STAYING IN SPORT: BASIC PSYCHOLOGICAL NEEDS OF EARLY-SPECIALIZED ATHLETES
AND SPORTS PARENTING

A THESIS SUBMITTED TO
THE GRADUATE SCHOOL OF SOCIAL SCIENCES
OF
MIDDLE EAST TECHNICAL UNIVERSITY

BY

ECE iIBANOGLU

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS
FOR
THE DEGREE OF MASTER OF SCIENCE
IN
THE DEPARTMENT OF PHYSICAL EDUCATION AND SPORT

SEPTEMBER 2022






Approval of the thesis:

STAYING IN SPORT: BASIC PSYCHOLOGICAL NEEDS OF EARLY SPECIALIZED
ATHLETES AND SPORTS PARENTING

submitted by ECE IBANOGLU in partial fulfillment of the requirements for the
degree of Master of Science in Physical Education and Sports, the Graduate School
of Social Sciences of Middle East Technical University by,

Prof. Dr. Yasar KONDAKCI
Dean
Graduate School of Social Sciences

Prof. Dr. Sadettin KiRZCI
Head of Department
Department of Physical Education and Sports

Prof. Dr. Sadettin KIRAZCI
Supervisor
Department of Physical Education and Sports

Assist. Prof. Dr. Olcay YILMAZ
Co-Supervisor

TED University

Department of Educational Sciences

Examining Committee Members:

Prof. Dr. Mustafa Levent INCE (Head of the Examining Committee)
Middle East Technical University
Department of Physical Education and Sports

Prof. Dr. Sadettin KIRAZCI (Supervisor)
Middle East Technical University
Department of Physical Education and Sports

Assist. Prof. Dr. Olcay YILMAZ (Co-Supervisor)
TED University
Department of Educational Sciences

Assoc. Prof. Dr. Deniz HUNUK
Hacettepe University
Department of Physical Education and Sports Teaching

Assist. Prof. Dr. Yanki SUSEN
Yildirim Beyazit University
Department of Psychology







I hereby declare that all information in this document has been obtained and
presented in accordance with academic rules and ethical conduct. | also declare
that, as required by these rules and conduct, | have fully cited and referenced all
material and results that are not original to this work.

Name, Last Name: Ece iBANOGLU

Signature:



ABSTRACT

STAYING IN SPORT:
BASIC PSYCHOLOGICAL NEEDS OF EARLY SPECIALIZED ATHLETES
AND SPORTS PARENTING

IBANOGLU, Ece
M.S., The Department of Physical Education and Sports
Supervisor: Prof. Dr. Sadettin KIRAZCI
Co-supervisor: Assist. Prof. Dr. Olcay YILMAZ

September 2022, 239 pages

This study aims to understand the experiences of sports parents and early-specialized
athletes on how athletes' basic psychological needs (competence, autonomy, and
relatedness) relate to sports parenting during a sports career. Participants were eight
early-specialized athletes and 16 parents (eight mothers and eight fathers) from
individual and team sports. Having its foundations from phenomenology, semi-
structured interviews were used, and accordingly, data were analyzed with a
combined deductive and inductive thematic analysis. Results showed that sports
parenting is a critical issue in early specialized athletes' life because of its relationship
with athletes' basic psychological needs. Many sport-related decisions, such as sports
selection, are taken together within the family or guided by the parents. The study
indicated that athletes' autonomy (attitudinal, functional, and emotional),

competence (self-awareness, self-discipline, self-esteem, self-sacrifice for success,

iv



and resilience), and relatedness (parent-athlete, club, coach-athlete, athlete-peer,
parent-parent, and coach-parent relations) features changed and reformed over time
possibly because of maturation of the athletes. Also, the combined factors (age-
related changes, dual career, and perceived optimal sports parenting) represented
critical milestones and expectations that activated at least two of the basic
psychological needs in youths' lives. It should be noted that creating an environment
where a child has the opportunity for optimal growth may have positive impact on
individual and add value to society over time. This study has a potential to be used in

designing structured guidelines and programs for sports parenting.

Keywords: Sports parenting, basic psychological needs, early specialized athletes
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SPORDA KALMAK:
ERKEN OZELLESMIS SPORCULARIN TEMEL PSIKOLOJIK iHTiYACLARI
VE SPORCU EBEVEYNLIGi

IBANOGLU, Ece
Yiksek Lisans, Beden Egitimi ve Spor Bolim{i
Tez Yéneticisi: Prof. Dr. Sadettin KIRAZCI
Ortak Tez Yoéneticisi: Dr. Ogr. Uyesi Olcay YILMAZ

Eyliil 2022, 239 sayfa

Bu calisma, sporcularin temel psikolojik ihtiyaclari (yeterlilik, 6zerklik ve iliskili olma)
ile sporcu ebeveynliginin spor kariyeri icerisinde nasil iliskilendigini anlamak igin spor
ebeveynlerinin ve erken oOzellesen sporcularin deneyimlerini incelemeyi
amaglamistir. Katilimcilar, bireysel ve takim sporlari yapan sekiz erken 6zellesen
sporcu ve cocugu sporda erken 6zellesen 16 ebeveynden (sekiz anne, sekiz baba)
olusmaktadir. Temeli fenomenolojiden gelen yari yapilandirilmis goriismeler
kullanilmis olup buna bagli olarak timdengelim ve timevarim tematik yéntemle
veriler analiz edilmistir. Sonuglar, sporcularin temel psikolojik ihtiyaclari ile sporcu
ebeveynliginin etkilesiminin erken 6zellesen sporcularin spor kariyerlerinde kritik bir
yere sahip oldugunu gostermistir. Cocugun brans sec¢imi gibi spor ile ilgili bircok karar
aileyle birlikte alinmakta veya ebeveynler tarafindan yonlendirilmektedir. Bu

calismada, sporcularin yeterlik (6z farkindahk, 6z disiplin, 6zgliven, basari icin
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fedakarlhk ve yilmazlik), 6zerklik (tutumsal, islevsel ve duygusal) ve iliskili olma
(ebeveyn-sporcu, kullp, antrenoér-sporcu, sporcu-akran, ebeveyn-ebeveyn ve
antrendr-ebeveyn iliskisi) 6zelliklerinin gencin bliyiimesinin etkisiyle zamanla degisip
ve yeniden sekillendigi gortlmektedir. Ayrica, birlesik faktorler (yasa bagli degisimler,
ikili kariyer ve optimal sporcu ebeveynligi), genclerin yasamlarinda en az iki temel
psikolojik ihtiyaci harekete geciren kritik donim noktalarini ve beklentileri temsil
eden bir tema olarak ortaya ¢cikmistir. Sonug olarak cocugun optimal gelisim gdsterme
sansina sahip oldugu bir ortam yaratmanin bireyin gelisimi ve zaman icinde toplum
icin deger olusturan etkileri olabilecegi unutulmamalidir. Bu calisma, 6zellikle erken
Ozellesen sporcu ebeveynligine yonelik yapilandiriimis egitim programlarinin ve
rehberlerin tasarlanmasi ve uygulanmasi igin géz online alinmasi gereken detayli

bilgiyi saglama potansiyeline sahiptir.

Anahtar Kelimeler: Sporcu ebeveynligi, temel psikolojik ihtiyaclar, erken 6zellesen

sporcular
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CHAPTER 1

INTRODUCTION

Sport provides a significant environment for children but focusing on those seeking
elite rank diminishes the potential benefits of sports engagement for all children and
young adults (Malina, 2009). People look for challenges and new experiences to
become experts and build a sense of self that fits together. In addition, the natural
developmental tendencies of humans are not automatic and need continuous social
support (Standage & Ryan, 2020). Children still in the development process when
engaging in sports need social support from people like their families. Because the
family generally gives the child financial, emotional, and time investment (Hellstendt,
1987) to begin and continue participating in sports, which means that parents have
a significant role in sports specialization and other interests (Malina, 2010). At the
same time, sports specialization becomes the family's top concern to build and
maintain an atmosphere conducive to the child's optimal development throughout
the process. Therefore, it is essential first to comprehend what optimal development

entails and why it is crucial.

According to Hamilton and colleagues (2004), optimal development in childhood
enables people to enjoy a healthy, fulfilling, and productive lifestyle as youth and
subsequently as adults. Youth who are healthy in all aspects of their physical, social,
psychological, emotional, and intellectual development will choose whether to
contribute or give back to civil society as they mature into adults. In doing so, parents
will be promoting the positive development of the next generation of youth (Fraser-
Thomas et al., 2005). As it was noticed that the establishment of an atmosphere
where children have the opportunity to reach their full potential in terms of optimal
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development might have effects that, in the long term, can be of societal value.
Therefore, beginning with the first day of a children's participation in physical
activities, shaping the entire process based on optimal development so they can

reach their full potential and have a significant societal value.

Keegan and colleagues (2009) mentioned that sports, which started as physical
activity, can become a significant interest that needs increasing time to participate in
the child's life. For this reason, the sports environment in physical activity started at
an early age can be created within the framework of conditions that can provide
optimal development. Approximately 4 million licensed athletes from the ages of 10
to 44 were involved in an extensive range of organized sports in Turkey in 2018, based
on the data taken from the General Directorate of Youth Services (GHGM) - in other
words, licensed athletes represented 11 % of the total population (Erséz & Arun,
2019). The age when children begin sports is declining each year. The common
opinion is that early participation in sports and other physical activities is crucial if
children create a basis for ongoing physical engagement in healthy sports

experiences (Keegan et al., 2009).

Malina (2010) stated that from 1997 to 2008, participation in organized sports
increased by three percent among children younger than seven. This trend is
anticipated to continue due to the increased awareness and media coverage of
successful top athletes throughout the globe and the monetary compensation such
athletes earn for their professional achievements. While the beginning age of sports
has decreased to younger ages over the years, it is necessary to understand how
children participate, what motivates them to continue, and why disengagement from
physical activity happens (Brustad, 1992). Bailey and Toms (2010) underlined many
elements that make sports easier for children to participate in sports. These factors
include having an encouraging family, easy access to local sports clubs, and creating
suitable learning settings. In addition to providing the necessary conditions for
participating in sports, it may also be essential to know the factors affecting the
child's decision to participate. Bailey and colleagues (2013) explained that children's
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participation in sports is influenced by five main factors: a child's perception of
competence, the presence and influence of parents; the acquisition of new skills; and

the presence and influence of friends and peers.

Fraser-Thomas and colleagues (2005) stated that the significance of activities (such
as sports) on youth and child development had been studied extensively. Thus, it may
be underlined that deciding to participate and specialize in sports can be seen as a
phase that significantly changes a child's daily life. Thus, one of the essential issues
that should not be forgotten while participating in sports is creating an environment
where the child can have the necessary optimal development. Physical, intellectual,
psychological/emotional, and social development are the four critical domains of
youth development identified by the National Research Council and Institute of

Medicine (NRCIM, 2002).

When considering a child's optimal development, several environmental aspects
might influence an individual's trajectory of sports specialization (Cote et al., 2008).
It is indicated that sports create a socially interactive environment, and children who
participate sports become more socially-skilled and higher-functioned individuals in
society. In addition, various studies (Kirkcaldy et al., 2002) show psychological and
social benefits of sports participation: improvement in peer relations, increment in

self-esteem, and decrement in anxiety.

There are also duties in the athlete's life, such as school, that must be maintained
additionally to sports participation. When the subject comes to managing two time-
consuming tasks (such as sports and school), a child may overcome substantial
obstacles (such as managing time, prioritizing demands, and learning new skills to
experience the advantages of a dual career) (Brown et al., 2015; Harrison et al., 2020).
In addition, Choi, Johnson, and Kim (2014) stressed the importance of sports in
fostering healthy lives among student-athletes and developing social and cognitive
abilities through sports. However, in the developmental process, situations may arise
where student-athletes need to make critical decisions. For instance, Cosh and Tully

3



(2014) mentioned student-athletes sacrifice academic performance to succeed in
sports. Additionally, Eitle (2005) highlighted that the time and energy used in the
lessons are overshadowed by the time and energy used in sports to succeed; these

effects may bring a critical decision to continue or drop out.

The Sports and Fitness Industry Association (2014) statistics showed that less than
4.5 percent of children continued to sport in five years. Thus, it is crucial to
understand the reasons for dropouts in sports. Witt and Dangi (2018) summarized
the reasons for dropouts under intrapersonal, interpersonal, and structural
constraints. Intrapersonal constraints included high anxiety owing to harsh criticism,
lack of enthusiasm in sports, and pressure from coaches or not getting along with
coaches. Interpersonal constraints included lack of time to engage in other age-
related activities, parental pressure, and loss of control over their lives. Structural
constraints included sports injury, fatigue, lack of playing time, no time for free play,
and financial demands. In addition, the athletes' entourage, such as parents,
significantly influences dropout rates in sports. While athletes with a strong athletic
identity have the best chance of success (Carless & Douglas, 2013), an exclusive
commitment to the sport has been linked to poor post-sport adjustment, mental

health issues (Schinke et al., 2018), and athletic burnout (Goodger et al., 2007).

Jayanthi and colleagues (2015) defined sport specialization as intense training in one
sport for at least eight months to a year without doing any other sports. There are
two types of sports specialization: early specialization (before puberty) and late
specialization with early diversification (Cote, Lidor & Hackfort, 2009). Recent years
have seen an increase in the prevalence of early specialization since children begin
sports engagement at younger ages (Ewing & Seefeldt, 1996). Increasing numbers of
sports camps, instructional clinics, and other off-season activities are presented (Hill
& Simons, 1989). Thus, early diversification (more diversified early athletic
experiences) is becoming less popular among youngsters and coaches. However,
Llyod and colleagues (2014) stressed that encouragement is needed for young
athletes to be involved in an early diversification in sports during childhood and

4



continue this during early adolescence. Young athletes are believed to benefit from
early diversification since it offers them many opportunities to develop their physical,

cognitive, and psychosocial abilities (Abernethy, Baker & C6té 2005).

Moreover, it increases the likelihood of success by lowering the risk of injury,
increasing the length of time spent participating, and boosting overall satisfaction
(Wall & Cote,2007). Fraser-Thomas, Coté, and Deakin (2005) reviewed the relevant
research that program design (e.g., early diversity vs. specialization) and adult
influence (parents and coaches) have frequently emerged as environmental
elements that contribute to beneficial and harmful outcomes and experiences in
adolescent sports. It was put forward that there is a perceived unequal competitive

environment between athletes starting early and late to deliberate practices.

The number of early sport specialization instances increases each year. Therefore, it
is essential to understand why athletes tend to specialize early. Jayanthi and
colleagues (2015) mentioned that an athlete's tendency to concentrate on a single
sport early in life (before high school) is primarily due to the belief that individuals
who specialize in a single sport would do better than those who participate in diverse
sports. That belief feeds the preference of children thanks to various reasons.
Mostafavitar, Best, and Myer (2013) mentioned that the hope of receiving a college
scholarship in the sport, becoming one of the even fewer athletes who compete at
the highest level of the Olympics, and achieving professional status are cited as the
main reasons. Additionally, young athletes often have a strong desire to be
recognized as talented by their coaches, parents, the media, the athletic business,
and society. These reasons bring the athlete or family closer to early specialization in

sport.

Considering the studies that argue that early specialization is necessary, Ericsson,
Krampe, and Tesch-Romer (1993) assumed that proficiency in the performance and
development of that sport was essential for the duration of 10.000 training hours. In

the study of Ericsson and his colleagues about musicians, deliberate practice started

5



at the age of five to become experts in what they do. Early sports specialization is
traditionally believed to be around the age of 12 or less; however, it is becoming
increasingly frequent for athletes to specialize before the age of 10 (Wilhelm et al.,
2017). Longitudinal studies of top performers have shown that their performance at
younger ages keeps improving, even after 18, when their bodies reach maturity
(Ericsson et al., 1993). It also raised some questions about early specialization's
effects on optimal development. Maimoun, Georgopoulos, and Sultan (2014)
mentioned that puberty is a keystone development period in young athletes. Because
significant changes in hormones happen and induce high-speed physical growth,
sexual characteristics, and acquisition of procreative capacity in this duration. The
Committee on Sports Medicine and Fitness and Committee on School Health (2001)
stated that some children engage in intense training and begin competing early,
negatively affecting their growth and maturity. Additionally, these Committees
(2001) mentioned that sports participation might create undesirable emotional
circumstances for youngsters who are not emotionally developed enough to handle

their feelings.

Holt (2008) mentioned that sampling years, six- to twelve-year-olds, can be omitted
in early-specialized sports. This situation may create undesirable physical and
psychosocial consequences in athletic careers, such as adverse developmental
problems, burnout, and dropouts. In support of this, The American Academy of
Pediatrics published its third policy statement in 2016, which includes that early
sports specialization and high-level training in youth may cause potential
complications, including injuries, burnout, and psychological stress (Brenner et al.,
2016). For instance, Buckley and colleagues (2017) researched high school athletes
based on early single-sport specialization. The impact of sport-related injury is higher
when the sports specialization of high school athletes is earlier than collegiates and
professional athletes. It is said that there is a low rate of single-sport specialization at
early ages among current professional athletes. In addition, older high school
athletes stated that professional advancement might not be related to early sports

specialization.



Considering the benefits and risks of participating in sports, prioritizing long-term
optimal development instead of providing short-term benefits arises. Many theories
center on the athlete's optimal development, and various developmental models
indicate the benefits of sports supporting the individual's developmental processes
when appropriately planned specialization. C6té and colleagues (2007) introduced
the developmental model of sports participation (DMSP) to account for elite athletes'
developmental sports activity. Each stage (sample, specializing, and investing years)
requires varying levels of deliberate play and deliberate practice (Ericsson et al.,
1993). Cote and colleagues (2003) mentioned that while deliberate play consists of
the intentional and voluntary spirit of informal sports activities, deliberate practice
consists of highly planned activity based on a high effort without any immediate

rewards.

There are varied perspectives about the duration of deliberate play in developmental
progress. Coté and Fraser-Thomas, (2007) underlined that the transition from
deliberate play to practice occurs in time. The timing of the transition is significant
for the athlete's optimal development because the sampling stage is essential to
improve intrapersonal skills, prosocial behaviors, and personal identity. Sampling is a
duration that fosters the development of intrinsic motivation (C6té et al., 2007),
increases pleasure, which is the most significant predictor of sports commitment
(Scanlan et al., 1993), and positively indicates the sport experience (Wiersma, 2001).
Moroever, Lerner, and Castellino (2002) emphasized that positive Youth
Development (PYD) supports a person's capacity for long-term change. Adolescence
is an ideal time to begin looking at the characteristics of children and their
environments, which can affect the design of policies and programs that foster

optimal development.

International Olympic Committee (IOC) consensus statement has clearly expressed

the importance of optimal development of athletes.



Develop healthy, capable, and resilient young athletes while attaining widespread,
inclusive, sustainable, and enjoyable participation and success for all levels of
individual achievement. Yet, this is a considerable challenge for all stakeholders in
youth sports —parents, coaches, administrators, sport governing bodies, and
especially, youth athletes (Bergeron et al., 2015, p. 843).

Holt and Neely (2011) define PYD as an "umbrella term" for optimum child and
adolescent development through sports engagement. Fraser-Thomas and colleagues
(2005) noted that optimal development could be enhanced when children get
developmental outcomes, external assets like supportive coaches and parents, and
the appropriate training plan. As youth, adolescents, or adults, athletes try to find
ways to enable a healthy, satisfying, and productive lifespan for optimal development
(Hamilton et al., 2004). Thus, examining sports development from childhood through
adolescence can help comprehend the overall progress, paths, and outcomes (Cote
& Vierimaa, 2009). It is crucial to ensure that a child can experience age-appropriate
developmental processes throughout their participation in sports. Awareness of the

developmental models adapted to sports and their effects is also essential.

1.1. Significant others and parental involvement in athletes' life

Parents, coaches, and peers are essential in encouraging young athletes because of
their roles in athletes' lives. Cote and Hay (2002) noted that peers, coaches, and
parents are significant others. Significant others have a considerable effect on the
psychological well-being of youth athletes. Furthermore, the motivational behaviors
of significant others can be critical in youth sports specialization. Results showed that
each significant other has a different role in the sports career. Coaches have
evaluator and instructor roles. Parents are influential for youth athletes in the role of
supporters and facilitators. Peers shape the motivation of youth athletes in
competitions, collaborations, openness to criticism, and social relations in a

behavioral manner (Keegan et al., 2010).

Although all significant others have varied functions, parent-youth relationships in

sports have an essential impact. Several papers mention that parents have a critical



influence on youth athletes' participation and fulfilment of their goals in their sports
life (Keegan et al., 2009). It is observed that parents have a critical impact on the
decision of starting, continuing, and quitting sports careers, mainly when athletes
participate early in the sport. Therefore, from the beginning to the end of the sports
career, the effects of parents on their children's sports life become a particular issue.
Mcelroy and Kirkendall (1980) found that parents are the key "significant other" in

shaping children's attitudes about winning and skill development.

Parental involvement in youth sports has been of great interest to researchers
because of its considerable effect on the development of young athletes (Knight &
Holt, 2014). Parents have varied roles in the athlete's life. These roles change
between providers of opportunities to participate and be role models by supporting
suitable engagement in competitive sports environments (Knight, Berrow & Harwood
2010). Competitiveness brings some challenges to athletes' sports life. Youth athletes
may face challenges in the developmental process, such as long training hours,
recovery from injuries, handling anxiety in competition, and more (Gould, 1982). For

this reason, it is crucial how the parents are positioned in their child's sports career.

Parents commit their life to their children's athletic careers and frequently behave as
their children's first coaches. Parental missions include financial support, time
management, and encouragement. It is emphasized that parental engagement and
attitude toward sports circumstances may benefit or damage youth athletes. (Cote &
Hay, 2002). The relationship between parents and athletes can be very influential in
youth sports careers. Parents give wide-ranging support, which makes parents
involved in a sports environment. Parents as providers may positively affect the self-
esteem and enjoyment level of youth. In addition, motivation, perception of success,
and setting goals for the competitions can be affected by the physical participation

of the parents or their reactions toward situations in sports (Wiersma & Fifer, 2008).

Hellstedt (1987) defined three levels of parental involvement ranging from under-

involvement to moderate through the over-involvement of parenting. In under-
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involvement, parents can be seen as detached from their children. Parents care little
or do not care about youth athletes' sports careers and development. A moderate
level of parental involvement can be helpful to sports careers. There is a need for
some distance for the youth to become autonomous, set their own sports goals, and
improve responsiveness. Overinvolved parents frequently assume they are sports

experts or authorities. Instead of contesting this notion, consider their perspective.

Stefansen and colleagues (2016) mentioned that over-involvement might cause an
increased commitment to children in a sports environment. There is a binding effect
of parent-youth relationships in sports. Additionally, over-involvement indicates a
dysfunctional relationship. Because an increase in anxiety (Norton et al., 2000),
establishing an unrealistic goal by emphasizing the significance of winning (Gould et
al., 2006), and perceiving the sport as a source of stress (Reeves et al., 2009) are all

possible outcomes in a young athlete's sports career.

Effects of varying levels of parental involvement have pointed to why there is a need
for conscious parents in sports. Parental involvement expands the possibility of
disclosing the capacity of children, the benefits of psychosocial experience, and the
beneficial consequences of a positive development of children (Hellstedt, 1987).
Existing research and resources emphasize the critical relevance of nurturing a sports
environment through fostering motivation and a growth mindset (Fraser-Thomas et
al., 2005).

1.2. Basic psychological needs affecting motivation

Each person has distinct motives to engage with an intense training plan and
treadmill exercises over many years. Motivation is a critical drive to become an
athlete (Standage et al., 2019). Motivation studies are interested in the behaviors'
activation, direction, balance, and sustaining (Ryan & Deci, 2017). According to Deci
and Ryan (2000), motivation may be defined by its degree of self-determination.
Intrinsically motivated actions are carried out for their inherent joy, challenge, and

fulfillment rather than external results such as pressures or rewards. Extrinsic
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motivation refers to actions influenced by external factors such as rewards,
punishments, or payments. Amotivation, on the other hand, refers to the condition
of not having an intention to perform. Amotivated people may choose not to act or
go through the motions because they do not value the activity, do not feel competed

to doit, or do not think it will result in the desired goal (Deci & Ryan, 1985).

Self-determination theory (SDT) is known as one of the theories of motivation (Ryan
& Deci, 2000) and it has been the primary way people have talked about how young
people are motivated to participate and continue in sports (Balish et al., 2014). The
framework of SDT might significantly contribute to understanding youth motivations
to engage; some extrinsic constraints that fall beyond the scope of SDT have also
shown an influence on ongoing involvement (Lonsdale et al., 2009). Barriers that may
be deepened among elite youth athletes include parental and coach pressures, fear
of injury, the cost of participation, and time conflicts between sport and school that
are unrelated to the athlete's intrapersonal and interpersonal needs but are
determinants of participation (De Pero et al., 2013). Thus, it is helpful to understand
how the youth athletes' psychological fulfillment and frustration affect continuing

sports careers.

Ryan and Deci (2017) mentioned that when basic psychological needs are fulfilled,
people report more integrated and intentional forms of motivation, improved
effectiveness, and better well-being. Frustration to provide any of these demands is
expected to decrease development, integrity, and well-being. Some research has
shown that the psychological need for physical exercise directly affects general well-
being ( Mack et al., 2012). In detail, previous research has linked need fulfillment to
well-being outcomes such as vitality and life satisfaction. Positive effects, depressive
symptoms (Bartholomew et al., 2011), physical symptoms, and emotional burnout
(Van den Broeck et al., 2008) have been linked to need frustration (Unanue et al.,
2014) based on both self-reports and adjustment evaluations (e.g., Ahmad et al.,
2013). Although different approaches within SDT were developed focusing on specific
motivational subjects, the core points of these mini theories are based on basic
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psychological needs; relatedness, autonomy, and competence (Standage & Ryan,
2020). SDT is a meta-theory to structure motivational research based on "mini-
theories" (Ryan & Deci, 2017), one of which is the basic psychological needs theory
(BPNT). It asserts that human flourishing and well-being are universally contingent
on fulfilling three basic psychological needs: autonomy, competence, and relatedness

(Deci & Ryan, 2000a).

Basic psychological needs were identified as critical resources that underpin people's
innate desire to improve their self-organization, adjustment, and well-being (Ryan
1995). According to Ryan and Deci (2000b), BPNT's approach includes concerns for
human development and well-being and the undermining, isolating, and pathogenic
implications of need frustrated environments. Thus, the theory highlights the
satisfaction and frustration of basic psychological needs. While fulfilling basic
psychological needs is crucial for an individual's welfare, frustration may cause a risk

of passiveness, defensive attitudes, and illness (Vansteenkiste & Ryan, 2013).

According to Ryan and Deci (2017), these three psychological needs were
distinguished and drawn from the inductive and deductive bases. These general
needs arose inductively from studies that showed the importance of experiences of
competence and autonomy in developing and maintaining intrinsic motivation.
Numerous studies, some included in meta-analyses (Ng et al. 2012; Slemp et al. 2018;
Van den Broeck et al. 2016; Vasquez et al. 2016; Yu et al. 2018), have since shown
that these three psychological needs indeed play a significant role in development,
adjustment, and wellness across cultures (Ryan and Deci 2017). Relatedness refers to
having bonds, feeling warmth, and caring. When satisfied, the person might feel
connected and essential to others. When frustrated, feelings of loneliness, social
alienation, and exclusion can be observed. Competence consists of feeling proficient
and effective. When satisfied, the person may engage in activities and use improved
abilities and mastery. Feeling ineffectual, powerless, or even failure can be observed
when frustrated. Autonomy refers to self-control and willingness. When satisfied, an

individual might experience the unity of emotions, ideas, and behaviors. Frustration

12



might confuse preferences and pressure (Deci & Ryan, 2000b). Individual goals can
be achieved based on psychological and cognitive reactions toward varying degrees
of autonomy, as proposed in theory (Deci & Ryan, 1991). Thus, basic psychological
needs are subject to numerous types of research in varied areas. The domain of

sports and exercise is one of them. (Edmunds, Ntoumanis, & Duda, 2006).

It is well-known that the influence of parents on several crucial moments affecting
the sports careers of youth who specialize in one sport at a young age has reached a
remarkable level. This research may help athletes' entourage to understand how
sports parenting interacts with the formation and development of the athlete's
perceived basic psychological needs from both the parents' and early specialized
athlete's perspectives. Thus, the study examines parents' and early specialized
athletes' perspectives on parental involvement by basic psychological needs theory:

autonomy, competence, and relatedness.

1.3. Purpose of the study

This phenomenological study aims to understand the experiences of sports parents
and early-specialized athletes on how athletes' basic psychological needs
(competence, autonomy, and relatedness) relate to sports parenting during a sports
career. In detail, a) What do parents, and early-specialized athletes think about
athletes' self-evaluation of their sports performance? (Competence) b) What do
parents and early-specialized athletes experience in the decision-making processes
of an athlete? (Autonomy) c) What do parents and early-specialized athletes think
about athletes' relationships in the sports environment? (Relatedness) d) What are
the parents' and early-specialized athletes' expectations about optimal sports

parenting? (Perceived optimal sports parenting).
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1.4. The significance of the study

The practical application of sports parenting in the athletes’ sports environment has
recently been a critical subject. Especially in light of the ever-growing trend toward
early specialization in sports, the rising involvement of parents in the sports
environment and their relations with athletes are interesting. It is essential to know
what kinds of relations early-specialized athletes need, how their relations with
parents are reshaped over time, and what barriers they encounter in forming basic
psychological needs in the family environment. In addition, there is enough evidence
in the sports parenting literature illustrating the significance of studying parents' and
children’s data within the same research. Furthermore, data (experience &
perception) of both parents whose children compete at the elite level (i.e. Olympic)
and whose children compete at the practitioner level (i.e., Club) will contribute to the

literature concerning our understanding of sports parenting.

Therefore, it was worthwhile to study this topic in an unexplored collectivist culture
(i.e., Turkey) to provide valuable information. This research allows us to understand
the differences and similarities of the investigated phenomenon in collectivist
cultures. Considering specific strategies to address the identified research-practice
gap may also open the way for practical applications to study the current state of

sports parenting in collectivist cultures such as Turkey.

1.5. Operational Definitions

The critical definitions of the terms mentioned in this study are below:

Early Sports Specialization: There are three factors to define early sports

specialization. These factors are that athletes train intensively for more than eight

months each year, do a single sport, and are in the pre-puberty stage around 12 years

old (LaPrade et al., 2016).
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Sports Parenting: Parental involvement in sports is extraordinarily complicated; the
implications of involvement vary, the motives for different forms of participation are
diverse, and the tactics required to support parents must be multi-directional (Knight,

Berrow & Harwood, 2017).

Basic Psychological Needs: healthy development and functioning depend on fulfilling
three basic psychological needs: autonomy, competence, and relatedness. These are
the specific and necessary nutrients for flourishing, like sports success (Vansteenkiste

& Ryan, 2013).
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CHAPTER 2

LITERATURE REVIEW

Motivation encourages and leads to behavior, significantly affecting various critical
developmental outcomes in youth (Eccles & Wigfield, 2002). Ryan and Deci (2017)
stated that when people's basic psychological needs are met, they report more
connected and purposeful forms of motivation, enhanced effectiveness, and well-
being. It is believed that development, integrity, and well-being will suffer if any of
these needs are unmet due to frustration. It is an ongoing cycle dependent on
relations with self and their environment, such as significant others; thus, significant
others impact the psychological well-being of youth athletes. Furthermore, parents'
physical participation or reactions to sporting situations can influence motivation,
perception of success, and performance goal setting (Wiersma & Fifer, 2008). There
are various models for understanding sports parenting and positive youth

development in sports careers.

2.1. Developmental Models in Youth Sport

Since the 1970s, the primary focus of sports psychology has been on the transitions
into and out of organized sports. Researchers in the field of youth sports have
examined not only questioning how and why children begin engaging in organized
sports but also the transition processes of attrition among young athletes should be
qguestioned (Brustad et al.,, 2001). Thus, it is essential to understand the central

perspectives of the youth athlete developmental process in the literature.
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2.1.1. Long-Term Athlete Development Model (LTAD)

Balyi and Way, sports scientists, developed the LTAD model in four stages in the early
1990s. The LTAD's principal duty is to ensure that essential skills are taught to
children within their ideal physical development phases, which is critical for long-
term athletic progress (Black & Holt, 2009). Also, LTAD evolved into seven stages in
2005. This model considers the athlete's biological growth by utilizing peak height
velocity (PHV) to decide whether the athlete is ready for the next stage of training
(Balyi et al., 2013).

Moreover, the LTAD model offers various participation, training, and competitive
options throughout childhood and adolescence across its seven phases. There are
two primary routes: the "podium pathway" for becoming top-level athletes and the
"active for life" route for recreational athletes (Lloyd & Oliver, 2012). Figure 1 shows
the accepted version of the LTAD model, which was implemented into Canada's
sports system in 2005 (Canadian Heritage, 2002). Thus, it is essential to understand
this model in sports systems and how the perspective shapes the developmental

process of young athletes.

Varghese and colleagues (2022) described physical literacy as one of the core factors
in LTAD. It is a basis for playing sports because it gives people the motivation, skills,
and knowledge they need to understand how bodies move like climbing, handle
objects like catching, and stay balanced, like a ready position. Also, there are seven
phases of LTAD in their narrative review. The first three stages of this model focus on
the development of physical literacy: "active start," "FUNdementals," and "learn to
train." First, the "active start" stage from birth to six years old is all about mastering
the fundamentals of movement and applying them in real-world situations.
Unstructured playtime is critical for children; parents or caregivers should provide
that duration. Second, "FUNdementals" is a stage from six to nine that mainly focuses
on learning new skills and having fun. Children in this developmental period need

organized and controlled programs. Improved abilities can enhance participation in
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sports and other leisure activities in this development period. According to Balyi and
colleagues (2013), parents can actively encourage their children's engagement in
various sports at this stage. Parents must assume responsibilities in sports if they

want to encourage "active for life."

o High-performance
= sport
E —
¥ Training to compete
= Pre-full
Q
q -
T Training to train maturity
o
1+
Z Pre-PHV
= (Peak height
E velocity) or
2 Fundamental pre-puberty
2 Active start | movement skills
(a8

Figure 1: Long-term Athlete Development Model

Note. Adapted from The European Sports Coaching Framework by Lara-Bercial and
colleagues, (p.21) 2017, Erasmus+ Programme

Varghese and colleagues(2022) stated that the third, "learn to train," is the most
significant phase from nine to twelve years old because this is a critical time to
develop specialized abilities. Athletes must understand how to warm up, cool down,
stretch adequately, and be mentally prepared for sports. Developing physical literacy
is the primary goal at this stage. Balyi and colleagues (2013) underlined that parents
listen to their children actively to help their sports branch choices by communicating
effectively with them. The roles of parents are characterized as being aware of sports

branches that demand late Specialization and preventing early sports specialization.

These three stages are given below for athletes who choose the podium pathway and

shape their careers in sports. Fourth, "Train to train" is the stage from eleven to
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sixteen where puberty starts. This stage aims to introduce aerobic exercise before
PHV and specialize in one or two sports of the athlete's choosing. Athletes are
encouraged to put what they have learned from previous stages into practice.
Athletes compete for glory but are also encouraged to have fun (Varghese et al.,
2022). During this time, parents should explain the physical and emotional changes
that are taking place in their children and take the necessary precautions to protect
them from the negative impacts of the athlete's growth and development (Balyi et

al., 2013).

Fifth, the "train to compete" stage from fifteen to twenty-three years old includes
the goal of maximizing competitive performance. This level is mainly concerned with
improving the abilities of specific sports and roles within each sport (Varghese et al.,
2022). At this point, parents may see that their responsibilities are becoming more
passive, and they should be able to appreciate the complexities of high-level sports
and provide their children with the encouragement and support they need (Balyi et

al., 2013).

Sixth, "train to win" is a stage after eighteen about getting athletes ready for high-
level training, competition, and recovery in their sport. This stage focuses on
mastering skills like decision-making, technical skills specific to a position or sport,
and fitness skills. The goal is to get as fit as possible and heal as much as possible
(Varghese et al., 2022). In this stage, athletes spend considerable time away from
home. Minimal family influence exists (Balyi et al., 2013). Seventh, "active for life" is
a stage at any age and aims for all athletes and people to enjoy a wide range of
competitive and recreational sports and physical activities in the long term (Varghese

et al., 2022).

In supporting the LTAD model, Wilson (2014) found in a study done with elite
weightlifting athletes that when young athletes are overtrained, they reach their
peak too early. Heavy weights should not be lifted until beyond eighteen.

Competition should focus on technique, such as a repetition-based format with
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participants lifting weight only up to their body weight. The mid-20s are considered
the optimal age for a person's physiological maximum. However, Lavalle and
Mansfield (2013) highlighted that the difference in age at which people in eastern
and western Europe begin their careers might indicate weightlifting success. Instead
of focusing on chronological age, the LTAD model must concentrate on maturity and
trainability. In addition, Oliver and Lloyd (2012) stated that while children and
adolescents naturally experience periods of rapid adaptation during the
developmental years, the relationship between training stimuli and age, growth, and

maturity is still unclear.

Furthermore, from a philosophical point of view, the phrase "physical literacy"
includes an individual's emotional, physical, and mental aspects. Focusing on only
one developmental aspect would not be "physical literacy" (Whitehead, 2013). Thus,
Ropret and Jevtic (2019) underlined the need for a cognitive system to verify
individual and inter-individual variances in athletes' adaptations of training traits in
specific sports. LTAD's theoretical and practical significance is limited by the absence

of theoretical and practical context for particular sports areas.

2.1.2. A Holistic Athletic Career Model (HAC)

There has been an increasing interest in the concept of dual careers in the sports
psychology literature, such as integrating sports with education or a job. It is now
regarded as an international issue found in studies from around the world
(Stambulova & Ryba, 2014). It is expected that this area of research has gotten so
much attention. Researchers aim to help athletes find the right balance to enable
them through critical life changes like moving from junior to senior careers, moving

through school and moving on to careers after sports (Stanbulova et al., 2015).

The Holistic Athletic Career model (HAC), developed by Wyleman and Rosier in 2016,
includes a lifelong athletic career with five levels of development based on

transitioning and challenging situations athletes’ encounters (Kagelaers et al., 2018).
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Figure 2. The Holistic Athletic Career Model (Wylleman & Rosier, 2016)

As the model represented in Figure 2, these five levels focus on continuous changes
in varied domains based on athletes' sports career parameters and their relations
over time. Also, dotted lines show that transition ages are approximately

represented.

The first layer, named athletic level, includes the initiation, development, mastery,
and discontinuation phases. Athletes first encounter organized competitive sports
when they are six or seven years old, known as the initiation period. After being
identified as talented at twelve or thirteen, athletes begin a development period of
intense training and competition. During the mastery period, around eighteen and
nineteen, athletes compete at the highest level. When players are in their late
twenties or early thirties, their peak sports careers are over in the discontinuation

period.

The second layer, the psychological development level, includes childhood, puberty/
adolescence, and (young) adulthood. Throughout the third layer, athletes'

psychosocial development level transitions and phases are depicted, as well as those
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of parents, coaches, peers, and life partners who athletes see as significant during
that transition period. Athletes' academic and vocational periods like primary
education/elementary school, secondary education/high school, and higher
education are included throughout the fourth layer. Elite athletes' vocational
development may begin after high school and include a full-time or part-time job in

the professional sports sector.

The fifth layer demonstrates how athletes' engagement may be financially supported
during and beyond their sporting careers. In addition to family support, sport-
governing organizations, national Olympic Committees, or (private) sponsors play an
essential role from the conclusion of the growth process through the mastery stage,
as well as in the post-sport retirement period (Wylleman & Rosier, 2016). It is
believed that critical transitional stages require not only financial support from
parents but also emotional support. For instance, Ohla (2022) mentioned a strong
correlation between how much continuous support athletes receive from their
parents and how well they do at the professional level. As a result, the athlete's
parental emotional support plays a significant role in the junior to senior transition.
After that, they no longer rely on their parents, and their professional growth will be
aided by an experienced and skilled coach at this point in their lives. Because athletes
become more independent, increasing demands for expertise in sports may be a

contributing factor to their development.

It's well-known that team and individual sports have significant discrepancies in many
subjects. De Subijana and colleagues (2020) underlined significant discrepancies in
the athletic careers and retirements of athletes in individual sports compared to
those in teams. Individual athletes attain their peak performance earlier and enjoy a
longer athletic career, whereas team sports athletes are more likely to integrate their
activity with their job. Individual athletes are better off financially when they retire

than team athletes are.
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2.1.3. Developmental Model of Sport Participation (DMSP)

The developmental model of sport participation (DMSP) created by Cote, Baker, and
Abernethy offers a framework to investigate some physical and psychosocial factors
that may affect the sports participation patterns of younger generations (Cote et al.,
2003). Following in-depth interviews with athletes from a wide range of sports, DMSP
suggests three progressing phases of athlete development: sampling, specializing,
and investment. Before specializing between the ages of thirteen and fifteen and
investing beyond sixteen, athletes engage in various sports, but this reduces as they
age (Cote & Fraser-Thomas, 2007). As in the model, children are expected to
participate in sports activities based on deliberate play during the sampling years.
Deliberate play is described as less structured and aims to maximize the innate
enjoyment of children by regulating with flexible age-related rules. However,
deliberate practice is defined as highly structured activities requiring lots of effort
and focus on improvement rather than having fun. Thus, athletes continue to

deliberate play till their specializing stage (Cote & Hay, 2002).

During the specializing years, deliberate play and practice are more evenly parallel,
and there is less engagement in several sports. In the investment stage, athletes
devote extensive time to deliberate practice and much less time to deliberate play
(Cote & Fraser-Thomas, 2007). When the international competitions provided a
suitable space to show their abilities, young athletes also benefited from the
excitement, difficulties, and maturity effects. Also, exposure to international
competition pressures like travel, doping control, and timing of events might assist
athletes between fourteen and seventeen prepare for future senior international
competitions (Peters & Schnitzer,2015). However, exposure to performance-based
competitive circumstances when they are not ready enough may cause an increment
in anxiety and a decrement in self-esteem (Vanden Auweele et al. 2004). According
to the results of Olympic and World Championship track and field athletes'
experiences, young athletes should not begin the investment stage until they are at

least sixteen years old, as recommended by the DMSP model. (Huxley et al., 2018).
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Moreover, it is underlined that the shift from a junior to a senior athlete is typically
challenging during the investment years, and many talented young athletes drop out
of the sport (Stambula et al., 2009). Throughout this process, one important point is

how the significant others in the athletes' surroundings have been positioned.

Cote and Fraser-Thomas (2007) emphasized the criticality of significant others, who
are coaches, parents, peers, and siblings, for healthy and continuous youth athletic
involvement. In detail, coaches show support and encouragement to youth during
the sampling stage. However, these relations are transformed into more reciprocal
relations, and teaching methods become more skill-oriented and technical in the
specializing and investment stages. Additionally, parents are the introducer of sports
and enroll them in varied sports by supplying equipment and resources in the
sampling stage. However, their roles of leading in the sampling stage are transformed
into less engagement and providers of monetary and emotional support through
problems and barriers in the sport during the specializing and investment stages.
Furtherly, while peer relations are seen as a keystone reason to play in the sampling
stage, this relation is transformed into beneficial relations in sport and becoming role

models or supporters.

DMSP defined two separate routes at first in sports participation: sampling and early
Specialization (Coté et al., 2009). Early specialization means a young athlete skips the
sampling years and jumps into the specializing stage. Because of this preference, the
investment stage would begin before expected, around eight years old (Strachan et
al., 2009). However, as mentioned in the early sports specialization part, children may
face potential risks during this process because they will take essential
responsibilities of specialization before necessary development. In particular, Cote
and colleagues (2009) underlined that the sampling stage where prosocial behaviors,
interpersonal skills, diverse peer relations, and social capital are formed is a critical
process for youth development. Additionally, the environment created by the

sampling stage encourages the growth of intrinsic motivation (Cote et al., 2007).
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Cote, Lidor, and Hackfort(2009) listed seven postulates of the DMSP. First, multi-
sport involvement does not exclude becoming top-level athletes or reaching peak
performance. The second was that early diversification in the sampling stage could
lead to long-term sports engagement and career. The third, early sports
diversification in sampling, permits involvement in different circumstances and
enhances PYD. The fourth, high-level deliberate play, fosters robust intrinsic
motivation through sports engagement at the sampling. The fifth, the sampling, also
fosters a range of physical and cognitive experiences that youngsters can later tend
to find their primary interest in the activity. Sixth, children should be able to choose
between specialization or continuing at a recreational level. Seventh, adolescents
gain the physical, cognitive, social, emotional, and motor skills required to specialize
in a sport by late adolescence. In addition, Cote and Vierimaa (2014) focused on each
of the seven postulates of DMSP 15 years after its first conceptualization. It is
summarized that the five focus on the sampling phase's effects and the importance
of deliberate play on youth involvement, performance, and personal development.

Two of them focus on critical youth transitions.

The aforementioned developmental models in youth sports have made sense of the
developmental processes within a specific age range, physical, psychological, and
social change. The researchers aimed to propose a holistic transition process in the
sport since breaking development into stages allows for elaborating and
comprehending many factors. However, in this study, a broader concept is required
to investigate the parents' relationship with the experiences of where athletes' basic
psychological needs are fulfilled and frustrated. Thus, youth developmental models
are not preferred. As a result, it was determined that the positive youth development

context should serve as the conceptual framework for this study.

2.1.4. Conceptual Framework: Positive Youth Development

Positive Youth Development (PYD) is an umbrella term rather than a specific model.

