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ABSTRACT

CHANGES IN THE DISCIPLINE AND IDENTITY OF THE ARCHITECT:
CLASSICAL-ACADEMIC AND MODERN APPROACHES TO
PROFESSION, EDUCATION, DESIGN

Balamir, Aydan Keskin
Ph.D. Department of Architecture

Supervisor: Prof. Dr. Inci Aslanoglu

January 1996, 284 pages

The threefold connotation of ‘discipline' as a branch of knowledge, a mode
of training and a system of rules, sets the framework for an integrated
approach to disciplinary questions of architectural profession, education and
design. A composite disciplinary structure comprising aesthetic, moral/social and
scientific/technical points of view has attributed a generalist identity to the
architect. With the separation of the once concurrent identities (of an artist,
craftsman, planner and engineer) into autonomous spheres of specialization in
modern culture, and ~depending on where architecture sought its legitimacy,
divergent professional identities emerged, leading to a multiplicity of trends in
design and education. This is a dual process of diversification and
confinement, and a source of indetermination, whereby the plurality of
irreconcilable attitudes parallels a contraction in the scope of competencies.
The conflict could be verified through the example of the Beaux-Arts and
Bauhaus legacies which stand as emblemetic models of the classical-academic
and modern paradigms in architecture. Both the predominant ‘artist’ and 'social
engineer' identities assigned to the academic and the modern architect

respectively, have subordinated other qualifications to a secondary level.

Architecture's high measure of cognitive indetermination is a major impediment

in that, (i) it renders architecture a discrepant clement within the university

i



context, where the dominant ideology of scientism and instrumental rationality
sets the standards of academic respectability and procedures; (ii) it prevents
the average members of the profession from designing with legitimate
standards, in the absence of which, mediocre solutions and incompetent
maniera proliferate. The original Beaux-Arts model in these respects, is
commendable for its meritocratic forms of control on academic procedures,
and its considerable elimination of design indetermination in the resolution of
compositional, expressive and tectonic aspects of architectural form. Before its
degradation by malpractices, three key features of the academic tradition
accounted for its pedagogical strengths. First, a dual institutional structure
combining the public, formal, competitive milieu of the Ecole with the
private, informal, cooperative milieus of independent ateliers, provided a
counterbalancing system. Second, an instructional scenario based on consecutive
competitions, instead of probationary courses of fixed durations, allowed for a
flexible merit system. Finally, a canonic design approach based on the
classical doctrine of imitation proved expedient for the nurturing of the
average student. Whereas the Bauhans model, despite its equally unique
beginnings in educational system and rich horizons offered to the talented
designer, fell short of expectations as it gravitated towards academic patterns.
Based on a heretical brand of design heuristics, this new academism proved
questionable in terms of its contribution to the average architect's design
competence. Although Beaux-Arts and Bauhaus schools both accommodated
opposed positions concerning the metaphysics and epistemology of their
paradigms, they represent alternative facets of architectural modernism, and are
respectively dominateci by idealist and materialist patterns of though. This
accounts for their divergent presuppositions about nature, history, society and
the individual.

Keywords:  Architectural Education, Professional Identity, Design Discipline,
Classical Paradigm, Modernism, Beaux-Arts, Bauhaus.
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MiMARIN KIMLIGI VE DiSIPLININDE DEGISIMLER:
MIMARLIK MESLEGI, EGITIMI VE TASARIMDA
KLASIK-AKADEMIK VE MODERN YAKLASIMLAR

Balamir, Aydan Keskin
Doktora, Mimarlik Bolimi

Tez Yoneticisi: Prof. Dr. Inci Aslanoglu

Ocak 1996, 284 sayfa

'Disiplin' teriminin tagidign  ‘bilgi dali’, 'Ggrenim bicimi' ve ‘kurallar sistemi'
boyutlari, mimarhk meslegi, egitimi ve mimari tasarimin disipliner sorularina
biitiinsel bir yaklastmin cergevesini saglamsiir. Mimarligin - klasik tanimindaki
estetik, ahldki/toplumsal ve bilim/teknik bakis acilarimi  biitiinlestiren karma
disipliner yapi, mimara giinlimiizde sanat, zanaat, planlama ve miihendislik
alanlarinda  kurumlagmig vasiflann  barindiran  timel bir kimlik  belirlemigtir.
Modern toplumda ise Ozerk uzmanhik alanlarmin ayrisimi, ve mimarhifin  hangi
alanda megruiyet aradifina bagli olarak ortaya c¢ikan farkli meslek kimlikleri,
egitim ve tasannm  anlayiglanimin  ¢ogalmasiyla  sonuclanmigtir.  Disipliner
belirsizligi artiran bu durum, birbiriyle uzlagmaz mimari tavirlarin ¢ogalmasina
oldudu kadar, mimarin yetkinlik alamimn daralmasinda da etken olmustur.
Mimarhgm klasik-akademik ve modern paradigmalarinin  amblematik modelleri
konumundaki Beaux-Arts ve Bauvhaus okullarmmin  miraslanyla  orneklenecek
olursa, ‘'akademik’ ve 'modern' mimara bigilen ‘sanatgi' ve ‘toplumn mithendisi'

kimliklerinin, giderek mimarin dier vasiflarimi arka plana ittigi gozlenebilir.

Tezde, mimarlifin yiiksek diizeydeki belirsizlik unsurundan kaynaklanan bashca
iki soruna odaklamilmugtir: (i) dniversiter sistemin uyumsuz bir  ogesi
konumundaki mimarlik, egemen Dbilimcilik ve aragsal akil anlayiglarinca

belirlenen akademik sayginlik Olgiitleri ve Ogrenim  siirecleriyle celigkilerini



¢ozememigtir; (i) meslegin uygulamasinda ise bu durum, yerlesik standardlann
olmadifi bir ortama yol acarak, belirsizlikle bagedemeyen vasat tasarimcinin
yetersiz ¢Oziimler {iretmesinde etken olmaktadir. Bu agilardan klasik-akademik
gelenegin meritokratik denetim siiregleri yamisira, mimari kompozisyon, karakter
ve tektonik ¢Oziimlerinde tasanm belirsizligini azaltici 6zelligi dikkate degerdir.
Tarih iginde O©zgin modelinden uzaklasmiy olmasina kargin, akademik gelenegin
pedagojik yonden ii¢ olumlu 6zellii sayilabilir. Kurum yapisi bakimndan,
Ecole'iin kamusal, formel, rekabetgi ortami ile, kurumdan bagmsiz atélyelerin
ozel, enformel, dayamgsmaci ortamlari, birbirini dengeler &zelliktedir. Egitim
senaryosunun siurli  stireler icinde sinamaly/6nkogullu bir diizen yerine, ardisik
yarigsmalar iizerine kurulu olugu, esnek bir 'merit sistemi'ne izin vermektedir.
Klasik diisturlara dayalt tasarim Ogretisi, O©zellikle vasat 6frenciye tasarim
disiplini kazandwrmada etkili bir aragtir. Bauhaus deneyiminde ise, baslangigtaki
Ozgiin modele ve yetenekli tasannmciya saflanan zengin agilimlara karsilik,
giderek akademik kaliplara meyledilmis olmasi, okulu ilk hedeflerinden
uzaklasturmistir.  Yerlesik Ogretilere karsit bir deneysel/bulugcu  yonteme dayali
bu modelin, vasat diizeyli tasannmciya yetkinlik kazandirmadaki  bagarisi
tarigmalidir.  Varliga ve bilgiye iliskin kargit diigiince akimlarmi barindirmig
olan her iki paradigma da mimari modernizmin farkli cepheleri olmakla
birlikte, Beaux-Arts'da idealist, Bauhaus'da ise materyalist diisiince Oriintiisiiniin
egemenligi, dogaya, tarithe, toplum ve bireye yonelik temel kabullerindeki

farkliligin kaynagim olusturmaktadir.

Anahtar Kelimeler: Mimarlik Egitimi, Mesleki Kimlik, Tasarim Disiplini, Klasik

Pafadigma, Modernizim, Beaux-Arts, Bauhaus.
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CHAPTER I

INTRODUCTION: AN APPROACH TO THE CURRENT
PREDICAMENT IN ARCHITECTURE

L.1. Opposing Approaches to Architectural Profession, Education, Design:

A Disciplinary Framework

The test of a first-rate intelligence is the ability to hold two
opposed ideas in the mind at the same time and still retain the
ability to function. One should, for example, be able to sece that
things are hopeless and yet be determined to make them
otherwise. (Emphases added.) F. Scott Fitzgerald.!

This study is motivated by two concerns as broad in scope as "opposed
ideas" in architecture and the pessimistic state of the current architectural
practice in Turkey. How to cope, as prcfessionals and educators, with the
strain of radically differing approaches to architecture and its education?
How to overcome the predicament that the contemporary Turkish
architecture is facing today? These were the questions that determined the
larger scope of the subject, involving on the one hand, the criteria of
'choice’ between competing views, and on the other hand, the conditions

of success in professional practice.

Professional success is observable on the basis of ‘excellence’ in design
and production of an architectural work. Architectural excellence, in
contrast to mediocre practices, is founded on a combination of two
merits, one pertaining to the atfitudes embodied in the work, and the
other to the competence it displays. 'Attitudes’ refer to ideological
positions taken toward the intangibles of architecture, including its relation
to natural and cultural/historical contexts and to society and the
individual—i.e. its significances in the public and private domains. The
existence of architectural merits in these respects is independent of
whether a work is produced competently or not. Professional's

appropriation of theoretical knowledge and technical skills is in the form



of a special 'competence’ which, in architecture, becomes manifest in the
compositional, expressive and tectonic solutions of architectural form. These
solutions are at the same time, the palpable signifiers of architectural
attitudes; the way a building is composed, its corporeal features and the
resulting character represent the designer's ideological stand toward nature

and culture, toward history, society and its individuals.

The major design problematic the architect faces in the resolution of the
identified aspects of architectural form, is inherent in the condition of
uncertainty, or the dimension of ‘indetermination’, which 1is intrinsic to
design-centered  disciplines.  Architecture's high measure of cognitive
indetermination poses difficulties in the attainment of excellence in that,
although the making of 'good' architecture remains beyond the means of
the average producer, in the absence of established standards or
indisputable norms, rules and principles, the emerging laxity breeds an
‘anything goes' attitude in both the producers and consumers of

architecture.

The content of the research rests on opposed approaches to the making
of an architect and of architecture at large, attracting to its scope a
series of antithetical views concerning the practices of architectural
profession, education and design. The scope is confined to basic
oppositions that characterize radical changes in the disciplinary and
ideological grounds of architecture. The term ‘discipline’ provides the
key terms that bind together the distinct realms of professional,
educational and design practices. The dictionary definitions of discipline
include basically three senses in which the term is used: (i) submission
to authority and control; order or control maintained, (i) training to
develop self control, character and efficiency, (iii) a particular system of
rules and methods for conduct.’ Corresponding roughly to the concerns of
profession, education and design respectively, these aspects of discipline

can be put into relevant disciplinary questions of architecture as follows:

(a) Which domains of authority the profession of architecture is bound
to, in both cognitive and normative terms? The question involves the
scopc and nature of knowledge and the power structures within

which the profession operates or maintains its control. (This aspect



of discipline will be referred as professional discourse, the objects of
which are defined by a range of architectural attitudes and

competencies held by the professional community.)

(b) How should the training of the architect be held? The question
involves educational objectives and procedures at the levels of
institution and instruction—i.e. what constitutes the 'form' of education,
as determined by its 'content'. (Referred as educational system, this
aspect of discipline will be considered from the viewpoint of the

acquisition of pertinent architectural attitudes and competencies.)

(¢) What rules and methods guide architectural design? The question
involves architectural styles/language which bring into focus the
concomitant theories, beliefs, principles and techniques or styles of
designing. (Referred as design approach, this aspect of discipline is
regarded to embody the acquired architectural attitudes and

competencies.)

These are the objects of the study in broad. The initial confinement of
the subject calls for their consideration within a network of interdependent
relations that are consequential in the formation of architectural attitudes
and competencies. In this respect, the disciplinary locus of the profession
can be regarded as a prime generator of changes in educational and
design practices. In other words, the change in the profession's definition,
claims and practices (both on cognitive and normative grounds) are
accountable for major modifications in education and design. In cases
where the reverse holds true, changing directions in educational and
design disciplines bear potential transformations in the conception of the
profession. As any discipline presupposes certain implicit or explicit
ideologies, changes in professional discourse, educational system and design
approaches need to be observed within the frame of underlying ideological
stands. The disciplinary orientations of architecture in which to read poles
of ideological stands are sorted in this study, into three cardinal
oppositions, each bearing in itself a constellation of opposing tendencies

concerning architectural attitudes and competencies:



(a) Generalist vs. Specialist, referring to the scope of professional
knowledge and ideologies;

(b) Academic vs. Anti-academic, referring to institutional and instructional
models in architectural education;

(c) Classical vs. Anti-classical, referring to architectural languages or

styles of designing.

The subject engages radical changes in the identity of the architect, which
finds its reflection in a number of other identities relevant to the realms
of profession, education and design. These are namely, the disciplinary
identity of architectural profession, the institutional identity of the
educational milien where the architect is nurtured, and the stylistic identity
of a design product. The disciplinary identity of architecture, being a
major determinant of the architect's professional identity, is apt to change
due to how architecture is defined in cognitive and normative terms, and
accordingly, due to the profession's leaning to specific domains of
knowledge and ideologies. This process of re-definition and dislocation of
architectural discipline is conditioned not only by manifest goals of
acquiring the necessary expertise for the better conduct of professional
practice, but may also have latent reasons concerning the 'recognition’ and

‘responsibilities'’ of the profession—the former involving struggles for social

status, and the latter for the assumed social missions of the architect.

Table I.1. Disciplinary framework for the analysis of relevant aspects of
identity in the realms of profession, education, design.

Professional Practice | Educational Practice | Design Practice
defined by a range | aiming acquisition as cmbodiment of
of architecturat of architectural the acquired arch.
attitudes & attitudes & attitudes &
competence competence competence ~
Disciplinary
KINOWULEDGIE Identity of
D1 | Profcssional architecturc
Discourse and
Professional
[ DEOLOGY Identity of
the architect
Institutional
D2 | Educational Identity of
System INSTITUTION INSTRUCTION educational
milicu
‘Stylistic
D3 | Design Identity' of
Approach STYLUE / LANGUAGE design
product
status & mission Jorm & content theories & methods
of profession of cducation of design




This network of relations set among the objects of the study (Table I.1)
can be observed through an  historical perspective, comparing the
profession's premodern past to its modern and postmodern conditions. The
study concentraics on the modern era, referring however, to its preceding
and following stages where the topic suggests. Different facets of
architectural modernism in matters of professional discourse, educational
system and design languages are condensed under generic oppositions that
have occupied the modern architect since the discipline and profession of
architecture began to develop independently from its once-integral
components—namely fine arts, crafts and civil engineering. In this context,
two distinct facets of architectural modemism can be taken as cases in
point: one that developed around the Beaux-Arts school and the other
around the Bauhaus. While the former presents an extended phase of the
early modermn condition of architecture, sustaining the classical-academic
tradition throughout, the other presents a distinctly modernist stand in the
conception of architectural profession, education and design. The worldwide
influences of both schools in architectural thinking and pedagogy have
made their critical assessment a pertinent theme of recent debates on
architectural modernism. A comparison of their positions/programs vis a vis
the conditions of disciplinary uncertainty and mediocre practices is among
major objectives of this study. The threefold connotation of ‘discipline’ and
the related questions of identity provide a framework for an integrated

approach to the subject.

The theoretical framework of the study derives from multiple sources.
Relevant notions are- drawn from sociclogy of professions, educational
theory, art and cultural criticism. Common to sociological approaches to
professions is the identification of professions' disciplinary and ideological
problematics primarily on the basis of their struggle toward acquisition of
status, their missionary conducts being a part of this power struggle. As
the production of well-trained professionals appears to be the "core of the
professional  project” (Larson, 1977), studies on professions inevitably
engage in relevant research in the field of educational theory. The
classical account of educational objectives in cognitive, affective and
psychomotor domains (Bloom, er al, 1956), has been repeatedly employed
in research on professional education. Recent discussions in critical

educational theory (Giroux, 1991) are also referable as to their questioning



of the modernist pedagogy for its ideological premises. Finally, my
concern with design approaches is primarily from a pedagogical standpoint,
addressing the subject in relation to the development of design attitudes
and competence. To this end, the research included basic assumptions of
cultural and aesthetic modernism, which could well escape the attention of
a pedagogue. Whereas, the modernist premises concerning nature, history,
society and individual have had direct implications on architectural
attitudes. In this regard, two aspects of modernism are found relevant in
discussing the subject: the binary oppositions that stem from dualist
conceptions of the world, and the threefold definition of reason whereby
the spheres of science, morality and art are demarcated. How these
aspects of modernism have influenced the course of architecture, or more
specifically, its problematics of discipline and identity, is a major question
that the study addresses.

Such a scope provides opportunity to observe in an inter-paradigmatic
context, the historical sources of current architectural debates that revolve
around the tradition vs. modemnity problematic. What has brought me to
this content is as much an interest in critical readings of architectural
modernism, as in the apparent crisis of architectural practice in Turkey
over the past decades—a crisis that bears much on incompetent
realizations of modernism than on its fundamental principles. Although
mainstream opinions about the cumrent predicament in architectural practice
center on a critique of modern architecture, it is in fact the mediocre
applications of architectural modernism that rest at the core of the
predicament. On the other hand, the sources of such mediocrity, or of
plain incompetence at times, need to be sought in the disciplinary crisis
of modern architecture, which cannot be thought separately from the

intellectual and material foundations of cultural modernity.

Beside introductory and conclusive chapters, there are two parts to this
study, each consisting of two chapters. The first part (Chapters II and
III) presents the conceptual and historical background. The second part
(Chapters I and IV) includes the case study on the classical-academic
and modern traditions. A more detailed outline of the study will be
given at the end of this introductory chapter. For the rest of the

chapter, the procedure will be as follows: In the next section (I.2.) the



problem will be defined; approaches to the subject will be taken briefly,
bringing in opinions about sources of the problem. In the subsequent
section (L.3.), the proposed scope and method of the study will be

outlined.

