of the teachers participating in the research stated that there is no difference
between men and women in the practice of the teaching profession. “I don't think
gender makes a difference.” (Jale)
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Some of the teachers stated that the profession does not have a gender-specific aspect,
and that teaching can be done regardless of men or women, and working hours are not
so important. They stated that the most important thing is to love the profession and
the profession should be chosen according to the character. “Since male teachers have
different perspectives, they can look at teaching from a very different dimension and

gives a magic touch.” (Sare)

One of the teachers interviewed stated that social perception is shaped according to the
branch, especially female teachers working with a young age group are thought to be

more successful, but she does not agree with this idea.

Some of the teachers stated that the perception of the female teacher and male teacher
specific to the branch could occur. They stated that women encounter less difficulties

in pre-school and males have less problems in high schools.

However, Nazli teacher criticized the idea that male teachers are seen to be more
successful than female teachers in certain branches.

In certain branches, male teachers are more likely to be preferred. For example,
the mathematician should be male or male mathematicians gives maths class
better. As in every field, I think we have a situation of being pushed back a bit
in this field as well. (Nazli)

Saracaloglu, Serin, Bozkurt & Serin (2004) stated that women’s perceptions about the
working and living conditions of the teaching profession are in line with the
understanding that the profession is more suitable for women. In connection with this
idea, one of the teacher expressed her opinion by saying that teaching is a “women
profession” as the working hours are fixed. That is, teaching profession gives
opportunity to their private life. “I used to work in the lodging industry. My phone was
ringing at 4 am. My husband was disturbed by this situation. That's why | switched to
teaching.” (Yaprak)

Some of the teachers stated that they did not have difficulty in teaching as a woman.
Because of this reason women prefer teaching profession more. “As a female, | did
not have any additional problems.” (Hatice)
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Teaching is one of the top occupations of the occupational groups in which women
work intensively. Teaching has been accepted as an extension of the maternal duty
imposed on women, a profession that women can do even in the most conservative
and closed societies. One of the professions where women work equally with men is
teaching. One of the teachers participating in the interview expressed this situation as

follows:

Teaching is a profession led by women. Because there was something in the
mindset of our society in the past. Teaching was half a day occupation. The girl
will take care of her home as well, she has to take care of her child. She should
also take care of her husband. She works half a day and goes to school. School
is also one of the most reliable places. It fits both the bigoted family structure
and fit the multicultural, different, marginal thinking family structure. It is a
common profession. She will both earn money and take care of her house, food
and care of her child for half a day. This idea was transferred from generation
to generation. That is just the way it goes. It is still the same. (Kezban)

In the classroom, the teacher may face many student behaviors that do not parallel
their expectations. At such times, the teacher should not be angry immediately, be
tolerant and patient, and try to understand the students. Two of the teachers
participating in the research said these sentences on problem solving, being caring and

being patient, and added that these attitudes are more common among women.

I think the teacher should be a woman. Male teachers are also being liked, but
due to the hormones of the woman, 24 students in the classroom sometimes
exceed the tolerance limit, the female teacher may think that they are child and
small. But the male teacher sometimes cannot tolerate his own child. He shouts.
(Beren)
As a natural consequence of the perception of gender-based division of labor, women
concentrate on low status jobs that are considered to be “suitable for women” and do
not require qualification (TUIK, 2006). A teacher on this topic shows

materiality/earnings as the reason why men do not prefer low status professions.

Teaching is considered a women's profession because I think it does not satisfy
a man as a gain. First of all, I think that men do not prefer teaching because of
this reason. Secondly, since it needs maternal instinct teaching suits women
more. (Jiilide)

Many factors, usually the positive aspects of the profession, play a role in the selection
of the teaching profession. The tendency of women to the teaching profession can be

explained as follows:
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Child love plays an important role in female teachers choosing the profession, and

helping children develop is included in this context.

e The perspective of the society on the lifestyle of women and business
orientations are appropriate for the profession.

e The fact that the holidays are long and the working hours are suitable enables
to allocate time for private life.

e The desire to be a civil servant with state assurance in public institutions

ensures trust in the teaching profession.

Although discrimination and problems faced by women in working life are also valid
for women working in the education sector, it is not possible to talk about
discrimination against women, especially in the public sector, in this field. On the
contrary, women are encouraged to become teachers, since the teaching profession is
considered a suitable job for women. Usluer (2000) emphasizes that it is not a
coincidence that the professions such as midwifery, nursing, and teaching, which are
considered as extensions of motherhood are preferred by women. This is a reflection

of gender discrimination in business life in the patriarchal order.

One of the most important causes of gender discrimination in working life is the
socially shaped roles given to the woman because of her biological difference. During
the socialization process, the behavior of girls to be docile, soft and selfless is
reinforced. In contrast, the behavior of boys to be competitor, confident and sociable
is reinforced. Apparently, this affects the difference in education, the types of free
activities for girls and boys, and therefore the areas where they can develop their
potential, further their career choice and professional life.

While men turn to professions such as power, the control of nature or entrepreneur,
women turn to "relational” areas; they turn to professions for education, social and

health purposes.

On the other hand, women in social conditioning tend to do certain jobs. Therefore,
women can choose jobs in which they can have more flexible time periods, but with
lower earnings or fewer opportunities, to be closer to home and / or their children. It
is also stated that women prefer working in the service sector where they will deal with

49



people to the production sector, which requires working with objects (Chafetz, 1990:
51).

Depending on the sexist division of labor, women's work is often a continuation of
domestic work. There is a pre-acceptance that occupations requiring authority and
power are unigque to men; caring, nutrition and service-related professions are specific
to women (Bhasin, 2003).

In addition, according to the dual role approach, women are ready to work with low
wages because they do not have big goals. They are only willing to have enough money
for the sake of their children. They do not mind getting paid much less than male
employees. This theory emphasizes that the choice of gender-based professions is
usual. It advocates that men should be in working life, but women should fulfill their
duties and responsibilities at home. This theory, which argues that women have to
pause their jobs for reasons such as childbirth and childcare, and that they are more
inadequate than men, also meets job inequalities as usual (Metz and Tharaneou, 2001).

The majority of the participants stated that they thought being a woman had an
advantage in terms of teaching profession. According to the participants, being a
woman adds some added value to the profession of teaching, such as maternity,
compassion, emotionality, empathy, elaboration, dedication and better communication

with students.
3.2.1. Increasing Roles of Women and Work-L.ife Balance

“Status is defined as a position or function that is occupied by a person at a given time,
and the role is the behavior expected of an individual who occupies a status™ (Linton,
2010). For example, if an individual is a mother or a father, it means that he gains a
new status in social life. After achieving this status, if the person exhibits the behavior

expected from him, it means that he performs his role.

The concept of role is a social concept that includes the position of the individual and
the responsibilities and privileges related to this position. Gender roles refer to the

roles imposed on women and men.
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According to the traditional view of patriarchal thinking, it is seen as women who are
primarily held responsible for the daily work of the family. In this context, work-
family life balance is mostly considered as the problem of women. While it is easy to
use time and energy for the family for non-working women, it is difficult for the
working woman to maintain the balance of work and family in countries where
traditional gender roles are common. Working women who want to perform both roles
adequately make more efforts to achieve balance. However, sometimes all these efforts

are not sufficient for balance.

The fact that working women take responsibility for family life and work life can bring
difficulties for them. When she focuses on working life, she can sacrifice the
responsibilities of the spouse and mother roles in the family. On the other hand, when
she gives weight to her family life, she may not be able to show her desired

performance in working life.

The fact that the woman prioritizes her family life leaves her to be a second-class
employee in her business life, while her emphasis on her business life makes her
compromise on her traditional sacred duty, “good mother” and “good wife”. Thus, the
woman fights great battles in an effort to balance the responsibilities of work life and
family life.

As well as working and working conditions for women affect family life, family
structure and responsibilities affect women more than men in business life. Although
the woman works in an income generating job outside the home, the gender-based
division of labor continues to exist, and this dual role of the woman (working woman
/ housewife) generally affects each other negatively. “Since the resources owned by
the individual (such as time, attention, energy) are limited, more resources spent for
one role reduce or decrease the quality of the resources to be spent for the other role.
The individual's multiple roles (such as work and family) cause conflicts and stress

that negatively affect the quality of life” (Greenhaus & Powell, 2003).

Work and family conflict is widely discussed in the literature in 3 groups in terms of

structural differences and characteristics that cause conflict. These are "time-based

conflict, tension-based conflict and behavior-based conflict” (Greenhaus & Beutell,

1985: 77). Later, one more type of conflict was added to these three types of conflict
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and it was called psychological based conflict (Van Steenbergen, Ellemers
&Mooijaart, 2007).

Time- based conflict is a type of conflict caused by the time that individuals spend to
fulfill a role, not having time to fulfill the expectations and responsibilities of other
roles. “Time-based conflict occurs when the time-related demands of one role cannot
compete with the temporal demands of the other role” (Greenhaus & Beutell 1985:
80). Time-based work-family conflict may be due to the excessive and irregular time

allocated to the work, inelastic work schedule, and the work of both spouses.

Related to this issue, one of the teachers in the interview give her opinions on the
theme of “not having enough time for the family”. She stated that she does not have

enough time at home due to the intensive working conditions at her workplaces.

Sometimes we experience problems in our busy weeks. For example, | can not
cook at home during my busy weeks at school. | expect support from my
husband, mother or mother-in-law. Or my laundry may go wrong. My work at
home was disorganized that week. I cannot carry out at the same time. Or if |
had a problem at home, | had an illness, this could be reflected at school. (Elif)

When the answers of the teachers participating in the interview were examined, several
teachers gave their opinions to the theme of “decreasing the energy of working at

home”. They stated that they were very tired because of the situations they encountered

in their workplaces, and therefore their energy was exhausted at home.

You are dealing with many problems of children at school. They have a fever,
lose their shoes, loses their coat. You are interested in all of them. You have to
find them. Parent is calling you about these. While consuming so much at
school, you do not have any energy at home. (Seyda)

It is also apparent from the answers that there are intense expectations from teachers.

There is a lot of expectation because we are a private school teacher. We
actually spend most of our energy in school and children. Our energy is not left
to our home life too much. Therefore, although female teachers are very good
as a qualification in school life, they cannot show the same qualification in their
homes. Her interest in her children and spouse and the time she spent with them
is more limited and there is no energy left. (Tugba)
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Despite women might prefer teaching to balance their work and private life, it is also
true that sometimes teachers are not able to find the balance between their home duties

and teaching duties.

| think I have done both as much as | can. Sometimes | may not be able to
suffice home. Because | would work harder in the previous years. When | was
an IB teacher, I used to work very hard and brought home a lot of work. I may
not have been able to do my duties at that time. Most likely I wasn't doing it.
(Jale)

Women live in a tiring tempo between home and work and try to fulfill their
responsibilities under the pressure of using time efficiently. In this process, the
existence of unfinished or waiting jobs at home stress participants out at the end of
their working hours. The participants stated that they do not allow the jobs left in the
house to hinder their responsibilities in the workplace, but they feel fatigue, and try to

arrange their works without losing time.

I think I fulfill my professional responsibilities more. | sometimes postpone my
responsibilities at home or my private life for my profession. If | have not been
able to read my exams and have an iron at home, my priority is to complete the
exams. If I can finish the exams, | will make the iron if the time remains, even
though | am very tired. If my exams are not over, | will finish my exams before
| get sleepy. My private life or my job at home is my priority after my job.
(Yaprak)

The working woman must both prove herself and fulfill the job performances required
by her work life. In addition, they may also have to perform their traditional roles.
Incompatibility between responsibilities required by both environments leads to role
conflict in working women (Kunt, 2011: 36-37). Every role wants time for itself. This

may cause working women to be under heavy burden, conflict of roles and confusion.

From time to time, there are times when | think | can not suffice both. When |
am very busy at school, I do not think that I can keep up with the work at home,
nor do I think I can do it at school. Because both are the same jobs that require
the same attention, the same care and responsibility. One is being a wife, being
amother. The other is teaching. In all of them, you are responsible for someone.
That's why I'm trying to make it the best | can. (Hatice)

When we look at the relationship between work-family conflict; an individual who is
highly committed to her job is expected to devote more time to her job to fulfill her
obligations, and therefore unable to perform the family role properly, so it may

inevitable to face work-family conflict. “I think I fulfilled my responsibilities both in
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my professional life and my private life. But my professional life is one step ahead. |
can make concessions from my private life, but I cannot make it from my professional
life.” (Beren)

When role expectations in business and family areas often show incompatibility, it is
inevitable for individuals to experience role conflict (Michel, Kotrba, Mitchelson,
Clark & Baltes, 2011). The negative effects of the work-family conflict that
individuals experience reflected in the work and family life. Business and family lives
are two important areas of living as people are engaged in a significant part of their
daily lives and want to be successful in one area (work life) and to achieve satisfaction
in the other area (family life). It is possible to say that those working in both public
and private sectors are stuck between work and family roles. However, when it comes
to the private sector, employees experience this situation more frequently and
intensely. Because those working in the private sector are at risk of losing their jobs at
any time. “I can't do it all. But my priority is my job and myself. Because if my
business fails, | can be financially affected and, as | said, economic freedom is more

important for me. I can disrupt my home, my priorities have changed.” (Ceyda)

Psychological based conflict is that while the individual is physically performing a
role, he is mentally engaged with another role and this negatively affects the activities
in the physically performed role. “While the individual is physically performing a role,
being mentally engaged with responsibilities related to another role distracts the
individual by occupying his mind; and this causes psychological conflict. For example,
thinking about the responsibilities or problems that the employee has to fulfill at work,
his family may prevent him from concentrating on work™ (Van Steenbergen, Ellemers
& Mooijaart, 2007). While he is with his family, thinking about what to do at work
can prevent him from focusing on family activities. While the woman experiences the
tension created by all the contradictions, she also loses her health. A teacher in the

interview told this situation with the following sentences:

| think I do it more than enough, but | am aware that this is very wearful. | have
a lot of problems in terms of physical health and there are situations when |
feel burnout from time to time. Because | can't leave my family in the
secondary plan because | have two children in need. | can't leave my students
in the secondary plan. I try to use as much energy as possible here, since I look
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at each of them as a child, especially after becoming a mother. Therefore, | am
most worn out. (Jiilide)

When there are differences or contrasts between the rules and expectations of the
different roles that the individual undertakes, conflict occurs on the basis of behavior.
It is important for the individual to act in accordance with his role. “If the individual
does not have the ability to adapt to conflicting behavior expectations regarding their
roles, there is behavioral work and family conflict between their roles” (Greenhaus &
Beutell, 1985: 82, 83). Behavior-based work-family conflict can be mentioned if the
behaviors required by the individual's job role create problems in the realization of the
family role; if the behaviors of the family role affect job performance, it will be
mentioned again behavioral family-work conflict. Some teachers in the interview
mentioned about their role conflicts. “Sometimes | feel like | am having a confusion.
My teaching side can outweigh at home. You can be a more dominant character.”
(Nazl)

It is also true that some aspects of teaching might cause problems for women at homeii

such as getting used to being dominant and rigid.