It refers to paths where children and adolescents might gain optimum growth
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experiences by participating in structured activities. Positive youth development can
be possible by enabling enjoyment from a healthy, fulfilling, and productive existence
as children and later as adults (Hamilton et al., 2004). PYD assumes all youth have the
capacity for positive developmental progress (Lerner et al., 2005a). Additionally,
researchers focusing on PYD have a common idea in the literature that children and
adolescents are perceived as resources rather than problems based on the strength-
based approach to development (Lerner et al., 2005b). Some research indicate that
positive youth development is much higher among youngsters who participate in
sports than those who do not. For instance, adolescents who engaged in sports for
two or more years scored much higher on the PYD than non-participants and
adolescents who engaged for one year. Higher levels of PYD can be attributed to

more participation in sports in grade seven (Zarrett et al., 2008).

National Research Council and the Institute of Medicine (2002) have asserted that
PYD is linked to at least eight developmental factors. These factors are a secure and
health-promoting system, transparent and coherent regulations, and expectations,
friendly and encouraging relations, opportunities for deep involvement and
belongingness, favorable social norms, support to have self-efficacy and autonomy,
and chances to develop skills and balance among parents, education, and

community.

Qualitative research by Strachan and colleagues (2011) interviewed and observed
five top-level sports coaches looking for elements of sports programs that could
promote PYD. PYD's program features were found to be consistent with their
findings. Additionally, according to Eime and colleagues (2013), there are three
categories based on inductive meta-analysis to understand the origin of PYD in
sports. These categories are PYD environment, including approving or encouraging
relations with significant others like coaches, peers, and parents, life skill-based
activities including development and transfer of life skills with activities, and PYD
consequences, including mental, physical, and social aspects. In the context of sports,

it should be underlined that promoting PYD requires encouraging relations between
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significant others and athletes to maximize optimal youth development chances (Holt
& Knight, 2014). For instance, Grolnick (2003) mentioned that the emotional climate
created by parents within the parental structure, such as autonomy-supportive or
controller, influences youth's well-being and intrinsic motive to engage in different

actions, hence contributing to PYD.

Lerner and colleagues (2005) defined an essential principle of the PYD concept: the 5
C's model based on developmental psychology. PYD results from the relations
between the individual and their social environment, enhancing the 5 C's
Competence, Confidence, Character, Connection, and Caring. Competence is the
feeling of adaptability and positive self-efficacy in domain-specific contexts. The
definition of confidence is a positive self-perception as opposed to domain-specific
beliefs. Integrity and respect for social and cultural standards are features of
character. Connection is defined as having positive relationships with individuals and
institutions, and a sense of concern and empathy for others is defined as caring. A
sixth C (contribution) may arise when 5 Cs are present, allowing adolescents to
contribute to their community and society. Currently, it is essential to differentiate
between connection and PYD climate. Vella and colleagues (2011) defined PYD
climate as the cumulative climate that comes from interpersonal relations and team
member relations. Unlike the connection, which conceptualizes positive individual

relations, the PYD climate relates explicitly to group-level relations.

Jones and colleagues (2011) studied 258 juvenile athletes aged twelve to sixteen, and
each participant completed a 30-item instrument of the 5Cs of PYD. Results showed
a high level of overlap between the five variables of the 5Cs; thus, the model was
disproved by confirmatory factor analysis. Moreover, C6té and colleagues (2010)
offered a revised 4Cs model in a sporting context that collapsed the outcomes of
caring and character hence construct overlapping. This model has been utilized as a
framework for promoting the advantages of sport through efficient coaching (C6té &

Gilbert, 2009) and favorable peer relations (Vierimaa et al., 2018).
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2.2.  Early Sports Specialization

There are three factors to define early sports specialization. These factors are that
athletes train intensively for more than eight months each year, do a single sport,
and are in the pre-puberty stage (LaPrade et al., 2016). National Sports Model of
Development (Skate Canada, 2010) stated that youth and parents face the decisional
process of single sports specialization when the athletes are around nine. Thus, it is
mentioned that parental preferences and views of appropriate activity domains
influence children's early sports engagement and participation decisions, as well as
the differential value placed on different sports by parents (Cote, 1999). It is
considered that many sports-related decisions are taken together or under family
control, especially when the athlete is young. Because of this reason, competitive
youth sports can be seen as a journey shared by parents and athletes (Knight & Holt,

2014).

Ferguson and Stern (2014) mentioned that an athlete's coaches, parents, perceived
financial incentives, and media attention all play a significant part in determining
whether they choose to specialize. When athletes are driven into early sports
specialization, they cannot appreciate the value of this decision or the dedication it
takes to practice year-round for one sport. In addition, Malina (2010) pointed out
that children are often classified as gifted or talented in sports, the arts, and
academics from a young age. Probably, such categorization increases early
specialization. Because Giillich (2014) mentioned talent as something that comes
from inner potential and focuses on how well someone does at a young age. The
dynamic concept looks at talent along with attitudinal and sociological aspects. Since
talent is identified at a young age, it may be demonstrated that children who focus
on sports early have future promise in this area, like sports. However, Ferguson and
Stern (2014) stated that labeling as talented puts extra pressure on athletes they
don't need, leading them to specialize in a sport before their minds and body are

ready.
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There are varied factors contributing to sports specialization. These factors include
enjoyment, scholarships, the desire to compete professionally, and gaining
competitive advantages (Ahlquist, Cash, & Hame, 2020). The contributions of these
factors to the athlete's life may create the need for early specialization in the athletes
and their families. For instance, Tritto (2006) mentioned one of the expectations that
many children begin to specialize in a specific sport early to receive a college
scholarship, typically at a high cost to the family. However, Malina (2009) mentioned
that rules vary by sport, but only a few high school athletes go straight to college with
professional contracts. In addition, there is an expectation for high-level young
athletes to compete on both school and region or state teams, which may lead to
overtraining. There is also a drive for college scholarships, with fourteen or fifteen-
year-olds committing to institutions based on their early adolescent athletic success
(LaPrade et al., 2016). In addition, some early sports specializations are impacted by
parents who observe their children fulfilling their professional aspirations. In certain
instances, corporations strive for early specialization to maximize investment returns

(Bjarnason, 2015).

Cote and Lidor (2013) pointed out the general idea that early specialization may be
critical in some sports where starting sports life early is needed to reach the highest
performance level. Still, there is no need for early specialization in some sports, such
as basketball and baseball, to have an elite performance (Jayanthi, Pinkham & Dugas
2013). Thus, some specific sports programs were prepared to support youth
specialization. According to Malina (2009), most club sports, like soccer in most
countries, baseball in the Caribbean, and basketball in Europe and Africa, have
programs that help kids get better at their sport. A corporate budget is also used in

programs to help young tennis players improve.

According to Buckley and colleagues (2017), results of elite athletes' survey revealed
that 61.6 percent of respondents thought that sports specialization helped them
perform better; however, only 22.4 percent said they would want their children to

specialize in a single sport during adolescence. Although athletes have experienced
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early sports specialization in their youth, the low number of respondents support
their children to be early specialized in the sport, which underlines the importance of
risk factors. Because it is known that early sports specialization may increase injury
risk, burnout, pressure from coaches and parents, lack of time to engage in other
sports, and enjoyment of other sports in athletes' lives, which cause discouragement
of early sports specialization (Ahlquist et al., 2020). In addition, different scientific
organizations underline the low-stress tolerance level of youth; nevertheless, there
is an increment in stress levels when younger athletes compete at a high level of
competition (Jayanthi, Pinkham & Dugas 2013). Early-specialized athletes in sports

also experience puberty in their athletic careers.

According to Wondisford (2020), complex connections between environmental and
biological factors impact puberty. Although individuals are born simultaneously, they
can have significantly different biological maturation. Llyod and colleagues (2014)
mentioned three different puberty stages: early, synchronized, and late, based on the
timing of a child's chronological age and biological maturation. As puberty
progresses, there is a difference between various stages of puberty, such as receiving

of the endocrine system and hormone levels (Cavarzere et al., 2020).

It is known that puberty is a critical transition period for developing skills such as
stress management. Tanner (1962) mentioned puberty is the process through which
a child's body evolves into adulthood. It's essential for identifying, developing, and
managing young athletes' physical and psychological processes. Puberty causes
significant changes in size, form, performance, and appearance between nine and
sixteen years old. Puberty is influenced by hereditary and, to a lower extent,
environmental influences. In addition, Cumming and colleagues (2018) highlighted
that youth entering puberty has substantial consequences for athlete selection,
performance, and injury risk. Children who develop before their peers are the first to
experience puberty's physical and functional alterations. This situation provides an
athletic edge in sports by having larger size, strength, and power, especially when
competing in age-restricted categories.
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However, Malina and colleagues (2005) researched soccer players. The effect of age,
size, maturity, and experience on soccer abilities was examined. These factors
accounted for only 19 percent of ball control and dribbling speed variance with a
pass. However, they made no significant contributions to dribbling speed without a
pass and shooting/passing accuracy. Thus, physical maturity should not be linked
with talent immediately. Although it is shown that physical puberty does not give a
significant advantage to athletes, it is stated that delaying puberty through high-
intensity exercise has detrimental consequences. Georgopoulos and his colleagues
(1999) found in the research about female rhythmic gymnastics that delayed puberty
because of a high amount of training may have a causative effect on maturation
speed and some hormones (somatomedin C, growth hormone, and estrogen)

through a negative energy balance.

Smucny and colleagues (2015) mentioned that muscle and tendon lengthening
frequently outpaces muscle hypertrophy, forcing muscles to increase their force
generation by around 30% to create movement. This situation increases the force
transmitted to tendons. These biomechanical principles show that repeated;
vigorous activity increases prepubertal athletes' underlying injury risk. Also, Malisoux
and colleagues (2013) highlighted that rapid training intensity changes might
contribute to traumatic contact, traumatic non-contact, and overuse injuries among
elite athletes between the ages of twelve and eighteen who compete in various
sports. The above statements showed that high-intensity training before puberty
involves high risks in terms of mental and physical aspects. LaPrade and colleagues
(2016) noted that talent identification is difficult at all phases of development but
particularly difficult to identify before puberty. Moreover, Cote (2009) stated that
athletes in late adolescence are theoretically better suited for the demands of the
sport, even though post-pubescent sports involvement has potential risks. These
athletes have enough cognitive, physical, social, and emotional competencies to

comprehend the advantages and disadvantages of sport specialization, make
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knowledgeable, autonomous decisions, and engage in intense training when

appropriate.

Moreover, a relative age effect (RAE) can be seen in early sports specialization. Youth
sports are sometimes divided into yearly age groups, with those born earlier in the
age group having participation and performance advantages over those born later.
This benefit is known as the RAE (Mush & Grondin, 2001). For instance, Fenzel (1992)
stated that compared to their early-born peers, late-born players were shown to have
greater exposure and labeled as more physically gifted. Such exposure and the
subsequent relation should negatively impact psychological outcomes like self-
esteem. In addition, Mulazimoglu and colleagues (2016) stated that early growth
might be detrimental when selecting players in Turkish soccer. Players born later in
the same year have a disadvantage in terms of physical structure and development,
preventing them from being chosen for teams. Due to disadvantages, many gifted

but late-maturing athletes cannot demonstrate their ability.

Early Specialization may lead to a "social isolation" or a "unidimensional identity"
because of the high volume and intensity of training required for success in a
particular field (Wiersma,2000). Malina (2010) highlighted that sports specialization
requires a time commitment for training and competitions. This requirement can
cause isolation from peers of the same age, especially during adolescence. It can also
affect relationships with peers, parents, and other family members and miss out on
opportunities for friendship and growth. In addition, it should not be missed that
social isolation from their social environment affects their present time and harms

their future relations with friends and family (Nyland, 2014).

Moreover, the lifestyles of top young athletes are often heavily controlled. This
situation could make young people too dependent on others and, in many cases,
cause them to lose control over their lives (Malina, 2010). For instance, Tiger Woods
is an excellent example whose experience from childhood to maturity practicing for

success with a highly motivated father is well reported (Bjarnason, 2015). It is shown
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in media that Tiger became an excellent golfer due to early sports specialization, a
dominant dad, and a disciplined lifestyle during youth and adolescence. A common
misconception among parents is that early sports specialization is required for their
child to achieve top athletic status and long-term success because of the stories
reflected in the media like this. (Scola, 2022). Malina (2010) added that commitment
to a single sport at a young age engages a child in a complicated environment
dominated by adults. It found that athletes experience stress because of an
overdependence environment in year around training and conditions that increase
over time. Brenner and his colleagues (2016) highlighted that adults with too much
access to the lives of young athletes might cause physical, mental, or sexual harm to
athletes because of their reliance. For instance, Edelman and Pacella (2019)
highlighted the abuse of Larry Nassar, the national team doctor for USA Gymnastics
and a faculty member at Michigan State University. It is noted that numerous young
gymnasts lacked the maturity to comprehend what was occurring when they were
physically and emotionally assaulted. Victims explained that this abuse harms their

self-esteem and confidence.

Furthermore, elite young athletes may be trapped by their popularity, which may
even change how people see them as a person, not just athletes or products sold.
Behavior development may be slowed down, and young people may misbehave in
social situations and continue to do so as adults (Malina, 2010). In addition,
comments from their social circles on young athletes' weight increase or loss might
be difficult to manage. Forty-four percent of gymnasts said they had received
unfavorable criticism about their bodies from coaches. Seventy-one percent of those
gymnasts were likelier to believe they should lose weight than gymnasts who had not
received negative body criticism from their coaches (Kerr et al., 2006). In addition,
most college dancers (57 percent) indicated that their choreographers were aware
of their weight gain or loss and picked the thinnest dancers for the most significant
performance roles (Reel et al., 2005). Thus, the core of some aesthetic sports like
figure skating, artistic gymnastics, or dance is physical appearance which brings
nutritional limitations to weight control. Weight pressures from coaches, judges, and
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parents may cause an unhealthy eating tendency in young athletes, and they may
also be subjected to dietary limitations imposed by the sports system (Malina, 2010).
Petrie and Greenleaf (2012) examined that weight, dieting, body size, and body shape
pressures in sports circumstances could cause body dissatisfaction, internalization,
tendency to eat more and bulimic symptoms. Weight pressure is not always about
losing but also gaining weight. For instance, it is stated that there is an emphasis
placed on body size and mass in U.S. football culture, and some young men may feel
pressured to put on weight, increasing their likelihood of being overweight or obese

(Malina et al., 2007).

Moreover, Theintnz and colleagues (1994) stated that three of twenty-seven highly
trained young women gymnasts and four of sixteen moderately trained young
women swimmers were thought to be at risk for mental disorders in the future.
Therefore, it is crucial how the process is handled until young athletes reach the
required level of growth. In addition, it is assumed that all participants' chronological
ages are correct to maintain the fairness of the competitions. In young sports and
among elite athletes, inaccurate age reporting is widespread and known as age
modification or falsification (Malina, 2005). This condition may expose athletes to a
high training load and stress when they are not physically and mentally prepared.

Burnout is a cognitive-affective condition characterized by emotional and physical
fatigue, a diminished feeling of accomplishment, and devaluing sport (Gustafsson et
al., 2017). Strachan, C6té, and Deakin (2009) showed that youth athletes identified
as experts reported greater levels of the burnout component emotional fatigue than
those categorized as samplers. In addition, Myer and colleagues (2015) mentioned
that fear of injury or re-injury also exacerbates psychological burnout. One's body
can't recuperate from the physical strains of a sport if one is continually engaged in
it. Some strategies and approaches may be used by young specialized athletes who

have planned to return to the sport they were playing before their injury.

As seen by burnout and overdependence, a loss of enthusiasm for the sport in which

the athlete specializes is one of the most significant risk factors. As a result of these
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factors, many athletes drop out or lose their probability of receiving a college
scholarship (Denoa et al., 2021). Considering the benefits and harms of early
specializationin sports, it is crucial how athletes initiate, maintain, and complete their
athletic developmental processes. For this reason, everyone who interacts with

children must be knowledgeable about developmental models in youth sports.

2.3. Self-determination Theory

When figuring out the benefits and risks of early sports specialization on athletes, it
is critical to understand how motivation and its main factors, such as basic
psychological needs, interact with early sports specialization in youth sports. Because
it is known that motivation empowers and leads to behavior, which considerably
impacts numerous crucial developmental consequences of youth (Eccles & Wigfield,
2002). Self-determination Theory, one of the motivation theories (Deci & Ryan, 1985;
Ryan & Deci, 2000a, 2017), explains the motivational growth process with the effects
on individuals' actions and health. It is a dialectical perspective of understanding
human acts and characters. (Vasconcellos et al., 2020). Moreover, when the subject
comes to an understanding of "why" individuals engage in different physical
activities, self-determination theory (SDT) provides a framework for regulating the
behaviors to support motivation and the mechanisms that allow motivational growth
(Hagger & Chatzisarantis, 2007). SDT separates different types of motivation that may
regulate action by underlining activities' social and psychological factors and

outcomes for various reasons (Standage et al., 2019).

Additionally, SDT includes different types of continuum motivation ranging from
amotivation to extrinsic to intrinsic motivation. Amotivation is an absence of
motivation. People who are amotivated have no desire to do anything because they
lack the motivation to do so. Amotivation can be due to various reasons. For instance,
the belief that one is not competent to perform a task, the lack of expectation that
their actions will lead to the desired outcome, or a lack of intrinsic value in the activity

itself is mentioned (Deci & Ryan, 2000b). However, intrinsic motivation is an
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intentional form of motivation in which behaviors are carried out due to an
individual's innate interest or enjoyment of the action (Ryan & Deci, 2017). It is also
known that intrinsic motivation is connected with positive adaptation outcomes such
as pleasure and physical activity willingness (Vasconcellos et al., 2020) and a higher
level of physical activity (Lonsdale et al., 2019). Between amotivation and intrinsic
motivation, there is an extrinsic motivation regulated by varying degrees of
autonomy. Controlled and autonomous are two forms, and If intrinsic drives regulate
the behavior, motivation can be named autonomous or self-determined. If extrinsic
drives regulate, motivation can be considered controlled or not self-determined (Deci

and Ryan, 2000b).

SDT includes six sub-theories, each focusing on separate theoretical elements, but is
related by an organismic and dialectical leading theory and the integrating principles
of basic psychological needs (Standage et al., 2019). One of the sub-theories is the
Cognitive Evaluation Theory (CET), focusing on the nature of motivation and the
factors that influence how much action is done for their own benefit (Deci & Ryan,
2000a). The theory implies that external circumstances may diminish or boost
intrinsic motivation. Rewards can be confusing because they can be perceived as
demanding to perform well, weakening the sense of autonomy, perceived as
informative feedback, and the support sense of competence. Thus, locus of causality
makes differences in individuals' life. In addition, socializers affect the athlete's
motivation. In detail, Bhavsar and colleagues (2020) mentioned what significant
others, such as coaches, and physical education teachers, say and do is essential in
deciding whether intrinsic motivation is weakened or encouraged, based on their
influence on the sense of autonomy and competence. In summary, CET underlined

the essential roles of competence and autonomy for intrinsic motivation.

To understand the impact of extrinsic motivation on youth athletes, contract season
and regulation of prizes for athletes can be a good start. In the research based on
contract year analysis of the National Basketball Association and Major League

Baseball, it is underlined that intrinsic motivation diminishes after signing the
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contract and monetary prizes given to athletes because of spotting monetary reward
(White & Sheldon, 2014). Nonetheless, research indicates that all monetary support
has no adverse effects on athletes. For instance, it is shown that intrinsic motivation
and sense of competence increased when scholarship athletes compared with non-
scholarship athletes performing Division | sports in the U.S. (Amorose & Horn, 2000).
Thus, it is essential to figure out that the psychological meaning of rewards for each

individual differentiates motivation's effects.

Although there is extrinsic stimulation for performance, athletes can find intrinsic
motivation in their performance. Organismic Integration Theory (OIT), the second
sub-theory, mainly focused on extrinsic motivation and its varied types. Extrinsic
motivation includes continuum types ranging from external to integrated regulation
(Deci & Ryan, 2000). External regulation is one type that gives people the least
autonomy and the most control from the outside. When people's actions are
controlled from the outside, their motivations are based on things like getting
rewards or avoiding punishment. In this continuum process, introjection regulation
is the next one. Although this one is more autonomous than the previous one, it is
nonetheless regulated since it includes self-administered conditions, such as
dependent self-esteem and guilt or shame avoidance. The next one is identified
regulation, a more independent regulation characterized by actions that stem from
a conscious appreciation of the activity and its rewards. People who follow the
identified regulation see the activity as a helper in reaching their goals (Ryan & Deci,

2000).

The final one is integrated regulation, which gives people the most autonomy in their
actions based on extrinsic motivation. This autonomy is apparent when a behavior
has become a part of personal core values and the formation of the self. It is
underlined that integrated regulation differs from intrinsic motivation in that the
behavior is still engaged to attain results that are essential to the individual rather
than for pleasure or interest. (Deci & Ryan, 2000a). In the sports context, some

researchers underlined that more autonomous regulations of extrinsic motivation
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support increasing self-esteem and being healthier (Mageau & Vallerand, 2003), and
injury prevention precautions are taken (Chan & Hagger, 2012). However, more
controlled regulations of extrinsic motivation may cause burnout (Jowett et al., 2013)
and dropout (Garcia-Calvo et al., 2010). Thus, it is essential to be aware of how

individuals are affected by these outcomes and to find balance in their life.

The third sub-theory is Causality Orientation Theory (COT), centered on which
tendencies appear when an individual is faced with a specific situation and
circumstances. Causality Orientation includes the persuasion and organization of the
information based on motivational values. This theory focused on three types of
orientation: Autonomy, controlled, and impersonal orientations. While autonomy
orientation is a preference to behave based on their own interests, search for
challenging and captivating actions and accept responsibility for their own actions,
controlled orientation is disregarding their own interests and then just performing to
get prizes, to catch deadlines, and to be approved. Impersonal orientation is
reminding of amotivation, which includes passivity and lack of initiative (Ryan & Deci,
2017). According to Hagger and Chatzisarantis (2011), autonomous orientation
protected undergraduate psychology students from the stress-producing influence
of incentives, as seen by no critical decrement of their intrinsic motivation. However,
controlled orientation did not provide this frame because of a decrement in

participants' intrinsic motivation after introducing incentives.

Bhavsar and her colleagues (2020) summarized Goal Contents Theory (GCT), the
fourth sub-theory, as the learning process of how a goal's specific contexts affect
individuals' health. The sense of need for fulfillment or frustration mediates the
relationship between intrinsic or extrinsic goal contents and psychological or physical
responses. When people's goal contents anticipate their experience of basic
psychological needs fulfillment, they are more likely to benefit from goal pursuit and
achievement. However, if their goal content results in frustrating basic psychological
needs, autonomy, competence, and relatedness, individuals will likely suffer severe

impacts from pursuing and achieving such objectives. In addition, extrinsic goals
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involve instrumental outcomes like rewards and encourage an outward focus,
making the process harder to meet needs and slowing down optimal development

(Deci & Ryan, 2000a).

Moreover, Relationships Motivation Theory (RMT), the fifth sub-theory, is the latest
theory in the SDT. This theory studies the need for relatedness and its connections
with other needs to understand intimate relationships' qualities and implications
better. However, even if an individual's desire for relatedness motivates them to
engage in intimate interpersonal relations, this does not ensure that these
relationships are of good quality (Deci & Ryan, 2014). Research suggested that when
one person in a relationship experiences autonomy motivation and gives autonomy
support, it is probable that their partner will experience the same. An increased
degree of such mutual understanding can increase relationship satisfaction (Ryan &
Deci,2017). In addition, it has been highlighted that intimate interpersonal relations
are complex, reciprocal, and authoritative in their relationships (Standage et al.,
2019). Thus, it has been established that a better level of need fulfillment within
relations relates to better quality relations, mental health, and attachment (Patrick
et al.,, 2007). Although each of the five theories emphasizes a particular basic
psychological need or needs, the relevance of these three needs for the individual's

health is highlighted in each theory.

2.3.1. Theoretical Framework: Basic Psychological Needs Theory

The basic psychological needs and their connections in human life are thought to be
universal. They are not learned or gained through value systems but create a
functional effect regardless of culture, gender, developmental stages, and situation
(Deci & Vansteenkiste, 2004). Even though people of various age groups and cultural
backgrounds may express and fulfill their basic psychological needs in various ways,
it is reasonable to assume that everyone would benefit from fulfilling basic
psychological needs. In support of this contention, Soenens and colleagues (2007)

have shown evidence for the significance of need satisfaction across various age
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groups, while Deci and colleagues (2001) have contributed support for samples from

highly different cultural backgrounds.

According to basic psychological needs theory (BPNT), healthy development and
functioning depend on fulfilling three basic psychological needs: autonomy,
competence, and relatedness. These are the specific and necessary nutrients for
flourishing, like sports success. These three basic psychological needs are predicted
to affect development negatively if they are not fulfilled, and also, need frustration
might cause a detrimental and pathogenic impact on athletes' life. For example, if
athletes have difficulty relating to their coaches in the training environment (low
relatedness), coaches may use their power to exclude players on purpose
(relatedness frustration). This example underlined the differences between need

frustration and low level of need fulfillment (Vansteenkiste & Ryan, 2013).

Additionally, according to the findings of 321 parent-child dyads, parental pressure
had a negative correlation with fulfilling basic psychological needs and a positive
correlation with intrinsic drives and pleasure. It is underlined that parents should
avoid persuading their children to show more effort to reach their goals. Because
these attitudes may cause more obstacles in athletes' sports careers, they would

experience less competence, autonomy, and relatedness (Amado et al., 2015).

When people are in a state of frustration with basic psychological needs, this can lead
to a variety of social problems, including frustration with one's ability to act
autonomous, frustration with one's ability to perform well, frustration with one's
ability to feel connected to others, and so on (Ryan & Deci, 2000). For instance, two-
wave prospective research of 61 full-time dancers showed that when athletes' needs
have a low level of fulfillment, they may experience increased stress levels and show
stress reactions after a month (Quested et al., 2011). However, when the basic
psychological needs are fulfilled, it is predicted that athletes will see and react
favorably to the demands. In detail, athletes who feel autonomous, competent, and

supported by significant others are predicted to be able to react to and manage
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stressful situations favorably (Li et al., 2019). In addition, it is stated that an increment
of intrinsic motivation (Vansteenkiste et al., 2020), better self-esteem, higher task

engagement, and lower anxiety levels can be seen (Deci et al., 2001).

Moreover, it has been examined that need fulfillment may encourage more self-
knowledge usage in decision-making and that higher medial prefrontal brain activity
is associated with high conflict settings, which lead to more conscious decisions (Di
Domenico et al., 2012). It has been shown that satisfying or frustrating athletes' basic
psychological needs can positively and negatively impact youth careers. It is essential
to comprehend how these basic psychological needs form and the roles of these basic

psychological needs in the athlete's life.

2.3.1.1. Competence

Competence plays a crucial role in the inclination to understand and manipulate
one's surroundings and participate in demanding activities to put one's talents to the
test and improve those skills. Individuals can adapt to complicated and ever-changing
settings when they are fulfilled with their level of competence. Still, when this need
is frustrated, they are more likely to feel powerless and amotivated (Deci & Ryan,
2000a). In detail, the desire to be competent is a need that is inherent in every
individual. A more broad, emotive sensation of efficacy that comes because of
mastering a task is what we mean when we talk about competence fulfillment (Van
den Broeck et al., 2010). It is essential to know that competence is developed when
people believe they are competent in carrying out tasks and improving their abilities

due to those actions (Ryan & Deci, 2017).

An individual's perception of their own competence is influenced by both the
experience and the possession of the abilities required to tackle a task. Those who
feel unchallenged will not feel more competent because of no effort to provide the
demand. While some people may sense a decrease in competence due to an

overloaded responsibility, others may sense an increase in competence. Successful
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completion of challenging (but feasible) activities is often rewarding when it raises
one's self-perception of one's own ability (Cerasoli et al.,, 2016). In addition,
performance feedback affects how competent people think they are. A credible
source and a sense of responsibility for the conduct to which the feedback relates are

necessary (Kluger & DeNisi, 1996).

Feedback and following perceptions of competence directly influence the youth. In
detail, competence can be linked to both personal skills and background in the area
of behavior that is the focus and part of the social environment. So, when people
around the athlete, like coaches, teammates, parents, or anyone else, give
meaningfully positive feedback, their sense of competence can improve, making
them more motivated. On the other hand, when significant others give constant
negative feedback, a person's sense of competence decreases, and their chances of

getting discouraged and quitting are higher (Ryan et al., 2009).

However, giving feedback to youth includes varied types such as verbal and non-
verbal expressions like gestures and behaviors. Knight and collegues (2011)
underlined that parents' awareness is critical to supporting their children. Because
parental non-verbal gestures and behaviors affect athletes' sense of competence at
different times during the competition, athletes' preferences about optimal parent
reactions can be changed based on the sports environment and timing based on the
situation. According to Adie and colleagues (2008), athletes could be ready to take
their parents' constructive feedback after processing their negative performance.
Thus, youth should select when to begin a dialogue after a game. When youth is ready
to receive feedback, parents may support the sense of competence by emphasizing

the manageable parameters of an athlete's performance.

Moreover, there are several ways coaches might alter the assessment structure to
boost athletes' perception of competence. Giving enough space for athletes to self-
monitor and self-evaluate their performance can be a good way. Athletes'
perceptions of their own competence are positively influenced by the presence of
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positive, informative competence-related comments on their performance (Horn &

Harris, 1996).

When curiosity drives exploration and knowledge, people are more likely to feel
amazed and genuinely surprised, which gives them the drive to quickly learn new
information and skills, which helps them get better at what they do. In the same way,
when people follow their desires, they are "being themselves," which provides a
sense of autonomy, honesty, and a lack of concern for their safety, all of which add
value to well-being. Notably, autonomy and competence need fulfillment not only to
support the process of intrinsic motivation but may also result from it. (Kernis &

Goldman, 2006).

2.3.1.2. Autonomy

Autonomy is the most fundamental human need that determines one's own life and
the primary psychological need that motivates people to engage in sports. Self-
determination and self-empowerment are two essential aspects of autonomy
(Cohen-Mansfield et al., 2004). Regarding basic psychological needs, autonomy
support is related to a feeling of fulfillment, and controlling behavior is related to
feelings of frustration (Bartholomew et al., 2011). Autonomy support enables more
intentional, self-directed behaviors in sports environments; hence, athletes can more
freely engage in exploratory behavior and are likely to support improving learning,

abilities, and competence (Guay et al., 2001).

The results of longitudinal studies conducted in a competitive environment showed
that while regular and ongoing pressures over time caused a drop in autonomy
scores, increment in controlled motivation scores are seen in young elite athletes
(Cece et al., 2019). In addition, Mask and Blanchard (2011) found that a "thin ideal"
clip elicited various reactions from people with varying degrees of autonomy. After
seeing the clip, women with low autonomy felt more pressure to be skinny,

dissatisfied with their bodies, and concerned about the amount of food they
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consumed afterward. Women with high autonomy became more sensitive about the
food quality they consumed. For those with low autonomy, the "thin ideal" message
was internalized as a more judgmental and self-responsible message than for those
with greater autonomy. Thus, it is critical whether to have an optimal level of
autonomy for our self-perception. Moreover, Martinent and colleagues (2018)
highlighted in a longitudinal study that athletes with high autonomy show higher
positive emotions like self-esteem, harmony, and vitality at the beginning of the

season. During the season, negative emotions are seen as lower.

According to Ryan and Deci (2000b), autonomy is generally defined as individuality
and free will, especially in decision-making. However, it is well known that parents
introduce sports to their children and financially support them in various activities by
providing equipment and other resources in early adolescence, which is generally
perceived as autonomy needs frustration. Because athletes may not have a chance
to gotovaried activities if their parents are not financially supporting them. However,
a highlighted point is that athletes' autonomy needs might not be frustrated if they
perceive parents' advice and direction are supportive and worthwhile in sports
decisions (Cote & Fraser-Thomas, 2007). In addition, although parents have a high
level of authority in their children's lives during early adolescence, the situation
changes over time. Youths typically want more autonomy over decision-making, and

parents' role progressively turns to that of support.

Moreover, Jowett and Timson-Katchis (2005) emphasized that parents are in a critical
position to enhance their children's psychological well-being by giving them enough
space to be autonomous based on the level of challenges athletes face. It is also
added that parents are helping to maintain healthy relationships between athletes
and coaches. According to Sommerfield and Chu (2020), when a coach is optimistic,
comforting, and encouraging to a young athlete, this is an example of autonomy
support in a sports setting. Having a task-involving hierarchy makes it easier for a

coach to gain the trust and respect of their young athletes if they give autonomy
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support simultaneously. It also makes it easier for young athletes to enjoy their

training.

Autonomy-supportive sports environments are vital for the intrinsic motivation of
young athletes. The association between autonomous support from significant
others, notably coaches and parents, and increased intrinsic motivation in athletics
has been underlined (Amorose et al., 2016). This association implies that the more
autonomous support a child gets, the more likely they have fun in the activity, which
adds to a more considerable inclination to stay in sports (Atkins et al., 2015). For
instance, a study of 659 young athletes from a range of sports examined the impact
of autonomy support on dropout rates. Researchers examined athletes' self-
determination and the autonomy support they received from their parents and
coaches. There were substantial differences in the level of autonomy support
athletes received from coaches and parents based on whether they were still
participating in their sport after one and two years. Athletes who quit their sports
report feeling less supported by their coaches and parents than those who stay in
sports (JGesaar & Hein, 2011). Moreover, athletes who participated in the Paralympic
Games in London in 2012 and whose coaches participated in an autonomy-
supportive intervention program won a greater number of medals than those who

participated control group (Cheon et al., 2015).

2.3.1.3. Relatedness

Relatedness is the level at which a person feels secure and creates a positive
relationship with others within their social context. Relatedness may also be defined
as the degree to which individuals feel emotionally related (Fraguela-Vale et al.,
2020). According to Jowett and Cockerill (2003), athletes' need for fulfillment and
well-being are directly related to the strength of their relationships with their
coaches. As Sommerfield and Chu (2020) highlighted that coaches are the individuals
who impact the physical and psychological development of young athletes daily.

Jowett (2007) demonstrated that the coach-athlete relation consists of emotional,
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cognitive, and behavioral aspects. Successful relations require both sides to establish
closeness (i.e., emotional intimacy), commitment (i.e., attachment and the purpose
to sustain the connection), and complementarity (i.e., cooperation and reciprocal

behaviors).

However, coaches do not only have a relationship with athletes; they also have a
relationship with parents. Research conducted with high-level athletes whose
parents were over-involved found that coaches actively listen to parents when they
express concerns or provide feedback. Because parents see their children differently
than the coach, parents tend to provide more insightful comments. Coaches should
avoid taking a defensive position even if they strongly disagree with what the parent
is expressing. It demonstrates that the coach is doing everything in their power to
place their young athletes in a position where they may achieve success when they
listen to the information provided by the parents (Smoll et al., 2011). Thus, ideal
parent-coach relationships are characterized by respect for each other's positions,
willingness to address sport-related difficulties, and confidence in each other's
judgments (Wolfenden & Holt, 2005). In addition, Ullrich-French and Smith (2006)
mentioned that parents of young athletes could be educated by coaches on just how
much influence they have on their children's lives. Parents may not realize that their
children can remember their words and actions for years, significantly impacting their

children's sports careers.

Clarke and colleagues (2016) discovered that the parent-child relationship fostered a
feeling of closeness through the dyad's relations in sport and that the sports
environment, including upcoming transitions like whether academy contracts would
be extended, also influenced parents and athletes' relationships. Parents need to feel
secure that they can make well-informed decisions about their children's sports
participation. These decisions may help athletes fulfill their basic psychological needs
and give youth more enjoyment from playing sports (Felber Charbonneau & Camire,

2020).
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Generally, attending sports events is the most frequently stated way parents express
support for their children's athletics (Dorsch et al., 2009). However, one of the studies
highlighted the divergence between the perception of parents and athletes in this
attempt. Felber Charbonneau and Camire (2020) mentioned that athletes'
perceptions of supportive behavior from their parents were affected by the
frequency of parental attendance in their children's athletic events. In detail,
although the father believed that his participation in her daughter's sporting events
validated his continuous interest in her athletic career, the daughter considered his
attendance at all her sporting events to be controlling rather than supportive.
Moreover, Ullrich-French and Smith (2006) explored the impact on young athletes'
motivation of the presence or absence of several positive relations. Their findings
showed that the additional benefits of a third positive relation were negligible when
an athlete had two positive relations (with a coach, father, or mother). The optimum
environment for a young athlete is one in which at least two significant others

provide positive support.

During adolescence, establishing trustworthy relationships with peers is one of the
most important aspects of youth development. These connections allow for
increased levels of autonomy (Spaeth et al.,, 2015). In a qualitative study, young
athletes' perceptions of a peer-motivational environment were uncovered through
in-depth interviews between twelve and sixteen years old who participated in
individual and team sports. Researchers conducted inductive and deductive content
analyses on the interview transcripts to better understand the peer climate. It is
discovered that eleven distinct aspects of the climate amongst the participants,
including a strong focus on personal growth, equal attitudes for all team members, a
sense of belonging, a willingness to teamwork, emphasis on giving one's best effort
at all times, more autonomy support, reaction to faults, promotion of inter-individual
competition by the peer group, negative and unsupportive behaviors in the team,
preference for normative skills and assessment criteria for competence (Vazou et al.,

2005).
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2.4. Significant Others

People who substantially impact a person's life are known as "significant others"
(McPherson, 1978). Parents (Greendorfer & Lewko, 1978), peers (Seymour, 1956),
and coaches or teachers (Albinson, 1973) are defined as significant others because of
the effect on children's athletic career development. Moreover, it is highlighted that
a motivational climate is created by the expectations, values, beliefs, and behaviors
of significant others shown to individuals in sports and physical education (Weigand
et al., 2001). Similarly, researchers discovered that social influence on a child's
motivation is influenced by the role of the significant others (Ullrich-French & Smith,
2006) and that the strength of social influence from parents, peers, and coaches may

vary depending on the role they play (Keegan et al., 2009).

In detail, children rely substantially on feedback from parents and other significant
adults to assess their competence. Most of a child's life is spent in the home
environment, and they are unlikely to have established strong social relationships
outside the family (Brustad & Partridge, 1996). However, as their social experiences
grow, intellectual functions mature, and social skills develop, youth rely more on their
peers to assess their competence (Horn & Weiss, 1991). It is essential to underline
that a supportive environment and other social elements like positive connections
and climate are essential growth enhancers for athletes. Thus, athletes who
participate at the national level should have the best alternatives for improvement,
high-quality coaching, and also the necessary support from significant others in their

sporting and non-sporting lives (Siekanska & Blecharz, 2020).

When an athlete has controlling significant other relationships instead of supportive,
they may face negative outcomes. Wall and Cote (2007) noted that when youth ice-
hockey players become more professional, the sports process becomes more severe
and less joyful. Participating players in off-ice training younger than expected can
indicate dropout, and the environment of athletes (like significant others) may affect

this change. This situation may damage the intrinsic motivation to participate in long-
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term ice-hockey participation. In addition, Smith (1988) explored the extent to which
variations in aggressive behavior in youth hockey could be attributed to differences
in players' perceptions of the acceptance of significant others. Even though age was
discovered to be a more significant predictor of aggressive attitude than the effect of
the significant others, the research underlined that a person's perceived social

acceptance grew with their age and the level of competition they faced.

Rottensteiner, Laakso and colleagues (2013) mentioned that unavoidable situations
emerge from time to time beyond the hands of significant others. Coaches can
perform the excellent task of assisting young athletes in all aspects, but young
athletes can still quit. It is also essential to understand that withdrawal is a common
experience for adolescents as they tend to have new roles and activities during youth.
It is also crucial to remember that youth may quit just because their interests have
shifted to new endeavors rather than because of poor experiences in sports.
Although they believe they are competent, accomplished, and talented, they can still
quit sports. Therefore, significant others can respect a young athlete's choice to quit

sports so that youngsters do not leave sports with a sense of failure.

2.4.1. Sports Parenting

Parents have a crucial position among significant others, as they are the first
individuals with whom a child forms and cultivates relations. Particular focus is placed
on the effects of family on early-specialized athletes. Researchers have been
interested in the impact of parental involvement and influence on the sport since the
late 1960s (Dorsh et al., 2021). Studies have mainly concentrated on the substantial
role parents play in developing gifted athletes (Bloom, 1985) as well as the positive
and detrimental impact parents can have on children's psychosocial experiences in

the foundational period of the sports parenting context (Babkes, 1999).

Early studies on sports parenting are generally focused on Bandura and Walters's

(1963) social learning theory. Specifically, studies began by researching association
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between parents' own engagement in sports and children's performance. The
context then evolved into more theoretically informed studies examining parents'
responsibilities in children's sports socializing and the consequent effects on the
parent-child dyads (Dorsh et al., 2021). First, studies about sports parenting found
that boys put more weight on similarities between themselves and their parents
when evaluating their own self-worth (Kay et al., 1972). In the historical setting of the
late 1960s and early 1970s, the sport was not mainly considered an appropriate
interest for girls. So female gender omission from these studies is noteworthy but
understandable. This situation was investigated in further depth by research
evaluating the role of parents in their children's sports socialization (Dorsh et al.,

2021).

The athlete's family environment is the prominent place they form an identity, build
self-esteem, and get motivated to perform well in sports (Hellstedt, 2005). Moreover,
parents are usually responsible for involving their children in sports. Also, parents
influence their children during adolescence, which usually decreases as they age. The
research has shown how parents play a variety of roles in the lives of young athletes,
from presenting chances for participation and modeling healthy sporting
engagement to assisting youth in making sense of their competing experiences.
Evidence also emphasizes the necessity for parents to make sure they take on these
roles in a helpful rather than pressuring manner. (Holt & Knight, 2014). Such
information has been crucial in encouraging further research in this field and ensuring

that the importance of parents in sports is recognized. (Knight & Holt, 2014).

2.4.1.1. Parental Involvement Continuum

Hellstedt (1987) adapted family systems theory to sports and characterized parental
involvement as a continuum that ranges from under to moderate to over-
involvement. It is believed that both under and over-involvement of parents can lead
to problems in the lives of adolescents. Under-involved parents are described as

those who may not give the necessary monetary, functional, and emotional support
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to pursue a sports career. As a result, these athletes are more likely to drop out and
need more support from others, like teachers and coaches. However, moderate
parental involvement is characterized by valuable parental guidance with enough
autonomy for the young athlete to have a substantial right in the decisions that affect
their development. Parental support is essential, but athletes are ultimately
responsible for their participation and success. Thus, parents value the coach's
comments on their children's skill development, can set reasonable expectations for
them, and provide modest financial support for their children's engagement in
sports. Athletes' skill development is left mainly to the coaching staff when their

parents are moderately involved in their children's athletic careers (Hellstedt, 1987).

Overinvolved parents invest much time, money, and effort in their children's sporting
achievements. They cannot detach their own desires, imaginations, and needs from
their children. Overinvolved parents place a high value on winning and cannot accept
a slight improvement in their children's performance on the field. These parents tend
to create unrealistic expectations for their children and express disappointment if
they fall short of those expectations (Hellstedt, 1987). Wolfenden and Holt (2005)
found that sports steal people's time with their family and social life. Athletes,
parents, and coaches all have complicated relations in a multilayered social situation,

especially when parents become overly involved in highly competitive environments.

According to Hellstendt (2000), athletes' parents who face the same developmental
challenges as non-athlete parents are sometimes overwhelmed with additional
stressors. The ability of parents to move through developmental stages efficiently is
affected by two types of stressors specific to parental phases: horizontal and vertical.
Horizontal stresses are obstacles that families confront over time, especially during
transition periods. Parents can see horizontal stressors when the young athlete
moves from sports diversification to sports specialization or when unexpected career
transitions, such as getting cut from a team or suffering a season-ending injury, occur.

There is a greater likelihood of horizontal stressors for parents with multiple children
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participating in competitive sports and those who have participated in competitive

sports for a long time.

However, vertical stressors inherited from one generation to the next, such as
unfinished grief and family mysteries, are known as vertical stressors. Parents who
wanted to participate or be successful in sports as a youth but did not do it transfer
that goal to their physically gifted child can be a source of vertical stress for the
parents. Vertical stressors can include family norms, such as expectations, attitudes,
and perspectives, that evolve in how parents engage and act (Hellstedt, 2000). In
detail, Eccles-Parsons and colleagues' model help understand the parental influences

on children's motivation and achievement.

2.4.1.2. Model of parental influences on children's motivation and achievement

Eccles-Parsons and colleagues (1983) developed and evaluated an expectancy-value
model of decisions associated with performance. This model emphasizes the
sociopsychological impacts on decision and commitment. Negative and positive task
features influence decisions, and all choices are considered to have consequences
because one selection often eliminates other alternatives. In detail, it is generally
accepted that expectations and values directly impact perceived performance,
commitment, and task selection. It is considered that task-specific beliefs, such as
perceptions of competence, the difficulty of various tasks, people's objectives, and
self-schemas, affect expectations and values. These social cognitive variables are
affected by an individual's perception of the attitudes and expectations of other
people toward them, as well as by individuals' own interpretations of the
consequences of their previous achievements. Individuals' task perceptions and
interpretations of their previous outcomes are probably influenced not only by the
actions and beliefs of their socializers but also by the cultural environment and
specific historical occurrences. This model mainly focused on academic achievement

and motivation.
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Wigfield and colleagues (2006) conducted a literature review on parental influences
on motivation and organized their findings around the general socialization model
shown in Figure 3. Even though this model was initially proposed and elaborated by
Eccles and her colleagues in 1983, many parent influence researchers continue to
propose similar social-cognitive mediational models of parental behavior and
influence. It is designed to investigate these types of integrative models have

continued to increase over the past decades (Parke & Buriel, 2006).

Figure 3 has placed more emphasis on academic accomplishment than on the
concept of motivation overall (Corwyn & Bradley, 2003). This study has thoroughly
noted the mediating role processes linking the causative parents and locality or
cultural characteristics highlighted in Boxes A and B. Parenting general beliefs are
highlighted in Box C. Moreover, parenting child-specific beliefs are indicated in Box
D, and Box E highlights parent-specific behaviors. Box F highlights children's
participation and performance in achievement settings inside and outside school
(Bugental & Grusec, 2006). There has been a great deal of study on the influence of
parental attitudes and beliefs on their children's development of success motivation.
These findings show how a child's motivation can be nurtured in the home
environment by supplying diverse activities or resources that may encourage them

to engage in various activities throughout time (Wigfield et al. 2006).
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Figure 3. Model of parental influences on children's motivation and achievement.