I.2. Problem Definition: The Question of Identity Concerning Design Qualities

and Professional Qualifications

1.2.1. Cultural Disagreements: Tradition vs. Modernity

It is common awareness that the majority of current architectural
production in Turkey is questionable in terms of both the attitudes
displayed and the level of competence attained; it does not present on
the whole, a successful practice of modern architecture. Upto recent years,
the diagnosis of the concerned circles centered predominantly on the
material aspects of modernization. Described mostly by phrases like
'distorted  urbanization', and largely atiributed to factors external to
architecture, it has been generally claimed that pragmatic interests of the
speculative property markets, and the planning and building codes which
do not curb such tendencies, are responsible for the appalling situation.”
Recently, with the penetration of the postmodernist critique into
architectural discourse, the focus of attention has shifted to the intellectual
foundations of cultural modemism, specifically to the Enlightenment ideals
of progress and instrumental rationality. In professional circles, it was the
Modern Movement which became more and more of a scapegoat,
emphasizing the ubiquity of the modern language as a major source of
the problem—the problem itself being re-phrased as ‘loss' or ‘'lack' of

identity.

Two points of emphasis on architectural identity are discernible from
discussions on the subject. The first is a concern with the absence of an
identifiable Turkish character in new buildings and towns. The second
stresses the absence of any character at all, implying the qualitative
poverty of current architecture, its cultural locus being less of a concern.
The former emphasis involves disagreements about the cultural identity of
Turkish society in general, in search for an architectural response to the

broader question of cultural identity, and with wvarying emphases on



regionalist, nationalist or religious arguments, the tendency in this sort of
identity discussions is to see the forms of the past as models to follow.
The latter emphasis centers on design attitades and  qualities, rather than
its cultural associations; although the resourcefulness of the architectural
heritage is not totally denied, the hegemony of the past to guide the

cultural production of today is rejected in principle.4

Discussions seem to converge inevitably, in cultural polarities. Throughout
the Republican Period, the question of identity has continued to revolve
around dualities such as east-west, religious-secular, national-universal, or
regional-international.  Caught within a problematic of tradition vs.
modernity, the subject has occupied political and cultural agendas since
the early westernization attempts of the Ilate Ottoman Empire. Identity in
this context, is related to a sense of belonging to a particular geography
and history. Geographically situated between the orient and the occident,
historically confused between loyalty preferences for Asiatic, Ottoman, Early
Republican and Anatolian heritages, the in-between nature of Turkey has
always been a source of many forms of hesitancy.  Stylistic discussions
in architecture have followed the same lines of argument, leading to

identity exercises along cultural polarities.

In architectural practice, the faithful pursuit of the Modern Movement
endured until early 1970s, its decent products attaining a level of quality
close to western standards. Meanwhile, it was the mainstream architectural
production which showed consistent decline in quality, especially during
the past two decades. The growing awareness of the Turkish architect to
the problem of identity has been intensified by tedious repetitions of this
mainstream  practice, which is inadvertently equated with architectural
modernism. Dissatisfaction with the anonymity of the emerging urban
environment has led the architects to search for individual idioms or
reinterpretations of traditional architecture. Results are far from satisfactory.
Prominent works aside, the majority of architectural production remains at
some mediocre level, whichever direction has been followed: fake
traditionalism as an alternative to unskilled derivatives of architectural
modernism; assertive and incompetent maniera as a substitute to dry
instrumental rationality of mainsiream modernism. While the aim was to

earn Turkish architecture an identity, an uncritical eclecticism emerged,



whereby quality of design and craft was held secondary to image

generation.

Contemporary Turkish architecture as I have portrayed it, suffers mainly
from two weaknesses which may be viewed within the frame of Turkish
modernism, as well as the culture of modernity in general. The first is
a sense of hesitancy regarding cultural identity, with strong bearings on a
lack of ‘'confidence’ in self, as well as on the general sense of
uncertainty, which is symptomatic of modern consciousness. The second
involves a sort of mediocrity in aspirations and performances, which
breeds an inadequacy of ‘competence' in organizational and productive
activities. Discussions of identity in Turkish architecture fail to notice the
second aspect of the problem. Architects involved in identity discussions
have customarily addressed the choice of an architectural language as an
expression of commitment to modernism or resistance to it. Trapped
within the political rivalry between ‘conservative' and ‘progressive’ camps,
preoccupation of the architects with the ideological connotations of their
products have often superseded concerns for refinement in design and
construction. Paradoxically, the emergence of mainstream practices has
strong material causes prior to ideological preferences. Except for cases
where the intentions are deliberate, ‘traditionalist and 'modernist’

. ’ 4 5
appearances in popular practice are often coincidental.

A review of architectural publications in Turkey would reveal that
professional circles, until recent times, have overlooked the deficiencies of
architectural practice in terms of design and construction qualities. While
discussions have often centered on stylistic influences in design production,
the qualities of the produced object and the qualifications of the
producing subject are seldom questioned. If the problem of identity is
observed also from the viewpoint of design qualities and professional
qualifications, sufficient reason arises to consider why the majority of

architectural production remains at a mediocre level.

1.2.2. The Professional Mainstream: Design Excellence vs. Mediocre Practices

The primary motive of the study derives from an observation of clumsy

examples throughout mainstream architectural production. The universe of



'mainstream  architecture’ is taken to include the products which display
lower levels of architectural quality when compared to those which can
be graded near the tops of a value scale. Given the difficulties of
setting explicit criteria for qualitative grading, a rough discrimination can
be made on the basis of ‘excellence’ throughout the stages of design
conception and execution, in contrast to what is "merely adequate”, as it
has been defined in a research round table on "Excellence in Design and
Practice” (Bozdogan, 1989). The consensus arrived at the definition of
excellence in this meeting, includes phrases like "quality and character” in
the product, which necessitates on the producer's side, conditions such as
"aspiration and ambition”, "having standards and holding on to them", and
"a general refusal to be mediocre”. An emphasis on aspiration, ambition
and standards of excellence necessarily assumes a strong resistance to
mediocrity, which is essentially characterized with a reluctance to go
beyond the ordinary and commonplace, with a general conformism with

the average.

Examples of such conformity can be observed throughout the building
stock that informs the contemporary urban sphere in Turkey. This stock
includes the majority of residential developments (mass housing, apartment
and second house developments) and public (educational, governmental,
commercial and religious) buildings that are produced through private or
state tender and commissions. Excluding the building practices which
proceed outside the professional control mechanisms, the mainstream
practice under the authorization of licensed architects can be adequately
described in several phrases: cliché solutions or awkward maniera, poor
planning and pedestrian detailing. It must be noted that, the predicament
of the mainstream architecture is more than a problem of mediocrity; a
work of architecture may be average in aspiration and ambition, but may
well possess standards at rudimentary levels (such as proper dimensioning
and planimetric disposition, agreeable qualities in tectonic assembly, eic.).
What is most disappointing in majority of mainstream production is the

abundance of basic flaws in these respects as well.

Numerous studies must have been motivated by such observaiions, ending
up in different diagnoses and solutions to the problem. The course of

this study is determined by the plausible question of whether the central
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flaws in current architectural practice have bearing upon professional
incompetence, and thus wupon shortcomings of architectural education
whereby the licensed professionals are produced. It may be questioned
with reason, if this is a relevant approach to the problem, given the
multiplicity of agents that condition the quality of architectural production.
The sociological studies on professions suggest the dependence of
professional success on a variety of factors emerging from both the
characteristics of the professional milien and the larger social structure
within which professional market and knowledge are situated (Larson,
1977). Although it is not easy to determine the relative weights of
factors that come "from within the field and from the outside” (Larson,
1993: 17), the quality of any professional practice cannot be viewed as
entirely  disconnected from the qualifications of its  practitioners.
Explanations of the current predicament therefore, need to be sought also
within the internal problems of architectural profession and discipline
—which inevitably bring to the fore the stage of schooling where the

rudiments of the profession are learned.

1.2.3. Appreaches to the Problem: External and Intermal Complexities of

Architecture

The fact that architecture is one of the professions characterized with
“complexity, instability, uniqueness and value conflict" (Schon, 1983) has
been stressed by numerous authors. "No architect needs to be told that
the process of producing architecture is complex" notes J. Esherick
(foreword to Larson, 1993), reminding that only fragmentary explanations
exist on the nature and causes of that complexity. What Esherick names
as ‘"outer complexities" and ‘“inner struggles” of architecture have been
examined in literature from diverse points of view. The sociological
analyses of Larson (1983, 1993), Guiman (1988) and Cuff (1991) provide
a picture of the profession's modern condition, dwelling more on outer
complexities. Schon (1983) provides a critique of modern professionalism,
focusing on the inner disciplinary crisis of professions from an
epistemological viewpoint. Teymur (1981, 1992) approaches the subject
through an ideological argument, stressing the conflicting objectives and

contents of professional and educational practices.



Tafuri's (1979) seminal work on the critique of professional ideologies
based on utopian planning theories, has drawn attention to the crisis of
legitimation that architectural profession is facing today. Following Tafuri's
diagnosis, architectural studies have increasingly questioned the sources of
this crisis. The reason why architecture seems to have lost its legitimacy
vis-a-vis society is observed from different angles, with growing emphasis
on issues that are internal to the discipline (Dijk and Liesbeth, 1995).
Central to the arguments concerning legitimation is the need to pass
beyond technocratic modernization and to deconstruct the outworn myths
and codes that characterize the modern state of architectural design and
profession (Tafuri, 1979; Frampton, 1982; Frampton, Dijk and Liesbeth,
1995). Implicit to the arguments is also the lack of a sound body of
knowledge to replace the prevalent ones, and the unpreparedness of
architectural education to calibrate itself for meeting the expectations. In
this regard, the Bauhaus-inspired architectural thinking and pedagogy seem
to remain at the target of severe criticism (Grabow, 1983; Herdeg, 1983;
Abel, 1988). While the Bauhaus has been discredited essentially for its
dismissal of the rooted traditions of architecture, one of those traditions,

that of the Beaux-Arts school, seems to have regained its esteem.

One reason for the heightened interest in the Beaux-Arts tradition is that,
its praciitioners had enormous professional competence, when compared to
the average modemn architect (Scott Brown, 1978; Smithson, 1978; Levine,
1982). Despite common agreement on this point however, those who are
skeptical about the tone of praises observe that the Beaux-Arts has been
picked up by the new architectural establishment for some wrong reasons,
including the academic architect's elitism as a means to professional
legitimacy (Scott Brown, 1978), and the rather delusive design
pompousness that goes with it (Smithson, 1978; Krier, 1978). A review
of denouncing opinions against both schools would intrigue the enthusiasts
of the subject toward further examination, so as to understand where they
have been misrepresented. Since what we know or believe in architecture
derives largely from one or the other paradigm, the need for a
thoughtful reassessment of both schools is pressing, if one is expected to

take a critical stand.
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Until recent times, approaches to the problem in Turkish architecture were
often from the side of the outer complexities of architecture. In this
regard, the primary diagnosis is that, the profession does not have due
power over the building activity. One can collect from discussions, several
persistent themes concerning the sources of the problem: the impotence of
the architect to cope with rapid urbanization and market imperatives, with
the building codes and regulations, with official authorities, clientele
demands, contractors etc., and the lack of legal arrangements to protect
the architect's rights and duties. Under the pretext of such external
processes, problems were rarely recognized as an indication of professional
incompetence—at least for cases where such handicaps would not count as
excuse for the level of performances. Sporadic complaints from
architectural education were not absent; especially the office owners are
inclined to complain from the decline of technical skills in new
gradu:fxtes.6 Yet, reproachful remarks are indeed not much on the
inadequacies of education itself, nor on its knowledge basis. The problem
has often been attributed to some other external factors, including the
shortcomings of the wuniversity law, the centralized system for student
intake to architecture schools, and the lack of a professional license

examination to compensate for weaknesses of the system.

Recent debates over the draft prepared for a new law to regulate
professional services and licensing have shown that opinions are seriously
divided as regards the role of the architect in the failing practices.
Against the continuing rhetoric on the outer complexities of architecture,
the efforts by a group of young architects to draw the attentions to the
inner problematics of architectural culture and profession is evident—as
exemplified on several occasions, including a symposium entitled "Identity,
Legitimacy, Ethics in Architecture” (1994). Among f{ragmentary approaches
to the problem, the emphases laid on disciplinary demarcations between
architecture, city planning and wurban design, on moral codes of
architectural design and profession, and on epistemological questions of
design education are indicative of a shift of interest in architectural
thinking over the past decades. The position of this study differs in its
aitempt for an integrated approach that brings together within a historical

perspective, the salient aspects of disciplinary issues in architectural
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profession, education and design. The subject is approached indirectly,

through the example of classical and modern paradigms in architecture.

1.3. Scope and Method: Classical and Modern Paradigms Patterned by the

Beaux-Arts and Bauhaus Schools

The study does not aim for a comprehensive history of changes in
architectural profession, education and design in the modern era. The
approach however, is through a wide historical perspective, suggesting as
background knowledge the developments in western architecture which has
staged three representative versions of architectural modernism: (i) the
Post-Baroque developments around the culture of Enlightenment, the
Romantic Movement and the Industrial Revolution, (ii) the Modern
Movement of the twentieth century, (iii) the Postmodern Movement as the
latest facet of modemnism. Accordingly, the research proceeded along the

following guidelines:

° The period when the classical paradigm was reformulated under the
French Royal Academy (transforming later, into the FEcole des
Beaux-Arts) provided a scope to observe the academic and guild
systems, and the opposing trends within the academic tradition under
the impacts of the Romantic Movement and the Industrial

Revolution.

o The period when the modernist paradigm as informed by the
Bauhaus school began to dominate architectural thinking and
pedagogy provided a scope to observe the anti-academic campaign of
modernist architects, and the opposing tendencies within the Modern

Movement.

® The recent period when architectural modernism has been subjected
to a variety of criticisms provided a scope to observe the deviations
from modernist premises; specifically, the anti-modernist campaign

around the Postmodern Movement, and the diversity within itself.

The plurality of received positions in architecture is both an asset and a

source of puzzle for the discipline. As an asset, it indicates the
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"possibility of formulating fresh propositions”, which Foucault considers a
prerequisite for a discipline to exist (cited in Larson, 1993: 259). As a
source of puzzle, it brings the profession to frequent crossroads, to
disciplinary crisis, which undermine the profession's legitimacy. If one
aspect of the crisis is due to an uncertainty stemming from the hybrid
nature of architectural knowledge, the other is due to the clouding of

minds in a market of rival paradigms.

Professional communities are characterized by a type of cognitive activity
which includes "sets of shared understandings” (Larson, 1977)—which Kuhn
(1962) terms as paradigms. Among several senses in which the term is
used, the one that is of direct concern in this context, is a kind of
conceptual framework for perceiving a certain reality in shared terms. The
emerging set of beliefs, methods and concrete problem solutions serve as
models for the members of the professional community. In the case of
rapidly changing paradigms, the problem is not only that "the multiplicity
of voices is confusing” especially for the student newly entering into a
discipline (Schon, 1983: 78), but the reasons for the rejection of a one-
time honored paradigm in favor of another, are of significance for the
entire professional community. The relevance of this scope and some
questions of method it raises will be covered in the following sub-

sections.

[.3.1. Relevance of the Study: Import of Western Models into Turkish

Architecture

During the resecarch phase, two shifts of focus have changed the course
of the study: (i) from a research into the history of architectural
education in Turkey, to the analysis of major developments in architectural
thinking and pedagogy in the west; (ii) from a concern with the
questions of how and what to teach (ie. the form and content of
architectural education) to the more general question of how to take a

critical stand between opposing views in both respects.

Regarding the first shift, the initial aim to trace the development of
architectural schools in Turkey has been set aside as a secondary concern,

for the reason that the Turkish schools of architecture have originally
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been patterned on western precedents. The architecture departments of the
State Fine Arts Academy (now Mimar Sinan University), Istanbul
Technical University and Middle East Technical University are known to
have been modeled on the French Beaux-Arts, the German Technische
Hochschulen and the American version of the Bauhaus, respectively. The
other architecture schools in the provinces, as well as those in the major
cities, can be counted as the extensions of the former three. Therefore, a
research into their original sources was a prerequisite for understanding
the Turkish experiment. To what extent the educational models and the
concomitant discourses of architecture have been followed in their Turkish

counterparts is a question that the study addresses only indirectly.

Regarding the second shift of interest, any initial concern with the form
of education is likely to bring one to the questioning of the substantial
content of education. Training to develop values and attitudes, and to
master knowledge for higher levels of professional competence requires
effective institutional and instructional procedures. The crucial question
however, is what constitutes architectural knowledge, in the first place.
The question involves simultaneously, the disciplinary identity of
architecture, the professional identity of the architect, and the identity of

institutions where architectural education takes place.

The formulation of the problem around different aspects of identity was
suggestive of the main argument, which runs roughly as follows. Answers
to questions "what and how to teach" for the nurture of the architect,
are directly related to where the disciplinary identity of architecture is
located. This in turn, relates to how the professional identity of the
architect is defined for reasons of social recognition (status) or due to
assumed social responsibilities (missions). The consent of the professional
community on disciplinary and professional identities reflects in educational

and design practices.

The case of the Turkish experiment in brief, would provide an initial
test of the working hypothesis. Following the first modernization attempts
during the late Ottoman Empire, the import of the French model with its
fine arts emphasis based on the classical paradigm, altered the traditional

training and practice of the Ottoman architect. The foundation of a
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formal school for training ‘professionals’ (rather than practitioners of an
occupation), brought a new definition to architectural practice, which
previously took basically two forms: the practice of craft traditions within
civic guilds and the official practice within the bureaucratic and military
structure of the state (Nalbantoglu, 1988). During the Republican Period,
the adoption of the German model with its engineering emphasis
paralleled the importance attached to science and progress. Architects
strove to emulate the model provided by civil engineers for a state-
sponsored technocratic identity. This was a pertinent reason behind the
institution of new architectural schools within technical universities, instead
of their habitual setting within fine art academies. As architects strove to
take share in power relations, the social significance of building and
planning began to predominate architectural discourse (Pamir, 1988). In this
regard, the Bauhaus idea with its 'social engineering' emphasis, found a

well-suited receptor in architecture schools.

All currents within and outside the Modern Movement have found their
ways into the Turkish experiment. No matter how modified their local
applications may be, architecture schools and the professional establishment
tried to catch up with every notable paradigm shift that appeared in the
international arena. During the 1970s' zeal for basing architecture on
scientific models for instance, the pursuit of quasi-scientific design
methodologies had profound effects on the course of architectural training
and scholarship. With the waning of faith in such experiments and the
shift of interest toward historical and philosophical inquiry instead, the
postmodern discourse and languages have gained wide reception within the
academia and thé concerned professional circles. The fact that ideas and
models are at times uncritically adopted, justifies the reassessment of the
merits and defects of major positions, before any prospective alterations in

architectural discipline might be proposed.