Problems may sometimes arise in the family when we show a dominant
character as an educator. There was a word | heard from my ex-husband. “Am
I a student?” However, I think that he uses this sentence because | am a teacher.
Otherwise, every spouse is already making those sentences. (Kezban)

With regard to the level of work-family conflict, women are thought to have more
conflicts than men. The first reason for this is gender roles. Traditionally, even in
Western societies, the role of men is to work and support the home, while the role of
women is family. As women entering the working life does not eliminate the
traditional roles of women, it also puts new roles on them such as job roles (Cinamon
& Rich, 2002: 533).

The woman who tries to fulfill her responsibilities towards her family and her home,
on the other hand, tries to do her job in the best way and to keep her working life, may
also have some problems with her. Under the challenging conditions of her job, she
can get stressed and depressed. For the same reason, she may have problems with her
husband and children and their family order may deteriorate. But the real source of all

these problems is not the work of women, but the sharing of responsibilities.
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Most of the teachers who participated in the research stated that teaching in private
institutions led them to push their family relations to the second plan. As it can be seen,
since the woman in business has more than one role, the conflicts and problems arise
from the approach of women to business activities and the difference in priority
between the two areas (work-family). There are imbalances in two areas due to the
fact that the woman does not share some of her obligations with other family members
and shoulder the responsibilities on her own. In solving the mentioned problem, the
woman is placed in the focus of the problem and solutions are developed in this aspect
and the efforts of the woman are demanded in creating suggestions. Consequently, the
woman is in a difficult situation between the two choices. She is obliged continue her

working life and live with an excessive workload.
3.2.2. Gender Equality Perception

The expectations and value judgments of every society about women and men shape
their place in the society. The viewpoint of the society to women is primarily “woman
and mother”. Being a “woman and a mother” takes precedence over women's
education and work. And even working women’s priority become her home and
family. While the participation of women in working life provides many benefits, on
the other hand, it confronts them with many problems. These problems are unequal

responsibilities in the family and negative working conditions that women experience.

Gender discrimination is a concept that can be examined by dividing it into two as
direct and indirect discrimination. Direct discrimination is that a person's behavior
towards women is more negative than that of men, whereas indirect discrimination is
that the behaviors of women and men appear equal and then cause discriminatory
effects on women. In general terms, gender discrimination in working life is
encountered in recruitment and placement, remuneration, career advancement,
education, vocational training and benefiting from social rights. To give details;
women have lower wages than men, they have to make more efforts in order to be able
to advance in their career steps in the workplace, they cannot benefit from the rights
in vocational training and education equally with men. These are examples of gender

discrimination faced by women in working life.
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Discrimination in recruitment is one of the difficulties women face in working life.
Women are not employed in some positions only because of their gender. Due to the
role of motherhood, women have not got a strong place in employment with the belief

that they can put their jobs on the second plan or leave their jobs.

In addition, there is a common belief that women will pay less attention to their work,
as their home and work responsibilities must work together. As a result, employers
consider the gender dimension in recruiting staff. Another point where discrimination
IS made in recruitment is the evaluation of women and men according to different
criteria in interviews. While female candidates have to answer questions about their
private life during the interview, men are not subjected to this assessment. Asking
female candidates about their private lives and putting pressure on the timing of having

children are examples of such practices.

When | met with various schools on the job interview, the most disturbing thing
for me was when they heard that | was just married, they ask “do you plan on
having any children?” Because if I think of a child, I will not be hired. I wonder
if such a question was asked to male teachers. (Yaprak)

In a study conducted in France in 2007, it was investigated whether individual factors
such as age and family restrictions affect gender inequality in employment. In the
study, it is suggested that young and old female candidates face different levels of
discrimination in applying for both low and high paid jobs with the influence of the
perspective of employees. This is due to the fact that stereotypes regarding women's
family responsibilities and the possibility of interrupting their careers change
depending on the age and marital status of female candidates in job applications (Petit
2007: 373). As a result of the study, 25-year-old female candidates were discriminated
against for high-skill managerial duties; it is revealed that young men are preferred
more especially in long-term employment contracts. On the other hand, it was found
that female candidates who are single and 37 years old without children do not

experience any discrimination in recruitment (Petit 2007: 384-385).

Professional women spend most of their lives, like men, to achieve a professional
career. However, when women get married and have children, they can not have equal
share with their husbands about raising children. Employers do not provide support to

women to ensure flexible working time to continue their career under these conditions.
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That is, they do not reduce pressure on women. These factors create stereotypes on
women and gender discrimination. And it forces women to contradict women's
professional goals and decisions. One of the teachers participating in the interview
stated that after giving birth to her own baby, she pushed her profession into the
background by giving importance to her personal responsibilities.

| think it affects negatively. For example, | had children before | started my
profession. | waited until the child grows up a little and can express himself.
Because they said, “let the child grow up, express himself and not send him to
school at a very young age immediately. Let him grow under mother's
compassion”. Of course I wanted so. My inner conscience, as a mother, did not
let that child leave and start to work. But | was negatively affected by this
situation. Because | may have a 6-year teaching experience, | am a 4-year
teacher now. I think that | was negatively affected in this matter because we
have more responsibilities in this life as a woman. (Rabia)

For the same reasons, the woman who leaves her job and changes jobs frequently, who
has to get permission in order to fulfill her motherhood role, and who has the
possibility of quitting her job, may also face discrimination in terms of remuneration

or staffing.

When I look at my male colleagues about the issue of assignment, | would like
to work in a village in the East, but as a woman | know how difficult it is.
Because unfortunately the viewpoint towards the woman is stricter there. -even
| have friends who have experienced it — they say that “Go there by wearing
rings. Because anybody there can keep an eye on you. Anything can happen”.
Unfortunately, there is such a thing. Therefore, unfortunately, our
appointments and working in the state are restricted in this respect. Why are
male teachers not in the private sector? Because they can usually be easily
appointed to the state. If | say | want to go to the village of Bitlis today, my
family will not help. My husband cannot find a job there. Even if | was single,
| could not go as | said. So, this is an advantage for men. (Zeliha)

Housework, pregnancy consisting of physical obligations, childbearing, cleaning,
cooking, etc. These are the works related to the production of the workforce that
resulting in physical production. Following these works there are also responsibilities
such as coordination of family relations, managing family relations, socializing
children. Only a small part of these works are carried out by men, and a large part of
them is considered entirely as women's work. Undoubtedly, women are faced with the
obligation to undertake most of these jobs. One of the teachers participating in the
interview said the following about the troublesome responsibilities imposed on her
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shoulder. “Of course, sexist concepts affect negatively. For example, this is women's
work, this is men's work, he can not do. I think being the mother and being in working
life is the hardest thing in the world.” (Nazl)

Nazli teacher also emphasized the gender characteristics of women and stated that
being more emotional affects them negatively.

There is definitely gender inequality in professional life. To give an example;
men being preferred in certain branches, women are not preferred in emotional
issues, the selection of male teachers in the disciplinary board and not trusting
women in emotional issues. (Nazli)

Unlike the others, a teacher who participated in the interview argued that the teaching
profession is a profession suitable for the nature of women. I say that teaching is the

women's profession. So, this situation turns to us positively.” (Gozde)

In response to this saying, one of the teachers participating the interview stated that
the perspective of the society is more confident in male teachers. “The viewpoint of
society may be to rely more on the male teacher. You know, there is this point of view;

‘do not spare the rod’. At this point, | think the society trust male teachers more.”
(Ezgi)

Therefore, while Gozde teacher focused directly on the nature of women, Ezgi teacher

focused on the place of men in the eyes of the society.

In response to this discourse, Sare teacher stated that there is a discrimination against

men in this profession and that there should be more male classroom teachers.

As a society, | think that a little more distinction has been made towards men
in teaching profession Since the perspectives of male teachers are different,
they can look at teaching from a very different dimension and add color. I think
they should definitely be in classroom teaching. We are 13 people at the
classroom teachers group. We have one male teacher. To me, equalizing this
number is more important in balancing gender discrimination. (Sare)

Under the pretext of social and family gender roles, women are either not hired or

employed under very difficult conditions. Afterwards, women are given less

opportunity to improve their careers. Men are generally preferred in subjects such as

business travels, foreign education programs, and long-term assignments. This is

generally due to the misperception that the woman will surely pose a problem.
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Preparing for a managerial position with foreign trainings and various seminars is
generally very low for women. For such investments, men are preferred more. The
perception of women as temporary workers hinders such investments because there is
an opinion that women will have to choose between their family and work one day.
Regarding this situation, a teacher said the following.

| think that sexist concepts are effective in deciding the salaries of male
teachers because it is still considered that “men bring home the bread” in the
society. Or when | look at the jobs in the private sector, | witness that male
candidates are given higher priority, more contribution is made to their
development, and women stay in the background in this sense. (Jilide)

This situation comes to life with practices such as preferring male employees in long-
term jobs, subordination of women in urban and international careers, not choosing
women in intensive business communications, giving priority to men in business
activities such as travel and business dinner. Such practices are often made with the
idea that the woman will not succeed or the conditions are not appropriate, and
sometimes in order to prevent the female employee from having problems in family
life. However, this idea, which tries to protect the woman, also puts obstacles in front
of the woman. One of the teachers participating in the interview mentioned that her
husband makes troubles about her business trip. “It is not a problem when he goes on

boarding trip with his students outside of town, but it is a problem when | go.” (Tugba)

In our society, whether men define themselves with conservative or modern values,
they allow their wives to work in a more controllable area where keep in sight them.
When women move from private to public space like men, they cannot exist by being
abstracted from their bodily identity. One of the teachers in the interview said the

following about women's limitations in the public sphere.

When a male teacher gives private lessons, they can go to evening lessons, but
as a woman you cannot go somewhere in the evening. ‘You are a woman
teacher, why are you at someone else's house in the evening or why are you not
at home?” You are having this problem. But I think there is no such thing in
men. (Ceyda)
Women can also become defenders and protectors of the patriarchal system more than
men in the patriarchal system. A teacher participating in the interview expressed the

sentences that a female manager told her about this issue.
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Until my daughter was 1 year old, I did not want to work with my own
preference to spare more time for her. Unfortunately, I met with a women
manager in an institution when my daughter was 1 year old. She said to me,
“Your kid is too young, you cannot adapt here, so wait another year.” So, there
are people who think that women who are mothers or married cannot adapt to
the profession. (Nazli)

The fact that women participating in the labor market have to do double work because
they cannot adequately share housework responsibilities is one of the important
problems created by the existing gender-based division of labor (Hamilton & Barrett,
1986).

According to gender roles, women hold themselves responsible for housework and
family. Research participants have not made narratives that will shake their traditional

gender roles from past to present with discourses appropriate for this view.

When 1 look at household chores, the burden on women is to cook and clean
the house. We are experiencing the conflicts of this from time to time with my
husband. Since it is a situation that men get used to from the mother. According
to their point of view, the mother does the housework, the father goes to work.
This situation is still not fully established in our society. Unfortunately, there
is no such understanding: The woman also works, we are equal. | feel the
effects of this in my marriage life. | necessarily ask the question of what should
I cook? | do not receive such request from my husband. (Zeliha)

The first thing women do when they come home from work is kitchen work and house
cleaning. One of the teachers participating in the interview questioned this situation
by asking a question to herself. I feel gender inequality so much in my private life.
Why do | feel obliged to cook?” (Beren)

Working women see household chores as their own responsibilities. However, they
expect their spouses to help them to a certain extent because they are working.

However, this never eases women's affairs, and it never means an equal division.

| think that the burden of women is heavier in home life. There are husbands
who are more sharing but | can say this for my own husband. He does his best,
of course, there is a help, but “men make the houses women make homes”. You
have to think of all the responsibilities of your child, your home, your work
simultaneously. So there is an inequality here. This inequality is the burden of
women. (Hatice)

Because of men do not properly train themselves about home and child care, women

are needed in the same direction both in working life and in the home. The need in
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these two separate areas often contradicts each other. The need for women especially
about raising children naturally prevents women from working life. A woman is a wife
and a mother, of course, but taking responsibility for all children and families pushes
her to a heavy responsibility. In the intense balance between home and work, the
woman is exhausted while performing both roles properly. One of the teachers
interviewed stated that his husband evades from responsibilities of the children and
loaded the responsibilities to her. “I say to my husband ‘you should look after our child
right now’. But he says ‘I am very tired’. | am tired too. | also attended classes for

hours. Sometimes even my husband does not understand this.” (Beren)

According to time use survey data conducted by TUIK in 2018, the difference between
the time spent by women and men for household and family care activities in Turkey
is very high. Accordingly, women spend 32 hours a week and men spend 6 hours a

week for household and family care.

Although this patriarchal cultural structure established by men now seems to have
accepted women in the social environment, in fact, the “glass ceiling” event, the
employment of women in low-wage jobs, the density of women in temporary and
unskilled jobs, and most importantly, the fact that working women still do housework
and childcare mostly by themselves shows the opposite. In other words, patriarchal

culture continues to exist effectively.
3.2.3. Teachers’ Views On The Status of the Profession

Status is a concept that expresses the level of respect and dignity a group has in society
(Linton, 1945). In the formation of professional status; prestige, wealth, and respect

of professionals and other individuals in the society are determinants.

Hoyle talks about three factors that make up the status. These are professional prestige,

professional status and professional respect. (Hoyle, 2001:139).

In his book on the social status of teachers, Monteiro states that professional status and
social status are used closely or in the same sense. Monteiro expresses professional
status and social status as "two sides of the same coin". While the identity and
autonomy components of the profession constitute the professional status, social status

shows the position of the profession in the professional hierarchy; however, both
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emerge as a result of the service quality or status of the profession (Monteiro, 2015).
In this study, starting from Monteiro's terminology, social status and professional
status will be used in the same sense. Each profession has its own characteristic and,
in a sense, these characteristics provide information about the position of that

profession in society.

Among the factors that make up the professional status of teachers; respect in society
as a result of comparison with other professions, its position compared to other
professions, parents ‘orientation of their children to the teaching profession, children's
perception of respect towards teachers, teachers' wages and current status, salary-
performance criteria, trust in the education system of the society can be listed.

When the answers given by the teachers regarding the status of the profession are
examined, the number of teachers who find the status of the profession high is only 3
out of 17 women teachers. The number of teachers who find the status of the profession
low is 14 teachers. According to these numbers, most of the teachers participating in

the interview found the status of the teaching profession low.