Source: In “Development of Achievement Motivation” (p. 969), by A. Wigfield, J. S. Eccles, U.
Schiefele, R. W. Roeser, and P. Davis-Kean, in Social, Emotional, and Personality
Development, N. Eisenberg (Ed.), 2006, Vol. 3 of the Handbook of Child Psychology, W.
Damon and R. M. Lerner (Eds.), 6th ed., Hoboken, NJ: Wiley.

Parents can significantly encourage their children to participate in academic and
sports activities in early adolescence. This emphasis leads to more interest and
incentive to proceed with these activities over time and to select academic tasks or
extracurricular activities that align with these tasks in adolescence (Simpkins,
Fredricks, Davis-Kean, & Eccles, 2006). Although this model emerged from the
academic perspective, it helps to clarify how parents' expectancies, values, and
behaviors shape the athletes' decisions and attitudes throughout time in the

performance setting.

Moreover, Fredricks and Eccles (2004) defined three parenting roles: provider, role

model, and interpreter. Parents have the power to influence youth's beliefs and
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participation in sports in several ways. As providers, they can support their children
in logistical, monetary, and emotional ways. They can give knowledgeable,
emotional, and trust-based support to their children. As role models, they can be role
models to their children with participation or coaching, which can positively or
negatively affect their children's sports behaviors and beliefs. As interpreters, they
can share their thoughts directly or indirectly with their children about a child's

actions based on their parents' own values, beliefs, and expectations.

2.4.1.3. Dialectical effects between parents and athletes

Parents' influence on a child's development might differ depending on the family's
demographics and position in the child's life. For instance, Kurnik and colleagues
(2013) underlined that parents of gymnasts place a high priority on their children's
health and well-being. But the values sought by parents changed depending on their
gender, age, education, and the gender of their children. Mothers are the primary
influencers when it comes to encouraging their children to participate in gymnastics.
Children's participation was valued more highly by younger parents and those with
lesser levels of education. The necessity of socializing is highlighted regarding the
social components of participation, whereas more educated parents emphasize
values such as health and self-confidence through sport. In addition, Dunn and
colleagues (2016) underlined that the budgets associated with youth sports
involvement could lead to increased parental pressure and a drop in the child's sports
pleasure. Families with a lower income are more likely to experience a heightened
degree of such challenges. Thus, social status and family structure may significantly

impact children's engagement in young sports.

Dorsch and colleagues (2009) found that most parents they interviewed emphasized
their individual and familial sacrifices to support their children's engagement in
sports activities. Numerous parents, especially mothers, give up or reduce their
extracurricular activities to make time and financial resources available for their

children's sports activities. These sacrifices are also a form of parental socialization.
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Sport-related emotions such as reactivity to their children's results and changes in

their relationships with children and other parents were apparent.

Dorsch and colleagues (2015) discovered that family routines and relationships
change as their children's involvement in sports increases. This finding is in line with
numerous studies showing that children's participation in organized sports has
consequences for the entire family regarding time, money, and emotions. In addition,
Kay (2000) underlined that the demands of intense training of their children
effectively controlled the arrangement of household activities such as dinners and
family vacations, which were routinely planned around competitive schedules. The
time commitments of the sport also had several effects on parents' working patterns,

including the hours taken off work and their choice of work with proper hours.

In addition to the effects of children's participation and the progress of their
professions in sports on their families, parents' participation in sports affects
children. Various questionnaires were developed to measure parental involvement
from just children's or both parent and child perspectives. Firstly, Lee and MacLean
(1997) designed the Parental Involvement in Sport Questionnaire to measure
parental involvement in sports (PISQ). Children-athletes recognized the consistency
with which their parents showed particular actions and the acceptability of these
characteristics. Secondly, the Parental Involvement in Sport Scale (athletes and
parents form) was developed by Teques (2016) and adapted Hoover-Dempsey and
Sandler's (1995, 1997) model of parental involvement in the sports context (Teques

& Serpa, 2009, 2013) to comprehend the causes and effects of parental involvement.

Parents retain significant influence in their children's lives during adolescence. Still,
youths typically seek greater autonomy over decision-making, and parents' role
progressively turns to one of support when they become older (Felber Charbonneau
& Camiré, 2020). In addition, Ryan and Deci (2000) defined autonomy as freedom
and individuality, including how much people agree with the forces that affect their
behavior. In detail, adolescents can decide to adhere to the values and standards set
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by their parents, whether because they don't want to let their parents down or
because they desire the same things as their parents. It's also possible that they'll
make different decisions than their parents (Strandbu, 2005). Children reported that
when parents adequately understand their sport or have relevant sports
backgrounds and sport-specific knowledge about competitions, it is positively
received and strengthens youth's pleasure, concentration, and esteem (Knight et al.,

2016).

Moreover, a parent's actions will favor their child's athletic performance if the child
views those actions as encouraging, supportive, and praising (Gomes et al., 2019). In
addition, athletes report better levels and quality of motivation when they perceive
their parents focusing on effort, self-referenced performance, and personal progress
during competitions based on training which helps to form a parental task-involving
atmosphere (Knight et al., 2016). Mossman and Cronin (2019) underlined that
parental support had been linked to positive results for children, including a sense of
self-esteem, competence, pleasure in sports, and the ability to overcome difficulties
(Teques et al., 2018). Similarly, parental support, in the form of direction and
encouragement, is still linked to favorable developmental and psychological effects

(Gledhill & Harwood, 2015).

However, it is seen that parents tend to have high expectations of youth, like
competition performance and mental toughness. Still, Parents' high expectations
may cause adverse outcomes in youth like depression, the stress in several
circumstances, burnout, and suicidal behaviors (Wolanin et al., 2015). In some
instances, parents impose excessive rules, withdraw rewards based on performance,
put pressure on performance, criticize their children's failures, and engage in abusive
behavior based on performance. In these cases, their children may be negatively
affected and develop negative feelings toward their parents' involvement in their
sports (Knight et al., 2011). Amado and colleagues (2015) confirm earlier findings and
emphasize the harmful effects of parental pressure, such as crossing boundaries and

having high expectations in youth. It has been found that if parents pressure their
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children and show controlling behaviors, which lowers their autonomy, children can
face dysfunctional consequences like perceptions of a threatening sports
environment and a lower level of fulfillment with basic psychological needs (Bean, et

al., 2016).

Therefore, it is crucial to understand how parents interact with their children before,
during, and after the competition. It is well recognized that the athlete's family
members' positive, negative, or neutral comments during a competition can affect
the athlete. For instance, Kidman and colleagues (1999) research is critical. They
developed the concept of using an observation tool called the "POISE" to determine
the nature of parents' comments while their children compete in youth sports. During
youth sporting events in New Zealand, they observed 250 parents and used that data
to establish several categories. Positive actions included strengthening and hustling,
while negative actions included correcting, scolding, snide comments, and

n.n

conflicting. Neutral actions included things like "direct questioning," "rhetorical
guestioning," extrinsic rewarding," and "what if" comments. Findings showed that
42.7 percent of the comments made by parents were favorable, 34.5 percent were
unfavorable, and the remaining remarks were neutral. Thus, how athletes interpret

these comments affects their performance.

In another study, Bloom and Drane (2008) examined remarks made by 110 parents
during recreational juvenile sports activities, and approximately 31 percent of the
remarks were of a reinforcing type (generally regarded as favorable), whereas 28
percent of the remarks were of a correcting type (generally regarded as unfavorable).
In addition, Shields and colleagues (2005) used a self-report survey of 189 US youth
sports parents conducted among parents of children who participated in sports in the
United States. Findings showed that 14 percent reported having shouted or argued
with a referee, and 13 percent admitted angrily criticizing their child's performance
in a sport. Also, 15 percent of young people (out of a sample size of 803 youngsters)
stated that their parents become angry with their children if they are not performing
well in a game. It is highlighted that if parents focus on winning, criticize children, or
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provide negative feedback during the competition, it might diminish children's beliefs

of their competence (Knight et al., 2016).

Although the presence of parents at training or competitions has various
consequences on the athletes' lives, it also affects parental relations in general.
Dorsch and colleagues (2009) described a specific sub-group of parental change that
evolved based on parents' relationships with other parents. Parents discussed the
importance of sports to connect with other sports families in the sports environment.
As a result, parents were more likely to support their peers' children's efforts. Peer-
to-peer social networking was made possible because of these relationships. Parents
talked about how they tried to control peers' perceptions of them in this new setting,
essentially putting on a "public face" for their friends on the sidelines. Parents
reported difficulties accepting the loss of these social networks after their child's
athletic career ended or when their child transitioned out of sports. In addition,
children have reported that parents' cheering on other athletes and congratulating
their teammates and opponents can make them have more fun, be more motivated,
and feel less embarrassed (Knight et al., 2010). However, stress between adults on
the sideline affects athletes negatively. In Omli and Lavoi's (2011) study, children
stated that parents should not yell at any officials unless someone's safety is at risk.
Because athletes explained that they would rather lose a game than see their parents
shouting at an official. Even though victory is significant, having fun in a sports

environment with no problems is more important.

Parents and children do not always find common ground on what represents support
and pressure in youth sports. For example, children may interpret parents' actions as
putting pressure while their parents consider being supportive. Parents may have an
exaggerated sense of how supportive their own actions are (Kanters et al., 2008). As
Dorsch and colleagues (2016) noted, it is not always easy to distinguish between
pressure and supportive behaviors as positive or negative. Their cross-sectional

survey of 201 families revealed that pressure and support were related in some
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circumstances to traditionally positive or negative outcomes (more specifically,

positive affect and conflict).

Moreover, various factors are likely to affect how parents are perceived as
"pressuring" or "supporting" based on the outcomes for their children. For instance,
Knight and Holt (2014) found that the goals parents and kids choose ultimately affect
how parents get active and how kids perceive different kinds of engagement.
Therefore, depending on children's aims, further remarks and acts from parents will
be interpreted as pushing or supporting. Additionally, the timing of parental actions
(e.g., before, during, and after contests) and the setting in which they occur (e.g., at
home, during practice, or at competitions) may also change athletes' views, and the

following effect have on children (Elliott & Drummond, 2017).

Harwood and Knight (2015) mentioned the necessary competencies to become
conscious sports parents. Based on six assumptions, parents can encourage youth
athletes by increasing their knowledge and improving their interpersonal,
intrapersonal, and coordination abilities. These assumptions are; first, parents select
appropriate types of sport for youth and give essential types of encouragement to
them in the developmental process. Second, parents understand and apply the
appropriate parenting level. Third, parents, 'an emotionally intelligent role model,’
manage and balance the emotional needs of competitions. Fourth is having a good
relationship with significant others in the sporting circumstances of youth. Fifth,
parents manage requirements related to the organization and youth development.
Finally, parents adopt the necessary parental involvement level based on the
developmental stages of youth. The athlete's motivation is a primary point, whether
a decision related to sports development made by the athlete's family or themselves

for their sport based on age range.
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CHAPTER 3

METHOD

The central curiosity of the researcher is how early specialized athletes’ basic
psychological needs are formed in a sports environment and how these needs relate
to sports parenting. This chapter presents the rationale for qualitative analysis for the
current study, procedure, data analysis, the researcher’s immersion, and

trustworthiness of the study.

3.1. The rationale for qualitative analysis for the current study

Qualitative research aims to answer questions about understanding the meaning and
experiential components of people's lives and social environments. An essential
aspect of good qualitative research is whether the participants' perceptions of their
thoughts, feelings, and social relations are clarified (Fossey et al., 2002). Therefore, it
is essential to determine which aspects of sports parenting require additional
research. Dorsch and colleagues (2021) mentioned that research about sports
parenting continues by asking about what parents do in the sports environment and
its effect to examine how and why this phenomenon happens critically. Theoretically
informed studies in their scoping review illustrating contexts such as motivation,
socialization, specialization, burnout, and pleasure would provide much-needed

clarity for the field's knowledge of sports parenting (Dorsch et al., 2021).

For this reason, four main questions have been raised to understand the athletes'
basic psychological needs and relations with sports parenting. How parents engage

with athletes' perspectives of these processes throughout early sports specialization
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is the heart of all these concerns and the primary source of interest. Parents' and
athletes' perspectives were included to have broader and bidirectional experiences.
However, it is not enough to address these issues with quantitative analysis for at

least three reasons, as Howitt (2010) demonstrated.

First, since sports parenting is a particular phenomenon, conducting a quantitative
analysis would probably limit the view of early specialized athletes' experiences
because qualitative data provides a rich and in-depth understanding of specific
experiences. Second, qualitative studies aim to uncover emerging phenomena and
concepts rather than testing hypotheses. This study did not have a hypothesis to
examine because of focusing on discovering relations. It is designed to understand
sports parenting experiences in early specialized athletes' sports careers in detail by
giving answers to the above-presented questions. Third, qualitative studies are
interested in capturing an individual's perspective and investigating complexities.
This study focused on parents' and early-specialized athletes' perspectives and
identified three varied contents: basic psychological needs, early sports

specialization, and sports parenting.

Thus, it was determined that a qualitative analysis was the most suitable
methodology for this study. In conclusion, a qualitative analysis was more suitable
when these three reasons were considered. The study aims to give a deeper and
richer understanding of the early specialized athletes' sports experiences from both

perspectives.

3.1.1. The paradigm of the study

A paradigm is a comprehensive collection of ideas that establishes the limits of a
particular research study on how researchers interpret reality and the nature of
truth, what constitutes knowledge, how they behave and fulfill their roles, and how
they comprehend participants and distribute information (Denzin & Lincoln, 2005).

Paradigms provide the framework to guide the view of reality (ontology), the many
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decisions about knowledge (epistemology), and how to acquire it (methodology).
Indeed, assumptions of ontology and epistemology provide the conceptual
constraints that guide judgments about the most acceptable methodological
approaches for examining specific examples of physical culture (Markula & Sink,

2011).

This research is critical because of questioning how early-specialized athletes
experience basic psychological needs when parents are involved within the context
of positive youth development in sport from a parents-children perspective
separately. Whether parents’ children were involved in the study or not, parents
accepted the study if their children were early-specialized in sport to understand the

varied perspectives.

It should be clear that satisfying the basic psychological needs in sports has been
linked to positive growth, such as high subjective vitality (Hollembeak & Amorose,
2005) and intrinsic motivation (Reinboth & Duda, 2006). Because all humans are
active, growth-oriented beings that seek chances to meet basic psychological needs.
The basic psychological needs are defined as a concept, more precisely and narrowly,
as psychological nutrition required for an individual's adjustment, integrity, and

development (Ryan & Deci, 2017).

Along with accounting for many motivating elements, theory considers the
connection between an individual's level of activity and social environment (Deci &
Ryan, 2008) because the social environment plays a significant role in regulating the
actions of an individual. When people's autonomy, competence, and relatedness are
optimal, they are more likely to initiate and continue various actions (Rejeski et al.,

2006).

The theoretical framework sets the groundwork for understanding the perceptions
of how sports parenting relates to fulfilling the basic psychological needs of athletes

during a sports career. The historical direction and accumulation of basic
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psychological needs theory guided the process of the study's construction to ask
general questions for collecting much more experiences. When all these are
considered, it turns out that understanding motivation and sports parenting is a
search for how to provide the necessary conditions for the young person to

experience positive youth development.

A concept is an overarching notion derived from individual occurrences, typically
included in a theory or model. It is a unit of meaning that signifies something at its
most fundamental level (Savin-Baden & Major, 2013). For research, a conceptual
framework is a collection of ideas from other studies that provide some context for
the research issue and support its necessity to be investigated. It is widely accepted
that they are a critical aspect of a study’s design (Maxwell, 2005). Thus, positive youth
development was chosen as a conceptual framework for the study to understand its

relationship with basic psychological needs.

Since the athlete begins participating in sports at a young age, it is clear that there
are situations in which the family must be involved. At that time, it was observed that
parents performed a function that had the potential to influence the emergence of
competence, autonomy, and relatedness phenomena in the athlete. Thus, the sports
parenting content enabled the researcher to consider the bidirectional perspective
to ask how the early-specialized athletes experience the basic psychological needs
from the perspective of the parents and athletes. Because parents have an essential
role in various decisions that athletes face in the whole duration of their sports
career, including beginning, specializing, and terminating processes in the sport until

athletes improve autonomy to make their own choices.

This study was formed with a phenomenology paradigm developed from
interpretative philosophy. The main aim is to uncover individuals' experiences before
categorization to reach the essence of the experience (Savin-Baden & Major, 2013).
In addition, this study's approach is intersubjective, and the view of reality is an
individual's interpretation of experience (Schwandt, 2000). In particular, the
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epistemological assumption of the study is interpretive that knowledge can be
derived from the interpretation of individual experiences (Savin-Baden & Major,

2013).

3.1.2. Phenomenology

Most research and practice in sport psychology are grounded in a natural science
approach, but phenomenology starts from a distinct set of philosophical
assumptions. Phenomenology emphasizes that psychology should focus on meaning
and exploring the fundamental aspects of human experience (Nesti, 2013). For this
reason, this study uses phenomenology to examine the real phenomenon in narrative

depth (Creswell, 2014).

It is underlined that two separate and, in some ways, opposing factions exist within
the study of sport psychology. One group conducts research and discusses various
theories. The other does practical psychological treatment with athletes, although
frequently without reference to the research and literature background of the field.
Phenomenological methods could assist in overcoming some of these obstacles
(Nesti, 2013) because this approach does not pretend to grasp the significance of the
examined participants' experiences. In detail, Giorgi (1985) asserted that a study
context is conceptualized phenomenologically as one when two people are involved,
but their responses to the same context vary. Because people connect differently,
and each person's interpretation of the same scenario is unique. Participants in a
dialogue are a great approach to getting to know one another's viewpoints in the

same context and discovering the significance of their words and actions.

The phenomenological method begins with an implicit method of discovering
phenomena; therefore, in-depth observation is required. Researchers attempt to
understand participants' experiences to understand how and what constitutes the
experiences they encounter. The phenomenological approach recognizes numerous

ways to understand the participants' experiences, including listening to and reporting

65



on the participants' real-world experiences. The experience is situated so that it will
generate notes regarding the real-life experience (Creswell, 2007, 2014). Thus,

phenomenology is preferred use in this study.

3.2. Procedure

After the Institutional Review Board (IRB) from Human Research Ethics Committee in
Middle East Technical University (Protocol Number:116-ODTU-2021) had granted
approval, the researcher prepared an online poster as an invitation to research,
including participation criteria in detail for both groups, and published the poster on
online platforms (see Appendix B). A criterion sampling was recruited thanks to
online social platforms and the researcher's existing contacts from the field. Three
types of informed consent forms were prepared for the study. These forms are;
informed parental consent for athletes under eighteen years old (see Appendix C),
general informed consent for athletes above eighteen (see Appendix D), and children

assent form for athletes under eighteen (see Appendix E).

A total of 25 interviews were conducted, one of which was a pilot interview. The
application of a pilot study is an additional crucial aspect of interview preparation.
The pilot test will assist the researcher in identifying gaps, restrictions, or other
problems in the interview design, enabling the researcher to make the required
modifications before applying the study (Kvale, 2007). A pilot test should be
undertaken with individuals whose interests are comparable to those of the
participants in the actual study (Turner Il & Hagstrom-Schmidt, 2022). A pilot
interview was conducted with an early specialized athlete to understand. After the
pilot interview, the question flow was changed, and some questions were reformed.
Interviews were organized after signed informed consent forms were taken by email
and carried out on the online Zoom program. All interview questions and probes were
open-ended and prepared concerning basic psychological needs theory, relatedness,

competence, autonomy, and perceived optimal sports parenting.
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Ethical considerations are as relevant in phenomenology as any other research
paradigm. Creswell (2007) recommends using a pseudonym to protect participants'
confidentiality, not exposing participants' or locations' names, clarifying the aim and
process of the study for participants, and receiving informed consent before starting
the research procedure. Many additional ethical procedures must be followed, such
as adherence to the ethics of care, confidentiality, and other concerns exemplified by
sharing study results with the participants. In this study, the informed consent of
parents and athletes was taken, and parents' informed consent form was taken for
athletes under eighteen years old. All the names made pseudonyms in the analyzing

phase.

There is a lot of concern about ethics in online meeting environments, even though
many difficulties are like face-to-face studies. Examining what constitutes consent in
online spaces and who makes the decisions should be considered. Because of the
ease with which the public may access and scrutinize information in online
environments, privacy concerns may be relevant. However, concerns about online
research plausibility must be considered. There are a few things to consider while
deciding whether to do an online interview. (McCleary, 2007). This study collected
data through online interviews using the Zoom program. All the necessary
precautions were taken during the interviews. For instance, participants were asked
whether they were alone in the room or not. If they were not, it was asked to be
alone and find a necessary place. Zoom rooms were locked after the participant
entered the room to prevent any possible interruption. They were informed about

the process if there was an internet disconnection.

3.2.1. Participants

The participants were chosen by using criterion sampling. Purposeful sampling
involves selecting community members most likely to offer the most significant
information about all context facets (Savin-Baden & Major, 2013). Criterion sampling

appears to be the most widespread method used in implementation research, even
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though a variety of purposeful sampling strategies are available to choose from
(Palinkas et al., 2015). Creswell (2002) added that purposeful sampling has four
objectives: representativeness of the context, population heterogeneity,
investigating cases crucial to the theory behind the research, and making

comparisons to clarify the causes for differences between settings or individuals.

The researcher determined different criteria for sports parents and early-specialized
athletes in this study. Although athletes must be in a specific age range to be
involved, parents could participate in this study whether their children’s age was in
that specific age range or not. Hence, it is believed that this preference helped this
study to have multifaced parental experiences with a wide age range of early-
specialized athletes. So, while some of the interviewed athletes’ both parents were
involved, some of the parents’ early-specialized children did not participate in this
study. Moreover, there was a specific age range for early-specialized athletes
because, according to European Commission (2014), the frequency of sports
participation and other forms of physical activity like dancing varies dramatically with
age. And the youngest age group exhibits the most variation at 15-24 years old. Thus,
age criteria for athletes were chosen from 15 to 24 years old, and parents were

involved if their children specialized in one sports branch before 12.

Table 1. Participation criteria for athletes and parents

Criteria Criteria for Athletes Criteria for Parents

Having children who early
Age 15-24 o .
specialized in sport

Sports Specialized in one sports Having children who specialized in
Specialization  branch before 12 yrs old one sports branch before 12 yrs old

Early sports Competed as licensed Having children who competed as
specialization athletes before 12 yrsold  licensed athletes before 12 yrs old

The American Orthopaedic Society for Sports Medicine (AOSSM) made a consensus

statement to define early sports specialization. According to LaPrade and colleagues
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(2016), early sports specialization can be defined in three categories: consistently
competing in organized sports for more than eight months of a year while engaging
in intense training, engaging in one sport exclusively at the expense of other sports
(limited free play overall), and young adolescents (approximately 12 years old or
seventh graders). Thus, early sports specialization criteria were determined based on
the consensus statement. Table 1 shows the participation criteria for athletes and
parents. Faber and Fonseca (2014) indicate that a sample size that is either too small
or too big might influence research. Small sample sizes can damage internal and
external validity, while large sizes can exaggerate differences. Thus, it was

determined that eight people in each group were adequate for the sample size.

Table 2 shows the variety of participating parents' and athletes’ relations. Four male
(N=4) and female athletes (N=4), mothers (N=8), and fathers (n-N=8) whose children
are licensed athletes in varied sports branches participated. There were athletes
(N=4) whose both parents (N=8), only mothers (N=2), and only fathers (N=1)
participated in the study. There were mothers (N=2) and fathers (N=3) whose

children did not participate in the study.

Table 2. Variety of participating parents

Their children’s .
Parent Participants

type of sports
Mother of Father of
Individual Team Both Only Only non- non-
sports sports Parents mothers fathers participant participant
athlete athlete
N 11 5 8 2 1 2 3
Total 16 16

Athletes aged 15 to 24 voluntarily participated in the study and were predominantly
national athletes. Each athlete’s age was not given in Table 3 to protect their
confidentiality. Athletes were participants who belonged to individual sports

(taekwondo, gymnastics, figure skating, swimming & badminton) and team sports
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(couple dance, ice hockey & volleyball). Codes of athletes and parents were given to
understand relations because all the athletes’ parents did not participate in the study.
Moreover, Table 3 shows descriptive characteristics of the athletes' group. Four male
(N=4) and female athletes (N=4) and their involved parents’ codes were given. Each
participating athlete came from a different sports branch. In addition, there were
varied levels of athletes, which are Olympic level (N=1), Olympic pool level (N=1),

national level (N=4), and club level (N=2), who participated in the study.

Table 3. Descriptive Characteristics of Athletes

Code of Sports Codes of  Code of
Gender Level of Athlete
Athletes Branches Mothers Fathers
SO Female Swimming Olympic athlete SAO SBO
S01 Female Figure Skating National athlete SA1 -
S02 Female Badminton National athlete SA2 -
S03 Male Couple Dance  Club athlete - SB03
S06 Male Volleyball Club athlete SA06 SB06
Olympic pool
S07 Male Gymnastics ympicp - -
athlete
S08 Male Ice Hockey National athlete SA08 SB08
S09 Female Taekwondo National athlete SA09 SB09

Descriptive characteristics of the parents' sample are shown in Table 4. Parent
respondents were workers (N=11), housewives (N=4), and retired employees (N=1).
Parent participants were predominantly Olympic (N=5) and National (N=8) athletes’
parents, who helped to understand the elite level of parenting. Also, there were club
athletes' parents (N=3), who helped to understand the practitioner level of parenting

more deeply.

Moreover, the parents’ employment statuses were given as public (N=5) and private
(N=6) sectors to protect confidentiality in this study. Codes of athletes were given in
Table 4 to show participating athletes' relations with the participating parents. It is
seen in the table that athletes' parents, only mothers or fathers or none of their

children have participated. Sports branches of participating parents’ children were
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figure skating (N=3), volleyball (N=2), gymnastics (N=3), swimming (N=2), ice hockey

(N=2), taekwondo (N=2), badminton (N=1) and dance (N=1).

Table 4 Descriptive Characteristics of Parents

Code of Code of Employment Sports Branch Levels of Code of
Mothers Fathers Status of Athlete Athlete Athletes
SAZ Public Sector Figure Skating National athlete -
SA01 Retired Figure Skating National athlete S01
Private
SA03 Volleyball Club athlete S03
Sector
SAN Housewife Gymnastics Olympic athlete -
SAOQ Housewife Swimming Olympic athlete SO
SA02 Housewife Badminton National athlete S02
SA08 Public Sector Ice Hockey National athlete S08
SA09 Housewife Taekwondo National athlete S09
Private
SB03 Volleyball Club athlete S03
Sector
Private . . .
SBZ Figure Skating  National athlete -
Sector
Private
SB06 Couple Dance Club athlete S06
Sector
SBV Public Sector Gymnastics Olympic athlete -
SBO Public Sector Swimming Olympic athlete SO
Private . .
SBN Gymnastics Olympic athlete -
Sector
Private .
SB08 Ice Hockey National athlete S08
Sector
SB09 Public Sector Taekwondo National athlete S09

3.2.2. Data Collection

In qualitative research, interviews are the most popular and widespread type of data

collection, and they are also an essential component of most cultural practices (Savin-

Baden & Major, 2013). The semi-structured interview forms were used for data

collection in this study. Each form was prepared parallel for parents and athletes.
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3.2.2.1. Semi-structured Interview Forms

The semi-structured interview questions were open-ended and prepared concerning
basic psychological needs theory, relatedness, competence, and autonomy. Firstly,
there were 24 questions for each group. These prepared questions were shared with
three different sports psychologists and one academician working on qualitative
analysis. Questions were reorganized after their feedback. There were two
demographic and five context-related questions with probes in the final version of
the questions coordinated differently for both groups. A pilot interview was done
with an athlete to ensure that the critique interview questions, and process were
culturally appropriate, reliable, and feasible. After minor modifications were made to
the flow of the questions, it was determined that no further alterations were

necessary.

The following five content-related questions were asked for athletes to achieve the
study’s aim in the context of basic psychological needs. For instance, “when you look
at your sports career, how do you evaluate your sports performance?” was one of
the questions prepared for competence. Another question was, “What kind of
decisions have you made about your sports career so far?” and “What factors are
most important to you when making a decision? Can you tell me about it?” for
autonomy. The “Think about the people, institutions, and situations that have
impacted your sports career. Will you tell your relationships?” question was asked
for relation. Finally, “As an athlete, you are experiencing the families of your
teammates as well as your own family's involvement in sports. When you look at the

whole process, how optimal should sports parenting be?” question asked athletes.

In addition, the following five content-related questions were asked for parents to
achieve the study’s aim in the context of basic psychological needs. Firstly, “When
you look at your child’s sports career, how would you evaluate your child's sports
performance?” was one of the questions asked for competence. After that, the “Can

you share your experience with situations where your child has to make decisions
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throughout his/her sports career?” question was in order. This flow continues with
the “Can you tell me about your relationship with your child throughout her sports
career?” and “How is your relationship with the dynamics brought by your child's
sports?” questions for relations. Finally, “As an athlete parent, you experience your
child's sporting career while being in a position to observe the experience of other
parents’ relations. What should optimal sports parenting be?” asked mothers and

fathers. The probes were involved according to the adequacy of the answers.

3.2.2.2. Data Collection Procedure

In this research, all the participants were informed about the study's progress at the
beginning of each interview. Also, the interview meeting was locked after the
participant entered the room to protect confidentiality. Bryman (2012) mentioned
that the interviewer depends on an interview procedure, asking questions and
covering subjects in a particular sequence, and sometimes deviates from the guide
when deemed suitable in the semi-structured interview. Thus, Participants were able
to lead the dialogue in ways that were important to be pointed out based on the

topics addressed by the researcher, although the interviews were semi-structured.

A pilot study with an early specialized athlete was conducted first. After some
corrections, questions started with demographic information as a warm-up. The
interview process continued with seven general research questions with probes to
encourage expressing their experiences with athletes' basic psychological needs
based on perceived sports parenting and finalized with perceived optimal sports
parenting. According to Bryman (2012), in a semi-structured interview, the
researcher asks additional questions in response to the participant's remarks and
emotions. Thus, questions were not always asked in the same order based on the

participants' remarks and emotions.

Participants were interviewed online around between 30 min and 80 min. During

interviews, the researcher attempted to avoid interference and leading comments
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and questions; instead, the researcher sought to encourage participants to share
their emotions and ideas openly. All interview videos and voices were recorded
separately from Zoom and transcribed by the researcher. All the transcriptions of
participants were done verbatim, and pseudonyms were given to each participant. In
addition, the researcher preferred to use pseudonyms such as a code like "S07" to
protect confidentiality in a sports environment. The participant's transcripts were
shared with them to verify their accuracy and reorganized based on their feedback
before data analysis. All transcription was grouped as athletes, mothers, and fathers
first. After the data analysis of one group was finished, the data analysis of the next

group was started.

3.2.3. Data Analysis

Thematic analysis was decided to be used for data analysis because it allows
researchers to reflect on their everyday assumptions and uncover the surface of
these realities, which is utilized to explain phenomena according to esoteric
traditions (Benner 1985; Braun & Clarke 2006). The rationale for thematic analysis

was explained in detail.

3.2.3.1. The Rationale for Thematic Analysis for Current Study

Thematic analysis is an approach and instrument that delivers a comprehensive,
deep, and complicated data description (Braun & Clarke, 2006). Among the several
well-known frameworks of phenomenological analysis (Shosha, 2012; Van Manen,
2014), theme analysis is a typical technique for interpreting the meanings of a
researched phenomenon (Benner, 1985; Van Manen, 2014). As researchers, the
ideas must be connected (presuppositions) to the facts and express the researcher's

interpretations via themes.

Braun and Clarke (2006) identified two thematic analysis approaches as inductive and
deductive. The deductive approach analyzes data explicitly within a specific

theoretical framework (Braun & Clarke 2006; Hsieh & Shannon 2005). Preconceived
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theoretical understandings mislead the researcher, preventing the clarification of
being with the concept of a predefined theoretical framework. It is not in favor of
maintaining ontological possibilities. The researcher's capacity to 'dwell' in the
language is diminished, notwithstanding the promise of a theme analysis. Thus, the
theoretical framework was used to guide the study during the data collection phase

but not for data analysis in this research.

Braun and Clarke (2006) emphasized that specific analytic questions should be used
to determine the themes; even though the way people understand things is always
hermeneutical, this kind of analytical questioning should always focus on the
interpretations themselves, on the people (Hoy 2006). So, this kind of questioning is
not questioning that is based on a particular theory. Instead, it questions how the

'self' is fundamentally perceived in the phenomena (Van Manen, 2014).

In inductive analysis, no effort is made to fit the data into a pre-existing theoretical
framework or a researcher's analytic preconceptions (Braun & Clarke 2006; Hsieh &
Shannon 2005). An inductive approach requires the researchers to immerse
themselves in the data by 'living' in the participants' language. This approach enables
the researcher to discover ontological possibilities without being influenced by the
commonplace understandings of daily life, the use of technical manipulations, or

preconceived theoretical perspectives.

A combined deductive and inductive analysis is used in this research. Although the
names of the superordinate themes were identical to those of the basic psychological
needs, the researcher did not attempt to fit the data under these themes; somewhat,
the findings fit under these themes. It can be seen that sub-themes were varied and
come from varied contexts, enlarging the perspectives about relations between
early-specialized athletes’ basic psychological needs and sports parenting. Moreover,
Knight and colleagues (2017) underlined that most practical applications of sports

parenting research had taken a "one size fits all" approach to creating programs for
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helping parents. However, this does not consider that sports parenting is a complex

and changing social experience affected by many factors and variables.

The data was collected and then analyzed using thematic analysis with the assistance
of the program MAXQDA 2020 via coding. Moreover, the edit mode on/off option in
MAXQDA helped edit a document and correct typing errors simultaneously.
Significant analytic capabilities are easy to use when combined with MAXQDA's
memos (Kuckartz & Radiker, 2019). This tool helps share some question marks about
coding with advisors and allows discussion on the text. Themes were color-coded and
recurring themes from each participant were recognized and analyzed. Coding
consists of two components: a code or category applied to texts of transcriptions

(Radiker & Kuckartz, 2020).

According to Braun and Clark (2006), thematic analysis has six phases: familiarizing
with data, generating initial codes, searching for themes, reviewing themes, defining,
and naming themes, and producing the report. The flow of thematic analysis was
followed in this study. Firstly, the researcher read and reread the data and notes
down ideas about the content. Secondly, she systematically codes the interesting
parts of the data across the whole data set and gathers data for each code to
generate initial codes. Afterward, gather all critical data for each prospective subject
by grouping codes into themes. She created a thematic map and checked to see if or
not the themes were applicable in connection to the coded specific sentences and
the complete data sequence. Ongoing analysis improves the details of each theme
and the story that the analysis tells, giving each theme a clear name and definition.
Vivid and compelling parts of experiences, tying analysis back to the research
guestion and literature, were selected, and the findings were written in a report. As
a result, four superordinate themes were generated: relatedness, autonomy,

competence, and combined factors that impacted athletes' sports careers.
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3.3. The researcher immersion

Kafle (2011) mentioned that orientation is the researcher's immersion in the world
of the study subjects and participants' experiences. The researcher's immersion in
the world of the study subjects and experiences is faded by her own experiences. The
researcher's experiences feed her curiosity to study this subject as a practitioner.
When she started as a sports psychologist, she had a chance to work with two
different sports branches in the field: figure skating and athletics. In these two
different sports environments, there were double-edged sports parenting

experiences.

While parents in figure skating are observed as over-involved and decision makers,
parents in athletics are under-involved. Thus, the researcher started to think about
how these different involvement levels and behavior patterns affect athletes'
motivation and positive development. After that, the researcher founded the
Parental Involvement Questionnaire (Teques et al., 2016), which focused on five
levels of parental involvement, and the Parental Involvement Questionnaire (Lee &
Mclean, 1997), which focused on four factors. A Turkish adaptation of the
questionnaires was made. However, the first two levels did not work in the Turkish
adaptation of Teques, and colleagues' questionnaires (2016) planned to be used in

the thesis.

As the researcher delved more into this subject, she had the opportunity to learn that
not only the amount of parental involvement level but also athletes' fulfillment of
basic psychological needs and the roles of parents in a child's sports life are critical.
This situation made the researcher think about doing more comprehensive research.
This situation directed the researcher to work on this subject with a qualitative
approach. The research was motivated by a desire to comprehend why parents
become involved, how this relates to athletes' basic psychological needs, and how
attitudes toward parental engagement evolve throughout a sporting career.
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3.4. Trustworthiness of the study

Several steps were taken to assure the study's trustworthiness. The researcher had a
good understanding of sports and was therefore knowledgeable with all the terms,
which assisted in establishing rapport with the athletes and sports parents. Due to
the lack of qualitative research in this field in Turkey, a combination of inductive and
deductive thematic analysis was applied. Moreover, according to Koch and
Harrington (1998), "bracketing interviews" is used to fulfill the requirements of
reflexivity. Reflexivity refers to the qualitative researcher's participation in continual
self-criticism and self-evaluation and the presentation of an explanation of how their
personal experiences influenced or did not influence the phases of the research
process. (Koch & Harrington, 1998). However, there is still a lot of uncertainty about
the proper use of brackets. According to Donalek (2004), research is not
phenomenological until the researcher's beliefs are included in the data analysis.
Thus, the researcher's personal experiences influence the data analysis to

understand themes and the relational process.

The essential criteria for the trustworthiness of qualitative research are credibility,
transferability, dependability, and conformability (Guba & Lincoln, 1999). However,
Van Manen (1997) identified that orientation, strength, richness, and depth are the
primary quality concerns in evaluating phenomenology as an academic practice.
Moreover, Golafshani (2003) mentioned that it is essential to incorporate interview
procedures, transcripts, and participant statements in a study's final report to
increase its credibility. Thus, interview questions were discussed and shaped with the
three sports psychologists and one academician specializing in qualitative analysis.

Interview questions took their final form based on feedback from varied experts.

Holloway (1997) stressed that the researcher would request that peers or consultants
competent in qualitative analysis assess and discuss the coding process for research

validation. Thus, the researcher assessed and discussed the coding process with the
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co-advisor to shape the analysis and final report to increase the validity of the
research. According to Creswell (1998), the researcher may ask the participant to
read the interview transcript to verify its accuracy and solicit the informant's opinion
about the results' reliability. By doing this, respondent checking is a critical process
for the credibility and validity of the research. Thus, all transcripts were shared with
participants, and their feedback was taken from them before the data analysis

process started.

Hamil and Sinclair (2010) recommended that researchers wait to do a literature
review until data collection and analysis have been completed to avoid formulating
research questions or conducting data analyses in search of pre-existing themes in
the literature. Researchers' preconceived notions about the study question can be
reduced by delaying the review of relevant literature. This study's literature review
was written after data collection and analysis were finished. The researchers’

curiosity and field experiences guided the research.

Researchers may use a variety of methods to triangulate data. There are various ways
in which researchers might draw from a wide range of information sources. A
researcher can use a method to interview people with varying levels of authority or
different points of view (Denzin, 2009). Early specialized athletes and parents were
involved in this research to have a broader perspective to increase the validity of the
findings by seeking the convergence of many sources. In addition, while early
specialized athletes’ branches and competition levels were varied, parents’ socio-

economical situations, gender, and occupations were differentiated in the study.

The goal of richness is to enhance the aesthetic quality of the text that relates to the
participant's perceptions of the meanings. Depth is the capacity of the study text to
probe and reflect the participants' best intentions (Kafle, 2011). Thus, all the probe
qguestions were planned to reach a more profound meaning of the experiences of

both groups.
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The term "strength" refers to the text's persuasive power to convey the central aim
of comprehending the study participants' fundamental meanings through their
experiences (Kafle, 2011). The vivid and compelling parts of experiences with the

concepts to be comprehended were considered.
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CHAPTER 4

RESULTS

In this chapter, superordinate and sub-themes were presented. According to the
results of the Thematic Analysis, four superordinate themes emerged; the first one
was "Competence," the second one was "Autonomy," the third one was

"Relatedness," and the final one was "Combined factors.”

Figure 4 shows a proposed relational process in which early-specialized athletes need
family assistance to fulfill their responsibilities in the early years of their careers
which is shown as practitioner level of sports parenting. Athletes’ needs have
changed in the years, sports parenting has reshaped, and the need has lessened when
the athlete's development has progressed. Their early years shaped the athletes’
perception of competence, autonomy, and relation needs based on their relations
with their parents. For this reason, it has been noticed that the performance level of
sports parenting is far from the center of the athletes but still at a point that affects

early-specialized athletes.

4.1 Competence

One of the themes that emerged in the present study was "Competence."
Competence includes the sub-themes of self-awareness, self-discipline, self-sacrifice,

self-esteem, and resilience.
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Figure 4: A proposed relational process between early specialized athletes’ basic

psychological needs and sports parenting.

4.1.1. Self-awareness

One of the sub-themes within the competence theme emerged as self-awareness.
Self-awareness, in which the athlete recognizes that they are competent in their own
field, has generally shown self-awareness surrounding their expectations, sports
motivation, emotions, and time management. These excerpts are given below by

participants.

S02 discovered that responsibility is not a situation imposed by the family, but a
situation undertaken by herself. This self-awareness gives her the chance to change
her own behavior.

You know, | think I disappointed my parents even though they did not impose
any responsibility on me. Actually, the two are compatible. Maybe they really
aren't imposing responsibility on me; I'm doing it on myself.

Hani hicbir tepki vermedikleri halde, benim ailemi hayal kirikligina ugrattigimi
diistinmem. Aslinda bagdasiyor ikisi. Belki de gercekten onlar bana sorumluluk
yliklemiyor, ben kendi kendime yiikliiyorum.

S02, Badminton — Female
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SO stated a strong bond she established with swimming that is fed by her perception
of it as a safe space and the pool environment as a place to escape from the
intertwined bond in the family. These excerpts are given below.

I noticed the thing now. There is a lot of intertwining in our family. | was actually
going to the pool to run away from them. | even understood it more. Because |
wouldn't say it's too oppressive like that, but we are a very intertwined family,
in general terms. The pool is where | go when | have a problem like that. It still
has a special place; if 1 have a problem, | train. When | come out of training, |
feel lighter. That's why the pool is like a therapy place for me. It's more like a
space where | relieve my stress, express myself, feel free, and be myself.

Seyi fark ettim simdi. Bizim ailede i¢ ice gegme ¢ok fazla var. Ben aslinda
havuzda onlardan da kagiyormusum. Ciinkii hani béyle ¢ok baskici demiyim
ama ¢ok icice olan bir aileyiz genel anlamda. Havuz benim béyle ne biliyim
derdim oldugunda gittigim yerdir. Yeri hala ayridir, derdim olur antrenman
yaparim. Antrenmandan ¢iktigimda béyle hafiflemis hissederim. O yiizden
havuz benim igin bir terapi yeri gibi. Stresimi attigim, kendimi ifade ettigim,
Ozglir hissettigim, kendim oldugum bir alan gibi daha ¢ok.

S0, Swimming - Female

SA03, the mother of S03, stated below that his son is an athlete who has self-
awareness and observes differences in the developmental process. These excerpts
are given by SA03 below.

It's not about making him more ambitious, but if he's going to do something, he
has to do it well, no matter what field is. If this awareness is well-grounded,
which I think my son has gradually raised. | see that he observes this change
differently with each age.

Hirs anlaminda ¢itayi yiiksek tutmak degil ama bir sey yapacaksa hangi alanda
yaparsa yapsin belli bir seviyede yiiriitmesi gerekiyor. Bu farkindalik eger iyi
oturtulursa, ki ben oglumun yavas yavas oturttugunu disiiniiyorum. Bu
degisimi her yas aldiginda daha farkl gézlemledigini gériiyorum zaten.

Volleyball, SAO3 — Mother

In these excerpts given below by SAZ, the mother stated that her daughter knows
that her skating was not good in that competition. SAZ added that when she shared

her feelings, SAZ understood the situation and gave space for her daughter to feel
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her own emotions and cry. That understanding improved her daughter's self-
awareness and perceived competence.

For instance, it was the year's first competition, but she missed a part in her
choreography. This made her cry so hard that she couldn't stop. Her friends told
her, "You skate well; don't cry!" I said I'm not going to lie to you; you didn't skate
well. If you feel relaxed, you can cry. She said, "Yes, mom, but only you know me
well. | didn't skate well." | think she trusts me because of that. She cried and
cried and cried, so | said, "Okay, that's fine. Do you feel better now?" she
answered yes. What do you think you may have missed? | asked. She thought
about it right away. They skated her with the same program, so it didn't change.
She said, " this part and that part,” | told her, "Then you'll work on those
problems.

Mesela bu senenin ilk yarismasiydi, koreografisinde bir yerde kag¢irdi ama
inanilmaz agladi kendi yaptigi seyden dolayi. Arkadaslari da aglama ¢ok iyi
kaydin falan dedi. Ben de sonradan dedim ki agla ve rahatla dedim. Ben sana
yalan séylemeyecegim iyi kaymadin dedim. Evet anne dedi bir tek sen biliyorsun
zaten beni, lyi kaymadim dedi. Bence bana bu yiizden giiveniyor. Agladi agladi
agladi, tamam dedim rahatladin mi? Evet dedi. Sence dedim neyin eksik yapmis
olabilirsin? O hemen kafasinda koydu zaten, ayni programda kaydirdilar,
degismedi. Sununla su dedi, dedim o zaman o eksiklerin (izerine ¢alisacaksin.

Figure Skating, SAZ — Mother

It is noteworthy that SBO, the father underlined that although responsibilities are
hard to pursue, she was accepted from varied universities. His daughter was aware
of what she wanted to study. The excerpts are given below.