1.3.2. Methedological Questions Concerning Polarization, Historiography

and Evaluation

Keeping the scope of the survéy as broad as possible during the research
phase helped to distinguish the patterns of thought that have appeared in

architectural culture time and again, from those presenting novel attempts.
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The principal method used for the comparison of persistent themes in
architectural culture is one of polarization—i.e. identifying those currents
that can be contrasted under concept pairs indicating opposite directions.
The titles of parts and sections in each chapter serve as a tabulation of

antithetical ideas or models that are relevant to the scope of the study.

The method is frequently employed in cultural criticism and art historical
studies (e.g. Wolfflin's comparison of representational modes in western art
under polarities). Polar thinking certainly has some limitations besides its
conveniences—such as the exclusion of unique cases which cannot be
reduced into a single pole, or the exertion of superficial categories for
entities which otherwise would remain unrelated. On the other hand, the
belief that "the world can best be understood in terms of conflicts and
contrasts between opposed categories” has been confirmed for its promising
of a dialectical understanding, as emphasized by Simmel, among many
others (quoted from D.N. Levine's introduction to Simmel, 1971: XXXV):

The condition for the existence of any aspect of life is the
coexistence of a diametrically opposed element. Sometimes these
opposed qualities or tendencies are seen as stemming from an
originally undifferentiated unity; sometimes they are seen as joined
together, so that a form is defined as a synthesis of opposites
or as a midpoint between thewn; sometimes they are seen as
varying inversely with one another. Ofien they are presented as
only apparent contrasts, polarized dimensions of what is actually a
more encompassing unity.

In contrast to attempts in mainstream dialectical thought for a resolution
between opposed views, another way to deal with them is that of the
critical position where two irreconcilable tendencies are viewed in
permanent tension, waiting not to be ‘'resolved’ but rather, to be
'dissolved'—i.e. critique brings one to a third position irreducible to any
of the initial two. In a schematic form therefore, one may speak of
choosing one of the ends, or finding a synthesis between them, or
arriving at an entirely different solution, though still departing from the
initial two. For any of the cases, to understand the merits and defects
of the initial positions is a prerequisitc for taking a stand or giving a
decision. In other words, although deciding is seen “primarily as a matter

of choosing between two alternatives, actions, sides, arguments or
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inclinations”, the emergence of third possibilities is only possible through

the critique of the received positions (Schon, 1969: 123).

Upon identifying sets of opposed positions, the critical point for the
appraisal of the sides involves the question "in what respect” or "from
which point of view". Studies on the logic of evaluating and prescribing
in normative fields (Perry, 1926; Taylor, 1973; Baier, 1969), stress two
fundamental positions concerning how opposed sides can be rationally
appraised. One way of judging between sides is to employ a totally
'disinterested’ reasoning—to imply an impartial outlook which is not
influenced by any selfish motive or instrumental puorpose. By natural
extension, the other way is to judge the worth of a side on the basis
of interests concerning the instrumental value supplied by one or other
side. In the former, one questions the 'truth’ or 'rightness' of assumptions
that a position embodies. For the latter, one considers the 'instrumentality'
or the effectiveness of a position in attaining objectives or bringing
desired results. If one involves a ‘'valuational rationality’ that looks for
pure values (be them justifiable on scientific or normative grounds), the
other involves an 'instrumental rationality' that calls for pragmatic

significances.

As M. Gusevich (in Dijk, 1995: 45) puts it, "a field of tension exists
between ...valuational and instrumental rationality”, each side possessing its
own legitimacy. The criteria of judgement for one is the 'propriety’ of
values in question, for the other, it is their 'relevance' to interests that
counts as the basis of judgement. Leaving aside the crucial question of
judging between these two viewpoints themselves, the fact that values and
interests can only be studied in their historicity, justifies the general
intent of this study. (The criteria of the intended evaluation will be
outlined at the end of Chapter II, upon identifying the relevant

dimensions.)

The historical survey will serve as a base for evaluation of opposed
positions. Two basic questions of method encountered in historical research
include those concerning the 'causes' and the nature or ’structure’ of
historical change. How changes come about, and whether they display a

regular patiern in the Iong run, are among central questions of
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historiography. A grossly simplified account of opposed views in these
respects, can be adequately described under two concept pairs:
(i) materialist vs. idealist readings of history, (ii) revolutionary vs.
evolutionary conceptions of historical change. The modern view on
dialectics of (material) circumstance and (intellectual/ideal) consciousness
owes much to Marx; maintaining the essence of the Hegelian dialectics,

and yet reversing it "to rest on its foot", he claimed:®

It is not the consciousness of men that determines their being,
but on the contrary, it is their social being that determines their
consciousness .. Just as one does not judge an individual by
what he thinks about himself, one cannot judge .. an epoch of
transformation by its consciousness, but on the contrary, this
consciousness must be explained from the contradictions of
material life.

Between the extremes, a variety of composite approaches is possible, as
displayed in architectural histories employing methods of various stripes
(Porphyrios, 1981). A  ’'contextualist outlook' as it is termed by
Trachtenberg (1988), seems to blur the boundaries, suggesting instead, the
consideration of all relevant conditions—material or  otherwise—as
predisposing causes of historical events. As for patterns of change,
deterministic approaches that ascribe to history grand schemes of universal
regularity have received much criticism from critical-idealist and -rationalist
thinkers (Collingwood, 1974; Popper, 1961). The subject is significant for
its aspects concerning changes in cognitive grounds of professions. Recent
sociological approaches to production of knowledge stress the interaction
between intellectual and social/institutional processes by which knowledge is
made possible (Goldstein, 1984). An unsettled question however, is whether
knowledge results from periods of continuous and cumulative growth or
from discontinuous, revolutionary jumps. The controversy—the sides of
which are represented by Popper and Kuhn, respectively—is referable for

thinking over the case of architectural discipline.

The shift from the classical paradigm of the academic tradition to the
anti-classical and anti-academic ones has received the critical attention of
architectural  historians essentially from the same respects mentioned
above—i.e. the reasons and nature of the change. Among questions

addressed are, whether the Modern Movement was a stage in an
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evolutionary development or a revolutionary instance of architectural
history; the classical and modern approaches to architecture are distinctly
varied or whether the latter derives from the former. So far, some
historians have tried to jusiify the rationality of this transition, seeing it
as an episode of a progressive/evolutionary process of development (e.g.
Pevsner, 1936; Giedion, 1967); some others have tended to view it as an
outcome of several ‘fallacies' that ruined a great tradition of architecture
(e.g. Scott, 1974; Watkin, 1977). While some have seen the 'seeds of
one in the other, so as to attribute to architectural history a certain
continuity despite its anomalies (e.g. Summerson, 1963, Rosenblum, 1967;
Hitchcock, 1970), others have preferred to examine the developments since
the ecighteenth century as disconnected brands within an encompassing

culture of modernity (Benevolo, 1971; Frampton, 1980; Rykwert, 1980).

A Kuhnian outlook would lead to view competing paradigms as
'incommensurable’ entities, meaning (in geometry) those without a common
measure—i.e. not measurable or comparable by the same standards or
criteria. The change from one paradigm to another is construed as a
Gestalt switch of images and is, not therefore, justifiable on a rational
basis at all times. Acéording to Kuhn, it is often the "socio-psychological
preference” of a scientific or professional community that accounts for the
change. This view of Kuhn has been criticized by Popper who maintains
the idea of a cumulative growth of knowledge—though he admits that
genuine progress and rationality is possible only in science (Popper, 1982:
57). In the case of architecture, where science and art components exist
simultaneously, neither of the positions is readily and convincingly
applicable by itself. Neither is sufficient for handling the problems of a
pnormative realm of practice, as well. Just as one can detect cumulative
growth (through cross-influences or inbreedings between architectural ideas),
one can, to an equal degree, observe changes from one state of mind to
another in terms of its knowledge grounds and the ways to arrive at

them.

1.3.2.1. Literature on the Subject

The wvast literature related to my concerns is intimidating, since the topic

brings together several fields, including the cultural criticism of modernity,
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the sociclogy of professions and the field of educational theory, besides
the related topics in architectural theory, history and criticism. Close
readings of prominent texts will be referred as the thesis proceeds;
several of them to which I owe my approach, however, need to be

mentioned here.

The sociological analysis of professions by Larson (1977, 1983) can be
singled out for its critical synthesis of present knowledge on the subject,
as well as for its own insight into the history of modern professionalism.
Kuhn's (1962) sociological approach to scientific production helped to
observe how professional communities may undergo changes in their belief
systems for reasons that exist outside their disciplinary questions. His
claim for ‘irrationality of choice’’ when confronted with radically opposing
beliefs has been checked with the rationalistic position held by analytical
philosophers in the field of axiology. In this regard, Taylor's Normative
Discourse (1973) is found to have developed a lucid argument on the
logic of evaluating'. Based on rules of reasoning which govern the
justification of value assertions, the analytical approach of Taylor was
helpful in setting the conditions and criteria for deciding between opposed

world views.

The field of educational theory is too broad for an outsider. Besides
some basic readings (Bloom er al, 1956, Krathwohl er al., 1964; Gagné,
1966), I had to suffice with several works concentrating on aesthetic
education (articles in Smith, 1970, 1971) and the critical educational
theory, as it relates to ideological concerns of architectural education
(Giroux, 1990). Studies related directly or indirectly to architectural
education are numerous fo cite here, except two names: One is Schon
(1983), whose search for an epistemology of professional practice makes
relevant reading to understand the pedagogical problems of many
disciplines facing a high measure of uncertainty. The second is Egbert
(1980), whose work entitled The Beaux-Arts Tradition in French
Architecture makes essential reading again, not only for the enthusiasts of
a confined topic, but for a wider audience interested in the philosophical
sources of diametrically opposed ideas in architecture. What Egbert has

done in architecture by relating architectural theories to the Ancients-
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Moderns debate of the Enlightenment, I have found in Calinescu's (1987)

analysis of aesthetic modernism in the field of literature.

For the historical survey, the foundation goals of the Beaux-Arts and the
Bauhaus are emphasized, taking Frangois Blondel and Walter Gropius as
their respective spokesmen. The opposing trends within the periods
examined required extensive reading, from Beaux-Arts treatises and
composition books of the early twentieth century to recent literature on
theory, history and criticism. Survey of the scattered literature affiliated
with the 'design methods' orientation and behavioral research of 1970 is
handled in a more cavalier manner, reviewing the works of some leading
figures or compilations on the subject.8 Among essays dealing with the
topic of ‘architectural language' alone, three sequential books by
Summerson (1963), Zevi (1978-original in 1973), and Jencks (1977)
deserve attention for their presentation of the classical, modern and
postmodern languages, respectively. While Summerson's work is significant
for its recognition of the classical legacy within the modern language,
Zevi's is notable for its attempt to formulate the codes for a distinctly
anti-classical language, and Jencks' for its compilation of attempts toward

an anti-modernist language.

1.3.2.2. Organization of the Following Chapters

The second chapter sets the terminology and general framework.
Interactions between the practices of architectural education, profession and
design are discussed with respect to the influence of schooling on the
advancement of professional authority and the shaping of design attitudes
and competence. The conditions of uncertainty and mediocrity are brought
into focus as major impediments for success in professional, educational
and design practices. Chapter three examines the modern condition of
architecture from the viewpoint of changing directions in the disciplinary
and ideological commitments of the architect. In the first part of the
chapter, the effects of specialization in modern culture are observed in
the resuiting diversity in architectural education and design. The second
part looks at the sources of diversity from a broader perspective of the

identity problem in modern culture, focusing on iis implications in design
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attitudes. Both chapters serve as background to the case study taking

place in the subsequent chapters.

Chapter four includes a comparative survey on the Beaux-Arts and
Bauhaus schools. In its three parts, the chapter presents first, the
criticisms each school is subjected to, turning in the following parts to
examine the schools separately. The unity of the parts dealing with each
school comes from the guiding themes that structure the text around the
three senses of ‘'discipline’ as identified at the outset. Accordingly, the
sections of each part consist of: (i) an introduction to outline the initial
ideals at foundation; (ii) professional discourse, including disciplinary and
ideological stands; (iii) educational system, including institutional structure

and instructional model; (iv) design approach that characterizes the school.

The fifth chapter concentrates on educational and design disciplines alone.
Taking the classical-academic tradition as a pivotal topic, the educational
system and the design methods and theories at the Ecole des Beaux-Arts
are described in detail, with brief references to similar or opposed
tendencies in the modern tradition. The final section of the chapter
(V.2.3) stands as an epilogue reserved for a comparison of classical and
modern languages of architecture. A persistent theme throughout the survey
concerns the problem of uncertainty and mediocrity; how the examined
cases in professional discourse, educational system and design approach

responded to the problem is discussed in the conclusive pages.
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CHAPTERII

CONCEPTUAL BACKGROUND: PROFESSIONAL AND
DISCIPLINARY IDENTITIES IN CRISIS

IL.1. Connections Between the Practices of Profession, Education, Design:
Aspects of Identity

The subject will be considered along two axes: (i) the role of education
on success of professional practice, (ii) the influence of education on
approach to design practice. The former connection brings into question
whether education is a source of 'power' to transform the realities of
architectural production. The latter poses the question of whether, or to
what extent, the educational background of an architect is reflected in the

'style'’ of his product.

The following sections of this part (II.1.1. and I1.1.2.) will look at these
two aspects, setting the relevant terminology and relationships between the
concepts covered. The theme that binds together the ‘power of profession’
and the ’'style of design' is taken as a two-sided question of identity.
One side refers to the qualifications of the architect (as professional
producer), and the other side to the qualities of architecture (as design
product). The former takes into its scope discussions concerning the
'professional identity’ of the architect, while the latter involves discussions
of 'design identity’ in architecture. The central proposition here 1is that,
any design product bears the print of its producer's identity. While
discussing the influences of education on professional and design practices,

the dimensions of relevant- identities on each side will be distinguished.
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IL.i.1. The Role of Schooling in Success of Professional Practice: Education as a

Source of Power

The subject is a controversial one, where opinions are divided. The
optimist views education as-a pertinent means for transforming the world
of practices; the pessimist sees no substantial connections between
education and practice, given the complexity and multiplicity of factors

that play role in the formation of the built environment.

Two conditions for professional success need to be discerned, at the
outset. One is the professional's capability to cope with the outer
complexities of his task. The other is the professional's adequacy to
perform proficiently, given the suitable conditions of practice. The former
condition involves the effectiveness of the professionalization process
whereby the professional is granted the power of control over the market
of his services. Professional success in this respect, depends on the range
of the professional's authority—the dictionary definitions of which include
the "power or rights to take action or make final decisions". The latter
condition involves the effectiveness of schooling, whereby the professional
acquires, at least hypothetically, the power of the professional in terms of
qualifications that are necessary for the conduct of his task. Professional
success in this respect, depends on the level of the professional's

competence.

Evidently, both are necessary conditions, but are not sufficient by
themselves. The professional's achievement therefore, centers on a conflict—
he may be adequate in terms of qualifications, but lack the authority to
overcome the outer complexities of architecture; or the contrary, he may
have the power (due to personal charisma or affinities with power
structures) but lack the necessary competence to carry out his task
proficiently. Except for cases where the conflict 1is resolved, the
mainstream  architectural production in Turkey would include cases to
illustrate both situations. As already noted in the previous chapter, the
problem is rarely approached from the side of competence, probably for
reasons of seif-affirmation (on the parts of both practitioners and

educators).
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Despite increases in the number of architectural schools and higher levels
of theorizing and advanced techniques in the field, the quality of
architectural practice in Turkey seems to have shown no proportionate
development. Such an observation confirms the pessimist views concerning
the connections between education and practice. Hoffmann (1980: 300)
refers to some “"morally bewildering findings" of educational research,
which have shown that numerical extension and formal excellence of
education need not correlate with social stability and political rationality.
If research done in sociology of education is taken as a reliable measure,
institutional and mental growth are not readily transferable to moral action
(Larson, 1977). The production of architecture, when considered as an
area of moral action, is no exception to the rule. This, according to
Teymur (1981), is due to the conflicts between educational and
professional practices on both the ideological and organizational grounds.
Thus, no direct correspondence between the two realms can be observed,

he argues, given the conflicting objectives and contents of each realm.

Despite discouraging findings and opinions however, educational institutions
remain as loci for wutopian visions. Nortwithstanding the strength of
arguments on the limited role of education in transforming the world of
practices, the power of education should not be underestimated. Otherwise,
educational institutions are likely to yield to reluctance and submissiveness,
which are "against the grain of their historical mission”, as argued in the
theory and practice of critical pedagogy (Giroux, 1991). Situating the
theory between the competing discourses of modernism and postmodernism,
Giroux focuses on the power of education in transforming the society.]
However broad and utopian ideals it may contain, the theory refuses in
principle, any excuse for a better vision for the future. Along this line
of argument, critical pedagogy is inclined to understand schooling to be
made of "forces of domination and resistance”, and teachers as "engaged
and transformative individuals" (Giroux, 1991). The question is, whether
the "niches of resistance” created in educational institutions can lead to
gaining power to transform the production of the built environment. The
central theme of arguments concerning the legitimacy of architectural
profession is the need to regain political power (Tafuri, 1979), and the
connection between knowledge and power (Dijk and Liesbeth, 1995).

Power derives parily from the knowledge possessed, but equally important,
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is its recognition by society. "The professions ultimately depend on the
public's willingness to accept and legitimize the superiority of their
knowledge and skills" (Larson, 1977: 48). It is a major goal of any
professionalization project to succeed in the recognition of the profession,

in the first place.

I1.1.1.1. Professional Project: Cognitive and Normative Dimensions

Professionalization, according to its classical definitions, is a collective
project by which producers of special services assert their expertise to
constitute, control and monopolize a market of their services (Carr-
Saunders and Wilson, 1933). The definitions converge in a formulation as
such: assertion of expertise in return of power; a supply of competence
in demand of authority. Professionalization in this respect, is an attempt
to translate knowledge and skills into social and economic rewards. It
carries the purpose of elevating the status of the profession(al), for which
a credible discipline and a convincing ideology are prerequisites. If the
discipline that the profession is based on is of a kind which serves for
the public benefit, the social purpose and responsibilities of the profession
are emphasized through an ideological discourse. In other words, a social
mission held by the professional community helps the project. The
professional project, in this respect, involves an attempt to transform the
society by the knowledge possessed. In both cases, an identity assumed
by professionals determines or modifies the nature and scope of
professional competence and attitudes. Professional identity within this
framework, appears to be a function of disciplinary and ideological
orientations of professionals at a given time. The members of a
profession share an identity derived from a more or less common body
of knowledge, skills, beliefs and ideals accumulated as 'cultural capital'

through formal and/or informal training systems.