The teachers, who found the status of the teaching profession low, stated the reason as
the economic conditions, the perception of the profession as an easy occupation by the
society, the high number of teachers, the higher expectations from the teacher, the
disappointment experienced when this expectation did not come true and the fact that

the material values became a more important value in the society.

The dynamics involved in the process of social change and development affect
education, so it also affects the teaching profession. For this reason, the quality of the
education and teaching profession changes over time, and the importance given by the
society to the teaching profession yesterday and today differs. Some of the opinions of
the teachers participating in the interview regarding the past and present status of the

profession are given below.

While teaching was a very respected profession in the past, I think that it has
lost its prestige nowadays. Frankly this situation makes me very sad. The
respect you get from students or the respect you get from parents decreases.
You give them the effort, of course you do not reduce it but in return, a person
is waiting for a smile or respect. | am negatively affected when | cannot see
this expectation. Especially for a teacher at the beginning of her profession,
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this would be a very negative situation. It is not too troublesome for an
accustomed teacher, but it has negative effects for a teacher who has just started
her profession. (Zeliha)

Teachers believe that the status of the profession has deteriorated over the years, which

affectts teachers negatively.

Teaching was always at the top in society. But the status of teaching has
dropped a little more in recent years. In one-on-one meetings with parents, you
can see that this status has decreased. | am affected by this status as follows: If
this status will decrease so much, 1 would not recommend teaching profession
to future generations. (Jale)

One participant stated that seeing teaching as a profession that everyone can do from
past to present, in other words, not seeing it as a professional profession causes the
profession to become worthless and decrease the status of the profession. The opinion
of a participant on this subject is given below.

My profession was once one of the most valuable professions in the
community. For example, now | am a high school teacher. There is such a logic
in high school students. | have seen such an approach of a few children, such
as "If I cannot be anything, | will be a teacher at worst." This is not a pleasant
situation. I do not know how children can progress in a country where you can
be nothing but a teacher. Of course | am not satisfied with this status. | think
the necessary importance is not given. We work in the private sector. This is
worse. There is no guarantee for our next year. We renew the contract every
year. | think this makes the teaching profession the worst profession in society.
(Nazli)

While professions such as medicine and law fully meet the definition of professional
occupation, teaching is included in the semi-professional occupation class in numerous
sources in the literature. (Hoyle, 2001; Ingersoll & Merrill, 2012). Ingersoll & Merrill
(2012), revealed in the study where they examined the professionalization process of
teaching that teaching mostly met the criteria of being a professional profession. There
are also many reforms implemented and planned for the professionalization of
teachers. Despite this, teaching continues to be considered a semi-professional

occupation.

Since teaching does not fully contain the features that define the professional
profession, it is expressed as a pro-professional or developing profession. Teaching
has lagged behind the fields of law or medicine in the process of professionalization
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due to its lack of special field knowledge and skills, providing entry conditions,

competence in decision making, high prestige and economic conditions.

The low status of the teaching profession compared to the professions requiring ‘high
level’ skills and expertise such as doctors, lawyers and engineering causes the
successful students not to prefer the teaching profession, which is another factor that

causes the low level of the teaching profession.

As a profession, | said it is valuable, but does it see the necessary value and
status in our society? No. Even years ago, there is still the phrase that you will
become a teacher if you cannot do anything. The teaching profession has no
distinctive feature or definition when entering university. If you get few points,
you can enter. One of the reasons why our profession is considered inadequate
in society is salary. This is the determining factor. If the teachers had paid well,
it would have been the preferred group in the university exam. Who takes good
wages? Doctor, engineer. Then all the clever, bright, diamond-like children
head these departmens. And young people with low scores become teachers.
(Gozde)
In order to observe to what extent the teaching profession is preferred by talented
candidates, it will be useful to look at the university entrance exam data organized
annually by the Student Selection and Placement Center (OSYM). The university
entrance examination is of course not the only and sufficient criterion for determining
talented young people; however, it is informative about the value of those departments
which preferred by the candidates with high scores. The ranking of the candidates who
applied to the preferred university departments according to the results of the exam
can show how valuable the professions these departments raise students in society.
According to the 2017 data published by OSYM, the students who got the highest
scores from the exam choose the departments such as medicine, engineering, dentistry,
law, etc., candidates who prefer teaching departments generally have lower scores than

those listed above (OSYM, 2017).

If I consider the current conditions, | do not think that teaching has a positive
aspect. When we say a doctor, an engineer, we see that everyone is looking
them with open eyes, but we cannot see it in teaching. | think the necessary
value is not given to teaching. (Beren)
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One of the reasons for the degradation of the social status of teachers in Turkey, is the
socio-economic situation of young people who choose to teach. Teaching profession
is mostly preferred by young people at lower and middle socio-economic level of

society.

If I were a doctor and lawyer now, | would have thought that | had a more
prestigious profession in society and felt better. Unfortunately, teaching is
perceived as a profession for people who do not have much status. This is of
course very sad. (Rabia)

As a reason for the low level of teachers' status; some of the teachers said that the
intervention of governments and parents was excessive, and as a result of this

intervention, the morale of teachers and the value of the profession decreased.

| want to be teacher again but I do not want to be in Turkey. Especially the
educational structure is getting worse day by day. Now that we have become a
country that can receive diplomas with money, our teaching has no
qualification. I look at the periods when | was a student. What the teachers say
was law for us. Even our families could never say anything if the teacher said
something. But now we cannot even raise our voices to children. Because if
the school doesn't say anything, parents say. If the parent doesn't say anything,
the ministry says, the state says. Therefore, | do not think that teaching is a very
valuable profession in our society anymore. Therefore, we are demoralized.
We give so much effort. We try to raise the children. We want them to be as
useful to society as possible. Our society has certain ideological values, and we
want them to get those values. We have customs like respect for adults.
Unfortunately, the young do not have them. Children have lost their
conscience. In the new generation, there is no such thing as conscience. We try
to infuse them a bit. But when we try to do something good and encounter
negative things in return, we are demoralized and give up. (Tugba)

Tugba teacher also stated that the status of the profession was lower than the
professions requiring undergraduate graduation. “I do not think it has a positive aspect
in any area in public life. We have no difference from a high school graduate.

Obviously, we do not see much value either financially or morally.” (Tugba)

Some problems experienced in the relations between teachers and Ministry of National
Education reflect negatively on the social status of the profession. Teachers do not feel
valuable. It is thought that this idea will also have an impact on the inner world of
teachers, and there will be deteriorations in the quality of the service provided by a

teacher who does not feel valuable in a professional sense.
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Considering the opinions of the teachers about the factors affecting the professional
status, under the political actor sub-theme; it is understood that the governments leave
the teacher unprotected and alone and do not value the teacher. Because the more the
state values the teacher, the more valuable the teacher feels in society. One of the

teachers in the interview stated her ideas about this issue as follow.

| have been a teacher for 31 years. The status is always the same. The society
did not value collectively. This is probably due to the fact that our state, our
country and those who come to the fore do not make the teachers valuable.
When they do not value us, | cannot say that | am valuable to myself, I cannot
say, and | am not accepted. (Gozde)

According to Maslow's (1943) needs hierarchy, the individual who wants to meet his
physiological needs must first meet the needs of security, love and value, so that he
can reach the stage of self-realization. The main motivating factor for enabling self-
realization in teaching is professional motivation. The teacher with professional
motivation will get satisfaction from his job, which will contribute to his happiness
and professional success in life. Higginson (1996) also emphasized the connection
between professional motivation and the status of teaching, and that low motivation
teachers have low commitment to the profession and contribute negatively to the
development of teaching status. Some of the participants expressed their views on how
they are affected by the negative perception of the society towards their profession as
follows. ““I think it continues to lose its social status rapidly. Of course, it affects my

view of the profession and my motivation to work negatively.” (Ezgi)

There is a direct relationship between professional autonomy and the status of the
profession. Autonomy allows teachers to use their creativity. It increases their loyalty

and motivation and allows them to adopt the education process more.

| think the status today is not a very nice one. Because everyone is getting
involved in the work of teachers right now. Parents get involved, administrators
can get involved. You may not be able to freely apply what you think will be
better, more efficient. You have a certain limit. | think this affects motivation
negatively. (Elif)

Preference of the teaching profession by women affects the status of teaching.
Traditionally, the higher number of women working in lower wage and less

respectable jobs than men also shape the perception of the status of the profession

(Ingersoll & Merrill, 2012). According to UNESCO, in general, the reputation of the
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profession decreases as the proportion of women working in a profession increases.

This situation is associated with the fact that women mostly work with lower wages.

According to a view expressed by a participating teacher corresponding with this issue
Is that salaries are insufficient. Insufficient economic conditions are thought to have
negative repercussions on both the emotional motivation of teachers and the view of

society towards teaching.

It is called a respected profession, but I don't think we have a very high status
economically. I think that middle-class or low-income people are turning to
teaching these days. It is spoken and launched as if everyone respects this
profession. | get good reactions by people in my private life like "Oh, it is good
you are a teacher, it is fun, you add something to people”. But frankly, I can't
feel that dignity from parents. (Yaprak)

All parents know very well where and how to complain about the teacher on every
issue. Parents think that the way to be a conscious parent is to seek rights and to
complain about the teacher. In fact, claiming one’s right is primarily to fulfill the
responsibility of being a parent. The parent, who does not fulfill his responsibility,
reduces the performance of the teacher, which is the most important dynamics of the

education system,

We are facing a very different parent profile. They have a mentality like this.
The teacher is criticized, the teacher is complained, the teacher does not do the
right thing. Many parents have such a perception. This perception really makes
me very sad. That's why | always say this for teaching. Children alone are not
a problem, but some parents really need to know where to stand. (Hatice)

According to the opinion of some of the participants, another factor that is the
determinant of the change in the position of teaching in the society is the change in the
social structure. However, teachers think that dealing with children is a job that is
presented as important by others but is not taken very seriously. One of the teachers
stated that she is not satisfied with parent’s attitudes and behaviors towards teachers.

She expressed the views about this issue as follows.

It is spoken and launched as if everyone respects this profession. | get good
reactions by people in my private life like "Oh, it is good you are a teacher, it
is fun, you add something to people™. But frankly, I can't feel that dignity from
parents. (Yaprak)
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Although the negativity of the living conditions of the teachers and the dignity of the
profession gradually disappeared, a teacher drew attention to the excessive
expectations from the teachers. She thinks that the society regards teachers as educated
babysitters and they put the responsibilities which they do not want to undertake on
teacher’s shoulders. She stated that her belief in the dignity of the profession decreased

as she teaches.

| have been a teacher for 14 years. There is a lot of difference between before
and now. Previously, when you said a teacher, it was perceived as respectable
people who touch their children and educate their children, and this would be
felt to us. It would be felt spiritually. But | see that it varies over the years.
Now, there is an opinion that we are obliged to do this because teaching is an
ordinary job. Yes, we receive thanks for our efforts, but even when we receive
those thanks, we do not get them emotionally charged and grateful as they
were. Parents are approaching from "this is your job" perspective. (Jiilide)

Regarding the roles imposed on teachers, especially the judgment that the teacher
should be an exemplary person, puts the teacher under excessive burden. And the

“humane” characteristics of teachers have been overlooked.

| think like this. My profession is a regular, disciplined profession. A planned
profession. | get reactions such as "Are you a teacher? You should be more
organized, you should be more disciplined" because it is a profession that can
set an example for students, parents or those around me. Your clothing should
be more careful, your speech should be careful, your self-care should be
careful. (Ceyda)

Some teachers highlighted the quality factor as the reason for the decrease in respect

for the profession.

Teaching has a certain status, but not as before. When I think about my own
childhood, the teachers were very valuable to us. They are still much more
valuable. I think it is much simpler now. Of course, there is a perception that |
have studied and become a teacher, but I do not think it has as much status as
before. (Giince)

One of the most important criteria determining the status of a profession is the value
and importance of the service provided by the profession to society. In addition,
teachers' being in touch with the society due to professional requirements causes the
profession to lose its mystery (Monteiro, 2015). It is much easier to contact any teacher

than to contact a cardiac surgeon or judge. “I don't think it has a very positive side. It
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is no different from any other profession. Nobody applauds me for being a teacher. |
think there is no difference.” (Yaprak)

It is thought that the teaching profession is a more respected and higher status
profession when education is less accessible to society. However, the changing time,
the development of information technologies and the fact that information can now be
accessed have begun to change the character of the teaching profession, like most other
professions. As students began to access a large number of information faster and
easier at the touch of a button, the role of the teacher, who was once the only source

of information, began to erode.

Regarding the ancient times, while teaching is a truly respected profession
today, unfortunately, with the increase of private schools, teaching is not as
much a respected profession as before. Now children can learn everything
themselves, either through the internet or technology. | do not think that there
is respect and value previously given to the teacher. (Zeliha)

Teachers generally think that the dignity and image of the teaching profession has
worn out for various reasons, and that the society is insensitive to the problems of
teachers, and teachers with more experience have decreased their beliefs in improving
the prestige of the profession. As can be seen from the studies, teachers perceived the
prestige / status of the profession and the appreciation of the profession as low. And it
is seen that they are adversely affected both individually and in the process of

performing their professional roles.
3.2.4. Positive Sides of the Profession

Despite all these views, some teachers stated that although the prestige of the
profession has decreased recently, it is still a respected profession among the
professions. In addition to this, teaching profession is a profession that is carried out
in relation and interaction with a wide range of people, unlike some other professions
in terms of relations. “Education is the foundation of everything. That is, the
foundation of the public is teaching, too. You touch the life of a doctor You touch the

life of an engineer. The important thing is to touch in the most correct way.” (Jiilide)
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There are also teachers who think that being respected in the society has positive
effects on their social life. The quotations from the opinions of the teachers are given

below.

Of course, there are still people who think that being a teacher has different
dignity. I think that I was taken a little more seriously when | said | am a
teacher. While sharing information with anyone they think that | say the
pedagogically correct things. Especially my friends in my close circle take my
opinion when choosing a school for their children. | think it is useful in this
respect. (Hatice)

It is apparent that some teachers find teaching as a respectable profession among the

society, which is maong the external motivators for them to choose the profession.

| think my profession is a profession that has a place in society. | think teaching
is respected in our society. But current events, changing perspectives on
teaching, corruption of society, and changing can change the perspective of
teaching. But I still think that teaching has a status in society. (Sare)

Some teachers also perceive teaching as an effective way of transferring their skills as
as a teacher towards their children. “I think it has positive aspects. Parents who
encounter some problems related to their child can consult me on many issues. | feel
better this way.” (Rabia)

Some of the teachers in the interview also stated that although the respect for the
profession decreases, the teaching profession is still one of the most trusted profession
groups in the society. “I think when you say that you are a teacher, people trust you
differently. They look differently. When people are in trouble, they come to you for
an idea.” (Seyda)

One remarkable finding from the interview is that according to the statements of
teachers who gave positive opinions about the status of teaching it can be said that the
primary expectations of teachers are feeling value from the people around. Economic

expectations are not a prior determinant in terms of teacher needs.