So, itis rare for a branch to get up around five or six and train until eight in the
morning. A person can do this, but our daughter used her time very well by
giving from herself. She increased the work even more, but she stole from sleep;
of course, this affected us, but with the score, she got from the university exam,
she was in a good slice then. We got scholarships from some universities; it was
excellent. But, she prefers to choose her department. She made her own
decision.

Yani diger biitiin branslarda sabah bes alti gibi kalkip sekize kadar antrenman
yapan bir brans nadirdir. Kisi bunu yapabilir ancak kizimiz bu zamani kendinden
vererek ¢ok cok iyi degerlendirdi. Calismayi daha da artirdi ancak uykudan ¢aldi
tabii ki. Bu bizi mutlaka etkiledi ancak iiniversite sinavindan aldigi puanla, iyi bir
dilime girmisti o dénemde. Bazi (iniversitelerden burslar almistik gayet de hostu
glizeldi. Ama o su an okudugu béliimii se¢cmeyi tercih etti. Kendi kararini kendi
verdi.
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Swimming, SBO -Father

In this example, in a conversation with SBO6 and his son, the athlete stated that he
loves getting a medal more than the sport he plays. It can be seen as self-awareness
that his son can define what he likes about the sport.

We had a conversation when my son was very young; first time dancing. | asked

him, “are you like dancing, son?” He said, “No, Dad, | like to get medals.

Soyle aramizda gegen bir konusma vardi, ¢cok kiiciikken ilk zamanlarda. Oglum
sen dansi seviyor musun? Dedim bir giin. Hayir, baba madalya almayi
seviyorum, demisti.

Couple Dance, SB06 -Father

4.1.2. Self-discipline

One of the sub-themes within the competence theme emerged as self-discipline.
Self-discipline has typically emerged as the ability to plan a day, the disciplinary
influence of the branch on their life skills, the ability to act following their
responsibilities, and the capacity to organize the environment according to their

athletic requirements. These excerpts are given below.

SO stated that she should not miss the early morning training, even on the day when
she had exams that she could not attend due to her competitions.

There were competitions, and | couldn't go to school. There were also exams at
the same time. | caught up on the exam week. I'm back; there is training in the
morning anyway, and | have three exams on the same day. My friends have one
exam but three of mine. After that, | got up in the morning. I've always been the
one who set her own alarm, prepared her own shield bag, and emptied her own
bag.

Iste yarislar vardi ve okula gidemedim. O sirada arti olarak sinaviar da vardi.
Sinav haftasina yetistim. Déndiim, sabah antrenman var ve o giin de li¢ tane
sinavim var. Arkadaslarimin bir benim iic ama. Ondan sonra sabah kalktim. Ben
her zaman alarmini kendi kuran, kendi kalkan, ¢antasini kendi hazirlayan ve
cantasini kendi bosaltan biriyim. Her seyini kendi hazirladim.

Swimming, SO — Female
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Here, SO7 stated that gymnastics makes the child mature early and supports athletes
to become disciplined. These excerpts of SO7 are given below.

Many coaches were not supported parental involvement. Because gymnastics
really makes a child self-disciplined and causes maturing at an early age. A very
young child can mature early, and discipline is very good. Character. Stance.

Yani aslinda hocalar ¢ok ailenin gelmesini desteklemezdi. Ciinkii cimnastik
gercekten bir insani disiplinli yapiyor ve erken yasta olgunlasmaya da sebep
oluyor. Gergekten kiiclik bir cocuk erken yasta olgunlasabiliyor ve disiplin ¢cok
iyi. Karakter. Durus.

Gymnastics, SO7 - Male

It is understood that choosing the training despite the very engaging activities is
critical for self-discipline. Mother of SO3 gave the excerpts below.

Let me explain a situation as a concise and clear example. There was an
environment where my son was very happy and liked to be there very much.
One day his friends said, "Don't go today?" He said "No" and left the place he
loved the most. He was conscious that he had to go to training. Yes, it was a
good process. He managed this well with his rules and self-discipline.

Cok kisa ve net bir 6rnek olarak bir olay anlatayim. Cok sevdigi ve ¢cok mutlu
oldugu bir ortam vardi. Bir giin “Ya bugiin gitme” dedi arkadaslari. “Hayir” dedi
ve o en sevdigi en keyif aldigi ortami birakti. Antrenmana gitmesi gerektiginin
bilincindeydi. Evet bu giizel bir stirecti. Bunu kurallariyla disiplini ile iyi yénetti.

Volleyball, SA3- Mother

The idea that self-discipline and persistence bring success draws attention. One of
the points that SAN underlined is her son's self-disciplined attitude to reach higher
after the failure, even if his role model behaves differently. These excerpts are given
below.

The discipline of a successful athlete is an athlete. An unsuccessful athlete,
wherever he goes, does not take anything seriously. And success brings success,
and the athlete becomes ambitious and says so I'm successful, | can do better.
Saying that | can do better, the athlete works more disciplined. Again, | will give
an example from my son's teammates. He has a friend who is a national athlete.
He was my child's idol when he went the first time. He said he would be like him.
When this friend made a mistake in one tool, he gave up on the other tools. My
child is just the opposite. If he made a mistake in one tool, he aims to try to do
it flawlessly in the other tool and reach that highest place again.
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Basarili sporcu disiplinli sporcudur. Basarisiz sporcu gittigi yerde lay lay lom
yapan, higbir seyi ciddiye almayan sporcudur. Bir de basari, basariyi getirir.
Sporcuyu hirslandirir. Yani ben basariyorum, daha iyisini de yapabilirim der.
Daha iyisini de basarabilirim deyip sporcu daha disiplinli ¢alisir. Yine gocugumun
takim arkadaslarindan érnek verecegim. Milli sporcu bir arkadasi var.
Cocugumun idoliiydii ilk gittiginde. Ben onun gibi olacagim diyordu. Bir alette
hata yaptigi zaman bu arkadasi, 6blir aletlerde pes ediyordu. Cocugum da tam
tersi. Bir alette hata yaptiysa diger alette hi¢ hatasiz kusursuz yapmaya ¢alisip
yine o en yliksek yere ulasmaktir amaci.

Gymnastics, SAN — Mother

This memory shared by SBO, the father of SO, indicated that SO might need to regulate
the distracting factors thanks to her self-discipline skills. Her daughter must use time
efficiently every moment to follow her intense training programs.

My daughter raises her hand in the lecture at school. The teacher does not
understand why she raised her hand. Of course, there is an experience before it.
She showed the student behind her and said that | warned my friend once and
warned him twice, but he keeps continued to talk. Teacher, | can't listen to the
lecture in class because of him. I'm feeling uncomfortable right now. | have to
listen to my lectures in class because | go to practice early in the morning. I'm
coming to school from training and going to training again after school. When
I go home, | don't have any time to do homework. So | have to listen to the
lectures here. | warned my friend. Can you please warn him too?

Derste elini kaldiriyor okulda kizim. Hoca niye el kaldirdigini anlamiyor. Tabii
onun 6ncesinde bir yasanmislik var. Arkasindaki 6grenciyi arkadasini séyleyerek
bir defa uyardim iki defa uyardim, ama hocam ben dersi derste dinleyemiyorum
ben su anda rahatsiz oluyorum. Benim dersi, derste dinlemem gerekiyor ¢linkdi
ben sabah erken antrenmana gidiyorum. Antrenmandan okula gidiyorum,
buradan ¢iktigimda tekrar antrenmana gidiyorum. Eve gittigimde benim 6dev
yapacak zamanim halim kalmiyor. Dolayisiyla benim burada dersi dinlemem
gerekiyor. Arkadasimi uyardim liitfen siz de uyarir misiniz?

Swimming, SBO — Father

In the following excerpts, SBV said that It is necessary to have self-discipline for youth
who have been playing sports from an early age to choose their training when
presented with numerous attractive opportunities.

At the university, she didn't fail any of her courses; she always finished her
courses on time. Because while other children were sitting in cafes, on the way
to the movies, or playing and having fun, my daughter couldn't do these things
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since she was five. From school to camp, from camp to training. Because if you
were to say what her friends were already saying, “what kind of person are you?
Let's go to a cafe and have a sit.” Even while going to university, she would say
no, | have training. My daughter is very disciplined in this regard.

Universitede hi¢ derslerinden kalmadi, hep tam zamaninda bitirdi kizim. Ciinkii
diger ¢ocuklar sokaga ¢ikip oynarken, eglenirken, gezerken, sinemaya giderken,
kafelerde otururken, 5 yasindan beri kizim bunlari yapamazdi. Okuldan kampa,
kamptan antrenmana. Clinkii siz deseniz ki, arkadaslari diyordu zaten, “sen ne
bigim bir insansin hadi gel bir kafeye gidip bir oturalim.” Universiteye giderken
bile dahi hayir benim antrenmanim var derdi. Kizim ¢ok disiplinidir bu konuda.

Gymnastics, SBV- Father

4.1.3. Self-sacrifice for success

One of the sub-themes within the competence theme emerged as self-sacrifice for
success. An athlete's self-sacrifice to achieve sufficient competence in their branch
was: sacrificing quality time with family, friends, or yourself, the food you eat or the
pleasure you will derive from that meal, your health, and the social support you can
offer your family. At the same time, it was noticed that the family's making sacrifices
in the life of the athlete, who specialized early, was presented as a necessity by the
families. It is stated that the families sacrifice their personal time, family
environment, time, and financial resources for the athlete to continue his sports

career. These excerpts are given below.

These excerpts given by SO below pointed out that she sacrificed spending quality
time and sharing emotions with her family and social surroundings, both of which are
essential to success in her athletic career.

I'm at the camp again, alone and in my room. I'm camping by myself anyway.
They took me to camp there, don't go home, and you train like crazy here. At
that time, my parents said that you were at camp, we were going then, they
went somewhere.

Ben yine kamptayim, tek basimayim, odamdayim. Odada tek basima kaliyorum
zaten tek basima kamp yapiyorum. Hani beni oraya kampa ¢ekmisler, eve gidip
gelme sen burada deli gibi antrenman yap demisler. O sirada annemler de
nasilsa sen kamptasin, hadi biz gidiyoruz o zaman demisler bir yere gitmisler.

Swimming, SO- Female
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In addition to SO, SO9 added that she could not keep the same eating habits as her
peers to do Taekwondo. At the same time, SO9 mentioned that she should make
sacrifices from food and health to be successful. These excerpts are given below.

I go on such a long diet program; | don't eat anything; | train on an empty
stomach, which is harmful to health. But | can't be successful if | don't lose
weight. Because other girls lose weight, they stay taller, their legs are longer,
and they are more advantageous. Once | dropped to 46 kilos one time. At that
time, | was successful in Open. | was second in Turkey Championship. My father
started to press. He said that when you lose weight, you are successful. Lose
weight. But, when | lose weight, my psychology deteriorates a lot. So I've had a
few crises while losing weight because | am starving a lot.

Béyle uzun bir diyet programina giriyorum, hicbir sey yemiyorum, ag¢ karna
antrenmana giriyorum. Zaten saglk ag¢isindan da zararl bir sey. Ama kilo
vermezsem basarili da olamiyorum. Clinkd diger kizlar kilo veriyor, uzun kalyor,
bacak boylari falan uzun oluyor ve onlar daha avantajli oluyor. Bir kere 46 kiloya
diistiim. O sira basarili oldum. Tiirkiye ikincisi oldum, Open da ikinci oldum.
Babam baski yapmaya basladi. Kilo ver hani bu kiloyu verdik¢e basarili
oluyorsun. Fakat, kilo verince de benim psikolojim ¢ok bozuluyor. Yani birka¢ kez
kriz gecirmisligim var kilo verirken. Clinkii cok a¢ kaliyorum.

Taekwondo, S09 — Female

Here, SAO1, mother of SO1, Parents sacrifice their time and money, as well as the
sacrifices that the athlete has to make in allocating time for herself to improve in her
branch. These excerpts are given below.

There is a fee like the dues we normally pay to the club. Of course, they have
coaches; their salary should be paid. Apart from that, she takes private lessons
in ballet, fitness, and gymnastics;, on the other hand, she also needs to take
private lessons on ice. Because one-on-one choreography work is required, she
must work extra outside of regular club hours for the moves she needs to do.

Normalde kuliibe édedigimiz aidat gibi bir licret var. Tabi ki antrenérleri var,
onlarin  maaslarinin  karsilanmasi  gerekiyor. Onun disinda baleden,
kondisyondan ve jimnastikten 6zel dersler aliyor, 6biir taraftan buzla ilgili de
6zel ders almasi gerekiyor. Ciinkii bire bir ¢calismasi koreografi calismasi
gerekiyor. Cikarmasi gereken hareketler icin normal kuliip saatinin disinda da
ekstradan calismasi gerekiyor.

Figure Skating, SAO1 - Mother
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SAO08 stated that the parents should have the necessary knowledge and skills that the
child needs in a sport setting at an early age. She underlined the importance of
parents devoting their time to supporting their children. These excerpts are given
below.

Even carrying a bag like that tortoise bag is very important for six or seven-year-
old children to putting on the skates and tie them up. That's why even the
mother goes through all these processes. In fact, if an ice hockey player is raised,
those parents who carry bags, drive them, and take care of them have a great

effort.

Alti ya da yedi yasindaki ¢ocuklarin o kaplumbadga cantasi gibi bir ¢antayi
tasimasi, patenlerini giymesi ve onlari baglamasi bile cok 6nemli. O yiizden o
blitiin o stiregleri anne bile gegiriyor yani aslinda bir buz hokeyci yetistiyse o
anne babanin ¢ok biiyiik emedi var ya da kim tasiyor, kim gétiiriiyor, kim onu
kolluyor, gézetiyor ve arkasini topluyorsa onlarin cok emedi var demek.

Ice Hockey, SAO8 - Mother

Father pointed out his daughter sacrificed her own health to participate in the
competition. At the same time, the family has to consent to this concession. These
excerpts of SBO are given below.

She probably entered the competition with a high fever of around 39 degrees in
the 3rd or 4th grade. Because she cried a lot and insisted to her mother that |
would definitely go to the competition, her mother couldn't stand it and took
her to a competition. She took first place in the competition.

Yaklasik tigiincii ya da dérdiincii siniftayken, 39 derece atesle yarisa girdi. Ciinkii
cok aglamis ve israr etmis annesine ben mutlaka yarisa gidecegim diye. Annesi
de dayanamayip onu gétiirmiis. Yarista birinci oldu.

Swimming, SBO - Father

In the excerpts given by SBN below, the father stated that although his daughter has
fundamental reasons that negatively affect his daughter's family life, she always
maintains self-sacrifices for sports and can turn negativity into an essential internal
resource for herself.

We stayed in a tent for about 14 months after the earthquake. She went to the
camp and stayed there for six months. She came back and went to school again.
The camp had started again, and since the camp was so close to the tent. My
child would always come and go. But there were times when she stumbled like
this after success. Others used to say that the girl was over. As they say, my child
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will become ambitious and rise again from the ashes; she has received a medal
that no one has ever received.

Biz deprem sonrasi yaklasik 14 ay ¢adirda kaldik. Kizim kampa gitti, alti ay orada
kaldi. Geldi buraya ve tekrar okula devam etti. Sonra tekrar kamp basladi ve
cadira ¢ok yakin oldugu icin devamli gider gelirdi kizim. Ama bazen béyle
tékezledigi zamanlar olurdu basarilardan sonra. iste millet derdi ki ¢ocuk artik
tiikendi bitti. Cocugum onlar 6yle dedik¢e hirslanir, kiillerinden yeniden dogar
hi¢ kimsenin almadigi bir madalya alirdi mutlaka.

Gymnastics, SBN - Father

4.1.4. Self-esteem

One of the sub-themes within the competence theme emerged as self-esteem. The
self-esteem that the athlete understands that they have sufficient competence in
their branch is usually expressed: when they see they can do, make something with
their own fair hands, express themselves and perform well, and dare to show their

performances in front of audiences.

The excerpts by S01 below included that the first jump in ice skating is decisive for
self-confidence and that she feels more confident after taking the first jump in her
choreography.

Even when Everything changes after doing the first jump in training. It's like I'm
putting on a show in such a big place. This is how | do everything better than |
can. | am doing very well. When | do that in other jumps, | do everything well,
so I don't fall much in other jumps. It happens because | try to do my best.

Ben antrenmanlarda bile ilk jumpi attiktan sonra bir anda her sey degisiyor.
Sanki béyle ¢ok biiylik bir yerde sov yapiyormusum gibi. Her seyi elimden
geldiginden daha iyi yapiyorum béyle. Cok iyi yapiyorum. Diger jumplarda da
zaten Oyle yapinca her seyi iyi yapinca diger jumplarda da pek diismiiyorum
Oyle. En iyi yapmaya ¢alistigim igin oluyor.

Figure Skating, SO1 — Female

In the excerpts given below, SO7 states that coaches do not want parents in the
training area so that the children can do something on their own and heighten their

self-esteem at their developmental age.
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Gymnastics shows everything that a person should be. That's why coaches
usually don't like many families to come because you can do it independently,
let alone the child. Let him learn to stand on his own.

Yani jimnastik bir insanda olmasi gereken her seyi gercekten ¢ok iyi gosteriyor.
O yiizden antrendrler genelde ¢ok ailenin gelmesi taraftari olmuyor ¢linkii ¢cocuk
kendi basina dursun, kendi basina yapabilirsin. Kendi ayakta durmayi 6grensin
taraftari.

Gymnastics, SO7 — Male

S08's mother exemplified the rapid development of self-expression and self-esteem
in early specialized children. The excerpts of SA08 are given below.

They came from a TV show. While the team was in training, they came to shoot
the team. They were shots with my son. He said to SO8, “do you want to say
something to your friends?” S08 said, "I want all my friends to come here and
breathe this atmosphere." That is something we did not hear from an eight-
year-old boy.

Bir TV programindan geldiler. Antrenmandayken S08’lere ¢cekimlere gelmisler
iste. SO8’yle birlikte ¢ekimleri vardi. SO8’ye dendi ki "Arkadaslarina bir sey
s6éylemek ister misin?” Ve S08, biitiin arkadaslar buraya gelsinler bu atmosferi
solusunlar istivorum dedi. Bizim sekiz yasindaki bir cocuktan duymadigimiz bir

sey.

Ice Hockey, SAO8 — Mother

SA01 mentioned that her children are raised as people who can express themselves
well and have high self-confidence in the sports environment.

Our kids need to be self-confident, big enough to handle everything on their own
when we're not around. Think that she is going to a camp. There is a national
team camp in the summer, or we are far away from where we can't do anything.
For example, she went to the camp abroad alone with foreign coaches. She is
trying to express herself. She is trying to learn something. Other children are
already strangers, and they are trying to get a place there. So it's a great
experience. On the other hand, my daughter can be alone and meet her own
needs.

Cocuklarimizin biz olmadigimizda ézgiivenleri yiiksek, kendi baslarina her seyi
halledecek boyutta olmalari gerekiyor. Bir kampa gidiyor diisiiniin, simdi milli
Takim kampi oluyor yazin veya biz bir sey yapamadigimiz uzakliktayiz. Mesela
yabanci antrendrle bas basa yurt disina gitti kampa. Kendini ifade etmeye
calisiyor. Bir seyler 6grenmeye ¢alisiyor. Diger ¢ocuklar da zaten yabanci ve
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orada bir yer edinmeye ¢alisiyor. Onun igin bu bliylik bir tecriibe. Diger tarafta
kizim yalniz kalabiliyor, kendi ihtiyaglarini karsilayabiliyor.

Figure Skating, SAO1 — Mother

SB08 believed that his oppressive attitude increased his son's performance in the
match. He added that his son's achievement was due to SB08's aggressive reactions
and boosted his confidence. The excerpts of SBO8 are given below.

They played with the A team in the first match in a couple of games, losing 2-0.
The S08 is in a classic training mood. | fall all over myself to say what you are
doing. | just shouted my child, I've always shouted only my child, and my own
friends have always condemned me because you are burdening too much to
your son. I'm not sure why S08 tried to use it, but | think it was because he was
afraid of my voice and didn't want to make me sad or break my heart. They fell
behind one or two games, but my son turned the game back on. When he saw
that he could achieve it, his self-confidence jumped in.

ilk macta A takimi ile oynadilar 2-0 yenik duruma diistiiler. SO8 klasik
antrenman havasinda. Ben yirtiniyorum sen ne yapiyorsun diye. Ben sadece
¢ocuguma bagdiriyorum. Hep kendi ¢ocuguma badirdm ve hep kendi
arkadaslarim dahil kinamistir beni sen ogluna ¢ok yiikleniyorsun diye. Beni
kirmamak, lizmemek icin ya da sesimden korktugu igin bilmiyorum artik niyeyse
508 de uygulamaya calisti. Hep geriden déndiirdii ilk bastaki bir iki magi. Kendi
basarabildigini gériince oglumun da iyice 6zgliven zipladi ¢ikti.

Ice Hockey, SBO8 — Father

SBO6 stated that his son's first competition at a young age was an excellent source of
self-confidence regardless of the outcome. The excerpts of SBO6 are given below.

It's a difficult thing. Getting up there and doing something there is a matter of
self-confidence; that was the only thing for me. Apart from that, partners
already got a pretty bad result in their first competition, if I'm not mistaken. His
partner was a little something at that time, then his partner changed, and then
they progressed a little. So, he showed up, even a little upset after that
competition. So, | think the important thing was that he competed.

Zor bir sey ya. Yani oraya ¢ikabilmesi orada bir seyler yapip gelebilmesi bir
6zgliven meselesidir, tek sey buydu benim igin. Onun disinda, yanilmiyorsam ilk
yarisinda zaten olduk¢a da kétii bir sonug aldilar. Yani partneri biraz seydi o
sirada, sonra partner degisti ondan sonra biraz ilerlediler. Yani ¢ikip geldi, hatta
biraz da lziilmiistii o yaristan sonra. Yani yarismasiydi 6nemli olan bence.

Couple Dances, SB6 — Father
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4.1.5. Resilience

One of the sub-themes within the competence theme emerged as resilience.
Athletes' understanding that they have sufficient competence in their sports branch
is often reflected in their resilience when they perceive mistakes as learning

opportunities, learn from negative feedback, and persevere despite obstacles.

S07 states that the difficulties experienced in sports are a challenging learning
process and can be considered a successful process rather than a failure. The excerpts
are given below from S07.

When you work, you can do badly even if you are ready for competition. No
matter how ready you are, there may be minor setbacks, but when you fall at
that moment, | think it's a success because you experience this mistake. You
learn where to fall next; you learn what mistake not to make. In our sport, it is
also an experience and a success in another way.

Calistigin, yarismaya hazir oldugun zamanda bile kétii yapabilirsin. Ne kadar
hazir olsan da ufak tefek aksakliklar olabilir ama o an diistiigiin zaman o da bir
basari bence. Ciinkii tecriibe ediyorsun. Bir daha nerede diisecegini
O6greniyorsun, hangi hatayi yapmayacadini égreniyorsun. Aslinda ne kadar
basarisizlik gibi gériinse de bizim dalimizda o da baska bir yénden bir tecriibe
bir basari.

Gymnastics, SO7 — Male

Consistent with S07, S03 thought tackling challenges and focusing on self-
improvement at that moment helped him manage the developmental process well.
The excerpts of SO3 are given below.

When | started playing volleyball, the first thing | learned was the bump. | felt |
could do it, but my teachers continuously evaluated me negatively. | wouldn't
say | liked it. | always tried to improve myself there. Then | went to a higher
category; now, it was my match year. I felt | couldn't get into the squad like that.
I was so ambitious, and | continued there. After entering, | played with one year
older than myself in the small team. | played in the small team instead of our
own team, the midi team. Then | went to Midi Turkey Championship. |
accomplished a lot of good things there for myself.

Ben voleybola basladigimda manset égrendim ilk 6nce. Yani kendi agimdan
yapabiliyordum ama hocalarim hep bir kétii degerlendiriliyordu beni. Hosuma
gittigini s6yleyemem. Orada hep kendimi gelistirmeye ¢alistim. Sonra bir (ist
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kategoriye ¢ciktim artik mag senemdi. Orada béyle kadroya giremeyecegim diye
falan hissetmelerim oldu. Cok hirslandim orada devam ettim. Girdikten sonra
iste kendimden bir yas biiyiiklerle oynadim kii¢iik takimda. Kendi takimim olan
midi takiminda olmam gerekirken kii¢iik takimda oynadim. Sonra Midi Tiirkiye
Sampiyonasina gittim. Orada ¢ok giizel seyler basardim kendi agimdan.

Volleyball, SO3 — Male

SAN expressed the importance of their perseverance and kept going despite all
difficulties as a family. This family atmosphere helped her son to start competing in
a short duration. The excerpts of SAN are given below.

Sometimes, my son and | used to sleep on the roads; buses would take us to
other places. We have had such difficult days, challenging days. But my son
never gave up, and when he cried, neither did we. While he was crying, we went
out from the stands with his father. You know so that he doesn't look at us and
do such a thing so that he doesn't become more innocent. Just like that, with
perseverance. My son is a very perseverant child. His mother and father are both
persevering. A person who can do whatever they want with perseverance.

Bazen yollarda uyurduk oglumla ben, otoblisler bizi baska yerlere gétiiriirdii.
Oyle zor giinlerimiz, ¢cok zor giinlerimiz gegti. Ama odlum hi¢ pes etmedi ve o
agladiginda biz de pes etmedik. O aglarken biz tribiinlerden babasiyla disari
cikardik. Hani bize bakip da béyle sey yapmasin, masumlasmasin daha fazla
diye. Oyle 6yle azimle. OGlum cok azimli bir cocuk. Annesi de 6yle babasi da éyle
ikisi de azimli. Ne isterlerse azimle yapabilecek bir insan. Oglum béyle béyle ilk
yarismasina 3 ay icinde girdi.

Gymnastics, SAN — Mother

In the following excerpts, SAO8 shared her observation of her son’s significant
change. She underlined how her son began to put himself in the center without giving
up against his father, who has a high participation level in sports.

There were times when there was fear. He was afraid that his father wouldn't
like it, but he also learned that he had to beat him. I'm playing, I'm in the field,
my son had to do that, and he came to the part of doing it. | mean, he made it
look like you aren't playing this game, dad, | am.

Ya korkunun oldugu zamanlar oluyordu. Ya iste babam hoslanmayacak bundan
kismiyla korktugu zamanlar oldu ama onu alt etmesi gerektigini de 6grendi. Ben
oynuyorum sahanin igcinde ben varim, dyle yapmasi gerekiyordu Oyle yapti
kismina da geldi oglum. Yani sen oynamiyorsun baba, ben oynuyorum
konumuna getirdi.

Ice Hockey, SAO8- Mother
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In the excerpt below, SBZ, the father of the figure skater, stated that when there was
a problem in the sports environment, he observed that his daughter stayed there and
handled the challenging situation.

Sometimes, in many of them, for example, the coaches what they say not break
her heart, not disturb her, criticism does not, because she knows that they are
saying something good. So, she is not so abstaining; she usually tries to solve it.
It's not something I've observed too much like that so that | won't give false
information, but she doesn't go away when she can't do something or when
there is a problem.

Bazen yani bircogunda mesela antrendrlerinin séyledikleri yani kalbini kirmaz,
bozmaz yani elestiri de bozmaz ¢linki iyi bir sey séyledigini bilir onlarin. Yani
béyle cekimser dedildir genelde ¢ézmek icin ugrasir. Oyle ¢cok da béyle
go6zlemledigim bir sey degil yalan yani yanlis bilgi de vermeyeyim ama yani bir
seyi yapamadigi zaman ya da bir sorun oldugu zaman oradan uzaklasmaz.

Figure Skating, SBZ — Father

SB06 mentioned that even if parents do not support their children's decisions, they
can provide the space for their children to make their own decisions. Being endurable
to unpleasant situations is expressed as resilience in these excerpts.

He danced without a partner for 1.5 years. He constantly changed partners.
There was no point in going to the dance anymore. He endured, he endured. So
if he said he wouldn't go from the first day, | would say okay. But | don't know
why he endured himself.

Ciinkii 1,5 sene kadar partnersiz dans etti. Siirekli es degistirdi. Artik hicbir
anlami kalmamisti dansa gitmenin. Dayand, kendisi dayand.i. Yani ilk giinden
gitmeyecedim dese ben olur derdim. Ama o kendisi dayandi niye dayandi
bilmiyorum.

Couple Dance, SB6 -Father

4.2. Autonomy

One of the themes that emerged in the present study was "Autonomy." Autonomy

includes the sub-themes of attitudinal, functional, and emotional autonomy.
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4.2.1. Attitudinal Autonomy

One of the sub-themes within the autonomy theme emerged as attitudinal
autonomy. It has been found that attitudinal autonomy, which the athletes
understand to have sufficient autonomy in their sports branch, usually emerges when
they choose and define their sport-related goals and make the decisions themselves.

These excerpts are given below.

As it can be understood from what S03 said below, when he undergoes quarantine,
he understood the significance of sports in his life and defined his goal for the future.
This situation made him aware that volleyball has a critical value in his life.

| did something this year, | decided. Because if | quit sports, | understood this,
especially in quarantine. | realized that | would not do without it if | quit the
sport because | got depressed officially without doing sports in quarantine. |
realized that | would not quit sports. So even if | quit playing, I'm sure | will
continue either as a manager or coach.

Bu sene sey yaptim, karar verdim. Clinkli sporu birakirsam 6zellikle karantinada
anladim bunu. Sporu birakirsam, onsuz yapamayacagimi anladim. Clinkdi
bunalima girdim resmen karantinada spor yapmadan. Spor birakmayacagimi
fark ettim. Yani oyunculugu birakirsam da ya menajerlikte ya da antrenérliikte
devam edecedine eminim yani.

Volleyball, SO3- Male

SO1 stated that she pays attention to her levels of elements, and she informs her
parents and coaches about her decision to move to a higher level. These excerpts are
given below.

I'll talk to my family, but more after deciding. It doesn't even take 1-2 days for
me to decide. It would be a rapid decision. That's when I talk to my coaches after
that. Because | see, | just made a new jump,; my skating is advanced, and my
spins are good. Then that means | can pass a higher level. Then | will tell them
about this decision so that they can prepare themselves.

Ailemle konusurum ama daha ¢ok karar verdikten sonra. Karar vermem 1-2
glinii falan yani bulmaz bile. Cok ani bir karar olur. Ondan sonra antrenérlerimle
iste o zaman konusurum. Ciinkii gériiriim iste yeni bir jump ¢ikarmisim, kayisim
ilerlemis, spinlerim giizel. O zaman iste bir seviye gegebilirim demek oluyor.
Sonra bu karari da onlara da séylerim ki onlar da iste kendilerini hazirlasinlar.
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Figure Skating, SO1 — Female

Here, too, SAZ underlined that the athlete improves step by step based on her goals
and the goals she sets for herself based on her ability to reach them. These excerpts
are given below.

We are returning from the competition; we are in the car, and my husband is
driving. They gave her a certificate of success in the competition. She said,
Mother, | said yes, my baby. She said that | made my goal, | set a new goal, |
want to get on the podium, | hope.

Yaristan déniiyoruz arabadayiz esim araba kullaniyor, yarista ona basari belgesi
veriyorlar. Ya anne dedi, efendim yavrum dedim, ben dedi hedefimi yaptim, yeni
bir hedefte koydum dedi kiirsiiye ¢cikmak istiyorum insallah dedi.

Figure Skating, SAZ - Mother

S02 mentioned that the athlete gets ideas from her social environment while making
a decision, and in the end, she proceeds according to her own decision. These
excerpts are given below.

When making a choice, she would ask all of us. She would also talk to her coach,
who was also me. But most of all, she used to do what she knew was right, so
what she thinks of now is more likely to work. If she's thinking about something,
she doesn't care much about other people. She asks for advice, but in the end,
she makes a choice.

Karar verirken hepimize sorardi. Benimle de konusurdu, antrenériiyle de. Ama
en ¢ok kendi bildigi kararlari uygulardi, kendi aklina yatan daha etkili oluyor
yani. Aklina o yatiyorsa baskasina pek takmaz S02. Sorar akil danisir ama karari
o verir yani sonunda.

Badminton, SA2 — Mother

In these excerpts given below by SBN, it is seen that although the athlete is very
young, she can think she can reach her goal by staying away from her family and
working in the camp environment.

Our child had recently turned five years old. She had participated in gymnastics
for barely a few months. We went to another city for her. A foreign coach was
instructing the athletes in the hall. When did | ask my daughter would stay? No,
she said, | will return home. Well, | was grateful, and I'm glad because my
daughter was so young that she could not go to the restroom alone. Thank God.
We then proceeded to the hall. When we entered the hall, there were notable
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names there. Athletes are three to five years older than our children. Sixty to
seventy athletes are working in the crowded hall. After training, | asked my
daughter whether she would remain. She said, "You can return with my mother;
I will stay here. Like my aunt, | plan to become a teacher." The wife of my brother
is a teacher. She told me, "I'll be a teacher." At that point, my knees were loose,
as if they did not hold. We talked with my wife about what we should do. She
also spoke with her mother and persuaded us.

Cocugumuz bes yasina daha yeni giriyordu. Birkag¢ ay cimnastik yapmisti sadece.
Baska bir ile onun igin ¢iktik geldik. Burada yabanci uyruklu bir hocamiz vardi
sporculari ¢alistirtyordu. Kizim burada kalacak misin? Dedigimde hayir baba
dedi ben evimize gidecedim. lyi siikiir dedim sevindim yani affedersiniz lavaboya
gitse kendi yapamiyor ¢ocuk o kadar kiiciik yasta yani. Ben dedim ki siikiir
Allah'a. Sonra salona gittik. Tabi salona gittigimizde énemli isimler var hep
kiictik daha. Bizim ¢ocugumuzdan (i¢ bes yas biiyiik sporcular. Cok da kalabalik
60-70 kisilik bir galisma var. Orada kizim burada kalacak misin dedim. Baba dedi
siz buradan gidin dedi annemle. Ben burada kalip dedi yengem gibi dedi
6gretmen olacagim dedi. Benim biladerin hanimi égretmendir. Onun igin ben
dedi égretmen olacagim baba dedi. Kizim etme tutma, benim dizlerimin bagi
¢oziildii o an yani dizlerim sanki tutmadi. Ne yapalim ne yapalim annesi ile
konustuk annesiyle de konustu bizi ikna etti.

Gymnastics, SBN — Father

These excerpts given below by SBO demonstrated that when he offered his child
options to specialize in his skill area, the SO chose her sport with absolute certainty.

However, when she says, "Dad, | prefer swimming," | tell her, "Look, | can't help
you much in swimming, maybe | can help you in terms of conditioning in other
years, but if you are in volleyball, | can help you in every step of basic technique.
But still, when | say, "You will decide," she insists on swimming. Of course, | was
upset when she stated determinedly that she prefers swimming, but we began
somehow, so she must have preferred the truth."

Kendisi ben yiizmeyi tercih ediyorum baba dediginde, bak tekrar séyliiyorum
ylizmede ben sana ¢ok yardimci olamam belki kondisyonerlik manasinda
yardimci olabilirim diger yillarda ama sen voleybolda olursan ben sana temel
teknikten tut her adiminda yardimci olabilirim ama yine de tam karari sen
vereceksin dedigimde o ¢ok kararli bir sekilde ben yiizmeyi tercih ediyorum dedi.
Tabii ki lziilmiistiim ama bir sekilde basladik ve yani dogruyu da tercih etmis
herhalde.

Swimming, SBO - Father
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4.2.2. Functional Autonomy

One of the sub-themes within the autonomy theme emerged as functional
autonomy. Functional autonomy, in which the athlete understands that they have
sufficient autonomy in their sports branch, is generally experienced when the
athletes plan for their sport-related goals and make the necessary plans to achieve

them step-by-step.

In the excerpts given below, SO3 stated that there was a moment when the athlete
had a breaking point in his sport and then made some plans to achieve his own goals.

Yes, plans for the future do matter. What's going to happen? When we were
very young, we were comfortable because we were at ease. After the game, my
son, you played well, you were fine, it was over, it was ending. Well, | think I've
learned everything | need to know about volleyball this year. My coaches now
set up one-on-one meetings with each athlete. We are going to the meeting
before the training and talking about what we should do, what we will do in
training today, and what | should improve right now. That's why | attach great
importance to additional training. After training, | take care to do my own
additional training now.

Evet, gelecek planlari isin icine giriyor, evet. ileride ne olacak? Kiiciikken, ¢ok
kiiciikken ciinkii rahattik yani. [ste mag sonrasi giizel oynadin oglum, iyiydin éyle
bitiyordu, geciyordu. Sey bu sene gercekten her seyin farkina vardigimi
diisiiniiyorum voleybolcu nasil olunur diye. Benim hocalarim artik sporcularla
bireysel toplantilar diizenliyor. Antrenman éncesi gidiyoruz ve ne yapmamiz
gerektigini, bugiin antrenmanda ne yapacadgimizi ve benim su anda eksiklerimi
konusuyoruz. O yiizden ben ek antrenmanlara ¢cok 6nem veriyorum. Antrenman
sonrasi artik ek antrenman yapmaya ézen gdésteriyorum.

Volleyball, SO3 — Male

As S03 mentioned, SO7 confirmed a breaking moment while doing sports and stated
that those who can overcome that challenging moment with patience gradually
achieve success. These excerpts are given below.

I had friends when | was young, and we were a team of about ten people when
| first went to training. My cousin and | are the only ones left. From there,
everyone left gymnastics. At that time, some families said things like, "I don't
want my child to go to gymnastics; | want him to go to school," or "This sport
damages my child." Because sometimes, people get injured or have
psychological problems. The child might be unable to handle it because there is
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too much training load. But if you are patient during that time and get through
it, success comes slowly, and things start to get better.

Tabi ben kiigiikken arkadaslarim vardi ilk antrenmana gittigim zamanlar
yaklasik 10 kisilik bir takimdik. Sadece kuzenimle ben kaldik su an. Oradan
herkes birakti jimnastigi. O dénemlerde mesela ailesi séyle diyen bile olmustu;
“Ben cocugumun jimnastige gelmesini istemiyorum, okula gitmesini istiyorum”
ya da “Bu spor ¢ocuguma zarar veriyor”. Ciinkii sakatliklar ya da bazen
psikolojik  sikintilar  oluyor ¢ok yiiklenmeden dolayr.. Cocuk bunu
kaldiramayabiliyor. Zaten o dénem sabredersen ve o dénemi atlatirsan yavas
yavas basarilar gelmeye basliyor, yavas yavas giizellesmeye basliyor her sey.

Gymnastics, SO7 — Male

In the excerpts given below by SAZ, she stated that her daughter was trying to get all
the necessary support to continue in this sport, and she made a necessary effort to
reach the goals she had set in figure skating one by one.

My child was using methods to draw attention to herself, to say "I am here";
she was crying in training and was depressed when she was in training. But
coaches did not notice; | believe that they should have. In contrast to last year,
when we started physical therapy and strength training, we are now doing well.
She is also aware that her goal for this year was to surpass herself and qualify
for the national team. She was ecstatic to have achieved success.

Antrenmanlarda ¢cocugum kendini fark ettirmek icin, ben buradayim diyebilmek
icin yéntemler kullaniyordu; antrenmanda aglyordu, morali bozuk ¢ikiyordu
ama antrenérleri bunu gérmedi. Gérmeleri gerekiyordu bence. Ama gegen sene
fizik tedavi sonra kondisyon derken simdi iyi gidiyoruz. Kendi de farkinda. Onun
bu seneki hedefi kendini asmak ve milli takim baraji almakti. Onu basardi
inanilmaz mutlu.

Figure Skating, SAZ — Mother

Here, SAN explained that his son has always had goals and has made the necessary
preparations to achieve them. These excerpts are given below by SAN.

My son sets his own goals. For example, he says, if I'm going to the Olympics, |
have to be the European Champion when | go to the Olympics. | should get a
medal in the World Championship. When | go to the Olympics and salute, they
should say, "The European Champion has arrived." He always sets goals like this
so that they should say he is the champion of this tool. He is a planned person,
has many goals, and his goals are high. He has achieved every goal.
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Oglum hedeflerini kendi belirler. Mesela der ki, ben Olimpiyata gideceksem
Olimpiyata giderken ben Avrupa Sampiyonu olmaliyim. Diinyada madalya
almaliyim. Olimpiyata gittigimde, selam verdigimde “Avrupa Sampiyonu geldi”
demeliler. Bu aletin sampiyonu demeliler diye hep béyle hedef koyar éniine.
Planlidir, cok hedefleri vardir. Hedefleri yiiksektir. Ve her hedefine de ulasmistir.

Gymnastics, SAN - Mother

This statement of SBN included that his son made plans to have better opportunities
in the future, and they separated when the plans did not match his coach's wishes.
These excerpts are given below.

He told the coach, "Let's go to other clubs together, let's be in better places, let's
improve our careers." But he said no, I'll stay here," When the coach said that
they shook hands, agreed in their ways, and left.

Oglum “gel hocam benimle baska kuliiplere gegelim, daha giizel yerlerde olalim,
daha kariyerimizi ylikseltelim” dedi. Hocamiz da yok ben burada gidecegim
deyince el sikistilar, kendilerince anlastilar, ayrildilar.

Gymnastics, SBN - Father

Here, SBZ, the father, taught his daughter how to establish a goal-oriented plan in
sports, and his daughter started to gain functional autonomy when she achieved
success. These excerpts are given below.

At first, | always said, "Overtake yourself; you are your opponent. Now you have
20 points, she got 22 points, after she got 25 points, and now here it is, gets the
national team point in category B this term." If you get points for the national
team, you have done well. She tried it and saw what had happened so she would
compete in the A level next year. Only getting points for the national team in
the first competition and going abroad with the national team is our only goal
there. In category A, there will be a scale for how well you did. The next level of
success may come at the same time as the previous one. You will always be the
best if you rank with the national team this way.

ilk basta siirekli dedim ki hep kendini ge¢ rakibin de sensin. Simdi 20 puan
almisti, sonra 22 puan aldi 25 puan al sonra iste geldi bu dénem B kategorisinde
milli takim puanini al. Milli takim puanini aliyorsan sen basarilisin. O bunu tatti
ne oldugunu gordii simdi A kategorisinde iler...seneye yarisacak oradaki tek
amacimiz gene ilk yarismadan milli takim puanini alip milli takimla bir yere
gidebilmek bundan sonraki basari hedefimiz bence tabii ki kendi de karar
verecek. Milli takim ile beraber yurt disinda bir yarismaya gidebilmek iste. A
kategorisinde basari skalasi olacak. Bir sonraki basari skalasi belki ayni anda
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olacak. Milli takimla beraber dereceye girmek bu sekilde ister istemez zaten en
iyi olmaya gidecek olay.

Figure Skating, SBZ, Father

4.2.3. Emotional autonomy relations

One of the sub-themes within the autonomy theme emerged as emotional
autonomy. Emotional autonomy is typically underlined by taking responsibility for
enlarging the heart, making decisions that make them feel good, and drawing the

boundaries that they will be secure. These excerpts are given below.

S06 expressed that when he takes responsibility for a task, he feels freedom in that
task. Freedom is an important issue for him. The excerpts of SO6 are given below.

Responsibility is significant to me. | also see it as a part of something; for
example, | attach great importance to being free, and | think that when | take
responsibility for something, | can be freer about it.

Ya sorumluluk ¢ok 6nemli benim icin. Bir parca sey olarak da gériiyorum, yani
mesela ézglir olmaya ¢ok é6nem veriyorum ve bir seyin sorumlulugunu kendim
aldigimda o konuda daha 6zgiir olabildigimi diisiiniiyorum.

Couple Dances, S06 - Male

S02 expressed that she is emotionally detached from her parents when she makes a
critical decision about her sports career. These excerpts are given below.

I mean, when | quit, for example, | never asked my family if | should leave. | said
I'm leaving. They didn't say much either. You know my father, of course, they
asked why you want to leave. You know, you're going to university, don't you
want to continue, you know you're going to study a department about it, you
know, etc. Of course, they said, but | explained well why | didn't want to
continue. | just said I'm tired. And | think they got it too. They didn't force it. So
I guess my decision-making mechanism is whether it's good for me or not.

Yani birakirken de mesela hi¢c aileme birakayim mi diye sormadim. Ben
birakiyorum dedim. Onlar da pek bir sey demedi zaten. Hani babam, e tabi
sordular neden birakmak istiyorsun. Hani liniversiteye geciyorsun, devam etmek
istemez misin, hani onunla alakali zaten bir béliim okuyacaksin, hani vesaire
soylediler tabi ama ben de giizelce acikladim neden devam etmek istemedigimi.
Ya yoruldum dedim aslhnda sadece. Ve onlar da anladi sanirrm. Pek
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zorlamadilar. O yiizden karar verme mekanizmam sanirim bana iyi gelip
gelmemesi.

Badminton, SO2 — Female

In these excerpts given below by the mother of S03, it's pointed out that her son tells
her what makes him feel secure and helps the mother and father share their roles in
the family based on their son’s needs.

S03 also conveyed that he did not like this. For example, he did not like the
process of every mother coming to every training session. Oh, if he had wanted
to see it there, | would have created it anyway, But when he got home, the part
where he said that the house smelled like food when he opened the door and
saw that the table was set important to him. That's why | managed this side; he
managed sport with his father.

S03 sunu sevmedigini iletti bir de. Her annenin her antrenmana gelme
stirecinden ¢ok hoslanmiyordu. Ha onu istemis olsaydi orada gérmek isteseydi
ben zaten onu da yaratirdim. Fakat o eve geldiginde hani bir sofrasi kurulmus
evi o eve geldiginde kapidan girerken mis gibi yemek kokuyor dedigi kismi
6nemliydi onun igin. O yiizden ben bu tarafi yénettim babasi ile birlikte kendisi
sporu yonetti.

Volleyball, SAO3 -Mother

These excerpts given below by SA08 underlined that SO08, who believes that too much
family connection is detrimental to him, creates space for himself by drawing
boundaries for his family to be secure in sport.