The process of professionalization, as Larson (1977: 40-50) describes i,
binds together two elements which have evolved independently of each
other: a body of knowledge, susceptible of practical application, and a
market—the structure of which are determined by the larger social
structure within which it is situated.2 Both elements, it is noted, have

specific boundaries and characteristics in each profession, while at the
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same time, both vary nationally and historically, "even though today the
conditions and exchange of knowledge tend to internationalize the cognitive
content and structure of professions”. The conditions of success in
professional practice therefore, vary according to the type of profession on
onc hand, and on the other, the type of social milieu within which the
profession operates. Studies on sociology of professions tend to draw
generalizations based on the ideal-type of professions—medicine, law and
engineering being the exemplary types. "The list of specific attributes
which compose the ideal-type of profession may vary", as Larson reminds;
there is substantial agreement however, about its general dimensions, which
she identifies as follows (Larson, 1977: X):

The cognitive dimension is centered on the body of knowledge
and techniques which the professionals apply in their work, and
on the training necessary to master such knowledge and skills;
the normative dimension covers the service orientation of
professionals, and their distinctive ethics, which justify the
privilege of self-regulation granted them by society; the evaluative
dimension implicitly compares professions to other occupations,
underscoring the professions' singular characteristics of autonomy
and prestige. (Emphases added.)

The legitimation struggle of a profession to gain autonomy and prestige
is based on its claims for superiority in professional knowledge and
training (i.e. the cognitive dimension), and in professional service and
ethics (i.e. the normative dimension).3 The question "what kind of
discipline and ideology to regain legitimation?" can be approached in
terms of these dimensions, through the example provided by established
professions. Larson (1977: 47-48) identifies some of the resources in this
respect, under a list of “conditions that are most favorable to the
préfessional project of market control"; several of them can be quoted as

follows:

o Cognitive basis: the more standardized and better defined [or
'scientific'] the cognitive basis .., the more esoteric the body of
knowledge and the more it approaches a new paradigm, the more
favorable the situation is for the profession.

e Production of producers: the more institutionalized its forms, the more
standardized the process, the more it is under the profession's control,
the more favorable the situation is for the profession.
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= Power relations: the more the state is compelled to protect the public
by eliminating the incompetent or less competent professionals, the
more favorable the situation is for the profession. Although a powerful
sponsoring elite appears to be a favorable condition, in itself it can
produce a secure but dependent situation for the profession.

o Affinity with dominant ideology: the more a profession's particular
ideology coincides with the dominant ideological structures, the more
favorable the situation is for the profession.

The "production of professional producers”, according to Larson (1977:
50), is the core of the professionalization project. This process has come
to be centered in the modern university, where the tools for Ilegitimation
are established: specialization and rationality in professional knowledge, and
standardized procedures in training. Besides such credible discipline or
cognitive Dbasis, there is also the need for a convincing ideology
concerning the normative dimension of the profession. The primary tool in
this regard, is the autonomy of the profession—i.e. its being detached
from class or business interests. While engineering constitutes the ideal
model for legitimation through such ‘superior expertise’, the models for

'superior ethics' are medicine and law (Dostoglu, 1986).

Although included by some within ideal-type of professions (Johnson,
1972), architecture poses problems in both respects due to its cognitive
uncertainty and limited autonomy. Dostoglu (1986: 53-54) approaches the
problem in terms of professions’ cultural capital and ideology; within this
framework, '"capitalization of culture" and its ‘"ideological justification”
constitute the essence of the professional project which involves three
major realms of activity: "to create a demand for cultural capital, to
define and control its supply and to guarantee its competence and

efficiency.”

In these three processes of professionalization, the specific nature
of architecture poses problems due to which it is not easy to
reconcile architecture with the professional model. The difficulty
arises from the position of architecture doubly strained between
'‘profession’ and 'art' on one hand, and between ‘profession' and
'‘business' on the other. Its art content and its business component
are the two aspects of the architectural profession that are
intrinsic to its definition while simultaneously undermining its
legitimacy as a profession (Dostoglu, 1986: 55).
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The search for legal recognition of architectural profession has taken
attempts since the mid nineteenth century toward systems of formal
training, credentialing, diploma, qualifying examinations, licencing and
formulation of a professional code of ethics (Bannister, 1954). The
establishment of such institutional forms of control is not a uniform
process in the western world, but presents differences from country to
country (Dostoglu, 1986). A common point however, is that architecture's
art and business components have undermined not only its professional
legitimacy, but also its disciplinary prestige within the university context.
The uncomfortable situation of architecture among credible basic sciences
and engineering branches 1is especially marked in Turkish universities
where scientism and technical rationality predominate the ideals of higher

education.

IL.1.2. The Influence of Schooling on Approach to Design Practice: Educational
Background Reflected in Style

the mystery of style: its roots are, [ think always, a knot of
very different strands which it is impossible to disentangle
(Posener, 1972: 48).

The connections between the educational background of the architects and
their material production have not received much attention in current
architectural research. Despite the lacuna in theoretical research, historical
studies in  architecture = have  customarily  undertaken to  unfold
correspondences between education and design practice. It is not seldom
that the design approaches of notable architects are explained with
reference to how and where they have received their professional training.
Studies exploring such connections are numerous to cite here. The volume
of examples is only natural in that, much of historical research in
architecture is concerned with influences of all sorts on the development
of styles in general, the specific cases of individual architects being

worthy of exploration.

One or several of the following points have been repeatedly emphasized
by architectural historians as significant sources of influence on an
architect's approach to design: (i) training in a school characterized by a

dominant paradigm; encounters with specific teachers throughout one's

31



formal education, (ii) employment in a notable architectural office where
one undergoes an informal education; encounters with specific persons
(patrons and colleagues) during one's professional career, (iii) presence in
a notable physical and intellectual milieu; encounters with specific places
and ideas. The cases of several well-known architects would serve to
illustrate these points at random. The classical training of Kahn and Aalto
for instance, is recognizable through their compositional and tectonic
disciplines respectively, however modern the overall expressions of their
works are. The technical training of Mies is known to have drawn
simultaneously on two design ecoles—receiving his classical formation in
Aachen, and the modemist in Berlin (from Behrens). Le Corbusier's
voyage to the Orient and Wright's intense reading of Viollet-le-Duc  (as
mentioned in his autobiography, 1943) have been as formative as their

office practices in Perret's and Sullivan's offices, respectively.

Biographical notes on Ginzburg (Senkevitch, 1982) are relevant for
observing how accumulation of experience influences the formation of
architectural attitudes. Ginzburg supplemented his earlier classical training
(from both the Ecole des Beaux-Arts in Paris and Academia di Belli in
Milan) with a degree in architectural engineering (at Riga Polytechnic
Institute in Moscow). This is considered to have "endowed him with a
constructive sensibility", while his conception of stylistic change is said to
have derived from the ideas of Wolfflin, Frankl and Spengler. The
biographer also notes that Ginzburg's investigation of Tatar folk
architecture in Crimea, with its "picturesque spontaneity, impulsive character
and spontaneous eclecticism" has supplied Ginzburg yet another opportunity

"for dissipating the influence of the academy".

Bush-Brown's memories (1976) account for the influences of both the
Beaux-Arts and Bauhaus conceptions of design on his professional career
at a time when the transition from one paradigm intc another was
strongly felt. Following his academic training and apprenticeship to
McKim, Mead and White, Bush-Brown was to adopt easily the "drastic
changes heralded by the Bauhaus", without losing however, his Beaux-Arts
roots. The adoption of the new is visible in his assymetric compositions,
while the tectonic character of his work evidences the continuing influence

of his academic training. The reverse holds true for Kahn, whose
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compositional discipline reflects his Beaux-Arts roots more clearly than his
tectonic solutions. Although he is known to have shifted from typical
Beaux-Arts washes and plaster modelling to line and balsa techniques in
his early student years (Jordy, 1991:13), the influence of the academic
tradition is recognizable in his work so far as the total or local

symmetries and axiality in his compositions are concerned.

Examples are legion, and there is always room for explaining the
different routes taken by architects who share similar origins, or
conversely, for explaining similar ends despite different backgrounds. The
question to be posed here, is whether generalizations can be drawn as to
the permanent influence of schooling on the architects’ prospective careers.
The traces of an architect's educational background are more likely to be
felt if the training has taken place in a school where clearly marked
styles of designing are imposed on the student (i.e. a school characterized
by a dominant paradigm). It is easy, for instance to detect the print of
the Ecole des Beaux-Arts throughout the works of its graduates, whereas
such a firm connection may not hold for schools which refrain from
imposing a style, encouraging instead, individual initiatives. This, in fact,
is an influence in itself, not perceptible through corporeal stylistic traits,
but through attitudes displayed. The individualistic approaches of Lethaby
and Muthesius for instance, are explained by their educational background
from the Central School of Arts and Crafts and Deutsche Werkbund,
respectively (Posener, 1972).

For schools of an anti-academic basis, it is relatively more difficult to
unfold a pattern of stylistic similarities throughout the works of graduates.
A daring attempt has been made by Herdeg (1983) who tried to identify
the formal characteristics of some representative "Bauhaus-legacy buildings".
The analysis is based on the works of a group of architects trained at
the Harvard School of Architecture, including P.Johnson, IM. Pei,
P. Rudolph, V. Franzen, TAC (The Architects Collaborative). The
iconographic and moral influences of the Bauhaus approach are identified
in terms of several compositional, expressive and tectonic characteristics
which are formulated in brief, as: “dichotomy between plan and
appearance and, on the part of the architects, a certain blindness to
formal structure” (Herdeg, 1983: 36).
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Herdeg's analysis is impaired with its denouncing tone against the
Bauhaus idea, and with certain plausible conclusions that follow.
Nevertheless, it is supportive of the argument that the way architecture is
taught is undeniably important, if ome is to accept that "any teaching of
architecture presupposes a certain set of beliefs and that such beliefs
more often than not find their manifestations in the works produced by
its graduates" (Herdeg, 1983: 98). This is in accord with the Kuhnian
emphasis on the decisive role of education in that, answers to questions
regarding the fundamental entities of a discipline are “"firmly embedded in
the educational initiation" that prepares and licenses the student for
professional practice. "Because that education is both rigorous and rigid,
these answers come to exert a deep hold on the scientific mind" (Kuhn,
1962: 5).

What Kuhn refers as ‘“conceptual boxes provided by professional
education” has a formative role in one's later performances. However, to
what extent the talents of an architect are decisive in the formation of
the built environment is open to question. Notwithstanding his effort to
demonstrate the “tenacious connections between a teaching philosophy and
its material manifestation”, it is admitted by Herdeg (1983: vi) himself
that "the connection cannot be strictly causal, for too many unpredictable
events occur between study and application”. In addition, Herdeg's analysis
is based on the works of a professional elite who must have had the
potence to overcome the external complexities of architectural production,

which are far more decisive for the lesser architects.

The established opinion in architectural circles about the first and foremost
condition of success in design practice is expressed by Rybczynski (1989:
10) as such: "What the buildings illustrated in art-history books share in
common is not uniformly trained creators but uniformly prominent
patrons.” The relationship between schooling and design practice, according
to Rybczynski, has remained ambiguous, as far as historical evidence Iis
concerned. Besides the well-known cases of Renaissance figures like
Alberti, Brunelleschi, Leonardo and Michelangelo, who had not undergone
an architectural training, some untrained celebrites of more recent times
are counted: Van de Velde was not an architect by training; Sullivan and

Richardson attended the Beaux-Aris, but without completing the degree
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required (see also: Chafee, 1977); Lutyens studied for two years in an
art school, establishing his architectural practice at the age of twenty;
Wright and Le Corbusier too, did not have formal architectural training.
(The list can be extended to include Scarpa, Bawa and Ando, who all
had some partial training.) As Rybczynski and Cuilen (1983) remind, in
some couniries it is still possible to become an architect without a
university degree, while in some others, trained architects have no legal
monopoly over construction. In the history of the profession, not only
that diploma is a recent invention (instituted at the Ecole des Beaux-Arts
in 1860s), but formal schooling * itself did not appear until the early
nineteenth century. The Ecole des Beaux-Arts was founded in 1816 (its
predecessor, the Royal Academy, being yet an informal institution), the
first English language school (in London) in 1847, and the first North

American University program at MIT, in 1868.

It would be more appropriate therefore, to determine the effects of an
educational milien at isolated instances, rather than attributing a design
ecole to an educational institution in its entirety. In the cases of the
Beaux-Arts and Bauhaus schools for example, although both are readily
identified with certain styles or modes of designing, the ideas cherished
in both were as varied as the personalities of their students and teaching
staff. In Levine's (1982: 329) words, "Beaux-Arts was neither as
monolithic a structure nor a system of design as its classical appearance
would lead one to believe". Similarly, "Bauhaus too, was no more
monolithic in its ideas and objectives than was Beaux-Arts" (Drexler,
1977: 6-10). Furthermore, the existence of an ‘'academic' or ‘'anti-academic'
stand in architectural thinking and pedagogy is at times independent of a
style or institution in question—as in the case of Wright's private school
where his anti-academic design ecole was dictated in a rather academic
fashion. Posener's (1972) memories of some outstanding teacher architects
of the early twentieth century provide a comparison of opposing
pedagogical stands. He describes in detail the influence of especially
Poelzig, "though this influence was entirely neutral’ he notes, in the
sense that "it was not exercised in the service of a formula; it was the

emanation of.a great person" (Posener, 1972: 26):
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I have met a number of famous architects... but only once have
I met a great man. If may be possible to grant this epithet to
one other of the well-known architects of the time, August
Perret. Only, Perret was not what I called neutral. He was a
doctrinaire... He insisted upon his pupils doing exactly as they
were told.. 'Pas de corniche’ he would say seeing a project
designed without a comice: ‘pas de corniche, ¢a tombe'. What
you saw, therefore, entering his studio, were Perret projects. The
same holds true of many teachers convinced that they have found
the correct formula. Quite recently I had this experience at IIT,
where every student worked & la Mies.. Poelzig had not found
a formula. He was suspicious of any formula.. He did not form
a school. At the same time, no teacher I have known of had
an equally profound and lasting influence upon his pupils.

The recurrent theme throughout this section was that, a design ecole is
recognizable through compositional and tectonic features and the resulting
character of an architectural work. These three aspects of architectural
form are taken in this study as basic elements that give a design
product its identity. The term ‘composition' implies the process of forming,
or making a whole out of parts. Although it has come to mean in its
academic usage the setting of order in planimetric terms and in fagades,
the term refers to the informing of a three-dimensional entity of space
and mass as conceived in plans, sections and elevations (Zanten, 1977).
‘Tectonics' refer to the corporeality of form, to its constructional
articulation and  detailing. Together with compositional features, it
determines or modifies the general expression of a building. 'Character'
implies the overall effect, the expression—not only what is read from a
building's fagade but from the experience of the entire building, from
within and outside. Close to what is implied by the current usage of
identity’ in architecture, the idea of character was a persistent theme
throughout academic treatises and popular composition books. One relevant

definition from Rowe's (1983:67) survey reads:

Loudon defines the term for the average reader of his day:
Character in architecture, as in physiognomy, is produced by the
prevalence of certain distinctive features, by which a countenance
on a building is at once distinguished of the same kind.
(Empasis added.)

Catch phrases as ‘'distinctive features' or ‘distinguishable traits/qualities’ are
common to any dictionary definition of both character and identity. (The

displacement of both concepts from different disciplines and contexts into
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architectural discourse will be referred in relevant sections of the thesis).
Although the concern with identity seems to be a recent focus of interest
in architecture, some of the themes it comprises were integral to theories
on architectural character. The term ‘identity’ was introduced to
architectural thinking in 1953 by Alison and Peter Smithson. It was the
main point of Team 10's challenge to the 9th CIAM Congress which
"saw the first crack in the theoretical solidity of the Modern Movement"*
Since then, definitions of identity have often come with predicates that
make a judgement on modernity; it is regarded as something 'missing’ in

modern environments, some quality 'lost' in the course of modernization.

I1.2. Architectural Practice in a Milieu of Uncertainty and Mediocrity:

Conditions of 2 Meritocratic System

Cuff (1991) identifies several dimensions of real-world design, "all but
one of which go unspoken or denied by architectural training and
professional dogma". The only admitted dimension being the “physical
form" of a building, the way to that final outcome 1is trapped by

obstacles:5

Practical design evolves within a climate of ‘'professional
uncertainty’ in which the responsibilities, procedures, and claims to
expertise revolving around the production of something so complex
as a building remain ultimately ambiguous. Design in practice
equally involves a process of 'perpetual discovery’; .. [it] is a
'matter of consequence’, raising emotional as well as financial
stakes, and inviting Machiavellian intrigue. (Emphases added.)

The condition of uncertainty is a major characteristic of architectural
profession, regarding both its cognitive and normative dimensions. The
varying standards of the actors involved in professional service and
training constitute another aspect of the problem. In an ideal market
situation, sovereignity is said to ‘"reside in the consumer" (Larson, 1977)
—the consumer of professional services being the client, and of training,
the student. In a symposium held by the Turkish Chamber of Architects,
a well-known architect had come o0 explain the varying levels of
achievement throughout his work by the plain fact that "architect's abilities
are limited to his capacity to convince the client". The quality of

architectural services seems to emerge primarily out of "a chemistry of
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the client and the architect” (Bozdogan, 1989), while at the same time, it
involves "countless voices"—from the rendered and chantier superintendent,
to the contractor and official authorities, down to the unqualified labour
services (Cuff, 1991). Carrying the metaphor to education, the quality of
architectural training too, emerges out of a chemistry, this time, of the
student and the teaching staff. And this quality too, involves multiple
sources, as the predisposing conditions for the standards of both the
student and the faculty go back to their selection to architecture schools,

if not far back to their pre-university education.

When the subject is approached from the side of actors involved in
professional service, one is faced with the very root of problems in
contemporary Turkish architecture: mediocrity of interests and its company
with speculative smartness. The mainstream architectural production is
predominantly geared to the facilitation of average expectations and of
speculative interests. Mediocrity is a key issue that characterizes not only
the service demands of the average client, but also the service supplied
by the lesser architect at different roles, whether involved in practice or
in professional control mechanism. When the actors of professional training
are concerned, the average student and faculty find their ways into the
problem. While the facuity is more often than not, inclined to view the
student of average skills and aspirations as an obstacle for highering
educational standards, the corollary of this often escapes the attention. To
characterize one aspect of the problem, I will resort to Ortega y Gasset's
views (1944: 41-42) on the general disposition of the Spanish people,
which shows similarities to the Turkish case. Attributing the source of
Spain's all troubles to a characteristic of chabacaneria (translated as

"slovenliness"), he adresses the university students as follows:

Slovenliness grows accustomed to its own presence; it finds itself
pleasantly comfortable, and tends to spread and perpetuate itself.
Thus it permeates everything in Spain, from the State.. to the
very grimace of the individual. In our university faculty meetings,
the atmosphere is heavy with slovenliness; and to walk through
these halls... and see the gesticulations of you students, is to
breathe an atmosphere so thick with slovenliness that it chokes.