The other one of the remarkable findings according to the results of the research is that
some of the participants still think that despite the decline in the social status of the
profession, it did not lose its holiness. Some of the teachers think that the teaching

profession still does not lose its "dignity" or “respectability” despite the decline of
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social status. These participants stated that the attitudes and behaviors of the social
environment are very positive towards their profession. Various reasons changed the
social position of the profession, but the determinant of this situation is the person

herself.
3.2.5. Economic Freedom

"Feminist social scientists focused primarily on the concept of production in order to
explain the origin of discrimination and explained that the social role of women was
handled together with the maternal function as the reason why women were lower than
men. Social theorists such as Herbert Spencer, Emile Durkheim and Georg Simmel
have suggested that the social position and role of women are determined by the

biology of women " (Rosaldo, 1973).

“The assumption of universal unequal relations between the genders is that men are
active and women are passive; it focuses on the thesis that men represent the public
sphere and women represent the private sphere, and that the man is engaged in
production and the woman is engaged in reproduction activities” (Ozbay, 1992: 153).
Ozbay who emphasize the passive position of the woman, states that gender relations

do not comply with this dual opposition.

The isolation of women from the public sphere also means the lack of power. Because
power is concentrated in the public sphere. Thus, the woman is held in the position
desired by the man and is in the passive and second position towards the man
(MacKinnon, 1982: 17).

In his study, De Beauvoir emphasized the importance of women's economic freedom
and emphasized the economic aspect of women's freedom. He claimed that the work
of women gave the woman a concrete freedom and that the pressure against the woman
would disappear only when she entered the working life and gained economic freedom
(De Beauvoir, 1993: 12). Most of the female teachers who participated in the study
also stated that being in the working life and having economic independence provided
them great freedom. “It is a phenomenon that frees people, provides self-confidence,
and gets our feet firmly on the ground.” (Jiilide)
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It was inevitable that the woman, who could take part in the economic development
process, as well as the man, started to become equal with the man in decision-making,
distribution of responsibilities and family roles (Kurtkan, 1990: 91). The two female
teachers who participated in the study stated that economic independence gives them

the right to have a say in the family and in all areas of life.

Everyone should earn their own money. Everybody should stand on their own
feet. But especially in a difficult country like Turkey, although discourses such
as gender equality, unfortunately, in a country where there is no such equality,
| think women and girls need to stand their own two feet. Because when you
earn more or less money, your self-confidence increases a bit and you can take
more determined steps in the steps you will take. You feel that you don't owe
anyone. You can make more free decisions. You can think more about yourself.
Especially in marriage relations, your husband's respect for you is also
increasing. (Tugba)

The economic independence towards the family is among other important factors of

choosing to become a teacher.

It means being strong. Especially when we are communicating with parents,
while talking, if the teacher feels the absence of it, this will hurt her. She begins
to look for other things. So, it lowers performance. You should have at least a
minimum income. This is the case in every profession, but | think that we
should have a higher economic level in front of the parents. | care a lot about
the economy. (Gozde)

The fact that women are involved in working life, being productive and making money
makes them feel safer, valuable, more empowered and useful. “For me, it means

serious freedom and value for a woman.” (Zeliha)

Since the past, women have served in economic activities in every field permitted by
masculine hegemony in working life. The professions obtained as a result of the
training were expected to offer women the opportunity to live with self-confidence,
self-esteem and the feeling of freedom. Women explained that having a profession
primarily provides the opportunity to meet their individual needs and to create a
standard of living according to the income they earn without being dependent on

somebody.

Economic independence is everything. | think the most important thing is to
live without being connected to anyone. | think being married, being single,
living with the family does not affect in any way. It does not mean that we are
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always married. Economic independence comes first. A woman should stand
on her feet without trusting anyone. (Yaprak)

The economic independence towards the husband is also among the important factors.

| evaluate it well. That's what | always wanted. People want money from their
spouses. | think it is hurtful that his husband came and put some money in her
wallet every day. You may give birth or get sick, you may become unable to
work. It is acceptable in such cases, but while both of us have equal conditions,
| have never experienced pocket money from someone else, but I think it would
be a bit boring situation. (Seyda)

The teacher women participating in the research evaluate the opportunities offered by
the working life as personal gains. However, they explained that their income could
not go beyond providing themselves and their close needs. But they think that working

life makes them more free.

| think that having economic independence for a woman is the biggest thing in
the world. I would spend the money on myself before | got married. But |
always made savings. It is the same after my marriage. In general, |1 do not
contribute much to the family. But it is a great self-confidence that | have
money and that | spend on my own budget when necessary. (Rabia)

It seems that women whose mothers are working grow up with the idea that they will
work when they grow up and internalize working outside the home, even if they face
various obstacles, they prefer their preferences for labor supply.

As a teacher, we have some earnings, but unfortunately it is not an amount that
| can have economic independence. Although colleges give heavy workload to
us a lot, they are not institutions that pay a lot of money. That's why I'm lucky
to be with my husband. At least that's a good thing. | am the child of a working
mother. | always saw a working mother figure myself. | continue the same way.
It is nice to be able to make my son have something with my own money when
he wants something, or to keep my life going without expectation from my
husband. But | will always say this again. My income is not for our family, it
is just a gain for my needs. Unfortunately, this is not enough to maintain
household. (Hatice)

On the other hand, a teacher said that all of her expenses were for her family, and her
spending for her hobbies was very limited. “All of the expenses are for my family. A
budget that we can allocate individually for ourselves, personal hobbies, personal

tastes is very limited.” (Jiilide)
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Even if women work, their responsibilities continue to be carried out due to their
traditional gender roles, such as carrying out domestic work and elderly / child care.
Therefore, working women expect to earn the amount to pay for the labor of women
who can perform these services themselves or to pay for the nursery costs in order to
join the workforce. One of the teachers participating in the interview expressed her

husband's remarks about the work after giving birth.

My husband did not want me to work after having our child. He said “don't
work, we do not need. Raise our child, because there is nobody to look after.
So let's draw a way like this. | said no. | want to take my economic
independence by myself. Because | had an operation, | had an illness. When |
received a report, | thought a lot when | stayed at home for 6 months. It is not
for me to stay at home. Teaching is different profession. As you do, you are
improving yourself and getting stronger. Working in this regard has always
been good for me. In this sense, | always think that women should have
independence. (Sare)

The traditionalist approach, which divides the professions into categories in terms of
gender, includes women in the workforce by preserving their traditional status. That is
why women are heavily employed in sectors such as health, education and food.
Employers are not preferred to be employed in managers, decision-making positions,
as they appear to be very likely to disrupt or quit work for reasons such as marriage
and children. For all these reasons, the woman did not rise in terms of career and had
to work in low-paid jobs. The teachers who participated in the research mentioned that
the fee they received was not enough to support a family. It is just enough to meet their

own needs.

In addition, they stated that economic independence was a great freedom, and at the
same time they stated that their earnings were not in a quantity that could be called

freedom, and that the expenses of the family were mostly supplied by their spouses.

Economic independence is really good for a lady. It's not about establishing
domination, but you feel more confident, you feel safe. You can fulfill your
requests more easily. Also, I am not a domestic person. Since | am a person
who loves to work, the economic thing can give me more power financially.
And | can contribute household a little financially. (Ceyda)

The participation of women in paid working life is extremely important for both herself
and the society. As a matter of fact, this situation affects and changes the role of the
woman, who has been going on for centuries, with her home-bound family and

75



economically dependent on men. In other words, nowadays, an increasing number of
women gain economic independence while participating in working life so her roles
in her family and society also change. However, gaining women's economic
independence does not mean that she uses her income independently. The dependence
on men in the economic sense, which has traditionally been ongoing for centuries, also
affects the way of using income. In other words, women gain economic independence
by participating working life, but this independence does not eliminate its dependence

on men economically (http://www.tisk.org.tr/, 05.09.2014).

The effects of women gaining the quality of wage labor by participating in working
life on individuals and society can be listed as follows:

e It blurs the distinction between women's belonging to home and men's role as
belonging to society.

e The woman's understanding that her labor is a value causes her to oppose the
male dominant structure created in the historical context, the privileges this
situation brings for the man and the value system that supports it.

e Women want to bring the rules and practices at home to a more egalitarian
position by using the economic recovery provided by their own wages as a
leverage.

e The increase in the households where the woman is the head of the family
eliminates the gender-based structure of the house rules and the shaping of the

family based parent-child and wife-husband relationship. (Pessar, 1994)
3.2.6. Having a Profession as a Married Woman

In the labor market, there may be some negative attitudes and obstacles imposed on
women by employers. Employers may be reluctant to employ women and invest in
them. Women continue to face discrimination in job applications, recruitment,
promotion and wages. It may be possible for women to become pregnant at their most

productive age, or to be underestimated mentally as they are physically weak.

For example, in recruitment interviews women have to deal with many questions such
as “Do you have children?”” or “If you promise not to get pregnant for 2 years, we can

hire you."
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Three of the teachers in the interview talked about the difficulties in having a

profession as a married female teacher as follows:

| had no problems but there are things that make me nervous. I constantly think
about what happens if | become pregnant. I'm just married now. | am married
for 4 months, but how does the pregnancy process develop and what do | do.
This situation is very difficult for me because | am in a private school. (Giince)

In recruitment negotiations, when | encounter a question like ‘Do you think of
having a child’ in the first interview, I encounter such a thing, (Ezgi)

| faced such a problem. When | first gave birth, | was not given unpaid leave.
Either | had to go back to school shortly after my son was born, or | had to
resign. | resigned too. Actually, | took a risk at that time. | wanted to raise my
son. After all, I couldn't find a job after | left. But | took it as a risk and stayed
home until a year and a half and then started in another college. (Hatice)

While women in working life have to choose between work career and family, while
deferring their thoughts such as marriage or having children, men can both establish
family life and continue their business life in this process. One of the teachers
participating in the interview stated that being a married woman did not cause any
problems in her professional life, but she delayed the idea of marriage and having

children for a while.

No, I did not encounter any problems. | personally overcome problems. | have
not been married for 10 years and 11 years anyway. Because | had a dream to
work abroad. | postponed marriage because this dream may not be possible
when | am married. | did not have a child because it would be an obstacle, too.
(Gozde)

Two of the teachers, on the other hand, stated that being married is not a problem in

their professional life. They even said that this profession is advantageous.

I do not think marriage is a factor affecting the teaching profession. In other
words, | don't think that it can really create a problem in performing this
profession because I think our job is one of the most advantageous professions
in terms of being married in this sense. (Jiilide)

I think I am experiencing the things that teaching brings me. By looking at my
friends working in the private sector in other professions around me, | really
see the advantages of teaching. (Sare)

Some teachers believe that teaching does not harm their family life.
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| did not encounter any problems. Teaching is not a profession that will disrupt
my marriage or harm my marriage. Sometimes parents can call in the evening.
This is a situation arising from the private sector. But if you have a principle
that you do not pick up the phone after 7 in the evening, the parent is not calling
in any way. A problem about the profession is not reflected to your family. In
this way, any problems related to the profession are not reflected to your
family. (Zeliha)

3.2.7. Family Life

Two of the problems experienced by female teachers are; they have difficulties with
their “duties and responsibilities in the home” and the problems encountered at school

affect their family lives negatively. Female teachers stated that they had difficulties in

social roles such as "child care", "cooking™ and "cleaning".

It is understood from the words of female teachers that the roles imposed on women
by the society in “duties and responsibilities in the home” are heavy for them, and the
problems they experience at school affect their family lives and themselves

psychologically.

| sometimes had trouble with the responsibilities at home due to the very busy
work of the school. There were times when | was in school until very late. |
had a hard time in seminars such as 1 week and 2 weeks, especially when | left
school at 11 and 12 at night, I went to school on Saturday and Sunday, | was at
school during some holidays, especially for compulsory periods. My husband
and my family were both uneasy and some things were disrupting our routine.
(Kezban)

It is true that some teachers find it difficult to balance work and family life due to

heavy responsibilities of teaching.

Yes. As a married woman, | think more responsibilities are brought in at home.
While I was single, | could spend all of my energy on school, education, but
due to my responsibilities to my spouse and home while at home, the time was
limited for me. In addition, the fact that parents are much more involved in the
education system in private schools can sometimes overwhelm me and take my

energy. (Elif)

This work and family life unbalance is more apparent in the private sector.

| face problems in my private life. Because at school, parents and students wear
us out a lot. I cannot express my feelings too much because we are also a private
school teacher. I reflect all the things in me to the house. And this situation
somewhat creates some disturbance between me and my husband and in my
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private life. We can be much more angry at home, we can explode at home.
We can experience an emotional outburst at home. (Tugba)

3.2.8. Opinions on the Effect of the Profession on the Family

Family and work are considered as the two most important central areas in human life
(Kanter, 1979). The family is one of the most important social institutions where the
person realizes his first socialization, completes and maintains the basic interests and
needs of his life. Occupation or working life is also the second area that takes an
important place in meeting the economic and other vital needs of the individual.
Family and work roles are the most comprehensive and long-term roles in life
(England, 1977). Although family and profession constitute two important areas of an
individual's life, one's life is basically a whole and unique. Work and family roles are

intertwined in one's life and are in constant interaction.

Because of this interaction, some of the female teachers participating in the research
mentioned the positive reflections of the teaching profession on their families, as they

could spend more time on their homes and children.

| did not have a problem in my marriage due to being a teacher. Since | am a
teacher, | have a 2-day holiday. I can spend more time in my house. | can spare
more time for my spouse. If | have a child in the future, my summer vacation
is long. Holidays and working hours are a little more certain. | think these are
the positive aspects. (Giince)

In addition, some female teachers participating in the research stated that the roles and
responsibilities required by femininity and family life are compatible with the teaching
profession. “Since | am regular and disciplined, my work at home, my responsibilities
or my relationship with my husband is progressing more regularly and in a planned

manner.” (Ceyda)

Some of the teachers interviewed mentioned the advantages of being a teacher, stated
that they were given more value, and mentioned that they could take their children’s
responsibilities more advantageously. They stated that the teaching profession reflects

positively on their life skills.

In addition to the educational life of children, you have the opportunity to get
to know a lot of different families, while spending time with them. Therefore,
we have what we thank in our own lives. | have two children. When you look
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as a mother, there are situations when we learn lessons about our own children.
| always saw its advantageous sides. (Jiilide)

In my private life, | still encounter people who value the profession. So, there
are times when | feel different. (Ezgi)

Itis true that teaching is a profession which requires constant self-development, which

is among the inner motivation of the profession.