Every person's ambition is for the same thing in all sports or other things,
success. Things change when you have a child. "Everything is my child," you
begin to say. You don't believe your child is incapable of doing something. You
should push him first because he also needs it. You'll push him from behind to
see how far you can get him to go. | guess we didn't quite nail the setting.
Instead of leaving the SO8 alone, we got too close to him. My son eventually
said, "You're not playing; I'm playing. If you're going to play, you're going to
play; if I'm going to play, I'm going to play. After that, he did whatever he
wanted, whenever he wanted. Maybe, he could have punished us.

Yani biitiin sporlarda ya da baska seylerde de her insanin hirsi ayni sey igin;
basari. insanin ¢ocudu olunca daha farkl bir sey oluyor, benim ¢ocugum
diyorsun her sey. Herhangi bir seyi beceremeyecegini ya da yapamayacagini
diisiinmtiyorsun. Dogal olarak onun ilk 6nce sinirlarini zorlamak istiyorsun
clinkii o da gerekiyor. Arkadan ittireceksiniz ki o da sinirlarini zorlayabilir
konumuna gelsin. Ayar biraz orda kacti galiba bizde. S08’i kendi haline
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birakmadik, ¢cok fazla iceri girdik. Oyle olunca da oglum bir siire sonra siz
oynamiyorsunuz ben oynuyorum dedi. Eger siz oynayacaksiniz siz oynayin, ben
oynayacaksam ben oynayayim konumuna geldi. Cani istedigi zaman istedigini
yapti ondan sonra. Belki de bir nevi bizi cezalandird..

Ice Hockey, SAO8 - Mother

In these excerpts given below by SBN, the father explained that his son feels more
secure when he does not discuss the competition's specifics; therefore, father
respects it.

My son never looks at his opponents during the biggest competitions, like
international ones. Those are his habits. He says | ignore my competitors
because they affect me. Usually, it works in his head. He never talks to us. | was
asking my son, what do you think? What are you going to do? He told the father;
I'll do what needs to be done. As a father, I'm already used to this: you do what
you know best, do what you know, | wish you luck, and I'll see him off at the
door. He says okay, dad. This is what we decided.

En biyik yarismalarda, uluslararasi yarislar gibi oglum hi¢ rakiplerini
seyretmez. Béyle huylari vardir. Ben rakiplerimi seyretmem, beni etkiler der.
Cogu zaman, mental ¢alisir. Bizimle hi¢c konusmaz, oglum ne dlisiiniiyorsun ne
yapacaksin? Baba gerekeni yapacagim. Ben zaten, baba olarak suna alistim,
sen bildigini yaparsin, sen en iyisini bilirsin, ne biliyorsan onu yap basarilar
dilerim, kapidan ugurlarim. O da tamam baba der. Biz éyle anlastik.

Gymnastics, SBN - Father

In these excerpts from SBZ given below, when the results confirm the ideas given to
the athlete from close environments like coaches and parents, her daughter feels
closer to listening to the opinions of those she trusts.

Most of the time, my kid is a bit stubborn. Even if the idea we give him doesn't
work, she doesn't say so. She just moves on, so sometimes she doesn't care. But
it seems they started to listen to these things a little more. In other words, it's
like this: we can agree as if we can convince her with what we say, or we can
tune into her frequency. This is happening more and more as time goes on.
Maybe things started to change dafter she took enough level to be on the
national team because most of what we said came out at different times.

Genelde cocugum birazcik da inat bir tip. Kafasina yatmasa bile yatmadigini
soylemiyor oradan gidiyor yani sallamiyor bazen. Ama genellikle bu konularda
biraz daha dinlemeye basladi gibi. Yani daha béyle sey sanki, anlasabiliyoruz
sanki soylediklerimizle onu ikna edebiliyoruz veyahut onun frekansina
girebiliyoruz. Giin gectikce bu daha ¢ok olmaya basliyor iste mili takim puani
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aldiktan sonra belki de daha farkli olmaya basladi. Ciinkii séylediklerimiz
genellikle ¢ikti ortaya bir¢cok noktada.

Figure Skating, SBZ — Father

4.3. Relatedness

One of the themes that emerged in the present study was relatedness. Relatedness
includes the sub-themes of parent-athlete, clubs, coach-athlete, athlete-peer,

parent-parent, and coach-parent relations.

4.3.1. Parent-athlete relations

One of the sub-themes within the relatedness theme emerged as parent-athlete
relations. The relationship that the athlete establishes with their family is generally
expressed as conversations about sports at home or on the road, different role
expectations from mothers and fathers, needing personal space in sports, and a

relationship of trust. These excerpts are given below.

In these extracts, SO1 asserted that she discussed ice-related matters with her father

and that most of the things discussed or viewed at home are related to figure skating.

Of course, we also talk about normal things, but mostly we comment on
something about ice with my father. We watch the competitions of the adults,
the world championships, and the European championships when they are
broadcast live. Then, if | had a good workout or made a new move, we think of
different things. If we make this move here, we can do that here, and so on.
That's what we plan.

Tabi ki normal seyler de konusuyoruz ama genelde agirlikli olarak babamla
falan hep buz iizerinde bir seyleri yorumluyoruz. Bliyliklerin yarismalarini,
Diinya sampiyonasini izliyoruz, Avrupa sampiyonalarini canli yayin oldugunda
falan onlari izliyoruz. Sonra iyi bir antrenman gegirdiysem yeni bir hareket
cikarttiysam iste farkh seyler diisiintiyoruz. Burada su hareketi yapariz artik
burada bunu yapariz falan diye. Oyle planlyoruz.

Figure Skating, SO1 - Female
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Here, SO3 stated that he needs people standing next to him whether he plays poorly
or well and that his performance is affected by emotional changes even when his
family is in the stands. These excerpts are given below.

I don't especially enjoy it when my parents come to matches. My grandfather
would accompany me to my matches when | was younger. He was my
motivation because my grandfather was always by my side, whether | played
well or poorly. When my father and mother observe my performance from the
stands, I’m affected by their emotional shifts. I'm not even that impressed by
my coaches.

Ozellikle aslinda annem ve babamin gelmesinden ¢ok hoslanmiyorum. Dedem
eskiden kiigciikken beni maglarimi gétiiriirdii. O benim motivasyonumdu. Clinkdi
dedem ben kétii oynasam da iyi oynasam da her zaman yanimdaydi. Her zaman
mutlu ayrilirdim salondan ama babam ve annem biraz daha sey iste triblinde
izlerken duygu degisimleri beni etkiliyor. Antrenérlerimden bile bu kadar
etkilenmiyorum yani ben.

Volleyball, SO3 - Male

In these excerpts given below by SA08, the mother stated that role-sharing occurs
naturally between the mother and father. While one of the parents dealt with sports-
related issues, the other took on the task of maintaining the housework.

Most people were in the same place as us, anyway. There were always five or
six families. They were always with their kids. But, and this is important, they all
have the same thing. Someone in the family cares a lot about the kids' sports,
and someone else cares about the other parties. For instance, one parent
always takes care of the athletes and their coaches, while the other takes care
of things like coming and going, driving, and keeping the house in order. But
most people were about the same. Maybe that's how people in ice hockey were.

Ya hemen hemen herkes ayni konumdaydi bizde zaten. Bes alti aile hep ordayd..
Hep cocuklariyla birlikte. Ama iste sey, biitiin hepsinde ayni sey vardir. Aileden
birisi ¢ok ilgilenir cocuklarin spor taraflariyla, birisi diger taraflarla ilgilenir.
Ornedin, anne ya da baba birisi hep sporcular ve antrenérleriyle ilgilenirken
digeri gelmek gitmek, gétiirmek, ev diizeni gibi islerle ilgilenir. Ama herkes (i¢
asagi bes yukari ayniydi. Belki de buz hokeyindekiler 6yleydi.

Ice Hockey, SAO8 - Mother

In these excerpts given below by SA02, her daughter expressed concern when her

family participated in competitions or training.
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No, S02 didn't ask us to come to the training. But we went to training
sometimes, not always, because S02 was excited when she saw us. When she
saw us, her face turned red. She told us, " | get excited when | see you, especially
the father.

Yok antrenmanlara bizi cagirmiyordu S02 pek. Ama yani arada bir gidiyorduk
Oyle her zaman degil. Ciinkii SO2 biz gidince heyecanlaniyordu. Kipkirmizi
oluyordu bizi gériince. Babasini filan da gériince, heyecanlaniyorum sizi gériince
dedi.

Badminton, SA02 - Mother

In these excerpts, SBO3 expressed that he worries about his son’s future when S03
experiences any failure, and then SBO3 regulates his feelings with his trust for his
child.

When he fails, | immediately think of the future anxiety. | mean, things like how
it will be, or if it doesn't. Because when they quit after age thirty, he wouldn't
have earned his living in sports if he couldn't play volleyball at a very high level.
I'm worried about such problems. On the positive side, | sometimes notice that
when he is successful. | say okay, | trust, | always trust. I'm saying it probably
will, so there's no problem. | am happy that everything is going well.

Basarisiz oldugunda hemen gelecek kaygisi aklima geliyor. Yani nasil olacak, ya
olmazsa gibi seyler. Clinkii 30 yasindan sonra biraktiklarinda eder cok list diizey
yapamadiysa sporu hani hayatini kazanmamis olacak. Bu tiir sikintilar olabilir
diye endise duyuyorum. Olumlu yénden de béyle bazen fark ediyorum basarili
oldugu zaman. Tamam diyorum hani giiveniyorum, hep gliveniyorum. Diyorum
ki herhalde olacak yani sikinti yok. Her sey yolunda gidiyor diye mutlu oluyorum.

Volleyball, SB3 - Father

SB09, the father, expressed that his daughter was much more negatively affected by
his sharing about her performance than her friends. These excerpts are given below.

What if a friend says it now? She won't be affected much, but what happens
when the father says it? She is affected psychologically. But | couldn’t, did it?
Didn't | succeed? Why would this friend beat me? She thinks. What is a beat?
But you train there.

Ya simdi bir arkadasi séylese fazla etkilenmez ama baba séyleyince ne oluyor,
psikolojik olarak etkileniyor. bir ben acaba bunu beceremedim mi?
Basaramadim mi? Bu arkadasim beni neden yensin? diye diisiintiyor. D6vmek
nedir? oysaki orada antrenman yapiyorsun.

Taekwondo, SBO9 - Father
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4.3.2. Club relations

One of the sub-themes within the relatedness theme emerged as club relations. Club
relations are typically characterized by a supportive environment, the motivation-
boosting effect of crowded training in the club, and the regulating role of the coaches
between the family and the club. In addition, families' expectations from the club and
the demand for the necessary information regarding the athlete's competence are

seen.

Here, SO3 mentioned that for him, the club environment is similar to the family
environment and that all club athletes support one another regardless of their age
group. These excerpts are given below by S03.

| continued with my coach, with whom | played my first match, until last year.
That's why they are so important to me. My club is a very different club anyway.
We are a family here. Everyone from the A-team to the smallest team knows
each other, loves each other, goes to the matches, supports each other, and
never leaves them alone. They are with us in every sense. So, | am attached to
them, and my relationships are always good.

ilk maca ¢iktigim antrenériimle de devam ettim gegen seneye kadar. O yiizden
benim icin ¢cok énemliler. Benim kuliibiim ¢ok ayri bir kuliip zaten. Bir aileyiz biz
burada. A takimindan en kiigiik takimina kadar herkes birbirini taniyor, seviyor,
magclara gidiyor, destek veriyor, hi¢c birakmiyorlar yalniz. Her anlamda
yanimizdalar o yiizden bagliyim onlara ve iliskilerim her zaman iyi.

Volleyball, SO3 - Male

Here, SO9 mentioned that when there is no club environment, her motivation for
sports and her desire to train decreases. The excerpts are given below.

There is no desire in people when there is no club environment. So, people are
looking for something to pump me up. Everyone supported each other in the
club, but only my brother and | stayed there. You're getting into the mood of
quitting or something; it just doesn't make sense to you.

Insanda istek olmuyor kuliip ortami olmayinca. insan gaz verecek bir sey ariyor
yani. Kuliipte herkes birbirine destek veriyor ama burada sadece abimle biz
kaldik mesela. Yani birakiyim falan havasina giriyorsun, ¢ok yapasi gelmiyor
insanin.

Taekwondo, SO9 - Female
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SAN mentioned that his son talks to them about why he wants to change his clubs
and what he expects from a club. These excerpts are given below.

My son said, "l want to change my club." Because | can't get anything from this
club, it's a club that belongs to the city, but I'm an Olympic athlete now." He
added, "I need to make something important for myself with this job." He told
me | should get help from somewhere when | opened my place the next day. We
said okay, we are always behind you.

Ben kuliibiimii degistirmek istiyorum dedi oglum. Ciinkii bu kuliip bana bir sey
veremeyecek. Tamam belediyeye ait bir kuliip ama ben artik bir Olimpik
sporcuyum dedi. Benim dedi artik bu isten biraz kendime anlamli bir seyler
kazanmam lazim dedi. Yarin 6biir giin kendime bir yer actiGimda ben bir yerden
bir destek almaliyim dedi. Tamam biz her zaman arkandayiz dedik.

Gymnastics, SAN - Mother

The excerpts given below by SAZ revealed that the coach mediates the family's
connection to the club. Moreover, the fact that she believes her child is not receiving
adequate attention at her club indicates the necessity for change.

| recently told her coach that | don't want to stay in this club any longer. The
reason is that my child gets upset when she passes unnoticed. After that, | said,
"If you make us work, we'll stay, but if you don't, we want to leave." He put me
in front of him and told me to wait. Well, | said, let's give you some time. But |
felt that trust from her coach, and the result was beautiful. | know this because
my child told me, so thank you.

Ben son dénemde hocasina séyledim ben artik bu kullipte kalmak istemiyorum
dedim. Sebep ise ¢ocugumun arada kaynamasi, lziilmesi, ondan sonra bizi
calistiriyorsaniz ¢alistirin, ¢alistirmiyorsaniz biz gitmek istiyoruz dedim. O da
beni karsisina aldi bize biraz zaman verin dedi. Peki dedim size de biraz zaman
verelim. Ama ben o giiveni hocasindan hissettim ve sonugta ortaya ¢ikan seyde
cok glizel bir sey oldu. Ben ¢ocugumdan biliyorum o yiizden sag olsun diyorum.

Figure Skating, SAZ - Mother

As seen in excerpts given by SBO3 below, SB03 addressed their close relations with
the club, and they have a chance to share their concerns about their son’s academics
with the club as parents.

The last time | talked to the club, about a month ago, it was time that we had
toing and froing on the academic career of our son. | shared the question marks
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in our minds. His coach said he was one of the promising athletes in this club,
and the club also had expectations about him. He said that the national team's
coach had taken SO3 into the national teams’ database in the infrastructure. So,
in general, | think my son is doing well with the club.

Kuliiple bir ay 6nce falan konusmustum seyle ilgili az 6nce séyledigim akademik
kariyeri ile ilgili béyle git gellerimizin oldugu bir zamandi. Kafamizdaki soru
isaretlerini paylastim. Hocasi da bu kuliipte gelecek vadeden sporculardan
oldugunu séyledi. Kuliibiin de ondan beklentileri oldugunu séyledi. Milli takim
hocasinin iste S03’ii veri tabanina aldigini séyledi altyapidaki milli takimin. Yani
genel olarak iyi gittigini saniyorum kuliip nezdinde

Volleyball, SBO3 - Father

The excerpts given below by SB0S; the father founded a sports club that included the
branch of his son. He underlined that they were a group who moved together if there
was a decision about changing the club.

My son was a member of a club. He and his friends are all acting together. We
established a new club with some parents. We opened swimming and volleyball
branches under the club to help finance it. For me, our volleyball branch has
evolved into a separate sport. So, we were about to get close to ice hockey with
my volleyball girls. We moved up to bigger volleyball teams and earned money.
In other words, it was different in volleyball. Still, there were few such
opportunities in ice hockey because political decisions were made as
communes. When we said we were going to that club with our teammates, we
really were going there.

Oglum bir kuliipte oynuyordu. Biitiin arkadaslar birlikte hareket ediyorlar. Biz
birkag veli bir kuliip kurduk. O kuliibii finanse etmek igin kuliibiin altina yiizme,
voleybol bransi actik. Voleybol bransimiz ayri bir spor mecrasi oldu bana. Yani
buz hokeyine yaklasmak (zereydik voleyboldaki kizlarimla. Biz voleybolda
transfer yaptik biiylik takimlara, para kazandik. Yani voleybolda baskaydi ama
buz hokeyinde ¢ok 6yle sanslar yoktu ¢linkii komiin halinde siyasi olarak verilen
kararlar vard.. Ekip arkadaslarimiz ile birlikte su kuliibe geciyoruz dedigimizde o
kuliibe geciyorduk.

Ice Hockey, SB0O8, Father

4.3.3 Coach-athlete relations

One of the sub-themes within the relatedness theme emerged as coach athletes’

relations. It is stated that the coach-athlete relations where the coach can keep the
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place of the family affect the athlete's bond with the sport and the athlete's

motivation positively or negatively. These excerpts are given below.

Here, SO7 explained that he does not have his family in his sports environment and
that he shares his personal life with his coach and receives support from him. He said
that the coach is like the parent. The excerpts are given below.

Your coach is your family. Because he feeds you, makes you drink, makes you
sleep. For example, | don't have a mother or father here. We see our coach in
the morning and evening; we tell him about our life, troubles, and distresses.

Antrenériin ailen oluyor. Ciinkii sana o yediriyor, igiriyor, o yatiriyor. Annem
babam yok mesela burada da. Sabah aksam antrenériimiizii goriiyoruz,
hayatimizi onu anlatiyoruz, derdimizi ona anlatiyoruz, sikintimizi ona
anlatiyoruz.

Gymnastics, SO7 - Male

S08 mentioned that when his coach made assumptions about him and shared them
with the rest of the team, it affected the athlete and made him less committed to the
team and the sport. These excerpts are given below.

We were at the camp; | was talking with my father on the phone. We had a
coach, and he was the coach at the auditions. Our conversation with my father
on the phone was as follows: “I don't like myself that much; | guess they will not
select me for the team.” My father said, “do what you can do; if you can't, do
it, it's okay.” After | joined the team, a coach told me something like this: “He
talked to his father and got into the team. He got into the team even though he
thought he couldn't get in and wasn't that good.” The torpedo issue started to
talk, and when everyone started to talk about it, | said if you believe in
everything, | quit the sport. There was no need for me to deal with any of them.

Ya kamptaydik, babamla telefonda konusuyorduk. Bizim bir antrenér vardi o da
se¢cmelerde antrenérdii. Babamla telefonla olan konusmamiz suydu: “Ben
kendimi o kadar begenmiyorum, almayacaklar herhalde takima”. Babam da
“vapabildigini yap yapamadin kalsin sorun degil” demisti. Ben takima girdikten
sonra bir antrendr séyle bir olay anlatti. Babasiyla konustu ve takima girdi.
Giremeyecegini diisiindiigii halde takima girdi ve o kadar da iyi degildi. Torpil
mevzusu dénmeye basladi, bunu herkes séylemeye baslayinca madem her seye
inaniyorsunuz dedim ben de sporu biraktim. Hicbiriyle muhatap olmama da
gerek yoktu.

Ice Hockey, SO8 - Male
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SA01 underlined that the relationship between the coach and the athlete is critical
for the athlete's motivation and continuity in sport. Excerpts are given below.

After my daughter's injury healed, we started working with another ballet
teacher after the doctor gave her permission to bend and twist. Now that she
has learned her lesson, she is happier. We sometimes see her dancing for almost
two hours. Dad says, girl, you're not a ballerina. What's the point of this? But
ballet is helpful when paired with ice skating. Yes, but dad, People in the world
do this, that, and the other thing. They are also dancing this ballet, so | have to
do it too. This happens because she loves her coach, who makes you love her.
She sets up good communication, and if the electricity is good, we already
respect the other person and say because she is trying hard for our child.

Kizimin sakathgi rahatladiktan sonra, doktor egilme biikiilme bazi hareketlere
izin verdikten sonra baska bir bale hocamizla basladik. Su anda daha mutlu, bir
bazen bir buguk saat ders oluyor. Bazen bir bakiyoruz 2 saat boyunca bale
yapiyor. Baba diyor ki, kizim hani sen balerin degilsin. Sen bunu niye yapiyorsun?
Ama hani buz pateninin yaninda bale destekleyici. Evet ama baba Diinyada su
su su yapanlar var. Onlar da bu baleyi yapiyorlar, bunu yapmam gerekiyor, sunu
yapmam gerekiyor. Bu antrendriin sevgisiyle oluyor, antrenér kendisini
sevdirtiyor. iletisimi iyi kuruyor, aradaki elektrik iyi olursa o zaman zaten biz de
karsidaki insana saygi duyuyoruz, bizim ¢ocugumuza emek veriyor diyoruz.

Figure Skating, SAO1 - Mother

SA02 mentioned that her daughter’s motivation was negatively affected by attitudes
expressed by the coach to make her feel discriminated against or compared. The
excerpts are given below.

She had a partner who was the daughter of her coach. Her partner always laid
it off on my daughter, no matter what. Her partner’s father was because their
coach. My daughter spent a lot of time with her and got very angry. In other
words, he always granted his daughter right, even though he knew it was
wrong. SO2 got everything, and the main coaches knew what was happening,
but he couldn't do anything either. SO2 would tell them about what she did. At
work, her coach was giving money to S02. So she can get along with his
daughter. SO2 was not interested. We've even had these things happen to us.
After that, they went against what the coach said. She said he is trying to buy
me with money so she won't want to play badminton. She would be good with
his daughter, and they would be a nice double, but SO2 turned cold when her
coach tried to hire my daughter and bestow a privilege on his daughter.

Hocalarindan birinin kiziyla ¢iftti SO2. O da ne yapsa hep kizimin (lizerine
atiyordu. Partnerinin babasi ¢linkii antrendrleriydi. Onunla ¢ok takiliyordu, ¢cok
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sinirleniyordu. Yani hocasi da bildigi halde hep kizina hak veriyordu tabi ki de.
Her sey de S02’nin lizerine atiliyordu tabi ki de esas antrendrleri biliyordu
durumu ama o da bir sey yapamiyordu. SO2 onlarla olan seylerini anlatird.
S02’ye iste para veriyordu hocasi. Kizi ile iyi geginsin diye. Bunlar bile geldi
basimiza yani. Evet. SO2 istemedi Ondan sonra ters diistiiler zaten hocayla. Dedi
beni parayla satin almaya c¢alisiyor yani kiziyla tamam iyi olabilirdi ¢cok da iyi
glizel cifttiler ama babasi tuttuktan sonra kayirdiktan sonra S02 sogumaya
basladi.

Badminton, SA02, Mother

In these excerpts given below, SB08 stated that his son’s motivation is increased
when he practices with athletes older than himself and is held up as an example to
the team by his coach.

We practiced until 1 a.m. Yes, it was a bit of a thoughtless move, but it was
necessary at the time. S08 is trying to make moves, and adults are trying to take
it easy or trying to escape difficulties. Of course, in this situation, the coaches
showed my son as an example. He experiences the burble point in there.

Gece 1’de antrenmana gittik. Evet biraz bilingsizce bir yaklasim oldu ama orada
soyle bir durum oldu. SO8 hareketleri yapmaya ¢alisiyor biiyiikler kaytarmaya
calisiyor ya da zorluklardan kacmaya ¢alisiyorlar. Tabi bu durum da hoca
tarafindan oglumu onlara érnek géstermesi, biraz onlari ezmeye yénelik
davranis géstermesi SO8'e bliiyiik motivasyon oldu. Kirilmayi orada yasadi SO8.

Ice Hockey, SBO8 - Father

SBV addressed that the coaches' engagement and support of the athlete create
confidence in SBV. These excerpts are given below.

Her coaches said that your daughter is now a state athlete. We are the mother
and the father of your daughter with everything. He said everything belongs to
us, and I left my child that way. Of course, since we did not have mobile phones,
we would always call the camp with home phones, our daughter would come
down in ten minutes, and we would talk. | also get my salary on the first of every
month because | am a civil servant. | would come to the city where the camp is
to see her; | would stay for two days and go back.

Antrenérleri artik kizimiz devlet sporcusu dediler. Kizimizin her seyi ile annesi de
biziz babasi da biziz. Giyim kusami her seyi bize ait dedi ve o sekilde biraktim
cocugumu. Tabi cep telefonlarimiz olmadigi igin ev telefonlari ile devamli kampi
arar yukaridan asadi on dakika da gelir kizimiz, gériisiirdiik. Ben de her ayin
birinde maasimi alirrm devlet memuru oldugum igcin. Onun bulundugu ile
gelirdim iki gtin kalir giderdim.
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Gymnastics, SBV, Father

4.3.4. Athlete—peer relations

One of the sub-themes within the relatedness theme emerged as athlete-peer
relations. It has been noted that athlete-peer relations tend to become more
pragmatic with time and are influenced by the sports environment. Competition can

have both positive and negative consequences.

S08 noticed that the way the athletes get to know each other is a process that starts
with entertainment, moves on to friendship, and looks at the balance between giving
and receiving. These excerpts are given below.

Well, let's start from childhood. We were having more fun; we were friends,
that's it. We were totally happy to see each other and go and play. After a while,
he can do these things, be my friend, or he can do those things, get along with
him. Let's get along with him; they see us well so that they can give us the same
line. The bond we formed started to turn into this. After a period, it was not very
short, that is, within a season. In the first year of the junior league, given my
age, | said that | do not need to establish such a relationship; | mean, those who
love me and my friends will take care of me and stand by me here. In general, |
cut off contact with all of them. Actually, it's a bit like the situation with my
father. | started not talking; | started not sharing anything with them. After that,
those who love me and those still in contact with me emerged. And | continued
with them.

Ya en basta kiigiikliikten baslayim. daha ¢cok egleniyorduk, arkadastik buydu.
Tamamiyla birbirimizi gérdiigiimiizde sevinip, gidip oynuyorduk. Bir siire sonra
o bunlari yapabiliyor arkadasim olsun, bu sunlari yapabilir arkadasim olsun iyi
gecin. iste bu surda iyi, iyi gegineyim bizi iyi gérsiinler ki ayni line’a versinler.
Kurdugumuz bag buna déniismeye basladi. Ondan sonra bir dénem sonra ¢ok
kisa degil, yani bir sezon igerisinde oldu. Gengler liginin ilk senesinde artik sey
hani, yasin da vermis oldugu bir durumla dedim ki yani béyle bir iliski kurma
ihtiyacim yok, yani seven, arkadas olan ilgilenir burada yanimda durur dedim.
Genel olarak hepsiyle iletisimimi kestim. Aslinda birazcik babamla olan durum
gibi. Konusmamaya basladim, onlarla bir sey paylasmamaya basladim. Ondan
sonra iste beni sevenler benimle hala iletisimde olanlar ortaya cikti. Ve ben
onlarla devam ettim.

Ice Hockey, SO8 - Male

115



S02 said that the competition forces the athletes to compete in a hostile sports
environment, not one where they can make friends. S02 talked about how important
it is to be friends outside of sports, but she also said that she doesn't get to do this
much.

Then, we had an endless rivalry when | was 16-17. we used to come face to face
in all matches, and you say arch-rivals were like this. We were constantly
competing because they were pushing us into this competitiveness. So, for
example, they were saying that Turkey's winner would go to this game. The first
two will not go; only the first will go. And we would be in a constant race with
them. And yet they usually win. So, we couldn't always go because of them.
Those two girls acted like we were rivals or couldn't be friends. You can be
friends with anyone; | was on that mind. | was taking an approach as if we could
be rivals on the field, but we don't have to be rivals outside, but | couldn't get
the same thing from the other side. | think this is all because of the Badminton
community, so | never want to find fault with girls. In other words, as you
became successful, everyone started to be hostile toward you. So, an enemy
rivalry. This is something | don't understand at all. Yes, this way. | think this is
one of the reasons why | dislike sports, hostility.

Daha sonra 16-17 yaslarimda hi¢ bitmek bilmeyen bir rakibimiz vardi bizim. Ya,
biz béyle tiim macglarda karsi karsiya gelirdik ve ezeli rakip dersiniz ya, onlar
oydu o bizim icin. Hani siirekli bir yaris icindeydik. Clinkii bizi bu yarisa itiyorlardi.
Diyorlardi ki Tiirkiye birincisi su magca gidecek. ilk iki gitmeyecek sadece birinci
gidecek. Ve biz onlarla siirekli bir yaris icinde olurduk. Genelde onlar kazanird.
Yani biz hep, hep onlar yiiziinden gidemezdik. O iki kiz, nasil desem rakibiz ya
biz arkadas olamazmisiz gibi davraniyorlardi. Herkesle arkadas olabilirsiniz, ben
de bu kafadaydim. Sahada rakip olabiliriz ama disarida rakip olmak zorunda
degiliz gibi bir yaklasim sergiliyordum ama karsi taraftan ayni seyi
alamiyordum. Bunun da tamamen Badminton camiasi sebebiyle oldugunu
diistiniiyorum yani kizlara su¢ da bulmak istemiyorum asla. Yani siz basarili
oldukga herkes size diisman olmaya basliyordu. Yani bir diisman rakiplesme.
Higbir sekilde anlamadigim bir sey bu benim. Spordan sogumama sebep
olanlardan biri de bu sanirim, diismanlik.

Badminton, SO2 - Female

In the following excerpts given below, SAO8 mentioned that the teams have some
customs within their own dynamics and that this is accepted as a joke that may allow
some difficulties to occur in time.

Around eighteen, they become very mean to their peers. The things they say
and do in the locker room are so bad that they joke about hiding their stuff. It
looked like they had stuck the things they were sitting on with duct tape. Did
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they use duct tape to do something? | remember the phrase very well "Do you
know what's going on in our dressing room?

Akranlariyla onsekiz yas civarinda akranlar arasi ¢ok acimasiz oluyorlar. O
soyunma odasi muhabbetleri falan ¢ok kétii sey, birbirlerine degisik sakalar
yapiyorlar, esyalarini saklamaya kadar saka yapabiliyorlar. Sanki koli bandi
yapistirmislardi oturduklari yerlere esyalara falan, koli bandiyla mi yapistirdilar
bir sey yaptilar koli bandi ile. Oglumun o soyunma odasinda neler oluyor sen
biliyor musun ciimlesini ¢ok iyi hatirliyorum.

Ice Hockey, SAO8 - Mother

At the same time, SAN addressed that it is crucial for the athlete to feel belonging to
a group and share many important moments. These excerpts are given below.

He had a few more friends who were always from the older, not younger, teams.
Because my son was a part of the older team, he would bring his team to our
house. We had a huge house, and it was close to the gymnastics hall. So
everyone came to our house. If there's a match, they all come to our house to
watch it. The party will be at our house if it's someone's birthday. There's always
something going on at our house. So, what can | say? My son has never had so
much trouble. Everything he knew came from his brothers, who had no life
outside gymnastics.

Birkag¢ arkadasi daha vardi hep biiyiik yas takimi, kii¢iik yas takimi degil. Bliyiik
takimindaydi ¢iinkii oglum. O biiyiik takimla beraber bizim eve gelirlerdi. Cok
bliyiik bir evimiz vardi bir de jimnastik salonuna ¢ok yakin ya hepsi bizde
olurlardi. Hemen mag¢ mi olurdu macg seyrederlerdi ondan sonra dogum giinii
mii olacak bizim evde kutlanirdi, bir sey olurdu bizim evde. Yani oglum ne
diyeyim ki hi¢ éyle bir zorlugu olmadi. Ne égrendiyse o abilerinden 6grendi ve
disarida hicbir hayati olmadi.

Gymnastics, SAN - Mother

In the following excerpts given by SBO, the child's family cares about whether the
child's peers are good competitors who can help their child improve or not.

Among her peers, we always looked for good competitors in Turkey. No matter
how many good opponents there are, if there are people in Turkey who can lift
themselves and work hard, they will eventually be the first to touch the finished
board, swim better, be on the national team, and be in a good club. In this
context, as well as there are people, you have to swim better than them. In this
context, her peers, sometimes elders, became very good peers.

Onun yasitlari icinde biz her zaman Tiirkiye’de iyi rakipler aradik. Ne kadar iyi
rakip varsa Tiirkiye’de kendini yukari tasiyabilen, ciddi emek veren birileri varsa
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en nihayetinde bitis tahtasina ilk 6nce deden daha iyi yizmiistir ve milli
takimda yer alacaktir, iyi bir kuliipte yer alacaktir. Bu baglamda ne kadar iyi
birileri varsa sen de ona gére daha iyi yiizmek zorundasin. Bu baglamda onun
yasitlari, zaman zaman bliytikleri, cok iyi akranlari oldu.

Swimming, SBO - Father

In the following excerpts given below, SB08 highlighted the importance of a peer with
whom a talented athlete can play is mentioned mainly in team sports.

Before us, we have an athlete called S20. S20 was a very different child in his
time. We later became teammates with the S20. Since he was a very masterful
child, SO8 took him as an example as a personality and a game. Their traits were
similar then, so there is a friend effect as well. They wanted to take advantage
of the S08's capabilities because children couldn't keep up with the S20. My son
was closest to him, so he wanted to play with him.

Bizden énce S20 diye bir sporcumuz var. S20 de kendi déneminde ¢ok farkli bir
¢ocuktu. S20 ile de daha sonra takim arkadasi olduk. Cok efendi de bir ¢ocuk
oldugu igin SO8'in onu hem kisilik hem de oyun olarak érnek aldi. Yapilari da
benziyordu o zaman yani arkadas etkisi de var. Onlar SO8'in yeteneklerinden
faydalanmak istiyorlardi ¢linkii cocuklar S20’e ayak uyduramiyordu. Ona en
yakin oglum geliyordu dolayisi ile onunla birlikte oynamak istiyordu.

Ice Hockey, SBO8 — Father

4.3.5. Parent-parent relations

One sub-themes within the relatedness theme emerged as parents’ relationships.
The relations between parents are generally expressed as a strong bond until the
children's decision-making skills develop. Youth may be negatively affected if parents
have negative connections, make comparisons between athletes or age groups, or
are positively affected by socialization with each other. The level of family

participation shapes this relationship.

S06 noted that some decisions were made by the athletes' families when athletes
were young, which may have left them with unfavorable feelings. These excerpts are
given below.

We are small; we can't decide on such things alone. My partner's family has
made plans to let them break up and find another partner for our daughter. So,
breaking up with my partner was something that made me a little angry. Also,
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when a trophy is given in the dance, one trophy is given to couples. We made a
deal for the trophy with my partner. It was on her for fifteen days; it was on me
for fifteen days. At that age, such a trophy was significant to me. You know, |
loved my trophy. Then when such a separation happened, my father went to
her parents, and then it was her turn for the trophy. My father took the trophy
from them. Then the trophy was always with us.

Biz sonucta kiigiigiiz hani, ¢ok fazla o tiir seylerde kendi kendimize karar
veremiyoruz. Partnerimin ailesi, ayrilsinlar ona baska bir partner bulalim gibi
birtakim planlar yapmis. Bu yiizden partnerimle ayrilmam birazcik beni
Ofkelendiren bir seydi. Bir de dansta kupa verildigi zaman bir tane kupa veriliyor.
Bir cifte bir kupa veriliyor. Biz bu kupada séyle bir anlasma yapmistik. 15 giin
onda duruyordu, 15 giin bende duruyordu. O yasta hani béyle bir kupa ¢ok
6nemliydi benim icin. Hani ¢ok seviyordum falan kupami. Sonra bu sekilde béyle
bir ayrilma olunca, babam gidip o zaman onlarin sirasiydi, kupayi onlardan
almisti. Sonra kupa bizde kaldi hep.

Couple Dances, S06 - Male

Here, SO3 talked about how a fight between families in the stands negatively affects
his match concentration and performance flow. These excerpts were given below by
S03.

Soyle bazen tartismalar oluyor tribiinde. Tartismalar oldugu zaman bizim de
goéziimiiz kaliyor. Gegen sene bir ma¢imiz ¢cok atesli gecmisti ¢linkii cok sertti. O
ylizden tribiinde de tartismalar ¢ikti. Hatta kendi velilerimiz arasinda tartisti.
Farkh tartismalar oldu. O giin o tartisma bittikten sonra maca geri
déndiigiimiizde ben bittim. Hicbir daha top da alamadim, oynayamadim da.
Orada ben anladim yani tribiine bagl olmamam gerektigini ve her seyi sahada
arkadaslarimla ve antrenériim ile yasamam gerektiginin farkina vardim.

Sometimes, there are arguments in the tribune. When there are arguments, we
are also blindfolded in the field. We had a scorching game last year because it
was very tough. That's why there were arguments in the tribunes. Even there
was an argument among our parents. There were different discussions. | was
done when we returned to the game that day after that argument was over. |
couldn't get any more balls, nor could | play. So, | realized that | should not be
tied to the tribunes and should experience everything on the field with my
friends and coach.

Volleyball, SO3 - Male

In these excerpts given by SAO below, she explained that there was no atmosphere

for them to interact with other parents outside of competitions because they did not
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wait for their children during training. Thus, no friendships were formed between
parents.

We didn't talk to the other parents very much because our house was so close
to the pool that she could go by herself. If it were late in the evening, | would
mostly go to the pool to pick her up when she was done. We never stayed there
long enough to talk to any of their parents. She went to training by herself when
she was going to university. | didn't have a relationship again. We only met at
competitions when she was in middle school. We had a few conversations at
the competitions, but that was it. We were never friends with each other.

Bizim velilerle ¢ok iliskimiz olmadi ¢linkii bizim evimiz ¢ok yakin oldugu igin
antrenmana kendisi gidip gelebiliyordu. En fazla ben aksam ge¢ olduysa
cikacagi saatlerde gidip onu alip eve geliyordum. Yani orda hi¢ kalip da bir
muhabbet etme durumumuz olmadi hicbiriyle. Universiteye de giderken kendisi
gidip geldigi icin zaten yine benim iliskim olmadi. Codgu veliyle, ortaokul
zamaninda sadece yarislarda tanistik, yarislarda iki muhabbet ettik o kadar,
baska bir arkadasligimiz olmadi higbir zaman igin.

Swimming, SAO1 - Mother

In these excerpts given below, SAO1 has mentioned other athletes’ mothers as
friends when explaining their experiences together. She also emphasized that they
have social relations with some mothers where they can express divergent opinions
about figure skating.

I will give an example from my friends whom | love very much. They say that for
a group coming from below, they have advanced too far, and ours are still
standing. Think about it; they think about how they have progressed, whether
something extra was done to them. | don't know why there is such a thing. | said
based on my own child. My child’'s problem should not be that she made that
jump; | couldn't. I'm working, but mom should say | can't. It should not be that
person A is making a move | can't make.

Cok sevdigim arkadaslarimdan 6rnek verecegim. Bir alttan gelen grup igin onlar
cok ilerlemis bizimkiler yerinde saymuslar, bir diisiiniin bakallm onlar nasil
ilerlemis, ekstra bir sey mi yapilmis onlara mesela diye diisiiniiyorlar. Neden
béyle bir sey var bilmiyorum. Ben kendi cocugum bazinda sunu demistim, benim
cocugumun derdi su olmali o onu atti ben atamadim degil, ben ¢alisiyorum ama
anne yapamiyorum demeli, A yapiyor ben yapamiyorum dedgil.

Figure Skating, SAO1 - Mother
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In these following excerpts, SBZ said that the line between the private and sporting
lives of skating parents has disappeared with some parents, but this is not disturbing
for him.

In general, our private lives started intertwining with those of the prominent
parents on the ice. Now that you're getting really tight, it gives pleasure; no lies
now. | have no complaints about that. Whether it's with A's father or B's father
on the other side, when | looked there, coach C was not on the ice either, but he
was on the ice; after all, we were always intertwined with them. It is fun; we
spend time with them in our social time outside the ice.

Ozel hayatimiz genelde, epey bir i¢c ice girmeye basladi buzdaki belli basl
velilerle. Artik iyice siki fiki oluyorsun yani keyif veriyor yalan yok simdi. Ben o
konuda hig bir sikayetim yok iste A’nin babasi ile olsun éblir tarafta B’nin babasi
tarafinda olsun orda baktigim zaman C hoca da buzda degil ama artik, buzdaydi
o da sonucta iste hepsiyle ic ice girdik. Keyifli oluyor iste buz disindaki sosyal
zamanimizda onlarla zaman gecgiyoruz.

Figure Skating, SBZ - Father

The following statements of SBO6 mentioned that when their son and his partner are
young, parents may take actions to defend their children's rights that the child may
not even consider. Families discuss an issue that exclusively affects young partners
among themselves.

When he was young, only one cup was given to two partners when they were
the 2" in Turkey. The cup stayed with his partner. When they broke up from
partnership, | said, “you’re going to give us the cup if you’re leaving.” | also took
the cup from their hands. They were guilty; they felt guilty. They didn’t say
anything in there. Because she was the one who left, and she was leaving. She
goes by finding a new partner. We are left without a partner, so our chance to
compete is taken away. Could | explain? As such, they couldn’t say no.

Kiigiikken Tiirkiye 2.si olduklari zaman bir kupa iki partnere verildi. O zamanki
kupa partnerinde kalmisti. Ayrilinca onlar, ben de dedim ki kupay! bize
vereceksiniz madem siz ayriliyorsunuz. Kupayi da aldim ellerinden. Suclulardi,
suclu hissediyorlardi. Gik diyemediler. Yani orada ¢iinkii giden oydu ve birakip
gidiyordu. O bir partner bularak gidiyor. Biz partnersiz kaliyoruz yani bizim
yarisma sansimiz elimizden aliniyor. Anlatabildim mi? Béyle olunca gik
diyemediler.

Couple Dances, SB0O6 - Father
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4.3.6. Coach—parent relations

One of the sub-themes within the relatedness theme emerged as coach parental
relations. The family and coach relations under the relatedness theme are usually
decisive until children's decision-making skills develop. The family tends to interfere
with the coach's work in negative relations; it can negatively affect the relationship
between the athlete and the coach, it can be supportive when good communication
is established, and it can put pressure on the coach. The family's sensitivity may grow

in conditions perceived as inadequate. These excerpts are given below.

Here, SO6 shared his thoughts that families should not interfere with the work of the
coaches and should not interfere with anything other than transportation support.
These excerpts were given below by S06.

For one thing, | don't like families that start to get involved in a coach's business.
They don't like them as coaches anyway. Now that | think of it as a coach, |
wouldn't want it to be interfered with by my family. As a coach, | probably
wouldn't want the parents to be involved in anything except for the
transportation of the child at that point.

Ya bir kere, bir antrendriin isine karismaya baslayan aileleri ben ¢ok
sevmiyorum. Onlari antrenér de ¢ok sevmiyorlar zaten. Simdi antrenér olarak
diistindiigiim icin cok fazla hani isime karisiimasini istemezdim aile tarafindan.
Aslinda ben, o noktada ailenin getirmesi gétiirmesi disinda ¢cocugu hani hicbir
seye karismasini istemezdim herhalde bir antrenér olarak.

Couple Dance, 506 - Male

Here, SO3 stated that the close relationship between the family and the coach harms
the coach-athlete relationship. These excerpts are given below.
Whatever coach and athlete live; they will live together. Because this time, the

coach reflects this to the family when the family gets closer. It's not pleasant.

Sporcu antrenoéri ile yasadigini birlikte yasayacak ne yasiyorlarsa. Cinki aile
yakinlastigi zaman antrendr de aileye bunu yansitiyor. Hos olmuyor.

Volleyball, SO3 - Male

In these excerpts given below by SAO, the family and coaches must communicate to
provide the necessary information about young athletes.
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First playing away. Our daughter was in the fifth grade. Our daughter is a
sleepwalker. She used to get up at night while she was sleeping and would walk
without realizing it. Then we panicked a lot. Her trainer was male; how he would
do it, how it would be, won't be easy because she was in the fifth grade. As we
said, she got up at night; it rained a lot that night, and her coach came to their
room and stayed with them. Two friends were staying in the same room. The
coach stayed with them. The coach said if you didn't tell me, | would be afraid;
why this girl got up and walked around. | don't remember now if she had a cell
phone. She has not because we would call and talk with her coach. Her coach
told us what happened that night. We thought that after she got through the
first night, she would also get through the other nights.

ilk deplasman. Besinci sinifa gidiyordu. Kizimiz uyurgezerdi. Gece uyurken kalkip
gezerdi farkinda olmazdi. O zaman biz ¢ok panikledik. Antrendrii erkekti, nasil
yapacak, nasil olacak, bu ¢ok zor olacak daha besinci sinif diye. Gergekten
dedigimiz gibi kalkmis gece, yagmur ¢ok yagmis o gece, antrendrii odalarina
gelmis ve onlarin yaninda kalmis. iki arkadas kaliyor ayni odada. Antrendrii
soylemeseydiniz korkardim niye bu kiz ayaga kalkti niye dolasiyor diye dedi. O
zaman onda cep telefonu var miydi simdi hatirlamiyorum. Yoktu herhdlde ki
antrendriiyle arardik konusurduk. Antrenérii béyle béyle diye anlatti. ilk geceyi
atlattiktan sonra diger geceleri de atlatir diye diisiindiik.

Swimming, SAO - Mother

In these excerpts given below by SAZ, the mother expressed dissatisfaction because
she believed that the coaches were not fulfilling their responsibilities, despite
fulfilling her duties as a mother.

I look at it from this perspective, saying that as a mother, | wonder what I'm
doing wrong to prevent my daughter from doing an axel. | consider feeding her,
taking her to train, and providing her with technical equipment; am | missing
something there? However, | believe that the coaches do not see it the same
way. In other words, | believe the coaches did not recognize her flaws at the
time. Because this happened based on my research. No one told me that your
daughter was working, working but not doing. Or they did not see her
dissatisfaction at the time; my disappointment persists to this day.