To clarify its implications, Ortega y Gasset describes slovenliness by its

opposite, choosing a phrase which his young audience is familiar with:
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"to be in form", as in sports. "Briefly, to be in form means never
indulging in any dissipation whatever. And the indulgence of oneself—your
"let it go anyhow", "it's all the same", "a bit more or less", "what of
it"—that is slovenliness (Gasset, 1944: 43). Such an attitude, which clearly
compares to the dominant mentality in Turkey, leads to a cultural milieu

that breeds mediocrity.

The condition of mediocrity is a universal reality (though its intensity
varies historically and geographically), just as the condition of uncertainty
too, is the reality of any productive activity, especially of the design-
centered professions. Thus, it would be relevant to consider educational
strategies to cope with them. The coming section will concentrate on
relevant arguments from sociology of professions. Uncertainty will be
viewed in terms of ‘“indetermination and technicality” dimensions of
professions, and mediocrity in terms of ‘“elites and averages" of a

profession.

I1.2.1. Standardization of Discipline: Indetermination vs. Technicalities

The condition of cognitive uncertainty is not peculiar to architecture alone,
as research in sociology of professions clearly demonstraies. A cognitive
definition of professions by H. Jamous and B. Peloile (in their analysis
of French medicine; 1970: 112) centers on the conflict between the areas
of "indetermination" and “technicality". Larson (1977: 41) introduces their

approach as follows:

While any productive activity implies a measure of indetermination,
professions are occupations whose indetermination/technicality ratio,
intrinsic to the systems of production, is generally high. While
technicality represents the means that can be mastered and
communicated in the form of rules, indetermination covers those
means that escape rules and, at a historical moment, are
attributed to the virtualities of the producers.

Kahn's distinction between the 'measurables and unmeasurables' (or tangibles
and intangibles) of design, is a most succinct expression of the situation
in architecture. Whether a process of ‘creation' or of ‘problem solving',
decision making in design starts at the level of unmeasurables and

proceeds with the relatively measurable. Referred to as the 'conception’

39



and development or 'execution' stages of design, the former phase involves
the indeterminate process of arriving at a main idea, while the latter
involves the technical skill of bringing the intended idea into a palpable
result. The generative idea embodies the designer's general attitude or
disposition toward the design situation at hand. Although architectural
quality depends primarily on decisions at this indeterminate level,
competence over technicalities is not less significant. The central flaws in
mainsiream architectural production for instance, are not only at the Ievel
of design attitudes; the mediocre applications of the modern language, as
well as the awkward maniera for the sake of 'originality', are indices of
incompetence in speaking an architectural language fluently. Bruno Zevi
(1978: 3) views the problem as emerging from lack of codes in the

modern language:

In the course of centuries only one architectural language has
been codified, that of classicism. None other has been processed
and put into systematic form required of an acknowledged
language. All were considered exceptions to the rule, the classical
rule, and not alternatives to it, with a life of their own. Even
modern  architecture, = which emerged in  reaction  against
neoclassicism, runs the risk of reverting to stale Beaux-Arts
archetypes unless it is structured into a language.

Zevi firmly believes in the necessity of a codified language, if it is to
be spoken fluently and correctly. The lack of codes in modern language,
he insists, is preventing thousands of architects from designing with
legitimate standards, and is leading to ‘“confusion and anxiety" especially
among students of architecture, who are ‘"bewildered by the fact that
nobody teaches them an idiom they can speak” (Zevi, 1978: 5). This
includes some exaggeration, since Zevi's dissenting argument is put in a
deliberately provocative tone, as he admits it at the outset. But the point
is that, although the range of possibilities iniroduced to the student today
is wider than any other period, the practical knowledge essential to
materialize the possibilities seems to have shown no proportionate
development. The argument advanced in the following quotation (Larson,

1977: 44) is illuminating in thinking about the situation in architecture:

Cognitive standardization provides the common language and the
tacit knowledge that distinguishes a profession from laity. It is in
fact, the main support of a professional sub-culture. Those
professions that do not have such a solid support tend, by
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contrast, to create and emphasize pure mannerisms, including
cognitive ones, such as unnecessary jargon and unjustifiable

esoteric techniques or pseudo paradigmatic changes. (Emphasis
added.)

Architecture offers a unique case to observe what Larson counts under
‘cognitive  maniera: tendency toward jargon, esoterism and  pseudo-
paradigms.  Larson  (1977: 40-42) examines in detail why the
standardization or codification of knowledge is so important, from the
viewpoint of the professional project. First, by depersonalizing the ideas
held about professional practice, it sets up a "transcendent cognitive and
normative framework within which, ideally, differences in the interpretation
of practice and in the definition of the 'commodity' can be reconciled".
When knowledge is depersonalized as such, it acquires a potential of
rationality, as it tends "to become objectified, if not objective". Hence,
standardized knowledge is said to link a profession to the dominant
system of  "cognitive legitimation", the reason being that, the
epistemological superiority of a scientific basis is taken for granted in our
society. Secondly, standardized knowledge appears to acquire a potential of
democratization because, by reducing the margin of indetermination, it
broadens the possibilities of access to professional skills, which would
otherwise remain within the domain of only the privileged. On the other
hand, the control of a professional market requires the monopolization of
competence essentially, by demonstrating that this competence is superior
to others. This means, the profession requires also a "meritocratic
legitimation" (Larson, 1977: 51), in the sense that, the acquisition of
competence and the conduct of profession be in a worthy manner, hence

be open io the ones most deserving and be rewarding of merits.

Standardized training based on a ‘rational' (objective/scientific) and
'democratic’ (accessible) instruction is said to be an ideological necessity
for professions to legitimize their monopoly. However, despite its
anticipated benefits for the professional project, the dilemma of a
profession at this point is that, its meritocratic mission enters into conflict
with its rationalizing and democratizing dimensions. Regarding the former
dimension, those areas that are not amenable to rationalization necessitate
the development of professional merits which standardized instruction may

not provide. As for the Ilatter, instruction then, becomes accessible not
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only to the outstanding candidates of the profession (i.e. its potential

‘elites’) but also to its potential 'averages'.

I1.2.1.1. Socialization by Training: Elites vs. Averages of a Profession

The early performance of a student is not necessarily an accurate index
of his prospective standing in the profession. Among numerous cases in
architecture, one well-documented case is that of a most prolific architect,
Richardson, whose record at the Ecole des Beaux-Arts was thoroughly
inconsistent, at times far below the average (see: Chafee, 1977-a). Studies
in the field of medicine have shown that the correlation between students'
academic achievements and their subsequent success in practice is low and
tending to zero (Larson, 1977). This has led the researchers to suggest
that the primary role of the professional school may thus be not to train
for professional competence, but to provide the practicing professions with
"effectively socialized average members"—i.e. those who recognize a
"profession's hierarchy and the criteria of success on which it s
founded"—in Larson's (1977: 46,47) words:

This socialization is fundamental precisely because it touches the
average members of a profession, and not only its elite... Its
homogenizing and unifying effects depend upon the standardized
body of knowledge to which the average student has been
exposed... In this manner, the average professional producer comes
equipped with at least a minimal sense of the cognitive
superiority which he shares with all professional producers and
which distinguishes all of them from the laity.

Two points made by Larson (1977: 42,43) will help to further the
argument. First, if the rationalizing effort is lead by eminent practitioners,
the emergent standards of their practice eventually codify the elements of
the practice, as well as of its implicit and explicit theory. Secondly,
what may follow then, is a redistristribution of professional roles
according to the indetermination/technicality ratio: “"the elites gradually
delegate the most standardized areas of practice and research to
subordinate groups, which may be added ‘'at the bottom' of the
professional hierarchy." In other words, the areas of indetermination remain
within the domain of the elite, while technicalities are reserved for the

averages.
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Tendency to form ‘second-class technicians' for standardized jobs is
observed in most professions, as in the case of draftsmanship in
architecture. On the other hand, the lesser architects may well be
incompetent in relatively standardized areas. Proper distribution and
dimensioning of program elements or of building components, for instance,
calls for a competence over technicalitics of design development stage,
regardless of whether the design conception is outstanding or not. The
mainstream architectural production in Turkey displays severe flaws in
these respects, too. Furthermore, the professional market is even more
favourable to the profession's averages than to its elites, since the latter
group is more likely to defend the territory of architectural values in
every negotiation with the client of lesser expectations. Thus, what
happens over time is, the averages of the profession are involved in the

areas of indetermination as much as the elites are.

Although the influence of the elite on setting at least the standards of
excellence is undeniable, how the ‘high culture' of the elite trickles down
to the popular practice of lesser architects deserves attention. During this
process the original ideas and the means for realizing them are so
modified and distorted that they are at times beyond recognition. This is
precisely what has happened over time with modern architecture, as its

mediocre derivatives spread worldwide.

Architectural studies have been cautious to comment on the condition of
mediocrity. In fact, the historical reality of architecture has long been
located in its commonplace products, its prosaic occurence, as much as in
its outstanding and poetic ones. Seminal studies on traditional vernacular
(both its outstanding and ordinary kinds) have been followed by scholarly
interest on modern popular design.7 While the latter group of studies
resulted in an interest with popular taste in its most striking kitsch
forms, the merely average production of architecture—that which has
nothing special, to the effect of a striking architecture—went unspoken or
largely ignored. Whereas, it is often those buildings which make up the
urban fabric; many appreciated examples of urban history (e.g. the
Parisian fabric) owe their quality to the nuanced designs within an
"architecture of ordinary buildings".8 If one holds with Ortega y Gasset

that "history is irreversibly the rmle of the mediocre”, there remains little
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excuse for ignoring the issue, which he observes as follows (1976: 1i7-
8):

Note that the decisive factor in the history of a nation is the
average man.. By this, I do not wish to deny the existence of
eminent individuals, elevated figures... Far from it! Without them
there would be nothing worthwhile. But, regardless of their
elevation and perfection, they will affect history only to the
extent that their example and influence impregnate the average
man... The important thing, therefore, is for the median level to
be elevated as high as possible. What makes a nation great is
not primarily its great men, but the stature of its innumerable
mediocre ones.

The cultivation of the average is regarded as a pertinent challenge of
any educational system, if it is to be developed along meritocratic goals.
A system based on meritocracy is one which esteems professional or
academic excellence that can be judged by universalistic criteria. These
criteria, according to Larson (1977: 51), refer to virtualities which are
"randomly distributed or else are the result of effort and moral virtues
—such as intelligence, studiousness, dedication, perseverance, and general

culture as the result of prior efforts". A more exclusive definition equates



Access to architecture education in Turkey, as to all branches of
university education, is through a centralized, competitive examination
issued annually. The complicated system of stuodent selection and
distribution is based on the ranking of candidates according to their
cumulative points and their list of choices (which allows up to 18
branches to be ranked in an order of preference). Statistics have shown
that not all entries to architecture schools are among enthusiasts, given
the cases where canditates having architecture as their 7th choices could
enroll to architecture schools, on the basis of their high performance in
maths and basic sciences.’ Considered among engineering branches,
architecture has thus become accessible to students of low aspiration and
aptitude in terms of necessary design sensibilities and dexterities. The
problem has bearings also to pre-university education in that, let alone
any prior orientations toward art or design-based disciplines in standard
secondary schools, the cultivation of creative and critical abilities in

general, is next to nil.

Besides the shortcomings of the standard examination in measuring the
candidates' design aptitutes, the inflexibility of the university system in
terms of career switch options poses additional problems. When the
student recognizes that he is not apt to architecture, he confronts the
dilemma of either starting the process from scratch, or sustaining the
pressure of a mediocre performance. Despite numerous misplacements and
the resulting frustrations, students are inclined towards the latter option,
striving to graduate within a probationary system of fixed periods of
study. Contrary to what one would expect under such conditions, attrition
rates in architecture schools is very low when compared for instance, to
engineering branches. Whether this discrepancy could be readily attributed
to the premises of a "pedagogy of difference” concerning subordinate
groups (Giroux, 1991), is not easy fto tel1.1° It is evident however, that
the intimate educational milieu of architecture schools varies greatly from
that of many other branches where a mass conveying of standardized
knowledge characterizes instructional systems. This can be regarded as one
reason behind the low attrition rates in that, intimate relations between
students and instructors (especially in design courses), raise emotional

pressure on the faculty when confronted with dismiss situations.
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Standardized instruction based on standardized objective knowledge alone is
not realistic for disciplines having a high indetermination-technicality ratio.
The problem is especially marked in architecture where the central
element of the curricula, the set of design courses, rests predominantly on
indeterminate problem situations, the solutions of which cannot be reduced
to any standard form. Among professions sharing a more or less similar
measure of indetermination, architecture's eminently indeterminate process of
design gives it emblemetic disciplinary uncertainty. The intensity of this
uncertainty puts architecture in an uncomfortable situation among credible
disciplines. It renders architecture a misfit within the university context
where the predominant ideology of scientism and instrumental rationality
sets the standards of academic respectability. Not only the procedures for
student intake, progress and graduation, but also those for faculty
promotions are dictated by this system, which essentially, is geared to the

values and interests of pure and applied research.!

Far from struggling to maintain and enforce their disciplinary identity, the
compliance of architectural schools to the system during the past
decade—specifically, since the Higher Education Law was issued in
1981— has been astonishingly smooth. Except for a number of
resentments with the new law, the majority of academics in architecture
schools seem to have conformed. It is possible to observe the effects of
this development in ' two respects. One concerns the tendency to
standardize the architecture departments of different universitiecs. Before the
new law, institutional identities were more clearly marked, if one
considers the schools' different design ecoles, as well as different
emphases of expertise in their graduates. The other concerns the nature of
scholarship architecture departments gravitated towards. The effort to equal
architecture with disciplinary stature of science and engineering departments
resulted in the emulation of their research strategies, in the pursuit of

which, the disciplinary identity of architecture itself has been undermined.

I1.2.1.2. Academic Respectability vs. Professional Relevance

Over the past decades there has been a growing awareness of what
Schén (1984) names "a crisis of confidence in professional knowledge".

One major source of this, according to Schon, is the institutionalized
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separation of research from practice. Viewing this as a "dilemma of rigor

or relevance”, he observes:

In the geography of professional practice, there is a very dry,
high ground where you can practice the techniques and use the
theories on which you got your Ph.D. Down below is a swamp
where the real problems live. The difficulty is to decide whether
to stay in the high ground, where you can be rigorous but deal
with problems of lesser importance, or go down into the swamp
to work on problems you really care about but in a way you
see as hopelessly unrigorous.

The dilemma between academic respectability and social or professional
relevance has been stressed by many who gave thought to the nature of
design and its education (Herbert Simon, Edward de Bono and Horst
Rittel, to name a few).12 Simon (1969) draws attention to how academic
respectability today calls for subject matter that is ‘“intellectually tough,
analytic, formalizable, and teachable", whereas in the past, much of what
we knew about design was ‘“intellectually soft, intuitive, informal and
cookbooky". What are termed as 'cookbooks' in architecture consisted the
acknowledged principles of architectural composition which had been
codified in the course of centuries, until they lost their esteem with the
Modern Movement's rejection of the academic tradition. The sources from
where those principles were derived and adopted to architecture were
basically, literature, painting, music and theories of ‘'taste’. This can be
interpreted as an effort to reduce design indetermination, and thus to
overcome any drawbacks in the hands of average producers. Equally
concerned with the elimination of uncertainty and mediocrity, the modernist
pioneers approached instead, to the model of positive and social sciences.
Besides maxims based on biological and mechanical analogies, an
aspiration to develop a scientific aesthetics based on theories of optics
and psychology characterizes much of the anti-academic discourse of the
Modern Movement. When compared to later developments, namely the
brand of studies known as 'design methodology' or ‘'design theories and
methods’, the efforts of the pioneers were yet 'intellectually soft', in the
sense that their normative outcomes were intended to serve for artistic

ends of architecture.
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The search for a rigorous scientific basis for architecture began in 1960s,
lasting until late 1970s. Dismissing the craft and artistry of design totally
from its scope, architectural research tumed to high levels of theorizing.
Besides imports from behavioral and environmental theories, the most
notable models for architecture came from studies on artificial and natural
languages, from information and systems theory. The expectations from
such research were twofold; including first, the understanding of the
mental processes involved in the perception, cognition and creation of the
environment (social and physical); and second, by disclosing the nature of
design and the related mental processes, to aid the design activity where
it was riddled with uncertainty. Besides these overt disciplinary concerns,
were also institutional goals for elevating the status of architecture
departments of universities, by lodging the discipline within the domain of
credible sciences. As Lyndon (1977) and Porter (1979) observe, academic
interests became vested in areas of specialization, giving way to the loss
of credibility in the design-centered, generalist endeavor of the architect.
Academic respectability turned from an ambition for design excellence and
the ‘'art of teaching’, to the magnitude of research and publication. The
conflict between the two ends grew in favor of esoteric scholarship, at
the expense of considerable cessation in intellectuaily less rewarding (and
yet pedagogically more relevant) productions, such as text-book writing on
rudiments of architectural design, on techniques of planning, construction,

etc.

The long-term influences of this shift of academic interests on the
development of design attitudes and competences have often escaped
critical attention. The degradation of design-centered interests and abilities
in favor of what Larson terms 'pseudo paradigms', brought architectural
education to the point of an atrophy. Zevi (1978:4), in his critique of
the semiological studies of the time, had drawn attention to how such
abstract theories were often "an alibi for further delays in the articulation
of the modern language". Despite their paramount contribution to the
growth of knowledge in an interdisciplinary context, the transfer of such
research into the discipline of architecture itself, has been disappointingly
meagre. Concerning the 'design methods' approach for instance, its
contribution to the elimination of design indetermination, has been

negligible. The common sense observation that the design activity is
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puzzled with uncertainty has been verified in scientific terms; yet little
remedy was found to overcome what Rittel (1966) termed as "wicked
nature of design problems”. One alarming evidence for the loss of faith
in design methods approach, was its rejection by one of the pioneers of
the subject, Christopher Alexander, who confessed in late 1970s that
design methods were preventing the right mood for design (Grabow,
1983).