Since my years passed by seeing good and bad examples in terms of students,
| tried to avoid negative ones and use positive examples in my own child. And
in a school where | worked, we had the chance to spend a few years with my
son. Since he was a teacher child, he had a scholarship. You create a certain
environment in your working life. In the meantime, since | had teacher friends
from different branches, | had the chance to get ideas and support from them
on the issues | had problems. Currently, a few teachers of my son's school are
friends from institutions | have worked with before. It also had an advantage
for us. (Hatice)

Some of the teachers also stated that teachers have to improve themselves at the point
of being more competent in both children and human psychology.

| can share one-on-one psychological and pedagogical terms with my husband.
Especially about approaching our child after we have a child. My husband is
an engineer. Sometimes he doesn't think pedagogically in terms of education.
I say these behaviours are normal due to the age of our child. But he says “no,
it's not normal”. In this sense, I can support him. Since we are close to primary
school because of the books I read, my profession, my field, we should behave
like this. I can also give extra support to my child about education. (Sare)

When you raise a child or make a comment, I can say that you can not see from
my point of view, | am a teacher, | have received education. There is a positive
aspect in this regard. (Beren)

Some of the teachers stated that teaching is a profession that requires a lot of patience
and learning to be patient in the profession reflects positively on their marriage life,
too. “The most important is patience. As you communicate with children, you learn to
be patient. This allows you to be patient and become more patient in your own

marriage life over time.” (Zeliha)

Some of the teachers stated that their close environment respect her and her ideas were

taken on some issues.

Since | have both experience and interest in education, | am often asked about
ideas, lessons and homework about schools. | am consulted about
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developments related to the education life by all my close relatives and
neighbors. My idea is taken. As teachers, | think we can observe the society
much better. In this sense, it helps the family and the immediate environment.
(Kezban)

Answers indicate that being a teacher requires being a good observer of the society.

If I look at it from the point of view of my family members, my family values
very much because | am a teacher. In addition, as | am a high school teacher,
individuals who have adolescent psychology in my family share it with me. |
think our patience actually fascinate them. Apart from that, my family values
much more because | can take care of my cousins in my family or people who
are close to me. | get such support. | feel like I'm special. But I cannot see this
support from my husband much. (Tugba)

One of the teacher interviewed said that although it is considered as an ideal profession
due to less working hours, teaching is among difficult jobs. She stated that her
workload is very high.

Especially when I was in high school but not in primary school, I had to take a
lot of work home. | had almost no private life. | was constantly preparing new
materials and this is especially difficult in schools where the material was
prepared by ourselves. It is necessary to read the exam frequently. We were
reading homeworks at home and then handing it over to the students. Parent
meetings or weekend meetings that continued until late at times, caused me to
disrupt my home life. (Hatice)

This study was carried out for the purposes of examining the factors affecting the
teachers' choosing the teaching profession, determining whether existing perceptions
underwent a significant change over time, and questioning the relationship between
profession preferences and some variables. The teaching profession is preferred due
to self-interested, extrinsic, internal and altruistic reasons. Over past years, there have
been some positive changes such as preferring internal reasons more. Findings show
that gender and the perception of one's own socioeconomic level are determinative in

terms of career preferences. These findings draw attention to the following points.

First, it was concluded that the teachers' reasons for choosing the teaching profession
are multidimensional. However, it is striking that the attractiveness and appeal in
Sinclair's (2008) statement are not in education but rather in the opportunities provided
by the profession. However, in Sinclair's findings in the Australian context, it is seen
that attractiveness lies more in internal factors than external factors. The findings

obtained in this study showed that self-interested and external factors are more
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dominant than internal and altruistic factors on career choices. The teaching profession
is predominantly preferred based on one's expectations of interest (which is one of the
personal rights in democratic societies) or factors outside of themselves. These
findings coincide with the fact that previous studies have pointed out that profession
preferences are driven by economic (Behymer & Cockriel, 1998; Kniveton, 2004) or
external factors (Bastick, 2000). It also sheds light on why the rate of people leaving
the teaching profession is high (Erden, 2008). In short, those who make their
preferences based on interests and external reasons see the profession as a "safety
valve". When they find another job that offers better opportunities, it is easy for them
to leave the profession. In addition, the role of the current economic structure and level
of development on career choices should not be overlooked. According to the findings
of the previous (Bastick, 2000) and current study, in underdeveloped or developing
societies, extrinsic motivation sources are a stronger determinant of profession choice
than internal ones, as it is the situation in Turkey. Then, in the teaching process, there
is a need for activities that support affective learning and emphasize the altruistic side
of the profession as well as cognitive learning. On the other hand, without eroding the
existing attitudes, the false perceptions of the candidates should be transformed into
more consistent perceptions and expectations should be revised, because the
candidates have some misperceptions such that the working conditions of the teaching
profession are "comfortable and less stressful”. However, it has long been known that
the teaching profession is among the most stressful professions (Ellison, 1990), and in
some studies, participants see teaching as a difficult and stressful profession
(Richardson & Watt, 2005).

Secondly, the findings obtained about the teaching process provide important clues
about the change in perceptions and stagnation. It is observed that the preference
reasons in the self-interest category show a structure resistant to change and that

candidates do not compromise their personal expectations and interests.

This situation can be attributed to the concern created by the 2009 global crisis and
therefore the unemployment rate that climbed to 15% (Alptekin, 2009) on the
participants, most of whom come from low income groups. It is striking that some of
the participants started to think about the facilities that teaching will provide in the

upcoming military service. Despite this, it is observed that external factors lose their
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importance to a great extent at the graduation stage. There may be several main reasons
for this. First, based on age and experience, it can be thought that candidates deal with
their profession preferences more autonomously. Second, the fact that some reasons
such as "the type of high school graduated from™ and "the OSS score is sufficient for
only the current department™ are not taken into account at the graduation stage may
have affected the preferences in the external category. Additionally, the teacher
training process can be considered to have a positive effect, because it is known that
vocational courses and teaching practice process have a positive effect on perceptions
towards profession preference (Sinclair, 2008). In this respect, it is meaningful that
some participants expressed the teaching practice process within external factors. The
positive effect of the teacher training process becomes more evident when the increase
in intrinsic and altruistic reasons at the graduation stage is taken into account.
Obviously, the candidates who will graduate express the most internal reasons in their
choice of profession, different from their thoughts on entering the teacher training
program. However, despite these, the view of the participants to the profession at the
graduation stage also points to some important problems. The findings confirm the
findings of a study (Kniveton, 2004) showing that the family and society are more
effective than teachers on candidates' profession preferences. In addition, the fact that
nearly half of the candidates stated that “if they had a chance again” they would not
choose classroom teaching again, shows that they still have problems in their

commitment to the profession.

Third, the findings highlight important details in terms of gender factor and
socioeconomic status. Despite many studies indicating that teaching has become a
"woman's profession”, especially in developed societies (Foster & Newman, 2005) in
our country men also prefer classroom teaching at a rate approaching female
candidates. Although the rate of male candidates in primary school teaching programs
is relatively low (Saban, 2003), the rate of male participants is more than half
compared to women as an exception in the group participating in the study.
Nevertheless, the findings show that there is a perception of “women's profession”
among women. The fact that men have a higher tendency not to “re-choose the
profession” compared to women suggests a similar perception among men. If there

really exists such a perception, this perception may be related to social pressure (Foster
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& Newman, 2005) and thus to a psychological impact (self-injury) on men (Foster &
Newman, 2005).

In addition, the fact that male participants prefer the self-interested and external factors
more than female participants in the entrance and exit of the teacher training program
may be related to this pressure and perception. Perhaps, since female participants see
teaching as a "women's profession™, they are more dependent on internal reasons in
both stages of their choice of profession. These findings coincide with the findings of
studies (Johnston, McKeown & McEwen1999; Saban, 2003) showing that men prefer
the teaching profession for external reasons and women for internal reasons. Findings
also draw attention to the role played by the socioeconomic level in career choices.
While the fact that most of the participants do not see themselves at high
socioeconomic levels confirms the previous studies (Saban, 2003); findings indicate

that professional commitment is lower at higher socioeconomic levels.

As a result, even though there are self-interested, external, internal and altruistic
factors underlying the pre-service teachers' reasons for choosing the profession; it is
seen that self-interested factors are more resistant to change than others. Although
internal and altruistic reasons are more preferred at the end of the teacher training
process, the ratio of those who say “I would not have chosen the profession again”
(especially among men) creates the impression that the perception of “women's
profession” is common. Considering that the current attitudes of male candidates
towards the profession are lower (Capri & Celikkaleli, 2008), the need to employ ways
(such as action research) that will deeply affect attitudes and beliefs during the teacher
training process arises. Teacher training programs should examine the misperceptions
of the candidates (such as easy profession, women's profession) and turn them into
more consistent perceptions. Politicians and education managers should also protect
and develop the opportunities offered by the profession. Studies to be carried out can
make important contributions to the teaching profession and the teacher training
process by examining how new teachers' thoughts about their own profession
preferences have changed and developed.

As a result of the current analyses, it has been found that the most important reasons

for teachers to prefer teaching profession are "family and environmental impact" as an
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external motivation, and “loving children” and “loving teaching” as internal reasons.
From there, as these external and internal reasons are all related to the social and
emotional factors and to the “connectedness” towards others, it may be speculated that
under the effect of Turkish culture and sociology, the motivation behind becoming a
teacher is mainly shaped as a result of our interaction with other people and with the

society.

It is true that there is a societal expectation in the society for women to balance their
work and family life, so either consciously or subconsciously, women prefer teaching
as it is perceived as a profession that is suitable for women in which private life and
family life might be balanced. Even though some teachers stated that teaching allow
them to spend more time with their families and has appropriate working hours, an
important amount of participants also stated that teaching might have very long and
unplanned working hours which cause them to spend less time with their families and
cause their energy to be exhausted at home. However, on the other hand, some
participants have also stated that the learned patience and understanding during
teaching profession has also contributed to their marriage and family life. This also
highlights the fact that motivation behind becoming a teacher is highly related to
interrelational factors, especially in Turkey.

Some of the teachers interviewed stated that there might be slight differences in terms
of gender in teaching profession, especially due to branch differences. It has been
stated that women encounter less difficulties in pre-school and males have less
problems in high schools. It is also mentioned that being emotional affect women

negatively during their profession.

Despite most of the participants perceive the prestige of the teaching profession as
diminished over years, the major social reasons to prefer teaching are the prestige,
respect and holiness of the profession in society. Also, the fact that teaching
profession’s social aspect and the continuous interaction with children and with other
people at school are also among the positive aspects. These findings are also supported
by the existing literature. Due to the holiness of the profession, teachers usually carry
the responsibility and anxiety of fulfilling the duties of their profession. To summarize

briefly Fuller (1969) evaluates the professional anxiety of pre-service teachers from a
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developmental perspective and argues that professional anxiety should be experienced
and resolved by prospective teachers in order to be a better teacher. In other words, the
professional anxiety felt by teacher candidates is considered as a reflection of their
desire to successfully fulfill the duties required by the teaching profession. The
discrepancy between the abilities of an individual and the duties to be performed is
accepted as an important cause of anxiety. Idealistic, conscious and voluntary attitudes
of teacher candidates at the stage of choosing the teaching profession also gain
importance at this point. It is an intriguing question whether their acceptance of the
teaching profession as their ideal profession or their preference for teaching for reasons
such as job security will create a meaningful differentiation in the levels of
professional anxiety, which is accepted as a reflection of the desire of teacher

candidates to successfully fulfill the duties required by the profession.

In the literature, there are also studies investigating the relationship between attitudes
towards profession or professional competencies and professional anxiety (Dogan &
Coban, 2009). Regarding the relationship between the attitude towards the teaching
profession and the choice of the profession, it was determined that those who prefer
teaching willingly have a positive attitude towards teaching (Ozder, Konedrali, &
Perkan-Zeki, 2010). As a result of these studies, it was stated that the concept of
attitude coincides exactly with the preference (Dag, 2010) and that the teaching
profession is consciously preferred in our country (Aydin & Saglam, 2012). Similarly,
the negative relationship between positive attitudes towards the profession and
professional anxiety (Dogan & Coban, 2009) suggests that examining the relationship
between preference reasons and professional anxiety, which reflects pre-service
teachers' attitudes towards teaching, will provide meaningful findings to the literature.
However, in the literature, there is no study investigating the relationship between pre-

service teachers' reasons for choosing teaching and professional anxiety.
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CHAPTER 4

CONCLUSION

Being a woman and a man refers to gender by making it necessary to talk about both
social roles and internal definitions. Although biological sex remains constant, gender,
a socio-cultural structure, has a feature that can change according to place and time
(Bhasin, 2003: 6). Therefore, the concept of gender means more than biological sex
(Hlich, 1996: 88). In other words, it finds meaning as a process and a product of
sociality rather than an object. In addition, gender role functions as a classification
system (Connell, 2001: 191-199). One of the most important concepts in the gender
literature is the concept of role (Connell, 1979). “Gender roles are learned throughout
life and are constantly re-internalized. In this way, gender stereotypes are constantly
reproduced and transformed into realities” (Onur and Koyuncu, 2004: 41). These
realities are subject to a set of patterns that are determined by the society for women
and men and formed as roles of femininity and masculinity. In summary, every society
determines the gender roles that govern the behavior of women and men. (Kite, 1996:
361). Thus, the different expectations of the society from men and women lead to the
development of behavior appropriate to the gender of the individual (Bhasin, 2003: 1-
2).

The stereotypes imposed on women and men in many areas of social life create
discrimination against women, often causing women to be put in the background in
social life and the continuation of an inequality model that values men more than
women. This inequality model is especially noticeable in work/opportunity, education

and career choice. According to Correll (2001), cultural beliefs based on gender also
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affect individuals' perceptions of their competencies in various professions and their

control over their abilities.

The relationship between these stereotypes and gender role expectations and career
choice started at this point and it has caused both men and women to make career and
career choices in accordance with their own gender roles or in a way that they will not

disrupt these roles in any area of their lives.

The literature on education and gender suggests that the teaching profession has
developed as a profession that has traditionally been feminised, that is, perceived as
specific to women (Boyle, 2004). The reasons for this may be that the working hours
of teaching are more suitable for women in establishing a balance between housework,

childcare and work, which are traditionally seen as women's duties.