Ben su acgidan bakarim derim ki anne olarak benim onu axel attirmaktaki
eksigim nedir diye diisiiniiriim; yemedgini mi yedirmiyorum, antrenmanina mi
gotiirmiiyorum, teknik ekipmanini mi saglamiyorum, orda mi bir eksigim var
ben 6yle bakarim niye atamiyor benim a¢imdan odur. Ama hocalarin bu gézle
bakmadigini diistiniiriim. Yani sporcunun o dénemde eksigini gérmedigini
diisiindiyorum. Ciinkii bu benim arastirmalarim lizerine oldu kimsede bana gelip
demedi ki sporcumuz ¢alisiyor ¢alisiyor olmuyor ya da onun o dénemdeki
mutsuzlugunu gérmediler o dénem benim hala kirginligim devam ediyor.
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Figure Skating, SAZ - Mother

In these excerpts given below, SB0O8 stated that they give feedback to the coach about
how ambition is vital in athletes’ life as parents. In addition, some feedbacks focus
more on the coach’s personality than athletes and the team.

So there was no problem in team time. Only our coach was very passive. Let's
call him a “clean-cut man” or a “tenderfoot.” We also told the coach
exaggeratedly that children who should be at the top are held back by their lack
of ambition, that there is a need to have some ambition in sports, and that he
needs to get the kids out to win at least. The coach also cried because of us.

Yani takim zamaninda hicbir sikinti yoktu. Sadece antrenériimiiz, ¢cok pasif ve
edilgen biriydi. Cok efendi diyelim biz ona ya da apartman, muhallebi
¢ocuguydu. Antrenére, hirstan yoksun olmanin aslinda zirvede olmasi gereken
cocuklari geri gektigini, sporda biraz da hirsinin olmasi gerektigini, kazanmak
icin ¢ocuklari en azindan ¢ikarmasi gerektigini birka¢ kere abartili bir sekilde
soylemisligimiz de antrenérii aglatmishgimiz da var.

Ice Hockey, SBOS8 - Father

In these excerpts given below, SB0O6 argued with the coach because he does not trust
the competence and knowledge of his child's coach. These excerpts are given below.

| went to the dance hall once, and by chance, it was open. He folds my son
backward; he will break his back. After that, "Right away, | stepped in. | said,
what are you doing?" He told me that I'm a coach. | told her, "You don't know
this." | said, "You're a lawyer," We quickly got our son out. You don't know
Anatomy. You cannot do these things because you danced there for three years.
Of course, he sees Russian children doing the same to Russian children, but
those who do it do this to the end. So that was my only intervention. Other than
that, nothing happened.

Bir giin bir gittim, seyde tesadiif o da kapali acik. S6’yi tersten katlamis belini
kiracak. Ondan sonra, hemen miidahale ettim dedim sen ne yapiyorsun? Ben
antrendériim dedi. Dedim sen bunlari bilemezsin dedim. Sen avukatsin dedim ve
aninda ¢ektik oradan ¢ocugu. Anatomi bilmezsin orada (i¢ sene dans ettin diye
béyle seyler yapamazsin. Rus cocuklarini gériiyor tabi, Rus ¢ocuklarina éyle
yapiyorlar ama Rus ¢ocuklarina yapanlar bu isi sonuna kadar yapiyorlar. Yani
tek midahalem o oldu. Onun disinda higcbir sey olmadi.

Couple Dance, SBO6 - Father
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4.4. Combined Factors

In the combined factors, sub-themes were formed based on the situations the
athletes and their families described, with at least two superordinate themes of
autonomy, relatedness, and competence assessed. Combined factors include the
sub-themes of age-related changes, dual-career, and perceived optimal sports

parenting.

4.4.1. Age-related changes

One sub-themes within the combined factor’s theme emerged as age-related
changes. In the age-related change, it is expressed that it is necessary to regulate
resilience, self-discipline, and peer relations during adolescence are essential.
Balancing the family-athlete relations and autonomy, sacrifice from peer
relationships with increasing self-awareness, and regulating the family relationship
with increased competence and autonomy are founded. These excerpts are given

below.

Here, SO1 expresses that she needs resilience, self-discipline, and regulated peer
relations to overcome the difficulties she experienced during puberty. These excerpts
are given below.

When you are such a small child, you do everything, you do not get tired, in any
way, it was so enjoyable. We couldn't get out of the ice from morning to night.
But after that, there is only one troubled period: puberty. So, you want to be
lazy at training, or your friend's environment is also critical. You know, that's
what they say, come on, let's go to another place, let's do something else.
Maybe it only takes about a year, but if you endure that year, nothing is left;
nothing is that important. It is effortless after that, but most people do not want
to endure that one year or something.

Béyle kiiclik cocukken hani her seyi yapiyorsun yapiyorsun yorulmuyorsun hi¢bir
sekilde. O ¢ok zevkliydi. Sabahtan aksama kadar buzdan g¢ikmayabiliyorduk
falan. Ama ondan sonra tek bir sikintili dénem var o da ergenlik oluyor. Yani
boyle iste bir tembellik yapmak istiyorsun ya da arkadas ortamin da ¢ok 6nemli.
Hani o diyo iste aaa gel baska bir yere gidelim, baska bir sey yapalim. Sadece
bir yil kadar falan siiriiyor belki ama o yil dayanirsan geriye higbir sey kalmiyor
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higcbir sey o kadar 6nemli degil. Sonrasi ¢ok basit oluyor ama ¢ogu kisi o bir yila
dayanmak falan istemiyor.

Figure Skating, SO1 - Female

Here, SO mentioned how her self-perception through failure changes in time. She
added that the increase in self-confidence and self-awareness makes her more able
to control her emotions and change her perspective on situations. These excerpts are
given below.

Until this competition, what | said was a perception of failure for me. For
example, | swam more or less the same degrees in this competition, but | still
could not improve myself compared to the previous one. But when | looked at
it, | felt good in the pool, knowing that my training brought this feeling. That's
why | know that | am on the right track by trusting my feelings, that is, by
trusting what | feel in the water, rather than perceiving this failure or a little
bad swimming as a failure.

Séyle bu yarisa kadar bu dedigim sey bir basarisizlik algisiydi benim icin. Ama
mesela bu yarista az cok ayni derecelerimi ylizdiim yine kendimi gelistiremedim
bir énceki yarisa oranla baktigim zaman. Ama havuzda iyi hissediyordum ve
yaptigim antrenmanlarin bu hissiyati getirdigini biliyorum. O yiizden bu
gelisememeyi ya da iste azicik kétii yizmeyi bir basarisizlik olarak
algilamaktansa tam tersine hissiyatima giivenerek yani suda o hissettigim seye
glivenerek dogru yolda oldugumu biliyorum.

Swimming, SO - Female

Here, SAO8 described the various transitions her son underwent throughout the
process. While the athlete's autonomy strengthens through time, he also forms
different relationships with his family. These excerpts are given below.

Of course. My son does what you say when he is little. He takes action as it is
when he sees it. But when they grow up a bit, their body, mind, mood,
everything changes; they go to artistic states, and the child changes. You see
them all one by one, different reactions at different ages.

E tabii ki. Kiiglikken sizin séylediginizi yapiyor. Hareketi gérdiigiinde oldugu gibi
aliyor. Ama biraz bliyiimeye baslayinca kendi bedeni, kafasi, havasi her sey
farkhlasiyor. Artistik hallere gidiyorlar, degisiyorlar ¢ocuklar. Hepsini teker teker
goriiyorsunuz ya farkli yaslarda farkl tepkiler.

Ice Hockey, SAO8 - Mother
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Here, SAQ, the mother, stated that the athlete's self-awareness is high and that she
sacrifices her peer relationship to spare time for being competent in swimming.
These excerpts are given below.

There's a lot of effort. Too much, | think. She never participated in another sport.
She began when she was seven years old. She had other options, but she
couldn't pursue them. She simply had to swim at that point. She either didn't
want to because she enjoyed swimming. At the time, we were living in public
housing. She preferred swimming to playing in the garden with her friends. She
never asked them that | may come and play. She didn't say that she always
spent her time swimming. She was happy with what she was doing. In his
childhood, she spent more time swimming than playing. It is so right now. She
grew up and never had a normal life, just swimming. Volleyball players are very
comfortable, basketball, I'm sure it is. So, swimming is not like that,
unfortunately.

Cok fazla emek var. Asiri derecede bence. Baska bir spor dallarina hig
ybnelemedi. 7 yasinda basladi, 6niinde baska secenekler olsa da onlara
gidemezdi, sadece ylizmeyi yapmak zorundaydi o anda. Arkadaslari bahcede
oynarken, lojmandaydik o zamanlar, o ylizmeyi tercih etti. Hicbir zaman ben de
gelip oynayayim diyemedi. Bunu da sey yapmadi yani, zamanimi hep yiizerek
gecirdim diye de séylemedi, mutluydu yaptigi isten. Hayatinda c¢ocukluk
zamaninda oyundan c¢ok ylizmeyle gecirdi. Su anda da 6yle. Bliyiidii hicbir
zaman normal bir hayati olmadi, sadece yilizme oldu. Voleybolcular ¢ok
rahatlar, basketbol eminim ki yledir. Yani yiizme éyle degil maalesef.

Swimming, SAO - Mother

Here, SB03, the father, states that while his son's competence and autonomy
increase, his visual and technical feedback to the athlete decreases over time. These
excerpts are given below.

Of course, at first, | was attempting to correct the deficiencies that | saw from
the side of the field, as far as | know, by assuming that the coaches could not
see it along the way, on driving. You better do it this way, son, or you can do it
that way. That was the case at first. So, as much as | could teach him at home,
| attempted to show him some volleyball positions and postures at home. I've
been of great assistance to him. | had more suggestions for things and
techniques over the next few years. He will reach a much higher level than me
in the coming years. I'm not sure what | can do to help him.

ilk zamanlar tabi béyle égrenmesi ile ilgili hani ben de kendim bildigim
kadariyla, daha kenarindan gérdiigiim eksiklerini hocalarin géremedigini
varsayarak diizeltmeye c¢alisiyordum yol boyunca, déniislerde filan. Oglum
béyle yapsan daha iyi olur ya da séyle yapabilirsin gibi. ilk zamanlar béyle

127



gelisiyordu. Yani evde kendim de béyle Ggretebilecegim kadariyla bazi
pozisyonlari iste durus sekillerini falan géstermeye calisiyordum. Oyle bir
faydam oldu. Sonraki yillarda biraz daha seylerine teknigine yénelik énerilerim
oldu artik bundan sonra benim oynadi§im seviyeleri gecmis olacak. llerleyen
yillarda bilmiyorum nasil bir katkim olur ama simdiye kadar béyle gecti.

Volleyball, SBO3 - Father

Here, SBO6 asserts that as his son matures, his autonomous behavior develops, and
thus, the family's relationship with the athlete evolves in time.

When he was little, we had to be more involved. | don't know, we must tie his
shoes when he was little. His dance shoes seemed to have a lot of strings. Maybe
we needed to collect his things up to a certain point. After training, he dived into
the game. We were saying let's go, son, but as he got older, he did everything
independently.

Kiigiikken tabi biz ister istemez daha miidahil olmak durumunda kaliyoruz. Ne
bileyim ayakkabisini baglamamiz gerekiyor. Mesela kiigiicliikken dans
ayakkabisinin bir siirii ipi var. Esyalarini belki toplamamiz gerekiyordu belli bir
yere kadar veya oyuna daliyordu. Hadi oglum gidelim diyorduk ama yasi
bliyiidiikce daha kendi kendine yapti her seyi.

Couple Dances, SB0O6 - Father

4.4.2. Dual Career

One sub-themes within the combined factor’s theme emerged as a dual career. In
dual career, it has been stated that not viewing sports as a profession in Turkey
decreases autonomy but increases self-discipline. Friends are sacrificed to manage
the process in self-disciplined work, and family resilience is demonstrated, but the

athletes postpone the pleasures they will receive. These excerpts are given below.

In these excerpts below by SO, sports is not seen as a profession in Turkey. Her father
is a role model who manages his dual career. Although a dual career improves the
athlete's self-discipline, this situation negatively affects her autonomy.

They don't look at sports as a profession in Turkey. That's why you need to have
a different alternative. This message has been given to me since | was little.
When | think about it, my father is a volleyball player but also has another
profession. | actually have such a role model in front of me. In other words, it
can be done at the same time. But they said that if you have to choose one of
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them from now on if one of them is going bad, swimming will not be your choice.
It will be school.

Tiirkiye'de spora meslek olarak bakmiyorlar. O yiizden senin elinde farkh bir
alternatifin olmasi gerekiyor. Bunun mesajini bana kiigiikliigiimden beri
verdiler. Ki zaten diisiiniince babam evet voleybolcu ama ayni zamanda da
baska mesledi de var. Oniimde béyle bir rol model var aslinda. Yani ayni anda
yapilabiliyor. Bana hep o mesaji verdiler. Ama dediler ki bundan sonra da eger
birinden birini secmen gerekecekse hani birinden biri kétii gidiyorsa segcecegin
sey yiizme olmayacak. Okul olacak.

Swimming, SO - Female

Here, SO2 explained that she has a self-disciplined work method to balance school
and athletics and sacrifices her social life with her friends to succeed in both jobs. She
mentioned that sport has a significant positive impact on academics. The excerpts
are given below.

So, most of the time left after training; | was already studying. | mean, I've never
been an athlete with poor grades. In general, there is a perception outside that
if she does sports, her classes are definitely bad, but those inside the real sports
know that doing sports is very supportive of lessons. It's always been like that
for me; | was always a good kid: in elementary school, middle school, high
school, and university. | mean, | was always studying, most of the time, and for
example, as | said at the beginning, | couldn't be involved in these friend
activities; | always had a priority. It would be best if you had handled them first.
After that, maybe if you have time.

Yani antrenmandan arta kalan ¢cogu zamanda ders ¢alisiyordum zaten. Yani hi¢
dersleri ¢ok diistik bir sporcu olmadim. Genelde disarda bir algi vardir, spor
yapiyorsa dersleri kesin kétiidlir falan diye ama asil sporun igcindekiler de bilir ki
spor dersi ¢cok destekler. Bende de gercekten hep Oyle oldu, dersleri hep iyi bir
cocuktum yani. ilkokul, ortaokul, lise, iiniversite. Yani ¢codu zaman hep ders
calisiyordum ve mesela basta demistim bu arkadas faaliyetlerine pek dahil
olamiyordum, hep bir énceligimiz vardi. Once onu halletmeliydiniz. Ondan sonra
belki vaktiniz varsa.

Badminton, SO2 - Female

Here, SBN expressed that the whole process of her child is in a rush. Her son not only
sacrificed the pleasure of sitting and eating at home but also expressed that his

resilience must be high to maintain this dual career management every day.
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Concurrently, it can be observed that the entire family adjusts their living conditions
so that their son will have less fatigue.

100 meters this way, 100 meters another way. We were in the middle, between
the school and the stadium. We have done such a thing that our son does not
get tired of anything, does not suffer, and he never says "goodbye" like that.
God bless him, he never said. He was rushing home straight to the stadium,
throwing his bag off. He was taking the other bag and heading straight to
school. Of course, we changed our lives in the way my child would be
comfortable, of course. Her father, |, and her sister all made many sacrifices.
But we are receiving the fruits of his labor. We are pleased.

100 metre bu tarafa dogru gidiyordu, 100 metre diger tarafa. Béyle okulla
stadyumun arasindaydik. Oyle bir sey yaptik ki hicbir seyden cocuk yorulmasin,
eziyet cekmesin, cocuk hi¢ béyle aman demesin. Allah da razi olsun ondan hi¢
de demedi. Hic aman demedi. Dogru jimnastik salonuna oradan kosturuyordu
eve, ¢antasini sirtindan atiyordu. Diger ¢antayr alip dogru okula gidiyordu.
Kesinlikle cocugum nasil rahat edecekse o yonde degistirdik hayatimizi o siirecte
tabii ki. Babasi da ben de ablasi da, hepimiz ¢ok fedakarliklar yaptik. Ama ¢ok
glizel meyvelerini aliyoruz. Cok mutluyuz.

Gymnastics, SBN - Mother

Here, SAQ, the mother, stated that her daughter receives family support to balance
sports and school and sacrifices personal time to accomplish her academic
responsibilities. In addition, SO showed resilience despite her teachers' demands that
he stop the sport. These excerpts are given below.

| would prepare breakfast for her. | would prepare both breakfast and lunch.
She shouldn't waste time because she didn't have time to have breakfast. It
passed with a rush; those times were challenging. She had many difficulties with
school. Her teachers said, "you will not swim, you will not do it, you will not be
absent from school." She would like to swim, but she has to go to competitions
for a certain period. There were many difficulties, but | hope we finished it for
the best.

Kahvaltisini yanina hazirlardim. Hem sabah kahvaltisini hem égle kahvaltisini.
Zaman kaybetmemesi gerekiyor ¢linkii kahvalti yapacak zamani yoktu.
Kosturmacayla gecti, o dénemler ¢ok zordu. Cok zorluklar yasadi okulla beraber,
ogretmenleri yiizmeyeceksin, yapmayacaksin, okulda devamsizligin olmayacak
derdi. O yiizmek isterdi, belli bir dénem yarislara gitmek zorunda. Yani ¢ok
zorluklar oldu ama hayirlisiyla bitirdik insallah.

Swimming, SAO, Mother
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In these excerpts given below, SBO stated that professional athletes could not express
themselves as swimmers with self-confidence in their fields because they do not have
any financial gain from sports. They cannot show resilience during the exam year, and
some dropout happens. He added that his daughter managed her dual career well
despite these conditions.

Overall, there is no real financial gain, particularly in swimming, because
sponsorship is not yet fully established in our country." In other words, how
many athletes can say, "I am a swimmer, and yes, this is my profession."
Currently, most good athletes stop swimming to take the university exam and
secure their future, or they reduce the number of training sessions, and their
success decreases. My daughter was able to run them together.

Hepsine bakildiginda kesinlikle ilk énce (ilkemizde sponsorluk tam yerlesmedigi
igin 6zellikle yiizmede, gercek manada maddi kazanim s6z konusu degil. Yani
“ben bir yiiziicliyiim, evet meslegim bu” diyebilen kag kisi vardir bilmiyorum. Su
anda iyi bir sporcu kitlesinin biiyiik bir cogunlugu (iniversite sinavina kaygilar
icinde girip gelecegini garanti altina almak icin ylizmeyi birakiyor veya
antrenman sayisini azaltip basarisini disiiriyor. Kizim ikisini birlikte gétiirebildi.

Swimming, SBO - Father

In these excerpts given below, SBO3 discussed his experiences and explained why a
second career is necessary to protect his son from any potential adverse outcomes
in his sports career. Thus, it is noticeable that he attempts to develop his son's self-
awareness but does not provide him the space to make autonomous decisions.

My concern is that will my son face the same issue that | did? There are a few
question marks in my mind from time to time. That is why | strongly recommend
my son. So he can see the difficulties. Look, son, I'm sharing my experiences as
if I've gone through the same things you have. | went this way when | did not
have a way in the sport. On the one hand, your academic career is being
negatively affected. Some athletes combine the two, but they are few, which is
rare. If you fail the academic career, | say as if it were not just volleyball. So we
have these meetings and conversations.

Endiselerim acaba benim yasadigim sikintiyi cocugum yasar mi? diye zaman
zaman soru isaretleri oluyor. Bu yiizden ¢ok tembih ediyorum ogluma. iste
zorluklari gérebilmesi icin. Hani oglum bak ben de ayni seyleri yasadim gibi
tecriibelerimi paylasiyorum. Spor olmayinca béyle bir yol oldu. Simdi senin
akademik kariyerin olumsuz etkileniyor bir taraftan. Hani ikisini birlikte gétliren
sporcular var ama sayisi da ¢ok fazla degil. Eger hani akademik kisimda
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basarisiz olursan sadece voleybol ile olmaz gibi séyliiyorum. Bu tiir
goriismelerimiz, konusmalarimiz oluyor yani.

Volleyball, SBO3 — Father

4.4.3. Perceived Optimal Sports Parenting

One sub-themes within the combined factors theme emerged as perceived optimal
sports parenting. In the sub-theme of perceived optimal sports parenting, it is
defined that families have less contact with the coaches and help to increase the
athletes' self-awareness. They can help athletes develop self-awareness and self-
esteem with a supportive and holistic approach, keep the family-athlete relationship
at a supportive level by providing an autonomous space, and establish a balanced

relationship. These excerpts are given below.

Here, S02 emphasized the significance of strengthening the athlete's self-awareness
and giving them a safe space where they can feel more independent and confident
in the sporting environment.

I don't think any parent should contact the coach unless it's urgent. Parents
must trust their child's relationship with her coach and support this relationship
from behind. So, | think parents should explain the scope of the coaching to the
children. Of course, they should know firsthand what the coach can do. Because
some families are against coaches and say, you can't do this to my child. But the
coach says only A; he doesn't actually say anything. | think that the coach needs
to show some rigidity under any circumstances. But there is a limit to that
rigidity. I think the family should teach this to the child.

Higbir veli direkt antrendrle iletisime ge¢memeli bence. Cok acil bir konu
olmadigi siirece. Sporcunun antrendriiyle olan iliskisine biraz glivenmeli ve arka
taraftan bunu desteklemeli. Yani, aileler biraz antrenériin kapsamini anlatmali
bence c¢ocuklara. Tabi daha énce kendileri bilmeli, antrenériin neler
yapabilecegini. Cilinkii bazi aileler antrenérlere karsi sey yani sen benim
cocuguma bunu yapamazsin diyen tipler var. Ama A diyor sadece antrenér, bir
sey demiyor aslinda. Biraz katilik géstermesi gerekiyor antrenériin her kosulda
diye diistinliyorum. Ama o katiligin da bir siniri var iste. Bunu da ¢ocuda aile
ogretmeli diye diistiniiyorum.

Badminton, SO2 - Female
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Here, SO8 suggested that parents’ relations with the athlete should balance
developed and need-to-develop qualities. He says that if the families are
constructive, the athletes' self-awareness can increase in these relations and show
the confidence to handle the situation themselves. These excerpts are given below
by S08.

Yes, because being told that you are making a mistake here has a completely
negative impact on the other side." If you don't tell the good part of your
performance or ask how you are, the child will see it as unimportant; it won't
compensate for what he did well or how it was and won't correct the mistake.
It's also difficult to correct. You say that just doing this is enough for parental
involvement. They must be constructive. They only need to be constructive. The
player has already rested; he can look after himself.

Evet, clinkii sana sen burada hata yapiyorsun denildiginde karsi tarafta
tamamen olumsuz bir etki birakiyor. Performansinin iyi olan kismini
soylemezsen veya onun nasil oldugunu sormazsan, ¢ocuk ¢ok da énemli gibi
gérmiiyor iyi yaptigini ya da nasil oldugunu ve séylenen hatayi diizeltmiyor.
Diizelmesi de zor. Sadece bunu yapmalari bile aile katilimda yeterli diyorsun.
Yapici olmalilar. Sadece yapici olmalilar. Gerisini zaten oyuncuda, kendi
halledebilir.

Ice Hockey, SO8 - Male

Here, SAO8 expresses that families must create a more autonomous space for the
child and should make sports involvement decisions based on the child’s preferences.
At the same time, she emphasized that parents should not display their perfectionist
tendencies to their children. These excerpts are given below.

Support, continuous unwavering support. My only issue with our SO8 adventure
was that we got over-involved in sports. | think that SO8 would have been
different today if we had stayed one more step outside. Perhaps we could keep
the father one step outside. However, when it comes to perfectionism, parents
should not be a perfectionist about their children. They may be yes in their work,
but you shouldn’t be a perfectionist about your children. It is necessary to leave
the child in his environment. Yes, you are on your way. You will take precautions
but won’t keep your child too high. You won't pick your child up too much. The
world, you know, is in balance, or balance is critical there. We couldn't arrange
where or how much to be involved. Parents should stay a little behind. It's not
the same as staying one step behind you and touching but not touching it for as
long as it wants to.
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Destek, hep destek tam destek. Bizim yani S08’yle olan macerada tek sikinti
duydugum sey c¢ok fazla sporun icine girdik biz. Belki bir adim daha disarda
kalsaydik SO8 bugtin daha farkli olabilirdi diye diistintiriim. Babayi bir adim
disarda tutabilseydik belki de. Ama o da iste sey miikemmeliyetgi olunca aileler,
ebeveynlerin o kadar miikemmeliyetci olmamasi gerekiyor ¢ocuklarda. Islerinde
evet olabilirler belki ama ¢ocukta miikemmeliyet¢ilik olmuyor. Orada ¢ocugu
biraz mecrasina birakmak gerekiyor. Evet sen geliyorsun énlem alacaksin
tamam ama yani ¢ocugu ¢ok béyle listte tutmayacaksin. Cok yerden de
kaldirmayacaksin. Hani diinya denge listiine ya orda da denge ¢ok énemli.
Nerde ne kadar girecegiz kismini biz ayarlayamadik. Anne baba biraz arkada
durmali. Bir adim arkada durmali hani hem dokunmalisin ama dokunmamalisin
gibi degisik bir sey orasi, istedigi stirece.

Ice Hockey, SAO8 - Mother

Here, SAN expressed that if an athlete is determined and wants to do it, parents
should be self-sacrificing and support their children without barriers. These excerpts
are given below.

First, make a sacrifice. First and foremost, you must be selfless. If that child truly
desires it, he will manifest himself. Then it's on to him, so you should go after
him without handicapping. So | informed friends. We planned our entire lives so
our son would be most comfortable in the most trouble-free manner possible.
Yes, parents should change their lives if their child succeeds.

En énce fedakdrlik. Her seyden énce fedakdr olmak lazim. Eder ki o cocuk,
istiyorsa hakikaten istiyorsa o kendini belli edecektir zaten. O zaman onun
pesinde yani hicbir engel koymadan onun arkasina gitmek. Yani arkadaslara
anlattim. Biz hi¢bir engel koymadan onun en rahat edebilecegi sekilde planladik
biitiin hayatimizi. Eger ki o c¢ocuk basariliysa, evet anne baba hayatini
degistirmeli.

Gymnastics, SAN - Mother

In the following excerpts, SBO8 mentioned that there is role confusion between the
parent and the child when mothers and fathers are overly involved in sports and
reflect their feelings. He emphasized the importance of giving athletes autonomous
space on the field and regulating their relations based on their needs.

At some point, children will begin to console you. The child starts comforting his
parents. So it's beginning to console. Don't worry, the kids are saying, we'll
handle it, we'll handle it inside. Parents are fascinated more by sport. Parents'
psychology should be strong, they should support it, and they should be
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interested in the sport. At the very least, they must make significant sacrifices
in this sport. They should not poke their noses in the field at all.

Hatta dyle bir zaman geliyor ki ¢ocuklar seni avutmaya basliyorlar. Anasini
babasini ¢ocuk avutmaya baslyor. Teselli etmeye bashyor falan yani. Iste
takmayin, olur hallederiz, biz igeride hallederiz falan demeye basliyor ¢ocuklar.
Veliler daha cok kendilerini kaptiriyor. Velilerin psikolojisinin saglam olmasi
lazim, destek vermeleri lazim, spora ilgili olmalari lazim. Bu sporda en azindan
cok fedakdrlik etmeleri lazim. Sahanin igine hi¢ burunlarini sokmamalari lazim.

Ice Hockey, SBOS8 - Father

In the following excerpts, SB06 stated that the family should stay on the sidelines in
sports to give a space for athletes to develop their self-confidence, ability to establish
social relationships, and cause-and-effect relations. These excerpts are given below.

| believe parenting is optimal when they fully support the child's participation in
that sport. Optimal parents carry their child but do not interfere with the sports
environment after entering it. The same is true for the child. The child attends
that group, and he needs to grow, learn, and socialize. He should try something
new. He should have received his results. As the parents’ intervention level rises,
the child cannot establish the cause-effect relations. So, at the very least, the
child cannot grow. That is why there should be a family on this side that fully
supports the child and is glad to be together. Parents should take the child
everywhere, but they should not look at the child after leaving him.

Cocugu o sporu yapmasi icin tamamiyla destekleyen aile ideal bence. Gétiiriip
getiren, ama ortama girdikten sonra da hicbir sekilde miidahale olmayan bir
aile ideal ailedir. Cocuk icin de béyle. Yani, o cocuk da orada gidip orada kendisi
o grubun icinde yesermesi, 6grenmesi, sosyallesmesi lazim. Bir seyler denemesi
lazim. Sonuglarini almasi lazim. Miidahale arttikga, cocuk sebep-sonug iliskisini
kuramaz ki orada. Yani en azindan biiyiiyemez yani. O yiizden bu tarafta sonuna
kadar destekleyen, birlikte olmaktan mutlu olan bir aile olmali. Her yere
getirmeli ama oraya biraktiktan sonra da hic bakmamal.

Couple Dances, SB0O6 - Father
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CHAPTER 5

DISCUSSION

The study aimed to understand how sports parenting interacts with the formation
and development of the athlete's basic psychological needs from both the parents'
and early specialized athletes' perspectives. Varieties of participants allow us to
examine the relation between sports parenting and the basic psychological needs of
early-specialized athletes from the varied experiences of parents and early
specialized athletes. In this chapter, the superordinate and sub-themes findings will
be discussed. This process's finding components: competence, autonomy,
relatedness, and combined factors will be discussed in sub-themes separately. After
discussing each superordinate and sub-ordinate theme, a general discussion will be
provided. Limitations of the current study and future directions are given at the end

of the chapter.

5.1 Competence

Competence is more than simply possessing the talent, or natural ability, for your
specific sport; it is also the mentality that grows in being an athlete. It is about that
athletes are confident in their talents; if they are not, it is about exploring what an
athlete needs to know to reach their potential (Deci & Ryan, 2000a). Babkes and
Weiss (1999) reported that when parents acted as role models in sports, they gave
more positive feedback after their children's performance. When they had more
positive beliefs about their children's sports skills, their children had higher
perceptions of their competence, enjoyment of sports, and motivation. Thus, it has

been discovered that five components shape the competence needs in this study.
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These are self-awareness, self-discipline, self-sacrifice, self-esteem, and resilience.
First, self-awareness is the fundamental base for understanding the athlete's

competence.

5.1.1. Self-awareness

Gucciardi and colleagues (2009) pointed out that self-awareness, defined as knowing
yourself, seeing your strengths, weaknesses, and the effect of your actions on other
people, makes it much easier to change. It can assist athletes in developing self-
confidence and self-esteem, taking greater responsibility for their activities, and
making the right decisions. For instance, SBO, the father of SO, mentioned that
although her daughter followed her intensive training schedule, simultaneously, she
got a high score on the university exam. She was aware of what she wanted as a job

for the future.

Poolton and colleagues (2007) highlighted that athletes who learn sports and sports-
related abilities with a lack of awareness and understanding of the practice might be
more affected by tiredness and stress. For instance, S02 mentioned how she felt tired
of the sport and decided to quit the sport, which is accepted under the emotional
autonomy theme. However, S02 mentioned in a different part of the transcript under
the self-awareness theme that she discovered a critical situation with her parents.
She underlined that she might felt too much responsibility on her shoulders, although
her parents were not imposing any responsibility. Even though she had a chance to
change her perception, timing is vital for this discovery. Thus, early-sports specialized

athletes may have a negative experience because of timing.

Senecal and Whitehead (2018) mentioned that self-awareness of effort and
perceived effort is a hallmark of intrinsic motivation, as is a focus on the process or
the task orientation. SO stated that she has a strong bond with her sports and defined
the pool as a place where she can be herself, which means that SO is aware of the act

of engaging in swimming for its innate fulfillment rather than for a distinct effect.
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Moreover, SAO3 mentioned that her son became self-aware in time, which changed

his actions.

However, the family environment is where self-awareness starts to be formed with
the parental connections, especially with mothers, as Warren and Stifter (2008)
discovered an association between maternal emotion and children's capacity to
attain self-awareness. Because mothers may encourage their children to express
their positive and negative emotions, validating children's negative feelings, teaching
them how to deal with challenges, and boosting their capacity to report on their own
emotional experiences. As SAZ, the mother said in the self-awareness theme, her
daughter thought her skating performance in the competition was not good while
her peers said she skated well. SAZ allowed her daughter to feel that sadness and
share her emotions. The mother provided the daughter with a space where she could
express her feelings and let her be more aware of the failure in the choreography.
Because if people had experienced more stress and anxiety in some situations, they
would find a way to release and resolve these situations, leading to maturity and self-
awareness (Lappalainen, 2019). For instance, SO1 mentioned that when she was
much younger, she did everything on the ice and did not get tired because skating
was so enjoyable. However, she underlined that puberty was a troubling duration
where her laziness about training started. This excerpt is given under age-related

change because it has more than one theme.

5.1.2. Self-discipline

Second, self-discipline is known as being able to start and finish tasks despite being
bored or distracted. The goal of establishing self-discipline is to achieve what is
referred to as "committed compliance," which is a respect for rules and the legitimate
authority of those who impose them and a feeling of pride in one's choices and
behavior (Kochanska, 2002).

According to research findings, the impression of a physical education classroom
atmosphere oriented toward tasks was favorably associated with students' self-
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determined drives to maintain a disciplined attitude. It was also connected to the
student's perspective, specifically about the tactics based on responsibility and the
intrinsic motives that the physical education teacher utilized to keep discipline in the
classroom (Granero-Gallegos et al., 2020). Not only can this occur in physical
education classes, but also training contexts. For instance, SO7 highlighted that
"Many coaches were not supported parental involvement. Because gymnastics
makes a child self-disciplined and causes maturing at an early age." This quotation is
supported, and it is mentioned that sport teaches self-discipline, a sense of

competition, and the need for teamwork (Chawla, 1994).

As supported, Schubring and Thiel (2014) explained that some elite athletes learned
how to take care of their growing bodies smartly after many negative experiences
caused by their maturation. This developmental change has two sides: the strategies
of self-discipline that come from changes mean that people are becoming more
responsible for themselves and getting more athletic. On the other hand, they use
practically the high-performance routine. So, the more youths get involved in elite
sports, the more they have to control themselves, and their self-discipline suggests
obedience to routine caused by pain. For instance, SAN, the mother, said that when
his son makes a mistake in one tool, he aims to try to do it faultless in the other tool
and reach that highest place again. In addition, the father of SO explained that
situation with the hardness of time management rather than physical pain
management. He stated that SO might need to regulate the distracting factors thanks
to her self-discipline skills. Her daughter must use time efficiently every moment to
follow her intense training programs. According to the findings, higher self-discipline
in juniors and seniors and better impulse control in seniors were connected with

fewer thoughts of quitting one's sport (Rafael et al., 2017).

5.1.3. Self-sacrifice

Self-sacrifice is defined as sacrificing one's own needs or wants for the sake of others

(Dugas et al., 2016). However, it is found in this study that the self-sacrifice of athletes
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was sacrificing their own needs and desires for sports responsibilities rather than for
the sake of others. Kay (2000) underlined that the demands of intense training of
children effectively controlled the arrangement of household activities such as
dinners and family vacations, which were routinely planned around competitive
schedules and needs. For instance, SO said that she sacrificed spending quality time
and sharing emotions with her family and social surroundings, both of which are
essential to success in her athletic career. In addition to SO, S09, a weight category
athlete, cannot keep the same eating habits as her peers and family to do Taekwondo
because she should make sacrifices in food and health to be successful. In addition,
SBO, the father, stated that although his daughter has fundamental reasons that
negatively affect their family life, she always maintains self-sacrifices for sports and

can turn negativity into an essential internal resource for herself.

According to Fournier and colleagues (2022), the more female athletes adhered to
the self-sacrifice pattern, the more their coaches abused them psychologically. It is
also important to note that there is a correlation between boys' experiences of
psychological abuse at the hands of their coaches and the degree to which they adapt
to the self-sacrifice pattern in team sports. Last but not slightest, the degree to which
athletes conformed to the norm of refusing to accept boundaries determined the
extent to which they encountered violence. However, the research findings

discovered no evidence to support this information.

From parents' perspective, many self-sacrifices are needed for their children to
continue sports and reach the elite level. Dorsch and colleagues (2009) supported
that most parents made personal and family sacrifices to support their children's
participation in athletic activities. For instance, S08, the mother of an ice hockey
player, underlined that "if an ice hockey player is raised, those parents who carry
bags, drive them, and take care of them have a great effort." Because a child can't
carry the ice hockey equipment bag or put on and tie the laces of their skates on their
own. In addition, Dorsch and colleagues (2015) found that family routines and

relationships change as youth get more involved in sports. Youth-organized sports
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affect the whole family in terms of time, money, and emotions. For instance, SAO1,
the figure skating mother, underlined the necessary and additional payments they
made for their children, like fees for the club, private lessons in varied supportive
training (ballet, fitness, etc.), and private lessons for e one-on-one choreography

work in ice.

5.1.4. Self-esteem

Self-esteem is defined as personal values and beliefs about one's self. It covers
feelings regarding personal abilities, potential, and social connections (Coatsworth &
Conroy 2006). In addition, Talbot (2001) argued that participation in athletics could
help youngsters acquire respect for their bodies and others. It is noted that
involvement in sports leads to the healthy development of the mind and body,
resulting in increased self-confidence and self-esteem. For instance, the mother of
S08 exemplified how his son showed rapid development of self-expression and self-

esteem when he was eight years old in front of the camera.

When an individual is faced with an external stimulus, self-esteem emerges as a
protective mechanism for a person through which they evaluate themselves and the
world (Coatsworth & Conroy 2006). So, SO01 exemplified that the first jump in ice
skating in front of audiences and judges is decisive for her self-confidence and that
she feels more confident after taking the first jump in her choreography. She
mentioned that when her perceived sports ability is high, her positive emotions and
self-esteem increase. It is supported by the findings that perceived sports ability

contributed to enhanced self-esteem (Wagnsson et al., 2014).

According to O-Rourke and colleagues (2014), parents can cause raise adolescents'
self-esteem when parents are considered to emphasize individual growth, progress,
and effort during this developmental period. For instance, SBO6 mentioned that his
son just showing his performance in front of audiences and judges in his first

competition at a young age is an excellent source of self-confidence. In this process,

141



the fact that he may admire his son as much as he can without demanding anything
from him allows the father to foster an environment conducive to the growth of the
athlete's self-confidence. In addition, sports participants who felt competent had

better self-esteem (Taylor &Turek, 2010).

During adolescence, when bodies are quickly undergoing physical and hormonal
changes because of puberty, physical self-esteem and self-concept are significantly
influenced (Bowker,2006). Notable is the finding that self-esteem is high in the
youngest age group and early adolescents, decreases during middle adolescence, and
improves marginally in late adolescence (Wagnsson et al., 2014). Thus, SO7 states
that coaches do not want parents in the training area in general so that the children
can do something by themself and heighten their self-esteem during their

developmental process.

According to Taylor and Turek (2010), people who participated in sports had better
self-esteem if they also had good connections from the underlying factors of social
acceptability and social competence. For instance, SA1 mentioned that her children
are raised as people who can express themselves well and have high self-confidence
due to the sports environment. Because athletes are going to camps and
competitions abroad, they communicate with coaches and peers there by

themselves.

5.1.5. Resilience

According to Fletcher and Sarkar (2012), resilience is the role of mental processes and
behavior in boosting personal assets and safeguarding athletes from the potential
adverse effects of stressors. Individual differences in the capacity to adapt
appropriately to different stresses have been described as a dynamic and relational
process causing resilience. Capabilities of people when facing challenging situations
serve as components of resilience, as Bonanno describes (2004). However, it is

noteworthy that these inner resources have become the results of need support in
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earlier stages of development to a considerable degree, which suggests that the
grounds of resilience are firmly rooted in responsive and need-supportive parenting
(Masten & Tellegen, 2012). As seen from SAN's expression under the resilience
theme, they experienced very challenging situations to continue in sports as a family.
Their perseverance and not giving up on difficulties as a family helped her son start

competing in a short duration.

Moreover, individuals with higher levels of resilience may be better able to adjust to
negative feedback because they can shift and concentrate their attention when
confronting demanding and stressful conditions (Parsons et al., 2016). For instance,
S03 mentioned that although he took negative feedback from his coaches about his
competence in volleyball, he focused on self-improvement at that moment and
managed the developmental process well. Additionally, SO7 underlined that the
difficulties experienced in sports are a challenging learning process and can be

considered a successful process rather than a failure.

Moreover, Thoern and colleagues (2016) found a significant relationship between
attention and resilience toward positive stimuli. Resilience is linked to enhanced
attentiveness to positive emotional cues. For instance, SBZ, the father, mentioned
that coaches' comments or criticism do not break her daughter's heart because she
knows they are saying something for her goodness. However, it was found that those
who were more self-critical perfectionists reported avoiding and less accepting of a
competence-frustrating situation one week after the experimental exposure to

negative feedback (Van der Kaap-Deeder et al., 2016).

According to Niemann and colleagues (2014), participants with more emotional
instability reported higher levels of fear and aggression after negative feedback
(competence-frustrating situation) than participants who were more emotionally
stable. For instance, the mother of SO8 shared her experience with her son and
husband. His son learned not to fear his father's pressure in the sport over time. Her

son began to put himself in the center without giving up against his father. His
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reaction to the situation changed. In a way that supports the finding above, athletes
mentioned their sports careers as long periods when they had to deal with all
challenges. The concept of resilience is a dynamic process involving adaptive capacity
in many adverse situations (Luthar et al., 2000). In addition, athletes' resilience can
help to internalize and unite self-determined types of extrinsic motivation much

more than others (Flecher & Sarkar, 2012).

5.2. Autonomy

This study covered varied experiences, including different types of autonomy.
Feelings of autonomy show that a person thinks they have a choice and can make
their own decisions (Ryan & Deci, 2000). Since autonomy is a variable that grows with
the children, the family must also adjust to this process. Because the way parents
help their children gain autonomy and what independence and dependency entail
differ historically and between settings, even though it is universally recognized that
lowering a child's dependency on parents is a fundamental goal of childhood
socialization (Quinn, 2005). According to Noom and colleagues (2001), there are
three types which are attitudinal, functional, and emotional autonomy. It was noticed

that this study's findings came under these three different sub-themes.

5.2.1. Attitudinal Autonomy

Noom and colleagues (2001) explained attitudinal autonomy as the cognitive ability
to choose and define a goal. Because most theories about autonomy include a
cognitive dimension, which refers to the mental processes of weighing options and
desires, figuring out what's important to oneself, and setting goals, all these ideas
have in common that they are for how youths think about what they should do with
their lives. The definition of attitudinal autonomy is close to Zimmer-Gembeck and
Collins' (2003) definition of cognitive autonomy, which is the belief in one's
competence to govern one's life and accomplish tasks. As it can be understood from

what SO3 says, when he undergoes quarantine, he understands the significance of
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sports in his life and defines his goal for the future. This situation makes him aware
that volleyball has a critical value in his life. Additionally, SO1 pays attention to which
level her elements are to decide to go to a higher level. She only informs her coach

and parents about her goal to prepare themselves for the next step.

In addition, Transformative evolution and self-actualization emerge because of the
caring experience that human beings have (Sheston, 1990). This transformation
process develops the attitude component of autonomy. This component entails the
recognition of one's personal interests, rights, principles, and belongingness to and
responsibility (Boughn, 1995). For instance, SBO shared that when he offers his child
the option to specialize in his skill area as a sport, SO chooses swimming, which is

different from her father's specialization, with absolute certainty.

In addition, according to Smette (2015), there are two unique definitions of
"autonomy" when discussing young people and being autonomous. Adolescents
have the right to make choices that go against their parents' desires, but they can
also choose actions based on their self-acquaintance. For instance, SA02, the mother
of S02, mentioned that her daughter gets ideas from her social environment and
parents while making a decision. In the end, she proceeds according to her own
decision. In addition, SBN, the father, underlined that although her daughter is very
young, she discovered she could reach her goal by living apart from her family and

training in the camp.

5.2.2. Functional Autonomy

Functional autonomy is the ability to regulate how an individual comes up with a plan
for achieving specific goals (Noom et al., 2001). This definition is close to behavioral
autonomy, which Zimmer-Gembeck and Collins (2003) defined as "one's capability to
engage in practical, autonomous decision-making and carry through with decisions,
as well as establish a plan to achieve one's goals. This autonomy refers to an

individual's capacity to make independent decisions and plan by following those
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decisions. For instance, SO3 stated that there was a moment when he had a breaking
point in his sports career and then made some plans to achieve his own goals, like
planning performance evaluation meetings with coaches and putting additional

training in his plans.

Noom colleagues (2001) added that functional autonomy combines regulatory
mechanisms such as perceptions of competence and control. The perception of
competence indicates the capacity of several solutions to accomplish a given task. A
sense of control is the capacity to select a plan that is successful enough to achieve
success. Moreover, a significant factor that might motivate adolescents' actions is the
idea of responsibility. For instance, SAZ, the mother, stated that her daughter was
trying to get all the necessary support to continue in this sport, and she makes a
necessary effort to reach the goals she has set in figure skating one by one. In
addition, SBN, the father, stated that his son made plans including his coach to have
better opportunities in the future, and his coach and son separated when the plans

did not match his coach's wishes.

Although Helgeson and colleagues (2014) researched functional autonomy among
with and without type 1 diabetes, their findings are fruitful for the sports context. It
is stated that youth should be supported to make daily like choosing what to eat and
future decisions like career choices in a warm, caring, and welcoming parental and
health care environment. In this sense, neither the family nor the healthcare
providers make decisions but share opinions and feedback with the youth. Before
early adulthood, when parents are more available as partners, it may be suitable for
youth to develop behavioral autonomy. For instance, SBZ, the father of a young figure
skater, teaches his daughter how to establish a goal-oriented plan in sports, and his
daughter starts to gain functional autonomy when she achieves success. However,
various parental behaviors can be seen in the field. For instance, SO7 underlined that
there is a breaking moment for children while doing sports. Some parents believed
sports injured their children, damaged their psychology and academic progress, and
ended his peers' gymnastic careers without asking their children. However, S07
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remarked that if people remain patient throughout this period and give time to their

children, success will eventually come, and things will improve.