The question whether design theories and methods have become a
nonissue in recent years is addressed by Ervin (1989) in his review of
two consecutive books published in 1987, after a decade of silence.'?
One major weakness of studies on design thinking is said to be the
neglect of 'visual thinking' as a necessary element of the process. On the
other hand, a significant feedback of the endeavor seems to be the
mediation of two equally extreme creeds, one viewing design as a
mysterious process of creation—i.e. the ‘purely intuitive’ view—and the
other as a mere problem solving process—i.e. ‘purely analytical' view
(Akin, 1987).

Over the past decade, interest shifted to a trilogy of theory-history-
criticism, where ‘theory' stands less for abstract constructs imported from
other disciplines, than for pertinent notions of architecture. Search for
disciplinary vigor appears to have shifted from scientific methodologies to
what has variously been called ‘analytic criticism', 'meta-criticism', ‘text
analysis' or hermeneutics (Bonta, 1990). This is not to mean that current
rescarch rejects interdisciplinary knowledge. It is only a change of
emphasis in that, the field of knowledge consulted is to breed and enrich
the content of architecture, rather than to reduce it to measurable aspects.
While still utilizing theories and methods originating in other disciplines,
direct reference )to architecture is attempted. Although esoterism is still a
part of endeavors, there is a growing interest toward research where the
corporeality of buildings and places constitute the focus of analysis and

interpretation.
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I1.2.2. Diversification of Discipline: The Problem of Competing Paradigms

The plurality of approaches to architecture and its education is a source
of hesitancy among professionals and educators. As noted in the
introductory chapter, the competition of rival positions in architecture is
both an asset and a source of crisis for the discipline. It would not be
out of place here to allude briefly, to similar problems faced in other
disciplines. Kuhn's seminal work, The Structure of Scientific Revolutions
(1962), has provided a model for discussing the nature and mechanisms
of change at times of crisis encountered in mature scientific communities.
Drawings his examples from natural sciences, Kuhn tried to show how a
branch of science, upon maintaining a firmly established paradigm, tends
to close itself to any theories and methods other than its own, hence
gradually becoming dogmatic. Whereas the existence of competing views is
regarded as contributing to the triggering of revolutionary achievements.
When a set of received theories and methods prove incapable in
perceiving a reality or solving a problem, a scientific community is
forced to enter a period of crisis and rigorous questioning, until an

. g . 14
alternative paradigm proves to be superioi.

The central issue in Kuhn's approach, namely the nature and mechanisms
of change in theories, is essentially concerned with the rationality of this
change— i.e. whether a change accounts for a rational choice between
alternative theories, and ultimately, for a genuine progress. The core of
the argument is that, change may occur for reasons that lie outside the
discipline; it is a socio-psychological preference of a scientific or
professional community at a given time, rather than the outcome of a
thoroughly logical, rational process. This precludes rational grounds for
choice, the conditions and criteria of which seem to vary according to
circumstance. This view has been extensively discussed among philosophers
of science, attracting criticism especially from Popper and disciples who
argue for the rationality of the process, for the 'logic of discovery' rather
than an incidental psychology of persuasion.15 I will not enter into this
in detail, as the case of mature scienccs does not present a thoroughly
applicable analogue for architecture, or for any field of high normative
and social contents. The relevant notions of the paradigm model will be

covered however, for their bearings especially on those fields.
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Kuhn's model has come to be repeatedly applied to the analysis and
evaluation of competing theories in fields other than natural sciences. In
Elguae's (1985: 213) words, "his view of history of science as actively
marked by periods of steady refinement, interrupted on occasions by
discontinuous jumps from one paradigm into another, exerted enormous
influence on the social sciences”. Larson (1977: 32) acknowledges alike,
that the sociological content of Kuhn's approach to scientific production is
relevant for the analysis of professions. Gombrich (1979: 184), despite
being a disciple of Popper, admits that he has found the discussion
engendered by Thomas Kuhn's book "illuminating in thinking about the
sitnation in the field of art history"—noting however, that he finds the
contrary argument more illuminating than Kuhn's. Among numerous studies
in architeciure, Derman (1974) and Grabow (1983) can be cited for their
direct employment of the Kuhnian model in their portrayal of cognitive
consensus and its disintegration during the 1970s. While Derman's survey
presents a paradigmatic unity among North American schools at the time,
Grabow's attempt is to illustrate the formulation of a distinct paradigm by

Alexander, as an alternative to that of mainstream modernism.

In his analysis of outstanding revolutions in science, Kuhn has used the
term 'paradigm' to imply a kind of conceptual framework for
understanding or perceiving a certain reality in shared terms. The term is
used in a variety of senses,16 but according to Kuhn's later corrections
(1970), two basic usages can be identified: (1) a set of beliefs, values,
methods and information (including standards, generalizations, conceptual and
experimental tools) shared by the members of a scientific or professional
community, (if) an achievement, as a new and accepted way of solving a
problem, which then is used as a model for future research or
production. Although both usages presuppose the sociological aspect of
paradigms (to the effect that the production of knowledge cannot be
isolated from the values and interests of its producers), the second sense
of paradigm is said to be more relevant to the internal issues of a
discipline. Referring to it as "the most innovative and least understood
element” of his book, Kuhn (1970: 166-171) suggests that, in order to
reach at the core of a paradigm, it is essential to examine the shared
'examplars'—i.e. the concrete problem solutions that every student entering

a discipline encounters (Kuhn, 1962: 43):
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Close historical investigation of a speciaity at a given time
discloses a set of recurrent and gquasi-standard illustrations of
various theories in their conceptual, observational and instructional
applications. These are the community's paradigms, revealed in its
textbooks, lectures and laboratory exercises. By studying them, and
by practicing with them, the members of the community learn
their tasks. (Emphases added.)

A paradigm therefore, is more than an abstract systems of rules and
theories; it is a practice of almost standardized contents of a discipline
(or of a profession's cognitive dimension) which is accessible through a
long process of socialization (Larson, 1977: 32). The guidelines of this
practice are embodied as much in curricular objectives and course
contents, as in relatively diffuse theories and concrete examplars. In other
words, paradigms consist partly in professional curricula that characterize,

or give identity to, educational institutions.

When changes in the content of architectural education are observed in
an historical perspective—from the famous Vitruvian scope of competences
to our day—the constant point is variety and broadness.17 Differences in
curricular emphases, and thus in professional paradigms, should be
understood as indices of change in the conception of the profession and
the identity of the architect. Saint (1983: x) maintains that "the nature of
architectural training at any given time proceeds from the state of the
profession, rather than the other way round”. According to Larson too,
what will be considered cognitively and technically relevant in all socially
available knowledge is determined by the conditions of practice in a
professional field. To this, she refers to cases in architecture: e.g. the
knowledge of iron and steel entered into curricula only after iron and
steel constructions became a part of practice, producing examplary
solutions of the time (Larson, 1977: 261). Besides such circumstantial
changes however, the classics of architecture, along with the circulating
philosophical and aesthetic outlooks, serve as indispensables of architectural
education. This is because, besides teaching standard technical competence,
architectural schools teach 'conception of design', which relies "less on
abstract theory than on the analysis of great examplars ...Schocls broadcast
architecture's canon, its standards of evaluation, its judgements of taste”
(Larson, 1993: 10-11).
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An architectural community, like any other one, practices within a set of
beliefs and techniques that are imparted by a constellation of examplars
—be them through theoretical works, published projects or built examples.
Derman (1974), in his report on "The Concerns and Interests of
Architectural Educators” tabulates the reference books, projects and basic
concepts that educaiors regard essential for every student to get acquainted
with. The resulting list presents a profile of collective values of the
early 1970s; the examplars included hold such a power in that, "they
become equivalent to the vernacular language or body of professional
knowledge" at a specific time. Bonta's book on the American architectural
literature'® covers a corpus of 280 historical, critical and reference texts
published since 1815. Tabulating the frequency of citations (of more than
five thousand architects) in each work, Bonta examines the habit of
reading and writing about architecture in consecutive paradigms (from
classical and early modem to 1990s), from the viewpoint of their
respective involvements with architectural texts. The role of literature in
the development of architecture at three distinct nodes is interpreted as
follows: (i) the passage to the Modermn Movement, characterized with a
"denial of discourse”, (i) 1960s with ‘“esoterism”, (iii)) 1990s with a

"return to intimate symbiosis of building and text" (Bonta, 1990).

Kuhn had identified three aspects of paradigms as dominance,
arbitrariness, and incommensurability. The first refers to the repeated usage
of a conceptual model, or of its accepted solutions, by the professional
community. "Paradigms are always dominant, otherwise they are not
paradigms” as Elguae (1985: 221) puts it. In mature scientific
communities, there is "a structural tendency to paradigmatic unification... If
cognitive consensus breaks down, the autonomy and isolation of scientific
professions facilitates the resolution of the crisis" (Larson, 1977: 32-33).
Whereas in "quasi-disciplines”, which are neither autonomous nor isolated
from public, reintegration under a new paradigmatic structure is not as

. . A T 19
crucial as in pure scientific disciplines.

The second and third aspects, the criteria of arbitrariness and
incommensurability, seem to preclude the comparison, let alone a rational
appraisal of rival paradigms; Elgua (1985: 223-24) describes and observes

their constraints as follows. First, since paradigms are often compounded
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of personal and historical accident (arbitrariness), no firm grounds for
their logical appraisal are available [except for critical assessment of their
predisposing causes and consequences]. Second, when a community switches
from one paradigm to another, "there has been a change in meaning so
radical that, the concepts of one paradigm cannot be expressed in or
translated into terms of the other paradigm" (incommensurability).20 This,
according to Kuhn, is comparable to a Gestalt switch; it is like
translation from one language to another; like conversion in religion or
ideology. In Kuhn's words (1970:93):

Like the choice between competing political institutions, that
between competing paradigms proves to be a choice between
incompatible modes of community life.. When paradigms enter, as
they must, into a debate about paradigm choice, their role is
necessarily circular. Each group uses its own paradigm to argue
in that paradigm's defense.

When competition results in the rejection of a one-time honored position
in favor of another, this does not mean to Kuhn, that the discarded
position is in principle wrong. Rather, it reflects the preference of the
concerned community. Since neither of the paradigms 1is said to be
rationally justifiable, it seems as if one can only speak of the superiority
of one over the other in terms of its problem solving capacity—i.e. its
instrumentality or effectiveness in attaining objectives. But this is not the
single measure for the assessment of paradigms. As Battista (1977: 65)
stresses, a paradigm is characterized by a set of assumptions that underlie
a theory. "All theories rest on assumptions. However, these assumptions
are frequently not recognized or made explicit"; whereas, they are
significant from the viewpoint not only of theory construction, but also
for later evaluations thereof. In contrast to its 'problem solving capacity’,
this aspect of a paradigm involves its implicit or explicit 'cosmogony’, as

can be inferred from Kuhn's (1962: 4-5) emphasis:

Effective research scarcely begins before a scientific community
thinks it has acquired firm answers to questions like the
following: What are the fundamental entities of which the
universe is composed? How do these interact with each other and
with the senses? What questions may legitimately be asked about
such entities and what techniques employed in seeking solutions?
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These three points are opened up by Battista (19770 65) from the
viewpoint of three fundamental questions of the philosophy of science: (i)
What is? what is the nature of reality? (ii) How do we know what is?
What constitutes knowledge? (iii) What accounts for the change and
stability in what is? "The answer to the first question consiitutes the
paradigm's metaphysics, to the second, its epistemology, to the third, its
dynamics of change and stability or means of explanation". Battista's
comparison of three paradigms in relation to the first two of the
questions posited above, will serve as an illustration. (Table 1II.1

—comparison involving the third questions is omitted.)

Table II.1. A comparison of vitalistic, mechanistic and holistic paradigms
(tabulated from Battista, 1977)

Metaphysical Question Epistemological Question

Universe divided into two: Knowledge obtained through
VITALISTIC (i) a vital, living force, ‘understanding' of the subject.
Paradigm (i) a mechanical, physical

world. Dualities of mind-body,
spirit-matter,

Also dualistic, but based upon Knowledge obtained in an
MECHANISTIC the division of the world into: opposite manner—truth is
Paradigm (i) matter/energy (ii) space/time. ohjective, to be discovered by

emprical methods.

Sees the universe monistically as | Truth exists in interaction

HOLISTIC one interconnected system. and involves both inner
Paradigm Dualities viewed as trans- experience and external
formations within the same verification.

hierarchially ordered unity.

Proceeding from these premises, the framework of this study can be
reviewed. The distinction made in the preceding chapter (Section 1.3.2.)
between valuational and instrumental rationalities is revised below, referring
to relevant aspects of paradigms and scope of the study. (Table II.2.)
Within this framework, it is by the ‘propriety’ of basic assumptions of a
paradigm and its 'relevance’ to objectives that we can judge a paradigm
as superior to another. The former involves a disinterested judgement
about the (scientific) 'truth' or (normative) 'rightness' of the paradigm,
while the latter involves a pragmatic justification in terms of its

instrumentality or effectiveness. Accordingly, the appraisal of the opposed
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positions to be covered in the study will be considered on the basis of
(i) underlying attitudes that a professional, educational and design position
embodies in terms of fundamental assumptions about nature and culture,
society and individual; (ii) programs for competence that a position
addresses in terms of objectives towards indetermination and average
producers—i.e. to overcome the problems emerging from uncertainty and

mediocrity.

Disagreements on the former set of concerns are only natural to the
human constitution, and are ultimately open to preference or critical
choice; whereas the latter set of concerns present relatively more objective
grounds for evaluation. The expected end result therefore, is an appraisal
of relative advantages and disadvantages of paradigms from the viewpoint
of attaining competence. The position of the study in this regard is that,
a choice between competing approaches to architectural profession,

education and design is possible on the basis of meritocratic goals.

Table II.2. Modes of valuational and instrumental rationality

VALUATIONAL RATIONALITY INSTRUMENTAL RATIONALITY
(Scientific) truth/(normative) rightness of Instrumentality/effectiveness in attaining
assumptions ohjectives

'Propriety’ of values embodied ‘Relevance’ to interests held
'(disinterested/intrinsic value) (Pragmatic/extrinsic value)

(Aspects relevant to paradigms)
Metaphysics and epistemology of a Problem solving capacity of a paradigm
paradigm (Paradigm's cosmogony) (Paradigm's particular practice)

{Aspects relevant to scope of study)
Underlying attitudes. (Presuppositions about): | Programs for competence. (Precautions for):
nature and culture; society and individual indetermination and average producers
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CHAPTER III

DISCIPLINARY AND IDEOLOGICAL COMMITMENTS OF THE
ARCHITECT: HISTORICAL PERSPECTIVE TO SHIFTS OF
IDENTITY IN THE MODERN ERA

II1.1. The Modern Condition of Architecture: Specialization and Diversity

The origins of opposing tendencies in current architectural thinking can be
traced back to antiquity; but going from today as far back to the late
seventeenth century would provide us an adequately rich panorama of the
major approaches in architecture to compare. The selection of this time
span is not arbitrary. The late seventeenth century marks the beginning of
an entirely new period in the training of the architect. The foundation of
the Royal Academies in France (1671) was a radical step in
disconnecting architecture from its traditional ways of training and practice.
On the other hand, the traces of the past were yet to be felt in two
respects: First, although the architectural section of the Royal Academy
was the first school established for teaching architecture independently
from other arts, it was largely patterned on the model of local Italian
academies of philosophy, literature, arts and sciences established in the
Early Renaissance, which in turn, were derived from those of the
classical antiquity (Pevsner, 1940). The Renaissance academies had taken
not only their name from the philosophical school of Plato (held in the
pleasure garden called Academe near Athens); their artistic and pedagogic
ideals too, were based on the classical precedent. Secondly, despite
changes in architectural training and practice, architectural discourse and
language in this period, remained under the influence of past traditions,
particularly that of the classical antiquity, turning at times towards the
ideals and styles of other times and places. The nineteenth century "battle
of styles" by itself, provides the researcher with a microcosm of the

entire tendencies in architecture.
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The developments that took place in western architecture from the late
seventeenth century onwards have allowed the architectural historians to
treat the period under the title "Modern Architecture”, in line with the
broad divisions of cultural history. What gives the architecture of this
period its peculiar unity—where in fact it lacked any unity in stylistic
terms—is the responsiveness of architecture to the intellectual and material
changes brought about with the culture of Enlightenment. The two major
episodes of the western history to which the culture of Enlightenment is
a progenitor are known as the French Revolution and the contemporaneous
Industrial Revolution. The repercussions of this "dual revolution”, in
Hobsbawm's (1977) terms, have been extensively displayed in histories of
architecture where the reiteration of past traditions, as well as the
emergence of new experiments are studied in full me:asure.1 When
compared to these general histories of architecture, studies focusing on the
tenor of architectural profession and education during this period are
relatively meagre. Apart from some recent studies concentrating on
confined periods, information on the development of architectural profession

g . q . .2
and education is accessible only through several comprehensive studies.

When viewed within that broad historical perspective, the developments
around the culture of Enlightenment prove to have paved the way for
the modern condition of architectural profession, which differs from its
premodern past in two decisive aspects: specialization and diversity.
Specialization, implying an academic or vocational differentiation based on
distinct realms of knowledge, gave way to a multiplicity of professional
identities. This has been a pertinent source of diversity in architectural
thinking and practice, generating multiple attitudes and means toward the

making of architecture and of the architect.

II1.1.1. Generalist vs. Specialist: Disciplinary and Professional Identities in

Tramnsition

Before the opening of autonomous schools for training architects and other
technical experts, architectural practice was attempted chiefly by the
'master builder and the ‘'gifted amateur' (Briggs, 1974: 19). The training
of the master builder was through an apprenticeship system in craft

guilds and corporations. The amateur enthusiast, on the other hand, often
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came from a broad liberal education in diverse areas of art and science,
his involvement in architectural practice at times being accidental. The
pioneering figures of the Royal Academy itself, namely F.Blondel and
C.Perrault, had entered architecture at the belated age of fifty, after
distinguished careers in other fields. Briggs (1974: 19) notes for instance,
F.Blondel's books on mathematics, calendar, watchmaking, bomb throwing

and Homer.

The earlier training and practice of the well-bred architect differed from
the modern one primarily in that, formerly, architecture was regarded as a
branch of general education, and the architect as a "jack of all trades"
(Briggs, 1974: 19). This is evident in the celebrated Vitruvian definition
concerning the broad scope of knowledge essential to the architect; and it
is not surprising, as  Briggs points out, to find architecture in Middle
Ages, flourishing in monasteries where, among other subjects, geometry,
hydraulics and military engineering were studied. With the Renaissance, the
'generalist' status of the architect reached its peak. No matter what levels
of specialization in building tasks have had existed throughout these
periods, the nature of architect's duties included what is now
compartmentalized under civil engineering and town planning, not to
mention his involvement as an artist and craftsman, in today's fields of
interior, landscape and product design—"from theatrical scenery to the
paraphernalia for public festivals", as Briggs (1974: 19) puts it. Such
versatility, observed also in the careers of 'Modern Masters' and still
evident in exceptional cases, has gradually ceased with the institutional

separation of specialized areas.