The main aim of this study is to analyze women teachers’ motives in becoming a
teacher and their ideas about teaching profession. Based on the findings, the most
effective internal and external reasons for teachers to prefer teaching profession have
been determined. Under the “external causes" category, "family and environmental
impact” constitute the most important reasons. Under the 'internal causes' category, the
two most stated opinions are “loving children” and “loving teaching”. One limitation
might be that only the opinions of female teachers were asked. So, in the future, male
teachers might also be included in the interviews that are conducted. In one past study
Here, he views of male and female teachers about the obstacles to women's career
development might differ. First of all, in extant literature, a significant difference was
found between the views of male and female teachers according to the gender variable
in "family reasons"”, "gender stereotypes” and “education, marital status, economic
reason, age and gender" dimensions. In all three dimensions, the source of the

difference was female teachers.

Female teachers stated that family reasons cause more obstacles for women to pursue

a career. This is because, in today's societies, men classify women's primary duties as

motherhood, housewife and spouse, while career development activities are perceived

as men's work. In the process of developing career and recruiting in senior positions,

the existence of long working hours and the situation of bringing work to home forces

women who are expected to fulfill their primary duties such as childcare and
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housework. This situation causes the teaching profession, which enables women to
fulfill these duties, to be perceived as a traditional woman job (Usluer, 2000).
Therefore, while the teaching profession, which has short working hours and long
holidays, is accepted by the society, career development processes that prevent women
from fulfilling such duties are not supported. As a result, women do not want to enter
the career development process, influenced by high-ranking men who outnumber them

and the male-dominated organizational culture established and maintained by them.

Female teachers state that gender stereotypes pose more obstacles for women to pursue
a career than male teachers. Some findings support this view. Considering the
employment rates of women in the field of education there is a situation in favor of
women worldwide (Oplatka, 2006). For example, 92% of teachers in England are
women. At the same time, it is noteworthy that 56% of women are employed in
education sector in the USA. Indeed, the high proportion of women's employment in
education does not support the view that they have equal rights with men, or at least
as much as they participate in the workforce; because such numerical data support the
fact that there is a gender discrimination and gender inequality against women when

compared to numerical data for other business lines.

Numerical data showing that women in the USA are employed in top positions of the
most important companies at a rate of 4%, 13% are senators in politics, 2% are in
senior positions in the military field, only 30% of women are employed as lawyers in
the field of law. (Eagly & Carli, 2007) clearly demonstrates that women can only be
teachers, that the teaching profession suits women better, women cannot fulfill the
duties related to high-level positions and they cannot exhibit the leadership qualities
required by these positions, and that gender stereotypes still exist in today's societies.
In a study showing the situation of women in 1996, Tan states that although the general
directorate of preschool education and girls’ technical education generally concern
women, even the top level administrators in these areas are men. Even though it is not
determined by written rules, we encounter a situation that prevents women from taking
roles in senior positions due to the structure called glass ceiling (Usluer, 2000: 2). It is
a stereotype that has been formed by the society for a long time that an important career
phase such as school administration is perceived as only a male job, the teaching

profession is a female profession, and the educational administration is a male
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profession. For this reason, men may have thought differently than women on this
issue.As a result, the glass ceiling created against women, that is, opinions containing
such prejudices and discrimination, are also produced by the society and continue to
exist effectively (Charles & Davies, 2000).

According to marital status, single teachers expressed a different opinion than married
and divorced teachers in gender stereotypes dimension. Single teachers state that
gender stereotypes create a problem against single teachers. Within the traditional
structure of Turkish society, it is unusual to have a single teacher in a managerial
position, especially that this is a woman. Prejudices by other teachers, parents and the
environment towards single teachers' being administrators may have caused single

teachers to express this opinion.

According to the variable of seniority, a significant difference was found between the
views of teachers with 1-5 and 6-10 years of seniority and teachers with 11-15 years
of seniority in terms of family reasons. Again, in the dimension of women's own
perspectives, teachers with seniority of 1-5 years and teachers with seniority of 11-15
years and 21 years and more formed the source of the difference. The 11-15 year
seniority phase is known as the empiricism and activism phase. Teachers are known
to have a high level of physical and mental ability at this stage, and this stems from
energy, ambition, effort and self-confidence (Bakioglu, 1996). Therefore, it can be said
that a teacher who has devoted himself to research, fulfilling the requirements of the
field and questioning can evaluate the events more objectively. On the other hand, in
the early years of the profession, teachers' lack of field experience and a process of
inexperience, especially teachers who have approached their last years in the
profession, started to have the characteristic of the step of disconnection, and their self-
confidence, enthusiasm and fatigue came to the agenda (Bakioglu, 1996) may have

caused teachers to express an opinion in this direction.

In terms of women's own perspective towards career making, teachers with 1-5 years
of seniority stated that women's own perspective is an important obstacle to women's
career development compared to other group teachers. Many teachers who are just
starting the profession want to rise and improve over time. However, as time

progresses, teachers' perspectives change, especially as retirement approaches. The
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inexperience of teachers who have just started the profession is in question, and they
may have caused them to express different opinions from other group teachers,
especially with their insufficient self-confidence, not being willing and feeling of

failure.

Considering all the stated reasons, it is clear that there are important factors that
prevent women from pursuing a career. For this, they should create a suitable
environment for women to make a career, organize necessary in-service training
activities and encourage them to make a career. Breaking gender stereotypes and using
women teachers as administrators will bring different perspectives and different

management activities to the education system.

According to the findings of the research, teachers stated that female teachers had a
"moderate" career barrier due to "educational status, gender, working hours, age and
marital status”. They saw "family reasons" as the biggest obstacle for female teachers

to make a career, while they saw "economic reasons" as the least obstacle.

Significant differences were found between teachers' perceptions of career obstacles
experienced by female teachers regarding "family reasons", "social structure”, ""school
and environment™ and "education, working hours, age and marital status™ according to
the gender variable. Female teachers think that they encounter more career barriers

related to these sub-dimensions than male teachers.

According to the number of children variable, a significant difference was found
between teachers' perceptions of the career barriers experienced by female teachers
regarding "family reasons™, "social structure”, "school and environment"”, "economic
reasons™ and "education, working hours, age and marital status". In general, teachers
with fewer children emphasized that female teachers experience more career barriers

in the specified fields than those with many children.

According to the professional seniority variable, significant differences were
determined between teachers' perception of career barriers experienced by female
teachers regarding "social structure™, "school and environment™ and "economic
reasons™ and "education, working hours, age and marital status”. Here, teachers with

less professional seniority found the "social structure™ and "school and environment”
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more obstacle to the career development of female teachers than teachers with higher

professional seniority.

Within the scope of the following recommendations regarding working, responsibility
for childcare should not be left alone to the woman, this responsibility should be shared
by family members. The understanding of the social structure that sees career as a
man's job should be changed through education. Managers should treat male and
female teachers who want a career fairly. As a result of the career, a financial increase
should be provided compared to the previous situation. Teachers should be told that

career-making will continue throughout life as a form of development.
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APPENDICES

A. RESPONDENT PROFILES

Table A.1 Respondent Profiles

Name Age Job Graduation | Experience | Children
GUNCE 27 Spanish Teacher Ankara 4 No
University
EZGi 39 Social Studies Dok_uz Eylul 9 No
Teacher University
CEYDA 30 Maths Teacher |  Daskent 6 No
University
ELIF 28 Science Teacher Gazi 4 No
University
Afyon
RABIA 29 Maths Teacher Kocatepe 4 Yes
University
. Gazi
BEREN 33 Science Teacher N 8 Yes
University
GOZDE 52 Primary School _GaZI _ 31 Yes
Teacher University
SARE 31 Primary School A_tatur1_< 10 Yes
Teacher University
KEZBAN 44 | English Teacher |  Ankara 20 No
University
SEYDA 29 Primary School Celgl Ba_yar 5 Yes
Teacher University
NAZLI 32 P el 9 Yes
Teacher University
JALE 45 Chemistry Ha_cettepe 21 No
Teacher University
YAPRAK 27 | English Teacher | acettepe 2 No
University
Information Baskent
ZELIHA 35 Technologies asken 11 No
University
Teacher
TUGBA 37 Turkish Teacher Ll 13 Yes
University
HATICE 40 English Teacher Hacettepe 14 Yes
University
JULIDE 36 Maths Teacher | [lacettepe 12 Yes
University
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B. THESIS INTERVIEW QUESTIONS

1) Egitim durumunuzdan bahsedebilir misiniz? Hangi okullarda hangi sehirlerde

ogrenim gordiiniiz?
2) Meslek olarak neden 6gretmenligi sectiniz?

3) Meslek hayatinizin erken donemini ile bu giiniiniizii degerlendirdigimizde

seciminizi nasil degerlendiriyorsunuz?

4) Evli bir kadin 6gretmen olarak meslek hayatinizda Herhangi bir sorunla

karsilastiniz m1?
5) Mesleginizin kamusal hayatta ne gibi olumlu yanlar1 oldugunu diistiniiyorsunuz?

6) Evli bir kadin 6gretmen olarak 6zel/ aile hayatinizda herhangi bir sorunla

karsilastiniz m1?

7) Erkek meslektaslarinizla kendinizi karsilastirdiginizda mesleki agidan
mesleginizin gereklerini yerine getirme acisindan farkliliklar oldugunu diisiiniiyor

musunuz?

8) Evli kadin 6gretmenler ile evli erkek 6gretmenlerin mesleki deneyim acisindan

esit oldugunu diisliniiyor musunuz?
9) Ekonomik bagimsizliga sahip olmay1 nasil degerlendiriyorsunuz?

10) Mesleki hayatinizla 6zel hayatimizdaki rol ve sorumluluklarinizi ne 6l¢iide

yerine getirdiginizi diisiiniiyorsunuz?
11) Kadin olmanin mesleginizde nasil bir anlam1 oldugunu diisiiniiyorsunuz?

12) Mesleki hayatinizda ve 6zel hayatinizda toplumsal cinsiyet esitsizliginin

etkilerini nasil hissediyorsunuz?

13) Mesleginizin toplumsal statiisiinii nasil degerlendiriyorsunuz? Siz bu statiiden

nasil etkileniyorsunuz?
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14) Ogretmenlik genel olarak kadin meslegi olarak degerlendiriliyor biz bu konuda

ne diisiinliyorsunuz?

15) Evli bir kadin 6gretmen olarak siifta disiplin kurma konusunda sikintilar

yastyor musunuz?
16) Cinsiyet¢i kavramlarin mesleki hayatinizi nasil etkiledigini diisiiniiyorsunuz?

17) Kadin 6gretmenlerin yonetici konumunda ¢alismasini nasil

degerlendiriyorsunuz?

18) Mesleki gelisiminiz i¢in kamusal hayatimizdan ve 6zel hayatinizdan destek

aliyor musunuz?

19) Erkek 6gretmenlerle sorun yastyor musunuz? Eger yasiyorsaniz ne tiir

problemlerle karsilagiyorsunuz?

20) Kadin oldugunuz i¢in velilerle problemleriniz oluyor mu? Eger yasiyorsaniz ne

tiir problemlerle karsilasiyorsunuz?
21) Ogretmenlik mesleginin size ne gibi katkilarda bulundugunu diisiiniiyorsunuz?
22) Yeni bir imkaniniz olsa tekrardan 6gretmenligi secer miydiniz? Neden?

23) Eklemek istediginiz baska bir sey var mi1?
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D. TURKISH SUMMARY / TURKCE OZET

Toplumlarin yasam tarzlar1 yillar iginde toplumsal cinsiyet normlarmna gore
sekillenmistir. Cinsiyet, bireyi dogdugu andan itibaren ¢evreleyen cinsiyet rollerini
ifade eder. Bu roller giinliik yasamdaki iletisim bi¢gimlerimizi ve davranis 6l¢iitlerimizi
belirler. Cinsiyet algisi, kadinlarin daha duygusal, hassas ve erkeklerin daha mantikli
ve fiziksel olarak daha gii¢lii oldugunu bildirmektedir. Bazi islerin kadinlara, bazi
islerin erkeklere uygun oldugu gibi genel goriisleri ifade eder. Sanayi devriminin etkisi
gibi gelismelere ragmen, kadinlara uygun goriilen islerin nitelikleri, toplumun kadin
cinsiyetine yiikledigi goérev ve misyon cercevesini asamaz (Pilcher &Whelehan,
2004). Dolay1siyla toplumsal hayatta kadina atfedilen edilgen rollerin kadinlar1 biiyiik
Olciide sinirladigr sdylenebilir. Correll'e (2001) gore bu tiir ayrimer tutumlar, 6zellikle
kadinlar i¢in 1s firsatlarin1 kisitlamaktadir. Bu durum, her iki cinsiyet i¢in de meslek
seciminde goniillii bir tavirla geleneksel cinsiyet rolleriyle uyumlu mesleklere

yonelme durumunu ortaya koymaktadir.

Toplumda kabul goren kalip yargilar, ulagilmasi gereken ideal kimliklerdir. Kadinlarla
ilgili 6n kabuller onun duygusal, sevecen ve iyi bir anne olmasiyla ilgilidir. Dolayisiyla
kadinlar bu niteliklere sahip olmanin gerekliligi bilinciyle biiyliyecek ve hatta bu kalip
yargilara uygun bir kimlik gelistireceklerdir.

Kadinlar, toplumsal cinsiyet rolleri temelinde toplumda yaygin olan inanisa uygun
olarak bagimlilik, bakim, annelik, sefkat gibi daha duygusal alanlara yonlendirilirken,

erkekler basar1 ve gii¢ gibi alanlarda vurgulanmaktadir (Lindsey, 1990).

Kadinlarin ¢alisma hayatindaki rollerinin ev i¢i rollerini bozmamasi gerektigi
arglimanlari ile kadinlar aile rollerine uygun mesleklere yaklastiriimakta ve meslekler
arasinda cinsiyete dayali bir ayrim ortaya ¢ikmaktadir. Kadinin aile i¢inde oldugu
kadar kamusal alanda da duygusal emek baglaminda iistlendigi sorumluluklari
istlenmesi beklenir ve bu dogrultuda benimsenen algi ile birlikte “ideal meslek™ algis1

ortaya ¢ikar. Ogretmenlik ve dzellikle sinif dgretmenligi ve okul dncesi dgretmenligi

112



gibi meslekler, kadinlarin aile i¢inde duygusal emek baglaminda yerine getirdikleri

sorumluluklarin uzantisi olan en belirgin meslek gruplari arasinda yer almaktadir.

Ogretmenlik, gerektirdigi nitelikler ve sundugu olanaklar agisindan kadinlarin bireysel
ve mesleki rollerini bir arada yiiriitebilecekleri bir meslektir. Yani 6gretmenlik, uzun
tatilleri, esnek ¢alisma segenekleri, duygusalligir ve iletisim becerileri ile ana roli

annelik olan bir kadin i¢in “benzersiz” bir istir.