Moreover, Helgeson and colleagues (2014) mentioned that when it comes to risky
behaviors, such as consuming alcohol, it might be better for healthcare providers and
parents to concentrate on assisting young people in handling rather than frustrating
them. The development of behavioral autonomy can thus be fostered rather than
discouraged if parents and healthcare providers support youth to develop behavioral
autonomy (Helgeson et al.,2014). However, there was no indication of risky behavior
on the part of athletes or their parents in this study's findings. In the interview, only
SBZ indicated that participation in sports prevents athletes from engaging in risky
behavior and promotes a positive sports environment. However, this quote was not

included in the findings because it was unrelated to the themes.

5.2.3. Emotional Autonomy

Noom and colleagues (2001) defined emotional autonomy as feeling secure in one's
own decisions and ambitions. Zimmer-Gembeck and Collins (2003) noted issues
related to the adolescents' sense of emotional freedom, both from their parents and
peers. These issues can include emotional detachment from their parents and
resistance to the influence of their peers. For instance, SO6 expresses his
responsibilities as an area of freedom. He defined his emotional autonomy as an

emotionally separated from others.

Steinberg (1987) mentioned that pubescent maturation significantly affects
adolescents' emotional detachment from parents, increasing autonomy
development. The expression of S02 in the emotional autonomy theme shows that
although her parents did not want her to quit sports when they heard her decision to
quit, she was sure about her decision and quit badminton by explaining her reasons

to her parents. In addition, SA08, the mother of S08, underlined that his son figures
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out over-involvement of his parents is detrimental to him. He created space for

himself by drawing boundaries for his family to feel secure in sport.

According to Kagitcibasli (1996), autonomy is the outcome of individuation or
emotional detachment from one's family. Thus, autonomy may only make sense in
individualistic societies. However, deep emotional ties with one's mother and father
are likely necessary for optimal growth in more collectivist societies like Turkish
culture. However, the findings of this study showed that athletes prefer to be
emotionally autonomous when they decide about their sports careers and want to
take on their responsibilities. They want to share their emotions with their parents
about what the decision brings to them and expect respect for their decision. For
instance, SBN, the father, explains that his son feels more secure when he does not

discuss the competition's specifics; therefore, the father respects it.

According to Parra and Oliva (2009), one of the main objectives to be achieved by
boys and girls throughout puberty is to grow into independent persons capable of
maintaining healthy relations with others, particularly their parents. For instance, SBZ
mentioned that when her competition results parallel the ideas given to the athlete
from close environments like coaches and parents, her daughter feels closer to

listening to the opinions of those she trusts.

5.3 Relatedness

This theme points out that relatedness refers to bonding, feeling warmth, and caring
(Deci & Ryan, 2000a). In detail, the need for relatedness and its interconnections
requires a deeper comprehension of the characteristics and significance of close
relationships. However, even if a person's need for relatedness pushes them to
engage in close interpersonal relations, this does not guarantee the quality of these
connections (Deci & Ryan, 2014). It was noticed that this study's findings under the
relatedness bring a broader concept. Sub-themes included parent-athlete, club,

coach-athlete, athlete-peer, parent-parent and coach- parent relations.
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5.3.1. Parent-athlete relations

Chafetz and Kotarba (1995) reported that mothers maintain stereotypical gender
ideology and task-oriented gender distinctions by providing the effort to enable
adolescent sports. Little league mothers engaged in various gender-specific duties
that made it easier for their boys and spouses to have a good time participating in
sports. In addition to washing clothes, purchasing, and preparing meals, and driving
and organizing, the mothers acted as cheerleaders. The fathers of these young
athletes spoke with their coaches, analyzed their opponents, gave their sons tactical
advice, and evaluated the quality of the fields and referees. The moral value of
parents was ultimately attributed to both mothers and fathers since they each
allowed their boys to achieve sporting achievement through their traditionally
gendered roles. For instance, SA08, the mother of the ice hockey player, states that
role-sharing occurs naturally between the mother and father based on their
children's needs. While one of the parents deals with sports-related issues, the other
takes on the task of maintaining the housework. Even though SA08 does not indicate
a traditional gender-specific separation of roles in their family, it is evident that the

content of the roles remains unchanged over time.

According to Dorsch and colleagues (2009), parents could speak with their children
in several circumstances, like when driving to and from competitions and practices,
because the car has been described as "an extension of the home" when it comes to
parents maintaining regulations (Baslington, 2008). Moreover, parents had the most
significant impact by emphasizing the advantages of sports at home. Because parents
may help their children understand their sporting environments by capturing
moments to learn from in the home environment (Neely & Holt, 2014), this
involvement in sports parenting may enhance children's impression of their
competence (Fredricks & Eccles, 2004). For instance, SO1, the figure skater,
mentioned that she discussed ice-related subjects with her father at home and that
most of the things they discussed or watched at home were related to figure skating.

It is essential to point out that being interested, knowledgeable, and involved in
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youth sports as a parent during adolescence is essential to facilitating a sense of
autonomy, improving the problem-solving and decision-making process, and creating

clear boundaries (Holt et al., 2009).

Collins and Barber (2005) studied pre-competitive anxiety among female field hockey
players, who used a sample of 416 players to look at the links between the athletes'
pre-competitive anxiety and perception of parents' expectations, placed values, and
involvement. Findings showed that when children perceived their parents had high
expectations, they reported more confidence; when they perceived their parents
placed more value on a good performance, they reported more confidence and
higher levels of cognitive anxiety. However, there was no correlation between pre-
competitive anxiety and parental involvement. For instance, SO3 stated that he needs
people standing next to him, whether he plays poorly or well. However, he does not
receive this need fulfillment from his parents. He feels uncomfortable when his
parents come to watch his matches because their emotional states affect his

performance during competitions, even while his family watches him in tribune.

In addition, coaches frequently accept that the presence of fathers, mothers, or
family members generally impacts youth performance (Bois et al., 2009). Social
facilitation theory (Zajonc, 1965) explains this situation in that the presence of others
can heighten the performer's arousal. This situation arouses the occurrence of the
dominant response like anxiety. For instance, SA02, the mother of the badminton
player, expressed that her daughter did not invite them to competitions and training.
When her family participates in competitions or training, S02 is concerned and shows
anxiety. Moreover, there is a correlation between authoritarian or more controlling
parenting approaches and lower levels of self-esteem, greater levels of
perfectionism, and an increased likelihood of norm-breaking conduct in children
(Sapieja et al. 2011). For instance, SB09, the Taekwondo athlete's father, expressed
that his reactions to her daughter's sport negatively affected her daughter's

psychology.
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5.3.2. Club relations

Children start playing sports as a hobby when they are very young and join sports
clubs because they can practice their favorite sport in an organized manner. The
sports club's most gifted members compete against other clubs' athletes at the
world's best regional, national, and international levels. Thus, the club hires a coach
to assist its athletes to succeed in high-competitive environments, which is the lowest
level where can be discussed coach-athlete relations as being more organized than
in recreational sports. The coach's responsibility is to utilize most of the resources he
has in his control to help his players succeed. Coaches must communicate the ideals
and conventions of their sports team/club to the athletes to perform at a higher level
(Rosca, 2010). For instance, SAZ, the mother, revealed that the coach mediates the
family's and child's connection to the club. She underlined that when her child was
not receiving adequate attention at her club, SAZ decided to change as a mother.
SB03 added that they addressed their concerns about their son's academics with his
coach as parents. His coach explained that their son is one of the promising athletes

in his club, and the club also had expectations about him.

The club environment was appropriate for research on an ecological path and
supported prior studies on the family, economy, and youth sport (Kay, 2000).
According to Domingues and Gongalves (2013), whether parents play a specific
position in a club's construct can impact their children's athletic careers and
expectations. Given the club's competitive setting, parents see the club's climate as
a setting where the social values of their children linked to sports engagement can
be developed. For instance, SAN mentioned that his son talks to them about why he
wants to switch his clubs and what he expects from a club. Because although his club
is regional and he has belongingness, he thought he needed to earn something

important from being an Olympic athlete.

Moreover, Strachan and colleagues (2009) mentioned that what young people

believe their environment should be is reflected. Some of the essential social skills
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that parents teach their children are resilience, a strong sense of belongingness,
responsibility, and respect for others. These features vary from those of more
regional, less competitive clubs. For instance, SO3 stated that his club environment is
like his family. Because all the players in his club support one another regardless of
their team ties. In addition, S09 underlined that the club environment and that
training with peers is critical for her motivation; when there is no club environment,

her motivation for sports and her desire to train decreases.

5.3.3. Coach-athlete relations

Jowett (2007) demonstrated that the coach-athlete relation consists of emotional,
cognitive, and behavioral aspects. Successful relations require both sides to establish
closeness (i.e., emotional intimacy), commitment (i.e., attachment and the purpose
to sustain the connection), and complementarity (i.e., cooperation and reciprocal
behaviors). For instance, SA01, the mother of the S01, claimed that the relationship
between the coach and the athlete is critical for the athlete's motivation and
continuity in sport. Her daughter loves her ballet coach, and they communicate well,
making parents respect the coach because of her effort for their child. In addition,
S07 explained that he does not have his family in his sports environment because of
living in the camp. He shares his personal life with his coach and receives support

from him. He underlined that the coach is like the parent.

According to Skinner and Edge (2002), significant others like coaches are examined
in terms of the extent to which they are autonomy-supporting and controlling,
interpersonally engaged, and hostile. Additionally, when a coach disrespects
athletes, prevents the formation of connections, and displays a lack of concern, a
hostile coaching atmosphere is formed (Van den Berghe et al., 2013). For instance,
S08 mentioned that when his coach makes assumptions about his competence based
on his father's closeness to the federation and shares his assumptions with the rest
of the team, it causes S08's drop out and makes him less committed to the team and

the sport.
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Weiss and Fretwell (2005) underlined that it is difficult for father coaches to
distinguish between their role as a parent and coach when discussing their negative
aspects and discriminatory behavior toward their son. It's a tricky balancing act, but
father coaches were clear about what needs to be done. Sons' and teammates'
responses to this challenge include unfairness, favoritism, the disadvantage of the
son, and treating players differently. In their recommendations for parents coaching
their children, all groups emphasized the importance of separating the roles of parent
and coach. Although this study explained the role confusion by focusing on the male
gender, this situation can be experienced in all sports branches regardless of gender.
For instance, SA02, the mother of a badminton player, added her daughter's
motivation was negatively affected by attitudes expressed by the coach, made her
feel discriminated from her teammate, the coach's daughter, and caused her to drop

out in time.

5.3.4. Athlete —peer relations

Keegan and colleagues (2010) researched how relations between athletes and peers
affect their motivation. Results showed that athletes' collaborative behaviors, like
giving confidence; competitive behaviors, like encouraging competitiveness;
interpretative communication, like giving negative and positive feedback; altruistic
behaviors, like giving emotional support; and social relationships, like friendship,
affect their motivation. For instance, SO8 noticed that the way the athletes get to
know each other is a process that starts with entertainment, moves on to friendship,
and continues as the balance between giving and receiving in their relations.
Moreover, SAN, the mother, underlined the cruciality for the athlete to feel belonging

to a group and share many important moments.

Moreover, Suls and Wheeler (2000) mentioned that two children in the same school
might have similar levels of perceived competency. Still, one may report putting in

more effort than the other because highly competent classmates surround one
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student in the classroom. In contrast, the other is surrounded by inadequate peers in
physical education. Research on social comparison effects has a long history in both
social and educational psychology (e.g., Trautwein et al., 2009). For instance, both
fathers, SBO and SB08, underlined that parental care about whether the child’s peers
in sport are highly competent or not because peers can help their children to

improve.

However, It is mentioned that it is hard to maintain a healthy balance between
friendship and competitiveness in competition. Although they were more than willing
to admit commitment to sports as a source of social development and pushed
themselves for friendship and cooperation, they were affected by corrupt practices
at the competition (Okada & Young, 2012). For instance, SO02 underlined that the
competition forces the athletes to compete in a hostile sports environment, not a
place where they can make friends. SO2 added how important it is to be friends
outside of sports, but she also said that she did not get to do this much because of
the competitive environment. Additionally, negative attitudes and behaviors can be
found among athletes not just in individual sports or against the opponent players
but also within the team. For instance, the changing room was the most common
location for bullying. Participants described this area as a location where they could
spend time with their peers without the involvement of a coach, which confirms why

bullying occurred in this area because of the lack of control (Nery et al., 2019).

Moreover, Kerr and colleagues (2016) underlined that a team player's lack of sports
abilities could severely impact the team's overall results, increasing the likelihood of
being bullied. For instance, SA08, the mother of SO08, mentioned that the teams have
some customs within their own dynamics and that this is accepted as a joke that may
allow some difficulties to occur in the future. She highlighted that she remembered
his son's phrase very well "Do you know what's going on in our changing room?"
However, it is also known that in some circumstances, athletes' teammates and
coaches give autonomy support to children at their sports events, ensuring the effect

of autonomy support on children's motivation (Amorose, 2016).
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5.3.5. Parent-Parent relations

Parents of athletes' interpersonal skills influence a child's sports experience. Sport is
more enjoyable for children when parents show respect and support for the other
children, regardless of whether they are on the same or opposing team (Dorsch et
al., 2009). Because findings showed that children might experience embarrassment
or anxiety if their parents get into heated arguments with other children's parents
(Omli & LaVoi, 2011). For instance, SO3 mentioned how a fight between families in

the stands negatively affected his match concentration and performance flow.

According to Gonzdlez-Garcia and colleagues (2022), protective parenting can have
harmful effects on children, but it can also have favorable effects. SB06, the father of
the couple dancer, stated that both families of dance partners discuss an issue that
exclusively affects young partners' relations among themselves. It is understood that
when children are young, parents may take action to defend their children's rights or
do what they think is best for them, although the child may not even consider it. Thus,
this situation showed that parents' actions negatively affected children's relations
with partners and between parents. In addition, it is believed that more observant
parents understand that sport offers their child opportunities to satisfy relatedness
needs, hence fostering lifetime bonds and peer relations. Positive social skills with
other parents in managing struggles between children and parents' relation in
themselves may be crucial for maintaining the mental well-being of a youth sports

friendship (Harwood & Knight, 2013).

Moreover, parents' relations with each other are defined as a specific category of
parental change. Parents highlighted the value of participating in a sport to build
relationships with other sports parents (Dorsh et al., 2009). For instance, SAO1
mentioned that she and her child's clubmates' mothers are good friends. She also
emphasized that they, as mothers have a social environment where they can express

divergent opinions about the club and figure skating. In addition, many parents as
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participants defined valued the chance to meet other parents and become part of a
group. The parents highlighted that youth sports helped them make friends with
people they would not have a chance to meet in their busy schedules and crowded
environment (Wiersma & Fifer, 2008). For instance, SBZ stated that the line between
the private and sporting lives of figure skating parents has disappeared with some
parents, but this is not disturbing for him. He mentions that there is a situation where

families spend time together outside of the ice, where they socialize with each other.

5.3.6. Coach-parent relations

Coaches frequently express their discomfort with parents' expectations and
behaviors, and parents often think the same about coaches. As a whole, youth
officials and the general public are concerned about the role of parents and coaches
in youth sports (Nack & Munson, 2000). For instance, SAZ, the mother of the figure
skater, SAZ, expressed dissatisfaction because she believes that the coaches are not

fulfilling their responsibilities, despite fulfilling her duties as a mother.

However, although coaches disagree with what the parent asserts, coaches should
stop taking a defensive stance. The coach is putting all effort into a situation where
there is a chance that their young athletes will accomplish success. If there is a chance
to use parents' relationships with children, the coach should listen to the information
offered by the parents (Smoll et al.,, 2011). For instance, SAO, the mother of SO,
mentioned that the family and coaches must communicate to provide the necessary
information about young athletes. Consistent with this explanation, Wylleman and
colleagues (2002) mentioned that parents and coaches were viewed as
communicative by players, with both sides acting in an informative and supportive
manner toward each other. However, parents cited miscommunication and lack of
feedback, attention, strategic guidance, commitment, respect, receptiveness, and

gratitude as some of the coach-related difficulties they faced (Harwood et al., 2010)
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Ideal parent-coach relationships are defined by respect for each other's perspectives,
a willingness to solve sport-related challenges, and confidence in each other's
judgments (Wolfenden & Holt, 2005). However, SB08 stated that they give feedback
to the coach about how ambition is vital in athletes' life as parents. But some given
parental criticism to the coach focused more on the coach's personality than on
athletes and the team's needs. Consistent with this explanation, Knight and Harwood
(2009) underlined that coaches noted stressful encounters with parents, such as
defensiveness, hostility, or questioning, as a source of stress for them. In this study,
S06, the couple dancer, shared his thoughts that families should not interfere with
the work of the coaches and should not interfere with anything other than
transportation support. In addition, SO3 stated that the close relationship between

the family and the coach harms the coach-athlete relationship.

5.4. Combined Factors

The combined factors included the situations and expectations frequently
highlighted by athletes and parents in the interview transcriptions of participants.
However, these situations and expectations include the same degree of varied basic
psychological needs, fulfillment, or frustration. Thus, they were regarded as different
sub-themes; age-related changes, dual careers, and perceived optimal sports

parenting.

5.4.1. Age-related changes

Cumming and colleagues (2018) mentioned that puberty is the transitional period
where a child's body and mind change into the shape of an adult. The beginning of
puberty significantly affects selection, performance, and injury risk. Children who
develop earlier than their peers are the first to experience puberty's physical and
functional changes. For instance, SA08, the mother of the ice hockey player,
underlined that her son underwent various transitions throughout the process, like
his body, mind, and mood. While his son's autonomy strengthens through time, he
also needs to form his relationship with his family in time.
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Moreover, Buchanan (1992) added that when the body is still working to adapt to the
hormonal changes, there can be an increment in fatigue for adjustment to fluctuating
hormone levels. For instance, SO1 expresses that when she was such a young child,
she did everything without getting tired. She underlined that there is only one period
of difficulty: puberty, where she was unmotivated to train and felt lazy for that
duration. In puberty, SO1 highlighted resilience, self-discipline, and regulated peer
relations to overcome this challenge she experienced. Thus, parents can observe
athletes' changes and may inform them before about expected changes coming with

puberty.

Adolescence is a crucial time for developing a sense of self. During this time, the body
changes, the brain grows, and social expectations change (Harter, 2012). Self-
perceptions are more than just what you know about yourself and how you feel. This
concept also includes social comparisons and the opinions of significant others
(Guyer et al., 2014). Self-perceptions in sport and exercise are studied using the broad
concepts of self-awareness and self-esteem. Self-awareness is how people perceive
themselves, and self-esteem is how they feel about themselves (Sabiston et al.,
2019). For instance, SO defined how her failure perception changed over time. She
stated that the increase in self-confidence and self-awareness makes her more able
to control her emotions and change her self-perception through failure. SB03, the
father of the volleyball player, states that while his son's competence and autonomy
increase, his visual and technical feedback to his son decreases over time. This finding
is supported by Felber Charbonneau and Camire (2020). It is mentioned that although
parents have a high level of authority in their children's lives during early
adolescence, the situation changes over time. Youths typically want more autonomy
over decision-making, and parents' role progressively turns to that of support. For
instance, SB06, the father of the couple dancer, asserts that when his son matures,
his autonomy behavior develops, and thus, the family's relationship with the athlete

evolves in time.
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5.4.2. Dual Career

A dual career can be challenging for an athlete because of the high demands on time
and the pushing the limits of physical and mental capacity (Tekavc et al., 2015). Thus,
Knight and colleagues (2018) highlighted that the capacity to manage a dual career
strongly relies on the encouragement of significant others. For instance, SBN
underlined that the entire family adjusted their living conditions based on the
distance between the gymnastic saloon and school so that their son felt less fatigue.
Her son's whole life is in a rush. He sacrificed not only the pleasure and time but also
his resilience must be high to maintain this dual career management daily. His strong
relations with his family are critical for his sports career resilience. In addition, SAQ,
the mother of SO, stated that her daughter receives family support to balance sports
and school and sacrifices personal time to accomplish her academic responsibilities.
SO showed resilience despite her teachers' demands that she should quit the sport,
which affected her relatedness. Considering these challenges, athletes pursuing a
dual career have reported feeling driven to quit one of their professions (Ryan, 2015).
For instance, SB03, the father of S03, shares his experiences and explains why a
second career is necessary to protect his son from any potential adverse outcomes
in his sports career. Thus, it is noticeable that he attempts to develop his son's self-
awareness but does not provide him the space to make autonomous decisions. This

pressure can lead an athlete to quit sports in the future.

Moreover, Tritto (2006) highlighted that many children begin to specialize in a sport
at a young age to get a college scholarship, sometimes at a considerable expense to
the family. According to the findings of another research, the dual career is putting
individuals' athletic ambitions on the backside in favor of academic or professional
career goals because of the obstacles involved in competing at the high levels of their
sport, such as the inability to earn enough money to live on their own hump (Brown
et al., 2000). For instance, SO underlined that being a professional athlete is not

considered a job in Turkey. Since childhood, her parents have instructed her to
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prioritize academics above swimming if she had to pick between the two. While this

improves the athlete's self-discipline, it has a negative impact on her autonomy.

Moreover, Financial responsibilities on parents can lead to stress in young athletes,
which may negatively affect athletes' performance. Thus, parents become motivated
by the possibility of receiving scholarships or visibility for recruiting their children
(Perkins et al., 2020). For instance, SBO stated that professional athletes could not
express themselves as swimmers with self-confidence in their fields because they do
not have any financial gain from sports. They cannot show resilience during the exam
year, and some dropout happens. He underlined that his daughter managed her dual
career well despite these challenges. This experience demonstrated that when
athletes lack their own financial gain, their perceived competence is diminished, and

their sense of autonomy is negatively influenced.

Aquilina (2013) analyzed adult elite athletes' sports and academic experiences from
France, Finland, and the United Kingdom. Athletes highlighted various advantages of
their dual careers, such as transferable learning skills, the balance of mental and
physical activation, which enhanced dedication and motivation in both domains, and
the sense of safety in their sport, which allowed them to perform better. For instance,
S02 underlined that she has a self-disciplined work method to balance school and
athletics and sacrifices her social life to succeed in both works. She highlighted that
sport has a significant positive impact on academics. The athlete's enhanced sense of
competence was at the cost of her friendships due to her ability to pursue a dual

career.

5.4.3. Perceived Optimal Sports Parenting

According to Clarke and colleagues (2016), some parents put their children under
much pressure regarding training and performance, while youth have frequently
addressed the need to discuss and adjust goals. As SO8 mentioned, parents may

positively address their thoughts about their children's performance so that the
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athletes can comprehend their mistakes and correct them. He emphasized that
examining the process holistically, rather than focusing just on deficiencies, is

adequate for optimal sports parenting.

Moreover, parental anxiety might lead to parental perfectionism or concerns about
being unintentionally imperfect. Imperfection and the negative consequences of
mistakes can cause these parents anxiety, as they worry about the impact of negative
consequences of mistakes on themselves and their children. As a result of their desire
to avoid mistakes and related stress, parents may engage in over-controlling
behaviors. Failure and mistakes may be distressing to the youth, who will be judged
poorly by others and cannot cope with making mistakes (Flett et al., 2002). SA08, the
mother of S08, highlighted that families must create a more autonomous space for
the child and make sports involvement decisions based on the child's preferences. At
the same time, she emphasized that parents should not display their perfectionist
tendencies to their children. SB08, the father of SO08, added that there is role
confusion between the parent and the child when mothers and fathers are overly
involved in sports and reflect their feelings without thinking of their child's emotions.
SB08 emphasized the importance of giving athletes autonomous space on the field

and regulating their relations based on child's needs.

According to Knight and colleagues (2016), when parents understand a child's sport
effectively or have an appropriate sports background and sport-specific knowledge,
it is positively accepted by children. This involvement enhances the child's
enjoyment, concentration, and self-esteem in sports. For instance, S02 highlighted
that parents must trust coach-athlete relationships and have enough sports-specific
knowledge to teach their child the borders in the sports environment. In this way,
parents can strengthen their children's self-awareness and give them a safe space to
feel more independent and confident in the sporting environment. Guay and
colleagues (2001) supported that autonomy support allows athletes to participate in

more exploratory behaviors. Because autonomy supported environment is more
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suitable for improving learning, capabilities, and competence where athletes can be

more willful and have self-directed actions in a sports environment.

5.5. General Discussion

Parents' ideas about appropriate activity domains and their value on particular
sporting activities influence children's early sports specialization choices (Cote, 1999).
Even when the athlete is a youth, many sports-related decisions are made with or by
the athlete's family. Thus, competitive youth sports can be viewed as a journey
shared by parents and athletes (Knight & Holt, 2014). Moreover, children's interest
in sports grows, so their family routines and relationships change based on the sports.
Organized sports involvement can harm families regarding time, emotion, and money
(Dorsch et al., 2015). In addition, many families sacrifice their leisure time or other
tasks they could do. Also, athletes sacrifice the quality time they could spend with
their families, social connections, and the social support they could receive due to

their desire to succeed in sports and their links to responsibilities.

The family environment and the relationship established with the family provide an
optimal environment for the understanding and formation of basic psychological
needs. However, it was shown that parental pressure was negatively linked with
fulfilling basic psychological needs in 321 parent-child dyads. That being said, parents
should avoid urging their children toward their goals by repeated requests with them.
Because these attitudes may hinder athletes' sports careers, they may feel less

competent, autonomous, and related (Amado et al., 2015).

Perceived well-being may be influenced by the degree to which people's goals and
opinions about how far they have been achieved (Rask, Astedt-Kurki, and Laippala,
2002). According to Roberts (2009), those with high levels of resilience are more likely
to show long-term goal persistence and enthusiasm. As a result of positive life
outcomes (achieving their goals), these people tend to have consistent, resilient, and

emotionally-controlled behaviors. Arici (2015) underlined that resilience separates
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people of similar intelligence who achieve varying degrees of achievement. Self-
control and self-discipline appear to be important in this situation. Because resilience
is a voluntary act that encourages people to continue their goal-oriented actions
despite obstacles, challenges, and a lack of hope in their path (Peterson & Seligman,
2004). Also, It is simpler to change when you are aware of your strengths,
inadequacies, and the impact your actions have on others. It can help athletes build
their self-esteem and self-confidence, as well as help them become more conscience

and make better judgments in their athletic endeavors (Gucciardi et al., 2009).

Oishi and colleagues (1999) discovered that a country's level of individualism was a
substantially more significant predictor of life satisfaction than the country's level of
collectivism. Their study focused on the relationship between individualism and life
satisfaction. Along with these findings, several researchers have proposed that
autonomy would only be advantageous for people in individualistic societies, such as
the middle-class context in Europe or the United States, because autonomy and
independence are highly valued in these societies (lyengar & Devoe 2003; Uchida &
Kitayama 2009). However, individuals who are socialized into an environment
including more interpersonal relations, such as those living in a collectivistic-oriented
Asian context, would benefit from caring and having mutually supportive connections
(Uchida et al. 2004). Moreover, some research was conducted on adolescents in
Belgium (Van Petegem et al. 2012), China (Chen et al. 2013), and Greece (Fousiani et
al. 2014). It has been discovered that the adolescents' independent versus dependent
decision-making concerning their parents could be empirically differentiated from
the level of free will versus compulsion influencing their decision-making process.
Thus, the decision-making process is critical to understanding athletes' level of

autonomy.

While attitudinal autonomy is the mental capability to select and specify a goal,
functional autonomy is the ability to manage how a person implements a strategy to
achieve specific goals. Additionally, emotional autonomy is described as feeling safe
in one's own decisions and goals (Noom et al., 2001). Examining autonomy from
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these three perspectives and separating it within the context of the athlete's
decisions and behaviors helps clarify the impact of sports parenting on the athlete's
autonomy. Because when youth start to care about their experience, their
transformation starts. The attitude component of autonomy is developed due to this
process of transformation (Sheston, 1990). This aspect involves individuals coming to
terms with their interests, rights, beliefs, and sense of belonging and responsibility

toward a task or group (Boughn, 1995).

Moreover, a person must have both a sense of competence and control to achieve
functional autonomy. While confidence is an indicator of the range of possible
solutions to a particular problem, the ability to choose a plan that is successful
enough to attain success is a sense of control (Noom et al., 2001). Therefore, they
need to learn and implement how they form attitudinal and functional autonomy in
their life from their parents so that they can be athletes who make their own
decisions and implement these decisions. In addition, Zimmer-Gembeck and Collins
(2003) identified challenges associated with youths' perception of emotional
autonomy from both their parents and peers. These concerns include emotional

separation from their parents and resistance to peer pressure.

Moreover, emotional autonomy is a controversial subject comparing collectivist and
individualist cultures. Kagitcibasi (1996) mentioned that autonomy results from
individuation or emotional dissociation from one's family. Thus, autonomy may only
make sense in cultures that value individualism. However, solid emotional links with
one's mother and father are indeed required for optimal development in collectivist
cultures such as Turkish. Nevertheless, this study revealed that athletes like to be
emotionally independent and assume their responsibilities and choices when
deciding on their performance. They want to express their feelings to their parents

and inform them about their decision and need their decision to be respected.

It should be noted that there has been a lack of attention to a broad understanding

of autonomous cognition because autonomy has focused on either function or
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emotion. Cognitive autonomy, like other forms of autonomy, such as self-efficacy and
self-identity, may open up new avenues for intervention. Youth autonomous thought
can be quantifiably measured, and this can have a positive impact on adolescent

growth. (Beckert, 2007).

Early specialized athletes establish varied relationships in the sports environment
from a very young age. At the same time, some relationships in the sports
environment change and transform over time. Moreover, cultural differences may
affect the fulfillment of basic psychological needs. For instance, the findings of Taylor
and Lonsdale’s (2010) research showed that the analysis of cultural differences in the
links between the fulfillment of psychological needs and the two outcome variables
revealed few differences between Chinese and British students. The association
between perceptions of relatedness and effort was not significant in the Hong Kong
student sample, while it was significant in the British students. This finding implies
that Hong Kong students' effort in physical education does not necessitate a feeling
of belonging with their physical education teacher. Aside from this one cultural
variation, the link between psychological needs and results was comparable between

the two cultures.

It is known that parents' roles can be helpful by highlighting the benefits of sports in
the home environment. Parents may guide their children in understanding their
sporting situations and learn from them (Neely & Holt, 2014). There are varied
parental approaches to the sport. There is a link between authoritative behaviors like
more controlling parenting styles and low self-esteem, higher levels of perfection,
and a higher chance of norm-breaking behavior in children (Sapieja et al. 2011). Thus,
parents should be aware of their approach to their children when they have a

connection with them about their performance.

Moreover, coaches have critical effects on positive youth development. It has been
discovered that the coach acts as a mediator between the family and the club

because coaches are responsible for transmitting the principles and customs of their
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sports team/club to the athletes (Rosca, 2010). Also, parents see the club's climate
as a place where their children's social norms related to sports participation can be
cultivated in the club's competitive environment (Domingues & Goncalves, 2013).
Moreover, it is revealed that the coach-athlete relationship has emotional, cognitive,
and behavioral dimensions. Successful relationships demand that both partners build
connection, dedication, and harmony (Jowett, 2007). However, a hostile coaching
environment is created when a coach disrespects athletes, discourages the
establishment of bonds, and demonstrates a lack of concern (Van den Berghe et al.,
2013). Furthermore, Weiss and Fretwell (2005) emphasized that it is difficult for
parent coaches to differentiate between their roles as parent and coach when
describing their undesirable attributes and discriminatory conduct against their child.
If coaches cannot balance their relations with their own children and other athletes,

it can result in the amotivation or withdrawal of other athletes.

Moreover, Keegan and colleagues (2010) investigated how athlete-peer relationships
affect their motivation. The athletes' collaboration, competing, interpretation,
caring, and social relationships are significant for their motivation. However, it is
noted that maintaining a good balance between friendship and competitiveness in
competition is complex, and distorted reflections on the competition can be
observed (Okada & Young, 2012). Furthermore, negative attitudes and behaviors can
be observed among athletes in individual sports, against opponents, and inside the
team. For instance, the most prevalent location for bullying was defined as the locker
room. (Nery et al., 2019). In addition to the relationships the athletes develop among
themselves, it is evident that the relationships between the athletes' parents impact
their experiences and emotions. It is highlighted that parental interpersonal skills
affect a child's sports experience. Children enjoy sports more when their parents
respect and support their peers, regardless of whether they are in the same or
opposite club (Dorsch et al., 2009). According to research, children may sense
humiliation or stress if their parents engage in heated conflicts with the parents of
other children (Omli & LaVoi, 2011). Parents emphasized the importance of sports
participation for fostering ties with other sports parents (Dorshet al., 2009).
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However, both coaches and parents frequently express displeasure about their
relations. Youth officials and the community are worried about this relationship
(Nack & Munson, 2000). However, coaches should not be defensive despite
disagreeing with the parent's comments because coaches are making every attempt
to create an environment where their young athletes have a possibility of achieving
success. If there is an opportunity to utilize parents' relation with children, the coach
should carefully consider the information provided by the parents (Smoll et al., 2011).
Ideal parent-coach relationships are characterized by mutual regard for one
another's opinions, a willingness to solve sport-related problems, and trust in one

another's judgments (Wolfenden & Holt, 2005).

There are combined factors where athletes experience more than one basic
psychological need in a specific situation. For instance, puberty is the process when
a child's body and mind transform into those of an adult (Cumming et al., 2018) as an
age-related change. Buchanan and colleagues (1992) mentioned that as the body is

still adjusting to shifting hormone levels, it may experience an increase in tiredness.

The teenage years are critical for the formation of a sense of self. During this period,
the body transforms, the brain develops, and social expectations evolve (Harter,
2012). Self-perceptions cover more than what you perceive and experience about
yourself. Also, societal evaluations and the perceptions of critical individuals are
included (Guyer et al.,, 2014). Even though parents significantly influence their
children during early adolescence, the situation changes over time. Youths often
desire greater autonomy in decision-making, and the parents' role gradually shifts to

one of support (Felber Charbonneau & Camire, 2020).

Dua career is another challenge athletes may face in their sports career because
individuals may have difficulties balancing a dual career due to the high demands on
time (Tekavc et al., 2015). The need to support significant others during that situation

can be challenging, too (Knight et al., 2018). The difficulties of participating at a high
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level in sports, such as earning enough money, mean that athletes are involuntarily
choosing to pursue academic or professional careers over athletic ones. (Brown et
al., 2000). However, Aquilina (2013) mentioned that an athlete's dual career has
many advantages, including transferable learning skills and mental and physical
arousal that enhances passion and motivation in both domains and trust in their

sport.

Knowing what forms optimal sports parenting on the field is critical in light of the
given experiences, transformations, and changes. Knight and colleagues (2016)
underlined that athletes' pleasure, attentiveness, and self-confidence in sports
increases when their parents have an adequate sports background and sport-specific
knowledge. Moreover, Guay and colleagues (2001) added that parents' autonomy
support enables athletes to engage in more exploratory behaviors, which is more
suitable for enhancing learning, capacities, and competence in a sports environment
where athletes can be more independent and self-directed. However, Clarke, and
colleagues (2016) underlined that although athletes have regularly expressed the
need to discuss and modify their objectives in a motivational climate, some parents
place significant pressure on their children regarding training and performance. For
this reason, it is believed to be essential for optimal sports parenting to discuss
subjects that can assist the athlete's growth in a speech where the athletes decide

the boundaries.

5.6. Limitations of the current study and future directions

The primary objective of applying the phenomenological method in the interviews is
to understand the characteristics or significance of daily experiences
comprehensively. Thus, face-to-face interviews are critical for data collection in
gualitative research (Munhall, 2007). However, in this study, online interviews with
the participants were conducted as a data collection procedure because the research

process coincided with the pandemic, which affected the entire world. Although
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some information about the facilitative sides of online interviews is seen in the field,

an internet connection can cause trouble in the interview flow.

Reflexivity is the critical thinking style that helps determine what might affect the
research. Reflexivity means the researcher takes an objective perspective on the
values and expectations that might affect the research (Primeau, 2003). It is seen that
bracketing helps qualitative researchers find places where bias could happen and
lessen its effect (Ahern, 1999). During the study, although the researcher takes
precautions to decrease researcher bias, such as respondent checking and writing
memos, memo contents include the ideas and understood knowledge as a reminder

rather than challenges or expectations like potential bias.

Moreover, reliability is essential for the findings of phenomenological research to be
valid. To be more precise, reliability refers to the ability of the independent expert to
assign meaningful meaning units to the proper main themes. Classifications with a
significant agreement level between two experts are considered reliable. In
particular, a degree of agreement of 80% or above reflects a reliable level. Since this
approach has been explored and debated (without conclusion) in recent decades,
there's possibly not enough knowledge and instruction resources to assist the
researcher's phenomenological study on work engagement presented (Graham,
2001). Although the co-advisor was included for expert validation in this study, only
the main and sub-themes were discussed based on the participants’ reflections.
However, participants' transcripts were not read and coded independently and

compared with the researcher’s codes.

In qualitative studies, the participants' demographic information is provided in detail.
Although participant profiles and some demographic information about the athletes
and their parents are collected in this study, sensitive information such as the
athlete's age and the parents' detailed occupations are omitted to protect the

participants’ privacy. Because the number of elite athletes in specific sports branches
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in Turkey is low, their parents' professions can also be used to determine their

identities.

Moreover, although parents and athletes whose parents were divorced or separated
participated in the study, any athletes who had lost their mother or father during
their growth and paralympic athletes did not apply to participate in the study. Thus,
a curiosity has arisen about how the basic psychological needs of paralympic athletes
or athletes who lost one of their parents or both in the developmental period formed
based on sports parenting. In addition, since Turkey is a collectivist society, the
athlete's definition of family can be a significant factor. For instance, one participant
(S03) indicated that he was pleased when his grandfather participated but did not
want his parents to be involved and showed anxiety. Therefore, it is believed that
future studies examining the influence of extended family figures such as the
grandfather and grandmother will significantly contribute to the sports parenting

literature. Future researchers can therefore conduct a study addressing these issues.

"The Mastery Approach to Parenting" in Sports is a self-instructional DVD aimed to
assist parents in creating a mastery-motivated environment and bring coaches and
parents to a common ground (Smoll & Smith, 2009). Moreover, the necessary
guidelines and knowledge are shared with parents on the Tennis for Britain’s website
under “a competition for parents’ area.” Varied examples can be seen in different
sports branches and countries. However, federations or clubs do not have enough
information on their websites where parents learn about optimal sports parenting in

their children’s branches in Turkey.

In addition, governing bodies have a significant power to regulate these parent-child
relations by hiring sports psychologists in the sports clubs. As the Turkish sports
environment's primary focus is the athlete's performance, the family's effects on
athletic performance are considered minimal. Nevertheless, it is believed that
parental effectiveness in early specialized sports branches or sports clubs with youth

setup will be advantageous in youth developmental processes by effectively
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implementing family programs. It will also give families information on how to

approach their children about crucial decisions such as quitting sports.

It is observed that coaches are sometimes conflicted between not integrating families
and including them in the sports environment. This attitude differs depending on the
sports branches or the coach’s perspective. For this reason, it is believed that this
may be advantageous for the athlete's growth if the coaches assume a position that
informs the families of early-specialization athletes systematically and communicates

with families within boundaries.

Moreover, it is essential to underline that sports psychologists should be aware of
the importance of the parents in the sports career of early-specialized athletes. Thus,
informing parents about athletes’ developmental process and preparing some
guidelines or making informative presentations for parents to prepare them for
reshaping roles in sport can make significant differences in athletes’ life. In
conclusion, this research may help improve online structured guiding principles or
programs for parents to prepare them for their new role in a sports environment and

help to create a motivational climate in athletes' sports careers.
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CHAPTER 6

CONCLUSION

This study carried a holistic perspective and proved that athletes’ basic psychological
needs are shaped in the family environment and strongly relate to athletes’ decisions
and behaviors in the sport when they are young. This close relationship becomes
increasingly independent as the athlete matures. Knight and Holt (2014) underlined
that many sports-related decisions are made with or by the athlete's family when the
athlete is a youth. Thus, competitive youth sports can be viewed as a journey shared

by parents and athletes.

Athletes’ perception of competence and the balance of the relationships they build
are altered by actions and attitudes that move away from the family over time.
However, parental support protects its meaning for the athletes in the
developmental process, although athletes’ level of basic psychological needs changes
and reshapes. Sheston (1990) underlined that transformation begins when
adolescents begin to feel strong about their experiences. Attitudinal autonomy is
generated due to this transformational process because individuals start to cope with
their interests, rights, beliefs, sense of belonging, and sense of responsibility towards
a task or group (Boughn, 1995). Moreover, Zimmer-Gembeck and Collins (2003)
identified challenges associated with youths' emotional separation from their

parents, which is challenging.

The results illustrated that several concepts under the basic psychological needs are
separately studied in the sports psychology research era. Moreover, combined
factors that create breaking moments in athletes' lives were separated from basic
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psychological needs because more than one need is activated in athletes' lives. Still,
parents’ and athletes’ perceptions and experiences about a child’s basic
psychological needs formation process, underlined factors, and relation with sports
parenting were not detailed in the sports psychology literature. Thus, Parents and
athletes were included in this study to bridge the gap in this content area, and
qualitative analysis was chosen. This research followed the tradition of hermeneutic
phenomenology. This choice helped to clarify the meaning of parents' and early

specialized athletes’ lived experiences.

Moreover, the experiences of parents and early-specialized athletes were evaluated
as superordinate and sub-themes from varied disciplines rather than doing in-depth
research on a single sports branch. As a result, it is based on the process of an athlete
who specializes early in any sport, as opposed to being limited to sports that need
early sports specialization. All the findings indicated that informative and
knowledgeable parents about their child’s sports are essential for optimal sports
parenting. The necessary informative thoughts can be shared with youth when it is

necessary based on the child’s borders.

Enough space for developing attitudinal, functional, and emotional autonomy in the
home environment is critical for athletes' development. When athletes start to
improve autonomy, perceived competence such as self-awareness, self-discipline,
self-esteem, and resilience start to be matured. However, self-sacrifice is a little bit
different concept and can be interpretive. This sub-theme included parents’ and
child’s self-sacrifices because children cannot be evaluated separately from parents
in the early sports specialization. Although all other sub-themes rather than self-
sacrifice were generally explained with only a child’s process, the self-sacrifice of
parents is a critical value for the pursuing sports career of youth. Thus, it should be
underlined that competitive youth sports are evaluated as a journey where athletes

share this road with their parents (Knight & Holt, 2014)
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Thus, this research may help improve structured guiding principles or programs for
parents to prepare them for their new role in the sports environment and help to
create a motivational climate in athletes' sports careers. Because positive youth
development is possible if children and later adults can experience a healthy,
fulfilling, and productive life (Hamilton, Hamilton & Pittman, 2004). Because Eime
and colleagues (2013) mentioned that a suitable environment for positive youth
development includes accepting or encouraging relationships with significant others,
life skill-based activities, which include the development and transfer of life skills
through activities, and positive mental, physical, and social aspects. It is essential to
have good relationships between significant others and athletes in sports to optimize

optimal youth development opportunities (Holt & Knight, 2014).
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B. RESEARCH INVITATION POSTER

SPORA AILE DAHILIYETI oDTU
ARASTIRMASINA KATILIM CAGRISI METU

O B |
10 Sporcu 10 Sporcu 10 Sporcu
Annesi Babasi

katihmciya ulasmaya ¢alismaktayim.

Bir ebeveyn olarak

¢ Cocugunuz 12 yasindan dnce
tek bir bransta 6zellestiyse

* Enaz 1 kez 12 yasindan dnce

| IS g eIl D el lisansli olarak yaristiysa

» 12 yasindan once tek bir
bransta 6zellesmis

» 12 yasindan 6nce lisansh
yarismis

b|r sporcuysaniz

online gériisme seklinde
gerceklestirilecek
arastirmaya katilarak
katki saglayabilirsiniz.
ODTU Beden Egitimi ve Spor
Bélimiinde Dog. Dr. Sadettin Detayh Bilgi igin:

Psk. Ece ibanoglu
ecee.ibanoglu@gmail.com

Kirazci danismanliginda
yuriattigim tez calismasi ile ilgili
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APPENDICES

C. INFORMED PARENTAL CONCENT FORM

Ajle Onam Formu
Arastirmaci: Ece ibanofiu
Beden Efitimi ve Spor BalUmi , ODTO
Torkiye Olimpik Hazerlk Merkezi [TOHM) - Ankara , e-mail: e166417 @metu_edu.tr
Damisman: Dog Dr. Sadettin Kirazo

Beden Efitiml ve Spor BAlUmd , OOTU, Tel: +80 312 210 40164018

Calismanin amac, erken dzellegen sporculann spor hayatlan stresince, kendilerinin ve ebeveynlerinin
tecrilbelerine dayanarak spora alle dahiliyetl konusunda bakig agilanmi incelemektir. Bu aragtirma Orta
Dogu Teknlk Universitesi Beden Egitimi ve Spor B&ldm{ ylksek lisans &grencisi Ece ibanofiu tarafindan
wlinitdlmektedir.

Cocufurmun spor hayati boyunca, (a) bir sporou olarak aille dahiliyeti ibe ilgili kisksel deneyimierin ve [b)
anne ve babasinn dzerklik, yetkinlik we sosyal Hiskisl Gzerine etkisini anlamaya yinellk yaklazik 45-60
dakika sliren bu bireysel gorismeye katihimi wygundur. Garasme sesli olarak kaydedilecek ve beraber
belideyecegimiz bir zamanda ve yerde veya gevirimigl ortamda yaplacaktr. Sesh kaydin yazih déklmi
bir gifre ile korunacaktir.

Cocugumun katslimigla (lgill icerigin arastirmac Ece Ibanoflu ve Dog. Dr. Sadettin Kirazo tarafindan
kullandlacafivm anlyorum. Cocufium Istedifii zaman cahismadan cekilebilir veya sorular cevaplamay
reddedebilir. Cakgmadan cekilmeyl segerse, gorlismeden cekilme zamamna kadar toplanan veriler
imha edilir ve kullanidmaz. Cocufumun bu galgmaya katldfi igin herhangl bir maddi &deme
almayacagini biliyorum. Arastirmacdan cooufumun paylagacag bilgilerin gizli kalacafina dair giwence
aldum.