The broadness of interests and tasks of the architect in pre-modern times
had bearings on the comparatively little differentiation in areas of
knowledge and the corresponding vocations, which were not yet
'professions’ in the modern sense. "No clear lines existed between art and
science", as Briggs (1974) notes; nor did the distinction between 'pure’
and ‘'applied’ versions of each exist as clear as in modermn times. The
distinction between pure and applied knowledge is suggestive of a {urther
split in areas of art and science themselves, between 'art and craft’ on
one hand, and ‘science and technology' on the other. (Table IIL.1) It is

the former of each pair (i.e. art and science) which are ‘learned’ in an

59



academic setting characterized with scholarly interests, in contrast to the
practices within craft guilds and technical schools characterized with
vocational interests. The differentiation of knowledge and professions
increased with the paraliel growth of academies of science, art and
architecture, schools of engineering, design and handicraft branches after
the mid ecighteenth century, whereby the more or less unified belief

system of the earlier times faced an unprecedented fragmentation.

Table III.1. Separation of intellectual and technical domains of knowledge
and training

pure/theoretical applied/practical
ArtitfCraft

Sciencej{Technology

(learned through scholarly interests) | (practiced for vocational interests)

Academies/Universities Guilds/Technical Schools

There are two interrelated issues here, that would lead the subject to
different directions. The first is the distinction between types of
knowledge according to the 'domains of reason’ they belong to—i.e. those
of art, science and morality. The second is the distinction between types
of knowledge on the basis of their 'cognitive status', bringing into
discussion the separation of pure and applied knowledge—the former
characterized with theoretical and intellectual vigor, in contrast to the
practical and technical involvement of the latter. Both of the distinctions
are regarded typical of the modern consciousness. The former owes its
modern form to Kant's identification of a  threefold rationality
corresponding to traditional categories of the True, the Good and the
Beautiful. The latter, deriving from the distinction between ‘soul' and
'matter’ (i.e. the ‘'vitalistic' paradigm and all the binary oppositions that
follow), has taken its modern form through the Cartesian duality of mind
and body and the Kantian distinction of noumenal and phenomenal
worlds. Although their roots go far back to antiquity, such distinctions
took their decisive forms in modern times, gaining institutional strength
through specialized centers of education and the allied efforts in

professionalization.
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I11.1.1.1. Architecture within Domains of Art, Science, Morality: Architect as

Artist, Engineer, Craftsman and Planner

Recent studies in cultural criticism stress that the differentiation of
aesthetic, scientific and moral domains of reason marks the essence of
cultural modemity (Habermas, 1983; Keith and Pile, 1993). In Scruton's
(1979:1) words, "Kant's division of the mental faculties into theoretical,
practical and aesthetic (or, as he put it, understanding, practical reason
and judgement) provided the starting point for all later investigations.”
Max Weber was the first thinker to suggest that, by this division "the
unity of a religious or metaphysical view of life has broken up into its
aspect of truth, moral rightness and beauty or aesthetic sensibility”
(Hoffmann, [980: 294). Recalling the idea from Weber, it was Habermas
who furthered the discussion around the 'professionalized treatment" of
culture in the project of modernity. The argument is basically that, the
characterization of cultural modernity as the "separation of the substantive
reason expressed in religion and metaphysics into three autonomous spheres
of science, morality and art" has brought to the fore the structures of
“cognitive-instrumental, of  moral-practical and of  aesthetic-expressive
rationality”, each being under the control of specialists (Habermas, 1983:
O/original text: 1980):

These came to be differentiated because the unified world-views
of religion and metaphysics fell apart. Since the 18th century, the
problems inherited form these older world-views could be arranged
so as to fall under specific aspects of validity: truth, normative
rightness, authenticity and beauty. They could then be handled as
questions of knowledge, or of justice and morality, or of taste.
Scientific discourse, theories of morality, jurisprudence, and the
production and criticism of art could in turn be institutionalized.
Each domain of culture could be made to correspond to cultural
professions in which problems could be dealt with as the concern
of special experts.3

The threefold purposes contained in the classical definition of architecture
(i.e. the Vitruvian trinity) are frequently referred in literature to evidence
the uniqueness of architecture in bearing the concerns of these three
domains almost equally, without discrimination (Gromort, 1946; Winfield,
1967; Scruton, 1979; Esherick, 1984). In G. Scoit's (1974: 15-17) words:
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Architecture requires ‘'firmness'. By this necessity it stands related
to science, and to the standards of science.. On every hand the
study of architecture encounters physics, statics, and dynamics,
suggesting, controlling, justifying its design. It is open to us,
therefore, to look in buildings for the logical expression of
material properties and material laws...

But architecture requires ‘commodity’ .. This furnishes a standard
of value totally distinct from the scientific. Buildings may be
judged by the success with which they supply the practical ends
they are designed to meet. Or, by a natural extension, we may
judge them by the value of those ends themselves .. The last
makes a moral reference which the first avoids...

And architecture requires 'delight'. For this reason.. We may trace
in architecture a third and different factor—the disinterested desire
for beauty ... This is to study architecture, in the strict sense, as
an art. (Emphases added).

My understanding of the ‘generalist' position of the architect rests
primarily, on such unification of these three domains into an inseparable
entity in the discipline of architecture. In other words, it is the
permeation of aesthetic/expressive, scientific  (cognitive/instrumental) and
moral/practical concerns {(and the corresponding rationalities) on an equal
basis that necessarily makes the task of the architect a generalist
endeavor. These concerns, as typified by the fine art, engineering, craft,
and planning components of architecture, exist in relative autonomy and
isolation in those components, so far as their respective involvements with
beauty (art), scientific truth (engineering and planning) and goodness/moral
rightness (craft and planning) are concerned. (Table III.2) Within this
schematic disposition, the reason why planning alone is regarded to take
an in-between position between scientific and moral domains is due to
the covert social engineering ambition of planning in its modern condition.
Despite all intersections and interactions however, 1 consider what have
become the 'sister branches' of architecture today, as specialized endeavors
alike. Whenever architecture defines itself within the discipline of one or
other branch, deviating that is, from its wunified state, I consider
architecture as entering into a specialized track, subordinating or totally
dismissing some of its integral components. The subject is closely related
to the legitimation crisis of architecture within the modern culture. The
search for credible disciplinary bases for legitimation has resulted in the

fragmentation of the composite disciplinary identity of architecture, which
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suggests as professional identity for the architect, that of a generalist,

rather than of a specialist in one of the domains.

Table III.2. Separation of science, morality, art and the related purposes
of architecture

SCIENCE MORALITY ART
Understanding Practical reason (Aesthetic) judgement
truth (normative) rightness beauty
Cognitive-Instrumental Moral-Practical Aesthetic-Expressive
(knowledge) (justice) (taste)
the 'True' the 'Good'/Right' the 'Beautiful’
FIRMITAS COMMODITAS VENUSTAS
R/Strength, technology R/use, utility R/expression, poetry
'structure’ ‘function’ ‘form’
(Engineering) (Planning and Crafis) (Fine Arts)

The premodern architect, being at once an artist, engineer, planner and
craftsman, was expected to be equally versed (at least cognizant) in all
domains. This was partly because, the lines of demarcation between each
domain of reason were not yet as sharp as in modern times, until the
flourishing of positive sciences and the emergence of aesthetics itself as a
discipline. The development of engineering as an autonomous field along
the paradigm of positive sciences can be said to have deprived
architecture of an integral component. Similarly, the emergence of a
purely aesthetic understanding of art, as distinct from art serving to moral
and practical ends, has a share in the deprivation of architecture at once

from arts and crafts, which were habitually at its disposal.

The legendary divorce of architecture from engineering, arts and crafts,
and later, its revision of bonds with them, mark the modemn history of
the profession. In a world where all these fields have come to be
instituted in isolation from one another, the profession of architecture
found itself weaving between them not only in practice (as the architect
maintained his role of coordinating the building tasks), but also in theory,
so as to find its true identity on disciplinary and ideological grounds.

Proceeding along the methods and ideals of one or other, architecture has
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at times confined itself to art, at others leaned to engineering, sometimes
upheld the craft origins of the profession, other times emphasized the
practical planning aspects, or invented broader planning prospects for the
profession. In each case, the remaining identities are subordinated, if not

totally dismissed.

Egbert in his study on the Beaux-Arts tradition (1980), introduces a
framework for understanding the changes of design conception since the
seventeenth century. In doing so, he has come to outline also a picture
of changing identities of the architect with regard to his approach to art,
engineering, craft or planning for a disciplinary basis. Although it is not
made explicit in these terms, implicit to his analysis is that, diversity in
modern architecture is a result of specialized orientations of the sort
mentioned above. These will be the concern of the coming sections, with

the following prepositions in mind:

= Identity of the architect is determined by the profession's commitment
to a discipline and to its dominant ideology at a given time. When
architecture is drawn into the field of expertise of a discipline, by
natural extension, architects appropriate the values and interests (i.e. the

ideology) of that discipline.

e Several shifts in the disciplinary and ideological commitments of the
architect in the modern era have given rise to “irreconcilable points
of view" (Egbert 1980), as well as to varying types of competence
that are appropriated by professionals of different identity. These are
clearly reflected in both the way professionals are produced (i.e.
educational systems) and the specific manners of designing (i.e.

architectural  styles/languages).

In Egbert's interpretation, emphasis is on the turns of architectural thinking
from the perspective of intellectual and material conditions in general,
rather than the state of the profession itself. The reasons therefore, why
the profession is drawn on a particular identity, or wavers between
several identities at certain times, are not covered entirely. The subject
needs to be examined also in sociological terms, as an instance of the

profession's power struggle, i.e. in terms of attempts to turn knowledge
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into social and economic rewards, and to transform the society by the
power of knowledge possessed. (The former attempt concerning the social
status of the architect, and the latter concerning the social mission of the
architect.) The elevation of the architect's social status entails the
acquisition of architecture itself a higher status in disciplinary terms; such
acquisition is advantageous also for the accomplishment of the architect's
social mission. These purposes have invariably brought to the fore not
only the cognitive superiority of science over arts and crafts, but also of

theory over practice.

I0.1.1.2. Architecture within Theoretical and Practical Domains: Architect as

Intellectual vs. Technician

The separation of 'learned' practices of theoretical/intellectual content from
the merely ‘practiced’ ones of technical sort, marks another aspect of
modern specialization. The distance between the intellectual and technician
identities of the architect grew in favor of the former, leading to an
"institutionalized separation of research from practice” (Schén, 1984), of
discourse  from production, and thus, of ‘'thinkers' and 'makers'.
Underneath such demarcations and distinctions in treatment of the two
ends, lies the dualist system of thought which, in dividing the world into
separate halves of the 'spiritual' and ‘material' (or of the conceivable vs.
perceivable, of universals vs. particulars), and in assigning prior value to
the former half, lends itself to an ideology of discrimination. (More on
this in section III1.1.2.2.) Since theory belongs to the elevated world of
'universals', in contrast to the subordinated world of ‘particulars’. it is
only natural that those who hold the theoretical tools will tend to

suppress the merely practicing ones.

In architecture, Vitruvius is known to have stressed that the architect,
besides being a technical specialist, belonged to the realm of ‘learned'
professions for which "men of good birth and broad liberal education”
were best suited (Briggs: 35; Egbert, 1980: 18-19). Yet, for centuries,
says Rybczynski (1990: 9), "the differences between master masons,
journeyman builders, joiners, dilettantes, gifted amateurs and architects have
been ill defined". Among famous non-architects of the Renaissance {or

instance, Brunelleschi was trained as a goldsmith, while Michelangelo and
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Leonardo da Vinci were trained as sculpter and painter, respectively. Only
Bramante, who was also a painter and sculptor, is known to have
formally  studied  building. An extreme case to indicate  the
intellectual/generalist status of the Renaissance architect is the career of
Alberti (who was trained as Ilawyer). Rybczynski (1990: 52) lists his
qualifications as follows: a lawyer employed in papal civil service, a
witty playwright, an outstanding organist and composer, celebrated in
mathematics, painting and sculpture, a brilliant conversaticnalist and a
prolific writer on an array of subjects including horse riding, Ilove,
agronomy, grammar, public speaking, law, dogs, secret codes and
architecture. "Only gastronomy eluded him", Rybczynski remarks, reminding
that all these men were called ‘architects’ simply because they practiced

architecture. As for their social status, in Egbert's (1980: 18-19) words:

Alberti was a humanist of considerable social position and not a
craftsman of medieval type. Significantly enough, not only was
Alberti a member of Lorenzo de Medici's Platonic Academy at
Florence, but he also largely modelled his architectural writings on
those of the ancient Roman Vitruvius [who had] paved the way
for a separation between artists and craftsmen.

Two aspects of professions’ pre-industrial past are defined by Larson
(1977. 3-4) as follows: First, professions were closely bound to the social
stratification system; "the services that rest on cognitive specialization were
almost exclusively reserved to the small literate elites on whom the
specialists depended for their existence.” Secondly, the established
professional elites were distinguished from traders and artisans by their
liberal education, which was based on the classical culture rather than on
technical/practical skills. Larson reminds that the distinction between them
“became far clearer with the rise of institutional centers for learning, that
is, with the rise of universities in medieval Europe. With some
exceptions, the medieval origins of the older professions show a
bifurcation between university and guild." (Architecture being an exception,

though 'academies' can be counted as close counterparts of universities.)

Ortega y Gasset (1944: 56-57) distinguishes between the medieval and the
modern conceptions of university from the viewpoint of the three essential
'missions’ of the university, which he identifies as: (i) transmission of

culture, (ii) research, (iii) professionalism. Medieval university, he observes,
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"did no research, and was very little concerned with the production of
professionals. What constituted higher education then, was all but general
culture, i.e. theology, philosophy and arts". Gombrich, in his article "The
Tradition of General Knowledge" (1979: 12) approaches the subject
through the distinction of ‘assimilation’ and ‘acquisition' of knowledge, the
latter  characterizing the research-oriented pedagogy of the modern

university:

What might be called old-fashioned education emphasized the
assimilation of knowledge rather than its acquisition. It is no
accident, I  ©believe, that this tradition stems from classical
civilization with its tremendous emphasis on rhetoric, the mastery
of language. Education was articulation; and the most articulate
person was the one who had assimilated all the sources of
metaphor with which to touch the chords of shared memories.

The teaching of architecture in academies was on similar terms,
emphasizing the assimilation of the classical heritage. @ When compared to
the medieval epoch, the Renaissance had already staged significant changes
regarding the function and esteem of art in society. During the
Renaissance, and later in the Enlightenment, a complete training in the
arts began to be credited among the wealthy and well-born of Europe
(Leeds, 1985). Educationalisis of the Enlightenment endeavored to
communicate the artists an academic initiation; the immense growth of
academies after 1750s is connected with this tendency in the
Enlightenment, when classical civilization was once more taken as a
model (Pevsner, 1940: 244).

IIL.1.2. Uity vs. Diversity: Institution and Competition of Different Identities
in the Modern Era

IM1.1.2.1. Academic, Technological, Scciclogical Points of View: Divergence in

Discourse, Institution and Language

Since the seventeenth century, says Egbert (1980: 3), architecture has been
approached mainly from four different points of view: that of the
academic . architect, the craftsman-builder, the civil-engineer (and other

technical experis), and in more recent years, the social scientist.
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From the academic point of view.. architecture is regarded
essentially as a fine art in which principles of formal composition
stemming from the classical tradition are considered of first
importance. Both the craftsman-builder and the engineer, on the
contrary, have tended to give emphasis less to such formal design
than to utilitarian and structural ends, with the craftsman-builder
coming from a background of handicraft and of folk traditions in
art, and the engineer from a training in technology and applied
mathematics. Since sociology was founded in the early nineteenth
century... the social implications of architecture have been
increasingly emphasized, considerably effecting conceptions of mass
housing and urban design.

Corresponding to these four points of view, Egbert identifies four basically
different kinds of training for the architect, namely the academic, the
craft, the technological and the sociological. Summarizing from his
introduction chapter, each can be described as such: Academic training is
characterized primarily with its compositional theory which is most clearly
reflected in the co;npetition projects of the Ecole des Beaux-Arts. Training
of the architect in the academic system is through a theory-based
instruction whereby the student is acquainted with the discipline of
architecture essentially by studying the examplars of the past. Craft
training, on the other hand, places emphasis on the achievement of
proficiency in one or more of the building trades to be learned either
on the job or, in more recent times, in a vocational school. In both
cases, training is basically through an apprenticeship system, under the
supervision of masters. The aim is to train craftsman-builders who are
personally involved in the construction process, instead of merely making
design projects to be carried out by others, as both the academic
architect and the modern civil engineer have customarily done. Such a
separation of design and building processes is common to both the
academic and technological training; but where in the former, design
training is based more on artistic skills (beauty being a major end), in
the latter, emphasis is on the pragmatic application of scientific principles
to design problems (utility and economy being the major ends). Finally,
the sociological training in architecture brought to the fore the social
function in buildings, and therefore the relation of buildings to the social
and physical environment. The introduction of the sociological point of
view into architecture is an outcome of new tendencies that can be

loosely connected under the Romantic Movement and the Industrial
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Revolution, though its implementation to specialized schools of planning is

a twentieth century phenomenon.

The effects of the Industrial Revolution were twofold: with the
unparalleled growth of industry and technical achievement, it contributed to
the materialization of new values based on the ideals of progress and
instrumental rationality; but it also contributed to the expansion of
romantic ideals that grew in reaction to the resulting materialism. It was
through such  dialectical influences that “"there began to flourish
simultaneously the four fundamentally different approaches—a situation
without previous parallel in the history of architecture”, as Egbert (1980:
6) put it

The Industrial Revolution, in giving rise to techniques and values
based on the practical utility of 'mechanistic’ natural science, gave
rise also to engineering and other technical schools propounding
these new techniques. Romanticism stimulated individualism, which
rejected the subordination of architect and client to traditional
design principles. Paradoxically, too, romanticism also fostered
values based on "social science” and on a conception of society
as an organism, which eventually lead to the establishment of
schools emphasizing planning—urban, regional, and environmental.
Meanwhile romanticism fostered the revival of non-academic
historical styles, including an anti-classical Gothic Revival. Out of
this came a revival of the medieval apprentice system and its
conception of craftsmanship.