Bu caligmanin amaci, herhangi bir kural, kanun ve benzeri yazili unsurlar olmamasina
ragmen bazi mesleklerin kadin dogasina daha uygun oldugu goriisiinden hareketle,
kadin calisanlarin  6gretmenlik meslegine yonelmelerinde cinsiyet faktoriiniin

etkilerini arastirmaktir.

Kadinlar kamusal hayata ne kadar ¢ok katilirsa, mesleki esitsizligin boyutlar1 o kadar
derin ortaya ¢ikmakta ve esitsizlige neden olan degerlerin kadinlar tarafindan ne kadar

yogun bir sekilde benimsendigi daha iyi goriilmektedir.

Richard Anker (1998), calisma hayatinda ve meslek se¢iminde kadin ve erkek
arasindaki ayrimciligin 6nemini su sekilde acgiklamaktadir: “Calisma hayatinda
cinsiyete dayali ayrimecilik, kadinlarin bakis acilarmin kendileri iizerindeki olumsuz
etkilerini gostermekte ve toplumsal cinsiyet kalip yargilarinin etkilerini artirmada

onemli rol oynamaktadir”.

Diinyadaki 6rneklere bakildiginda, toplumlarda toplumsal cinsiyet rollerine iliskin
goriislerin pek degismedigi ve degisimin uzun bir zaman dilimine yayildig: rahatlikla
sOylenebilir. Kadinlarin c¢alisma hayatindaki konumlart ve bu konumun ig
dinamiklerindeki sorunlarin oncelikle kadinlar tarafindan ¢oziilebilecegi onemli bir

noktadir.

Cinsiyet kavraminin calisanlar {izerindeki etkisinin kesfedilmesi ve bu kavramin
calisanlar tarafindan kabul edilmesinin meslek se¢imi ve is tatmini tizerindeki etkisinin

ortaya ¢ikarilmasi bu aragtirmanin dnemini ortaya koymaktadir.

Bu arastirma kapsaminda evli kadinlarin toplumdaki, kamusal ve 6zel yasamdaki rolii

de derinlemesine arastirilmistir. Mevcut calisma, veri toplama ydntemi olarak
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goriismeleri se¢mis ve derinlemesine cevaplar almak ve kadin Ogretmenlerin

eylemlerinin ardindaki ger¢ek motivasyonu bulmak i¢in agik uglu sorular sormustur.

Bu ¢alisma, kadin 6gretmenlerin 6gretmenlik meslegini segme nedenlerinin yan sira,
kendilerine yoneltilen sorular aracilifiyla beklentileri ile deneyimleri arasindaki

ucurumu da ortaya koymaktadir.

Bu baglamda, bu aragtirma, kadin ogretmenlerin 6gretmenlik meslegine iliskin
algilari1 arastirmis ve Ogretmenlik mesleginde yasadiklar1 zorluklar1 veya

beklentilerini karsilamay1 ortaya koymustur.

Mevcut calisma, sadece kadin 6gretmenlerin meslek se¢imindeki motivasyonlarini
degil, ayn1 zamanda Ogretmenlerin olumlu ve olumsuz deneyimlerine de
yogunlasmistir. Her bir goriismeci ile yapilan derinlemesine goriismeler sayesinde bu
calisma, onlarin islerini yaparken yasadiklarim1 deneyimlemelerine olanak
tanimaktadir. Bunu yaparak 6gretmenlerin meslekten beklentilerinin neler oldugu ve

nelerle karsilastiklarina dair ¢ok c¢esitli goriisler elde edilmistir.

Bu calismada, O6gretmenlerin meslegini neden sectiklerine iliskin motivasyon ve
inanglart ile bu motivasyonlarin sonucunda ne tir deneyimler yasadiklar
arastirilmaktadir. Insanlarin 6gretmenlik meslegine ve yasadiklar1 durumlara iliskin
diisiince ve algilarinin, kendilerini ifade etme bic¢imlerinin arastirilmasi ve
kullandiklar1 kelime veya ciimlelerin tam olarak analiz edilmesiyle en iyi sekilde ele
alinabilecegi sonucuna varildigindan, arastirma, katilimcilardan alinacak sozlii/sozli

verilerin ana odak noktasi olacagi nitel bir aragtirmadir.

Bu calisma uygun 6rnekleme ve kartopu drnekleme teknigi ile gergeklestirilmistir.
Arastirmaci, Ankara'da ayni 6zel okuldan evli kadin 6gretmenleri se¢mistir ancak
ogretmenlerin egitim verdikleri siniflar farklidir. Bunlardan dordii ilkokul, yedisi
ortaokul, altist lise 6gretmenidir. Katilimcilarin yaslart ve sahip olduklar1 ¢ocuk
sayilar1 biraz farkhidir. Arastirmaya katilacak kisilerin belirlenmesinde bu ¢esitlilik
g6z Oniinde bulundurulmustur. Bu ¢esitlilik, evli kadin 6gretmenlerin rol algilarini

etkileyen unsurlari net bir sekilde ortaya ¢ikarmak i¢in bilingli olarak secilmistir.

Goriisme formunu gelistirmek igin ana bagliklar altinda arasgtirmanin amacina yonelik

sorular olusturulmustur. Ogretmenlik meslegini segme giidiilerinin siniflandiriimasini
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ve degerlendirilmesini anlamak i¢in katilimcilara “neden &gretmenligi tercih
ediyorsunuz” veya “se¢iminizi nasil degerlendiriyorsunuz” gibi sorular sorulmustur.
Evli bir kadin olarak meslek sahibi olmak, is sahibi olma a¢isindan toplumsal cinsiyet
rollerini degerlendirmek icin sorulan baska bir baglikti. Meslege iliskin algiy1,
statiisiinli, meslegin avantaj ve dezavantajlarini anlamak i¢in 6gretmenlik mesleginin
toplumsal konumu ve kamu ve 6zel yasamdaki yararlar1 hakkinda sorular sorulmustur.
Evli ve aile sahibi olmanin meslek se¢imi ile iliskisi bu ¢calismada arastirilan bir diger
konudur. Kadin 6gretmenler tarafindan ekonomik bagimsizliga sahip olmanin nasil
degerlendirildigi ile ilgili sorular da bulunmaktadir. Ogretmenlik mesleginin toplum
tarafindan kadin meslegi olarak algilanmasina iliskin goriisler ve kadin 6gretmenlerin
bu konudaki goriisleri arastirmaya dahil edilen bir diger sorudur. Son olarak cinsiyet¢i
kavramlarin kadin 6gretmenlerin hayatlarin1 nasil etkiledigine dair sorular

sorulmustur.

Bu noktada, hem arastirma sorularina gore goriismeciyi yonlendirebilmek hem de
goriismecilere cevap verirken esneklik saglamak agisindan standartlagtirilmis agik
uclu gorligmenin aragtirma i¢in en uygun gorlisme tiirii olarak ortaya c¢iktiginm

sOylemek miimkiindiir.

Burada mevcut arastirmanin en biiyiik avantaji, verilerin iceriden 6grenilmis olarak
toplanmasidir. Ben de arastirmaci olarak dgretmen oldugum icin goriigme sorularini
Ogretmen goziiyle olusturup degerlendirmem miimkiin oldu. Bu ayni zamanda
goriisme sorularmin ana temalarini olusturmami ve uygun bir 6rnege ulasmami da

kolaylastirdi.

Bu aragtirmanin sinirliliklarindan biri arastirmaya katilan 6gretmenlerin 6zel okullarda
calistyor olmalari olabilir. Bir arastirmadan da anlagilacagi lizere kamuda gorev yapan
ogretmenler 6zel sektorde ¢alisan meslektaslarina gore 6gretmenlik mesleginden daha

¢ok memnundurlar (Togia, Koustelios ve Tsigilis, 2004).

Teorik arka plan bagslikli ikinci boliimde; kadinsi bir meslek olarak goriilen
ogretmenligin toplumsal cinsiyet, toplumsal cinsiyete dayali is boliimii, toplumsal
cinsiyete dayali isboliimii baglaminda kadinlik ve erkeklik rolleri, toplumsal cinsiyet
ve kariyer se¢imi ekseninde kurulmasi ve gelismesi ile ilgili literatiir bilgisi
bulunmaktadir, arastirma konusunun temeli budur. Ayrica kamusal alan ve 6zel alan
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kavramlar1 agiklanmistir. Bu kavramlar ile toplumsal cinsiyet rolleri arasindaki iliski

degerlendirilmekte ve bu iliskilerin kadin islerine etkisi arastirilmaktadir.

Kamu-o6zel ayrimina iliskin ilk kamusal tartisma 1960'larda baslamis ve bu kavram,
Habermas tarafindan devletten bagimsiz, sivil toplum i¢inde olusturulmus, yurttaslarin
Ozgiir ve esit bireyler oldugu, ortak sorunlar tartisip ¢6ziim aradigi bir alan olarak
tanimlanmistir (Habermas, 2004: 95-102). Aslinda Habermas, vatandaslarin esit ve
Ozgiir bireyler olarak homojen oldugunu varsayarak bu liberal kamusal alan1 idealize
eder. Bu noktada Habermas'in kamusal alan kavramini elestiren Nancy Fraser,
kadinlarin kamusal alani, isgilerin kamusal alani gibi birbiriyle rekabet eden alt-
kamusal alanlardan bahseder. Buna gore, bu alt gruplarin iiyeleri, ezilen toplumsal
gruplar olarak kimlikleri, ¢ikarlar1 ve ihtiyaclar1 konusunda karsit sdylemler

olustururlar (Fraser, 1990: 107-110).

Bu baglamda, Habermas'in ideallestirdigi gibi homojen kamusal alan higbir zaman var
olmamistir. Aksine bu alan, esitsiz ve 6zgiir olmayan bir iliskinin yasandig1 ve farkl
kamusalliklarin bu iligskide birbirleriyle rekabet ettigi bir alana doniismektedir. Bu
esitsiz iliski, daha ¢ok farkli kimliklerin kamusal alanda temsil edilme olanagina sahip
olmadigr ve tim bireylerin bu alana esit ve Ozgiirce erisemedigi durumlarda
yasanmaktadir (Marshall, 2000). Bagka bir deyisle, bu kavram en bastan karsitiyla var
olur ve kamusal olmayan (6zel) bir alanin varligin1 gosterir. Baz1 kimlikler de 6zel
alan sinirlar1 iginde hapsedilerek kamusal alandan dislanmaktadir. Yani, 6zel ve
kamusal alanlar arasindaki ayrim, 6zel alanin baski altina alinmasini ve bu iki alan
arasindaki esitsiz iliskiyi mesrulastiran hegemonik sdylemlere hizmet etmektedir

(Lindsey, 1990).

Kamusal alan akil, mantik, nesnellik, resmi iliskiler, adalet, esitlik, kurallar alani
olarak tanimlanirken, 6zel alan ise duygusallik, 6znellik, doga, ahlak, kiiltiir ve sevgi
alan1 olarak tanimlanmaktadir. Bu tamimlar kadin ve erkek olarak tanimlanmakta ve

Ozel alan kadin alani, kamusal alan ise erkek alani olarak tanimlanmaktadir (Lewis,

2021).

Tiirkiye Cumhuriyetinin kurulmasiyla birlikte kadin kamusal alanda tanimlanmaya
baslamistir. Cumhuriyetin resmi ideolojisi, kadinin kamusal alanda ortaya ¢ikmasi ve
bir meslek sahibi olmasi taraftaridir. Ancak donemin kadin algisina daha yakindan
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bakildiginda toplumsal cinsiyet rolleri agisindan gelenek¢i ve modernist kalip yargilar
arasinda temel bir farkin olmadifi goriilmektedir. Ozetle, kadinlara yiiklenen

geleneksel roller degisirken, doniisiirken ve gelisirken temelde ayni kalmaktadir.

Bir baska deyisle, kadinin kamusal alana girmesi kadinin ikincil konumunu
degistirmez, aksine kamusal alanda farkli gii¢ iliskileri nedeniyle bu bask1 giiglenir ve

kadin emegi her iki alanda da somiiriliir.

Carol Pateman (1988) bu siireci hane ataerkilliginin ataerkil sivil topluma (erkeklerin
kardesligi) doniismesi olarak tanimlar. Dolayisiyla ona gore kamusal alan erkege ait
oldugu icin vatandaslik ve sivil toplum kavramlar1 da erkek egemendir. Kadin ayni

zamanda bir vatandastir ama ayn1 zamanda 6ncelikle bir es ve annedir.

Tim bunlara ek olarak, isler “kadin isleri” ve “erkek isleri” olarak ayrilirken,
kadinlarin hemsirelik, 6gretmenlik, sekreterlik gibi “kadin isleri’nde de c¢aligsmasi
beklenmektedir. Miifettislik, kaymakamlik gibi mesleklerden sirf kadin olduklari igin
dislanmaktadirlar (Anker, 1998).

Bu genel ¢ercevede, kadinlarin 6zellikle iicretli islerde kamusal temsili ve goriiniirligi
otomatik olarak ¢ogulculugu getirmemistir. Ciinkii kadinlar hala kamusal alanda anne
ve es olarak geleneksel rolleriyle tanimlanmaktadir. Toplumsal cinsiyet, kadin
hareketini sadece 0zel alanda degil, aym1 zamanda kamusal alanda da
siirlandirmaktadir. Kisacasi, kamusal alana giris kadinlar1 “6zgiirlestirmedi”, aksine

kadinlarin “6zne” olarak goriilmedigi ger¢egini kapsiyordu (Dekeseredy, 1990).

Toplumsal cinsiyet algilari, toplumsal degerler ve kurallar gibi toplumsallasma
stireciyle yeniden iiretilmekte ve kusaktan kusaga aktarilmaktadir. Kadin ve erkegin
yetistirildigi alanlarin birbirinden farkli olmasi, onlar1 farkli alan ve disiplinlerde
ustalagsmaya ve beceri kazanmaya, farkli cinsiyetleri farkl sekillerde isttihdam etmeye
yoneltmektedir. Bu, cinsiyete dayali is boliimiiniin giiglii bir kisitlama sistemi olarak
islev gormesine neden olur. Cinsiyete dayali is boliimi, tcretli islerde calisan
kadinlarin ev islerinin uzantisi olan islere konsantre olmalarna ve bu tiir islerin

ogretildigi okullara gitmelerine neden olmaktadir (Pilcher ve Whelehan, 2004).

Kadinlarin belirli mesleklere daha yatkin olduklar1 ve bazi meslekleri tercih

etmedikleri, tercih ettikleri mesleklerde dahi yoneticilik pozisyonlarinda yer
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almadiklar tespit edilmistir. Bu durum mesleki yasamlarinda cinsiyet ayrimciligi
sorunu yasamalarindan kaynaklanmaktadir (Vaus ve Mcallistar, 1991). Ciinki
kadinlarin kariyer gelisiminin erkeklerin kariyer gelisiminden olduk¢a farkli ve

karmasik oldugu bilinmektedir.