Anonimlik, orijinal sesh kaydin yazil ddklmleri de dahil olmak dzere tm belgelerde kodlann [Gm. AL)
kullandimasnda saglanacaktir, yanl katibmoilanin isimlerinden bahsedilmeyecektir. Grdgmelerin ve
toplanan difer verilerin ses kawtlan Orta Dofu Teknik Oniversites'nde, Beden Egitimi ve Spor
Boldminde Dangman Dog. Dr. Sadettin Kirazo tarafindan 1 yil boyunca saklanacaktir. Bu arasterrmadan
gkan bulgular hakemli dergilerde yayinlanabilir ve konferanslarda sunulabilir. Bu arastirmanin etik
sorecl ilgili sorulanmiz olursa, Orta Dofu Teknik Oniversitesi Uygulamal Etlk Arasterma Merkezi ile
baglantrya gecebllirsiniz. Onam formunun birini saklayabilecegim iki (2) kopyasi var. Ben, Orta Dogiu
Teknilk Universites! Beden Egitiml ve Spor B&lomid yoksek lsans Ofrencisl Ece ibanogiu’nun
|Aragtirmac] yaptfl arastirmaya ¢ocufumun katimasin kabul ediyorum. Ebeveyn veya yasal vasisi

olarak ‘nun/'un bu formda apklanan aragtirma cahgmasma katlmana lzin
werlyorum.
Sporcunun dofum tarihi: Sporounun sadece bu sporu yapmaya basladih tarih:
(Ginfayinl) (R, ol

Ebeveyn adi / soyad : imza:

Arastirmac: imza:
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D. GENERAL INFORMED CONCENT FORM

Katilimel Onarm Formu
Aragtirmac: Ece ibanodilu
Beden Efitimi ve Spor Balamo , 00TO
Tirkiye Olirmpik Hazrhk Merkezi (TOHM) - Ankara , e-mail: 16641 7@ metuedu. tr
Dangman: Dog. Dr. Sadettin Kirazo

Beden Efiitimi ve Spor Balomd , 00TU, Tel: +50 312 210 40164018

Caliymanin amaci, erken dzellesen sporculann spor hayatlan sbresince, kendilerinin ve ebeveynlerinin
tecribelerine dayanarak spora aile dahiliyet] konusunda bakis aplann incelemektir. Bu aragbirma Orta
Dofiu Teknik Universitesi Beden Efitirni ve Spor BAIGmil yiksek lisans &frencisi Ece ibanogiu tarafindan
yordtolmektedir.

Gonisme sash olarak kaydedilecek ve beraber belirleyecefimiz bir zamanda ve yerde veya gevirimigl
ortamda yapilacaktir. Sesh kaydin yazili ddkimi bir sifre ile korunacaktir.

Katilimumla ilgili igerifin aragtirman Ece ibanoglu ve Dog. Dr. Sadettin Kirazo tarafindan kullandacagin
anlyorum. kstedifiim zaman calismadan cekilebilir veya sorulam cevaplamay reddedebilirim.
Caligmadan ¢ekilmeyi secersem, goriismeden ekilme zamamna kadar toplanan veriler imha edilir ve
kullaniimaz. Bu calgmaya kanldifim igin herhangl bir maddi ddeme almayacafimi Diligorum.
Aragtirrnacidan paylasacafim bilgilerin gizli kalacagina dair glivence aldim.

Ancnimlik, orijinal sesh kaydum yazh dbkimier de dahil olmak Gzere tiim belgelerde kodlann [Grn. AL)
kullaniimasiyla safilanacakbr, vani katihimalann isirmlerinden bahsedilmeyecektir. Gorlsmelarnin we
toplanan difer verilerin ses kayitlan Orta Dofu Teknik Universitesi'nde, Beden Efitimi we Spor
Baldminde Damisman Doc Dr. Sadettin Kirazo tarafindan 1 yil boyunca saklanacaktr, Bu aragtimnadan
cikan bulgular hakemli dergilerde yayinlanabilir ve konferanslarda sunulabilir. Bu arastirrmamn etik
sirec! ilgill sorulaniniz olursa, Orta Dodiu Teknik Ontversitesi Uygulamali Etik Arastirma Merkezi ile
baglanteya gecebilirsiniz. Onam formunun birinl saklayabilecefim iki (2] kopyas var. Ben, Orta Dofiu
Teknik Universitesi Beden Efitimi ve Spor Bolimid yiksek lisans o@rencisi Ece ibanoflu’'nun
{Arastirmacn) yaptf arastinmaya katilmay kabul ediyorum.

Sporcunun J oocufunun dogum tarihi: Sporcunun sadece by spory vapmays baslei tarih;
(Gingayinl) [y, yil]

Eabtilimomin  Adiy soyadi : imza:

Aragtinmaci: imza:
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E. CHILD ASSENT FORM

Sporcu Onam Formu

(alismanm Baslii

Ne sbylendi? Me algilandh? Erken Ozellesen Sporeulann ve Ailelerinin Spora Aile Dahiliveti Algilarm
Anlamak

Agikhik

Bu form, belka de bilmedifin kelimelen wgerebilir. Arastimacidan bilmedifim kelimelen aqiklamasim
rahathikla isteyebilirsin.

Bu galisma ne hakkmnda®?

Bu galigmanin amaci, spor hayatlan boyunca erken dzellesen sporculann ve ebeveynleninin spora aile
dahiliyeti konusunda bakis agilanm ve tecriibelenni derinlemesine anlamaktir.

Bu galismaya katlmayi secersem bana ne olur?

Beraber yaklagik 45-60 dakika sfirem bireysel gbriigme gergeklegtirecefiz. Glrlgme sesli olamk
kaydedilecek. Gorligmede, ailenin spor deneyimlerine dahiliveti hakkinda ne dilsiindifiin ile ilgili sana
somular yineltilecek. Bu génlisme spora bagladifin ilk yillardan suanki spor hayatina kadarki denevimlerine
odaklanacaktr. istedifin zaman, belirli sorulan yamtlamamay veyva kendini rahat hissetmiyorsan
ginligmeyi durdurmay segebilirsin,

Anlatnklarim birine sivler misiniz?

Bana verdifin cevaplann bu gahsma ile ilgisi olmayan kamse ile paylasilmavacafina emin olabilirsin.
Cevaplanm ailenle, anirendrlerinle, takim arkadaslannla veya aragirma ile ilgisi elmayan herhang bin ile
paylagmayacafiz. Aynica, arastirma sonuglanm vazarken, adim kullamimayacafiz. Her katihmemmn bir kod
adi olacak. Tiim arastirma siirecinde anlathklann belirlenen kod adi ile vaziva dikiilecek.

Sorular?

Bu gahsmaya katthmnla ilgili sorulann varsa, sen veya ailen bemimle 0537-329-0212 numaral cep
telefonundan, 16641 7w metuw edu_tr mail adresinden veva damsmanim Dog. Dr. Sadettin Kiraze ile
skiraze i metu.edu.ir mail adresi lizerinden iletisime gegebilirsiniz.

Rax olmak:

Bu formu okudum ve bu galismaya kablmamin dofasim anliyorum. Bu gahisma igin gérilsme yapmaya
hazirm.

Sporcunun Adi - Sovads Sporcunun imeas:

Bilgilendirilmig olur veren eheveynin Imzasi Tarih
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F. CURRICULUM VITAE
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G TURKISH SUMMARY / TURKCE OZET

GIRIS

insanlarin benlik duygusu olusturabilecekleri ve uzmanlasabilecekleri zorluklar
aradigl bilindigi gibi bunlari edinebilecekleri yeni deneyimlere ihtiyac duyduklari
gorulmektedir. Clinkd, insanlarin dogal gelisim egilimleri otomatik degildir ve bu
surecte bireyler sirekli olarak sosyal destege ihtiya¢c duymaktadirlar (Standage &
Ryan, 2020). Henliz gelisme asamasinda olan ¢ocuklarin spor yapmalari sé6z konusu
oldugunda, aileleri gibi sosyal ¢evrelerinden destege ihtiya¢ duymaktadirlar. Cocugun
sporda 6zellesme sireci boyunca cocugun optimal gelisimi icin elverisli bir atmosfer
olusturmak ve slirdirmelerinde ailenin yerinin cok 6nemli oldugu ifade edilmektedir.
Cunki, ebeveyn genellikle cocugun spora baslamasi ve devam etmesi icin gerekli
finansal, duygusal ve zamansal yatirim yapan etkili bir role sahip bireylerdir
(Hellstendt, 1987). Bu durum, ebeveynlerin geng sporcularin sporda 6zellesme ve ilgi
alanlarini sirdliirmesinde ne kadar kritik bir role sahip olduklarini géstermektedir

(Malina, 2010).

Holt ve Neely (2011), gengligin pozitif gelisimini (PYD) spor katihmi yolu ile optimum
cocuk ve ergen gelisimi icin gerekli oldugu duslinilen bir "semsiye terim" olarak
tanimlamaktadir. Fraser-Thomas ve arkadaslari (2005), cocuklarin, uygun egitim plani
ile egitildiklerinde ve bu gelisimsel sirecleri olumlu antrendr ve ebeveyn tutumlari ile
desteklendiginde optimal gelisimlerinin gerceklesebilecegini belirtmistir. Geng, ergen
veya yetiskin sporcularin optimal gelisimleri icin saglikli, tatmin edici ve Uretken
hissedebilecekleri bir yasam alani saglamanin yollari bulunmaya calisildigi gibi
(Hamilton vd., 2004), cocukluktan ergenlige kadar olan spor gelisimlerini incelemek,
genel ilerlemeyi, yollari ve sonuclari anlamaya yardimci olunabilmesi acisindan
onemli bir yere sahiptir (Cote & Vierimaa, 2009).
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Bu fenomenolojik calisma, sporcularin temel psikolojik ihtiyaglarinin (yeterlilik,
ozerklik ve iliskili olma) spor kariyerleri siiresince spor ebeveynligi ile nasil
iliskilendigine dair sporcu ebeveynlerinin ve erken oOzellesen sporcularin
deneyimlerini anlamayl amaglamaktadir. Ayrintili olarak, a) Ebeveynler ve erken
Ozellesen sporcular, erken 6zellesen sporcularin spor performanslarina iliskin 6z
degerlendirmeleri hakkinda ne distndikleri (Yetkinlik) b) Bir sporcunun karar verme
siireclerinde ebeveynlerin ve erken 6zellesen sporcularin deneyimleri (Ozerklik) c)
Ebeveynler ve erken Ozellesen sporcular, sporcularin spor ortamindaki iliskileri
hakkinda ne dustindiikleri (iliskili olma) ve d) Ebeveynlerin ve erken &zellesen
sporcularin optimal sporcu ebeveynligi ile ilgili beklentilerinin neler olduguna dair
(Algilanan optimal sporcu ebeveynligi) sorulan sorulara yonelik yapilan yasanti

paylasimlariyla deneyimlere ve algilara ulasmayi amaclamaktadir.

LITERATUR TARAMASI

Sporcunun gelisimsel sirecini inceleyen dort teorinin dikkat cekici oldugu
dislintlmektedir. Uzun vadeli sporcu gelisimi olarak bilinen sporda gelisim teorisi
sporcularin slirecini yasa bagh olarak aktif baslangic, eglenceli temel beceriler,
antrenmani 6grenme, antrenman icin antrenman, yarismak icin antrenman,
kazanmak icin antrenman ve yasam boyu aktiflik asamalari ile detaylandirmaktadir
(Balyi, 2002). Bunun yani sira, Wylleman ve Rosier'in 2016’da gelistirdigi holistik
atletik kariyer modeli ise yasa bagli olarak atletik, psikolojik, psikososyal, akademik ve
mesleki ve maddi diizeylerdeki gelisimine odaklanmaktadir ( Wylleman & Rosier,
2016). Uzun sireli sporcu gelisi modeli ise yasa bagh olarak spora katilim, sporda
Ozellesme ve gelisim antrenman evreleri ile tanimlandigi gibi erken ve gec 6zellesilen
spor dallarina bakilarak siirecin etkileri incelenmistir ( Cote vd., 2009). Son olarak bu
arastirmanin kavramsal cercevesi olumlu genclik gelisimi olarak belirlenmis olup
yapilandirilmis faaliyetlere katilarak optimum gelisimsel deneyimlerinin kazanilacagi
yolun sporcular i¢in olusturulmasinin nasil saglabilecegi konusu arastirma siresince

Onemsenmistir.
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Motivasyon, genglerin gesitli kritik gelisimsel sureglerini énemli dlglide etkileyen
davranislari tesvik ettigi bilindigi gibi, davranislari yonlendirdigi de ifade edilmektedir
(Eccles & Wigfield, 2002). Konu motivasyon oldugunda 6z belirleme kurami dikkat
ceken teorilerden biri olarak ifade edilmektedir. Bu teorinin alt yapisinda temel
psikolojik ihtiyaclar yattigi gibi bu ihtiyaclarin farkh oncelikler ve oranlarda
karsilandiginda ortaya cikan alti alt teori dikkat ¢cekmektedir (Deci & Ryan, 2000b).
Ryan ve Deci (2017), insanlarin temel psikolojik ihtiyaclari karsilandiginda, daha
baglantili ve istekli motivasyon sekillerine sahip oluslarini, gelismis etkin olma hali ve
refah bildirdiklerini belirtmislerdir. Bu ihtiyaclardan herhangi birinin karsilanmamasi
halinde bireylerin gelisimsel sireclerinde, bitlinliginiin ve psikolojik iyi olusunun
zarar gorecegine inanilmaktadir. Bu durum, kendileri ve gcevreleriyle, 6rnegin énemli
digerleri (ebeveyn, antrenér ve akran) gibi etkilesimlerine bagh olarak devam eden
bir dongldlr olarak ifade edilmektedir. Bu nedenle, onemli digerlerinin geng
sporcularin psikolojik saghgini etkiledigi diislinilmektedir. Ayrica, ebeveynlerin spor
durumlarina fiziksel katimi veya tepkileri, sporcunun motivasyonunu, basari algisini

ve performansicin belirledigi hedeflerini etkileyebilmektedir (Wiersma & Fifer, 2008).

Bailey ve Toms (2010) cocuklarin spora katilimini kolaylastiran bircok unsurun altini
cizmektedir. Bu faktorler arasinda cesaret verici bir aileye sahip olmak, yerel spor
kuliplerine kolay erisim saglayabilmek ve uygun 6grenme ortamlari olusturmak yer
almaktadir. Spora katilmak igin gerekli kosullari saglamanin yani sira, gocugun katilim
kararini etkileyen faktorlerin bilinmesi de 6nem arz etmektedir. Spor Hekimligi ve
Fitness ve Okul Saghgi Pediatrisi Komiteleri (2001), bazi cocuklarin erken yasta yogun
antrenmanlara katildiklarinin ve erken yasta yarismaya basladiklarinin altini ¢izmis
olup, bu durumun bliyiimelerini ve olgunlasma siireclerini olumsuz yonde etkiledigini
belirtmistir. Ek olarak, spora katiimin, duygusal olarak gelismemis ve duygularini
yonetemeyen gengler icin istenmeyen olumsuz duygusal durumlar yasatabilecegi

vurgulanmigtir.

Rekabetci spor ortami, sporcularin spor yasamina bazi zorluklar getirmektedir. Geng
sporcular, uzun antrenman saatleri, spor vyaralanmalarindan sonra iyilesme,
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yarismalarda kaygiyla basa ¢ikma ve benzeri gibi gelisimsel sireglerde zorluklarla
karsilasabilmektedir (Gould, 1982). Bu nedenle, ebeveynlerin cocuklarinin spor
kariyerinde nasil konumlandiklarinin ¢ok 6nemli oldugu distnilmektedir. Mevcut
arastirma ve kaynaklar, motivasyonu ve optimal gelisimi tesvik ederek bir spor

ortamini beslemenin kritik etkisini vurgulamaktadir (Fraser-Thomas vd., 2005)

Harwood ve Knight (2015) bilingli spor ebeveynleri olmak icin gereken yeterliklerden
bahsetmistir. Alti varsayima dayali olarak, ebeveynler genc¢ sporcularin bilgi
dizeylerini artirarak, kisilerarasi iliskilerini, icsel motivasyonlarini ve koordinasyon
yeteneklerini gelistirerek onlari destekleyebilmektedir. Bu varsayimlar; ilk olarak,
ebeveynler gengler igin uygun spor branslarini secerek ve gelisim slirecinde onlara
gerekli motivasyonel destek saglayarak spora devamliliga tesvik edebilmektedir.
ikincisi, ebeveynlerin uygun ebeveynlik katihm diizeyini anlayip ve uygulamalari
beklenmektedir. Uciinciisii, “duygusal olarak gelismis bir rol modeli” olan ebeveynler,
yarismalarin  duygusal ihtiyaglarini yonetebildigi gibi dengeleyebilmektedir.
Dordincisi, genglerin spor kosullarinda 6nemli kisilerle iyi bir iliski icinde olmasinin
O6nemini vurgulayabilmektedir. Besinci olarak, ebeveynler organizasyon ve genclik
gelisimi ile ilgili gereksinimleri yonetir. Son olarak, ebeveynler, gencligin gelisim
asamalarina gore gerekli ebeveyn katilim diizeyini benimseyebilmektedir. Spor
gelisimi ile ilgili ister sporcunun ailesi tarafindan ister kendi sporu i¢in yas araligina
gore verilen bir karar olsun, sporcunun motivasyonu birincil nokta olarak

vurgulanmaktadir.

YONTEM

3.1. Mevcut ¢alismada nitel analiz kullaniminin gerekgesi

Sporcularin temel psikolojik ihtiyaclarini ve spor ebeveynligi ile etkilesimlerini
anlamak igin dort ana soru ortaya atilmistir. Ebeveynlerin, erken 6zellesen sporcunun
kariyeri boyunca bu sireclere iliskin sporcularin temel psikolojik ihtiyaclari ile nasil

iliski kurduklari, tim bu arastirma merakinin birincil ilgi kaynag olarak ifade
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edilmektedir. Bu arastirma, Howitt'in (2010) gosterdigi gibi, en az Gi¢ nedenden dolayi
arastirmayi nicel analizle ele almamistir. Birincisi, sporcu ebeveynligi belirli bir
fenomen oldugu igin, nitel veriler kisisel deneyimlere iliskin zengin ve derinlemesine
bir anlayis sagladigindan tercih edilmistir. Clinkd, nicel bir analiz yapmanin erken
Ozellesen sporcularin deneyimlerine bakis acisini sinirlayacagi disintlmektedir.
ikincisi, nitel arastirmalar hipotezleri test etmekten ziyade ortaya ¢ikan fenomenleri
ve kavramlari ortaya cikarmayi amaclamaktadir. Bu calisma, iliskileri kesfetmeye
odaklandigindan incelenecek bir hipoteze sahip degildir. Yukarida sunulan sorulara
cevaplar vererek, erken Ozellesen sporcularin spor kariyerlerindeki sporcu
ebeveynligi deneyimlerini ayrintili olarak anlamak icin tasarlanmistir. Ugiinciis, nitel
arastirmalar, bir bireyin bakis agisini yakalamak ve karmasikliklari arastirmakla

ilgilenmektedir.

Bu ¢alisma, ebeveynlerin ve erken 6zellesen sporcularin bakis agilarina odaklandigi
gibi ve Ug farkli icerik kapsaminda sekillenmistir: temel psikolojik ihtiyaclar, erken
Ozellesen sporcu ve sporcu ebeveynligi. Boylece, nitel bir analizin bu calisma icin en
uygun metodoloji oldugu belirlenmistir. Sonuc¢ olarak, bu {ic neden gbéz 6niine
alindiginda nitel bir analiz daha uygun olmustur. Calisma, erken 6zellesen sporcularin
spor deneyimlerine her iki agidan da daha derin ve daha zengin bir anlayis

kazandirmayi amaglamaktadir.

3.1.1. Calismanin Paradigmasi

Bu arastirma fenomenolojik paradigma ile olusturulmus olup yorumlayici felsefeden
beslenmistir. Ayni zamanda katihmcilarin paylastigl deneyimlerin
kategorilestirmeden once 6zline ulasabilmek icin bireylerin deneyimlerini ortaya
citkartmayl amaclamistir (Savin-Baden & Major, 2013). Bu arastirma 6znelerarasi
oldugu gibi gercekligi gorisl ise bireylerin deneyimlerini yorumlama yaklasimini

benimsemektedir (Schwandt, 2000).
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3.1. Prosediir

Orta Dogu Teknik Universitesi insan Arastirmalari Etik Kurulundan alinan Etik Kurul
onayindan (Protokol numarasi: 116-ODTU-2021) sonra arastirmaci tarafindan gevirim
ici poster hazirlanarak katilimcilar arastirmaya davet edilmistir. 18 yas alti sporcular
icin Ebeveyn bilgilendirilmis onam formu, 18 yas Usti sporcular ve ebeveynler icinse
bilgilendirilmis onam formu doldurtularak gériisme silirecine gecilmistir. Biri pilot
goriisme olmak Gzere toplam 25 gorisme gerceklestirilmistir. Goriismelerden birinin
pilot calisma olmasi, gériisme hazirliginin 6nemli bir detayi olarak ifade edilmektedir.
Pilot test, gorisme tasarimindaki bosluklari, kisitlamalari veya diger sorunlari
belirlemede arastirmaciya yardimci olmakta ve arastirmacinin ¢calisma uygulanmadan
once gerekli degisiklikleri yapmasina olanak tanimaktadir (Kvale, 2007). Pilot
gorlismeden sonra soru akisi degistirilmis ve bazi sorular yeniden diizenlenmistir.
imzal bilgilendirilmis onam formlari e-posta ile alindiktan sonra gériisme giin ve
saatleri planlanmis ve gevrimici Zoom programinda goriismeler gergeklestirilmistir.
Tim gorisme sorulari acik ucludur ve temel psikolojik ihtiyacglar teorisi (yeterlik,
ozerklik ve iliskili olma) ve algilanan optimal spor ebeveynligi ile ilgili literatlirden

yararlanarak sorular hazirlanmistir.
Katilimcilar

Katilimcilar, bireysel ve takim sporlari yapan sekiz erken 6zellesen sporcu ve ¢ocugu

sporda erken 6zellesen 16 ebeveynden (sekiz anne, sekiz baba) olusmaktadir.

Table 1. Sporcular ve ebeveynler i¢in arastirmaya katilim kriterleri

Kriterler Sporcular igin kriterler Ebeveynler igin kriterler
Sporda erken 6zellesmis bir
Yas 15-24 . .
¢ocuga sahip olmak
Sporda 12 yasindan once tek 12 yasindan once tek bransta
ozellesme bransta 6zellesmis olmak Ozellesmis bir cocuga sahip olmak
Sporda erken 12 yasindan 6nce lisansh 12 yasindan once lisansli olarak
ozellesme olarak yarismis olmak yarismis bir gocuga sahip olmak
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Tablo 3. Sporcularin tanimlayici 6zellikleri

Sporcularin Cinsiyet Spor Yarisma Annelerin Babalarin
kodlar branslar seviyeleri kodlan kodlan
SO Kadin Yizme Olimpik sporcu SAO SBO

Artistik buz Milli sporcu
S01 Kadin ] SA1 -
pateni
S02 Kadin Bedminton Milli sporcu SA2 -
S03 Erkek Esli danslar Kullp sporcusu - SB03
S06 Erkek Voleybol Kullp sporcusu SA06 SB06
S07 Erkek Cimnastik Olimpik sporcu - -
S08 Erkek Buz hokeyi Milli sporcu SA08 SB08
S09 Kadin Tekvando Milli sporcu SA09 SB09

Tablo 3 icerisinde katilmci sporculari tanimlayici 6zelliklerine yer verilmistir. Bu
tabloda anne ve babalarinin kodlarina da yer verilerek hangi sporcularin kendi

ebeveynlerinin arastirmaya katilim gosterdigini vurgulamak istenmektedir.

Tablo 4 lzerinde ebeveynlerin tanimlayici 6zelliklerine yer verilmistir. Bu tabloda
anne baba ve sporcularin arastirma siresince gecen kodlari belirtilerek birbirleriyle

olan iliskilerinin diizeyi de aktarilmaya calisilmistir.

3.2.3. Veri Analizi

Analiz yontemi olarak tematik analiz kullanilmistir. Braun ve Clark (2016) tlimevarimci
ve timdengelimci olmak Uizere iki tematik analiz yonteminden bahsetmektedir.
Timdengelimci tematik analizde veriler spesifik bir teorik ¢erceve igerisinde analiz
edilirken timevarimci tematik analizde arastirmacinin analitik olarak yerlesmis
fikirlerine ya da herhangi bir 6nceden olusmus teorik bir cerceveye dayanmadan
arastirmanin verilerinin analiz edildigi yontem olarak ifade edilmistir (Hsieh &
Shannon, 2005). Bu arastirmanin analiz evresinde hem tiimdengelim hem de

timevarim analiz yontemi kullanilmistir.
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Tablo 4 Ebeveynlerin tanimlayici 6zellikleri

Annelerin Babalarin Calisma Sporcunun Yarisma Sporcu
Kodlari kodlari Durumu Bransi seviyesi Kodlari
Devlet Artistik buz .
SAZ . Milli sporcu -
memuru pateni
. Artistik buz .
SA01 Emekli . Milli sporcu S01
pateni
SA03 Ozel sektér ~ Voleybol Kullp sporcusu S03
SAN Ev hanimi Cimnastik Olimpik Sporcu -
SAOQ Ev hanimi Yizme Olimpik sporcu SO
SA02 Ev hanimi Bedminton Milli sporcu S02
Devlet . .
SA08 Buz hokeyi Milli sporcu S08
memuru
SA09 Ev hanimi Tekvando Milli sporcu S09
SB03 Ozel sektdér  Voleyboll Kullp sporcusu S03
.. . Artistik buz .
SBZ Ozel sektor . Milli sporcu -
pateni
SB06 Ozel sektér  Esli Danslar Kullp sporcusu S06
Devlet i ) L
SBV Cimnastik Olimpik sporcu -
memuru
Devlet . N
SBO Yiizme Olimpik sporcu SO
memuru
SBN Ozel sektér  Cimnastik Olimpik sporcu -
SB08 Ozel sektér  Buz hokeyi Milli sporcu S08
Devlet -
SB09 Tekvando Milli sporcu S09
memuru
SONUCLAR

Bu bolimde (st ve alt temalar sunulmustur. Tematik analiz sonuglarina gore dort Gst

tema ortaya ¢ikmustir; birincisi "Yetkinlik", ikincisi "Ozerklik", G¢iinctsu "iliskili olma"

ve sonuncusu " birlesik faktorler" olusmaktadir. Her ana temanin altinda ¢ikan alt
temalara yonelik bulgular belirtilirken katiimci anneler babalar ve erken 6zellesen

sporcularin her bir alt tema icerisinde ikiser alintisina yer verilmistir. Her alt temanin

altinda toplamda alti tane alinti bulunmaktadir.
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( iiskitioma ) C ok )

Erken ozellesen

Ebeveyn —Sporcu sporcular *  Tutumsal
Kuliip + islevsel
Antrenér — Sporcu ¢ Duygusal

Ebeveyn- Ebeveyn

*  Sporcu- Akran
* Antrenor-Aile

C vetkinik )

Oz-farkindalik

CBirle;ik faktarler) *  Oz-disiplin
* Bagsari igin fedakarlik
* Sporcuda yasa bagli degisimler +  Ozgiiven
« kil kariyer +  Yilmazlik

* Algilanan optimal
sporcu ebeveynligi;

Amatér Sporcu Ebeveynligi

Sekil 4: Erken oOzellesen sporcularin temel psikolojik ihtiyaglari ile sporcu

ebeveynliginin iliskilenme sireci 6nerisi.

Bulgular Sekil 4’de gosterildigi gibi erken 6zellesen sporcularin spor kariyerlerinin ilk
yillarinda sorumluluklarini yerine getirmek igin aile yardimina ihtiya¢ duyduklari ama
bu ihtiyacin zaman icerisinde degisimi gorildigl gibi temel psikolojik ihtiyaclar ile
sporcu ebeveynliginin arasindaki iliskinin zamanla degistigi bir slireci temsil
etmektedir. Sporcu ebeveynligi hem elit hem de uygulayici seviyesi olarak
isimlendirilmistir. Sporcularin aile ile kurduklari iliskide ihtiyaclarinin yillar iginde
degistigi, sporcu ebeveynliginin yeniden sekillendigini ifade edilmis olup sporcunun
gelisimi ilerledikce aileye duydugu ihtiyacin azaldigini gézlemlenmektedir. Spora
baslanilan ilk yillar, sporcularin ebeveynlerle olan iliskilerine dayali olarak yeterlilik,
ozerklik ve iliskili olma ihtiyaclari algilarina gore sekillendirilmistir. Bu nedenle sporcu
ebeveynliginin performans dilzeyinin sporcularin merkezinden uzak oldugu ancak

yine de erken 6zellesen sporculari etkileyecek bir noktada oldugu fark edilmistir.
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YETKINLIK

Bu calismada ortaya cikan temalardan biri "Yetkinlik" olmustur. Yetkinlik, 6z
farkindalik, 6z disiplin, basari i¢in fedakarlk, 6zgliven ve yilmazlik alt temalarini

icermektedir.

Oz-farkindalik

Yetkinlik temasi icerisinde yer alan alt temalardan biri 6z farkindalik olarak ortaya
¢ikmistir. Sporcunun kendi alaninda yetkin oldugunu kabul ettiginin gostergelerinden
biri olan 6z-farkindalik, genellikle sporcunun beklentilerini, spor motivasyonunu,
duygularini ve zaman yonetimini kapsayan noktalarda 6z farkindalik géstermistir. Bu

baslik altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

Oz-disiplin

Yeterlik temasi icinde yer alan alt temalardan biri 6z-disiplin olarak ortaya ¢ikmistir.
Oz-disiplin tipik olarak bir giini planlama yetenegi, bransin yasam becerileri
Uzerindeki disiplin etme etkisi, sorumluluklarini yerine getirerek hareket etme

yetenegi ve cevreyi sportif gereksinimlerine gore diizenleme kapasitesi olarak ortaya

cikmistir. Bu baslik altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

Basari igin fedakarhk

Yeterlik temasi icerisinde yer alan alt temalardan biri de basari icin fedakarlik olarak
ortaya ¢ikmigtir. Bir sporcunun kendi bransinda yeterli yetkinlige ulagsmak igin yaptig
fedakarlik, aile, arkadaslarla ile gecirebilecekleri kaliteli zamandan, yedigi yemekten
veya o yemekten alabilecegi zevkten, saghgindan kendileriyle gecirebilecekleri kaliteli
zamandan ve ailelerine verebilecekleri sosyal destekten fedakarlik etmek olarak ifade
edilmistir. Ayni zamanda bu temanin altinda erken 6zellesen sporcunun hayatinda
ailenin fedarkarlik yapmasinin aileler tarafindan bir gereklilik olarak sunuldugu fark
edilmistir. Aileler de sporcunun spor kariyerini slrdirebilmesi icin Kkisisel

zamanlarindan, aile ortamlarindan, zamanlarindan ve maddi kaynaklarindan
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fedakarlik ettiklerini ifade etmektedir. Bu baslik altinda Tiirkce ve ingilizce olarak alt

alintiya yer verilmistir.

Ozgiiven

Yeterlik temasi icerisinde yer alan alt temalardan biri de 6zgiiven olarak ortaya
¢itkmistir. Sporcunun bransinda yeterli yetkinlige sahip oldugunu anladigi 6zgliven,
genellikle yapabilecegini gordigi, kendi kendine bir seyi basardigi, kendini iyi ifade
ettigi ve performanslarini seyirci onlinde sergilemeye cesaret ettigi deneyimlerle

ifade edilmistir. Bu baslik altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

Yilmazhk

Yeterlik temasi igerisinde yer alan alt temalardan biri de yilmazlik olarak ortaya
ctkmistir. Sporcularin spor dallarinda yeterli yetkinlige sahip olduklarini anlamalari,
hatalari bir 6grenme firsati olarak algiladiklari, olumsuz geri bildirimleri ele aldiklari
ve engellerle karsilasmalarina ragmen sabredebildikleri deneyimler olarak ifade

edilmistir. Bu bashk altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

OZERKLIK

Bu calismada ortaya ¢ikan ana temalardan bir digeri "Ozerklik" olarak ifade edilmistir.

Ozerklik, tutumsal, islevsel ve duygusal 6zerklik alt temalarini icermektedir.

Tutumsal 6zerklik

Ozerklik temasi icinde yer alan alt temalardan biri de tutumsal dzerklik olarak ortaya
citkmistir. Sporcularin kendi spor dallarinda yeterli 6zerklige sahip olduklarini
anladiklari tutumsal 6zerkligin, genellikle sporla ilgili hedefleri kendileri belirledikleri
ve kararlari kendilerinin verdikleri zaman ortaya ciktigl tespit edilmistir. Bu bashk

altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.
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islevsel 6zerklik

Ozerklik temasi icinde yer alan alt temalardan biri de islevsel 6zerklik olarak ortaya
citkmistir. Sporcunun kendi spor bransinda yeterli 6zerklige sahip oldugunu anladigi
islevsel ozerklik, genellikle sporcularin sporla ilgili hedeflerine yonelik planlar
yaptiklari, bu planlari adim adim gerceklestirmek icin gerekli stratejileri ve bu
hedeflere ulagsmak icin gerekli ihtiyaglari planladiklari davranislar olarak ifade

edilmistir. Bu bashk altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

Duygusal 6zerklik

Ozerklik temasi icinde yer alan alt temalardan biri de duygusal 6zerklik olarak ortaya
ctkmistir. Sporcunun kendi spor bransinda yeterli 6zerklige sahip oldugunu kabul
ettigi duygusal 6zerklik, tipik olarak su sekilde kendini gosterir: Kendi sorumlulugunu
almak, kendilerini 6zgir hissetmelerini saglamak, kendilerini iyi hissettirecek kararlar
almak ve kendilerini glivende hissedecekleri sinirlari cizmek. Bu baslik altinda Tirkce

ve ingilizce olarak alti alintiya yer verilmistir.

ILISKILi OLMA

Bu calismada ortaya cikan temalardan biri "iliskili olma” olarak ortaya cikmustir. idi.
Bu kapsamda ebeveyn-sporcular, kullipler, antrenér-sporcular, sporcular-akranlar,
ebeveynler-diger ebeveynler ve antrenor-ebeveyn iliskileri alt temalarini

icermektedir. Bu baslik altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

Ebeveyn-sporcu iligkisi

lliskili olma temasinin alt temalarindan biri ebeveyn-sporcu iliskileri olarak ortaya
¢itkmistir. Sporcunun ailesi ile kurdugu iliski genellikle evde veya yolda sporla ilgili
sohbetler, anne ve babadan farkl rol beklentileri, sporda kisisel alana ihtiya¢ duyma
ve giiven iliskisi olarak ifade edilmektedir. Bu baslk altinda Tiirkce ve ingilizce olarak

alti alintiya yer verilmistir.
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Kuliip iliskisi

iliskili olma temasinin alt temalarindan biri kuliip iliskileri olarak ortaya ¢ikmistir.
Kullip iligkileri tipik olarak destekleyici bir ortam, kullUpteki kalabalik antrenmanlarin
motivasyon artirici etkisi, antrenérlerin aile ve kullp arasindaki dizenleyici roli,
sporcunun gelecek planlar icin yeterliligi ile ilgili bilgiler, ailelerin kullpten
beklentileri ve gerekli ihtiyaclarin karsilanmasi ile ifade edilmistir. Bu baslik altinda

Tirkce ve ingilizce olarak alti alintiya yer verilmistir.

Antrenor- sporcu iligkisi

iliskili temasinin alt temalarindan biri antrenér sporcu iliskileri olarak ortaya ¢ikmistir.
Antrendriin ailenin yerini tutabilecegi sporcu-antrenor iliskilerinin, sporcunun sporla
olan bagini ve sporcunun motivasyonunu olumlu veya olumsuz yonde etkiledigi
durumlar belirtiimektedir. Bu baslik altinda Tiirkce ve ingilizce olarak alti alintiya yer

verilmistir.

Sporcu-akran iliskisi

iliskili olma temasinin alt temalarindan biri de sporcu-akran iliskileri olarak ortaya
cikmistir. Sporcu-akran iliskilerinin zamanla daha pragmatik hale gelme egiliminde
oldugu, spor ortamindan etkilendigi ve rekabetin hem olumlu hem de olumsuz
etkilerinin yansidigi iliskiler belirtilmistir. Bu baslik altinda Tiirkce ve ingilizce olarak

alti alintiya yer verilmistir.

Ebeveyn-ebeveyn iliskisi

iliskili olma temasi icinde yer alan bir alt tema da ebeveynlerin birbirleriyle etkilesimi
olarak ortaya cikmistir. Ebeveynler arasindaki iliskiler genellikle ¢cocuklarin karar
verme becerileri gelisene kadar glicll bir bag olarak ifade edilir. Ebeveynler olumsuz
baglantilara sahip oldugu, sporcular veya yas gruplari arasinda karsilastirmalar
yaptiklari veya birbirleriyle sosyallesmekten olumlu yodnde etkiledileri ifade
edilmektedir. Aile katiliminin dizeyi bu etkilesimi sekillendirdigi belirtilmistir. Bu
baslik altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.
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Antrendr- ebeveyn iligkisi

Liskili olma temasi icinde yer alan alt temalardan biri de antren6-ebeveyn iliskileri
olarak ortaya ¢ikmistir. Aile ve antrendr iliskileri, genellikle gocuklarin karar verme
becerileri gelisene kadar belirleyici oldugu belirtilmistir. Aile, olumsuz iliskilerde
antrenoriin calismasina midahale etme egilimindedir; sporcu ile antrendr arasindaki
iliskiyi olumsuz etkileyebilir, iyi bir iletisim kuruldugunda destekleyici olabilir,
antrenor Uzerinde baski olusturabilir. Antrendriin yetkinligi ile ilgili bir siphe olusan
kosullarda ailenin duyarhligi ve miidahalesi artabilmektedir. Bu baslik altinda Tiirkce

ve ingilizce olarak alti alintiya yer verilmistir.

BIRLESIK FAKTORLER

Birlesik faktorlerde, sporcularin ve ailelerinin tanimladiklari durumlara dayal olarak
alt temalar olusturulmus, en az iki ana tema, ozerklik, iliski ve yeterlilik iceren
durumlar oldugu fark edilerek ayri bir baslhk olarak degerlendirilmistir. Birlesik
faktorler, yasa bagl degisimler, ¢ift kariyer ve optimal spor ebeveynligi alt temalarini

icermektedir.

Yasa bagh degisimler

Birlesik faktorler temasi iginde bir alt tema olarak yasa bagli degisimler ortaya
citkmistir. Yasa bagh degisimde, ergenlik doneminde yilmazlik, 6z-disiplin ve akran
iliskilerinin diizenlenmesinin gerekli oldugu ifade edilmektedir. Aile-sporcu iliskileri
ve Ozerkligin dengelenmesi, artan 6z farkindalik ile akran iliskilerinden fedakarlik, aile
iliskisinin artan yeterlilik ve 6zerklik ile diizenlenmesi gibi bulgular fark edilmistir. Bu

bashk altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

ikili kariyer
Birlesik faktérler temasi icinde bir alt tema ikili kariyer olarak ortaya ¢ikmustir. ikili

kariyerde, Turkiye'de spora meslek olarak bakilmamasnin 6zerkligi ve 6zglveni

azalttigl ancak 6z disiplini artirdigi belirtilmistir. Oz disiplinli calismalarla siireci
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yonetmek igin arkadaslarla gegirilen zamandan fedarkarlik edildigi ifade edilmistir.
Ancak sporcularin aile ve arkadaslarla gecirecekleri sosyal zamandan alacaklari
zevkleri erteledigi ve ailenin de bu slregte yilmazlik gosterdigi ifade edilmistir. Bu

baslik altinda Tiirkce ve ingilizce olarak alti alintiya yer verilmistir.

Algilanan optimal sporcu ebeveynligi

Birlesik faktorler temasi icinde bir alt tema, optimal spor ebeveynligi olarak ortaya
cikmistir. Optimal spor ebeveynligi alt temasinda ise ailelerin antrenérlerle daha az
temas halinde olduklari ve sporcularin 6z farkindaliklarinin artmasina yardimci
olabilecekleri bilgi diizeyine sahip olmalari belirlenmistir. Destekleyici ve bltlincl bir
yaklasimla sporcularin 6z farkindalik ve benlik saygisi gelistirmelerine, 6zerk bir alan
saglayarak aile-sporcu iliskisini destekleyici dlizeyde tutmalarina ve dengeli bir iliski
kurmalarina duyulan ihtiyac ifade edilmistir. Bu baslik altinda Tiirkge ve ingilizce

olarak alti alintiya yer verilmistir.

TARTISMA

Yetkinlik, belirli sporda sadece dogal yetenege sahip olmaktan daha fazlasidir; ayni
zamanda sporcu olarak yetisen bir zihin yapisindan bahsedilmektedir. Bu durum,
sporcularin yeteneklerine glivenmeleri ve bir sporcunun potansiyellerine ulasmak igin
neleri bilmesi gerektigini kesfetmekle ilgili oldugu kabul edilmektedir (Deci & Ryan,
2000a). Babkes ve Weiss (1999), ebeveynlerin sporda rol model olduklarinda ve
cocuklarinin  performanslariyla ilgili daha olumlu geribildirim verdiklerinde,
cocuklarinin kendi spor becerileri hakkinda daha olumlu inancglara sahip olmalarinin,
yeterlik algilarinin, spordan zevk alinan zevkin ve motivasyonlari ile ilgili olumlu
algilarinin daha yuksek oldugu ifade edilmistir. Bu calismada bes bilesenin yetkinlik
ihtiyaclarini sekillendirdigi kesfedilmistir. Bunlar, 6z-farkindalik, 6z-disiplin, basariicin

fedakarlik, 6zgliven ve yilmazlik olarak ortaya ¢ikmistir.
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Ayni zamanda, farkli 6zerklik tirleri de dahil olmak Uzere c¢esitli deneyimleri
kapsamasi sebebiyle arastirma dikkat cekmektedir. Ozerklik duygusu, kisinin bir
segenegi oldugunu ve kendi kararlarini verebilecegini disliinduglinii gostermektedir
(Ryan & Deci, 2000). Ozerklik cocuklarla birlikte biiyiiyen bir degisken oldugu igin
ailenin de bu sirece uyum saglamasi gerekmektedir. Clinkl, bir cocugun ebeveyne
bagimhlgini azaltmanin ¢ocukluk déneminden itibaren sosyallesmesinin temel bir
hedefi oldugu evrensel olarak kabul edilse de ebeveynlerin cocuklarina 6zerklik
kazanmalarina yardimci olma bicimleri ve bagimsizlik ve bagimliigin neleri
gerektirdigi tarihsel olarak ve ortamlar arasinda farklihk gostermektedir (Quinn,
2005). Noom ve arkadaslarina (2001) gore tutumsal, islevsel ve duygusal 6zerklik
olmak Uzere (g tur 6zerklik vardir. Bu ¢alismanin bulgularinin bu g farkh alt tema

altinda toplandigi fark edilmistir.

Bu tema, iliskili olmanin baglanma, sicaklik hissetme ve 6nemseme anlamina
geldigine isaret etmektedir (Deci & Ryan, 2000). Ayrintili olarak, iliskili olma ihtiyaci
ve onun ara baglantilari, yakin iliskilerin 6zelliklerinin ve 6neminin daha derinden
anlasiimasini gerektirmektedir. Bununla birlikte, bir kisinin iliski kurma ihtiyaci onu
kisilerarasi yakin etkilesimlere girmeye itse bile bu, bu baglantilarin kalitesini garanti
etmemektedir (Deci & Ryan, 2014). Bu sebeple sporcular erken yasta girdikleri spor
ortaminda farkli iliskiler kurma hali ya da kurulmus iliskilerden etkilenme durumu ile
karsi karsiya kalabilmektedir. Tiim bu strecler distunildigiinde bu tema kapsaminda;
ebeveyn-sporcu, kullip, antrendér-sporcu, sporcu-akran, ebeveyn-ebeveyn ve
antrenor-ebeveyn gibi sporcu c¢evresinde onu cgevreleyen iliskilerin yarattig

etkilesimlerin sporcunun performansinda ve gelisiminde etki yarattigi fark edilmistir.

SONUC

Bu nedenle, bu arastirma, ebeveynleri spor ortamindaki yeni rollerine hazirlamak igin
yapilandirilmis yol gosterici ilkelerin veya programlarin gelistiriimesine yardimci
olabilecegi gibi sporcularin spor kariyerleri boyunca motivasyonel bir iklim
olusturmaya da destek olabilecek niteliktedir. Clinki gengligin pozitif gelisimi,
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cocuklar yani ilerinin yetiskinlerinin saglikh, doyurucu ve Uretken bir yasam siirmeleri
halinde mimkin oldugu disinilmektedir (Hamilton vd., 2004). Eime ve
meslektaslari (2013) gengligin pozitif gelisimi i¢in uygun bir ortamin, dnem verdikleri
kisilerle iliskileri, kabul etmeyi veya tesvik etmeyi icerdigini; etkinlikler yoluyla yasam
becerilerinin gelistiriimesini ve aktariimasini iceren ve olumlu zihinsel, fiziksel ve
sosyal yonler.gelistirme firsati veren yerler oldugunu ifade etmektedir. Sporcunun
pozitif gelisim gosterme firsatlarini optimize etmek icin 6nemli kisiler (aile akran ve
antrenor gibi) ve spor ortaminda iyi iliskilere sahip olmak esas olarak ifade edilmistir

(Holt & Knight, 2014).
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