Among increasing number of technical schools, the Ecole Polytechnique of
France (developed for training engineers) and special  Technische
Hochschulen of Germany are notable for their worldwide influences on
architecture. The formation of workingmen's organizations on the other
hand, (such as Art Workers Guild, Guild of Handicrafts, etc.), were all
organized to serve trade interests (Pevsner, 1940: 244). Such developments
paralleled the foundation of vocational design schools (or ‘trade-schools’)
based on a revived apprentice system, which have allied around the Arts
and Crafts Movement of the nineteenth century, as a late representative
of the romantic thought (Pevsner, 1940: 266 ff).

Until the turn of the nineteenth century, the academic point of view
faced strong competition from these schools which were generated by the

Industrial Revolution and the Romantic Movement. The early twentieth
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century saw the attempts for a synthesis of the ideals pertaining to both
of these progenitors. The German Werkbund (1907) and the Bauhaus
(1919) were founded on romantic ideals at the beginning, turning to
rational ideals of engineering later, as epitomized in "Art and Technology:
The New Synthesis" (Giedion, 1967). Hence, the academic point of view
began to be challenged this time, by a coalition of all its alternatives
under one roof. The training at the Bauhaus were to accommodate all
the remaining points of view (i.e. the craft, the technological and the
sociological) under a revitalized apprenticeship system. Although the short
life span of the Bauhaus prevented the realization of its goals at the
time, the seeds that it has sown in design thinking and pedagogy
changed the course of professional education, altering the prevailing

academic tradition wherever its influences have reached.

Meanwhile, the growing process of professionalization compelled architecture
to be allied with the modern university, as engineering branches had
already done. As architectural education began to be instituted within the
university system, the technological and sociological approaches to
architecture gained momentum, overriding its art and craft dimensions
which were not fit to the 'science oriented' vision of the University. The
academic tradition could hardly compete with the new visions advanced in
this new setting. With the injection of political consciousness within its
student body in late 1960s, the late survivor of the Royal Academy, the
Ecole des Beaux-Arts, was radically overthrown. But its approach to
design, the academic point of view, continued to exist in modified states

alongside its alternatives.

According to Egbert, the conflict between these four points of view (or
three, if grouped as academic, technological and romantic), not only
resulted in the divergence in concepts of architectural education, but also
helped to produce the eclecticism which still persists in architecture.
(Eclecticism in the sense of simultaneous existence of diverse architectural
styles, be them historical or anti—histox‘ical.)4 He observes the continuing

influences of all trends on design attitudes, as follows:

To cite only four types of buildings: the academic tradition,
however modified, still affects the design of many public
buildings, which still seek to be classically "monumental” in
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feeling; the utilitarian point of view of the engineer tends to
dominate most industrial architecture; and the romantic spirit is
still reflected in the individualist character of much domestic
architecture; while its partial off-shoot, sociology, has a profound
effect on the development and nature of public housing.

The points of view identified so far may seem to lack some recent
tendencies to provide a more complete picture. Egbert refers to
developments that took place around the 1968 student revolt, but only to
the extent of their influence in modifying and overthrowing the French
academic system. A more thorough examination of recent developments
should cover in depth the humanist, culturalist and populist trends of
1960s, the ecological concerns and the scientific orientations of 1970s, and
finally, the introduction of the postmodernist discourse into architecture.
Particularly the last two are missing in Egbert's work (manuscript, 1972).
On the other hand, these new tendencies are to some extent, contained
in the preceding division. Among post modernist currents, for instance, a
number of historicist and vernacularist trends are appropriations of the
academic and romantic tendencies, while the technological initiative is one
aspect of the in ‘'hi-tech’ approaches. As for the pioneering movements of
the 1960s and 70s, the sociological point of view was to broaden its
scope to include other branches of knowledge (anthropology, semiology

etc.) to bring insight into the discipline of architecture.

Is it possible to claim that such broad categories provide us with a
convenient framework to  distinguish between competing views in
architectural design and education? From the viewpoint of underlying
attitudes, the answer is yes. But when the language of design is
concerned, although each point of view has come to be identified with
certain images and styles of designing, overlaps are unavoidable. Thus the
romantic impulse has manifested itself in a great variety of architectural
languages, from the purely classical (eg: "Romantic Classicism”) to a
number of anti-classical languages (Neo-Gothic, Neo-Romanesque, etc.),
extending to the modernist vocabulary of Wright, among many others.
Conversely, the academic discipline can readily be observed throughout
anti-classicist approaches, as well. To site only three cases: Vaudoyer's
Marseilles Cathedral was the fullest statement of the romantic mind, while

Labrouste's library buildings were clear embodiments of the engineering
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mind, although the works of both architects display the discipline of the
academic tradition (Middleton and Watkin, 1980). Likewise, Perret's
architecture, which combined much of the modern vocabulary and
engineering, was at the same time undeniably academic in the way it
contained the compositional and tectonic discipline of the classical (Collins,
1959). In the same manner, the sociological point of view in architecture,
despite its distinct claims and interests, is not recognizable by a single
language. It necessarily operates within a received trend of spatial
organization and tectonic assembly, to result in different physiognomies.
Hence the variety of approaches to collective housing today: an
examination of public housing in France, for instance, would reveal the
range of diversity, from experimental hi-tech tc suburban domesticity, from
modernist to the neo-classical and neo-vernacular brands of the postmodern
current, but all embodying clearly pronounced social considerations. If we
turn to the mainstream public housing in Turkey, the underlying attitude
can probably be related to that of the engineer in its crudest from, since
the whole conduct is but to facilitate sheer utility and economy. So far
as the language is concerned, it would fall into the 'modern’
category—not of a genuine kind, but certainly one of its prosaic dialects,

as the term 'modern vernacular' implies.

Although these points of view may not provide a generic division in
terms of visible traits, each has its own set of presuppositions regarding
the purposes of architecture and the means to go about them. It other
words, each has its own ideology which manifests itself in one way or
other, in the product of architecture. Ideoclogy, when taken in its general
sense as "a structure of values and interest that informs any
representation of reality” (Mitchell, 1986: 4), is a major constituent of
one's identity. The distinction of architectural points of view in these

terms, is the concern of the next section.

IiX.1.2.2. Presuppositions About History, Nature, Society and Individual:

Polarities of Cultural Modernism

The tendencies connected with the Industrial Revolution and the Romantic
Movement, according to Egbert, differed greatly from French academism as

well as from each other in fundamental ways. Egbert (1982: 6) suggests
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to distinguish the design attitude of each by their respective
presuppositions about: (i) history and the nature of historical change, (ii)

the natural world, (iii) individual and society.

On the architect's attitude toward history, for example, must
necessarily depend his opinions concerning forms, methods, and
styles of the past in relation to new developments. The treatment
of the site or the importance given to the natural qualities of
materials must inevitably be affected by the architect's point of
view toward nature; and the degree to which he subordinates his
personality or that of his client to other expressive ends in
architecture has reference to the relation of the individual to
society, and so to principles and institutions which transcend the
individual. (Emphases added.)

Any architectural style, design principle or method employed by architects
have bearings upon attitudes toward history, nature, society and individual,
however knowingly or unawares one may be employing them. To add on
to what Egbert briefly covers above, the points of view identified in the
preceding section can be distinguished from each other according to their
respective attitudes toward the following: (i) how the relationship of the
past, present and future is perceived; the meaning and value attached to
one or the other; (ii) how the relationship of man and nature is
perceived; the meaning and value attached to man-made (cultural) and
natural worlds; (iii) how the relationship of society and individual is
perceived; the priority attached to one or other. The questions correspond
to ideological concerns about (i) the flow of history, (ii) the exploitation
of (or intervention on) nature, (iii) the structure of society and the rights
and duties of the individual. Their implications in architectural thinking,
and the basic oppositions related to each question, can be sorted as

follows:

e The extent of taking historical and natural contexts into account:
harmony vs. domination, similarity vs. contrast, uniformity vs. variety,
universality vs. locality, etc.

o The extent to which history and nature are to be taken as models
to design: precedent vs. novelty, copy vs. originality, imitation vs.
imagination/innovation, tradition vS. creation, idealization vS.

spontaneity, etc.
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e The priority given to society or to individual, i.e the degrce of
individuality in design, and the social purpose of architecture: public
vs. private, collectivity vs. individuality, universality vs. idiosyncrasy,

shared values vs. individual fancy, elitism vs. populism, etc.

Such polarities of architectural culture are corollaries of other cardinal
dualities concerning history, nature, society and individual. Concerning
history are dualities such as continuity vs. change and stability vs.
progress. Concerning nature, are those of order vs. chaos, causality vs.
contingency, permanence Vvs. transitoriness, etc. Both sets of dualities
converge in the basic question of whether history and nature display
immutable/permanent/absolute  patterns or whether they show  variable/

contingent/relative patterns due to changing conditions.

As for dualities concerning society and individual, D.N. Levine's
introduction of George Simmel's approach will provide the key terms.
Among many specific dualisms which Simmel (1971: XXXVI) finds in
social interaction and utilizes to analyze the structure of various social

forms are: publicity—vs. privacy, conformity vs. individuation, solidarity vs.



views the world as two irreconcilable halves. In  Lesnikowski's
(1982) words:

Dualism is the position of the thinkers ... who find that the
world, instead of being one general harmonious substance, reveals
a profound gulf between two realms of being. These are the
realms of intellect and intuition as described by the philosopher
Kant, or the realms of permanence and flux as expounded by
Plato, or finally the realms of good and evil as stressed by
religion. (Emphases added)

Underneath the oppositions lies the unresolved philosophical dispute
between theories of knowledge concerning universals vs. particulars. It is
from this cardinal distinction that stems countless dualitiecs which have
marked the history of ideas, and which still permeates every aspect of
life. Descending from the Greek thought, and reinforced by the Cartesian
division of mind vs. body and the Kantian distinction between noumenal
vs. phenomenal worlds, dualist thinking precipitates in the poles of soul
vs. matter, spiritual vs. material, reason vs. senses, concepi(ion) vs.
percept(ion), thought vs. feeling, judgement vs. sentiment, logic vs. instinct,
idea vs., image, etc. All tied to these basic dichotomies, are others
including: ideal vs. reality, theory vs. practice, theology vs. science,
religion vs. secularity, culture vs. nature, society vs. individual, etc.
(Smith, 1991).

One global dichotomy in traditional art criticism sort all such contraries
into classical vs. romantic, and in cultural criticism, into tradition vs.
modernity. The former is abstracted in the rational vs. emotional duality,
as dramatized by Nietzche through the symbol of Apollo, god of Ilight
and measure, in contrast to Dionysus, god of intoxication and passion
(Machlis, 1963: 71). The latter attracts to its argument numerous
oppositions that have occupied the modern culture. From its romantic
beginnings to various forms it has taken, the binary oppositions that have
characterized the culture of modernity, according to Mitchell (1986), have
'riddled’ the discourse of criticism—to such an extent that, it has become
nearly impossible to disentangle the streams of thought associated with
each pole. Difficulties met by art historians in classifying the styles and
movements of the eighteenth and nineteenth centuries, under neat labels, is

only one case of the riddle.5

75



Dualist thinking is a ‘paradox’ in itself, as reality is not separated into
such exclusive halves (Smith, 1991).  Philosophers have proposed "multi-
valued logics as alternatives to classical two-valued ones", as Schon
(1969) reminds, (eg: Popper's "third world" entities), but most often,
dualisms have come to be accepted as an unquestioned framework for
discussion of philosophical problem. Schon (1969: 123) defines the

problem of dualism as follows:

It forces us to see deciding as 'supporting one side against
another'... It does not leave room for deciding as a form of
synthesis... At the very least, it leaves out of account.. the part
of deciding that has to do with the elaboration of new 'third’
possibilities.

The problem of dualist thinking therefore, is that, by forcing thought into
frozen and exclusive concept pairs, it leaves one with the constraint of
taking a stand on one or other pole. In the case of western thought
and culture, this has produced a second problem—an ideological fallacy:
by identifying two ends that differ in quality, and assigning valuational
primacy to one of them, it has given way to an ideology of
discrimination. Within the generally prevalent system of dualism, it is the
former set of concepts in each pair which is defined as the primary
half, and therefore is regarded as more valuable; whereas the laiter set,
seen inferior to the former, "exists to be rejected or dominaied” (Smith,
1991). Thus, society tends to control the individual, man dominates

woman, culture is at the expense of nature, and so on.

One may collect from daily discourse, as well as from cultural production
and criticism that, the 'spiritual' half and its conceptual descendants are
to be regarded superior to the ‘'material' set. What is more insidiously
imposed in this ideology is, the identification of these ‘higher' and 'lower'
categories with particular genders, attributes, occupations, social classes,
styles, cultures etc. (Smith, 1991). This has produced the poles of man
vs. woman, masculinity vs. femininity, sacred vs. profane, public vs.
private, art vs. craft, professional vs. layperson, intellectual vs. technician,
civilization vs. culture, high art vs. vernacular, West vs. East etc. —the
formers linked to the ‘'head, the ‘'human', the ’'subject’, and the Ilatters to

the ‘'heart' or ‘hand, to the ‘animal, to the 'object. In all cases, the
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primary half tends to dominate, suppress, manipulate or control the
other half.

Questioning this tendency to consider the former poles as superior to the
latter, the current Deconstructivist Movement attempts to  dissolve
established dichotomies in western thought. The relevance of the subject
to architecture reveals in a similar structure of dualities that stem from
the Hegelian aesthetics: form vs. content, structure vs. decoration, abstract
vs. figurative, figure vs. ground, etc. The attempt to dissolve such
dualities and "to discover the in-between" (Eisenman, 1988) emerges as

one of the architectural responses to polarities modern consciousness.

II1.2. Sources of Diversity: The Question of Identity in Different Facets of
Modernity

Calinescu (1987: 41-42) identifies two "distinctly and bitterly conflicting”
modernities that contain within themselves various facets of the modem
culture. The first, as a stage in the history of western civilization, is "a
product of scientific and technological progress, of the Industrial
Revolution, and the sweeping economic and social changes brought about
by capitalism". This modernity is characterized with the key values of the
bourgeois civilization, which Calinescu lists as follows: the doctrine of
progress, the confidence in science and technology, the concern with time
(as a measurable, bought and sold commodity), the cult of reason, the
ideal of freedom (as defined within the framework of an abstract
humanism), the orientation towards pragmatism, the cult of action and
success. The second modernity on the other hand, is defined as an
aesthetic concept that brought into being the artistic avant-garde. From its
romantic beginnings, "what defines [this] cultural modernity is its outright
rejection of bourgeois modernity, its consuming negative passion.” Calinescu

(1987: 10) condenses his main argument in such a formulation:

Aesthetic modernity should be understood as a crisis concept
involved in a threefold dialectical opposition to tradition, to the
modernity of bourgeois civilization (with its ideals of rationality,
utility, progress), and finally, to itself, insofar as it perceives
itself as a new tradition or form of authority”. (Emphases added.)
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Where these two modernities stand in terms of the major dualities noted
in the previous section, can be identified: The bourgeois modernity has
insisted on the primacy of the former concepts in each pair of
oppositions, while the anti-bourgeois modernity has positioned itself on the
latters of each pair, persisting at least, in a radical challenge of the
formers. Such an impulse to dissolve every tradition, or more specifically,
every established value and institution based on the prior concepticns of
nature, history, society and individual, has found its best expression in
Marx's statement "All that is solid melts into air". Berman (1982) in his
analysis of the culture of modernity, presents Faust as a stereotype of
the modern being who is inclined to ‘'melt' all the solid traditions and
institutions of the past. Starting his adventure as a 'dreamer' in romantic
melancholy, Faust transforms into a ‘'developer' celebrating a frenzy of
material growth and advancement. This second phase of the tragedy is
viewed by Lukacs as a "tragedy of capitalist development in its early
industrial phase” (Berman, 1982: 72). In Berman's description, the two
opposing facets of modernity are condensed in a single man's life (1982:
62):

Two radically different historical movements are converging and
beginning to flow together. A great spiritual and cultural ideal is
merging into an emerging rmaterial and social reality. The
romantic quest for self development... is working iiself out through
a new form of romance, through the titanic work of economic
development. (Emphases added.)

If we focus on its impacts in art alone, both versions of the romantic
quest, be it spiritual or material, have differed greatly from what had
preceded it. Calinescu approaches the subject through Baudelaire's and
Stendhal's conceptions of modernity. Baudelaire's is condensed best in the
following statement, where two perfectly autonomous worlds are reinforced:
"Modernity is the transitory, the fugitive, the contingent, the half of art,
of which the other half is eternal and immutable” (Calinescu, 1987: 4).
Stendhal, for whom modern meant romantic, stressed as key terms of
romanticism the notions of change, relativity and presentness, in contrast
to the ideas of finality in its opposite. In Calinescu's (1987: 40, 48)
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Modernity's most striking feature is its tendency toward some sort
of immediacy, its attempt to identify with a sensuous present
grasped in its very transitoriness and opposed, by its spontaneous
nature, to a past hardened in frozen traditions and suggestive of
lifeless quiscence.

Calinescu's (1987: 3) definition of aesthetic modernity as "a major cultural
shift from a time-honored aesthetics of permanence ... to an aesthetics of
transitoriness and immanence" puts forth two poles of thinking about
beauty. The one, "based on a belief in an unchanging and transcendent
ideal of beauty", presupposes universally intelligible and timeless standards
of Dbeauty, independent of time and place, or of any individual
particularity. Whereas the other, whose “central values are change and
novelty”, is an understanding of beauty as a variable of a time and
place-bound 'taste’, rather than an absolute ideal of beauty. Put into other
words, the former regards beauty as an innate property of the object,
while for the Ilatter, conception of beauty resides in the subject, as
epitomized in the saying "beauty is in the eyes of the beholder". In
terms of traditional art criticism, the ideals of each pole can be readily
placed within the classical and romantic categories. In philosophical terms,
each forms a part of the substantialist and relativist schools of thought,

respectively.

All  these comparative definitions involving cultural and  aesthetic
modernities, point to fundamental differences in the conception of identity.
A general pattern underlying the riddle of modernity can be viewed as
an oscillation between the identity concepts that are implicit in the poles
of thought identified so far. Therefore, before furthering the comparison of
classical and romantic stances as parts of the modern thought, a brief

parenthetic section on the question of identity will follow.

[i1.2.1. Shifts im the Conception of Identity: The Conflict between

Universals and Particulars

The subject of identity, taking place at the core of the postmodern
discourse, constitutes a major theme in the critique of modernism. In its
most acknowledged interpretations, the concept of identity involves the
position of 'self in relation to 'others'. Identity in this regard, although a

highly personal thing that an individual (or a group) may possess, is not
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