Tirkiye'de 0gretmenlik, kadinlar i¢in en eski meslek alanlarindan biridir. Kadin
Ogretmenlerin yetistirilmesine tarihsel agidan bakildiginda, kadinlara 6gretmenlik
mesleginin kapilar1 aralanmis ve Ozellikle kadinlarin nesiller yetistirmedeki roli

vurgulanmistir (Kandiyoti, 1988).

Kadin1 ¢ocuk bakimina, ev hizmetlerine ve erkegin ¢aligmasina bagimli kilan, kadinin
fizyolojisi degil, toplumda hakim olan yasama bi¢imidir (Atabek, 2002). Tiirkiye'de
kadinlarin isyerlerinde karsilastiklar1 zorluklar iilkemizin geleneksel, ekonomik ve
sosyo-kiiltiirel yapist ile yakindan ilgilidir (Kandiyoti, 1988). Bu nedenle Tiirkiye'de
kadinlara en uygun meslek olarak Ogretmenlik meslegi akla gelmektedir. Bunun
nedeni Ogretmenlik mesleginin annelikle iliskilendirilmesi ve ebeveynlikle

iligkilendirilmesi olarak goriilebilir.

Geleneksel, cinsiyete dayali is boliimii, islerin cinsiyete gore ayrilmasina neden
oldugundan, kadinlar da geleneksel rollerine paralel islere yoneldiler. Ornegin
ogretmenlik mesleginin kadina atfedilmesi, annelik roliiniin devami olarak goriildiigi
i¢in toplumsal rollerle iliskilendirilebilir. Kadin ¢alisma hayatinda aktif olmak istese
bile, dncelikle anne, es ve ev hanimi roliinii yerine getirmeli, ardindan ¢alisan kadin
kimligine girmeli ve calisma hayatinda olabildigince kendi “yaratiliglarina” uygun
seyler yapmalidir. Geleneksel toplum yapisi, bu ve benzeri mitlerle ylizyillardir
kadinlar1 tutsak etmistir. Annelik ve ¢ocuk bakimi kutsanarak, bu sorumluluklar
kadinin varolug amaci gibi zihinlere kazinmistir. Geleneksel toplumsal yap1, modern
cagla birlikte calisma hayatina giren kadinin pesinden kosmayi birakmamis, isleri
cinsiyet rollerine gore siniflandirmis ve kadinin yasam alanini daraltmaya devam

etmistir (Koenig & Eagly, 2014).

Uciincii  boliimde, arastirmanin  ana bulgular1 ile birlikte veriler ve analizi
sunulmaktadir. Bu bdoliimde, kamu ve 6zel alan, toplumsal cinsiyet rolleri ve

o0gretmenlik meslegi kavramlarina iliskin ¢alismanin bulgular1 incelenmistir.
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Calisma yasaminda cinsiyet ayrimcilifinin en 6nemli nedenlerinden biri biyolojik
farkliligi nedeniyle kadina bigilen toplumsal olarak sekillendirilmis rollerdir.
Sosyallesme siirecinde kizlarin uysal, yumusak ve oOzverili olma davranislar
pekistirilir. Buna karsilik, erkek ¢ocuklarin rekabetci, kendine glivenen ve girisken
olma davraniglar1 pekistirilir. Goriinen o ki, bu durum egitim farkliliklarini, kiz ve
erkek cocuklar icin iicretsiz aktivite tiirlerini ve dolayisiyla potansiyellerini
gelistirebilecekleri alanlari, kariyer se¢imlerini ve mesleki yagsamlarini daha da ileriye

goturuyor.

Kadmlarin 6gretmenlik meslegini daha ¢ok tercih etmelerinin nedeni, gretmenlik
meslegi ile ¢ocuk yetistirme arasindaki benzerlik ve uyum olarak goriilebilir. Ayrica
ogretmenlik meslegi, kadinin dogasinda var olan ve kadinin yetistirilme bigimiyle
biitiinlesen bir meslektir. Ciinkii kadin 6gretmen bir annedir. Bu nedenle ¢ocugun
gelisimi onun i¢in 6n plandadir. Ogretmenlik kimligine baktigimizda kadinlara en
uygun meslektir. Ciinkii 68retmen; cocuga gercek hayati gosterecek bir d6gretici,
cocuga belirli bilgi ve birikimleri kazandiracak bir egitimci, ¢ocugu topluma
hazirlayan bir sosyallestirici, okulu, aileyi ve c¢evreyi bir araya getiren bir

kaynagtiricidir.

Saracaloglu, Serin, Bozkurt ve Serin (2004), kadinlarin 6gretmenlik mesleginin
calisma ve yasam kosullarina iligkin algilarinin, meslegin kadinlara daha uygun
oldugu anlayisina uygun oldugunu ifade etmislerdir. Bu fikirle baglantili olarak bir
Ogretmen, calisma saatleri sabit oldugu icin Ogretmenligin bir “kadin meslegi”
oldugunu soyleyerek goriisiinii ifade etmistir. Yani 6gretmenlik meslegi onlarin 6zel

hayatina firsat vermektedir.

Ayrica ikili rol yaklagimina gore kadinlar biiyiik hedefleri olmadig: i¢in diisiik licretle
calismaya hazirdir. Sadece g¢ocuklarinin iyiligi i¢in yeterli paraya sahip olmaya
isteklidirler. Erkek calisanlardan ¢ok daha az {icret almay1 umursamiyorlar. Bu teori,
cinsiyete dayali meslek se¢iminin olagan oldugunu vurgular. Erkeklerin ¢alisma
hayatinda olmasi, kadinlarin ise evdeki gorev ve sorumluluklarini yerine getirmesi
gerektigini savunur. Kadinlarin dogum ve ¢ocuk bakimi gibi nedenlerle iglerine ara

vermek zorunda kaldiklarimi ve erkeklere gore daha yetersiz olduklarini savunan bu
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teoriye gore, kadinlar her zamanki gibi is esitsizlikleriyle de karsilasmaktadir (Metz

ve Tharaneou, 2001).

Ise alimda ayrimcilik kadinlarin ¢alisma hayatinda karsilastiklar: zorluklardan biridir.
Kadinlar bazi pozisyonlarda sadece cinsiyetleri nedeniyle ¢alistirilmiyorlar. Annelik
rolii nedeniyle kadinlar, iglerini ikinci plana atabilecekleri veya isten ayrilabilecekleri

inanciyla istthdamda giiglii bir yere sahip olamamislardir.

Calisan kadinlar, erkekler gibi hayatlarinin ¢ogunu profesyonel bir kariyer elde etmek
icin harcarlar. Ancak kadinlar evlenip cocuk sahibi olduklarinda ¢ocuk yetistirme
konusunda kocalartyla esit paya sahip olamamaktadirlar. isverenler, kadinlara bu
kosullarda kariyerlerini devam ettirebilmeleri i¢in esnek c¢alisma siiresi saglama
konusunda destek vermemektedir. Yani kadinlar iizerindeki baskiy1 azaltmazlar. Bu
faktorler, kadin ve cinsiyet ayrimciligi konusunda kalip yargilar yaratmaktadir. Bu
durum kadmlar1 mesleki hedefleri ve kararlartyla g¢elismeye zorlar. Bu baglamda,
goriismeye katilan ogretmenlerden biri kendi bebegini diinyaya getirdikten sonra

kisisel sorumluluklarina 6nem vererek meslegini geri plana attigini ifade etmistir.

Isgiicii piyasasinda isverenler tarafindan kadinlara yonelik bazi olumsuz tutumlar ve
engeller olabilir. Isverenler kadimlari istihdam etme ve onlara yatirrm yapma
konusunda isteksiz olabilir. Kadinlar is basvurularinda, ise alimlarda, terfilerde ve
ticretlerde ayrimciliga maruz kalmaya devam ediyor. Kadinlarin en {iretken yaslarinda
hamile kalmalar1 veya fiziksel olarak zayif olduklari i¢in zihinsel olarak hafife
almmalar1 miimkiin olabilir. Ornegin ise alim miilakatlarinda kadimlar, “Cocugunuz
var m1?” veya “2 yil hamile kalmayacaginiza s6z verirseniz sizi ige alabiliriz” gibi pek

cok soruyla ugrasmak zorunda kaliyor.

Calisma hayatindaki kadinlar evlilik veya cocuk sahibi olma gibi diisiincelerini
erteleyerek is ve aile arasinda se¢im yapmak zorunda kalirken, erkekler bu siirecte hem
aile hayati kurabilmekte hem de is hayatina devam edebilmektedir. Goriismeye katilan
Ogretmenlerden biri evli bir kadin olmanin meslek hayatinda herhangi bir sorun
yaratmadigini ancak evlilik ve ¢ocuk sahibi olma fikrini bir siire erteledigini ifade

etmistir.
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Aile ve is, insan hayatindaki en énemli iki merkezi alan olarak kabul edilir (Kanter,
1979). Aile, kisinin ilk sosyallesmesini ger¢eklestirdigi, yasaminin temel ilgi ve
ithtiyaglarini tamamladigi ve siirdiirdiigii en 6nemli sosyal kurumlardan biridir. Meslek
veya c¢alisma hayati da bireyin ekonomik ve diger hayati ihtiyaglarinin
karsilanmasinda 6nemli yer tutan ikinci alandir. Aile ve is rolleri hayattaki en kapsamli
ve uzun vadeli rollerdir (England, 1977). Aile ve meslek, bireyin yasaminin iki 6nemli
alanin1 olustursada, kisinin yasami temelde bir biitiin ve benzersizdir. Is ve aile rolleri

kisinin hayatinda i¢ igcedir ve siirekli etkilesim halindedir.

Bu etkilesimden dolay1 aragtirmaya katilan kadin 6gretmenlerin bir kismi evlerine ve
cocuklarina daha fazla zaman ayirabildikleri icin 6gretmenlik mesleginin aileleri

tizerindeki olumlu yansimalarindan bahsetmislerdir.

Ayrica aragtirmaya katilan bazi kadin 6gretmenler, kadinlik ve aile hayatinin
gerektirdigi rol ve sorumluluklarin 6gretmenlik meslegi ile uyumlu oldugunu

belirtmislerdir.

Bu arastirma, 6gretmenlerin 6gretmenlik meslegini se¢gmelerine etki eden faktorleri
incelemek, mevcut algilarin zaman iginde 6nemli bir degisim gosterip géstermedigini
belirlemek ve meslek tercihleri ile baz1 degiskenler arasindaki iliskiyi sorgulamak
amaciyla yapilmistir. Ogretmenlik meslegi ¢ikarci, dissal, igsel ve dzgecil nedenlerle
tercih edilmektedir. Ge¢mis yillarda i¢ nedenlerin daha ¢ok tercih edilmesi gibi olumlu
degisiklikler olmustur. Bulgular, cinsiyetin ve kisinin kendi sosyoekonomik diizeyine

iligkin algisinin kariyer tercihleri agisindan belirleyici oldugunu gostermektedir.

Yapilan mevcut analizler sonucunda ogretmenlerin 6gretmenlik meslegini tercih
etmelerindeki en 6nemli nedenlerin dis motivasyon olarak “aile ve gevresel etki”, i¢sel
nedenler olarak ise “cocuklart sevmek” ve “Ogretmeyi sevmek” oldugu tespit
edilmistir. Bu digsal ve igsel nedenlerin tiimii, sosyal ve duygusal faktorlerle ve
baskalarina “baghlik” ile ilgilidir. Tiirk kiiltiirii ve sosyolojisinin etkisi altinda
O0gretmen olma motivasyonunun biiyiik Olclide diger insanlarla ve toplumla olan

etkilesimimiz sonucunda sekillendigi tahmin edilebilir.

Arastirmanin bulgularina gore 6gretmenler, kadin dgretmenlerin "egitim durumu,

cinsiyeti, ¢alisma saatleri, yasi ve medeni durumu" nedeniyle "orta" bir Kkariyer
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engeline sahip olduklarini belirtmislerdir. Kadin 6gretmenlerin kariyer yapmalarinin
oniindeki en biiyilik engel olarak "ailesel nedenleri", en az engel olarak da "ekonomik

nedenleri" gérmiislerdir.

mon

Cinsiyet degiskenine gore, kadin 6gretmenlerin "aile nedenleri”, "sosyal yap1", "okul
ve cevre" ve "egitim, ¢alisma saatleri, yas ve medeni durum" ile ilgili yasadiklari
kariyer engellerine iliskin algilar1 arasinda anlamli farkliliklar bulunmustur. Kadin
ogretmenler, erkek 6gretmenlere gore bu alt boyutlara iliskin kariyer engelleriyle daha

fazla karsilastiklarini diistinmektedirler.

Cocuk sayis1 degiskenine gore, kadin dgretmenlerin yasadiklar1 kariyer engellerine
iligkin algilar1 arasinda "ailesel nedenler", "sosyal yap1", "okul ve ¢evre", "ekonomik
nedenler" ve "egitim, caligma saatleri, yas ve medeni durum" ile ilgili olarak
yasadiklart kariyer engellerine iliskin algilar1 arasinda anlamli farkliliklar tespit
edilmistir. Genel olarak, daha az ¢ocugu olan 6gretmenler, kadin 6gretmenlerin ¢ok
cocuklu 6gretmenlere gore belirtilen alanlarda daha fazla kariyer engeli yasadiklarini

vurgulamistir.

Mesleki kidem degiskenine gore, 6gretmenlerin "sosyal yap1", "okul ve ¢evre" ve
"ekonomik nedenler" ile "egitim, ¢alisma saatleri, yas ve medeni durum" ile ilgili
olarak kadin 6gretmenlerin yasadiklar1 kariyer engellerine iligkin algilar1 arasinda
anlamli farkliliklar tespit edilmistir. Burada mesleki kidemi daha az olan kadin
Ogretmenlerin kariyer gelisimlerinde mesleki kidemi yiiksek Ogretmenlere gore

"sosyal yap1" ve "okul ve ¢evreyi daha fazla engel bulmuslardir.

Calismaya iliskin asagidaki oneriler kapsaminda ¢ocuk bakimi sorumlulugu yalniz
kadina birakilmamali, bu sorumluluk aile bireyleri tarafindan paylagilmalidir. Kariyeri
erkek isi olarak goren toplumsal yap1 anlayisi egitimle degistirilmelidir. Yoneticiler,
kariyer yapmak isteyen erkek ve kadin 6gretmenlere adil davranmalidir. Kariyerin bir
sonucu olarak, 6nceki duruma gore maddi bir artis saglanmalidir. Ogretmenlere

kariyer yapmanin bir gelisim bi¢imi olarak yasam boyu devam edecegi sdylenmelidir.
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